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ABSTRACT

This research aimed to assess the attitudes of fourth-year undergraduate social work students in the Faculty of
Health Sciences toward the creative drama course and how their views on this method impact their professional
perspectives. A sequential explanatory design from the mixed methods model was employed for the study. The
sample consisted of 56 fourth-year students from the Social Services department of a state university. The
"Attitude Scale Towards Creative Drama Course," developed by Adigiizel (2006a), was used to collect data on
participants' attitudes toward the creative drama course. Additionally, an online form was utilized after each
session and at the end of the semester to gather students' feedback on the course. The course was conducted
over 15 weeks, totaling 30 hours (2 hours per week). Data were collected both qualitatively and quantitatively:
qualitative data were analyzed using content analysis, while quantitative data were analyzed with the Mann-
Whitney U test. The findings indicated that the creative drama course positively impacted the attitudes of
undergraduate students in the Department of Social Services, leading to increased mean attitude scores. During
the distance education process, students' active participation and the requirement to keep cameras on enhanced
their engagement and interest in the course.
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Introduction

Creative drama is used both as a course and a method in educational environments. Creative
drama is expressed as a course and method (Adiglizel, 2006a; Okvuran, 1993; San, 1996), the
effect of which is known from preschool to higher education levels and even in non-formal
education. In the literature studies, it is seen that there are studies on creative drama methods
in the fields of science, social sciences, etc. (Aykag & Adigtizel, 2011; Kaf & Uygungtl Yiimaz,
2017; Bal incebacak et al.,, 2017). The related studies stated that creative drama was used as a
method and was effective in teaching related courses. At the same time, there are studies in the
literature (Hamurcu, 2009; Karabag, 2014) that determine the positive effect of creative drama
courses on pre-service teachers' self-efficacy perceptions and attitudes toward using creative
drama methods. In this context, creative drama is applied both in different courses and at
different levels of education. In this respect, it is seen that studies on the use of creative drama
methods in different departments, levels, and courses are increasing (Nazlieri & Akoglu, 2018;
Ongen et al,, 2017). Creative drama is among the courses included in the curricula of faculties
of education. Itis seen that it is not included in the curricula of the students in different faculties,
and some of them include it as an elective course in their curricula (see: Hacettepe University).
It is thought that taking courses by students from different faculties and evaluating the
effectiveness of the course are among the issues that need to be investigated in order to reach
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a general conclusion about the process. The creative drama course is currently used in both
non-formal and formal education. In this respect, although creative drama course is included in
the “New Teacher Training Undergraduate Programs” as a "Drama in Education” course within
the scope of Professional Knowledge Elective Courses, creative drama course is still not offered
in many other departments (see: https://www.yok.gov.tr/kurumsal/idari-birimler/egitim-
ogretim-dairesi/yeni-ogretmen-yetistirme-lisans-programlari). As a result of this study, it is
thought that creative drama course can contribute to the dissemination of creative drama
course as a course or method in departments other than teaching departments in different
universities. The creative drama method is expressed as a method to be used not only by
teachers, students, and educators at educational levels but also by every individual who
communicates with people (Bal incebacak, 2022). It is believed that students who graduate from
the Department of Social Services can achieve effective results by working on many subjects
with creative drama methods because they work in social service organizations such as
nurseries, disabled care centers, nursing homes, women's shelters, youth centers (Nazlier &
Akoglu, 2018). Undergraduate specialists in the Department of Social Services work on the basis
of human rights, social justice, and respect for differences while practicing their profession
(Nazlier & Akoglu, 2018). In this respect, Thompson (2013) emphasized that the education of
social services graduates should be structured in a way that includes the processes of
reinforcing and strengthening existing knowledge and learning new skills. In the education of
the social services department, many theoretical and practical training are given for four years.
Undergraduate students of the social services department, who appeal to a very different target
audience and need different skills and knowledge, will need cognitive, affective, and kinesthetic
skills given in the creative drama course. Evaluating creative drama as a method and course
based on the opinions of the students of the relevant department will contribute to the field.
Since the relevant study was conducted during the COVID-19 period, it is expected to contribute
to the field by taking students' attitudes towards the online creative drama course and their
opinions on the course process.

During the transition to compulsory distance education with the COVID-19 pandemic, trainings
were moved to online environments. This process has caused both positive and negative
situations. It is known that some students are satisfied with this process, and some are not (Bal
incebacak, 2022). In this respect, it is considered important to determine the effect of online
creative drama in compulsory distance education. The gender variable was also addressed in
the study. As a reason for addressing this variable, Tiztin and Toroman (2021) stated in their
study that gender is not sufficient to make a definite judgment about the subject examined in
the studies and that a gender-based difference to be observed in the data can provide important
information about distance education. Therefore, gender was taken as a variable in this study.
For example, it has been stated that there has been an increase in gender inequality in studies
on gender in the distance education process. Goglis Tan (2021) stated that there are differences
between genders to the detriment of women due to reasons such as the increase in women's
workload and responsibilities at home during the COVID-19 period. In Kirali and Alci's (2016)
study, it was stated that male students were more prone to distance education, while Dogan
(2020) stated that female students were more satisfied with this process. Therefore, gender
was added as a variable to the research in the online creative drama course. In this process,
investigating whether there is a difference between genders in the online creative drama course
constitutes part of this study. Since a compulsory distance education process was initiated due
to the COVID-19 pandemic, this process revealed disadvantageous situations. Reime, et al.
(2008) stated that interaction and Bozkurt (2020) stated that socialization is low in the distance
education process. Creative drama course can be an alternative method that can be used as an
effective course and method in the distance education process by forcing students to act in
front of the screen during the period when interaction and socialization are low in the online
education process and enabling them to play an active role in the process with roles and
improvisations. In this context, the effectiveness of the course in the online environment will be
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determined with the related study. Especially in the compulsory online period, it is thought that
the fact that the cameras are open due to the content of the course and that the students are
involved in the process by constantly taking the floor or being given the floor will make a
difference in the process. In this respect, it is thought that this method should be used not only
for the students of the faculty of education but also for the students in other faculties because
of its feature of being a course in which students who stay in front of the screen for a long time
are both involved in the process and actively participate while listening to the lesson. Creative
drama course is included in the compulsory and elective course list of education faculties (YOK,
2018). In other faculties, the relevant course can be opened if the faculty members want to do
SO.

Participation is very important in online courses. With this method, since the lessons will be
taught with participation, the lesson can be taught in a more permanent way with students who
participate more actively in the process (Bal incebacak, 2022). In this respect, it is thought to be
among the alternative methods to be used in compulsory online periods. According to Okvuran
(1993), games, animation, and role-playing in the content of creative drama enable education to
reach educational goals. In this respect, it may make a difference for social services
undergraduate students with different educational goals in different segments to take this
course. Because when they learn creative drama as a method, they will have an idea about how
to use this method in their professional lives. In this respect, it is thought that it is important for
students to think about where and in which places they will use this course in their professional
lives and how they will use it. It is believed that determining the opinions of the students of the
relevant department on this subject will also contribute to the literature. In this respect, it was
aimed to reveal students' views on the concept of creative drama that they can use in their
professional lives. The creative drama lesson consists of warm-up-animation-evaluation stages.
In addition, it is seen that individuals' dramatic experiences, role-playing skills, role analysis, and
many studies in cooperation are also included in it (Adiglizel, 2006b). Freeman, et al. (2003)
stated that with the creative drama course, individuals have the chance to experience the skills
they will use in their professional lives as they take part in studies that require emotional control.
It is thought that students who take the creative drama course will have different experiences
compared to students who do not take this course or method. In this respect, it is believed that
revealing the views of these students who will have this experience will shed light on both the
normalization process and the sustainability of the situation in the online environment.

Adigiizel (2013) stated that the creative drama lesson cannot be done without a group. Creative
drama studies have a structure that allows small or large group work. In this respect, it is thought
to provide many benefits both personally and as a group. Creative drama courses in social work
have not been added as courses in many universities. Therefore, studies in this field are also
limited. In the literature, Altinova and Ciftci (2013) and Ciftgi and Altinova (2017) stated that
social workers' self-expression skills and communication skills increased after a 12-week
creative drama course. Ongen, et al. (2017), as a result of their 8-week study with social services
department students, concluded that students understood professional values more easily and
became aware of personal values. In this respect, it is thought that taking the creative drama
course for the students of the relevant department will benefit both their school and professional
lives. It is thought that investigating the effect of the creative drama course taught during the
COVID-19 period on the online process will contribute to educators. Because it is known that
there is a generally negative flow against distance education, and there are opinions that
adequate learning is not provided (Bal incebacak, 2022).

The creative drama course in distance education can be expressed as the adaptation of many
face-to-face activities to the online environment. The adaptation of face-to-face activities in the
process and their execution in the online environment is the realization of the moving and active
participation process of creative drama in the online environment. In the online creative drama
lesson, students participated in the lesson with their cameras from their computers or phones
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because the leader stated that everyone in the class should turn on their cameras and actively
participate in the lesson because they would take part in the process. However, it is stated in
many studies that many students did not turn on their cameras and students were not in front
of the screen due to reasons such as the fact that COVID-19 compulsory education suddenly
affects lives and not everyone has the same opportunities. As a matter of fact, the lessons
continued during the distance education process and were conducted online. It is thought that
it is important to determine whether the online creative drama course was effective in the
relevant period. It is important to evaluate the process because this is the first application.

Nazlier and Akoglu (2018) stated that creative drama should be included as an elective course
in the undergraduate education of the social services department. Because they stated that
creative drama will contribute to both personal and professional development in social work
undergraduate education. Since the service focus of people in the field of social work is human,
they need to improve themselves in terms of good communication, professional values, and
professional development. In this respect, it is important to transfer the advantages of creative
drama to social workers working with disadvantaged groups. This study aimed to determine the
attitudes of the fourth-year students of the Faculty of Health Sciences, Department of Social
Work undergraduate program towards the online creative drama course and their opinions
about this course. In accordance with this purpose, online creative drama workshops were
conducted with the students for 15 weeks, two hours per week. At the end of the process, it is
aimed to shed light on the attitudes of the students towards the creative drama course and
where they will use the course at which stage of their lives, in which subjects it can be used in
their business life and in which places it can be applied, how to use the creative drama method
as a method in your working life, and how the creative drama method affects the participants.

The questions sought to be answered by the research are as follows:

1. Is the difference between the pre-test and post-test mean scores of the attitude scale towards
online creative drama course activities of undergraduate social work students statistically
significant?
2. Do the different scores of undergraduate social work students obtained from the attitude
scale towards online creative drama course activities show a significant difference according
to their gender?
3. What are the opinions of undergraduate social work students towards online creative drama
course activities?
3.1. How do the participants define creative drama before and after the creative drama
activities?
3.2. What are the participants' expectations from the creative drama course before the study
and their views on meeting their expectations?
3.3. What are the participants' views on the impact of creative drama activities on other
individuals?
3.4. What are the opinions of the participants about using creative drama activities (creative
drama) in their professional lives?
3.4.1. What are their views on the purposes of using creative drama in business life?
3.4.2. What are their views on the level or the group they will use creative drama in
business life?
3.4.3. What are their views on the creative drama venue in business life?

Method

In the methodology section of the study, the research model, study group, data collection tools,
process, data collection, and analysis were mentioned.
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Research Design

This study, which was conducted to examine the attitudes of the students studying at the
Faculty of Health Sciences towards the online creative drama method and their views on the
online drama course, was conducted according to the mixed design (Creswell, 2013). In this
study, which was determined as a sequential explanatory design, qualitative data enable in-
depth investigation of the process after quantitative data are collected and analyzed.
Quantitative data were collected from the students at the beginning of the process and at the
end of the 15-week workshop practices. Qualitative data were collected at the end of the online
course each week and after the completion of the 15-week practices. Due to the nature of the
study and its structuring in the process, sequential explanatory design was preferred. The study
was shaped according to the one-group pretest-posttest quasi-experimental model. Collecting
both qualitative and quantitative data in the related study is effective in increasing the effect of
the methods (Johnson & Onwuegbuzie, 2004). In this respect, the purpose of using both
qualitative and quantitative data in the study is to increase the advantages and decrease the
disadvantages of qualitative and quantitative research.

Working Group

The study group of the research consisted of fourth-year undergraduate students of the
Department of Social Services, Faculty of Health Sciences of a state university located in the
Black Sea Region of Turkey. This study was conducted with a total of 56 students enrolled in
the creative drama course in the Department of Social Services. Of the participants, 38 were
female and 18 were male. The students had not taken a creative drama course before and had
not participated in any training in this field. The average age of the students was 21.

Data Collection Tools
In the study, opinions were collected with two data collection tools.

Attitude Scale towards Creative Drama Course: In order to determine the attitudes of the fourth-
year students of the Department of Social Work, Faculty of Health Sciences towards the creative
drama course, the attitude scale towards the creative drama course developed by Adiguzel
(2006a) was applied. The scale is a single-factor scale. When the items of the 2006 scale were
examined, the scale was preferred because it had items suitable for the purpose of the study.
Consisting of 50 items, the “Attitude Scale Towards Creative Drama Course” is a five-point Likert
scale. From strongly agree (5) to strongly disagree (1), a minimum of 50 and a maximum of 250
points can be obtained from the scale. The attitude scale towards creative drama courses has
a reliability coefficient of 0.94. In the related study, the reliability coefficient of the scale was
found to be .81.

Interview Form: Qualitative data were collected online after each session and at the end of the
semester. Students' opinions were taken after the activities every week to reveal their thoughts
about the creative drama course. Since the lessons were online, the lessons were video
recorded, and the verbal opinions were then transcribed for analysis. In addition, at the end of
the semester, students' opinions were taken with the online form “Opinion Survey Form”. For the
opinion survey form, national and international literature was reviewed, and sample questions
were examined (Adigizel, 2009; Bil, 2012; Chen, 1997; Ergevik & Bergil, 2020). Then, an item pool
was created, and the questions were sent to field experts for their opinions. In the form, in
addition to the demographic information of the students, the questions “In which subjects do
you think what you learned in the creative drama course can be used in your business life, and
in which places can it be applied?”, “Do you think what you learned in the creative drama course
can be used as a method in your working life?”, “Do you think the creative drama course has
affected you?”" is included.
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Data Collection

A 15-week training period was realized with the students. The online creative drama course was
conducted in 2-hour sessions. After each session, students' opinions about the workshop were
taken both verbally and in writing with the online form. In addition, at the end of the semester,
their opinions were taken with an interview form. Table 1 shows the weekly plan of the online

creative drama workshop.

Table 1 Online Creative Drama Course Weekly Session Information

Sessions Outcomes Session information
In the first week, the group was introduced, and communication
activities were carried out. In this way, the group got to know each
Name the names of group members other better. In the process, students learned the names and
Week 1 Recognize the individual characteristics of individual characteristics of their groupmates. At the same time,
their groupmates. they experienced that there were people with similar
characteristics and that they experienced the same process
together in different places.
Expresses the importance of adapting to
the group.
Expresses the importance of self- In the second week, adaptation work was done. In adaptation
Week 2 confidence. _ _ ac‘_[i_vities, students were made to dQ activities to ir_nprove their
Expresses the importance of trust in the ability to act harmoniously both individually and with their
group. groupmates.
Expresses the effect of working with the
group on the result.
Expresses the importance of emotions in
creative drama work. Perception and sensory studies were conducted in the third week.
Expresses the importance of using their Students' senses were activated, and they were actively involved in
Week 3 : L - ;
senses effectively. the process by being introduced to the techniques of creative
Expresses the relationship between senses  drama.
and communication/interaction.
Actsin gccordange W'T[h the purpose of the In the fourth week, role-playing and improvisation activities and
role during the animation. . . - :
o . methods and techniques used in creative drama (role-playing,
Week 4 Prepares an animation suitable for the . o )
structure and characteristics of |mpromsat|orj, whole group drama, frozen image, role card, etc.)
; L are included in the process.
improvisation.
In the fifth week, a study on creative drama and games was
conducted, and games were played in the online process (dancing
with colors, alphabetical conversation, yes-unfortunately, if only
and now, follow the leader, can't you see what I'm doing?, yes no
game etc.) and examples of games to be played face to face were
given. Follow My Hand Game, which is a game played face to face:
form a group of two, one person raises his hand, and the other
person stands 10 cm away from his partner and follows his
partner's hand with his face. The group slowly follows the hands to
the rhythm of the music. Then, the roles change, and this time, the
other partner moves by following his partner's hand. Now, they
Expresses his/her thoughts about the form a group of three, and one person moves their right and left
relationship between play and creative hands to the rhythm of the music, which will be the leader, and the
Week 5 drama. other two people move by following the hand of the leader. Now,
Expresses his / her thoughts about the use  one of the other two people has become the administrator, and the
of games with rules in creative drama. process has started again. The non-manager becomes the
manager, and the process is started again.” It is played as follows.
In the online environment, this game can be started with a
volunteer chosen by the leader instead of being paired with a pair.
“The volunteer brings his hand close to the screen and makes
certain movements. People in front of the camera follow the
volunteer's hand on the screen. For example, when the volunteer
drags his hand to the right on the screen, the people in front of the
screen tilt their heads to the left; when they move up, they move
up; when they move down, they move down. Then, a different
player is chosen, and his hand is followed.” In this way, the game
can be played in front of the screen as easily as face-to-face.
In the sixth week, under the title of literary genres and poetry, how
Week 6 Knows how poetry is used as a tool in to teach a creative drama course based on poems was covergd
creative drama. practically. (The study was carried out with the poem Aysel Git
Basimdan)
Week 7 Knows how to use fairy tales as a tool in The seventh week started with a fairy tale, one of the literary

creative drama.

genres, and a workshop on fairy tale characters was implemented.
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It expresses the relationship between a

(Activities were carried out with both Anatolian and known foreign
fairy tale heroes)
In the eighth week, a workshop plan on Picasso's life and works

Week 8 literary genre and creative drama. was implemented with creative drama and painting work.
Understands the importance of body and
rhythm harmony in creative drama. In the ninth week, music and rhythm work was taught, and how to
It expresses the importance of body and use music in the creative drama course was taught (Nadya 7-step
Week 9 ) ) e ;
rhythm harmony in creative drama. dance, Contemporary Drama Association Creative Drama Course
Develops movements appropriate to music  First Stage Music).
and rhythm.
Interprets the relationship of any social
S|tqat|on with creative drama: . In the tenth week, the social dimension of creative drama was
It gives examples of the relationship . ) S )
) i . discussed, and how to include social issues in the process was
Week 10 between social sensitivity and creative . . : " o
discussed (The subject was from Picasso to "Guernica"... A study
drama. ) . "
: . titled "A Document of Massacre and Tragedy" was conducted).
Experiences roles that evaluate social
events from different perspectives.
It indicates the importance of self-
Week 11 confidence. In the eleventh week, a trust study was conducted, and a sample
It indicates the importance of the feeling of ~ workshop was held on honesty during the process.
trust in the group.
Understands the definition of creative
drama.
Understands the stages and content of the
creative drama course and method. In the twelfth week, the components of creative drama were
Week 12 . . )
Expresses the components of creative covered with a workshop plan (Warm-up-enactment-evaluation).
drama
It expresses the dimensions of creative
drama.
Prepares a creative drama plan for an In the thirteenth and fourteenth weeks, students created a
Week 13 ; . ;
outcome workshop plan that they could use in their own fields.
Week 14 Prepares a creative drama plan for an Arrangements were made on the plans by presenting them
outcome sequentially and discussing them.
In the fifteenth week, sample lesson plans were examined (The
Makes a general evaluation of the fifteen- sample lesson plan included an examination of the plans used by
Week 15 ; e
session general process. the researcher in his lessons). Then, post-test data were collected,
and a general evaluation of all the weeks was performed.
Data Analysis

In the study, data were collected with both qualitative and quantitative measurement tools.
Quantitative data were collected with the "Attitude Scale Towards Creative Drama Course". The
data obtained from the quantitative data of the study were checked for normal distribution, and
the kurtosis and skewness values were checked. Normality distribution tests were performed
on the quantitative data, and the results are shown in Tables 1 and 2. Afterward, pre-test and
post-test data were analyzed with non-parametric statistics. Wilcoxon Sequential tests were
used to determine whether there was a significant difference between the attitude scores in the
quantitative data. Qualitative data were obtained with an interview form. The students' answers
were transferred to the Word environment, and a 37-page text was obtained. Content analysis
was used to analyze qualitative data. Transcripts were analyzed using the line-by-line analysis
approach. This method involves examining the text in detail and systematically, determining
patterns, themes, or meaningful units of analysis (Bradley, Curry, & Devers, 2007). Inductive
descriptive analysis, content analysis, and constant comparison techniques were used in the
interpretation process of the interview form data. Lincoln and Guba (1985) defined the constant
comparison method as four different stages:

- Comparing events suitable for each category,

« Combining categories and their characteristics,

* Limiting the theory,

+ Writing the theory. The analyses were structured by considering this order.

The students' evaluations were deciphered from the lesson video recordings. Then, themes and
codes were determined by two researchers at different places and times. The findings in the
relevant themes were presented by determining their frequencies. The codes were created
independently by two researchers, and categories were created by comparing them. Then,
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common theme names were determined. While creating codes between the researchers, Miles
and Huberman's (1994) agreement percentage was calculated. The agreement percentage was
calculated as 92% for the two researchers. Later, since the agreement percentage was written
by taking the opinion of one of the three researchers in the parts where there was no common
in the codes and theme names, the agreement percentage was calculated as 100%.

Reliability and Validity

For the validity and reliability studies of the qualitative data of this study, the three concepts
mentioned by Gller, Halicioglu, and Tasgin (2015), stability, repeatability, and accuracy, were
taken into consideration.

For stability, it can be expressed as the same result of each measurement made as a result of
repeated coding. In order to ensure this validity, the data was analyzed by two researchers, and
this process was repeated two weeks later. In this way, the stability of the data was determined.

The second concept mentioned is repeatability. For this situation, which refers to the similarity
of the codes and themes that emerged after the same data were analyzed independently by
different researchers, the data set was presented to a third researcher, who was asked to
analyze the data. It was seen that similar themes and codes emerged after the process.

The third concept, accuracy, is the degree of conformity of a process. In other words, the
analysis of texts by adhering to standard forms can be seen. It can be thought of as reaching
similar results as a result of each analysis and the readers perceiving the same expression. In
this process, the analyses were read by a third person, and it was confirmed by asking whether
they understood the analyses. At the same time, analyses were sent to 5 students who took the
course, and they were asked to check whether there were results regarding the answers they
gave. In this way, participant confirmation was also made.

Ethical Principles

During this study, research ethics rules were meticulously observed. Ethical approval for the
study was obtained by the Ondokuz Mayis University Social and Human Sciences Ethics
Committee. Participants were provided with detailed information about the purpose and
process of the study, and it was clearly stated that their participation was based on
voluntariness. Written consent forms were obtained from all participants, and the confidentiality
and anonymity of their personal information were protected. Participants' privacy was given
great importance during the data collection process, and the data obtained were used only for
research purposes. Security measures were taken during the data storage and analysis stages,
and access by unauthorized persons was prevented.

In addition, necessary precautions were taken to avoid harming or disturbing the participants
during the research process. Participants were informed that they had the right to withdraw
from the study at any time. By acting in accordance with these ethical principles, the scientific
validity and reliability of the study were ensured, and the rights of the participants were
protected.

Findings

In this study, the attitudes of fourth-year undergraduate students of the Faculty of Health
Sciences, Department of Social Services, towards the creative drama course they took and their
opinions about this course were examined. The quantitative and qualitative findings obtained
are presented under separate headings.
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Table 2 Descriptive statistics regarding the pre-test data of the attitude scale towards creative drama
courses.

Descriptive Statistics

Standard deviation 58

Mean 3,89
Minimum 3,04
Maksimum 498
Shapiro-Wilk normality test ,051

According to the descriptive statistics values of the pre-test data of the attitude scale towards
the creative drama course, the pre-test average score is 3.89, and the standard deviation is 0.58.
According to the normal distribution result of the pre-test data, the p-value was determined as
0.051. Since this value is less than the critical value of 0.05, it was determined that the pre-test
data of the attitude scale towards the creative drama course did not show a normal distribution.
According to this result, non-parametric tests were used when evaluating the pre-test data.

Table 3 Descriptive data on the post-test data of the attitude scale toward the creative drama course

Descriptive Statistics

Standard deviation 54
Mean 4,08
Minimum 2,22
Maksimum 498
Shapiro-Wilk normality test ,057

According to the descriptive statistics values of the attitude scale towards creative drama
course post-test data, the pre-test average score is 4.08, and the standard deviation is 0.54.
According to the normal distribution result of the post-test data, the p-value was determined as
0.051. Since this value is less than the critical value of 0.05, it was determined that the post-test
data of the attitude scale toward the creative drama course did not show a normal distribution.
According to this statistical result, the post-test data of the attitude scale towards creative
drama courses were analyzed using non-parametric tests. The results obtained from the
Wilcoxon rank test for the total attitude scores obtained from the attitude scale towards creative
drama courses are given in Table 4.

Table 4 Wilcoxon rank test results for pre-test-post-test mean scores of the attitude scale towards
creative drama course

Posttest-pretest N Rank Mean Rank Sum VA p
Negative order 23 24,00 552 )

Positive order 32 30,88 988 183 0.068
Equal 01

According to the data obtained from the attitude scale towards creative drama courses, there is
a statistically significant difference between the pre-test and post-test (p; 0.068; p>.05). This
value was determined to be very close to the significant value. In this case, when the mean
scores of the research data were examined to determine which group was in favor of the
differences, it was seen that the post-test scores of the attitude scale towards creative drama
courses were higher than the pre-test scores.

Table 5 Mann-Whitney U results regarding gender variable in pre-test mean scores of attitude scale
towards creative drama course

N Rank Mean  Mann-Whitney U 7 p
Female 38 28,82
Male 18 27,83 330,0 -212 0,832
Total 56

According to the Mann-Whitney-U test results in Table 5, since the p-value is greater than the
critical value (p=0.05) with 0.832, there is no significant difference between the students
according to the pre-test scores of the attitude scale towards the creative drama course.
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According to this result, according to the pre-test data of the attitude scale towards the creative
drama course, the attitude towards the creative drama course did not differ according to the
gender variable.

Tablo 6 Mann-Whitney U results regarding the gender variable on the post-test mean scores of the
attitude scale towards creative drama course.

N Rank Mean Mann-Whitney U Z p
Female 38 29,25
Male 18 26,92 313,5 5501 0,617
Total 56

According to the data obtained from the Mann Whitney-U test for the attitude scale towards
creative drama course, there is no statistically significant difference (p; 0.617; p >.05). When the
mean scores of the research data are examined, according to the post-test data of the attitude
scale towards creative drama course, there is no difference in the attitude towards creative
drama course according to the gender variable. When the quantitative data of the students
regarding online creative drama and distance education process are examined, no significant
difference is found. The word cloud, which refers to the answers to the question of what online
creative dramais, is given below.

Figure 1 Pre-Test Results of Responses to the Question "What is Creative Drama?"

When the students' opinions about the concept of creative drama were examined before the
application, it was seen that they associated it with concepts such as entertainment, games,
theater, interaction, and animation. It was seen that the students studying in the relevant
department did not have much knowledge about the relevant course. In terms of course
selection, it was seen that there were those who chose it because it was an elective course
without knowing. When the answers given by the students to the questionnaire form were
examined, it was seen that the comments were as follows: S1: "It is a group work where games
are played’, S5: "It is an interactive, theater-like event, and situation’, S8: "It is a theater such as
role-playing and improvisation by a group in the shape of a circle". The words that appeared with
the largest font size in the word cloud were the words that the students expressed most
frequently. It was not expressed as a frequency. However, it was seen that the words
entertainment, movement, and game were the words that the students mostly regretted the
most.

The analysis of the responses to the question “What is online creative drama?” after the
application is given in Table 7.

Table 7 Final test answers regarding the definition of creative drama

Theme Category Code
Definition of Drama bprocess New thoughts
Creative Drama P Communication
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Creation
Creativity
Improvisation
Role-playing
Group improvisation
Dual improvisation
Different perspectives
Discovering/knowing oneself
Advantages of the course Feeling emotions
Empathizing
Getting emotional

Techniques used in the process

When the answers given after the application regarding the definition of creative drama are
examined, it is seen that they are in the categories of drama process, techniques used in the
process, and advantages of the course. It is seen that the words improvisation, role-playing, and
role-playing are repeated intensively, and many words in the definition of drama are also
expressed. S10: “Leader and participants using theater techniques such as role-playing and
improvisation to revive an event, memory, concept, topic or idea in a workshop environment...”
S15: “Drama is the leader and participants using theater techniques such as role-playing and
improvisation to tell an event, memory, concept or topic in a workshop environment” It is seen
that they explained the process within the concept of creative drama. In this process, it is seen
that the students did not know the definition of creative drama clearly at the beginning of the
process. However, after the applications, they learned many concepts by being aware of the
process. Students were asked about their expectations regarding taking the online creative
drama course during the distance education process. The students' responses are given in the
table below.

Table 8 Expectations from the Creative Drama Course

Theme Category Code f
Self-Improvement 50
Understanding people better 49
Self-control 40
Personal development  Developing creativity 40
Gaining self-confidence 39
Being enterprising 39
Developing communication 39
Awareness 38
More practical lessons than theory 37
Fun 55
: Interactivity 55
?(;Jr:/\(/jzré(teecdourse s Playing daily problems 50
Being able to apply what I learned 50
Definition of Being fluent 49
Creative Drama Problem-solving 45
Having a good time 45
Thinking skills 45
Empathic perspective 40
Making examples and applications 40
Learning with fun 40
Comprehending the lesson well 50
The impact of the Contributing to the profession 50
lesson Using it in my professional life 50
Gaining different experiences 50
Learning new techniques 50
Having a better time 50
Like a therapy hour 45
Strengthening communication with children 35

Expectations from the creative drama course are categorized under the titles of personal
development, the course's implementation, and the course's impact. It is seen that students'
expectations use concepts such as developing their creativity, expecting a practical course,
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learning processes, developing empathy skills, discovering themselves, gaining a different
perspective, learning new techniques, practicing, obtaining useful information, etc.

After the course application, students were asked about the level of meeting their expectations.

Table 9 Analysis of post-test responses regarding the level of meeting expectations

Theme Category Code f
10/10 52
Expectation Meeting Level égyisrsdmriy expectations 28
Above my expectations 50
The best lesson during the pandemic 50
Alesson that relieves stress 50
It was a perfect lesson 45
How the course is conducted Extremely productive 45
Definition Its practicality is great 45
: The most comfortable lesson from home 40

of Creative , i

Drama The lesson Iyg been waiting for all week 40
A lot of creativity 40
Excellent 35
Fun 56
I learned a lot 30
The impact of the lesson A must-take lesson 45
Every student should take it 45
A fun lesson 45
Alesson | enjoyed at home during the pandemic 45
Educational 40

When asked about the level of meeting the expectations of the students after the application, it
is seen that they stated that it was a long-awaited course beyond expectations, that it met their
expectations, and that it was one of the good courses to be taken during the pandemic. It is
seen that the students stated that they were anxious and stressed because they were in the 4th
grade and it was the Public Personnel Selection Exam (KPSS) year.

They stated that the students got away from stress and relaxed during this process with the
relevant course. The analyses regarding the answers to the question "In which subjects do you
think the creative drama method taken in distance education can be used in your business life?"
are given below.

Table 10 The use of the creative drama method in distance education in business life

Theme Category Code f
In every field where individuals are worked with 50
Level Status Children 50
Level/group to Elderly individuals 50
be used Women 50
Couples 45
Professionals 45
Men 45
Increasing socialization 50
Usage Getting to know each other 50
relationship Communication skills 50
Problem-solving skills 45
Increasing one's self-awareness 45
Social responsibility projects 35
Purpose of use Teaching children things 12
In situations where good relationships need to be established 12
In group therapies 50
Area of use Couple therapies 50
Family therapies 50
Child and adolescent therapy 45
In situations aimed at adopting behavior 45

Instilling self-confidence 40
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In adaptation studies

In the field of mental health

Anger management

Professional selection

Substance addictions

In cases of body image and many similar issues

In the field of child mental health and well-being

In empathy development studies

In children's suppressed emotions and thoughts
Available fields  In studies on gender

Memory strengthening (attention and concentration)

Problems experienced in career advancement in life

In syndromes such as glass ceiling syndrome applied to women

30
25
20
25
20
20
20
20
20
20
35
35
35

In their thoughts on the areas in which students will use it in business life, they stated that i
be applied to a wide audience, such as every field where individuals are worked with, children,
the elderly, women, couples, men, and professionals, and that creative drama will be used in
socialization, meeting, integration, child mental health, developing empathy, establishing good
relationships and various therapy situations. Sample quotes regarding the answers given by
students to the relevant question are given below.

S7: "It is very important to get to know and establish a relationship of trust in the social
worker-client relationship. Various creative drama activities can be used to ensure that the
client's relationship in business progresses on the right path, that emotions and thoughts
are fully understood, and that a relationship of trust is provided to the client. In group studies
within social service interventions, creative drama games or improvisations can be
performed for the group members to ensure selectivity in perception and a full
understanding of the problem.”

SO: “ will be able to use creative drama in the field of children in the social work profession.
| think that creative drama will contribute greatly to establishing a trusting relationship and
developing communication with children, especially when working in Love Houses and
CODEM institutions.”

S18: “The discipline of social work, while carrying out its work to increase the well-being of
disadvantaged groups within the society, always focuses on people. Each individual is
unique and special. Therefore, the disadvantaged state of individuals will have different
results for each individual. Therefore, the intervention method for each individual should also
be special. | believe that creative drama can be extremely functional at this point. The most
unprotected and defenseless group among the groups that social work works with is
undoubtedly children. | can say that creative drama can be designed specifically for each
age group and that it contains the most appropriate techniques to be used when working
with child clients. Due to various reasons or factors such as age, individuals may have
difficulty expressing themselves or do not think or see what they want, their strengths, and
their opportunities. Creative drama is a guide that helps both the individual and the
consultant realize, think, and see what they do not see. At the same time, it prevents
secondary trauma in individuals. In short, it is a technique that can be applied by re-
specializing it in all disadvantaged groups such as children, women, and the elderly in
business life.”

The analyses regarding the answers to the question “In which places do you think the cre

drama method can be applied in your business life?” are given below.

Table 11 The use case of the creative drama method in distance education in business life

T will

ative

Theme Code f
It can be used in any place 51
Child Monitoring Center 49

Area Usage Child Support Center 49
Children's correctional institutions 49
In the school social service area 42
In group studies in a hospital environment 36
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Children's Homes Site 36
Children's dormitories 36
Nursing homes 36
Love homes 25
Women's guesthouses 25
Elderly care centers 25

In institutions where the client group continues their life or can come

together at certain intervals /
Social service centers 7
In oncology hospitals 7

When the answers of the students who wrote the places where they would use the creative
drama method are examined, it is seen that it can be used in every field in general and that they
wrote the places where they would be interested in their work areas. They stated that drama can
be continued in every place, even online. Quotations from the students' opinions are given below.

S24: “I think it can be used in all institutions and organizations we work with. | can't say that
there is a place limitation if you can carry out this process online.”

S12: “We learned in class that creative drama has no spatial boundaries. Based on this
information and the experience we have in the applications we have practiced throughout
the course, | think that every space will have a context for creative drama. Creative drama
can be used in our business life for working with clients, brainstorming with multidisciplinary
team members, or for other purposes. In short, every group and person we will be in contact
with in our business life as a social worker can be a member of creative drama practices.
Thanks to this advantage, learning a working method outside of social work profession
theories for the first time in our education and training life has not only added satisfaction
and fulfillment but also provided a new perspective. Among the social service clients, there
are women, children, disabled, LGBT (Lesbian, Gay, Bisexual, Transgender, Intersexual, Queer
and Ally), elderly, in short, every segment of the society. The social cycle is also composed
of these individuals and social science members who provide services in a mutual
interaction under a humanistic approach and constitute a wide range of professions. Social
service professionals who are in contact with all professional members, such as
sociologists, psychologists, nurses, doctors, other health workers, pedagogues, etc., can
apply to creative drama for the effective use of the integrity and diversity of the
multidisciplinary team.”

The analyses regarding the answers to the question “Do you think the creative drama method
can be used as a method in your working life?" are given below.

Table 12 The use of the creative drama method in distance education in business life

Theme Code %

Positive I think | can use it in my professional life 100
It is a method that should be used by social workers, 50
psychologists, teachers, and parents according to their needs

When the students' answers to the question "Do you think the creative drama method can be
used as a method in your business life?" are examined, it is seen that all of the students stated
that they could use the method they learned in this course in their business life. Quotations from
the students' opinions are given below.

S21: "Of course, it can be used; | think that using the creative drama method in a way that
appeals to the purpose of establishing the group will increase productivity by showing that |
am a leader when a collective working environment is created, making the members feel like
they belong to the group intellectually.”

S35: "Yes, as a usable shu (Social Worker) candidate, | can do the best introduction, warming
up, empathy, self-confidence instillation situations with the creative drama method in my
future business life, in my group work or therapy work, and even in many places because
creative drama is the best way of learning and teaching.”
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S42: “It can be used, and | have used it. We planned individual group studies this semester
within the scope of the social work intervention course, and | used a few games | learned in
this course in those studies, and the teacher | presented these games to really liked them. |
think that using the information | received in the creative drama course in the group studies
I will carry out in my business life will be quite useful. Social work with groups is a basic
working method of the social work profession and can be applied in many areas and with
many people. For example, my own internship experience was at the courthouse, and when
children were asked to give their statements, these interviews were not held in the
courthouse but in judicial observation rooms. Even without the need for group work, | can
pretend to play a game during individual interviews with children and reach the main goal in
a more entertaining way. Apart from this, | believe that group studies held in prisons,
children's homes, women's shelters, and nursing homes can be useful and functional in
order to make them more entertaining.”

S45: "Yes, if | am in an institution that can implement it, | believe that creative drama,
especially the role-playing and improvisation part, will help many individuals become aware
of the situation and will increase their problem-solving capacity, thinking, and planning skills.”

S52:“It can be. When working with children, we can learn things they cannot express verbally
through games.”

S53: “While | think that the creative drama method can be used for many professions with
the necessary adaptations, | also think that it is definitely a usable method for the social work
profession.”

S55: "Yes, | think it can definitely be used. During 1 semester, we learned what creative drama
is, how the activities are carried out, how a leader should be, the best learning method, and
learning by doing and experiencing. It was definitely a method that increased our curiosity in
creative drama after this semester and added to our professional skills. With the course we
took, if I have the opportunity, completing the six stages of creative drama leadership and
getting a leadership certificate has become one of my goals. In addition, | have started to
use the activities and methods we learned in the course during my student life. | have applied
and watched various forms of creative drama in group activities in our application course.
The creative drama method will also be included in my future business life, and I am willing
to develop myself in this regard.”

The analyses regarding the answers to the question "Do you think the creative drama method
affected you?" during the distance education period are given below.

Table 13 The impact of the creative drama method in distance education on individuals

Theme Code %
My feelings 85
My behaviors 45
My perspective on life 45
Use of body language 45
Empathy 45
Increased self-confidence 45
Cognitive-Affective Comfort at home during the pandemic 45
Change Social, personaIAdevAelopments A 45
Important contributions by developing my human values , such as freedom and 40
respect
Understanding myself 40
Being able to think creatively 40
Preventing prejudice 40
Imagination organization 40
Internal discipline 40
Professional In professional knowledge development 95
Change Being able to speak in front of the public 85
Being able to teach while entertaining 85
Social I learned how to approach which groups 2
Communication with individuals 100

Development Instructive in many ways 65
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When the students' responses are examined, it is seen that they emphasize cognitive and
affective change, social development, and professional change. It is seen that they stated that
professional change is especially effective in the field of communication and that they are
affected in many areas of their personal development in the cognitive field. Excerpts from the
students' statements are given below.

S19: “I think creative drama methods and content have positively affected me, my feelings,
my behaviors, my perspective on life. | have seen myself do many things that | said | couldn't
do, that | can't do and that | approached with fear at first in creative drama. | have seen
myself prove that | can do them. | think it has positively affected me.”

S22:“l was very impressed, especially role-playing, speaking in front of the public, using body
language, and having a positive impact on my empathy and increasing my self-confidence.”

S24:"| think the Creative Drama method has affected me. In fact, | think | have learned how
effective creative drama is, even in situations that are difficult to understand. | think that
creative drama has a great effect on making communication and interaction between people
positive through games and warm-up activities, so | think | have been positively affected.”

S25: "I can say that the creative drama method affected my life, character, dreams, and goals
in many ways. First of all, | can say that the techniques used added a lot to my personality. |
learned many things about myself that | had not questioned, thought about, or noticed within
the scope of creative drama. | had the opportunity to use it in many areas of my life. For me,
it was much more than a technique that needed to be learned. Although | was involved in it
for a limited time, | found myself highly motivated afterward. The fact that it was applicable
professionally was also a supporting factor for me."

S32: "Absolutely yes. | think that those games, imaginations, and discussions teach us a lot
and give us something. Frankly, | realized that a game strengthens memory, provides
attention and concentration, strengthens or increases self-confidence, etc. | had not been
aware of it until now. After this lesson, | realized that many games have a purpose and teach
us something without us realizing it. That's why | think the Creative Drama class affected
me and, at the same time, strengthened me in some subjects.”

S37: “The creative drama method affected me positively. | learned many different games
and learned about different techniques. | learned tricks about games, role-playing, and
lesson planning. | think this will contribute a lot to my professional life. | had a great and fun
time during the creative drama course.”

S41: “Yes, | think so. First of all, while we were locked in our homes and far away from our
friends during the pandemic, meeting them at events and the emotional boost of the events
felt like a spiritual remedy. | realized that | could express my thoughts more easily and explain
them correctly to the person in front of me. The fact that it was both fun and educational
actually increased my interest.”

S48: “Although | have not started my professional life, | used the creative drama method in
many assignments, especially in the role-playing and group work assignments | carried out
within the scope of my practice course during this period when | was taking this course, and
| achieved very good results. At the same time, | think that the creative drama method gave
me a very different and effective perspective in my thinking structure and professional
approach for my interventions in my professional life.”

S49: “Absolutely, even in the first lesson | was shy and a bit shy. But | think that with each
lesson | opened up more and left the thoughts in my mind of "what will my classmates think
or will I be embarrassed if | do this" completely behind and that there is actually nothing to
be afraid of, on the contrary, it was beneficial for me and caused me to develop positively as
a person.”

S56: ‘I believe that Creative Drama will provide a broader perspective, a more holistic
approach, and serious contributions to independent thinking and decision-making, thanks to
what it provides to individuals.”
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Conclusions and Recommendations

This study was conducted to determine the attitudes of fourth-year students of the Department
of Social Services, Faculty of Health Sciences, towards the creative drama course they took live
online (synchronous), their views on this course, the creative drama method and the effect of
the course on their professional perspectives. After the 15-week training, the “Attitude Scale
Towards the Creative Drama Course” was applied to measure the participants’ attitudes
towards the creative drama course. Among the average scores they received from the scale, it
was seen that the post-test scores were higher than the pre-test scores. Similarly, it was
determined that the creative drama course, which was taught in different areas, was effective
on the students’ attitudes (Hamurcu, 2009; Karabag, 2014).

In the pre-test data regarding the question of what creative drama is, it is seen that the
participants generally provide information about the affective dimension of drama. The post-
test data is collected in the psychomotor dimension, artistic dimension, and cognitive
dimension. Similarly, in the study conducted by Bal incebacak, et al. (2017), it was observed that
the students' definitions before meeting creative drama were related to the affective dimension,
but then they associated it with other dimensions. Elksnin and Elksnin (1995) and Kaf (1999)
stated that creative drama increases social development. In this study, the participants stated
that they communicated with each other as if they were face to face, even in distance education,
and that it contributed to their socialization. They stated that they listened to the lesson without
turning on the camera, especially in online lessons, and that a few people actively participated
in the lesson during the process, while many people listened passively. In the creative drama
lesson, it was stated that the fact that it was mandatory to turn on the camera and that the
whole class was involved in the process increased the interaction and contributed to
socialization. Oztlirk, et al., (2016) stated that creative drama creates a positive atmosphere in
the classroom because it includes activities that involve the entire class. Similarly, in this study,
it was stated that a positive atmosphere in the classroom increased the interest of the
participants in the lesson. Nazlier and Akoglu (2018) stated that the philosophy of creative
drama is based on living and learning. Based on this, it can be said that many skills, such as
being involved in social issues, empathizing, acting together with the group, and taking part in
teamwork, were developed in the creative drama lesson. Zastrow (2013) stated that the most
important skills for social workers are to establish good relationships with people and to provide
them with counseling. In fact, the creative drama lesson contributed to the student's ability to
establish good relationships. Bertiz, et al., (2010) stated that the creative drama method
positively affected the students' attitudes. As a result of this study, it was observed that there
was a positive increase in the students' attitudes. The participants stated that they decreased
their anxiety and relaxed after the creative drama course. Similarly, Ersoy and Bal incebacak
(2016) stated that the creative drama method decreased their anxiety levels in their study with
mathematics teacher candidates. Pinciotti (1993) stated that the participants improved their
self-expression skills, communication with their environment, and artistic aspects during the
creative drama course with games, role plays, and role-playing. In the relevant study, the
students stated that they both discovered themselves and became aware of their feelings and
thoughts with the relaxation studies they carried out in the creative drama course. They stated
that, especially during the pandemic period, creative drama studies provided relief in their
feelings and thoughts, and they got away from home life, problems, and stress to some extent.
In addition, the students stated that they tried to attend the course even under difficult
conditions, they saw it as a relaxation study rather than a lesson, and that drama was an
educational method while having fun. When the average scores of the research data are
examined, according to the post-test data of the attitude scale towards the creative drama
course, the attitude scores towards the creative drama course did not differ according to the
gender variable. The reason for the lack of difference in this respect can be stated as our country
being more understanding of gender equality. Since there is no distinction in terms of gender, it
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is understood that there is no effect on the student's attitude scores in the creative drama
course in a similar way.

It is known that creative drama contributes to personal development as well as education. It is
known that the activities included in creative drama positively affect the communication skills
of individuals (Altinova & Giftci, 2013; Ciftci & Altinova, 2017). In this respect, it has been obtained
that student who will graduate as social services specialists will realize themselves after the
creative drama course, get to know themselves, help them cope with the situations they will
encounter by improvising, and increase their skills in thinking like someone else and stepping
into someone else's shoes by entering the roles of different people through role-playing. Nazlier
and Akoglu (2018) have concluded that the basic creative drama training received by students
who will become social services specialists during their undergraduate education allows them
to make more effective applications in the field. In the statements of the students, they stated
that they later adapted the application they learned from this training in the institution
application course and used it. In the process, the courses they took before graduating
contributed to other field courses. At the end of the process, they stated that they wanted to
receive more education in this field and that the course would have a positive impact on their
working life while also contributing greatly to their personal development. During the distance
education period, the exams required for the continuity of education continued without
interruption. It is also known that exams create anxiety in themselves. Senior students who took
creative drama courses stated that they got away from stress and relaxed during a period when
they were anxious and stressed during the preparation for the Public Personnel Selection Exam
(KPSS) (Kaf, 2017). Similarly, senior students who had a busy and stressful time stated that the
creative drama course was a course where they took a breath and relieved their stress. While
they stated that the course would be effective even under normal conditions, they stated that it
was even more effective during the pandemic period and that they achieved the class integration
they achieved in the school environment. Even if they participated in class conversations in other
courses, they had difficulty socializing during the course, but in this course, they met other
friends they did not know, planned activities together, discovered different characteristics of
themselves, and learned very different characteristics of their friends. In this respect, the
students recommended that everyone who is studying take this course because it is a method
that establishes socialization and group dynamism.

Creative drama courses are compulsory courses in some universities, and elective courses are
optional in some universities. Nazlier and Akoglu (2018) stated that the creative drama course
has been given as an elective course in Hacettepe University's Social Work undergraduate
department since 2008. Although it is an elective course in some universities, it is still not
included in many universities. Since it is a course that social work undergraduate students
stated that they benefit from, it can be suggested that this course be added to their courses in
social fields every two semesters. Thus, it is expected to contribute to group studies in the field
while providing them with the opportunity to experience the creative drama process. When we
look at the studies conducted in the field, since there are few academic studies in the field of
creative drama and social work, it can be recommended that studies be conducted in this field
as it will contribute to obtaining more detailed information about the process with studies in this
field. It is suggested that this course, which provides benefits for students in many ways, be
added to many departments and that every individual who communicates with the community
has an idea about this method.
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Attachments

Subject: Harmony - Trust Study
Place: Google Classroom Online Course

Group: 56 students registered in the Faculty of Health, Department of Social Work Creative
Drama Course (38 female-18 male)

Duration: 120 minutes

Method: Creative Drama

Techniques: Role Playing and Improvisation

Achievements: Learns to act together with the group.

Expresses the importance of effective communication with group mates.
Expresses the effect of communication on creative drama education.
Expresses the importance of self-confidence.

Expresses the importance of trust in the group.

Process
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A. WARM-UP/PREPARATION

Activity 1: Name Spelling: In our first activity, everyone will determine a body movement equal
to the number of syllables in their name. For example, my name is Bel-gin, so | make two
movements. First, the right-hand snaps. Then, the left-hand snaps. In this way, all group
members make the leader's name and movement. Then, the group members say their names
in turn, and the other group members imitate him/her. Then, the people repeat their names for
repetition purposes, first the person himself/herself and then as a group, both saying and
making movements. Now, without saying a name, the group says the name and movement of
everyone in the group in turn. Now, without saying a name, we are progressing the process only
with movements, and the person’'s movement is made without saying a name. Then, the leader
says mixed names by saying | say a name, and we do that person's movement, and the group
makes the movement.

Activity 2: Ball is in Your Hand: The leader says that he/she has an imaginary ball in his/her hand.
He/she states that he/she will throw the imaginary ball to anyone whose name | say, and the
person whose name is said catches the ball. He/she throws the ball he/she catches to another
person in the group by saying his/her name. In this way, he catches and throws the imaginary
ball, and both say the name and show how to catch the imaginary ball.

Activity 3: Patterned Ball Game with the Same Person: The game starts with an imaginary ball.
In the ball game, people will not forget the person they threw it to; they will throw it to the same
person every time the ball comes; after everyone gets the ball once, the process is completed
by throwing the ball as a group again starting from the beginning. For example, the leader threw
the ball to Asya. Asya threw it to Mehmet. Mehmet threw it to Lina. Lina threw it to Kaan. If the
person does not catch the imaginary ball quickly and throws it to the wrong person, the process
starts over, and everyone continues by throwing it to the same person.

Activity 4: Follow My Hand: The leader makes a hand gesture on the screen, and the people in
the group do the same hand gesture as the leader. The people whose image is last on the screen
can be eliminated. In addition, the leader gives his hand to a different group member, and the
hand movements of the new group member are followed. Then, the leader moves his hand so
that it is visible on the screen. The people move their faces closer to the screen and follow the
hand.

Activity 5: Counting Without Collision of Sounds: Now, a rhythmic counting game is played as a
group. One person from the group says one, and a random person continues rhythmically. If two
people say the same number at the same time, there is an error, and the counting starts over.
The process continues until the correct counting is achieved. For example, one person from the
group says one, and the group members wait for him to say two. If two people say two at the
same time, the process is disrupted, and the counting starts over again. Activity 6: Rhythm
Exercise: They keep a rhythm by clapping their hands and extending their hands along with the
rhythm. Knee, hand, right hand, knee, hand, left hand, knee, hand, right hand, left hand, knee hand,
both hands hitting at the same time while saying the syllables of their names. My name is Bel;
my name is Gin, and my name is Belgin. When he says my name, he hits his palms on his legs;
when he says my name, he claps; when he says my name, he extends his right palm as if there
is someone in front of him and extends it as if he is hitting his hand. When he says "ya", he
extends the palm of his left hand as if there is someone in front of him and he is going to hit that
person's hand. In this way, the rhythm is kept according to the name of the whole class by
making the movements determined by the group members in a rhythmic manner.
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B. ACTIVITY

Activity 7: 2-person Improvisation: Group members are paired by the leader. A and B start their
improvisations with the expression A: "Don't you trust me?" B: "Should | trust you or my eyes?"
Then, two people, determined by the leader or volunteers, start improvising at the same time.
The improvisations are watched as a group. Dramatic tension and unexpected things that
happen suddenly and have an aaa effect are emphasized.

Activity 8: Group Improvisation: The large group is divided into groups of three. Then, various
situations are given in order, and they are asked to improve, for example, questioning the trust
of a friend who agreed with three roommates to cheat in class but gave up cheating because
he was afraid of the invigilator during the exam, a friend whose money was lost at a friend's
house questioning all of his friends in the house, two lovers running away with the girl's best
friend when they were about to get married. The ACTIVITIES are watched and discussed in
order.

C. EVALUATION

Activity 9: Opinions about the process are obtained by asking the following questions.
How was the session?

What affects your confidence?

What do you think about compliance?

Is communication important?
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Arastirma Makalesi Acik Erisim

Sosyal hizmet boliimii lisans 6grencilerinin ¢evrimigi yaratici drama
dersine yonelik tutumlari ve ders siirecine iligkin goriisleri’

Belgin Bal incebacak?

20ndokuz Mayis Universitesi, Samsun, Turkiye.

OZET

Bu arastirma Saglik Bilimleri Fakdiltesi sosyal hizmet bolim lisans dordinct sinif 6grencilerinin aldiklari yaratici
drama dersine yonelik tutumlari ve bu derse yonelik goruslerinin, yaratici drama yontemi ve mesleki bakis acilarina
etkisinin belirlenmesi amaciyla yapilmistir. Arastirma yontemi karma modelden sirali aciklayici tasarim desen
olarak belirlenmistir. Calisma grubunu bir devlet Universitesinin sosyal hizmetler boliminde dgrenim goren 56
dordinct sinif ogrencileri olusturmustur. Veri toplama araci olarak Adiglizel (2006a) tarafindan gelistirilen
“Yaraticl Drama Dersine Yonelik Tutum Olgegi” kullaniimistir. Olgek katiimeilarin yaratici drama dersine yonelik
tutumlarini belirlemek igin uygulanmistir. Ayrica her oturum sonrasinda ve dénem sonunda gevrim igi form ile
ogrencilerden yaratici drama dersine yonelik gorlsleri alinmistir. Uygulama bir dénem boyunca 15 hafta
slirmUstur. Haftada 2 saat olacak sekilde toplam 30 saat stirmustdr. Veriler nitel ve nicel olarak toplanmis ve nitel
veriler igerik analizi ile nicel veriler ise Mann Whitney U testi ile analiz edilmistir. Elde edilen veriler 1siginda yaratici
drama dersinin sosyal hizmetler bolimd lisans ogrencileri Uzerinde etkili oldugu ve 6grencilerin tutum puan
ortalamalarinda artis meydana geldigi belirlenmistir. Uzaktan egitim sirecinde 6grencilerin dinleyici konumundan
clkarak, daha ktif katilim sagladiklari ve dersin islenisi igin kameralarin acik olmasi derse olan ilginin artmasina
sebep olmustur.

ANAHTAR KELIMELER

Cevrim ici ders, Sosyal hizmet bolumd, Tutum, Yaratici drama
Girig

Yaratict drama, egitim-ogretim ortamlarinda hem ders hem yontem olarak kullaniimaktadir.
Yaratict drama, okul oncesinden yuksekogretim kademesine hatta yaygin egitimde de etkisi
bilinen bir ders ve yontem (Adigtizel, 2006a; Okvuran, 1993; San, 1996) olarak ifade edilmektedir.
Alan yazin ¢alismalarinda fen bilimleri, sosyal bilimler vb alanlarda yaratici drama yontemi
Uzerine calismalar oldugu gortilmektedir (Aykac & Adiglzel, 2011; Kaf & Uygungtl Yilmaz, 2017;
Bal incebacak, vd., 2017). ilgili galismalarda yaratici dramanin yontem olarak kullanildigi ve ilgili
derslerin ogretiimesinde etkili oldugu ifade edilmistir. Ayni zamanda alan yazinda yaratici drama
dersinin 6gretmen adaylarinin yaratici drama yontemini kullanmaya yonelik 0z-yeterlik algilarina
ve tutumlarina olumlu yonde etkililigini belirleyen ¢alismalarda (Hamurcu, 2009; Karabag, 2014)
yer almaktadir. Bu baglamda hem farkli dersler hem de farkli 6grenim kademelerinde yaratici
drama uygulanmaktadir. Bu agidan farkli bolim, kademe ve derslerde yaratici drama yontemi
kullanimina iliskin galismalarin arttigi gorilmektedir (Nazlieri & Akoglu, 2018; Ongen, vd., 2017).
Yaratici drama dersi egitim fakdltelerinin mufredatinda yer alan dersler arasindadir. Farkli
fakultelerdeki 6grencilerin mufredatlarinda yer almadigi bazilarinin muifredatlarinda se¢meli ders
olarak yer aldigi gortlmektedir (bkz: Hacettepe Universitesi). ilgili dersi farkli fakdlte
ogrencilerinin almasi ve dersin etkililiginin degerlendiriimesi sure¢ hakkinda genel bir kaniya
varmak icin arastirimasi gereken konular arasinda oldugu dusunulmektedir.  Yaratici drama
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dersi hali hazirda hem yaygin hem de 6rgiin egitimde kullaniimaktadir. Bu agidan “Yeni Ogretmen
Yetistirme Lisans Programlari’na yaratici drama dersi Meslek Bilgisi Segmeli Dersleri
kapsaminda “Egitimde Drama” dersi olarak veriimesine ragmen diger bircok bolimde hala
yaratict drama dersi verilmemektedir (bknz:  https://www.yok.gov.tr/kurumsal/idari-
birimler/egitim-ogretim-dairesi/yeni-ogretmen-yetistirme-lisans-programlari). ~ Bu  calisma
sonucunda vyaratict drama dersinin farkli Universitelerde ogretmenlik boltimleri disinda diger
bolumlerde ders ya da yontem olarak yer almasinin yayginlastirimasina katki saglanabilecegi
dusundlmektedir.

Yaraticl drama yontemi sadece egitim kademelerinde yer alan 6gretmen, 6grenci ve egitimcilerin
degil aslinda insanlar ile iletisim kuran her bireyin kullanacagdr bir yontem olarak ifade
edilmektedir (Bal incebacak, 2022). Sosyal hizmetler balimu lisans mezunu 6grencilerin kres,
engelli bakim merkezleri, huzurevleri, kadin siginma evleri, genglik merkezleri gibi sosyal hizmet
kuruluslarinda calismalarindan dolayi yaratici drama yontemi ile bircok konu Uzerinde calisarak
etkili sonuglar elde edebileceklerine inaniimaktadir (Nazlier & Akoglu, 2018).

Sosyal hizmetler bolumu lisans uzmanlari, mesleklerini icra ederken insan haklari, sosyal adalet,
farkliliklara saygi temelinde calismalar yapmaktadirlar (Nazlier & Akoglu, 2018). Bu agidan
Thompson (2013) sosyal hizmetler mezunu uzmanlarinin egitiminde, var olan bilgileri
pekistirme, glclendirme, yeni becerileri 6grenme sureclerini iceren bir yapida olmasi gerektigini
vurgulamistir. Sosyal hizmetler bolumu egitiminde dort yil boyunca teorik ve uygulamali birgok
egitim verilmektedir. Cok farkli hedef kitleye hitap eden, farkli beceri ve bilgilere ihtiya¢ duyan
sosyal hizmetler bolumu lisans 6grencilerinin yaratici drama dersinde verilen bilissel, duyussal
ve devinissel becerilere ihtiyaclarinin olacagi dusunulmektedir. Yaratici dramanin yontem ve
ders olarak ilgili bolimun ogrencilerinin goruslerine dayanarak degerlendirilmesinin alana katki
saglayacag dusunilmektedir. ilgili calisma COVID-19 doneminde yapildidi icin 6grencilerin,
cevrim ici yaratici drama dersine yonelik tutumlari ve ders surecine iliskin gorusleri alinarak alana
katki saglamasi beklenmektedir.

COVID-19 salgini ile zorunlu uzaktan egitime gecilmesi surecinde egitimler ¢evrim igi ortamlara
tasinmistir. Bu stre¢ hem olumlu hem de olumsuz durumlarin yasanmasina sebep olmustur.
Ogrencilerin bazilarinin bu siregten memnun olduklar bazilarinin ise memnun olmadiklari
bilinmektedir (Bal incebacak, 2022). Bu agidan gevrim igi yaratici dramanin zorunlu uzaktan
egitimde etkisinin belirlenmesinin onemli oldugu dusuntlmektedir. Calismada ayrica cinsiyet
degiskeni ele alinmistir. Bu degiskenin ele alinmasinin bir sebebi olarak Tlzin ve Toroman
(20271) yapmis olduklari galismada cinsiyetin, ¢alismalarda incelenen konu hakkinda kesin bir
yargl vermede yeterli olmadigini ifade ederken, verilerde gozlemlenecek cinsiyete dayali bir
farkliligin uzaktan egitime dair 6nemli bilgiler verebilecegini ifade etmislerdir. Bundan dolayi
degisken olarak bu calismada cinsiyet ele alinmistir. Ornegin uzaktan egitim siirecinde cinsiyet
ile ilgili calismalarda toplumsal cinsiyet esitsizliginde artis oldugu ifade edilmistir. Gogus Tan
(2021) COVID-19 doneminde kadinlarin ev iginde is yikintn artmasi, sorumluluklarinin artmasi
gibi sebeplerden oturu cinsiyetler arasinda kadinlarin aleyhine farklliklar oldugunu belirtmistir.
Kirali ve AlcI'nin (2016) calismasinda erkek ogrencilerin uzaktan egitime daha yatkin oldugunu
ifade ettikleri belirtirken, Dogan (2020) galismasi ise kiz 6grencilerin bu siregten daha memnun
olduklarini ifade etmistir. Bundan dolayi ¢ebrim ici yaratici drama dersinde cinsiyet, arastirmaya
degisken olarak eklenmistir. Bu sUrecte ¢evrim ici yaratici drama dersinde cinsiyet arasinda bir
farklilik yaratip yaratmadiginin arastiriimasi bu ¢alismanin bir kismini olusturmaktadir. COVID-
19 salgini sebebi ile zorunlu bir uzaktan egitim surecine gecildiginden bu stre¢ dezavantajli
durumlari ortaya gikartmistir. Reime, vd., (2008) uzaktan egitim sirecinde etkilesimin, Bozkurt
(2020) ise sosyallesmenin az oldugunu belirtmislerdir. Yaratici drama dersi, gcevrim ici egitim
strecinde etkiletisimin ve sosyallesmenin az oldugu donemde ogrencileri ekran basinda
harekete zorlamasi, surecte rol ve dogaglamalar ile aktif rol oynamalarini saglamasiyla uzaktan
eg@itim surecinde etkili bir ders ve yontem olarak kullanilabilecek bir alternatif yontem olabilir. Bu
kapsamda ilgili calisma ile ¢evrim ici ortamda dersin etkililigi tespit edilmesi saglanacaktir.
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Ozellikle zorunlu gevrim ici donemde dersin igeriginden 6tirl kameralarin agik olmasi, strekli
sOz alarak ya da soz verilerek 6grencilerin siirece dahil olmalarinin sirece farklilik katacadi
dusunulmektedir. Bu agidan ekran basinda uzun sure kalan dgrencilerin hem surece dahil
olduklar hem de ders dinlerken aktif bir sekilde katilim sagladiklari ders olma ozelligi sebebi ile
bu yontemi sadece egitim fakdltesi 6grencileriicin degil diger fakultedeki 6grencilerin de almasi
gereken bir ders ve yontem olarak kullanilmasi gerektigi dusunudlmektedir. Yaratici drama dersi
egitim fakiltelerinin zorunlu ve secmeli ders listesinde yer almaktadir (YOK, 2018). Diger
fakultelerde fakdltelerin 6gretim elamanlarinin istemeleri halinde ilgili ders acilabilmektedir.

Gevrim ici derslerde katilim ¢ok onemlidir. Bu yontem ile dersler katilim saglanarak islenecegi
icin slrecgte daha aktif katilim saglayan ogrenciler ile ders daha kalici sekilde 6gretilebilir (Bal
incebacak, 2022). Bu agidan da zorunlu gevrim i¢i donemlerde kullanilacak alternatif yontemler
arasinda olacagi distnilmektedir. Okvurana (1993) gore yaratici dramanin igeriginde yer alan
oyun, canlandirma, rol oynama egitim-6gretimin egitsel hedeflere ulasmasini saglamaktadir. Bu
acidan farkl kesimlerde farkli egitsel hedefleri olan sosyal hizmetler lisans bolimu 6grencilerinin
bu dersi almalari bir farklilik yaratabilir. ClnkU bir yontem olarak yaratici drama dersini
ogrendiklerinde mesleki yasamlarinda bu yontemi nasil kullanacaklarina dair bir fikirleri olacaktir.
Bu acidan ogrencilerin bu dersi meslek hayatlarinda nerede ve hangi mekanlarda kullanacaklari,
nasil kullanacaklarini distinmelerinin dnemli oldugu distnulmektedir. ilgili bolim dgrencilerinin
bu konu hakkinda fikirlerinin belirlenmesinin ayrica alan vyazina katki saglayacagina
inanilmaktadir. Bu acidan ogrencilerin meslek hayatlarinda kullanabilecekleri yaratici drama
kavrami hakkindaki goruslerinin ortaya ¢ikartilmasi hedeflenmistir. Yaratici drama dersi isinma-
canlandirma-degerlendirme asamalarindan olusmaktadir. Ayrica icerisinde bireylerin dramatik
tecrubeleri, rol oynama becerileri, rol analizi ve is birligi igerisinde birgok galismanin da i¢inde yer
aldigi gorilmektedir (Adiglizel, 2006b). Freeman, vd., (2003) yaratici drama dersi ile kisilerin
duygu kontrolu gerektiren calismalarda yer aldiklarricin is yasamlarinda kullanacaklari becerileri
deneyimleme sansi elde ettiklerini ifade etmistir. Yaratici drama dersini alan 6grencilerin, bu
dersi ya da yontemi almayan oOgrencilere gore farkli deneyimlere sahip olacaklar
dusunulmektedir. Bu agidan bu deneyime sahip olacak bu ogrencilerin goruslerinin ortaya
clkartilmasi hem normallesme surecine hem de c¢evrim igi ortamdaki durumunun
surddrulebilirligine 1sik tutacagina inanilmaktadir.

Adigiizel (2013) yaratici drama dersinin bir grup olmadan yapilmayacadini ifade etmistir. Yaratici
drama calismalarida kucUk ya da buyuk grup calismalarina olanak saglayan bir yapidadir. Bu
acidan hem kisisel hem de grup olarak birgcok fayda saglayaca@i dusuntlmektedir. Sosyal
hizmet alaninda yaratici drama dersi bircok Universitede ders olarak eklenmemistir. Bundan
dolayi bu alanda yapilan galismalar da kisitli olmaktadir. Alanyazinda Altinova ve Ciftgi (2013) ile
Ciftci ve Altinova (2017) yapmis olduklari iki calismada 12 haftalik bir yaratici drama dersi
sonrasinda sosyal hizmetler uzmanlarinin kendilerini ifade etme becerilerinde ve iletisim
becerilerinde artis meydana geldigini ifade etmislerdir. Ongen, vd., (2017) sosyal hizmetler
bolimU ogrencileri ile yaptiklar 8 haftalik ¢calisma sonucunda ogrencilerin, mesleki degerleri
daha kolay anlayip kisisel degerlerin farkina vardiklari sonucunu elde etmislerdir. Bu agidan ilgili
bolim ogrencilerininvyaratici drama dersini almalarinin bireylerin hem okul hem de is
yasamlarina fayda saglayacagini dustundurmektedir. COVID-19 doneminde islenen yaratici
drama dersinin gevrim ici stregteki etkisinin arastiriimasinin egitim verenlere katkisinin olacagi
dusunulmektedir. Cunkl uzaktan egitime karsi genelde olumsuz bir akis agisi olup, yeterli
6grenmelerin saglanmadigr yoninde gorisler oldugu bilinmektedir (Bal incebacak, 2022).

Uzaktan egitimde yaratici drama dersi, yuz ylze ortamda yapilan birgok etkinligin ¢evrim igi
ortama uyarlanmasi olarak ifade edilebilir. Surecte ylz ylze yapilan etkinliklerin uyarlanarak
gevrim ici ortamda yuruttlmesi, yaratici dramanin hareketli ve aktif katiimli strecinin ¢evrim igi
ortamda da gergeklestirilmesi olarak dusunulebilir. Cevrim ici yaratici drama dersinde lider
siniftaki herkesin kameralarini agmalarini ve surecte rol alacaklari i¢in derste aktif katilmasini
gerektigini ifade ettigi icin ogrenciler bilgisayar ya da telefonlarindan derse kameralari ile



ODUSOBIAD 652

katilmislardir. Fakat COVID-19 zorunlu egitimin aniden hayatlari etkilemesi herkesin ayni imkana
sahip olmamasi gibi nedenlerden dolayi bir¢ok odrencinin kamera agmadigr ve 6grencilerin
ekran basinda olmadigi bir¢cok ¢alismada ifade edilmektedir. Nitekim uzaktan egitim surecinde
de dersler devam etmis ve gevrim ici ortamda dersler yurGtilmustar. ilgili donemde gevrim igi
yaratici drama dersinin etkili olup olmadiginin belirlenmesinin dnemli oldugu dusundlmektedir.
Yapilan uygulamanin ilk olusu sebebi ile surecin degerlendiriimesinin  onemli oldugu
dusundlmektedir.

Nazlier ve Akoglu (2018) sosyal hizmetler bolimi lisans egitiminde yaratici dramanin segmeli
ders olarak yer almasi gerektigini ifade etmislerdir. ClnkU sosyal hizmetler bolimd lisans
egitiminde yaratici dramanin hem kisisel hem de mesleki gelisimlerine katki saglayacagini ifade
etmiglerdir. Sosyal hizmet alanindaki kisilerin hizmet odagi insan oldugu igin; iyi iletisim kurma,
mesleki degerleri ve mesleki gelisimleri konusunda kendilerini gelistirmeleri gerekmektedir. Bu
acidan yaraticl dramanin avantajlarini dezavantajli gruplar ile ¢alisan sosyal hizmet alani
calisanlarina aktariimasi onem arz etmektedir. Bu arastirma, Saglik Bilimleri Fakultesi Sosyal
hizmetler lisans bolimu dordincd sinif 6grencilerinin aldiklari gevrim igi yaratici drama dersine
yonelik tutumlar ve bu derse yonelik goruglerini belirlemek amaclanmistir. Bu amaca uygun
olacak sekilde 6grenciler ile 15 hafta, haftada iki saat stiren planlamaile cevrim ici yaratici drama
atolyeleri islenmistir. Stre¢ sonunda ogrencilerin yaratici drama dersine yonelik tutumlar ve
derse yonelik olarak ilgili dersi hayatlarinin hangi asamasinda nerelerde kullanacaklari, is
yasamlarinda hangi konularinda kullanilabilecedi ve hangi mekanlarda uygulanabileceklerini,
yaraticl drama yonteminin galisma hayatinizda bir yontem olarak nasil kullanacagini, yaratici
drama yonteminin katilimcilari nasil etkiledigi konusuna isik tutmasi hedeflenmektedir.

Arastirma ile yanit aranan sorular sunlardir:

1. Sosyal hizmetler lisans bolumu ogrencilerinin ¢evrim i¢i yaratici drama dersi etkinliklerine
yonelik tutum olgedi on test-son test ortalama puanlari arasindaki fark istatistiksel olarak
anlamli midir?

2. Sosyal hizmetler lisans bolimu ogrencilerinin gevrim igi yaratici drama dersi etkinliklerine
yonelik tutum olgeginden elde ettikleri fark puanlan cinsiyetlerine gore anlamli farklilasma
gostermekte midir?

3. Sosyal hizmetler lisans bolimu ogrencilerinin gevrim igi yaratici drama dersi etkinliklerine
yonelik gorutgleri nelerdir?

3.1. Katiimcilar yaratici drama etkinlikleri oncesi ve sonrasinda yaratici dramayi nasil
tanimlamaktadir?

3.2. Katihmcilarin - ¢alisma oncesinde yaratici drama dersinden beklentileri  ve
beklentilerinin karsilanmasina iliskin gorutsleri nelerdir?

3.3. Katihmcilarin yaratici drama etkinliklerinin diger bireyleri etkilemesine yonelik
gorusleri nelerdir?

3.4. Katilimcilarin  yaratict drama etkinliklerini  (yaratici dramayi) is hayatlarinda
kullanmalarina iliskin gorusleri nelerdir?

3.4.1.Is hayatinda yaratici dramay! kullanim amaglarina iliskin gorusleri nelerdir?

3.4.2. s hayatinda yaratici dramayi kullanim dizey ya da kullanacaklari gruba
iliskin gortsleri nelerdir?

3.4.3. Is hayatinda yaratici drama mekanina iliskin gorusleri nelerdir?

Arastirmanin yontem kisminda arastirma modeli, galisma grubu, veri toplama araglari, sureg,
verilerin toplanmasi ve analizinden bahsedilmistir.

Arastirmanin Deseni

Saglik Bilimleri Fakultesinde 6grenim goren 6grencilerinin ¢evrim ici yaratici drama yontemine
iliskin tutum duzeyleri ve ¢evrim igi uygulanan drama dersine iligskin goruslerini incelemek
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amaciyla yurttilen bu calisma karma desene (Creswell, 2013) gore gergeklestirilmistir. Sirali
aciklayici tasanim olarak belirlenen bu c¢alismada baskin olarak nicel veriler toplanip analiz
edildikten sonra nitel veriler surecin derinlemesine arastirimasina olanak saglamaktadir.
Ogrencilerden nicel veriler siirecin basinda ve 15 haftalik atdlye uygulamalari sonunda
toplanmistir. Nitel veriler ise her hafta gevrim i¢i ders sonunda ve 15 haftanin uygulamalarinin
tamamlanmasindan sonra toplanmistir. Calismanin dogasi ve surecteki yapilanmasi nedeni ile
sirall agiklayici tasarim tercih edilmistir. Tek grup on-test/son-test yari deneysel modele gore
calisma sekillendiriimistir. ilgili calismada hem nitel hem nicel veri toplamak yontemlerin etkisini
artirmada etkilidir (Johnson ve Onwuegbuzie, 2004). Bu agidan arastirmada hem nitel hem nicel
verileri kullanmanin amaci, nitel ve nicel arastirmalarin avantajlarini artirp dezavantajlarini
azaltmaktir.

Calisma Grubu

Arastirmanin  ¢alisma grubunu Turkiye'nin  Karadeniz Bolgesinde bulunan bir devlet
universitesinin  Saglik Bilimleri Fakiltesi Sosyal Hizmetler Bolimu lisans dordincd sinif
ogrencileri olusturmustur. Bu c¢alisma sosyal hizmetler boliminde lisans 6grenimi goren
yaratici drama dersine kayitli toplam 56 6grenci ile yurtttlmustar. Katiimcilardan 38'i kadin, 18'i
erkektir. Ogrenciler daha 6nce yaratici drama dersi almamis ve bu alanda herhangi bir egitime
katilmarmuslardir. Ogrencilerin yas ortalamasi 21'dir.

Veri Toplama Araclar
Calismada veri toplama araci olarak iki veri toplama araci ile gorusler toplanmistir.

Yaratici Drama Dersine Yonelik Tutum Olgegi: Saglik Bilimleri Fakdiltesi sosyal hizmetler bolimu
dorduncd sinif 6grencilerinin yaratict drama dersine yonelik tutumlarini belirlemek igin, Adiguzel
(2006a) tarafindan gelistirilen yaratici drama dersine yonelik tutum olgegdi uygulanmustir. ilgili
Olcek tek faktorld bir olgektir. 2006 yilinda gelistirilen olgedin maddeleri incelendiginde
calismanin hedefine uygun maddeler oldugu icin ilgili 6lcek tercih edilmistir. 50 maddeden
olusan “Yaratici Drama Dersine Yonelik Tutum Olgegi” besli likert seklindedir. Kesinlikle
katiliyorum’'dan (5) kesinlikle katilmiyorum (1) seklinde ifade edilen dlgekten en distk 50, en
yuksek 250 puan alinabilmektedir. Yaratici drama dersine yonelik tutum olgegi 0.94 guvenirlik
katsayisina sahiptir. ilgili arastirmada olgegin glvenirlik katsayisi .81 olarak bulunmustur.

Gorisme Formu: Nitel veriler her oturum sonrasinda ve donem sonunda gevrim i¢i ortamda
toplanmistir. Yaratici drama dersine yonelik dusuncelerinin ortaya ¢ikartiimasi igin her hafta
etkinlikler sonrasi ogrencilerin gorusleri alinmustir. Dersler gevrim igi oldugu igin dersler video
kayit altina alinmis ve sonrasinda sozlU gorusler analiz edilmek icin desifre edilmistir. Ayrica
donem sonunda c¢evrim igi form “Gorus Belirleme Anket Formu” ile ogrencilerin gorusleri
alinmistir. Gorts belirleme anket formu igin ulusal ve uluslararasi literatlr taranmis ve ornek
sorular incelenmistir (Adigtizel, 2009; Bil, 2012; Chen, 1997; Ercevik & Bergil, 2020). Daha sonra
madde havuzu olusturup, sorular alan uzmanlarina yollanarak gortsleri alinmistir. Formda
ogrencilere demografik bilgilerinin yaninda “Yaratici drama dersinde ogrendiklerinizi is
yasaminizda hangi konularinda kullanilabilecegini ve hangi mekanlarda uygulanabilecegini
disunuyorsunuz?”, “Sizce yaratict drama dersinde ogrendikleriniz sizin calisma hayatinizda bir
yontem olarak kullanilabilir mi?”, “Yaratici drama dersinin sizi etkiledigini distindyor musunuz?”
sorular yer almaktadir.

Verilerin Toplanmasi

Ogrencilerle 15 haftalik bir egitim 6gretim donemi gergeklestiriimistir. Cevrim ici yaratici drama
dersi 2 saatlik oturumlar halinde gergeklestirilmistir. Her oturum sonrasi gevim igi form ile
ogrencilerin atolyeye ait gorusleri hem sozel hem de yazili olarak alinmistir. Ayrica donem
sonunda gorusme formu ile gordsleri alinmistir. Tablo 1'de gevrim ici yaratici drama atolyesinin
haftalik plani yer almaktadir.
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Tablo 1 Online Yaratici Drama Dersi Haftalik Oturum Bilgileri

Oturumlar Kazanimlar Oturum bilgisi
Ik hafta grubun tanismasi ve iletisim calismalari yapiimistir. Bu
Grup arkadaglarini isimlerini syler sekilde gurubun birbirini daha yakindan tanimasi saglanmistir.
1 Hafta Grup arkadaglarinin bireysel 5zelliklerini Suregte ogrenciler grup arkadaslarinin isimlerini ve bireysel olarak
’ fark eder ozelliklerini 6grenmislerdir. Ayni zamanda benzer 6zelliklere sahip
’ kisilerin oldugunu ve ayni siireci farkl mekanlarda birlikte
yasadiklarini deneyimlemislerdir.
Gruba uyum saglamanin énemini ifade
eder.
»Kend!n.egjlﬁr][_guven duygusunun ikinci hafta uyum calismasi yapilmistir. Uyum calismalarinda
2. Hafta g?ig;"glaﬁ Irul\r/‘en duvausunun nemini ogrencilerin hem bireysel hem de grup arkadaslari ile uyumlu
belirtir g ve sekilde hareket etme becerilerini aritiracak etkinlikler yaptirimistir.
Grupla birlikte ¢galismanin sonuca
etkisini ifade eder.
Yaratici drama galismalarinda
duygularin 6nemini ifade eder. eiincii hafta al d | | | a5 fleri
3. Hafta Duyularini etkin bigimde kullanmanin Ugtincd hafta algi ve Juyu catismarart yap! m|§t|rA grencrerin
Snemini ifade eder. duyulari harekete ge(;mlerek slrecte akt_!f sekilde rol almalqr|
Duyular ile iletisimin/etkilesimin yaratici dramanin teknikleri tanitilarak strece dahil edilmistir.
iliskisini ifade eder.
Canlandirma sirasinda roltint amacina ST N )
Dordiincl hafta rol oynama ve dogaglama galismalari ile yaratici
uygun davranir. ). ; -
4. Hafta Dogaclamanin yapisin ve dzelliklerine dramada kullanilan yontem ve teknikler (rol oynama, dogaglama,
uygun bir canlandirma hazirlar tiim grupla drama, donuk imge, rol karti vb) siirece dahil edilmistir.
Besinci hafta yaratici drama ve oyun ile ilgili galisma yapilmis ve
gevrim ici stiregte oyunlar oynanmig (renklerle dans, alfabetik
sohbet, evet-maalesef, keske ve simdi, lideri takip et, ne
yaplyorum gormdyor musun? evet hayir oyunu vb) ve yiiz yiize
oynanacak oyunlara érnekler verilmistir. Yiz ylize ortamda
oynatilan bir oyun olan Elimi Takip Et Oyunu: ikili grup olusturun,
bir kisi elini kaldiriyor karsidaki kiside esinden 10 cm uzakta durarak
esinin elini ylzU ile takip eder. Mizigin ritmine gore yavasga grup
elleri takip eder. Sonra roller degisir ve diger es bu sefer esinin elini
Oyun ve Yaratici drama iligkisine takip ederek hareket eder. Simdi Ugerli grup olunur ve arada bir kisi
Anelik diisiincelerini ifade eder ybneten olacak sag ve sol elini miizigin ritmine uygun sekilde
yone s L hareket eder ve diger iki kisi yoneten kisinin elini takip ederek
5. Hafta Kuralli oyunlarin yaratici dramadaki hareket ed imdi didier iki Kisiden birisi vénetici ol .
kullanimina yonelik distincelerini ifade arexet eder. Sima I9€r IKI Kigiaen Dirls! YOneticr oluyor ve sureg
eder yeniden baslatiliyor. Yonetici olmayan kisi yénetici olur ve stre¢
’ yeniden baslatilir.” seklinde oynatilmaktir. Cevrim i¢i ortamda bu
oyunu ikili es olma yerine lider tarafindan secilen gonill kisi ile
baslatilabilir. “Gondilll, elini ekrana yaklastirir ve belli hareketler
yapar. Kamera karsisinda kisiler ekrandan gondllli kisinin elini takip
eder. Ornegin gonlillii ekranda saga dogru elini stirtiklediginde ekran
basindaki kisiler sola dogru kafalarini yatirirlar, yukari dogru hareket
ettiginde yukari, asagi dogru hareket ettiginde asagi dogru hareket
ederler. Daha sonra farkli bir oyuncu segilir onun eli takip edilir.” Bu
sekilde ekran karsisinda ytiz ytize oldugu gibi oyun rahatlikla
oynatilabilir.
Siirin yaratici dramada bir arac olarak A{Itmm hafta yazinsal thIQr ve siilr bashgi ilg siirlerden yola ¢ikarak
6. Hafta nasil kullanildigini bilir bir yaratici drama dersinin nasil islenecegi uygulamali olarak
’ islenmistir. (Aysel Git Basimdan siiri ile calisma yurGtilmdstar)
Yedinci hafta yazinsal tirlerden masal ile yola gikilmis ve masal
7 Hafta Masalin yaratici dramada bir arag karakterlerini konu alan bir atolye uygulanmistir. (Hem Anadolu
’ olarak nasil kullanildigini bilir. hem de bilinen yabanci masal kahramanlari ile etkinlikler
yUrittlmastdr)
8 Hafta Bir yazinsal tir ile yaratici drama Sekizinci hafta yaratici drama ve resim galigmasi ile Picasso’nun
’ arasindaki iligkiyi ifade eder. hayati ve eserlerini konu alan bir atolye plani uygulanmistir.
Beden ve ritim uyumunun yaratici
dramaki Gnemini kavrar. Dokuzuncu hafta mizik ve ritim galismasi ile mizigi yaratici
9 Hafta Beden ve ritim uyumunun yaratici drama dersinde nasil kullanacagi 6gretilmistir (Nadya 7 adim
’ dramaki onemini ifade eder. dansl, Cagdas Drama Dernegi Yaratici Drama Kursu Birinci Asama
Muzige ve ritme uygun devinimler Muzikleri).
gelistirir.
?:r;ht?cr:gc;rzlr:qt;ﬁleuiwssk?lsﬂ?ry%%ﬁIar O‘rjuncu haftada yaratici dramgnm toplumsaIAboyAutu elge §I|n|§ ve
Toblumsal duvarliik ve varatici drarﬁa slregte toplumsal konularin sirece nasil dahil edilecegi tizerinde
10. Hafta P Y y konusulmus ve tartisiimistir (Konu olarak Picasso'dan

iliskisine ornekler verir.
Toplumsal olaylari farkli bakis agilariyla
degerlendiren rolleri deneyimler.

"Guernica'ya... Bir katliam ve trajedinin vesikasi adli galisma
ylrttimastar)
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Kendine olan gliven duygusunun
onemini belirtir.

On birinci hafta gliven galismasi yapilmis ve slregte durtstlik

11 Hafta Gruba olan guiven duygusunun 6nemini  konusu Uzerinden bir 6rnek atolye ¢alismasi yapilmistir.
belirtir.
Yaratici dramanin tanimini kavrar.
Yaratici drama ders ve yonteminin
12 Hafta ?(z?gtqs:tad”rglrr\gr;?r?rtl)%g]gl.:ﬁl\gr?r; ifade Qn ikinpi haftada yaraticl dramamnwbilesen]eﬂ bir atolye plantile
eder islenmistir (Isinma-canlandirma-degerlendirme).
Yaratict dramanin boyutlarini ifade
eder.
Bir kazanima iligkin yaratici drama plani  On glincl ve on dordiinct haftalarda 6grenciler kendi alanlarinda
13. Hafta ; T )
hazirlar kullanabilecekleri bir atolye plani olusturmuslardir. Sirast ile
14 Hafta Bir kazanima iligkin yaratici drama plani  olusturulan planlarini sunarak lizerinde tartisarak planlar Gizerinde
’ hazirlar dizenlemeler yapilmistir.
On besinci haftada érnek ders planlari incelenmistir (Orek ders
On bes oturumluk genel siirecle ilgil plani arastirmacinin derslerinde kulland|g| planlarin inceler_r_wesini
15. Hafta icermektedir). Daha sonra son test verileri toplaniimis ve tim

genel dederlendirme yapar.

haftalara iligkin genel bir degerlendirme yapilmistir.

Verilerin Analizi

Arastirmada hem nitel ve nicel dlgme araclariile veriler toplanmistir. Nicel veriler “Yaratici Drama
Dersine Yonelik Tutum Olgegi” ile toplanmistir. Calismanin nicel verilerinden elde edilen veriler
normallik dagimini saglayip saglamadigi kontrol edilmis ve basiklik ve ¢arpiklik degerleri kontrol
edilmistir. Nicel verilerde normallik dagihm testleri yapiimis ve sonuglar tablo 1 ve tablo 2'de yer
almaktadir. Sonrasinda on test son test verileri igin non-parametrik istatistikler ile analiz
edilmistir. Nicel verilerde tutum puanlari arasinda anlamli farklilik olup olmadigini belirlemek igin
Wilcoxon Sirali testler kullanilmistir. Nitel veriler ise gorisme formu ile elde edilmistir.
Ogrencilerin cevaplari Word ortamina aktariimis ve 37 sayfalik bir metin elde edilmistir. Nitel
verilerin analizinde igerik analizi kullanilmistir. Transkriptler satir-satir analiz (line by line analysis)
yaklasimi kullanilarak analiz edilmistir. Bu yontem, metni ayrintili ve sistematik bir sekilde
inceleyerek, kaliplari, temalari veya anlamli analiz birimlerini belirlemeyi igerir (Bradley, Curry, &
Devers, 2007). Gortisme formu verilerinin yorumlanmasi slrecinde enduktif (inductive) betimsel
analiz, igerik analizi ve surekli karsilastirma teknigi (constant comparison) kullaniimistir. Lincoln
ve Guba (1985) surekli karsilastirma yontemini dort farkli asama olarak tanimlamiglardir:

e Her kategoriye uygun olaylari karsilastirma,

e Kategorileri ve ozelliklerini birlestirme,

e Teoriyi sinirlama,

e Teoriyi yazma seklinde ifade etmistir. Analizler bu siralama gozetilerek yapilandiriimistir.
Ders video kayitlarindan ogrencilerin de@erlendirmeleri desifre edilmistir. Daha sonra iki
arastirmaci tarafindan farkli mekan ve zamanlarda tema ve kodlar belirlenmistir. ilgili temalarda
yer alan bulgular frekanslari belirlenerek sunulmustur. Kodlar bagimsiz bir sekilde iki arastirmaci
tarafindan olusturulmus ve karsilastirlarak kategoriler olusturulmustur. Sonrasinda ortak tema
adlari belirlenmistir. Arastirmacilar arasinda kodlar olusturulurken Miles ve Huberman (1994)'In
uyusum yuzdesi hesaplanmistir. Uyusum yuzdesi iki arastirmacinin %92 olarak hesaplanmistir.
Daha sonra uyusum ylzdesi kodlar ve tema isimlerinde ortak olunmayan kisimlarda d¢unu bir
arastirmacidan gorus alinarak yazildigr igin uyusum yuzdesi %100 olarak hesaplanmistir.

Giivenirlik ve Gegerlik

Bu calismanin nitel verilerinin gecerlik ve guvenirlik ¢calismalari icin Guler, Halicioglu, Tasgin
(2015) kararlilik, tekrarlanabilirlik ve dogruluk olarak bahsettigi 3 kavram dikkate alinmistir.

Kararlilik i¢in, yapilan her bir dlgimun tekrarlanan kodlamalar neticesinde ayni sonucu vermesi
olarak ifade edilebilir. Bu gecerligi saglamak icin iki arastirmaci tarafindan veriler analiz edilmis
ve bu islem iki hafta sonra yeniden tekrar edilmistir. Bu sekilde verilerdeki kararlilik belirlenmistir.
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Bahsi gegen ikinci kavram, tekrarlanabilirliktir. Ayni verilerin farkli arastirmacilar tarafindan
bagimsiz sekilde analiz edilmesinden sonra ortaya ¢ikan kod ve temalarin birbirine benzer
olmasini ifade eden bu durum igin veri seti dguncu bir arastirmaciya sunulmus ve verileri analiz
etmesi istenilmistir. Stre¢ sonrasinda benzer tema ve kodlarin ortaya ¢iktigr gordlmustdr.

Uglinct kavram olan dogruluk ise bir stirecin uygunluk derecesini ifade etmektir. Yani metinlerin
standart formalara sadik kalarak analiz edilmesi olarak soylenebilir. Benzer sonuglara her analiz
sonucunda ulasilmasi ve okuyan kisilerin de ayni ifadeyi algilamasi olarak dusunulebilir. Bu
suregte de analizler Uguncu bir kisiye okutulmus ve yapilan analizlerin anlanip anlamadiklari
sorularak teyit edilmistir. Ayni zamanda dersi alan 5 6grenciye analizler gonderilmis ve verdikleri
cevaplara iliskin sonuclarin olup olmadiginin kontrol edilmesi istenilmistir. Bu sekilde katilimci
teyitti yapilmistir.

Etik ilkeler

Bu calisma sirasinda arastirma etik kurallari titizlikle gozetilmistir. Arastirmanin etik onayi
Ondokuz Mayis Universitesi Sosyal ve Beseri Bilimler Etik Kurul tarafindan alinmistir.
Katiimcilara, ¢alismanin amaci ve sureci hakkinda detayli bilgi verilmis ve katiimlarinin
gonullilik esasina dayandi§l acikga belirtilmistir. Tum katilimcilardan yazili onam formlari
alinmis, kisisel bilgilerinin gizliligi ve anonimligi korunmustur. Veri toplama surecinde
katilimcilarin mahremiyetine buytk onem verilmis, elde edilen veriler yalnizca arastirma
amaciyla kullaniimistir. Verilerin saklanmasi ve analiz edilmesi asamalarinda guvenlik onlemleri
alinmis, yetkisiz kisilerin erisimi engellenmistir.

Ayrica, arastirma surecinde katilimcilara zarar vermemek ve onlari rahatsiz etmemekicin gerekli
onlemler alinmistir. Katihmcilar, diledikleri zaman galismadan gekilme hakkina sahip olduklari
konusunda bilgilendirilmistir. Bu etik ilkelere uygun hareket edilerek, arastirmanin bilimsel
gegerlik ve guvenirligi saglanmis, katiimcilarin haklar korunmustur.

Bulgular

Bu arastirmada, saglik bilimleri fakultesi sosyal hizmetler bolimd lisans dordincu sinif
ogrencilerinin aldiklar yaratici drama dersine yonelik tutumlari ve bu derse iliskin gorusleri
incelenmistir. Elde edilen nicel ve nitel bulgular ayri basliklar altinda sunulmustur.

Tablo 2 Yaratici drama dersine yonelik tutum 6lgegi on-test verilerine iligkin betimsel istatistikler

Betimsel istatistikler

Standart sapma 58

Ortalama 3,89
Minimum 3,04
Maksimum 498
Shapiro-Wilk normallik testi 051

Yaraticl drama dersine yonelik tutum olcegi on test verileri betimsel istatistik degerlerine gore;
on-test ortalama puani 3,89; standart sapma ise 0,58 seklindedir. On test verileri normal dagilim
sonucuna gore p degeri 0,051 seklinde belirlenmistir. Bu deger kritik deger olan 0,05'den kuguk
oldugundan dolayi yaratici drama dersine yonelik tutum olgegdi on test verilerinin normal dagilim
gostermedigi belirlenmistir. Bu sonuca gore on test verileri degerlendirirken non-parametrik
testlerden yararlaniimistir.

Tablo 3 Yaratici drama dersine yonelik tutum olgedi son-test verilerine iliskin betimsel istatistikler

Betimsel istatistikler

Standart sapma 54
Ortalama 4,08
Minimum 2,22
Maksimum 498

Shapiro-Wilk normallik testi ,057
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Yaraticl drama dersine yonelik tutum olgegi son test verileri betimsel istatistik degerlerine gore;
on-test ortalama puani 4,08; standart sapma ise 0,54 seklindedir. Son-test verileri normal dagilim
sonucuna gore p degeri 0,057 seklinde belirlenmistir. Bu deger kritik deger olan 0,05'den kuguk
oldugundan dolayi yaratici drama dersine yonelik tutum olgegi son test verilerinin normal dagilim
gostermedigi belirlenmistir. Bu istatistiksel sonuca gore yaratici drama dersi tutum olgegi son
test verileri non-parametrik testler kullanilarak analiz edilmistir.

Yaratici drama dersine yonelik tutum olgeginden elde edilen toplam tutum puanlari Wilcoxon
siralar testi sonucunda elde edilen sonuglar Tablo 4'te verilmistir.

Tablo 4 Yaratici drama dersine yonelik tutum 6lgegi 6n test-son test ortalama puanlarina iligkin
Wilcoxon siralar testi sonuglari

Sontest-Ontest N Sira Ortalamasi  Sira toplami YA p
Negatif sira 23 24,00 552 i

Pozitif sira 32 30,88 088 183 0,068
Esit 01

Yaratict drama dersine yonelik tutum olgeginden elde edilen verilere gore on-test ve son-test
arasinda istatistik anlamda bir fark bulunmaktadir. (p; 0,068; p >,05). Bu degeri anlamli degdere
cok yakin oldugu belirlenmistir. Bu durumda olusan farklar agisindan hangi grup lehine oldugunu
belirlemek icin arastirma verileri ortalama puanlari incelendiginde yaratici drama dersine yonelik
tutum olgedi son-test puanlari on-test puanindan fazla oldugu gorulmustdr.

Tablo 5 Yaratici drama dersine yonelik tutum olgegi 6n test ortalama puanlari cinsiyet degiskenine iligkin
Mann-Whitney U sonuglari

N Sira Ortalamasi Mann-Whiyney U VA p
Kadin 38 28,82
Erkek 18 27,83 330,0 -212 0,832
Toplam 56

Tablo 5'te yer alan Mann Whiyney-U testi sonuclarina gore p degeri 0,832 ile p degeri icin kritik
degerden (p=0,05) buytk oldugundan dolayi yaratici drama dersine yonelik tutum olgedi on test
puanlarina gore ogrenciler arasinda anlaml fark bulunmamaktadir. Bu sonuca gore yaratici
drama dersine yonelik tutum olc¢egi on-test verilerine gore yaratici drama dersine yonelik tutum
cinsiyet degiskenine gore farklilagsmamistir.

Tablo 6 Yaratici drama dersine yonelik tutum dlgedi son test ortalama puanlarina cinsiyet degiskenine
iliskin Mann-Whitney U sonuglari

N Sira Ortalamasi Mann-Whiyney U z p
Kadin 38 29,25
Erkek 18 26,92 313,5 -501 0,617
Toplam 56

Yaratict drama dersine yonelik tutum olgedi son test puanlari cinsiyet degiskeni Mann Whitney-
U testinden elde edilen verilere gore istatistik anlamda bir fark bulunmamaktadir. (p; 0,617; p
>05). Arastirma verileri ortalama puanlari incelendiginde yaratici drama dersine yonelik tutum
Olcedi son-test verilerine gore yaratici drama dersine yonelik tutum cinsiyet degiskenine gore
farklilasmamustir. Ogrencilerin nicel verilerde gevrim igi yaratici drama ve uzaktan egitim
sUrecine ait verileri incelendiginde anlamli farklilik bulunmamistir.  Cevrim igi yaratici drama
nedir sorusuna verilen cevaplara iliskin kelime bulutu asagida yer almaktadir.



ODUSOBIAD 658

cok fazla bilgim yok

2 & egdlenceli zaman

g etkilesim
k3 oyunlagtirma
e G.E ] KUrgu o steqm
A eglence bilgim yok
- s o ooyun ..g
2} 5

Uygt ro ¢ olayvedurumlar

rol oynama
ilk defa alacagm birders

e CONlANAIrma €
segmeli ders diye aldim ()

Gorsel 1 Yaratici drama nedir? sorusuna verilen yanitlara ait on test sonuglari

Ogrencilerin uygulama dncesinde yaratici drama kavramina ait gorisleri incelendiginde eglence,
oyun, tiyatro, etkilesim, canlandirma gibi kavramlar ile iliskilendirdikleri gdriilmektedir. ilgili
bolimde 6grenim goren ogrencilerin ilgili derse iliskin ¢ok fazla bilgisi olmadiklari gortlmektedir.
Ders seciminde ise bilmeden se¢meli ders oldugu igin segenlerin var oldugu gorulmektedir.
Ogrencilerin anket formuna verdikleri cevaplar incelendiginde O1: “oyunlarin oynandigi bir grup
calismasidir’, O5: “etkilesimli, tiyatro gibi yapilan olay ve durumlardir’, O8: “cember seklinde olan bir
grubun rol yapma ve dogaclama gibi tiyatro yapmalaridir’ seklinde yorumlari oldugu
gorulmektedir. Kelime bulutunda en buytk punto ile ¢ikan kelimeler 6grencilerin en siklikla ifade
ettikleri kelimelerdir. Frekans olarak ifade edilmemistir. Ama toplam ogrencilerin en fazla
e@lence, hareket, oyun kelimelerini en fazla yaziklar gorulmektedir.

Uygulama sonrasinda ¢evrim ici yaratici drama nedir sorusuna verilen yanitlarin analizi tablo
7'de yer almaktadir.

Tablo 7 Yaratici dramanin tanimina iliskin son test yanitlari

Tema Kategori Kod

Yeni distnceler

iletisim

Kurgu olusturma

yaraticilik

Dogaglama

Rol yapma

Gruplama dogaglama

ikili dogaclama

Farkli bakis agilari

Kendini kesfetme/tanima

Dersin avantajlari Duygulari hissetme
Empati kurma
Duyguaya girme

Dramanin sureci

Yaratici Drama Siregte kullanilan teknikler
Tanimi

Yaratict dramanin tanimina iligskin uygulama sonrasinda verilen yanitlara bakildiginda dramanin
sureci, suregte kullanilan teknikler ve dersin avantajlari kategorilerinde oldugu gortlmektedir.
Yogun olarak dogaglama, canlandirma, rol oynama kelimelerinin agirlikli olarak tekrarlandigi ve
dramanin taniminda gegen birgok kelimenin de ifade edildigi gorilmektedir. 010: “lider ve
katiimcilarin atdlye ortaminda rol oynama, dodaclama gibi tiyatro tekniklerini kullanarak bir olayi,
antyl, kavrami, konuyu, dusinceyi canlandirmasi..” O15: “Drama, lider ve katiimcilarin atélye
ortaminda rol oynama, dogaclama gibi tiyatro tekniklerini kullanarak bir olayi, aniyi, kavrami, konuyu
anlatiimasidir” seklinde yaratici drama kavraminin iginde gegen sureci anlattiklari gortlmektedir.
Bu suregte ogrencilerin yaratici dramanin tanimini sire¢ basinda net sekilde bilmedikleri,
uygulamalar sonrasinda surecten haberdar olarak ¢ok fazla kavram ogrendikleri gortlmektedir.

Uzaktan egitim slrecinde Ggrencilerin gevrim igi yaratici drama dersini almalarina iligkin
beklentileri sorulmustur. Ogrencilerin yanitlari asagidaki tabloda yer almaktadir.

Tablo 8 Yaratici drama dersine ait beklentiler

Tema Kategori Kod f
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Kendimi Gelistirme 50

insanlari daha iyi anlama 49

Kisisel gelisim Otokontrol I 40
Yaraticilik gelistirme 40

Ozgiiven kazanma 39

Girigsken olma 39

iletisim gelistirme 39

Farkindalik 38

Teoriden gok pratik ders 37

Eglence 55

Dersin islenisi in}ergktiflik 59
Gunlik sorunlar oynama 50

Ogrendiklerimi uygulayabilme 50

Yaratici Akici olmasi 49
?;rlnrr?l Problem ¢bzme 45
lyi vakit gegirme 45

Duslnme becerisi 45

Empatik bakis agisi 40

Ornek ve uygulama yapma 40

Eglenerek 6grenme 40

Dersi iyi kavrama 50

Dersin etkisi Meslege katki 50
ersin etas! Meslek hayatimda kullanma 50
Farkli tecrubeler elde etme 50

Yeni teknikler 6grenme 52

Daha iyi zaman gegirme 50

Terapi saati gibi 50

Cocuklar ile iletisimi gliglendirme 45

Yaraticilik 35

Yaratici drama dersine ait beklentilerin kisisel gelisim, dersin islenisi ve dersin etkisi basliklarinda
kategoriye ayrilmistir. Ogrencilerin beklentileri yaraticiliklarini gelistirme, pratik bir ders beklentisi,
ogrenme suregleri, empati becerisini gelistirme, kendini kesfetme, farkli bakis acgisi kazanma,
yeni teknikler 6grenme, uygulama yapma, yararli bilgiler elde etme vb gibi kavramlari kullandiklari
gortlmektedir.

Dersin uygulama sonrasinda ogrencilere beklentilerini karsilama duzeyi sorulmustur.

Tablo 9 Beklentilerini kargilama dizeyine ait son test yanitlarinin analizi

Tema Kategori Kod f
10/10 52
Beklenti Karsilama dizeyi Harika 50
Beklentilerimin 6tesinde 50
Beklentilerimin tzerinde 50
Pandemideki en iyi ders 50
Stresten uzaktastiran bir ders 50
Dersin iglenisi Muikemmel birdersti A 45
Asiri derece de verimli 45
Yaraticl Uygulamali olmasi harika 45
Drama Evden islenen en rahat ders 40
Tanimi TiUm hafta bekledigim ders 40
Yaraticl yonu gok fazla 40
Muikemmel 35
Eglenceli 56
) . Cok fazla sey 6grendim 30
Dersin etkisi Alinmasi gereken bir ders 45
Her muracaatgi almali 45
Keyif veren bir ders 45
Pandemi de evde eglendigim ders 45
Egitici 40

Ogrencilerin uygulama sonrasinda beklentilerini karsilama dizeyi soruldugunda beklentilerin
Otesinde, ozenilen bir ders oldugu, beklentilerini karsiladigi, pandemi zamaninda alinacak iyi
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derslerinden biri oldugunu ifade ettikleri gorilmektedir. Ogrencilerin 4. sinif olmalari ve Kamu
Personeli Segme Sinavi (KPSS) senesi olmasi nedeniile kaygili ve stresli olduklarini ifade ettikleri
gorulmektedir. Bu surecgte ilgili ders ile ogrencilerin stresten uzaklastiklar ve surecte
rahatladiklarini belirtmigslerdir.

Uzaktan egitimde alinan vyaratici drama yontemini is yasaminizda hangi konularinda
kullanilabileceg@ini dusunuyorsunuz? sorusuna verilen cevaplara iliskin analizler asagida yer
almaktadir.

Tablo 10 Uzaktan eg@itimde alinan yaratici drama yontemini is yasaminda kullanim durumu

Tema Kategori Kod f
Bireylerle galisilan her alanda 50
Dlizey Durumu Cocuklar 50
Kullanilacak \é:zll|ntl>;rreyler 28
Dlzey/ Grup Giftler 45
Meslek elemanlari 45
Erkekler 45
Sosyalligi artirma 50
Kullanim iligkisi Tanisma kaynasma 50
iletisim becerilerinde 50
Problem ¢ozme becerileri 45
Kisinin benlik bilincini artirmada 45
Sosyal sorumluluk projeleri 35
Cocuklara bir seyleri 6gretmede 12
Iyi iliski kurulmasi gereken durumlarda 12
Grup terapilerinde 50
Kullanim alani Cift terapilerinde 50
Aile terapilerinde 50
Cocuk ergen terapisi 45
Davranis benimsetmeye yonelik durumlarda 45
Kullanim Ozgliven asilama 40
amaci Uyum galismalarinda 30
Ruh sagligr alaninda 25
Ofke kontroli 20
Meslek secimi 25
Madde bagimliliklari 20
Beden imaji ve benzeri birgok konu durumlarinda 20
Cocuk ruh saghgr ve refahi alaninda 20
Empati gelistirme galismalarinda 20
Cocuklarin bastirdiklar duygu ve distincelerde 20
Kullanilabilecek Toplumsal cinsiyet konulu ¢alismalarda 20
alanlar Hafiza glglendirme (dikkat ve konsantrasyon) 35
Hayatinda kariyer yukselisi konusunda yasanan sorunlar 35
Kadinlara karsi uygulanan cam tavan sendromu gibi 35

sendromlarda

Ogrencilerin is yasaminda hangi alanlarda kullanilacagina iliskin disincelerinde grencilerin
bireyle ¢alisilan her alan, gocuklar, yasli, kadin, ¢ift, erkek ve meslek elemanlari gibi genis bir
kitleye yonelik uygulama yapilacagini ifade ederken, yaratici dramayi sosyallesme, tanisma,
kaynasma, ¢ocuk ruh saghgi, empati gelistirme, iyi iliski kurma, gesitli terapi durumlarinda
kullanilacagini ifade etmislerdir. Ogrencilerin ilgili soruya verdikleri cevaplarailiskin drnek alintilar
asagida yer almaktadir.

O7: “Sosyal hizmet uzmani- miracaatgi iliskisinde tanimak ve giiven iliskisi kurabilmek gok
onemlidir. Yaratici drama ile is yasaminda muracaatglyla kurulacak iliskinin dogru yolda
ilerlemesi, duygularin ve dudstncelerin tam anlasiimasi, mdracaatglya guven iligkisi
sunulmasi igin yaratici dramanin gesitli aktiviteleri kullanilabilir. Sosyal hizmet miudahaleleri
icerisinde bulunan grup galismalarinda grup Uyelerine yonelik yaratici drama oyunlari veya
dogaclamalar yapilarak algida segicilik ve sorunun tam anlasilmasi saglanabilir.”
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QQ: “Sosyal hizmet mesleginde yaratici dramayi gocuk alaninda galisirken kullanabilecegim.
Ozellikle Sevgi Evleri ve CODEM kurumlarinda galisirken yaratici dramanin gocuklarla aramda
guven iliskisi kurmada ve iletisim gelistirmede ¢ok fazla katki saglayacagdini distnidyorum.”

018: “Sosyal hizmet disiplini, toplum igerisinde var olan dezavantajli gruplarin iyilik halinin
artinlmasi amaciyla calismalarini ydrdttrken temelde odagl daima insandir. Her bireyde
kendine 6zgu ve 6zeldir. Dolayisiyla bireylerin iclerinde bulunduklari dezavantajli olma hali
her birey igin farkl sonuglar doguracaktir. Bu nedenle her birey icin midahale sekli de 6zel
olmalidir. Yaratici drama bu noktada fazlasiyla islevsel olabilecedi kanaatindeyim. Sosyal
hizmetin calistigi gruplar arasinda en korunmasiz ve savunmasiz grup suphesiz gocuklardir.
Ozellikle yaratict dramanin her yas grubuna ¢zel tasarlanabilecegi gibi cocuk miiracaatgilar
ile galisirken kullanilabilecek en uygun teknikleri barindirdigini soyleyebilirim. Cinkd gesitli
nedenler veya yas gibi faktorlerden dolayi bireyler kendilerini ifade etmekte glglik gekebilir
ya da kendilerinin ne istediklerini, gtigli yonlerini, firsatlarini gogu zaman distinmez ya da
gormezler. Yaratici drama, tim bunlara hem bireyin hem de bir danisman igin fark etmesine,
dislinmesine aslinda gormediklerini gormesine fayda saglayan bir rehber niteligi
tasimaktadir. Ayni zamanda bireylerin ikincil orselenmesinin de 6nini kesmektedir. Ozetle,
is yasaminda basta cocuklar olmak tzere kadin, yasli gibi tim dezavantajl gruplarda yeniden
Ozellestirilerek uygulanabilecek bir tekniktir.”

Yaratict drama yontemini is yasaminizda hangi mekanlarda uygulanabilecegini
disunUyorsunuz? sorusuna verilen cevaplara iliskin analizler asagida yer almaktadir.

Tablo 11 Uzaktan egitimde alinan yaratici drama yonteminin kullanililabilegi is yasaminda kullanim
durumu

Tema Kod f
Her mekanda kullanilabilir 51
Cocuk izlem Merkezi 49
Cocuk Destek Merkezi 49
Cocuk infaz kurumlari 49
Okul sosyal hizmeti alaninda 42
Hastane ortamindaki grup ¢alismalarinda 36
Gocuk Evleri Sitesi 36

Mekan Kullanim Cocuk yurt yuvalarinda 36
Huzurevlerinde 36
Sevgi evlerinde 25
Kadin konukevleri 25
Yasli bakim merkezleri 25

Muracaatgi grubun yasamini idame ettirdigi veya belirli araliklarla bir

araya gelinebilen kurumlarda /
Sosyal hizmet merkezleri 7
Onkoloji hastanelerinde 7

Yaratici drama yontemini kullanacaklari mekanlari yazan ogrencilerin cevaplari incelendiginde
genel itibari ile her alanda kullanilabilecedi yonunde olup, ¢alisma alanlarinda ilgilenecekleri
yerleri yazdiklari gortlmektedir. Dramanin her mekanda ¢evrim igi olarak bile surdurulebilecegini
ifade ettikleri gorilmektedir. Ogrencilerin gorislerine ait alintilar asagida yer almaktadir.

024: “Galistigimiz tim kurum ve kuruluslarda kullanilabilecegini diisinmekteyim. Su mekan
diyemem ki online olarak bu sureci yurUtebildiyseniz mekan sinirlamasi oldugunu
didsinmuyorum.”

012: “Yaratici dramanin mekan siniri olmadigini derste 6grenmistik. Bu bilgiye dayanarak ve
ders boyunca pratik ettigimiz uygulamalardaki tecriibeyle birlikte her mekanin yaratici
dramanin bir baglami olacagini distintyorum. Is yasamimizda miracaatcilarla birlikte
calisma adina, multidisipliner ekip Uyeleriyle beyin firtinasi veya bir baska amagla yaratici
dramadan yararlanilabilir. Yani kisacasl sosyal hizmet uzmani olarak is yasaminda iletisim
halinde olacagimiz her grup ve kisi yaratici drama uygulamalarinda ye olabilir. Bu avantaj
sayesinde egitim ogretim yasamimizda ilk defa sosyal hizmet mesledi kuramlarinin
haricinde bir galisma yontemi 6grenmis olmak memnuniyet ve tatminlik katmasi haricinde
yeni bir perspektifi de kazandirmistir. Sosyal hizmet miracaatgilar igerisinde kadin, gocuk,
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engelli, Igbtiqa (Lezbiyen, Gey, Biseksuel, Transseksuel, interseksiel, Queer ve Ally, yasli
kisacas! toplumun her kesimi bulunmaktadir. Toplum donglsU de bu bireylerden olusup
himanist yaklasim altinda karsilikli etkilesim halinde hizmet veren sosyal bilim Gyeleri de
genis bir meslek yelpazesini olusturmaktadir. Sosyologlar, psikologlar, hemsireler, doktorlar,
diger saglik galisanlari, pedagoglar vb. tim meslek elemanlari ile iligki igerisinde olan sosyal
hizmet meslek elemanlari multidisipliner ekibin bitinlugu ve gesitliliginin etkin kullanimi igin
yaratici drama ya basvurabilir.”

“Sizce yaratici drama yontemi sizin ¢alisma hayatinizda bir yontem olarak kullanilabilir mi?”
sorusuna verilen cevaplara iliskin analizler asagida yer almaktadir.

Tablo 12 Uzaktan eg@itimde alinan yaratici drama yontemini is yasaminda kullanim durumu

Tema Kod %

Olumlu Meslek hayatimda kullanabilecegimi diistintiyorum 100
Sosyal hizmet uzmani, psikolog, 6gretmen ebeveynlerin ihitag 50
durumlarina gore kullanilmasi gereken bir yontemdir

Ogrencilerin “Sizce yaratici drama yontemi sizin galisma hayatinizda bir yontem olarak
kullanilabilir mi?” sorusuna verdikleri cevaplar incelendiginde 6grencilerin tamaminin bu derste
ogrendikleri bu yontemi is yasamlarinda kullanabileceklerini ifade ettikleri goridlmektedir.
Ogrencilerin gorislerine ait alintilar asagida yer almaktadir.

021: “Tabi ki kullanilabilir; toplu bir ortamla ¢alisma ortami olustugunda lider oldugumu
gostermek, Uyeleri dustincesel olarak gruba ait hissetmeleri igin, grubun kurulus amacina
hitap edecek sekilde vyaratici drama yontemini kullanmak verimliligi yikseltecegini
distndyorum”

035: “Evet kullanilabilir bir shu (Sosyal Hizmet Uzmani) adayi olarak ilerde is hayatmda
yapacagim grup galismalarinda veya terapi calismalarimda hatta birgok yerde en iyi tanisma
Isinma kaynasma empati saglama 6zgliven asilama gibi durumlan yaratici drama yontemi
ile yapabilirim ¢uinkl yaratici drama en iyi 6grenme ve ogretme seklidir.”

042: “Kullanilabilir ve kullandim da. Sosyal hizmet miidahalesi dersi kapsaminda bu donem
bireysel olarak grup calismalari planladik ve o galismalar iginde de bu derste 6grendigim
birkac oyunu kullandim ve sundugum hoca tarafindan bu verdigim oyunlar oldukga begenildi.
Ben vyaratici drama dersinde aldigim bilgileri is hayatimda gergeklestirecedim grup
calismalarinda kullanmanin oldukga faydali olacagini distntyorum. Gruplarla sosyal
hizmet, sosyal hizmet mesleginin temel bir calisma yontemi ve ¢ok fazla alanda ve kisiyle
uygulanmaya musait. Bu nedenle 6rnegin kendi staj deneyimim adliyede gegmisti ve orada
gocuklarin ifadesine basvuruldugu hallerde bu goriismeler mahkeme huzurunda degil adli
gozlem odalarinda gergeklesiyordu. Grup galismasina gerek kalmadan dahi gocuklarla
bireysel goriisme esnasinda bile sanki oyun oynuyormus gibi yapip asil hedefe daha
eglenceli bir sekilde ulasabiliim. Bunun disinda da cezaevlerinde, gocuk evleri sitesinde,
kadin konukevlerinde, huzurevlerinde yapilan grup calismalarinin daha eglenceli hale
gelebilmesi adina faydali ve islevsel olabilecedi kanaatindeyim.”

045: “Evet, uygulayabilecek bir kurumda bulunursam yaratici dramanin, ozellikle rol
canlandirma ve dogaglama kisminin birgok bireyin olayin farkina varmasina fayda
saglayacagi ve problem ¢6zme kapasitelerini artirma, dlstinme, plan yapma becerilerini
gelistirecegi kanaatindeyim.”

052: “Olabilir. Cocuklar ile calisirken sozlii olarak dile getiremedikleri seyleri oyunlarla
ogrenebiliriz.”
053: “Yaratici drama yonteminin birgok meslek icin gerekli uyarlamalar ile kullanilabilir bir

yontem olabilecegini distinmekle beraber sosyal hizmet mesledi iginde kesinlikle
kullanilabilir bir yontem oldugunu dtistntyorum”

055: “Evet bence kesinlikle kullanilabilir. 1 dénem boyunca yaratici dramanin ne oldugunu,
etkinliklerin nasil gergeklestirildigini, liderin nasil olmasi gerektigini en gizel 6grenme
yontemi olan yaparak yasayarak 6grenme yontemiyle 6grendik. Kesinlikle bu donem sonrasi
merakimizin yaratici dramaya arttigi ve meslek becerilerimize ekledigimiz bir yontem oldu.
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Aldigimiz ders ile birlikte imkanim oldugu takdirde 6 asama olan yaratici drama liderligi
asamalarini  tamamlayarak liderlik sertifikasi almak hedeflerim arasina girmis
bulunmaktadir. Ayrica 6grencilik hayatimda derste ogrendigimiz etkinlikleri ve yontemleri
kullanmaya baslamis bulunmaktayim. Uygulama dersimizde grup etkinliklerinde yaratici
dramanin gesitli sekillerini uygulamis ve izlemis bulunmaktayim. Buradan sonra gelecek olan
is hayatimda da yaratici drama yontemi yer alacaktir ve kendimi bu konuda gelistirmeye
istekliyim.”

Uzaktan egitim doneminde “Yaratici drama yonteminin sizi etkiledigini dusunuyor musunuz?”
sorusuna verilen cevaplara iliskin analizler asagida yer almaktadir.

Tablo 13 Uzaktan eg@itimde alinan yaratici drama yonteminin bireyleri etkileme durumu

Tema Kod %
Duygularimi 85
Davraniglarimi 45
Hayata bakis agimi 45
Beden dilinin kullanimi 45
Empati kurma 45
Ozgiiven artmasi 45
Bilissel —Duyussal Pandemi de evde rahatlik 45
Degisim Sosyal kisisel gelisimler 45
Ozgiirliik ve saygi gibi insani degerlerimi gelistirerek dnemli katkilar 40
Kendimi anlama 40
Yaratici disinebilme 40
Onyargi ile yaklasimi énleme 40
Hayal glicl organizasyon 40
i disiplin 40
Mesleki bilgi gelisimlerinde 95
o Topluluk ontinde konusabilme 85
Mesleki Degigim Eglendirirken 6gretebilme 85
- Hangi gruplarla ne sekilde yaklasacagimi 6grendim 2
Sosyal Geligim Bireylerle iletisim 100
Birgok yonden 6gretici 65

Ogrencilerin yanitlar incelendiginde bilissel, duyussal degisim, sosyal gelisim ile mesleki
degisime vurgu yaptiklari gortlmektedir. Mesleki degisimde 6zellikle iletisim alaninda etkili
oldugunu, bilissel alanda kendi kisisel gelisimlerinin birgok alaninda kendilerini etkilendiklerini
ifade ettikleri gorilmektedir. Ogrencilerin ifadelerinden alinan alintilar asagida yer almaktadir.

019: "Yaratici drama yontemlerini, iceridinin beni, duygularimi, davraniglarimi, hayata bakis
acimi iyi yonde etkiledigini dlsUnlyorum. Yaratici drama da yapamam ben dedigim,
beceremem dedigim, baslarda korku ile yaklastigim pek ¢ok seyi yaptigimi gérdim, kendime
yapabilecegdimi kanitladigimi gordim. Beni iyi anlamda etkiledigini distintyorum.”

022: “Fazlasiyla etkilendim 6zellikle rol yapma topluluk oniinde konusabilme beden dilinin
kullanimi empati kurma ve 6zgtivenimin artmasi noktasinda olumlu bir etki birakti”

024: "Yaratici Drama yonteminin beni etkiledigini distiniyorum. Aslinda anlasmasi zor olan
durumlarda bile yaratici dramanin ne kadar etkili oldugunu 6grendigimi disintyorum.
Oyunlar ve 1sinma etkinlikleri sayesinde kisiler arasinda iletisimin olumlu duruma
getirilebilmesi ve etkilesimin sadlanmasinda yaratici dramanin etkisinin ¢ok oldugunu
dustnuiyorum o yizden olumlu yonde etkilendigimi dustntyorum.”

025: “Yaratici drama yontemi; hayatimi, karakterimi, hayallerimi, hedeflerimi gibi birgok
yonden etkiledigini soyleyebilirim. Kullanilan teknikler oncelikle kisiligime ¢ok sey kattigini
soylemem mumktn. Kendim ile ilgili sorgulamadigim, distinmedigim veya fark etmedigim
birgok seyi yaratici drama kapsaminda 6grendim. Hayatimin birgok noktasinda kullanma
imkani buldum. Benim igin 6grenilmesi gereken bir teknikten gok daha fazlasiydi. Sinirli stire
icerisinde dahil olmama ragmen sonrasinda kendimi motivasyonu ylksek bir sekilde
buldum. Mesleki anlamda uygulanabilir olmasi da benim icin destekleyici bir faktordd.”

032: “Kesinlikle evet. O oyunlar, hayal kurmalar ve tartismalar gok seyler 6grettigini ve bizlere
bir seyler verdigini distinmekteyim. Acikcasi bir oyunun; hafiza gugclendirdigini, dikkat ve
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konsantrasyonunu sagladigini, 6zgUvenini giglendirdigini veya arttirdigini vs buglne kadar
pek farkinda olmadigimi fark ettim. Bu dersten sonra fark ettim ki, birgok oyunun bir amaci
ve biz fark etmeden bizlere bir sey ogrettigini anladim. O ylzden Yaratici Drama dersi beni
etkiledigini ve ayni zamanda da bazi konularda glglendirdigini de disuniyorum.”

037: “Yaraticl drama yontemi beni olumlu bir agidan etkiledi. Birgok farkli oyun 6grenmekle
birlikte farkli teknikler hakkinda bilgi edindim. Oyunlar, canlandirma ve ders plani hakkinda
puf noktalari 6grendim. Bunun meslek hayatinda oldukca katkisi olacagdini disintyorum.
Yaratici drama dersi boyunca harika ve eglenceli bir donem gegirdim.”

041: “Evet dusintyorum. Oncelikle pandemi siirecinde evlere kapanmisken ve
arkadaslarimizdan bayagi uzaklasmisken onlarla etkinliklerde bulusmak ve etkinliklerin
duygu durumunu yukseltmesi ruhsal acidan ilag gibi geldi. Disuncelerimi daha kolay
soyleyebildigimi ve karsimdaki kisiye dogru olarak agiklayabildigimi fark ettim. Hem eglenceli
hem de egitici ogretici olmasi dogrusu ilgimi arttirdi.”

048: “Meslek hayatima baslamamis olmama ragmen bu dersin egitimini aldigim bu
donemde uygulama dersim kapsaminda gerceklestirdigim rol canlandirma ve grup
galismasi odevlerim basta olmak Uzere bircok odevde yaratici drama yontemini kullandim
ve ¢ok guzel sonuglar elde ettim. Ayni zamanda mesleki yasamima yonelik miudahalelerim
icin dislince yapimda ve mesleki yaklasimimda yaratici drama yonteminin bana cok farkli
ve etkili bir bakis agisi kazandirdigini distntdyorum.”

049: “Kesinlikle, ilk derste bile gekingen ve bir nevi utangagtim. Fakat her ders ile daha gok
aclldigima ve kafamda olan “sinif arkadaglarim ne duslinUr veya utanirim ben bunu
yaparsam” dusuncelerini tamamen geride biraktigimi ve aslinda korkulacak bir seyin
olmadigini ayni zamanda aksine bana faydali oldugunu ve kisisel olarak olumlu yonde
gelismeme sebep oldugunu distinmekteyim.”

056: “Yaratici Drama’nin kisiye kazandirdiklari sayesinde daha genis bir bakis agisi, daha
butincul yaklasma, badimsiz disinme ve karar verme konularinda ciddi katkilar
saglayacagini dusuntyorum.”

Sonug ve Oneriler

Bu arastirma, saglik bilimleri fakiltesi sosyal hizmetler bolimu dordinct sinif 6grencilerinin
gevrim ici canli (senkron) aldiklari yaratici drama dersine yonelik tutumlari, bu derse yonelik
gorusleri, yaratici drama yontemi ve dersin mesleki bakis agilarina etkisini belirlemek amaciyla
yapilmustir. Verilen 15 haftalik egitim sonrasinda katilimcilarin yaratici drama dersine yonelik
tutumlarini dlgmek igin “Yaratici Drama Dersine Yonelik Tutum Olgegdi” uygulanmistir. Olgekten
aldiklart puan ortalamalari arasinda, son test puanlarinin on test puanindan yuksek oldugu
gordlmektedir. Benzer sekilde farkli alanlarda islenen yaratici drama dersinin dgrencilerin
tutumlarinda etkili oldugu belirlenmistir (Hamurcu, 2009; Karabag, 2014). Yaratici drama nedir
sorusuna iligkin on test verilerinde katilimcilarin genelde dramanin duyussal boyutu ile ilgili bilgi
verdikleri gorulmektedir. Son test verilerinde ise de devinissel boyut, sanatsal boyut ve biligsel
boyutta toplanmistir. Benzer sekilde Bal incebacak, vd., (2017) yapmis oldugu calismasinda
ogrencilerin yaratici drama ile tanismadan once tanimlari duyussal boyutu ile ilgiliyken
sonrasinda diger boyutlar ile iligkilendirdikleri gordlmustur. Elksnin ve Elksnin (1995) ve Kaf
(1999) vyaratici dramanin sosyal gelisimini arttirdigini ifade etmislerdir. Bu arastirmada da
katihmcilarin birbirleri ile uzaktan egitimde bile olsa sanki yuz yuze gibi iletisime gegctiklerini ve
sosyallesmelerine katki sagladiklarini ifade etmislerdir. Ozellikle cevrim ici derslerde kamera
agcmadan ders dinledikleri ve suregte birkag kisinin aktif olarak derse katilim gosterdigini birgok
kisinin pasif sekilde dersi dinlediklerini ifade etmiglerdir. Yaratici drama dersinde ise kamera
agcmanin zorunlu olmasi ve suregte tum sinifin strece dahil olmasinin etkilesimi daha ¢ok
arttirdijl ve sosyallesmeye katki sagladiklar ifade etmislerdir. Oztirk, vd., (2016) yaratici
dramanin tim sinifi igine alan etkinlikler icermesi ile sinifta olumlu bir atmosferin oldugunu
belirtmistir. Benzer sekilde bu arastirmada da katiimcilarin sinif iginde olumlu bir atmosferin
olmasl derse olan ilgiyi arttirdigi ifade edilmistir. Nazlier ve Akoglu (2018) yaratici dramanin
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felsefesinin yasama ve 6grenmeye dayali oldugunu ifade etmislerdir. Buradan hareketle yaratici
drama dersinde katilimcilar sosyal konulara dahil olma, empati kurma, grup ile birlikte hareket
etme, takim galismalarinda rol alma gibi birgok becerilerinin gelistigi soylenebilir. Zastrow (2013)
Sosyal hizmetler uzmanlari igin en onemli becerilerin insanlarla iyi iliski kurmak ve onlara
danismanlik vermek olarak ifade etmistir. Yaratici drama dersi ile aslinda ogrencilerin iyi iliski
kurma becerilerine katki saglanmistir.

Bertiz, vd., (2010) yaratici drama yonteminin 6grencilerin tutumlarinda olumlu yonde etkiledigini
belirtmislerdir. Bu galisma sonucunda ise 6grencilerin tutumlarinda olumlu duzeyde artis oldugu
gorulmektedir. Katihmcilar yaratici drama dersi sonrasinda kaygl durumlarinda azalma ve
rahatlama sagladiklarini ifade etmislerdir. Benzer sekilde Ersoy ve Bal incebacak (2016)
matematik ogretmen adaylari ile yapmis olduklari galismada yaratici drama yontemi ile kaygi
dlizeylerinde azalma meydana geldigini ifade etmislerdir. Pinciotti (1993) yaratici drama dersi
ile oyun, canlandirma, rol oynama sirasinda katiimcilar kendilerini ifade etme yeteneklerinde,
cevreleri ile iletisimlerinde ve sanatsal agidan kendilerini gelistirdiklerini ifade etmislerdir. ilgili
calismada da ogrencilerin yaratici drama dersi i¢inde sanatsal ¢alismalar yapmalari hem
kendilerini kesfettikleri hem rahatlama c¢alismalari ile duygu dusuncelerinin farkinda vardiklarini
ifade etmislerdir. Ozellikle pandemi déneminde yaratici drama calismalarinin duygu ve
dusuncelerinde rahatlama sagladiklarini, ev yasami, problem ve streslerden bir nebzede olsa
uzaklastiklarini ifade etmislerdir. Ayrica 6grenciler zor kosullar altinda bile derse girmeye gayret
ettiklerini dersten ziyade rahatlama calismasi gibi gorduklerini, dramanin eglenirken ogretici bir
yontem oldugunu ifade etmislerdir. Arastirma verileri ortalama puanlari incelendiginde yaratici
drama dersine yonelik tutum dlgedi son-test verilerine gore yaratici drama dersine yonelik tutum
puanlarinin cinsiyet degiskenine gore farklilasmamistir. Bu yonden farklilik olmamasinin sebebi
olarak toplumsal cinsiyet esitliginde Ulkemizin daha anlayigl oldugu ifade edebilir. Cinsiyet
konusunda bir ayrisma olmamasi sebebi ile de yaratici drama dersinde de benzer sekilde
ogrencilerin tutum puanlarina bir etkisinin olmadidi anlasilmaktadir. Yaratici dramanin egitim
ogretimin yaninda kisisel gelisime de katkisinin oldugu bilinmektedir. Yaratici drama iginde yer
alan etkinliklerin bireylerin iletisim becerilerini olumlu yonde etkiledigi (Altinova & Giftgi, 2013;
Ciftgi & Altinova, 2017) bilinmektedir. Bu agidan sosyal hizmetler uzmani mezunu olacak
ogrencilerin yaratici drama dersi sonrasinda kendilerini fark ettikleri, tanidiklar, dogaclama
yaparak karsilarina gikacaklar durumlar ile bas etmelerine yardimci oldugunu, rol oynama ile
farkli kisilerin rollerine girerek onlar gibi -mis gibi yaparak baskasi gibi disunebilme ve baskasinin
yerine gecgebilme becerilerini artiracagini sonuglari elde edilmistir. Nazlier ve Akoglu (2018)
sosyal hizmetler uzmani olacak ogrencilerin lisans egitimleri sirasinda aldiklari temel yaratici
drama egitimleri onlarin alanda daha etkili uygulamalar yapmalarina olanak sagladigi sonucunu
elde etmislerdir. Ogrencilerin ifadelerinde de ileride bu alanda bu egitimden 6grendikleri
uygulamayr kurum uygulamasi dersinde uyarlayarak kullandiklarini ifade etmislerdir. Stregte
mezun olmadan da aldiklar ders diger alan derslerine katki saglamistir. Stire¢ sonunda bu
alanda daha fazla egitim almayi istediklerini ve dersin g¢alisma hayatina olumlu etkisinin
olacagini ifade ederken ayni zamanda kisisel gelisimlerine de c¢ok katkisini oldugunu ifade
etmiglerdir.

Uzaktan egitim doneminde egitim ogretim devamliligi igin gerekli olan sinavlarin yapilmasina ara
verilmeden devam etmistir. Sinavlarin kendi iginde olusturmus oldugu kaygi durumlarinin oldugu
da bilinmektedir. Yaratici drama dersi alan son sinif 6grencilerinin Kamu Personeli Segme
Sinavina (KPSS) hazirlanmasi asamasinda kaygili ve stresli olduklari bir donemde stresten
uzaklastiklarini ve rahatladiklarini ifade etmislerdir (Kaf, 2017). Benzer sekilde yogun ve stresili
gecen son sinif 6grencileri yaratici drama dersi ile nefes aldiklar, stres attiklari bir ders oldugunu
ifade etmigslerdir. Normal sartlarda bile dersin etkili olacagini ifade ederken pandemi doneminde
daha da etkili oldugunu ve okul ortaminda yakaladiklari sinif kaynasmasini sagladiklarini ifade
etmislerdir. CUnku diger derslerde sinif i¢i konusmalara katilsalar bile ders aninda sosyallesme
sikintisi yasadiklarini ama bu derste etkinlikleri yaparken hem tanimadiklari diger arkadaslari ile
tanistiklari, birlikte etkinlik planladiklari, kendilerinin farkli 6zelliklerini kesfederken, arkadaslarinin
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gok farkli 6zelliklerini 6grendiklerini ifade etmislerdir. Bu agidan ogrenciler, kaysama ve grup
dinamizmini kuran bir yontem olmasi sebebi ile egitim goren herkesin bu dersi almasini
onermislerdir.

Yaratici drama dersi bazi Universitelerde zorunlu bazi Universitelerde segmeli ders olarak
miifredatta yer almaktadir. Nazlier ve Akoglu (2018) 2008 yilindan beri Hacettepe Universitesi
sosyal hizmetler lisans bolimunde yaratici drama dersi secmeli ders olarak verilmeye
baslatildigini ifade etmislerdir. Bazi Universitelerde secmeli ders olarak yer almasina ragmen
bircok Universitede hala bu ders yer almamaktadir. Sosyal hizmetler lisans o6grencilerinin
yararlandigini ifade ettikleri ders olmasi sebebi ile sosyal alanlarda bu dersin her iki donem
olacak sekilde derslerine eklenmesi onerilebilir. Boylece onlara yaratici drama surecini
deneyimle imkani saglarken, alanda yapilan grup galismalarina katki saglamasi beklenmektedir.
Alanda yapilan calismalara bakildiginda yaratici drama ve sosyal hizmet alaninda var olan
akademik calismalarin az olmasi, bu alanda calismalar ile stre¢ hakkinda daha ayrintili bilgilerine
elde edilmesine katki saglayacagi icin bu alanda galisma yapilmasi tavsiye edilebilir. Ogrenciler
icin bircok acidan fayda saglayan bu dersin bircok bolime eklenmesi ve topluluk ile iletisime
gegen her bireyin bu yontem hakkinda fikir sahibi olmasi onerilmektedir.

Yazar Katki Oranlari
Calismaya 1. Yazar: %100 oraninda katki saglamistir.
Gikar Gatigsmasi Beyani

“Sosyal hizmet bolimu lisans ogrencilerinin ¢evrimigi yaratici drama dersine yonelik tutumlari
ve ders surecine iligkin gorusleri” baslikli makalemizin herhangi bir kurum, kurulus, kisi ile mali
cikar catismasi yoktur.
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Grup: Saglk Fakiltesi, Sosyal Hizmet BolimU Yaratici Drama Dersine Kayith 56 6grenci (38
Kadin-18 Erkek)

Sure: 120 dakika

Yontem: Yaratici Drama

Teknikler: Rol Oynama ve Dogaclama

Kazanimlar: Grup ile birlikte hareket etmeyi ogrenir.

Grup arkadaslariyla etkili iletisim kurmanin onemini ifade eder.
lletisim yaratici drama egitimine etkisini ifade eder.

Kendine olan gtiven duygusunun onemini belirtir.

Gruba olan guven duygusunun énemini belirtir.

Sureg
A. ISINMA/HAZIRLIK

Etkinlik 1: isim Heceleme: ilk etkinligimizde herkes isminin hece sayisi kadar bir viicut hareketi
belirleyecek. Oregin benim adim Bel-gin iki hece oldugu igin iki hareket yapiyorum. Once sag el
siklatir. Sonra sol el siklatir. Bu sekilde grup Uyelerinin hepsi liderin ismi ve hareketini yapar.
Sonra sirasl ile gruptakiler isimlerini soyler ve diger grup Uyeleri onu taklit eder. Sonra kisiler
tekrar amagcli isimlerini once kisinin kendisi sonra grup olarak tekrar ederek hem soyleyip hem
hareketini yapar. Simdi sirasi ile kisi yapmadan grupga sirasi ile gruptaki herkesin hem ismini
hem hareketini yaparak soyler. Simdi isim soylemeden sadece hareketler ile sureci ilerletiyoruz
diyerek isim soylemeden kisinin hareketi yapilir. Sonra lider ben isim soyluyorum o kisinin
hareketini yapiyoruz diyerek karisik isimler soyler ve grup hareketini yapar.

Etkinlik 2: Top Sende: lider eline hayali bir top aldigini soyler. Hayali topu ismini soyledigim
herhangi birine atacagdini ifade eder ve ismi sdylenen kisi topu yakalar. Yakaladigi topu yine
gruptan istedigi bir kisiye ismini soyleyerek atar. Bu sekilde hayali topu yakalayip atar ve hem
isim soyleyip hem de hayali topu nasil yakalayacagina gosterir.

Etkinlik 3: Ayni Kisi ile Ortintlli Top Oyunu: Hayali bir top ile oyun baslatilir. Top oyununda kisiler
attigi kisiyi unutmayacak, her top geldiginde ayni kisiye atacak, herkese bir kere top geldikten
sonra seri bir sekilde bastan baslayarak bir kez daha grupga top atilarak sure¢ tamamlanir.
Ornegin lider topu Asya'ya attl. Asya Mehmet'e attl. Mehmet Lina'ya atti. Lina Kaan'a atti. Hayali
topu kisi hizlica yakalamayip yanlis kisiye atarsa sure¢ bastan baslar ve herkes hep ayni attig
kisiye atarak sure¢ devam ettirilir.

Etkinlik 4: Elimi Takip Et: Lider ekranda bir el hareketi yapar ve gruptakilerde liderin el hareketinin
aynisini yaparlar. Ekranda goruntust en sonda kalan kisiler elenebilir. Ayrica Lider elini farkli bir
grup Uyesine vererek artik yeni grup Uyesinin el hareketleri takip edilir. Sonrasinda lider elini
ekranda gozukecek sekilde hareket ettirir. Kisilerde yUzlerini ekrana yaklastirarak eli takip ederek
hareket yaparlar.

Etkinlik 5: Sesler Carpismadan Sayl Sayma: simdi grupca ritmik sayma oyunu oynanir. Gruptan
bir kisi 1 der ve rastgele bir kisi ritmik olarak devam ettirir. ki kisi ayni anda ayni sayiyi sdylerse
hata olmus olur ve saymaya yeniden baslanir. Stire¢c dogru sayana kadar devam ettirilir. Ornegin
gruptan biribir der ve iki demesi i¢in grup Uyeleri bekler. Ayni anda iki kisi iki derse sure¢
bozulmus olur ve yeniden saymaya gegilir.

Etkinlik 6: Ritim Calismasi: ritimle birlikte el girp, eli uzat, seklinde bir ritim tutarlar. Diz, el, sag el,
diz, el, sol el, diz, el, sa§ el, sol el, dizi eli iki el ayni anda vurarak bir yandan da isimlerinin hecelerini
soylerler. Benim adim Bel, benim adim gin, benim adim Belgin. Benim adim dediginde avug igleri
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bacaklarina vurur, adim dediginde alkis yapar, O diger deginde sag alinin avug igini karsisinda
biri varmis gibi uzatir ve onun eline ¢akiyormus gibi uzatir. Ya dediginde sol elinin avug igini
karsisinda biri varmis ve onun eline ¢gakiyormus gibi uzatir. Bu sekilde grup tyelerinin belirledigi
hareketleri ritimli sekilde yaparak tim sinifin ismine gore ritim tutulur.

B. CANLANDIRMA

Etkinlik 7: 2'li Dogaglama: Grup Uyeleri lider tarafindan eslendirilir. A ve B olarak A: “sen bana
guvenmiyor musun?’ B: “Sana mi guveneyim gozlerime mi inanaym” ifadeleri ile
dogaclamalarina baslarlar. Sonra liderin belirledigi ya da gondlli olan iki kisi ayni anda
dogaclamaya baslarlar.  Grupca dogaclamalar izlenir. Dramatik gerilim, birden bire olan
beklenmedik bir sey olan ve aaa etkisi yaptiran seyler yaptirilmasi gerektigi vurgulanir.

Etkinlik 8: Grup Dogaglama: buyuk grup Ucer kisilik gruplara ayrilir. Sonra sirasi ile cesitli
durumlar verilir ve dogaglama yapmalari istenir. Ornegin tc ev arkadasinin sinifta kopya gekmek
icin anlastigi ama sinav vakti gozetmenden korktugu i¢in kopya vermekten vazgecen arkadasin
guvenini sorgulama, Arkadas evinde parasl kaybolan arkadasin evdeki tum arkadaslarini
sorgulamasi, iki sevgilinin evlenecekleri zaman kizin en yakin arkadasl ile kagmasi
Canlandirmalar sirayla izlenir dzerinde konusulur.

C. DEGERLENDIRME

Etkinlik 9: Asagidaki sorular sorarak sure¢ hakkinda gorusler alinir.
Oturum nasildi?

Sizin guveninizi ne etkiler?

Uyum hakkinda ne distndrsuniz?

lletisim 6nemli mi?
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