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Abstract

This study aims to determine primary school teachers and parents' views on homework at the primary school
level. The research was conducted using a phenomenological design and qualitative research methods. The
study group consisted of 27 primary school teachers, who were working in various public schools, and 31
parents of primary school students, all from a province in Tiirkiye during the 2023-2024 academic year. The
research was conducted with the appropriate sampling technique, which is within the scope of purposeful
sampling techniques. The researcher created semi-structured interview forms to collect the research data. The
researcher used content analysis to describe the research data. The data analysis revealed six main themes that
pertain to the opinions of primary school teachers, and five main themes, categories, and codes that reflect the
opinions of parents. The study's results revealed that primary school teachers frequently assigned homework to
students to reinforce and practice their learning. Parents' support is crucial for the academic, affective, social,
and behavioral benefits that homework offers students. The study's results show that parents have positive and
negative judgments about homework and assume motivating, guiding, and supervising roles during homework
assignments.
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Introduction

Teachers typically assign homework to students to complete during out-of-school hours (Cooper et al., 2000).
Scholars acknowledge homework as a crucial teaching strategy that fosters study habits and enhances academic
achievement (Cooper et al., 2000; Fan et al., 2017; Wu et al., 2023). For both teachers and parents, homework is
considered an important part of daily life and a frequently used practice in education (Dettmers et al., 2019; Fan
et al., 2017). Therefore, educational researchers, policymakers, and practitioners have long focused on
homework, which supports students' learning outside the classroom (Good, 2022; Guerrero & Reiss, 2020;
Zhang & Bray, 2020). Many studies on homework have focused on levels other than primary school (Chin et al.,
2022; Magalhdes et al., 2020). This situation may be attributed to a lack of a clear perspective on homework at
the primary school level, which can be seen as a contributing factor to the outcomes described (Fan et al., 2017).

Homework in Primary School

Global recognition exists for homework (Rahmani et al., 2024). The value and practice of homework vary from
country to country. While some primary school children are spending more and more time on homework (Jerrim
et al., 2020), less than 7% of fourth graders worldwide have no homework at all (Mullis et al., 2012). In the UK,
the early years of education homework policy mandates one hour of homework per week for children aged five
to seven, and half an hour of homework per night for children aged seven to eleven, with a uniform homework
policy across all schools (Medwell & Wray, 2019). Many elementary schools in the US have begun to adopt a
new trend of no-homework policies (Dolean & Lervag, 2022). Asian countries such as Shanghai and Singapore
give students plenty of homework and after-school tutoring (Bartholomaeus et al., 2023), while in Finland there
is almost no homework or additional work in the first years of schooling (Pierre, 2007; Sharp et al., 2001). In
Tiirkiye there is no overarching policy on homework at the primary school level (Kalsen et al., 2020). The
limited number of homework studies at the primary school level is the reason for the lack of unity in practice
(Fan et al., 2017; Lehner-Mear, 2021; Medwell & Wray, 2019; Negru & Sava, 2023; Norhayati & Rahya, 2023).

Research has determined that homework assignments can enhance students' recall of factual
information, bolster their self-regulation skills by enhancing their comprehension and information processing
abilities, and aid in the development of better study habits and self-discipline (Dilek¢i, 2023; Ramdass &
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Zimmerman, 2011). In addition, there are concrete research results showing that homework assignments provide
academic benefits and positively affect students' achievement (Dolean & Lervag, 2022; Fan et al., 2017).
However, it cannot be generalized that homework always has a significant effect on student achievement at the
primary school level (Chin et al., 2022; Cooper et al., 2000, 2006; Fan et al., 2017; Paschal et al., 1984;
Trautwein et al., 2002; Tsang et al., 2022). There are also studies in the literature that found almost no
relationship between the amount of homework and academic achievement in primary school students (Cooper et
al., 2000, 2006; Fan et al., 2017; Trautwein et al., 2002). Furthermore, it has been found that the amount of
homework can be a source of stress for students, reduce quality time with family and friends, lead to negative
interactions with school (Galloway et al., 2013; 1. R. Katz, 2007; Mo¢ et al., 2020; Pressman et al., 2015),
reduce academic interest, prevent access to leisure and social activities, and lead to problems such as cheating
(Cooper et al., 2000). Studies on the negative effects of intensive homework assigned by teachers provide
remarkable results (Magalhées et al., 2020; Wilder, 2023).

There is also research that emphasizes the long-term benefits of homework at the primary school level
(Medwell & Wray, 2019; Norhayati & Rahya, 2023). These benefits include teaching students beneficial study
habits, promoting self-confidence and self-discipline, improving time management skills, and contributing to
character development (Epstein et al., 2021; Holland et al., 2021; Medwell & Wray, 2019; Norhayati & Rahya,
2023). Teachers must clearly clarify the purpose, appropriateness, method, assessment criteria, rewards, and
positive feedback of homework assignments to motivate students to complete them (Benckwitz et al., 2023;
Dettmers et al., 2019; Rizk & Hillier, 2021). Only with this clarity can we effectively realize the potential
benefits of homework.

The lack of a clear uniformity of practice across countries and a clear definition of the benefits of
homework at the primary school level send mixed messages to teachers and parents. This ambiguity suggests
that we should reconsider homework policies and practices during the primary school years (Benckwitz et al.,
2023; Carrillo-Lopez et al., 2022), a time that shapes students' academic achievement and skills, self-concept,
confidence in their own abilities, and motivation to succeed. Existing literature emphasizes the importance of
homework in improving academic achievement and promoting self-discipline among students (Cooper et al.,
2006; Mbaluka et al., 2021). However, the literature also highlights the potential disadvantages of homework,
such as the risk of excessive workload and negative influences (Benckwitz et al., 2023; Cooper et al., 2006;
Halim et al., 2023; Skaggs, 2007; Trautwein et al., 2002). The role of homework in education has been the
subject of considerable debate among those closely involved in the educational process, including parents and
teachers (Halim et al., 2023). Especially in primary school, there is a lack of qualitative studies that examine
teachers' and parents' expectations and attitudes towards homework in more depth. Therefore, although there are
studies on the subject worldwide, there is a need for more research that addresses the perspectives of teachers

and parents in depth. Understanding the perspectives of primary school teachers and parents on homework can
guide the structure of homework, thereby preparing primary school students for effective educational practices
beyond school hours. In light of these considerations, this study aims to determine the views of primary school
teachers and parents, who are key stakeholders in the educational process, on homework in primary schools.
Within the framework of these aims, the following research questions are sought to be answered:

1. What are the views of primary school teachers on homework?

2. What are the views of parents about homework?
Method

The qualitative research method was preferred. Qualitative methodology enables the investigation of events and
situations in their natural settings and creates a deeper perspective on individuals' understanding and experiences
(Huberman, 2014; Patton, 2014; Thomas et al., 2022). Qualitative research focuses on how people perceive and
interpret their experiences (Holloway, 1997). The study was designed using the phenomenology model, which is
appropriate for determining the views of teachers and parents on homework assignments at the primary school
level. Phenomenology scrutinizes individuals' experiences of a phenomenon, their interpretation of these
experiences, and their impact on them (Creswell, 2013).

Study Group

The study group consists of 27 primary school teachers and 31 parents of primary school students working in
public schools in a province in the Eastern Anatolia Region of Tiirkiye in the 2023-2024 academic year. The
convenience sampling technique, which falls under the category of purposeful sampling techniques, determined
the study's participants. Given the study's aims and objectives, purposive sampling assumes that certain groups
of people may hold significant and differing perspectives on the ideas and issues under investigation, thereby
warranting their inclusion in the sample (Campbell et al., 2020). Kelly et al. (2010) uses purposeful sampling to
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select respondents who are most likely to provide relevant and useful information, and Palinkas et al. (2015)
uses it to identify and select cases that will effectively use limited research resources. Each participant,
including teachers and parents, voluntarily participated in the study and provided a consent form. The study
used codenames (T1, T2, T3... and E1, E2, E3, etc.) to identify the participants instead of their real names. Table
1 presents the self-characteristics of the participants.

Table 1.Participants' Self Characteristics

[N
-~

Participant Gender Female

[y
o

Teacher Male

Professional Seniority 1-5 Years
6-10 Years
11-15 Years
16-20 Years
21 Years and older
Region of Duty Province Center
District
Village
Parent Gender Woman
Male
Graduation Above Bachelor's Degree
License 15
Secondary Education 10

OO NOGINRFR,ONBRwWwO
)] (6, ]

Table 1 shows that 27 primary school teachers (17 female and 10 male) and 31 parents (25 female and
6 male) participated in the study. Upon analyzing the professional seniority of the teachers, we found that 5 had
1-5 years of seniority, 3 had 6-10 years, 4 had 11-15 years, 7 had 16-20 years, and 8 had 21 years or more. In
addition, 15 of these teachers work in the city center, 7 in the district, and 5 in the village. Six of the parents
who participated in the study graduated from postgraduate, 15 from undergraduate, and 10 from secondary
education institutions.

Data Collection

Data were collected using a semi-structured interview form. The researcher informed the participants, prior to
the start of the interview, about the ethical issues surrounding the confidentiality of the collected information
and its intended use within the research. The interview began with the participants’ demographic information.
Then the questions in the interview form were asked. In addition to the questions in the interview form, follow-
up questions such as “... can you give more detailed information about...?”” and “... can you explain... with an
example?” were asked to the participants, and the participant teachers' and parents' views on homework in
primary school were analyzed in detail. Face-to-face interviews lasted approximately 40-45 minutes. A voice
recorder recorded the interviews. The interview recordings were played to the participants, and their consent
was obtained. The interviews were then transferred one-on-one to paper.

Data collection tool

The researcher prepared a semi-structured interview form to gather primary school teachers' and parents'
perspectives on homework at the primary school level. The researcher first drafted the interview form's
questions. Two experts in the fields of classroom education and educational sciences examined these questions.
These experts evaluated the suitability of the form, assessed its internal validity, and gave the necessary
feedback. The experts' feedback guided the finalization of the interview form. This process was implemented to
increase the reliability of the form. Below (Appendix 1) are the interview questions used in the study.

Data Analysis

In order to determine the views of primary school teachers and parents on homework at the primary school
level, data was collected through interviews with primary school teachers and parents. In this context, the
content analysis method was used to describe the responses of teachers and parents in the interviews. Content
analysis deals with situations where facts, meanings, and nuances are keywords (Merriam & Tisdell, 2015). The
author and the research assistant, who were familiar with qualitative data analysis processes, grammar, and
speech marks, carried out the transcription. These were then uploaded to MAXQDA. After the data was entered
into MAXQDA, a comprehensive coding framework with frequency values was created. The initial data coding
process was conducted by the author and a research assistant to ensure the reliability of the study. During the
coding process, the author and the research assistant independently coded the data, then evaluated the coding
consistency by making comparisons and discussed the inconsistencies and reached a consensus. This method
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increased the objectivity and reliability of the coding process. To ensure reliability in this process, the author
and the research assistant independently determined the initial themes of all interviews using the open-coding
method. After the initial themes were identified, they were compared, discussed, and organized collaboratively.
In order to increase the reliability of the study, approximately 40% of the data were recorded, and the inter-rater
agreement rate was assessed using Cohen's Kappa statistic, and it was determined that this rate was at a level
that could be considered high (0.92%). Codes were created to identify specific themes and categories in this
data. We structured these codes in MAXQDA, and assigned them to the relevant pieces of data. The coded data
were analyzed, and similar codes were grouped. Then, themes and categories were created. The study's coding
framework comprises themes and categories that align with the research questions. This framework was
designed to help guide and organize the codes used in the data analysis process.

Ethics Approval

In this article, journal writing rules, publication principles, research and publication ethics rules, journal ethics
rules were followed. The responsibility for any violation that may occur regarding the research belongs to the
author. The research was carried out with the approval of Firat University Social and Human Sciences Scientific
Research and Publication Ethics Committee dated 12.07.2024 and numbered 25738.

Findings

The findings obtained from the opinions of primary school teachers and parents about homework are presented
in the tables below.

Primary School Teachers' Opinions on the Main Purpose of Homework

The themes and codes obtained from the opinions of primary school teachers about the main purposes of

Knowledge Developing
repetition 18 responsibility
10

homework assignments are presented in Figure 1.

Problemsolving

17

Real lfe problers \ 19 \ /
101 Apply what they Purpose of homework . Parental
assignment Reinforcement 3+‘ sivolemeti

have learned
7 8 8
Transfer to different
Providing feedback Self-discipline

Figure 1. Primary school teachers' opinions on the purposes of assigning homework

Understanding
the topic

The participating teachers stated that students receive homework to reinforce their subjects and apply
what they have learned. The study determined that teachers primarily assign homework to students for the
purpose of information repetition, learning retention, and subject reinforcement. Teachers also favor homework
assignments as they foster problem-solving skills, establish real-life connections, and allow students to apply
their acquired knowledge across various fields. The participant of the study, PT7, stated that “.I usually give
homework in order to repeat the subject, stated the study participant, PT7. | also think it will help to reinforce
the subjects and develop a sense of responsibility...". Similarly, PT9 and PT10 explained the reason for giving
homework as “...due to insufficient class time and high class size, | give homework in terms of repetition and
reinforcement of the subjects...”. PT18 said, “Especially in quantitative courses, there is not enough time to
solve different problems. Therefore, | give homework and make them solve more problems and practice
more...”. In the same vein, PT12 expressed his opinion about the homework he gave to increase the permanence
of learning with the following statement: “When students do not repeat, they forget the course content we teach.
In order to repeat, | give homework about the subject we have covered in the class. Thus, it promotes long-term
retention...”.

Primary School Teachers' Views on the Importance of Homework

The themes and codes obtained from the primary school teachers' views on the importance of homework for
students are presented in Figure 2.
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Figure 2. Primary school teachers' views on the importance of homework for students

Self-confidence

The opinions of the teachers determined that homework can be beneficial for students in terms of
academic, affective, social, and behavioral aspects. Teachers stated that homework would provide academic
benefits by reinforcing the subjects, and affective benefits by developing self-confidence and motivation.
Furthermore, the study by (Mbaluk, 2021) shows that homework enhances family involvement, promotes social
benefits through cooperation, and improves self-discipline and time management skills. The participant in the
study, PT21, stated that “... under the current conditions, we cannot convey everything to children in the
classroom environment. For this reason, | aim to gain the support of families by giving homework. | think that
homework will reinforce the subjects and especially increase the sense of responsibility...”. Likewise, PT22
drew attention to the benefits that homework can provide to students and families, saying, “.. I think that it

2

draws families into the process and increases self-discipline and motivation...”.
Primary School Teachers' Views on How They Prepare Homework

The themes, categories and codes obtained from the primary school teachers' views on how they prepare
homework assignments are presented in Figure 3.

Source books

27

i

Homework Preparation Ready resources}ZS{ In textbooks ]

-

25

Ready source on
the internet

Figure 3. Primary school teachers' opinions on how they prepare homework

According to the teachers who participated in the study, they used ready-made resources such as
reference books, textbooks, and the online learning platforms when preparing homework. Among the primary
school teachers who participated in the study, PT5 stated that “... due to lack of time, I assign homework from
ready-made reference books. I also assign questions that I access on the internet as homework...”. PT14 stated
that “.. it is not allowed to buy source books. Families react. For this reason, I take ready-made documents
from internet pages and assign them as homework...”. The research revealed that the majority of primary school
teachers supported PT5 and PT14.
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Primary School Teachers' Opinions on the Frequency of Homework Assignments

The themes, categories and codes obtained from the opinions of primary school teachers about the frequency of

homework assignments are presented in Figure 4.
Sometimes ]—5—{ 2 day ]

[ Frequency of ] _

Homework L Dadly I

\ 21

[ Fre quently J—’19—’L 5 day ]
18

6 day I

Figure 4. Primary school teachers' opinions on how often they assign homework

The study determined that the participating teachers frequently assigned homework for five, six, and
daily periods, and occasionally for shorter periods, like two days. Participant, PT8, stated that ... actually, 1
don't want to give homework too much, but the parents press me a lot on this issue. For this reason, I try to give
homework almost every day...” and explained why he gave homework frequently. PT9 stated that “... I #ry to
give homework daily to reinforce the subjects we cover in the lesson. | only allow my students to rest at
weekends without giving homework for a day...”. On the other hand, PT20 stated that “... I generally do not give
homework. | do not think that homework contributes much to primary school children. For this reason, |

s

sometimes give homework. I usually assign homework on Mondays and Fridays...”.
Primary School Teachers' Views on How They Evaluate Homework

The themes, categories and codes obtained from the opinions of primary school teachers on how they evaluate
homework assignments are presented in Figure 5.

By examining them one by [ Workload ]
one in the next lesson
4
23
5
Those who do not
Regular evaluators Homework Evaluation conduct regular
evaluations
4
20
B i A
y checking one by one at
different times E\Jot having enough time:|

Figure 5. Primary school teachers’ opinions on how they evaluate homework assignments

The teachers who participated in the study stated that they examined homework assignments one by
one in the following lessons and evaluated them individually at different times. However, there were also
opinions that they could not make regular evaluations due to their excessive workload and lack of time. PT12,
who participated in the study, stated that “... I cannot do homework checks because of the high class size...”.
Similarly, PT17 stated that “... I usually cannot control homework assignments. The duration of the lesson and
the number of students prevent me from doing this. I want support from parents in this regard...”. On the other
hand, PT13 stated that “... since I teach in a village school, my class size is small and at the beginning of the
following lesson, I examine the homework one by one and give feedback...”.

Primary School Teachers' Views on Increasing the Efficiency of Homework

The themes, categories and codes obtained from the opinions of primary school teachers on how to increase the
efficiency of homework are presented in Figure 6.
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Figure 6. Primary school teachers' views on increasing the efficiency of homework assignments

needs of students

The teachers who participated in the study emphasized the importance of parental support to increase
the effectiveness of homework. Teachers were of the opinion that the effectiveness of homework can be
increased by parents by tracking homework, supporting learning processes, communicating with teachers, and
being sensitive to students' needs. In addition, teachers were also of the opinion that homework efficiency could
be increased by assigning homework according to students' needs, paying attention to students' needs through
assessments, paying attention to the amount of homework, and communicating with parents. Participant PT6 "...
the most realistic solution is to get parental support. | can't keep up with the controls, so I think that parents
should control homework, provide support while doing homework, and reach out to teachers when they get
stuck..." and emphasized the importance of parental support. PT14 emphasized the importance of parental
support by stating that "... I think it is important for teachers to assign homework according to the subjects that
students are deficient in, and at the same time, to apply homework assignments in accordance with children's
interests. And | think one of the most important things is not to give too much homework. Parents, on the other
hand, should be in contact with their teachers, provide appropriate homework conditions and support students
in every sense...". PT17 stated that ... evaluation should be made rather than homework. Homework should be
enough not to bore children. It should be enough and of a type that will increase the motivation of the students.
Parents should support homework and provide appropriate conditions..." and expressed their views on the
effectiveness and amount of homework.

Parents’ Views on Their Children’s Homework
The themes, categories and codes obtained from parents' views on their children's homework are presented in
Figure 7.

Reinforcement Overload

20 28
Asense of '
responsibility 19 Homework 26*' Lack of time
10 27
N
Family participation [Problems in the family]

Figure 7. Parents' views on their children's homework
The parents who participated in the study had positive views that homework was reinforcing,
contributed to the development of a sense of responsibility, and encouraged family participation. However, they
also had negative opinions about homework due to the excessive burden of homework, lack of time and
problems within the family. P10, one of the parents who participated in the study, stated that "... | think
homework is useful in understanding the lessons. Also, | am involved and | am aware of her lessons and her
situation. However, there is too much homework and my daughter has a lot of difficulty. When she cannot
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complete it, she loses sleep or cries....". P15 stated that ... homework is important in terms of understanding
and retention of the subjects, but it is the reason why | have problems at home. Homework is too much. My
daughter wastes a lot of time doing homework and we constantly have problems because of this..." The majority
of parents responded as P10 and P15.

Parents' Views on the Effects of Homework on Children

The themes, categories and codes obtained from parents' views on their children's homework are presented in

Figure 8.
Reinforcement Causing problems in the
parent-child relationship
Developing 29 :
responsibility
Positive Benefits for the Child — school

Negative

Limitation of
Increasing academic extracurricular activities

Figure 8. Parents' Views on the effects of homework on children

The parents who participated in the study expressed the view that homework has positive effects on
children in terms of reinforcing, developing responsibility and increasing academic achievement. However, in
addition to these positive effects, there were also opinions that homework can have negative effects on children
such as creating stress, causing problems in parent-child relationships, reluctance to go to school, lack of time
for extracurricular activities and low motivation. P4, one of the parents who participated in the study, stated that
"... homework helps to understand the subjects. Also, my daughter does not sleep without doing her homework.
It makes me happy to see her in this way about her sense of responsibility..." and mentioned the positive effects
of homework on students. P16 stated, "... | think that my daughter will understand the subjects better because of
homework and accordingly she will be academically successful. However, this child cannot spend much time
with her friends and us because of the intensity of her homework...". P20 stated that "... homework causes
serious stress for my daughter. She cannot complete it because it is too much. When she cannot complete it, she
does not want to go to school. In addition, my relationship with my daughter deteriorates in this process.
Homework is definitely useful, but its harms should not be ignored..." and expressed the negative effects of
homework.

Parents' Views on Children's Homework Doing Processes

The themes, categories and codes obtained from parents' views on children's homework processes are presented
in Figure 9.

[ Positive Benefits for the Child

15 g
Problems in parent-child
24 P
relationships
10 20

25
L}
High motivation [ Reluctance :|

Parental involvement )
Time management
Negative
Figure 9. Parents' views on children's homework doing processes

The parents who participated in the study believed that parental involvement in the homework process
had positive effects, and that their children's motivation to complete homework was high. However, in addition
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to these positive opinions, negative effects such as lack of time management, problems in parent-child
relationships, and reluctance were also reported. P13, one of the parents who participated in the study, stated
that "... my daughter has a very high sense of responsibility. For this reason, this increases more with homework
and | observe that her motivation is very high in that process...". P18 stated "... my son does not have time
management. He does not finish his homework until the middle of the night. He is very reluctant and we have
constant fights...". P21 stated, "... | am involved in the process when he does his homework. Sometimes we do it
together. These processes are enjoyable for us...".

Parents’ Views on Their Roles in Children’'s Homework Doing Processes

The themes, categories and codes obtained from parents' views on their roles in children's homework processes

are presented in Figure 10.
[ Contolling ]

A
20
::l [ Making adc.iitional :|
Audit explanations
\ Vg
16
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=
10 12

Providin ga comfortable [Helping — planning]
environment

Figure 10. Parents' Views on Their Roles in Children's Homework Doing Processes

Regarding the roles of parents in the process of children doing their homework, it was found that they
had a motivating role by providing a supportive and comfortable environment. In addition, they were also seen
to play a guiding role by helping their children plan and providing additional explanations. In addition, it was
found that they assumed a supervisory role by checking homework assignments. P2, one of the parents who
participated in the study, stated that "... | try to support as much as possible, I check their time planning, I check
their homework at the end...". The majority of the parents gave similar answers to P2. P8 stated that "... |
prepare a suitable room where he will not be distracted to do his homework. | make additional explanations
when he does not understand his homework...". P5 stated that ... | can't leave my son's side until he does his
homework. | have to constantly check on him..." and expressed the role she assumed while her child was doing
homework.

Parents' Views on How to Improve the Efficiency of Homework

The themes, categories and codes obtained from parents' views on how to increase the efficiency of homework
are presented in Figure 11.
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Figure 11. Parents' Views on How to Improve the Efficiency of Homework

The parents who participated in the study were of the opinion that they had expectations from teachers
regarding homework assignments that were appropriate for students' development and interests, given in an
understandable manner, and in sufficient quantity and frequency. They also had expectations that homework
assignments should be evaluated regularly. P4, stated that "... homework should be appropriate for children’s
needs and given in small amounts. Also, teachers should also check the homework that students do....". P8 "... |
don't know how to teach the letters, | don't know what to pay attention to when | make them read. | had the old
style of education. Now it is completely different, so these should be taken into consideration when assigning
homework. Besides, sometimes even | don't understand the questions. Homework should be assigned according
to the level of the students. Also, giving a lot of homework every day alienates children from school and we have
problems with children...”. P1 stated that "... my daughter gets bored of solving questions. I think other types of
homework should be given instead. In addition, homework should be checked and too much homework should
not be given without forgetting that these are children...”

Conclusion Discussion and Recommendations

The aim of the study is to examine the views of primary school teachers and parents on homework at the
primary school level. In this context, interviews were conducted with primary school teachers and parents. The
results obtained from the interviews indicated that,teachers who participated in the study gave homework
assignments in order to repeat information, reinforce learning retention and enhance the understanding of the
subjects, improve students' problem-solving skills, relate the covered subjects to real life, and enable them to use
the information they have learned in different fields. Similar to teachers' views, parents also expressed positive
views that homework is reinforcing, contributes to the development of children's sense of responsibility, and
encourages family participation. However, despite these positive views, parents also expressed negative
opinions about homework due to its excessive burden, lack of time, and issues within the family. According to
the study's findings, teachers' and parents' views on homework are largely similar, but parents also have
negative views about homework. In the literature, it has been reported that homework has the potential to
enhance children's learning and development by contributing to the reinforcement of intellectual study
techniques and basic skills as well as the development of self-esteem, self-efficacy, and self-confidence,
improving students' self-discipline, reinforcing what they have learned, and increasing academic achievement
(Centeio et al., 2018; Cooper et al., 2006; Dilek¢i, 2023; Dolean & Lervag, 2022; Hampden-Thompson et al.,
2013; Norhayati & Rahya, 2023; Syla, 2023). However, a significant number of parents and teachers have
expressed concerns that homework poses a risk of overloading students with excessive work and has negative
effects on student well-being (Cooper et al., 2006; Duru & Cogmen, 2017; Skaggs, 2007). Therefore, even
though most people view homework as beneficial, we should carefully consider its implementation and design
to prevent these issues.

The teachers reported that homework can benefit students academically, affectively, socially, and
behaviorally. According to teachers, homework would provide academic benefits by reinforcing the subjects, as
well as affective benefits by improving self-confidence and motivation (Duru & Coégmen, 2017; Ok, 2018).
They believe that homework can improve parent-student communication, positively affect social skill
development through cooperation, and behaviorally improve self-discipline and time management skills.
Parents, similarly, have positive views, believing that homework has beneficial effects on children by
reinforcing learning, developing responsibility, and increasing academic achievement.. However, despite these
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positive effects, parents also reported that homework can have negative effects on children, such as causing
stress, problems in parent-child relationships, reluctance to go to school, a lack of time for extracurricular
activities, and low motivation. Both teachers and parents perceive homework to benefit students in various
ways, as these results reveal. However, the negative effects emphasized by parents indicate that there are
important points to be considered when implementing homework assignments. The concerns raised by parents
and teachers, particularly about homework's time-consuming nature and the lack of time for extracurricular
activities, provide a critical projection for evaluating homework's effectiveness. These concerns reflect the
findings of studies that warn against the negative effects of excessive homework and emphasize the need for a
balanced approach (Eshun, 2021; Mbogo, 2021; Pollard, 2023). Therefore, teachers can contribute to academic
achievement and support students' affective and social development by adjusting the quantity and quality of
homework to account for individual differences (Feraco et al., 2023; Reeve et al., 2020). This balance is crucial
to maintaining student motivation and interest (Dolean & Lervag, 2022). According to Dolean and Lervag
(2022), homework provides additional practice opportunities, which may have different effects on primary
school students' learning achievement in the short and medium term. Research results show that doing
homework in primary school gives students more self-discipline and improves their time management skills
(Cooper et al., 2006). Long-term, planned practice can enable individuals to achieve expert performance in a
particular field (Anderson & Graham, 2016; Burns et al., 2015; Ericsson et al., 2018; Nelson et al., 2013).
Primary school teachers do not have enough time for extensive practice and review in the classroom (Ballet &
Kelchtermans, 2009; Skinner et al., 2021; Van Droogenbroeck et al., 2014). Therefore, homework can enhance
students' academic performance by providing opportunities for practice and review of acquired skills beyond the
confines of school hours. However, it's crucial to acknowledge that primary school students have faced criticism
regarding homework (Bennett & Kalish, 2007; Kohn, 2006). Therefore, teachers need to develop strategies to
minimize the negative effects of homework while supporting students' academic development. Furthermore, it is
crucial to foster effective communication and collaboration between teachers and parents to guarantee the
preparation and implementation of homework that aligns with its intended purpose. The quantity and quality of
homework assignments should be adjusted in consideration of students' individual differences in order to
contribute to academic achievement and support students' emotional and social development.

The study determined that teachers benefited from ready-made resources like reference books,
textbooks, and internet sites when preparing homework assignments. Demir and Yaman's (2020) study reveals
that teachers often employ these resources (Demir & Yaman, 2020). However, the use of such resources may
pose some problems. For example, the appropriateness and accuracy of the studies on websites are not always
known and checked (Demir & Yaman, 2020). This may increase the risk of students encountering false or
misleading information. For this reason, it is important for teachers to assign homework while considering
students' individual differences. Thus, homework can be useful in supporting students' development in
academic, affective, and social areas (Dolean & Lervag, 2022). In addition, the development of students' skills
will positively affect their academic motivation and interest in general (Dolean & Lervag, 2022). In conclusion,
it is important for teachers to enrich homework by utilizing a variety of resources. However, teachers must
ensure that these resources are appropriate. Furthermore, homework assignments prepared in accordance with
individual differences will be able to enhance students' development. These perspectives from teachers will
increase the effectiveness of homework and contribute positively to students' development in all areas.

The study revealed that the participating teachers frequently assign homework for periods of five days,
six days, or daily, and occasionally for shorter durations like two days. In the literature, there are studies that
have found that repetitive, monotonous, or long-term homework that students cannot do independently should
not be given and that pupils do not like doing such homework (McCrory Calarco et al., 2022; Medwell & Wray,
2019; Wilder, 2023). In addition, children may experience excessive stress and sleep disturbances related to the
amount and nature of homework (Holland et al., 2021). Children staying up late to study can lead to severe
fatigue and depression (Holland et al., 2021; Zhou et al., 2015). Students' emotions are too important to ignore
when completing homework (1. Katz et al., 2012; Kennewell et al., 2022). Boredom with homework can lead to
distraction and negative emotional reactions (Xu, 2013). While negative emotions such as anxiety, lack of
concentration, fear, and procrastination negatively affect students' academic achievement and well-being,
positive emotions support mindfulness, attention, coping, self-efficacy, self-confidence, and a sense of
competence (l. Katz et al., 2012; Kennewell et al., 2022). These findings indicate a close relationship between
the effectiveness of homework, students' emotional states, and academic achievement. Therefore, teachers
should consider students' emotional needs when planning the amount, completion time, and content of
homework assignments, and make sure that homework assignments are interesting, motivating, and accessible
to students. This approach can enhance the efficacy of homework.

The study found that the participating teachers examined each homework assignment individually and
evaluated them at different times. However, some teachers expressed the opinion that their heavy large
classroom, and lack of time prevented them from conducting regular evaluations. The literature asserts that
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when teachers check primary school students' homework and provide feedback, it reinforces their knowledge,
boosts their self-confidence, and encourages them to learn new skills. Conversely, when teachers do not check
homework, students tend to avoid it (Anderson & Graham, 2016). These findings emphasize the importance of
teachers checking homework regularly and providing feedback. If teachers improve their time management
skills and identify strategies to reduce their workload, students may approach homework more positively and
benefit more from this process.

Teachers believed that parents who follow homework assignments, support learning processes,
communicate with teachers, and are sensitive to students' needs can increase the efficiency of homework. In
addition, teachers were also of the opinion that assigning homework according to students' interests and needs,
evaluating assignments, paying attention to the amount of homework, and communicating with parents were
necessary to increase homework efficiency. Parents, on the other hand, expect teachers to assign homework that
is appropriate for students' development and interests, that is understandable, that is given in sufficient quantity
and frequency, and that instructors regularly evaluate these assignments. The literature emphasizes that tailoring
primary school students’ homework to their interests and needs enhances their desire and empathy for
homework (Medwell & Wray, 2019; Negru & Sava, 2023). Moreover, parental behaviors that support their
children's psychological needs not only benefit their children's mental health but also positively affect their
motivation (I. Katz et al., 2012) and effort (Feng et al., 2019) related to homework. Moreover, when parents see
their children succeed in homework, their support adopts an autonomous focus that reinforces this success
(Dumont et al., 2014). The quality of parental involvement in homework is important for providing a supportive
learning environment for students (Feng et al., 2019; I. Katz et al., 2012). The literature frequently emphasizes
that homework in a supportive environment contributes more to students and increases their positive attitudes
towards school (De Roiste et al., 2012; Pomerantz et al., 2007). This engagement has been positively associated
with students' academic performance and well-being (Magalhies et al., 2020; McCrory Calarco et al., 2022).

This study found that parental involvement positively impacted children's homework completion
processes, particularly those with high motivation. However, in addition to these positive effects, there were
also negative effects of parental involvement in the homework process (Czerniawski & Kidd, 2013; Xu & Yuan,
2003), such as lack of time management, problems in parent-child relationships, and reluctance. The literature
reports that children's motivation to continue studying increases when parents participate in the homework
process, provide feedback, and appreciate their efforts (Dettmers et al., 2019; Dolean & Lervag, 2022). The
literature suggests that the quality of parental involvement in homework is positively associated with students'
academic performance and well-being (Dumont et al., 2014; Feng et al., 2019; 1. Katz et al., 2011; Magalhaes et
al., 2020; Pomerantz et al., 2007). The literature has also emphasized that homework can lead to conflicts,
increase stress within the family, and limit the amount of time parents and children can spend together
(Hampden-Thompson et al., 2013; Holland et al., 2021; Pressman et al., 2015; Valle et al., 2019). Parents think
that homework has a positive effect on students' academic performance (Medwell & Wray, 2019; Moorhouse,
2021; Tam & Chan, 2011; Vatterott, 2018; Xu, 2009), which may have influenced their positive view of
homework. These results underscore the significance of parental involvement in homework and the need to
strike a balance in this involvement. It is important for parents to adopt an approach that boosts their children's
self-confidence and motivation while supporting their children's homework and, at the same time, minimizing
the negative effects of the homework process on family relationships. Teachers and families working in
cooperation can ensure that homework contributes to students' development in the most appropriate way. In
conclusion, it is important for both teachers and parents to work in communication in order to increase the
efficiency of homework for children. When creating homework assignments, teachers should pay attention to
individual differences and communicate with parents to ensure that homework assignments are effective for
children. Similarly, parents' support for their children's homework, motivating them, and closely following their
learning processes will positively affect children's academic achievement and general well-being. In this
context, collaboration between teachers and parents can ensure that homework contributes appropriately to
students' development in all areas.

Parents played a motivating role in the homework process by creating a supportive and comfortable
environment. Furthermore, the study revealed that parents took on guiding roles by assisting their children with
planning and offering further clarifications. Furthermore, they believed that they fulfilled a supervisory role by
regularly reviewing their children's homework assignments. The parents who took part in the study expressed
that their involvement in their children's homework had a positive impact on their children's completion,
resulting in high motivation. However, the study also mentioned negative effects like poor time management,
issues in parent-child relationships, and reluctance. The quality of parental involvement in homework is
positively associated with students' academic performance and well-being, according to the literature (Dumont
et al., 2014; Feng et al., 2019; 1. Katz et al., 2011; Magalhaes et al., 2020; McCrory Calarco et al., 2022;
Pomerantz et al., 2007). As Hoover-Dempsey et al. (1995) emphasize, parental involvement in homework plays
a crucial role not only in providing immediate help but also in modeling the positive attitudes and study skills
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necessary for school success (Hoover-Dempsey et al., 1995). Children see competent and relatable parents as
effective models. Morrison et al. (2000) provide support for this by observing a positive correlation between
students' school engagement and their perceptions of parental involvement in their supervision (Morrison et al.,
2000). This aspect of parental involvement provides an additional layer to understanding the effectiveness of
homework (Negru & Sava, 2023). These findings underscore the significance of parental involvement in
homework and the effective methods for achieving it. It is important for parents to adopt an approach that boosts
their children's self-confidence and motivation while supporting their children's homework, as well as
minimizing the negative effects of the homework process on family relationships. Collaboration between
educators and parents can ensure that homework contributes to students' development in the most appropriate
way.

The findings of the study show that homework provides academic, affective, social and behavioral
benefits to students, but that parental support is important for these benefit to be achieved. In addition, it was
determined that parents had positive and negative judgments about homework, assumed motivating, guiding and
supervising roles during homework assignments, and that these roles positively affected students' perspectives
on homework (Farrell & Danby, 2015; Tam & Chan, 2011).

This study is important because it provides a perspective on the role of homework in education, which
has been the subject of considerable debate among those closely involved in the educational process, including
teachers and parents. This study may shed light on the limited number of studies investigating the perspectives
of parents and teachers in primary school.

In this context, teacher-parent collaboration is important to increase the effectiveness of homework.
Teachers at school and teachers at home checking homework and supporting students will increase students'
motivation to do homework. Teachers should prepare homework assignments taking into account students'
interests, needs and individual differences. Homework assignments should support all developmental areas of
students. They should be prepared from a variety of sources and include content that will be of interest to
students. Teachers should consider the emotional needs of students when planning the amount, completion time
and content of homework assignments and make sure that homework assignments are interesting, motivating
and accessible to students. Teachers should regularly check homework assignments and provide feedback.

Parents should support and motivate students’ homework and follow up with their children in
cooperation with teachers. In addition, the views of primary school students and their perspectives should be
sought in order to guide teachers in determining effective homework strategies.

Appendixs 1

Teacher Semi-structured Interview Form:

1. What is your main purpose in assigning homework?

2. What is the importance of homework for students?

3. How do you prepare homework assignments?

4. How often do you assign homework?

5. How do you evaluate homework assignments?

6. How can the efficiency of homework be increased?

Parent Semi-structured Interview Form :

1. What are your views on your children's homework?

2. What are your views on the effect of homework on your child?
3. How is the process of your children doing their homework?

4. What is your role in the process of doing your children's homework?
5. What are your views on increasing the efficiency of homework?
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Ozet

Bu arastirma, ilkokul kademesinde ev ddevlerine iliskin sinif dgretmenleri ve ebeveynlerin goriislerinin
belirlenmesini amaglamaktadir. Aragtirma, nitel arastirma yontemlerinden olgu bilim deseni kullanilarak
gergeklestirilmistir. Aragtirmanin ¢alisma grubunu 2023-2024 egitim dgretim yilinda Tiirkiye'nin bir ilinde,
gesitli devlet okullarinda goérev yapan 27 smif dgretmeni ve 31 ilkokul 6grencisinin velisi olusturmaktadir.
Arastirma, amacl drnekleme teknikleri kapsaminda olan uygun drnekleme teknigi ile yiiritiilmiistiir. Aragtirma
verileri, aragtirmaci tarafindan olusturulan yari yapilandirilmis goériisme formlari ile toplanmistir. Arastirma
verileri igerik analizi yoluyla betimlenmistir. Verilerin analizi sonucunda sinif 6gretmenlerinin goriisleri ile ilgili
6 ana tema, ebeveynlerin goriisleri ile ilgili 5 ana tema, kategori ve kodlar belirlenmistir. Arastirma sonuglarina
gore smif dgretmenlerinin ev Odevlerini, 6grencilerin 6grendiklerini pekistirmeleri ve uygulama yapmalari
amaciyla siklikla verdikleri belirlenmistir. Ev 6devlerinin 6grencilere akademik, duyussal, sosyal ve davranissal
yarar sagladigi, fakat bu yararin saglanabilmesi i¢in ebeveynlerin desteginin 6nemli oldugu belirtilmistir.
Arastirma sonuglar1 ebeveynlerin ev ddevine karsi olumlu ve olumsuz yargilara sahip olduklarini, ddevler
yapilirken motive edici, rehberlik ve denetleme rollerini iistlendiklerini gdstermektedir.

Anahtar kelimeler: Sinif 6gretmeni, {lkokul, Ev 6devi, Ebeveyn

Giris

Ev odevi, dgrencilere 6gretmenler tarafindan verilen ve okul dig1 saatlerde tamamlanmasi gereken gorevler
olarak yaygin bir sekilde tanimlanmaktadir (Cooper vd., 2000). Ev 6devleri, ¢alisma aliskanliklarimi gelistirme
ve akademik basariy1 tegvik etme acisindan 6nemli bir 6gretim stratejisi olarak kabul edilmektedir (Cooper vd..,
2000; Fan vd., 2017; Wu vd., 2023). Hem 6gretmenler hem de ebeveynler igin ev ddevi, giinliik yasamin 6nemli
bir parcasi olarak kabul edilmekte ve egitimde sik¢a kullanilan bir uygulama olarak degerlendirilmektedir
(Dettmers vd., 2019; Fan vd., 2017). Bu nedenle 6grencilerin sinif diginda 6grenmelerini desteklemek amaciyla
kullanilan ev 6devleri, uzun siiredir egitim arastirmacilarinin, politika yapicilarin ve uygulayicilarin ilgi odagi
olmugtur (Good, 2022; Guerrero & Reiss, 2020; Zhang & Bray, 2020). Ev ddevleri ile ilgili yapilmis birgok
calismanin ilkokul disindaki kademelere odaklandig: goriilmektedir (Magalhdes vd., 2020). lkokul
kademesinde ev &devleri ile ilgili net bir bakis agisinin olugamamasi, bu durumun bir sonucu olarak
degerlendirilebilir (Fan vd., 2017).

ilkokulda Ev Odevi

Ev 6devi, kiiresel bir olgu olarak kabul edilmektedir (Rahmani vd., 2024). Ev 6devinin degeri ve uygulanist
iilkeden iilkeye farklilik gostermektedir. ilkokul ¢agindaki bazi ¢ocuklarn, ev ddevlerine giderek daha fazla
zaman ayirirken (Jerrim vd., 2020), diinya ¢apinda dordiinci smif 6grencilerinin %7'sinden azinin hi¢ ev ddevi
yapmadiklar1 belirlenmistir (Mullis vd., 2012). Ingiltere'de, egitimin ilk yillarinda ev 6devi politikasi, bes ila
yedi yas arasindaki ¢ocuklara haftada bir saat, 7-11 yas arasindaki ¢ocuklara ise gecelik yarim saatlik ev ddevi
verilmesini ve tiim okullarin ayni ev 6devi politikasina sahip olmasini1 6ngérmektedir (Medwell & Wray, 2019).
ABD'deki birgok ilkokul, yeni bir trend olan 6dev yapmama politikasini1 benimsemeye baglamistir (Dolean &
Lervag, 2022). Sangay ve Singapur gibi Asya iilkeleri, 6grencilere bol miktarda ev 6devi ve okul sonrasi dersler
verirken (Bartholomaeus vd., 2023), Finlandiya'da 6gretimin ilk yillarinda neredeyse hi¢ 6dev veya ek ¢aligma
yaptirilmamaktadir (Pierre, 2007; Sharp vd., 2001). Tiirkiye’ de ise ilkokul kademesinde ev 6devlerine yonelik
kapsayici bir politika bulunmamaktadir (Kalsen vd., 2020). ilkokul kademesinde ev ddevleri ile ilgili uygulama
birliginin saglanamamasiin sebebinin, bu kademeye yonelik ev ddevi caligmalarmin sinirli olmasindan
kaynaklandig1 sdylenebilmektedir (Fan vd., 2017; Lehner-Mear, 2021).

Ev o6devlerinin, olgusal bilginin daha iyi hatirlanmasina katki saglayabilecegi ve ayni zamanda
ogrencilerin anlama ve bilgi isleme diizeyini artirarak 6z diizenleme becerilerini gii¢lendirebilecegi, daha iyi
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calisma aligkanliklart ve 6z disiplinlerini gelistirmelerine yardimci olabilecegi belirlenmistir (Dilekgi, 2023;
Ramdass & Zimmerman, 2011). Bunlarla birlikte, 6grencilere verilen ev 6devlerinin, akademik fayda sagladig
ve bagarilarin1 olumlu yonde etkiledigine yonelik somut aragtirma sonuglart bulunmaktadir (Dolean & Lervag,
2022; Fan vd., 2017). Fakat ilkokul kademesinde ev 6devlerinin 6grenci basarisi iizerinde her zaman 6nemli bir
etkisinin olacagi ile ilgili genelleme yapilamamaktadir (Chin vd., 2022; Cooper vd., 2000, 2006; Fan vd., 2017;
Paschal vd., 1984; Trautwein vd., 2002; Tsang vd., 2022). Literatiirde ilkokul 6grencilerinde ev 6devi miktari ile
akademik basar1 arasinda neredeyse higbir iliski bulunmadigi ¢aligmalar da yer almaktadir (Cooper vd., 2000,
2006; Fan vd., 2017; Trautwein vd., 2002). Ayrica, 6dev miktarnin fazlaliginin 6grenciler igin stres kaynagi
olabilecegi, aileleri ve arkadaslariyla gegirecekleri kaliteli zamani azaltabilecegi ve okulla ilgili olumsuz
etkilesimlere yol acabilecegi (Galloway vd., 2013; 1. R. Katz, 2007; Mo¢ vd., 2020; Pressman vd., 2015),
akademik ilgiyi azaltabilecegi, bos zaman aktivitelerine ve sosyal etkinliklere erisimi engelleyebilecegi ve
kopya ¢ekme gibi sorunlara yol acabilecegi belirlenmistir (Cooper vd., 2000). Ogretmenler tarafindan verilen
yogun ev Odevlerinin olumsuz etkileri iizerine yapilan calismalar, dikkat g¢ekici sonuglar sunmaktadir
(Magalhées vd., 2020; Wilder, 2023).

[lkokul kademesindeki ev ddevlerinin, uzun vadeli faydalarin1 vurgulayan arastirmalar da mevcuttur
(Medwell & Wray, 2019; Norhayati & Rahya, 2023). Bu faydalar arasinda dgrencilere iyi ¢alisma aligkanliklari
kazandirilmasi, 6zgiivenin ve 6z disiplinin tesvik edilmesi, zaman yoOnetimi becerilerinin gelistirilmesi ve
karakter gelisimine katkida bulunulmasi gibi faydalar belirtilmektedir (Epstein vd., 2021; Holland vd., 2021;
Medwell & Wray, 2019; Norhayati & Rahya, 2023). Ogrencilerin verilen ev ddevlerine motive olmalarimi
saglamak i¢in, 6gretmenler ev 6devlerinin amaglarini, uygunlugunu, yapilma seklini, degerlendirme kriterlerini,
odiilleri ve olumlu geri bildirimleri net bir sekilde agikliga kavusturmasi gerekmektedir (Benckwitz vd., 2023;
Dettmers vd., 2019; Rizk & Hillier, 2021). Ancak bu netlik ile ev 6devlerinin sagladigi potansiyel faydalar etkin
bir sekilde meydana gelecektir.

Ulkeler arasinda net bir uygulama birliginin olmamasi ve ilkokul kademesinde ev &devi ile ilgili
faydanin net olarak belirlenememesi, 6gretmenler ve velilere karmasik mesajlar vermektedir. Bu belirsizlik,
ogrencilerin akademik bagar1 ve becerilerinin, benlik kavramlarinin, kendi yeteneklerine olan giivenlerinin ve
basarili olma motivasyonlarmin bi¢imlendigi ilkokul déneminde (Benckwitz vd., 2023; Carrillo-Lopez vd.,
2022) ev 6devi politikalarinin ve uygulamalarinin yeniden gézden gegirilmesi gerektigini ortaya koymaktadir.
Mevcut literatiir, ev 6devlerinin akademik basariy1 artirma ve 6grenciler arasinda 6z disiplini tesvik etmedeki
6nemini vurgulamaktadir (Cooper vd., 2006; Mbaluka vd., 2021). Ancak, literatiir ayn1 zamanda ev 6devlerinin
asirt is yuki riski ve olumsuz etkiler gibi potansiyel dezavantajlarinin da altin1 ¢izmektedir (Benckwitz vd.,
2023; Cooper vd., 2006; Halim vd., 2023; Skaggs, 2007; Trautwein vd., 2002). Ev G6devlerinin 6grenci
egitimindeki roli, ebeveynler ve dgretmenler de dahil olmak iizere egitim siireciyle yakindan ilgili kisiler
arasinda 6nemli tartigmalara yol agmaktadir (Halim vd., 2023). Bu baglamda 6zellikle ilkokulda, ebeveynlerin
ve 0gretmenlerin bakis agilarini arastiran ¢aligmalarin sinirlt sayida oldugu goriilmektedir. Sinif 6gretmenlerinin
ve ebeveynlerin ev 6devlerine iligkin diisiincelerini anlamak, ilkokul 6grencilerine okul disinda etkili egitim
uygulamalar1 hazirlayabilmek igin ev &devlerinin nasil yapilandirilmast gerektigi konusunda yonlendirici
olabilecek bilgiler sunmaya yardimct olabilir. Bu diisiinceler 1s18inda, bu arastirma, egitim dgretim siirecinin
kilit paydaslar1 olan sinif 6gretmenlerinin ve ebeveynlerin ilkokulda ev 6devleri ile ilgili gortislerini belirlemeyi
amaglamaktadir. Bu amaglar gergevesinde asagidaki arastirma sorularina cevap aranmaktadir:

1. Tlkokul 6gretmenlerinin ev devleri hakkindaki goriisleri nelerdir?

2. Ebeveynlerin ev ddevleri hakkindaki goriisleri nelerdir?
Yontem

Arastirmada nitel aragtirma yontemi tercih edilmistir. Nitel yontem, olay ve durumlarin dogal ortamlarinda
aragtirtlmasina olanak tanir ve bireylerin anlayis ve deneyimlerine dair derin bir bakis agisi olusturur
(Huberman, 2014; Patton, 2014; Thomas vd., 2022) Nitel aragtirmalar, insanlarin deneyimlerini nasil
algiladiklarina ve yorumladiklarina odaklanir (Holloway, 1997). Arastirma, ilkokul kademesinde ev 6devi
verilmesine iliskin d6gretmen ve ebeveyn goriislerinin tespiti i¢in uygun olan fenomenoloji (olgubilim) modeli
kullanilarak tasarlanmistir. Fenomenoloji, bir olgunun bireyler tarafindan nasil deneyimlendigini, bu
deneyimlerin onlar i¢in ne anlama geldigini ve onlar1 nasil etkiledigini incelemektedir (Creswell, 2013).

Cahisma Grubu

Aragtirmanin ¢aligsma grubu, 2023-2024 egitim 6gretim yilinda Tiirkiye’ nin Dogu Anadolu Bolgesinde bulunan
bir ildeki devlet okullarinda gdrev yapan 27 smif 6gretmeni ve 31 ilkokul 6grencisinin ebeveynlerinden
olugmaktadir. Arastirmanin katilimcilari, amacgli drnekleme teknikleri kapsaminda olan uygun 6rnekleme teknigi
ile belirlenmigtir. Amagh ornekleme, calismanin amag¢ ve hedefleri goz Oniine alindiginda, belirli insan
topluluklarinin séz konusu fikirler ve konular hakkinda farkli ve dnemli goriislere sahip olabilecegi ve bu
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nedenle Ornekleme dahil edilmesi gerektigi varsayimma dayanmaktadir (Campbell vd., 2020). Amagh
ornekleme, uygun ve yararh bilgi verme olasiligi en yiiksek olan yanitlayanlari segmek igin kullanilir (Kelly
2010) ve smurli arastirma kaynaklarimi etkili bir sekilde kullanacak vakalari belirlemenin ve se¢gmenin bir
yoludur (Palinkas vd., 2015). Ogretmenler ve ebeveynler ¢alismaya goniillii olarak katilmis olup, katilimcilarin
her birinden goniillii olur formu alinmistir. Calismada katilimeilarin gergek isimleri yerine onlar1 tanimlayan
(01,02,03... ve E1, E2, E3...) kod adlar1 kullanilmustir. Katilimci 6z nitelikleri Tablo1’ de sunulmustur.

Tablol. Katilimcilar1 Oz Nitelikleri

Katilme Cinsiyet Kadn 17
Erkek 10
Mesleki Kidem 1-5 Y1l 5
6- 10 Y1l 3
Ogretmen 11-15 Y1l 4
16-20 Y1l 7
21 Y1l ve iizeri 8
Gorev Yaptig1 Bolge i1 Merkezi 15
Ilge 7
Koy 5
Ebeveyn Cinsiyet Kadin 25
Erkek 6
Mezuniyet Lisans Ustii 6
Lisans 15
Ortadgretim 10

Tablo1 incelendiginde, arastirmaya 27 sinif 6gretmeninin (17 kadin ve 10 erkek) ve 31 ebeveynin (25
kadin ve 6 erkek) katildig1 goriilmektedir. Ogretmenlerin mesleki kidemleri incelendiginde, 5 6gretmenin 1-5
yil, 3 6gretmenin 6-10 yil, 4 dgretmenin 11-15 yil, 7 6gretmenin 16-20 y1l ve 8 dgretmenin ise 21 yil ve lizeri
kideme sahip oldugu belirlenmistir. Ayrica, bu 6gretmenlerin 15' il merkezinde, 7'si ilgede ve 5'i kdyde gorev
yapmaktadir. Arastirmaya katilan ebeveynlerin 6'sinin lisansiistii, 15'inin lisans ve 10'unun ortadgretim
kurumundan mezun oldugu tespit edilmistir.

Veri Toplama

Arastirma kapsaminda veriler, yart yapilandirilmis goériisme formu kullanilarak toplanmistir. Arastirmact
goriigmeye baglamadan Once, katilimcilardan toplanan bilgilerin gizli kalacagt ve arastirma diginda
kullanilmayacagi ile ilgili etik hususlar hakkinda bilgi vermistir. Goriismeye, katilimcilarm demografik bilgileri
alinarak baslanmigtir. Sonra goriisme formundaki sorular sorulmustur. Bu goriisme formundaki sorulara ek
olarak, katilimcilara "... hakkinda daha ayrintili bilgi verebilir misiniz?" ve "... durumunu bir Grnekle
aciklayabilir misiniz?" gibi takip sorulart yoneltilmistir ve katilimcilarin ilkokul kademesinde ev 6devlerine
iliskin 6gretmen ve ebeveyn goriisleri detayli bir sekilde incelenmistir. Yiiz ylize yapilan gorlismeler yaklagik
40-45 dakika stirmiigtiir. Gorlismeler ses kayit cihazi ile kaydedilmistir. Goriisme kayitlart katilimcilara
dinletilerek onaylart alinmigtir. Daha sonra gériismeler bire bir kagida aktarilmistir.

Veri Toplama Araci

Katilimeilarin, ilkokul kademesinde ev odevlerine iliskin sinif Ogretmenleri ve ebeveynlerin goriislerini
belirlemek amaciyla arastirmaci tarafindan yari yapilandirilmig goriigme formu hazirlanmistir. Goriisme formu
icin Oncelikle taslak sorular hazirlanmistir. Hazirlanan bu sorular; siif egitimi ve egitim bilimleri alanlarinda
uzman iki kisi tarafindan incelenmistir. Bu uzmanlar, formun uygunlugunu degerlendirerek i¢ gegerliligini
degerlendirmis ve gerekli doniitler vermistir. Uzmanlardan alinan geri doniitlere gore goriigme formuna son
sekli verilmistir. Bu siireg, formun giivenilirligini artirmak i¢in uygulanmistir. Arastirmada kullanilan gériisme
sorular1 Ek1’ de sunulmustur.
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Veri Analizi

Ilkokul kademesinde ev odevlerine iliskin smif 6gretmenleri ve ebeveynlerin goriislerinin tespit edilmesi
amaciyla, smif O6gretmenleri ve ebeveynler ile goriismeler yapilarak veriler toplanmistir. Bu kapsamda
ogretmenler ve ebeveynlerin goriismelerdeki yanitlarini betimlemek igin icerik analizi yontemi kullanilmustir.
Igerik analizi, olgularin, anlamlarmn ve niianslarin anahtar kelime olarak yer aldig1 durumlar ile ilgilenmektedir
(Merriam & Tisdell, 2015). Transkripsiyon siireci, nitel veri analizi siireglerine, dilbilgisi ve konusma
isaretlerine hakimiyeti olan yazar ve arastirma asistan1 tarafindan gerceklestirilmistir. Bunlar daha sonra
MAXQDA’ ya yiiklenmistir. Elde edilen veriler MAXQDA programina islendikten sonra frekans degerleriyle
birlikte kapsamli bir kodlama cercevesi olusturulmustur. ilk veri kodlamalar1 yazar ve bir arastirma asistani
tarafindan gergeklestirilmistir. Bu siiregte giivenilirligi saglamak amaciyla, yazar ve arastirma asistani tarafindan
acik kodlama yontemi kullanarak goriismelerin tamaminin bagimsiz olarak ilk temalar1 belirlenmistir. 1k
temalar belirlendikten sonra karsilagtirilmig, tartisilmis ve isbirligi iginde diizenlenmistir. Aragtirmanin
giivenilirligini artirmak igin verilerin yaklasik %401 kaydedilmis ve degerlendiriciler aras1 uyum orani Cohen's
Kappa istatistigi kullanilarak degerlendirilmis ve bu oranin yiiksek kabul edilebilecek bir diizeyde oldugu
belirlenmigtir (%0.92). Bu veriler {iizerinde belirli temalar1 ve kategorileri tanimlamak icin kodlar
olusturulmustur. Bu kodlar MAXQDA icinde yapilandirilmis ve ilgili veri pargalarina atanmigtir. Kodlanmis
verilerin analizleri gergeklestirilerek benzer kodlar gruplandirilmistir. Ardindan, temalar ve kategoriler
olusturulmustur. Arastirmada kullanilan kodlama cergevesi, arastirma sorularina uygun olarak belirlenmis
temalar ve kategorilerden olugmaktadir. Bu ¢ergeve, veri analizi siirecinde kullanilan kodlarin yonlendirilmesine
ve organize edilmesine yardimci olacak sekilde tasarlanmigtir.

Etik Kurul Beyam

Bu makalede dergi yazim kurallari, yaymn ilkeleri, arastirma ve yayin etigi kurallari, dergi etik kurallarina
uyulmustur. Arastirma ile ilgili olusabilecek her tiirlii ihlalin sorumlulugu yazara aittir. Arastirma Firat
Universitesi Sosyal ve Beseri Bilimler Bilimsel Arastirma ve Yayin Etigi Kurulu'nun 12.07.2024 tarih ve 25738
sayili onayi ile gergeklestirilmistir.

Bulgular

Arastirmaya katilan sinif 6gretmenleri ve ebeveynlerin ev ddevleri ile ilgili goriislerinden elde edilen bulgular
asagidaki tablolarda sunulmustur.

Simif Ogretmenlerinin Ev Odevi Verilmesindeki Ana Amaclarina iliskin Goriisleri

Sinif 6gretmenlerinin ev 6devi vermelerindeki ana amaclarina iligkin goriislerinden elde edilen tema ve kodlar
Sekil 1’ de sunulmustur.

Ogrenmenin kalicihy
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- 8 / 8 8
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Sekil 1. Sinif 6gretmenlerinin ev 6devi verme amaglarina yonelik goriisleri

Calismaya katilan 6gretmenler, ev ddevlerinin 6grencilerin konular1 pekistirmeleri ve 6grendiklerini
uygulamalari igin verildigini belirtmistir. Ozellikle bilgi tekrar1, dgrenme kaliciligi ve konularin pekistirilmesi
amactyla ev 6devlerinin verildigi tespit edilmistir. Ayrica, ev 6devlerinin problem ¢ézme becerilerini gelistirme,
gercek hayatla iliskili kurabilme ve 6grendikleri bilgileri farkli alanlarda kullanmalarini saglama amaglariyla
verilmesi, dgretmenler tarafindan tercih edilmektedir. Arastirmaya katilan SO7 “ev ddevlerini genellikle konu
tekrar1 olmasi agisindan veriyorum. Bununla birlikte konularin pekismesi ve sorumluluk duygusu gelismesi
noktasinda katki saglayacagm diisiiniiyorum” seklinde belirtmistir. Ayrica benzer sekilde SO9 ve SO10 * da
“... ders siiresinin yeterli olmamasi1 ve simif mevcudunun fazla olmasi nedeniyle, konularin tekrar1 ve pekismesi
acisindan ddev veriyorum...” seklinde 6dev verme sebebini agiklamustir. Ogretmenlerden SO18, “Ozellikle
sayisal derslerde farkli problemleri ¢ozmek icin yeterli zaman olmuyor. Bu nedenle 6dev verip daha fazla
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problem ¢dzmelerini ve pratik yapmalarmi sagliyorum...” demistir. SO12, 6grenmenin kalicihigini artirmak igin
verdigi ddevlerle ilgili goriisiinii asagidaki ifadeyle dile getirmistir: “Ogrenciler tekrar yapmadiklari zaman
Ogrettigimiz ders igerigini unutuyorlar. Tekrar yapmak icin isledigimiz konuyla ilgili 6dev veriyorum ev ddevi
olarak. Boylece daha kalici oluyor...” dedi.

Smif Ogretmenlerinin Ev Odevinin Ogrenciler Acisindan Onemine iliskin Goriisleri

Sinif 6gretmenlerinin ev 6devinin 6grenciler agisindan dnemine iliskin goriiglerinden elde edilen tema, kategori
ve kodlar Sekil 2° de sunulmustur.
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Sekil 2. Sinif 6gretmenlerinin ev 6devinin 6grenciler agisindan énemine iliskin goriisleri

Calismaya katilan 6gretmenlerin ev ddevlerinin dgrencilere akademik, duyugsal, sosyal ve davranigsal
acidan yararli olabilecegine yonelik goriisleri tespit edilmistir. Ogretmenler, ev odevlerinin konularin
pekistirilmesi yoluyla akademik yarar saglayacagmi, 6z gliven ve motivasyon gelistirerek duyugsal yarar
saglayacagini belirtmistir. Ayrica, ev ddevleri ile aile katiliminin artacagi ve is birligi yapilarak sosyal yarar
saglanacagi, 6z disiplin ve zaman yOnetimi becerilerini gelistirerek davranigsal yarar saglanacagi goriisleri de
belirlenmistir. Arastirmaya katilan SO21 ... mevcut sartlarda ¢ocuklara smif ortaminda her seyi aktaramiyoruz.
Bu nedenle ev oOdevleri vererek ailelerinde destegini almayr amacliyorum. Ev 6devleri ile konulari
pekistirecegini ve dzellikle sorumluluk duygusunun artacagim diisiiniiyorum...” seklinde ifade etmistir. SO22
ise “... aileleri siirecin igine c¢ektigi, 6z disiplin ve motivasyon arttiracagini disiiniiyorum...” seklinde
Ogrencilere saglayabilecegi yarara dikkat ¢ekmistir.

29

Simif Ogretmenlerinin Ev Odevlerini Nasil Hazirladiklarina iliskin Gériisleri

Sinif 6gretmenlerinin ev 6devlerini nasil hazirladiklara iligkin goriislerinden elde edilen tema, kategori ve
kodlar Sekil 3’te sunulmustur.
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Sekil 3. Siif 6gretmenlerinin ev 6devi nasil hazirladiklarina iliskin goriisleri

Calismaya katilan 6gretmenlerin, ev ddevlerini hazirlarken kaynak kitaplar, ders kitaplart ve internet
gibi hazir kaynaklardan yararlandiklarina iligkin goriisleri tespit edilmistir. Arastirmaya katilan simif
dgretmenlerinden SO5 ... zaman yetersizliginden dolay1, hazir kaynak kitaplardan ddevlendirme yapryorum.
Ayrica internet iizerinden de ulastigim sorular1 da 6dev olarak veriyorum...” seklinde belirtmistir. SO14 ise ...
kaynak kitap alinmasma izin verilmiyor. Aileler tepki gosteriyor. O nedenle internet sayfalarindan hazir
dokiimanlar1 alip 6dev olarak veriyorum...” ifade etmistir. Arastirmaya katilan sinif dgretmenlerinin biiyiik
cogunlugunun SO5 ve SO14 gibi diisiindiikleri belirlenmistir.

Smif Ogretmenlerinin Ev Odevlerini Hangi Sikhkla Verdiklerine iliskin Goriisleri

Sinif 6gretmenlerinin ev ddevlerini hangi siklikla verdiklerine iligkin goriislerinden elde edilen tema, kategori ve
kodlar Sekil 4’ te sunulmustur.
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Sekil 4. Sinif 6gretmenlerinin ev ddevini hangi siklikla verdiklerine iliskin gortisleri

Calismaya katilan 6gretmenlerin, ev ddevlerini bes giin, alt1 giin ve giinliik olarak sik sik verdiklerine,
bazen de iki giin gibi daha kisa siireli 6devler verdiklerine iliskin goriisleri tespit edilmistir. Arastirmaya katilan
SO8 “... aslinda ¢ok 6dev vermek istemiyorum ancak veliler bu konuda beni ¢ok sikistirryorlar. O nedenle
hemen hemen her giine bir 6dev vermeye ¢alisiyorum...” seklinde sik 6dev verdigini ve sebebini agiklamistir.
SO9 ise “... derste isledigimiz konularin pekismesi i¢in giinliik ddev vermeye ¢alistyorum. Sadece hafta sonlar
bir giin 6dev vermeden &grencilerimin dinlenmesine izin veriyorum...” seklinde ifade etmistir. SO20 ise ...
genel de 6dev vermiyorum. Odevin ilkokul ¢ocuklarina ¢ok katkisi oldugunu diisiinmiiyorum. Bunun i¢in bazen
odev veriyorum. Genelde pazartesi ve Cuma giinleri 6devlendirme yapryorum...” seklinde belirtmistir.

Smif Ogretmenlerinin Ev Odevlerini Nasil Degerlendirdiklerine iliskin Goriisleri

Sinif 6gretmenlerinin ev ddevlerini nasil degerlendirdiklerine iliskin goriislerinden elde edilen tema, kategori ve
kodlar Sekil 5’te sunulmustur.

Sonraki derste tek tek inceleyerck Is yiikii

» e

5 23

L I

Diizenli degerlendirme yapan <—|6dev Degerlendirmesil—b- Diizenli degerlendirme yapmayanlar

e _*\
P 20

Farkh zamanlarda tek tek kontrol ederck

S

Yeterli zaman bulamama

Sekil 5. Sinif 6gretmenlerinin ev 6devlerini nasil degerlendirdiklerine iliskin goriisleri

Calismaya katilan 6gretmenlerin, ev Odevlerini sonraki derslerde tek tek inceledikleri ve farkll
zamanlarda bireysel olarak degerlendirdiklerine iligkin goriigleri tespit edilmistir. Bununla birlikte, i yliklerinin
fazlaligi ve yeterli zaman bulamama nedeniyle diizenli degerlendirme yapamadiklarna dair goriisler de
belirlenmistir. Arastirmaya katilan SO12 ... 6dev kontrollerini siif mevcudunun fazlahgindan dolay1 pek
yapamiyorum...” seklinde belirtmistir. Benzer sekilde SO17 ise “... ddevleri ben genelde kontrol edemiyorum.
Ders siiresi ve dgrenci mevcudu bunu yapmami engelliyor. Bu konuda velilerden destek istiyorum...” seklinde
belirtmistir. SO13 ise “... kdy okulunda Ogretmenlik yaptigim icin, simif mevcudum az ve takip eden ders
basinda verdigim 6devleri tek tek inceleyip, geri doniitler veriyorum...” seklinde ifade etmistir.

Smif Ogretmenlerinin Ev Odevlerinin Verimini Arttirmaya iliskin Gériisleri

Sinif 6gretmenlerinin ev ddevlerinin verimini nasil arttirilabilecegine iligkin goriislerinden elde edilen tema,
kategori ve kodlar Sekil 6° da sunulmustur.
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Sekil 6. Sinif 6gretmenlerinin ev ddevlerinin verimini arttirmaya iligkin goriisleri
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Calismaya katilan 6gretmenler, ev 6devinin etkililigini artirmak igin ebeveynlerin desteginin dnemine
dikkat ¢cekmistir. Ogretmenlerin, ev 6devlerinin veriminin ebeveynler tarafindan édev takibi yaparak, 6grenme
stireclerini destekleyerek, ogretmenlerle iletisim kurarak ve Ogrencilerin ihtiyaglarina duyarlilik gostererek
artirtlabilecegine iliskin goriisleri tespit edilmistir. Ayrica, dgretmenlerin de Odgrencilerin ihtiyaclarina gore
odevlendirme yapmalari, degerlendirmelerle 6grenci ihtiyaclarina dikkat etmeleri, 6dev miktarma &zen
gostermeleri ve ebeveynlerle iletisim kurmalari halinde 6dev veriminin artirilabilecegine dair goriisleri
belirlenmistir. Arastirmaya katilan SO16 ... bunun en gercekei ¢oziimii veli destegi almak. Ben kontrolleri
yetistiremiyorum. O nedenle velilerin 6dev kontrollerini, 6dev yaparken destek verme ve takildiklar1 noktada
o0gretmenlere ulagmalart gerektigini diisiniiyorum...” goriisiiyle ebeveyn desteginin dnemi {izerinde durmustur.
SO14 ise “... dgretmenlerin dgrencilerin eksik olduklari konulara gore ddev vermeleri ve ayni zamanda
¢ocuklarin ilgilerine uygun ddevlendirme sekli uygulamalariin énemli oldugunu diisiiniiyorum. Ve bence en
onemlilerinden bir tanesi de ¢ok fazla 6dev verilmemesidir. Veliler ise 6gretmenleri ile iletisim halinde olarak,
uygun 6dev yapma sartlarini saglamali ve 6grencileri her anlamda desteklemeleri gerekmektedir...” seklinde
ogrencilerin ilgi ve ihtiyaglarina uygun 6dev verilmesi gerektigini belirtmistir. SO17 ise “... 6dev yapmaktan
ziyade degerlendirme mutlaka yapilmaldir. Odevler c¢ocuklari sikmayacak kadar olmalidir. Ogrencilerin
motivasyonlarini arttiracak kadar ve tiirde olmasina dikkat etmek lazim. Velilerde 6devlere destek vermeliler ve
uygun sartlari saglamalilar...” ifadeleriyle 6devlerin etkililigi ve miktari ile ilgili gdriislerini ifade etmistir.

Ebeveynleri Cocuklarimin Ev Odevleri Hakkindaki Gériisleri

Ebeveynlerin ¢ocuklarinin ev 6devlerine iligkin goriislerinden elde edilen tema, kategori ve kodlar Sekil 7°de
sunulmustur.
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Sekil 7. Ebeveynlerin Cocuklarmin Ev Odevlerine iliskin Goriisleri

Calismaya katilan ebeveynlerin, ¢gocuklariin ev ddevlerinin pekistirici oldugu, sorumluluk bilincinin
gelismesine katki sagladigi ve aile katilimint tesvik ettigi yoniinde olumlu goriisleri tespit edilmistir. Bununla
birlikte, ev 6devlerinin asirt yiik olusturmasi, zaman yetersizligi ve aile i¢inde sorunlar yaratmasi nedeniyle ev
Odevlerine yonelik olumsuz diislinceleri de belirlenmistir. Arastirmaya katilan ebeveynlerden E10 ... ev
odevleri derslerin anlagilmasi konusunda fayda saglayacagini diisiiniiyorum. Ayrica bende dahil olarak
derslerinden ve durumundan haberdar oluyorum. Ancak ¢ok fazla 6dev veriliyor ve kizim ¢ok zorlaniyor.
Yetistiremedigi zamanlarda uykusuz kaliyor veya agliyor....” seklinde ev oOdevlerine iligkin bakis agisini
belirtmistir. E15 ise “... ev 6devli konularin anlasilmasi ve kalic1 olmasi agisindan énemli ancak benim evde
sorunlar yasama nedenim. Ev ddevleri ¢ok fazla. Kizim ev 6devi yaparken ¢ok zaman kaybediyor ve bundan
dolay1 stirekli sorunlar yasiyoruz...” seklinde belirtmistir. ebeveynlerin ¢ogunlugu E10 ve E15 gibi cevap
vermistir.

Ebeveynlerin Ev Odevlerinin Cocuklara Etkilerine iliskin Goriisleri

Ebeveynlerin ¢ocuklarinin ev 6devlerine iligkin goriislerinden elde edilen tema, kategori ve kodlar Sekil 8’de
sunulmustur.
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Sekil 8. Ebeveynlerin Ev Odevlerinin Cocuklara Etkilerine iliskin Gériisleri

Calismaya katilan ebeveynlerin, ev 6devlerinin ¢ocuklar iizerinde pekistirici, sorumluluk gelistirici ve
akademik basarty1 artirici olumlu etkileri olduguna yonelik goriisleri bulunmaktadir. Ancak, bu olumlu etkilerin
yani1 sira ev Odevlerinin stres yaratma, ebeveyn-cocuk iliskilerinde sorunlara yol agma, okula gitme isteksizligi,
ders dis1 aktivitelere zaman kalmamasi ve motivasyon diisiikliigi gibi ¢ocuklar iizerinde olumsuz etkileri
olabilecegine dair goriisleri de tespit edilmistir. Arastirmaya katilan ebeveynlerden E4 “... ddevler konularin
anlasilmasini sagliyor. Ayrica kizim 6devlerini yapmadan uyumuyor. Sorumluluk bilinci konusunda onu bu
sekilde gdrmek beni mutlu ediyor...” ifadesiyle ev 6devinin dgrenci iizerindeki olumlu etkisinden bahsetmistir.
E16 ise “... ev ddevlerinden dolay1 kizzimin konular1 daha iyi anlayacagini ve buna bagh olarak da akademik
anlamda basarili olacagim diisiinliyorum. Ancak bu g¢ocuk, 6devlerinin yogunlugundan dolay: arkadaslari ve
bizler ile pek zaman gegiremiyorum...” belirtmistir. E20 ise “... d6devleri benim kizimda ciddi anlamda stres
yapiyor. Cok fazla oldugu igin yetistiremiyor. Yetistiremedigi zaman okula gitmek istemiyor. Ayrica bu siiregte
kizimla iliskilerimizde bozuluyor. Odev muhakkak yararhdir ancak zararlari da goz ardi edilmemelidir...”
seklinde ev ddevlerinin olumsuz etkilerini ifade etmistir.

Ebeveynlerin Cocuklarin Ev Odevlerini Yapma Siireclerine iliskin Goriisleri

Ebeveynlerin ¢ocuklarm ev ddevlerini yapma siireclerine iligskin goriislerinden elde edilen tema, kategori ve
kodlar Sekil 9°da sunulmustur.

Ebeveyn katilmm Zaman yonetimi
AN Vad
15 25
N i
Olumu ‘_" Olumsuz|——j4—p- Ebeveyn-gocuk iliskilerinde sorunlar
e ~ -
10 20
» AN
Yiiksek motivasyon isteksizlik

Sekil 9. Ebeveynlerin Cocuklarin Ev Odevlerini Yapma Siireclerine Iliskin Goriisleri

Calismaya katilan ebeveynlerin, ¢ocuklarin ev 6devlerini yapma siireglerinde ebeveyn katiliminin
bulunmasmin ve g¢ocuklarmin yiiksek motivasyonla 6dev yapmalarmin olumlu etkileri oldugu yoéniindeki
goriigleri tespit edilmistir. Ancak, bu olumlu diisiincelerin yani sira zaman yonetiminin olugsmamasi, ebeveyn-
¢ocuk iligkilerinde sorunlar yaganmasi ve isteksizlik gibi olumsuz etkiler de belirtilmistir. Arastirmaya katilan
ebeveynlerden E13 “... kizimin sorumluluk bilinci ¢ok fazladir. O nedenle ddevler ile birlikte bu daha fazla
artiyor ve o siliregte motivasyonunun ¢ok fazla oldugunu gézlemliyorum...” ifade etmistir. E18 ise “... oglumda
zaman yonetimi yok. Gecenin bir vaktine kadar d6devleri bitmiyor. Cok isteksiz davrantyor ve siirekli kavgalar
ediyoruz...” seklinde ifade etmistir. E21 ise “... ddevlerini yaparken bende siirece dahil oluyorum. Bazen
birlikte de yapiyoruz. Bu siirecler bizim adimiza keyifli geciyor...” belirtmistir.

Ebeveynlerin Cocuklarin Ev Odevlerini Yapma Siireclerindeki Rollerine iliskin Goriisleri

Ebeveynlerin gocuklarin ev 6devlerini yapma siireclerindeki rollerine iligskin goriislerinden elde edilen tema,
kategori ve kodlar Sekil 10°da sunulmustur.

Rahat bir ortam saglayicy
~— Planlama yapmaya yardime1 olmak
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Sekil 10. Ebeveynlerin Cocuklari Ev Odevlerini Yapma Siireclerindeki Rollerine Iliskin Gériisleri

Calismaya katilan ebeveynlerin, ¢cocuklarin ev ddevlerini yapma siireglerindeki rollerine iligkin olarak,
destekleyici ve rahat bir ortam saglayarak motive edici bir role sahip olduklarina yonelik diisiinceleri tespit
edilmistir. Ayrica, ¢ocuklarina planlama yapmalarinda yardimec1 olma ve ek agiklamalar yapma gibi rehberlik
edici roller iistlendiklerine dair goriisler de belirlenmistir. Bunun yani sira, 6devleri kontrol ederek denetleyici
bir rol stlendiklerine yonelik diisiinceler de tespit edilmistir. Arastirmaya katilan ebeveynlerden E2 ... ben
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miimkiin oldugunca destek vermeye calistyorum. Zaman planlamasini kontrol ediyorum. Odevlerini en sonunda
kontrol ediyorum...” seklinde belirtmistir. Ebeveynlerin ¢ogunlugu E2 benzer cevap vermistir. E8 ise, “
odevlerini yapmasi i¢in dikkatini dagilmayacagi uygun bir oda hazirliyorum. Odevleri ile ilgili anlamadig
durumlarda ek agiklamalarda yapiyorum...” seklinde cocuguna olan destek ve rehberligini belirtmigtir. ES ...
oglumun basinda durup, 6dev yapana kadar yanindan ayrilamiyorum. Siirekli onu kontrol etmem gerekiyor...”
seklinde cocugunun ev 6devi yaparken iistlendigi rolii ifade etmistir.

Ebeveynlerin Ev Odevlerinin Veriminin Nasil Arttirilabilecegine iliskin Goriisleri

Ebeveynlerin ev ddevlerinin veriminin nasil arttirilabilecegine iligkin goriislerinden elde edilen tema, kategori
ve kodlar Sekil 11° de sunulmustur.

Anlagilir 6devlerin verilmesii O grencinin gelisimine uygun olma
‘\28 28
I Odev Veriminin A rtma51| Ogretmenlerden beklenti ——20—— O grencilerin ilgilerine gore veribmesi
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» Odevlerin diizenli olarak degerlendirilmesi
Yeterli sayida ve yeterli siklikta 6devlendirme

yapilmasi
Sekil 11. Ebeveynlerin Ev Odevlerinin Veriminin Nasil Arttirilabilecegine iliskin Goriisleri

Calismaya katilan ebeveynlerin, 6grencilerin gelisimine ve ilgi alanlarina uygun, anlasilabilir bir
sekilde verilen yeterli miktarda ve siklikta ev odevleri ile ilgili 6gretmenlerden beklentileri olduguna dair
goriisleri tespit edilmistir. Ayrica, ev ddevlerinin diizenli olarak degerlendirilmesi gerekliligi konusunda da
beklentileri bulunmaktadir. Arastirmaya katilan ebeveynlerden E4 “... 6devlerin ¢ocuklarin ihtiyaglarina uygun
ve az verilmelidir. Ayrica 6grencinin yaptig1 d6devlerin kontrol edilmesi de mutlaka yapilmalidir...” seklinde
belirtmistir. E8 “... harflerin nasil 6gretilecegini bilmiyorum. Okuma yaptirirken nelere dikkat etmem
gerektigini bilmiyorum. Ben eski tarz 6grenim aldim. Simdi bambagka o nedenle 6devlendirme yapilirken
bunlara da dikkat edilmeli. Ayrica sorulari bazen ben bile anlamiyorum. Ogrencilerin seviyelerine gore
odevlendirme yapilmalidir. Ayrica her giin bir siirii 6dev vermek c¢ocuklar1 okuldan sogutmakta ve ¢ocuklar ile
sorunlar yagamaktayiz...” seklinde ev ddevlerinin nasil olmasi gerektigi ile ilgili beklentilerinden bahsetmistir.
El ise “... benim kizim soru ¢dzmekten gok sikiliyor. Onun yerine baska tarz ddevler verilmesi gerektigini
diisiiniiyorum. Ayrica 6dev kontrolleri mutlaka yapilmali ve bunlarin ¢ocuk olduklari unutulmadan ¢ok fazla
odev verilmemelidir...” seklinde goriislerini ifade etmistir.

Sonug ve Tartisma

Arastirmanin amaci, ilkokul kademesinde ev 6devlerine iligkin sinif 6gretmenleri ve ebeveynlerin goriislerini
incelemektir. Bu kapsamda simif 6gretmenleri ve ebeveynler ile goriismeler yapilmistir. Yapilan goriismelerden
elde edilen sonuglar asagida yer almaktadir. Calismaya katilan O6gretmenlerin, ev &devlerini bilgi tekrari,
o0grenme kalicilig1 ve konularin anlagilmasimi pekistirme, Ogrencilerin problem ¢ézme becerilerini gelistirme,
gercek hayatla iligski kurabilme ve Ogrendikleri bilgileri farkli alanlarda kullanmalarini saglayabilmek igin
verdikleri tespit edilmistir. Ogretmen goriislerine benzer sekilde ebeveynlerde ev ddevlerinin pekistirici oldugu,
cocuklarin sorumluluk bilincinin gelismesine katki sagladigi ve aile katilimini tesvik ettigi yoniinde olumlu
goriigleri belirlenmistir. Fakat bu olumlu gorisler ile birlikte ebeveynlerin ev ddevlerinin asirt yiik olusturmasi,
zaman yetersizligi ve aile i¢inde sorunlar yaratmasi nedeniyle ev ddevlerine yonelik olumsuz diisiinceleri de
bulunmaktadir. Arastirma sonuglari, dgretmenler ve ebeveynlerin ev d6devlerine yonelik goriislerinin biiyiik
Olciide benzer oldugunu, ancak ebeveynlerin ev ddevleriyle ilgili olumsuz diisiincelere de sahip olduklarini
ortaya koymaktadir. Literatiirde, ev ddevleri, hem entelektiiel ¢alisma tekniklerinin ve temel becerilerin
pekistirilmesine hem de 6z saygi, 6z yeterlilik ve 6zgilivenin gelismesine katkida bulunarak ¢ocuklarin 6grenme
ve gelisimini artirma potansiyeline sahip oldugu, 6grencilerin 6z disiplinini gelistirdigi, 6grendikleri konular1
pekistirdigi ve akademik basarty1 arttirdigi belirtilmistir (Centeio vd., 2018; Cooper vd., 2006; Dilekei, 2023;
Dolean & Lervag, 2022; Hampden-Thompson vd., 2013; Norhayati & Rahya, 2023; Syla, 2023). Bununla
birlikte, ebeveynlerin ve 6gretmenlerin dnemli bir kismi, ev 6devlerinin 6grencilere asiri ig yiikil riski tagidigi ve
Ogrenci refahi lizerinde olumsuz etkiler yarattigi konusunda endiselerini dile getirmistir. (Cooper vd., 2006;
Duru ve C6gmen, 2017; Skaggs, 2007). Bu nedenle, ev 6devi genel olarak faydali goriilse de, bu problemlerden
kaginmak i¢in uygulanmasi ve tasarimi dikkatli bir sekilde ele alinmalidir.

Calismaya katilan 6gretmenler, ev ddevlerinin 6grencilere akademik, duyussal, sosyal ve davranigsal
agidan yarar saglayabilecegine yonelik goriisler bildirmislerdir. Ogretmenlere gore ev odevleri, konulari
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pekistirerek akademik fayda saglamanin yani sira 6zgiiven ve motivasyonu artirarak duyussal fayda da
saglayacaktir (Duru ve Coégmen, 2017; Ok, 2018). Ogretmenler ev ddevlerinin, konularmn pekistirilmesi yoluyla
akademik yarar; 6z gliven ve motivasyonlarini gelistirerek duyussal yarar saglayacagina yonelik gortisleri
belirlenmigtir. Ev 6devlerinin, ebeveyn-0grenci iletisimini gelistirecegi, is birligi yoluyla sosyal becerilerinin
gelisimini olumlu etkileyecegi ve davranigsal olarak 6z disiplin ve zaman yonetimi becerilerinin
gelistirilebilecegine yonelik goriisleri bulunmaktadir. Ebeveynler ise, ev Odevlerinin c¢ocuklar itizerindeki
pekistirici, sorumluluk gelistirici ve akademik bagariy1r artirict olumlu etkileri olduguna yonelik goriisleri
belirlenmigtir. Fakat, bu olumlu etkilerin yan1 sira ev ddevlerinin ¢ocuklar iizerinde stres yaratma, ebeveyn-
¢ocuk iligkilerinde sorunlara yol agma, okula gitme isteksizligi, ders digi aktivitelere zaman kalmamasi ve
motivasyon diisiikligii gibi olumsuz etkileri olabilecegine dair goriisleri de yer almaktadir. Bu sonuglar, ev
odevlerinin hem 6gretmenler hem de ebeveynler tarafindan 6grencilere ¢esitli agilardan yarar sagladiginin
diistiniildiigiiniic ortaya koymaktadir. Ancak, ebeveynlerin vurguladigi olumsuz etkiler, ev ddevlerinin
uygulanmasinda dikkat edilmesi gereken Onemli noktalar olduguna isaret etmektedir. Ebeveynler ve
ogretmenler tarafindan vurgulanan, 6zellikle ev 6devlerinin zaman alici dogas1 ve ders dis1 etkinliklere zamanin
kalmamasi ile ilgili endiseler, ev ddevlerinin etkinligini degerlendirmek i¢in kritik bir projeksiyon sunmaktadir.
Bu endiseler, asir1 ev 6devinin olumsuz etkilerine karsi uyarida bulunan ve dengeli bir yaklasimin gerekliligini
vurgulayan ¢aligmalarin bulgularin1 yansitmaktadir (Eshun, 2021; Mbogo, 2021; Pollard, 2023). Bu nedenle
Ogretmenlerin, Ogrencilerin bireysel farkliliklarini dikkate alarak, ev Odevlerinin miktarin1 ve niteligini
ayarlamast durumunda hem akademik basariya katkida bulunup hem de O6grencilerin duyussal ve sosyal
gelisimlerini destekleyebilecekleri goriilmektedir (Feraco vd., 2023; Reeve vd., 2020). Bu denge, 6grenci
motivasyonunu ve ilgisini korumak i¢in ¢ok 6nemlidir (Dolean & Lervag, 2022). Dolean ve Lervag (2022) ev
Odevlerinin pratik yapmak icin ek firsatlar sundugunu ve bunun da ilkokul 6grencilerinin 6grenme basarisi
tizerinde kisa ve orta vadede farkli etkileri olabilecegini belirtmistir. Arastirma sonuglari, ilkokulda 6dev
yapmanin Ogrencilere daha fazla 6z disiplin kazandirdigini ve zaman yonetimi becerilerini gelistirdigini
gostermektedir (Cooper vd., 2006). Ayrica bireylerin belirli bir alanda uzman performansina ulagsmasinin uzun
stireli, planl bir pratik yaparak gerceklestirebildikleri goriilmektedir (Anderson & Graham, 2016; Burns vd.,
2015; Ericsson vd., 2018; Nelson vd., 2013). ilkokul Ogretmenlerinin smifta kapsamli uygulama ve tekrar
yapabilecek yeterli zamanlari bulunmamaktadir (Ballet & Kelchtermans, 2009; Skinner vd., 2021; Van
Droogenbroeck vd., 2014). Bu nedenle, 6grencilere kazandirilacak becerilerle ilgili sinirli okul saatleri diginda
da uygulama ve tekrar yapmalarini sagladigi icin ev ddevleri, 6grencilerin akademik performanslarini
artirmalarina yardime olabilir. Fakat, ilkokul 6grencilerine ddev vermenin dnemli derecede elestirildigini de
gbz ardi etmemek gerekir (Bennett & Kalish, 2007; Kohn, 2006). Bunun igin, 6gretmenlerin simf igi
uygulamalarda, ev Odevlerinin 6grencilerin akademik geligsimini desteklerken, olumsuz etkilerini minimize
edecek stratejiler gelistirilmesi gerekmektedir. Bununla birlikte, 6gretmenler ve ebeveynler arasinda etkin bir
iletisim ve is birligi kurularak ev 6devlerinin amacina uygun olarak hazirlanip uygulanmasini saglamak kritik
bir 6neme sahiptir. Ogrencilerin bireysel farkliliklar1 dikkate alinarak, ev ddevlerinin miktar1 ve niteligi
ayarlanmali, boylece hem akademik basariya katkida bulunulmali hem de 6grencilerin duyussal ve sosyal
gelisimleri desteklenmelidir.

Calismaya katilan 6gretmenlerin, ev ddevlerini hazirlarken kaynak kitaplar, ders kitaplart ve internet
siteleri gibi hazir kaynaklardan yararlandiklarina iliskin goriisleri tespit edilmistir. Demir ve Yaman (2020)
tarafindan yapilan ¢alisgmada da Ogretmenlerin bu tiir kaynaklardan siklikla yararlandiklari goriilmektedir
(Demir & Yaman, 2020). Ancak, bu tiir kaynaklarin kullanimi bazi potansiyel sorunlari da beraberinde
getirebilir. Ornegin, internet sitelerindeki ¢alismalarin uygunlugu ve dogrulugu her zaman bilinememekte ve
denetlenmemektedir (Demir & Yaman, 2020). Bu durum, 6grencilerin yanls veya yaniltici bilgilerle karsilagma
riskini artirabilir. Bu sebeple 6gretmenlerin, &grencilerin bireysel farkliliklarimi dikkate alarak ev &devleri
vermesi Onem tasimaktadir. Boylece ev ddevleri, 6grencilerin akademik, duyussal ve sosyal alanlarda
gelisimlerini desteklenmesinde faydali olabilecektir (Dolean & Lervag, 2022). Ayrica ogrencilerin
becerilerindeki gelisimleri, genel olarak akademik motivasyonunu ve ilgisini de olumlu yonde etkileyecektir
(Dolean & Lervag, 2022). Sonu¢ olarak, 6gretmenlerin gesitli kaynaklardan yararlanarak, ev Odevlerini
zenginlestirmeleri 6nemlidir. Ancak, bu kaynaklarin uygunlugu konusunda dikkatli olunmasi gerekmektedir.
Ayrica, ogrencilerin bireysel farkliliklarina uygun olarak hazirlanmig ev ddevleri ile onlarmn gelisimlerini
arttirmak miimkiin olacaktir. Ogretmenlerin bu bakis agilari, ev ddevlerinin etkinligini artiracak ve dgrenci her
alanda gelisimine olumlu katkilar saglayacaktir.

Calismaya katilan 6gretmenlerin, ev ddevlerini bes giin, alt1 giin ve giinliik olarak sik sik verdiklerine,
bazen de iki giin gibi daha kisa siireli 6devler verdiklerine iliskin goriisleri tespit edilmistir. Literatiirde,
ogrencilerin bagimsiz olarak yapamayacagi, tekrarlayan, monoton veya uzun siireli ddevlerin verilmemesi
gerektigi ve bu tiir 6devleri 6grencilerin yapmaktan hoslanmadiklarini tespit eden c¢aligmalar bulunmaktadir
(McCrory Calarco vd., 2022; Medwell & Wray, 2019; Wilder, 2023). Bunlarla birlikte ¢ocuklar, ev 6devlerinin
miktar1 ve dogastyla iliskili olarak asir1 stres ve uyku diizensizlikleri yasayabilmektedir (Holland vd., 2021).
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Cocuklarin ders ¢alismak igin ge¢ saatlere kadar uyanik kalmasi siddetli yorgunluk ve depresyona yol
acabilmektedir (Holland vd., 2021; Zhou vd., 2015). Ev 6devlerinin tamamlanmasinda 6grencilerin duygular
goz ard1 edilemeyecek kadar 6nemlidir (Katz vd., 2012; Kennewell vd., 2022). Ogrenciler édevlerini sikic
bulduklarinda dikkatlerinin dagilma olasilif1 artmakta ve bu durum da olumsuz duygusal tepkilere yol
acabilmektedir (Xu, 2013). Yasadiklari kaygi, konsantrasyon eksikligi, korku ve erteleme gibi olumsuz duygular
ogrencilerin akademik basarisini ve refahini olumsuz etkilerken, olumlu duygular ise farkindaligi, dikkati, basa
¢ikmayi, 6z yeterliligi, 6zgiiveni ve yeterlilik duygusunu desteklemektedir (Katz vd., 2012; Kennewell vd.,
2022). Bu bulgular, ev 6devlerinin etkinliginin sadece akademik basari ile degil, ayn1 zamanda 6grencilerin
duygusal durumlariyla da yakindan iligkili oldugunu gostermektedir. Bu nedenle dgretmenler, ev ddevlerinin
miktarini, bitirme siiresini ve igerigini planlarken Ogrencilerin duygusal ihtiyaglarmi da g6z Oniinde
bulundurmali, &devlerin ilgi ¢ekici, motive edici ve Ogrencilerin ulasabilecegi diizeyde olmasma dikkat
etmelidir. Bu sekilde ev 6devlerinin etkililigi artirilabilir.

Calismaya katilan O6gretmenlerin, ev ddevlerini tek tek inceledikleri ve farkli zamanlarda bireysel
olarak degerlendirdiklerine iligkin goriisleri tespit edilmistir. Ayrica bazi 6gretmenler, fazla is yiikii ve zaman
yetersizliginin diizenli degerlendirme yapmalarini engelledigi goriisiinii dile getirmistir. Literatiir, 6gretmenlerin
ilkokul OGgrencilerinin 6devlerini kontrol edip geri bildirimde bulunmasinin 6grencilerin  bilgilerini
pekistirdigini, 6zgiivenlerini artirdigini ve onlar1 yeni beceriler 6grenmeye tesvik ettigini ileri siirmektedir.
Ogretmenler 6devleri kontrol etmediginde ise, 6grenciler ddev yapmaktan kaginma egilimindedir (Anderson &
Graham, 2016). Bu bulgular, 6gretmenlerin 6devleri diizenli olarak kontrol etmesinin ve geri bildirim
saglamasinin 6nemini vurgulamaktadir. Ogretmenlerin zaman ydnetimi becerilerini gelistirmeleri ve is yiiklerini
azaltacak stratejiler belirlemeleri, 6grencilerin ddevlere daha olumlu yaklagmalarini ve bu siiregten daha fazla
fayda saglamalarini saglayabilir.

Calismaya katilan 6gretmenler ev 6devlerinin veriminin, ebeveynlerin de 6dev takibi yapmasi, grenme
stireglerini  desteklemesi, Ogretmenlerle iletisim kurmasi ve &grencilerin ihtiyaglarma duyarli olmasi ile
artirilabilecegine iligkin goriislere sahip olduklari tespit edilmistir. Ayrica, 6gretmenlerin de Ogrencilerin
ilgilerine, ihtiyaglarina goére ddevlendirme yapmalari, 6devlerle ilgili degerlendirmeler yaparak 6dev miktarina
ozen gostermeleri ve ebeveynlerle iletisim kurmalarinin, 6dev veriminin artirilmast i¢in gerekli olduguna dair
goriigleri belirlenmistir. Ebeveynlerin ise, dgretmenlerin 6grencilerin gelisimine ve ilgi alanlarmma uygun,
anlasilabilir, yeterli miktarda ve siklikta verilen 6devler vermelerini ve 6gretmenlerin diizenli olarak bu 6devleri
degerlendirmeleri beklentisi igerisinde oldugu goriilmektedir. Literatiirde, ilkokul 6grencileri i¢in ddevlerin,
ogrencilerin kendi ilgi ve ihtiyaglarina uygun sekilde cesitlendirilmesinin, édev yapmaya karsi istek ve
sempatilerini artirdigi vurgulanmaktadir (Medwell & Wray, 2019; Negru & Sava, 2022). Ayrica, ¢ocuklarinimn
psikolojik ihtiyaglarini destekleyen ebeveyn davranislarinin, sadece ¢ocuklarinin ruh sagligina fayda saglamakla
kalmay1p, ayn1 zamanda ev 6devleriyle ilgili motivasyonlarmi (Katz vd., 2012) ve ¢abalarin1 (Feng vd., 2019)
olumlu yonde etkiledigi belirtilmektedir. Dahasi, ebeveynler, ¢ocuklarmin ev 6devlerinde basarili oldugunu
gordiiklerinde, destekleri bu basariy1 pekistiren 6zerk bir odagi benimser (Dumont vd., 2014). Ebeveynlerin ev
odevlerine katilim kalitesi, 6grencilere destekleyici bir 6grenme ortaminin saglanmasi agisindan dnemli yere
sahiptir (Feng vd., 2019; Katz vd., 2011). Destekleyici bir ortamda yapilan ev 6devlerinin 6grencilere katkisinin
daha yiiksek oldugu, oOgrencilerin okula kargi tutumlarimi olumlu ydnde arttirdig: literatiirde sikga
vurgulanmaktadir (De Roiste vd., 2012; Pomerantz vd., 2007). Bu katilim, 6grencilerin akademik performansi
ve refahi ile olumlu yonde iliskilendirilmistir (Magalhaes vd., 2020; McCrory Calarco vd., 2022).

Bu caligma, ebeveyn katiliminin, 6zellikle motivasyonu yiiksek olan g¢ocuklarin &dev tamamlama
stireglerini olumlu yonde etkiledigini ortaya koymustur. Ancak bu olumlu etkilerin yani sira, ebeveynlerin ev
odevi siirecine katiliminin zaman yo6netimi eksikligi, ebeveyn-cocuk iliskilerinde sorunlar ve isteksizlik gibi
olumsuz etkileri de bulunmaktadir (Czerniawski ve Kidd, 2013; Xu ve Yuan, 2003). Literatiir, ebeveynler ddev
stirecine katildiginda, geri bildirim sagladiginda ve gabalarini takdir ettiginde ¢ocuklarin ¢aligmaya devam etme
motivasyonunun arttigin1 bildirmektedir (Dettmers vd., 2019; Dolean & Lervag, 2022). Literatiirde,
ebeveynlerin ev Oodevlerine katilimimin kalitesinin, 6grencilerin akademik performansi ve refahi ile pozitif
iliskilendirildigi belirtilmektedir (Dumont vd., 2014; Feng vd., 2019; 1. Katz vd., 2011; Magalhades vd., 2020;
Pomerantz vd., 2007). Bunlarla birlikte, 6dev yapmanin aile i¢inde g¢atigmalara ve stres artisina neden
olabilecegi, ayn1 zamanda ebeveynlerin ve ¢ocuklarin birlikte gecirecekleri aile zamaninin kisitlanabilecegide
literatiirde vurgulanmigtir (Hampden-Thompson vd., 2013; Holland vd., 2021; Pressman vd., 2015; Renning,
2011; Valle vd., 2019). Ebeveynler, ev ddevlerinin 6grencilerin akademik performansi iizerinde olumlu bir
etkisi oldugunu diisinmektedir (Medwell ve Wray, 2019; Moorhouse, 2021; Tam ve Chan, 2011; Vatterott,
2018; Xu, 2009) ve bu da ev ddevlerine olumlu bakiglarmi etkilemis olabilir. Bu sonuclar, ebeveynlerin ev
ddevlerine katiliminin 6neminin ve bu katilimda bir denge kurulmasi gerektiginin altin1 ¢izmektedir. Bu
bulgular, ebeveynlerin ev 0Odevlerine katilimmmin Onemini ve bu katillmimn nasil dengeli bir sekilde
saglanabilecegini vurgulamaktadir. Ebeveynlerin, ¢cocuklarmin 6devlerine destek olurken onlarin 6zgiivenlerini
ve motivasyonlarini artirici bir yaklagim benimsemeleri, ayn1 zamanda ev odevi siirecinin aile i¢i iliskilere
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olumsuz etkilerini en aza indirmeleri 6nemlidir. Ogretmenlerin ve ailelerin is birligi icinde calismasi, ev
odevlerinin &grencilerin gelisimine en uygun sekilde katkida bulunmasimni saglayabilir. Sonug olarak, ev
odevlerinin ¢ocuklar agisindan verimini artirmak i¢in hem dgretmenlerin hem de ebeveynlerin iletisim halinde
calismalarinin 6nemli olacag1 diisiiniilmektedir. Ogretmenlerin, ddevleri olustururken bireysel farkliliklara
dikkat etmeleri ve ebeveynler ile iletisim kurmalari, 6devlerin ¢ocuklar i¢in etkili olmasini saglayacaktir. Benzer
sekilde, ebeveynlerin de ¢ocuklarinin ddevlerine destek olmalari, onlar1 motive etmeleri ve 6grenme siireglerini
yakindan takip etmeleri, cocuklarin akademik basarisini ve genel refahini olumlu yonde etkileyecegi
diisiiniilmektedir. Bu baglamda, 6gretmenler ve aileler arasinda kurulan ig birligi, ev 6devlerinin dgrencilerin
her alandan gelisimine uygun sekilde katkida bulunmasini saglayabilecegi diisiiniilmektedir.

Calismaya katilan ebeveynlerin, ¢gocuklarin ev 6devlerini yapma siire¢lerindeki rollerine iliskin olarak,
destekleyici ve rahat bir ortam saglayarak motive edici bir role sahip olduklarina yonelik goriisleri tespit
edilmistir. Ayrica, ¢ocuklarina planlama yapmalarinda yardimeci olma ve ek agiklamalar yapma gibi rehberlik
edici roller iistlendiklerine dair goriisler de belirlenmistir. Bunun yani sira, 6devlerini kontrol ederek denetleyici
bir rol ustlendiklerine yonelik diisiinceleri de bulunmaktadir. Caligmaya katilan ebeveynler, ev ddevlerine
katilimimin cocuklarinin yiiksek motivasyonla 6dev yapmalarinin olumlu etkileri oldugunu belirtmislerdir.
Ancak, zaman yonetimi eksikligi, ebeveyn-cocuk iliskilerinde yasanan sorunlar ve isteksizlik gibi olumsuz
etkiler de dile getirilmistir. Literatiirde, ebeveynlerin ev ddevlerine katilim kalitesinin, 6grencilerin akademik
performansi ve refahi ile pozitif iligkilendirildigi belirtilmektedir (Dumont vd., 2014; Feng vd., 2019; I. Katz
vd., 2011; Magalhdes vd., 2020; McCrory Calarco vd., 2022; Pomerantz vd., 2007). Hoover-Dempsey ve
digerlerinin (1995) vurguladig gibi, ebeveynlerin ev 6devlerine katilimi, sadece aninda yardim saglamada degil,
okul basarisi i¢in gerekli olan olumlu tutumlari ve ¢alisma becerilerini modellemede de ¢ok onemli bir rol
oynamaktadir (Hoover-Dempsey vd., 1995). Cocuklar: tarafindan yetkin ve iligki kurulabilir figlirler olarak
goriilen ebeveynler, etkili modeller olarak hizmet ederler. Morrison ve digerleri (2000), ebeveynlerin okulla
ilgili faaliyetlere katiliminin, 6grencilerin okula bagliliklar1 ve ebeveynlerin kendi gézetimlerine dahil olma
algilar ile olumlu ydnde iliskili oldugunu belirterek bunu desteklemektedir. Ebeveyn katiliminin bu yonii, ev
ddevlerinin etkinligini anlamaya ek bir katman saglar (Negru & Sava, 2023). Bu bulgular, ebeveynlerin ev
odevlerine katiliminin 6nemini ve bu katilimin nasil etkili bir sekilde saglanabilecegini vurgulamaktadir.
Ebeveynlerin, ¢ocuklarinin ddevlerine destek olurken onlarin 6zgiivenlerini ve motivasyonlarimi artirict bir
yaklagim benimsemeleri, ayn1 zamanda ev ddevi siirecinin aile i¢i iliskilere olumsuz etkilerini en aza indirmeleri
acisindan 6nemlidir. Egitimcilerin ve ailelerin is birligi i¢inde ¢aligmasi, ev ddevlerinin 6grencilerin gelisimine
en uygun sekilde katkida bulunmasini saglayabilir.

Aragtirmanin bulgulari, ev 6devlerinin 6grencilere akademik, duyussal, sosyal ve davranigsal faydalar
sagladigini, ancak bu faydanin saglanabilmesi i¢in ebeveyn desteginin 6nemli oldugunu gosteriyor. Ayrica
ebeveynlerin ev ddevlerine iliskin olumlu ve olumsuz yargilara sahip olduklari, ev 6devleri sirasinda motive
edici, yonlendirici ve denetleyici roller istlendikleri ve bu rollerin 6grencilerin ev 6devlerine iliskin bakis
acilarini olumlu yonde etkiledigi tespit edilmistir (Farrell ve Danby, 2015; Tam ve Chan, 2011).

Bu calisma, 6gretmenler ve ebeveynler de dahil olmak iizere egitim siireciyle yakindan ilgilenenler
arasinda onemli tartigmalara konu olan ev 6devlerinin egitimdeki roliine iliskin bir perspektif sunmasi agisindan
onemlidir. Bu calisma, ilkokulda ebeveynlerin ve Ogretmenlerin bakis agilarini arastiran sinirli sayidaki
calismaya 151k tutabilir.

Odevlerin etkililigini artirmak i¢in 6gretmen-ebeveyn isbirligi énemlidir. Okulda 6gretmenlerin, evde
ogretmenlerin ev ddevlerini kontrol edip, 6grencileri desteklemesi, dgrencilerin 6dev yapma motivasyonunu
artiracaktir.  Ogretmenler, ev ddevlerini dgrencilerin ilgi, ihtiyag ve bireysel farkliliklarmi dikkate alarak
hazirlamalidir. Odevler, 6grencilerin tiim gelisim alanlarim destekleyecek nitelikte olmalidir. Odevler, cesitli
kaynaklardan ve dgrencilerin ilgilerini gekecek igerikleri kapsayacak sekilde hazirlanmalidir. Ogretmenler, ev
odevlerinin miktarini, bitirme siiresini ve i¢erigini planlarken 6grencilerin duygusal ihtiyaglarini da géz oniinde
bulundurmali, 6devlerin ilgi g¢ekici, motive edici ve Ogrencilerin ulasabilecegi diizeyde olmasina dikkat
etmelidir. Ogretmenler ev ddevlerini diizenli olarak kontrol edip geri déniitler vermelidir.

Ebeveynler, 6grencilerin ev ddevlerine destek olmali, motive etmeli ve Ogretmenler ile isbirligi
icerisinde gocuklar1 takip etmelidir. Ayrica ilkokul kademesindeki 6grencilerin de goriislerinin alinip, onlarin
bakis agilarinin &grenilmesi, 6gretmenlerin etkili ev ddevi stratejileri belirleyebilmeleri igin yol gosterici
olabilir.

Ekler

(")gretmen Yar1 Yapilandirilmis Goriisme Formu
Ev 6devlerinin verilmesinde ana amaciniz nedir?
Ev 6devlerinin 6grenciler agisindan 6nemi nedir?
Ev 6devlerini nasil hazirliyorsunuz?
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Ev 6devlerini hangi siklikla veriyorsunuz?

Ev 6devlerini nasil degerlendiriyorsunuz

Ev 6devlerinin verimi nasil arttirilabilir?

Veli Yar1 Yapilandirilmis Gériisme Formu

Cocuklarimizin ev 6devlerine iliskin goriisleriniz nelerdir?

Ev 6devlerinin ¢gocugunuza etkisine iliskin goriigleriniz nelerdir?
Cocuklarimizin ev 6devlerini yapma siirecleri nasildir?
Cocuklarinizin ev 6devlerini yapma siirecindeki roliiniiz nedir?

Ev 6devlerinin veriminin arttirilmasina iligkin goriisleriniz nelerdir?
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