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Oz

Giris: Ustiin yetenekli ergenlerin erken ¢ocukluktan yetiskinlik cagina kadar gerek giiclii yonleri gerekse giigliik
yasadig1 alanlara iliskin derinlemesine arastirmalara ihtiya¢ vardir. Alanyazinda tespit edilen 11 adet mevcut
psikolojik saglamlik programinin sadece bir tanesi {istiin yetenekli ergenlere yoneliktir. Arastirmanin bulgulari
tistiin yetenekli ergenlere yonelik bir psikolojik saglamlik programinda yer almasi gereken elementlerin ortaya
koyulmasinda ve yeni programlar gelistirilmesinde alana katki saglayacaktir. Mevcut psikolojik saglamlik
programlarindan hareketle, istiin yetenekli ergenlerin ihtiyaglar1 dogrultusunda bir psikolojik saglamlik
programinin sahip olmasi gereken unsurlar belirlenmig ve bir program tasarimi sunulmustur.

Yontem: Cocuklar ve ergenler i¢in hazirlanan psikolojik saglamlik programlarinin igerik analizinden sonra, iistiin
yetenekli &grencilerin  sosyal-duygusal gelisimlerinin desteklenmesi amaciyla alanda c¢alisan psikolojik
danigman/rehber 6gretmenlerle bir ihtiyag analizinin yapildig1 arastirma nitel arastirma modelinde yiiriitilmiistiir.

Bulgular: Toplamda alanyazinda mevcut 11 adet psikolojik saglamlik programinin icerik analizi yapilmistir.
Ayrica bilim ve sanat merkezlerinde listiin yetenekli 6grenciler ile ¢alisan 71 kadin ve 43 erkek psikolojik
danigman/rehber 6gretmen ile yapilan ihtiyag analizinden elde edilen veriler temelinde, istiin ergenler igin
hazirlanacak bir programda bulunmasi gereken temalarin en ¢ok tekrar edenden en aza dogru siralamasi soyledir:
Duygusal farkindalik ve duygu diizenleme (f = 243), 6z diizenleme ve kariyer (f = 145), zorlayici yasam olaylar
ve stres (f = 125), kendini tanima ve 6z farkindalik (f = 117), sosyal farkindalik ve etkilesim (f = 106), iistiin
yeteneklilige baglh 6zellikler (f = 82), diisiinme siiregleri (f = 63) ve diger (f = 39).

Tartisma: Psikolojik saglamlik programlarinin igerik analizinden ve ihtiyag¢ analizinden elde edilen bulgular iistiin
yeteneklilik alaninin alanyazini 1g1gmnda tartisilmistir. Sonug olarak, 10 oturumdan olusan 8 ana temanin/konunun
programda yer aldig1 bir psikoegitim programi dneri olarak sunulmustur.

Anahtar sézciikler: Ustiin yeteneklilik, psikolojik saglamlik, psikolojik saglamlik programy, igerik analizi, ihtiyag
analizi.

Anf'icin: Yagbasanlar, O., & Baloglu, M. (2025). Ustiin yetenekli ergenler icin psikolojik saglamlik psikoegitim
programi tasarimi. Ankara Universitesi Egitim Bilimleri Fakiiltesi Ozel Egitim Dergisi, Erken Goriiniim.
https://doi.org/10.21565/0zelegitimdergisi.1519670
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Giris

Pozitif psikoloji; umut, iyi olug, mutluluk, psikolojik saglamlik ve insandaki diger olumlu yapilar gibi

gliclii yonlerin, yeteneklerin ve kapasitenin bilimsel olarak incelenmesine odaklanir (Rashid vd., 2023). Bu
baglamda psikolojik saglamlik, ilk defa ortaya c¢iktigi 1970’lerde, degismez bir kisilik o6zelligi olarak
degerlendirilirken, risklerle saglikli bas edebilen ve gelisimini normal devam ettirebilen g¢ocuklar “zarar
gormez/saglam” seklinde nitelendirilmistir (Pines, 1975; Werner & Smith, 1992). Giiniimiizde ise, psikolojik
saglamlik, insanin dogasindaki igsel bir 6zellikten farkli olarak, ¢evresi ile etkilesimlerin sonucunda ortaya ¢ikan
dinamik bir siire¢ olarak aragtirmacilarin ¢ogu tarafindan kabul gérmektedir (Masten, 2021; Luthar vd., 2021;
Renati vd., 2017). Bu goriise gore, bireyin psikolojik sagligini koruyucu ve gelistirici faktorler desteklendiginde

insanlar yasamlar1 boyunca karsilasabilecegi risklere karsi daha dayanikli ve saglam hale geleceklerdir (Masten,
2015).

Psikolojik saglamlik, cesitli anlamlara sahip olmakla birlikte, genellikle gelisim veya uyum noktasinda
zorlayic1 durumlara karsi psikolojik olarak yeterlilik gostermeyi ifade etmektedir (Masten, 2014). Bu yeterliligin
gelisimi ile ilgili en 6nemli konu, psikolojik agidan saglam bireylerin zorluklarin iistesinden gelebilmelerini
saglayan ve onlar1 digerlerinden farklilastiran igsel ve digsal 6zelliklerin incelenmesidir. Masten ve Coatsworth
(1998) psikolojik saglamlik kavramini tanimlamak ig¢in iki alt alanin olduk¢a 6nemli oldugunu belirtmektedir. Bu
alanlardan birincisi, genellikle riskli durumlarla tanimlanma (6rnegin, terminal bir hastalig1 olan ebeveyne sahip
olma, 6zel egitim ihtiyact olma veya yoksulluk i¢inde dogma) veya agir yasanti ve travmaya maruz kalma (6rn:
savas, gog, aile i¢i siddet veya ebeveyn 6liimii gibi); ikincisi ise, zorlayici durumlara maruz kalan bireylerin geligim
veya uyum kalitesinin iyi olmasidir. Gelisimi olumsuz etkileyen ve uyumsuzluk olasiligini artiran durumlar risk
faktorleri; uyumu kolaylastiran ve gelistiren 6zellikler veya durumlar ise koruyucu faktorler olarak ifade
edilmektedir (Lee vd., 2013).

Cocukluktan yetiskinlige ilerleyen gelisimsel siirecteki basamaklardan biri olarak degerlendirilen
ergenlik, karmasanin hakim oldugu ve bir¢ok a¢idan 6nemli degisimin yagandig gecis donemidir (Feldman, 1997).
Ergenlik donemindeki bireylerin yasaminda 6nemli tehditler, stresli durumlar, travmatik deneyimler ve zorlayici
yasam olaylart yer almaktadir. Ergenlik siirecindeki birey, bilylimesi, gelismesi ve olgunlagmasi i¢in yeni
deneyimleri ve firsatlar1 yasarken; bu yeni yasantilar, ergenlerin zorlayicit durumlarin saglikli bir sekilde iistesinden
gelmelerine destek olabilmektedir (Santrock, 2012). Bireyin risk durumlari karsisinda olumlu uyum gosterebilmesi
ve karsilagtigi zorluklara ragmen saglikli gelismesi onemlidir. Bu ¢aligmanin hedef kitlesini olusturan istiin
yetenekli ergenler, hem istiin yetenek hem de ergenlik olarak iki 6nemli risk faktoriinii igermektedir.

Milli Egitim Bakanligi’nin (MEB) (2018) tanimina gore iistlin yetenekli bireyler akranlarina gére daha
hizli 6grenen, soyut fikirleri anlayabilen, liderlik kapasitesi, yaraticilik, sanat ve 6zel akademik yetenek acisindan
ileri, ilgi alanlarinda bagimsiz hareket etmeyi seven ve yiiksek diizeyde performans gosteren bireylerdir. Bu tanim,
iistiin yetenekli 6grencilerin de 6zel egitim ihtiyact olan bireyler olduguna isaret etmektedir. Terzi’nin (2008) ilgili
alinyazini tarayarak olusturdugu risk faktorleri belirleme listesinde, 6zel egitim gereksinimi bir risk faktorii olarak
ele alinmistir. Dolayisiyla, her 6zel egitim ihtiyacinda oldugu gibi, iistiin yeteneklilik de bir risk faktoriidiir. Bu
calismanin hedef kitlesi olan ergenlik donemindeki iistiin yetenekliler bu anlamda risk altinda olan 6zel bir grup
olarak ele alimmaktadir.

Ustiin yeteneklilerin 6zelliklerinden biri olan yiiksek zeka ve zihinsel fonksiyon, psikolojik saglamlik
calismalarinda koruyucu bir faktor olarak ele alinmakta ve psikolojik olarak saglam bireylerin de bir 6zelligi olarak
degerlendirilmektedir (Fergusson & Lynskey, 1996; Gizir, 2007; Giirgan, 2006; Karairmak, 2006; Masten &
Coatsworth, 1998). Bu dogrultuda ebeveynler, egitimciler ve politika yapicilar, iistiin yetenekli ¢ocuklarin
yeteneklerini gerceklestirmeye ve potansiyellerinin en iyisini yapmaya tesvik ettikleri i¢cin bu ¢ocuklarin sosyal-
duygusal ihtiyaclarini ve sorunlarini kolayca gézden kagirirlar (Hendrick & Young, 2013; Neihart, 2002; Peterson,
2015; Pfeiffer & Stocking, 2000; Renati vd., 2017). Dolayisiyla, etkileyici entelektiiel ve akademik yetenekleri,
iistlin yetenekli ¢gocuklari karsilanmamis psikososyal ve duygusal ihtiyaglarini kolayca gdlgede birakabilir. Bu
fenomen alanyazinda maskeleme olarak tanimlanmaktadir (Atmaca & Baloglu, 2022). Ustiin yeteneklilerin, es
zamanli olmayan gelisimleri, iistiin etiketinden kaynakl: aile ve ¢evrenin onlardan gergek¢i olmayan beklentiler
icine girebilmeleri, yasitlarindan 6nde olduklar igin egitim ortamlarinda ve derslerde doyum saglayamamalari vb.
gibi sosyal ve duygusal oOzellikler onlar i¢in dezavantaj olmakta ve istliin yetenekliler icin risk faktori
olusturmaktadir (Pfeiffer & Stocking, 2000).

Ustiin yeteneklilerin kisilik 6zellikleri, onlar1 sosyal ve duygusal problemlere karsi savunmasiz
birakmaktadir (Pfeiffer & Stocking, 2000). Ornegin, “iistiin yeteneklilerin gelisimin tiim alanlarinda {istiin”
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olduklarina dair diisiince yaygin bir yanilgidir (Sak, 2011). Saranli (2017), es zamanli olmayan gelisim sebebiyle
iistiin yetenekli bir bireyin bazi gelisim alanlarinda yasitlarindan geride, bazilarinda yasitlarinin ortalamasinda,
bazilarinda ise yasitlarindan ileride olabilecegini belirtmektedir. Ayrica, sadece yetenekli olmadan
kaynaklanmayan, Gistiin yetenekliligin kendine 6zgii psikolojik zorluklar1 da olabilmektedir (Neihart & Yeo, 2018).
Dolayisiyla, iistiin yetenekli olmak bir risk faktoriidiir.

Luthar ve Zigler (1991), psikolojik saglamlik aragtirmalarinda 6nemli degiskenlerden biri olan zihinsel
yetenegi, hem koruyucu faktor hem de risk faktérii olarak ele alan arastirmalari rapor etmistir. Ornegin, Bishop ve
Rinn (2019) ve Williams ve digerleri (2022), zekay1 koruyucu bir faktdr olarak incelemisken; Calvin ve digerleri
(2011), Karpinski ve digerleri (2018), Neihart (2002) ve Shaywitz ve digerleri (2001) ise zekay1 bir risk faktorii
olarak ele almistir. Mevcut arastirmanin hedef kitlesini tanilama siirecinden gegerek {istiin yetenek tanist almis ve
bu dogrultuda egitim alan O6grenciler olusturmaktadir. Bu dgrencilerin genel &zelliklerinden biri de zihinsel
isleyisinin hizli ve yiiksek olmasidir. Yiiksek zihinsel isleyis ve iistiin yeteneklilik bu aragtirmada, dgrencilerin
bireysel ve cevresel faktorler agisindan incinebilir oldugu goriisii (Pfeiffer & Stocking, 2000) dogrultusunda bir
risk faktorii olarak ele alinmaktadir. MEB de (2018), iistiin yetenekli olarak tanimlanan bireylerin 6zel egitime
ihtiyaci oldugunu belirtmektedir. Bu dogrultuda, ¢calismanin hedef grubu agisindan ‘iistiin yeteneklilik’ olgusu bir
risk faktorii olarak ele alimmaktadir.

Insanlarin riskli durumlara maruz kalmalarina ragmen bu durumlarla bas etmelerine destek olabilecek
ozelliklerinin artirilmasi ve karst karsiya kalabilecekleri risklerin olumsuz etkisini azaltacak gevresel destek
sistemlerinin artirtlmasi ve gii¢lendirilmesi, 6nleyici ve koruyucu ruh sagligi agisindan énemlidir (Alvord vd.,
2011; Seligman vd., 2009). Amerika Birlesik Devletleri’nde 11 Eyliil terér saldirisinin ardindan Amerikan
Psikoloji Birligi (APA), psikolojik destek saglamak amaciyla bir kampanya baglatmistir. Psikolojik saglamligin
gelistirilebilir bir 6zellik oldugunu vurgulayan Psikolojik Saglamliga Giden Yol (Road to Resilience) ad1 verilen
bu kampanya ile psikolojik saglamlik programlariin 6nemi giindeme gelmistir (Newman, 2017). Bu baglamda,
cesitli kurum ve aragtirmacilar tarafindan psikolojik saglamlik programlart hazirlanmis ve uygulamaya
koyulmustur. Alvord vd., (2011) tarafindan hazirlanan Cocuklar ve Ergenler icin Psikolojik Saglamligi Artirma
(Enhancing Resilience for Children and Adolescents) programi, United Nations Children's Fund (UNICEF, 2011)
tarafindan hazirlanan Psikolojik Saglamlik Olusturma (Building Resilience) programi, Seligman vd. (2009)
tarafindan hazirlanan Egitimciler i¢in Psikolojik Saglamlik Egitimi (Resilience Training for Educators) programi,
Armstrong ve digerleri (2019) tarafindan hazirlanan Duygular, Tutumlar ve Anlam Yoluyla Psikolojik Saglamlik
Gelistirme (The D.R.E.A.M., Developing Resilience through Emotions, Attitudes, and Meaning) programi
bunlardan bazilaridir. Tiirkiye’de ise Akar (2018), tarafindan ayni amagla Cocuk ve Ergenler igin Psikolojik
Saglamlik Gelistirme Programi gelistirilmistir. Tablo 2 alanyazinda mevcut ¢cocuk ve ergen psikolojik saglamlik
programlarini hedef kitlenin yas araligi, oturum sayist ve oturumlarda odaklanilan boyutlar agisindan
ozetlemektedir. Programlar, 5 yagindan 19 yagina kadar genis bir gelisim araliginda, 8-30 oturum genisliginde ve
0z diizenleme, problem ¢6zme, empati, duygusal farkindalik, karar verme, 6z yonetim, gevseme, esneklik ve
benzeri gibi bir¢ok psikolojik boyutta sekillenmistir.

Cocukluk ve ergenligin psikolojik saglamlig1 tesvik eden stratejileri uygulamak i¢in en uygun gelisim
donemleri olmasindan dolay1 bu tiir programlar 6zellikle cocuk ve ergen popiilasyonlari i¢in 6nemlidir (Masten &
Barnes, 2018). Ancak, programlarin farkli 6zelliklerini ve psikolojik saglamlik gibi diger ¢iktilardaki sonuglarini
analiz etmek i¢in daha fazla ¢aligmaya ihtiya¢ vardir (Chmitorz vd., 2018; Helmreich vd., 2017; Leppin vd., 2014).
Arastirma sonugclar1, psikolojik saglamlik programlarinin bireylerdeki psikolojik saglamlik ile ilgili olumlu
ozelliklerin gelisimine katki sagladigini (Neenan, 2017; Place vd., 2002), programlara katilan bireylerin risklere
kars1 daha donaniml hale geldiklerini (Giirgan, 2006) ve bireylerin zorlayici yasam olaylarinda etkililiklerinin
arttigin1 (Kumpfer, 1999) gostermektedir. Bu kapsamda, iistlin yeteneklilik risk faktoriine sahip olan ve riskli bir
gelisim doneminde olan ergenlerin &zelliklerine yonelik bir psikolojik saglamlik programina ihtiyag vardir.

Aragtirmacilar, bireylerin risklerle bas edebilmesini desteklemeye yonelik programlarin hazirlanmasinin
ve uygulanmasinin gerekliligi {izerinde durmaktadirlar (Giirgan, 2006; Masten, 2015; Uniivar, 2012). Ergenlerin
tiim yasamlari boyunca karsilasabilecegi risklere karsi daha dayanikli ve i¢ denetimli olmasimin (Uniivar, 2012)
ve {istiin yetenekli ergenlerin iistiinliigiin kendisinden kaynaklanan bir takim psikolojik zorluklariin oldugu ifade
edilmistir (Neihart & Yeo, 2018). Egitim sisteminde 6grenci, ailede abi, kiz kardes, abla, anne ve baba, sosyal
yasamda calisan, yonetici ve is insan1 olan iistiin yeteneklilerin karsilagabilecegi bu zorluklarin toplumu etkilemesi
kacinilmazdir. Bu kapsamda, psikolojik saglamlik programlari bireylerdeki psikolojik saglamlik ile ilgili olumlu
ozelliklerin gelisimine katki saglayarak (Neenan, 2017; Place vd., 2002) programlara katilan bireyleri risklere kars1
daha donanimli hale getirecek (Giirgan, 2006) ve zorlayici yasam olaylarinda etkililiklerinin artiracaktir (Kumpfer,
1999). Bu dogrultuda, iistiin yetenekli ergenlerin psikolojik saglamliklarini artiracak bir psikoegitim programi
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onlarin hizla degisen diinyanin zorlayict durumlarina karsi daha saglikli uyum saglamalarin1 destekleyecektir.
Psikolojik olarak daha saglam ve saglikli hale gelen {istiin yetenekli ergenler, potansiyellerini en iist diizeyde
sergileyerek icinde bulunduklari topluma ve insanliga degerli katkilar sunabileceklerdir.

Mevcut Calisma

Ustiin yetenekli ergenlerin erken cocukluktan yetiskinlik yasamia kadar gerek giiclii yonlerini ele alan
gerekse giicliik yasadigi alanlari ele alan derinlemesine bilimsel ¢aligsmalara ihtiya¢ vardir. Giiclikk yasanilan
alanlara yonelik derinlemesine ¢alismalar {izerinde yogunlagsmak 6zellikle 6nemlidir. Alanyazinda tistiin yetenekli
ergenlere yonelik tek program olan ve Armstrong ve digerleri (2019) tarafindan gelistirilen bir adet psikolojik
saglamlik programma ulagilmigtir. Tirkiye’de ise istiin yetenekli ergenlere yonelik herhangi bir programa
rastlanmamigtir. Dolayisiyla, arastirma bulgular1 iistiin yetenekli ergenlere yonelik psikolojik saglamlik
programinda yer almasi gereken boyutlarin ortaya koyulmasinda ve yeni programlar gelistirilmesinde alana katki
saglayacaktir. Bu noktada arastirmada, alanyazindaki mevcut psikolojik saglamlik programlarinin genel bir
cergevesi ¢ikarilarak, iistiin yetenekli ergenlerin ihtiyaclari dogrultusunda bir psikolojik saglamlik programinin
kapsamasi gereken boyutlar belirlenmis ve bir psikolojik saglamlik programi tasarimi sunulmustur.

Yontem
Arastirma Modeli

Aragtirmada stiin yetenekli Ogrencilerin psikolojik saglamliklarini arttirabilecek bir psikoegitim
programi gelistirilmesi amaglanmistir. Bu dogrultuda, dncelikle alanyazinda ergenler ve ¢ocuklar i¢in hazirlanan
mevcut psikolojik saglamlik programlari, yazilan ve sOylenenlerin kategorilestirilmesi ve hangi siklikta
kullanildiklarinin arastirilmasi olarak belirtilen (Simon & Burstein, 1985) igerik analizi ile incelenmistir.
Sonrasinda ise alanda iistiin yetenekli 6grencilerin sosyo-duygusal gelisimlerini desteklemek i¢in bilim ve sanat
merkezlerinde (BILSEM) gorev yapan 114 psikolojik danisman/rehber dgretmenle ihtiyag analizi yapilarak nitel
bir aragtirma modeli uygulanmistir.

Calisma Grubu

Aragtirmada ilk olarak alanyazinda ergenler i¢in hazirlanmis 11 adet psikolojik saglamlik programi
incelenmistir. Tkinci olarak ise, iistiin yetenekli 6grencilerin egitim aldigi BILSEM’de gorev yapan 71 kadin ve 43
erkek olmak iizere toplamda 114 psikolojik danisman/rehber dgretmen ile ihtiya¢ analizi yapilmustir. Ihtiyag
analizine katilanlarla ilgili demografik bilgiler Tablo 1’de sunulmustur.

Tablo 1
BILSEM de Gérev Yapan Psikolojik Danismanl/Rehber Ogretmenlerin Demografik Ozellikleri

Gorev siiresi

Cinsiyet  — 301 46yl 79wl 10-12 yil 13-15 yil 16 yil ve fistii Toplam
Kadm 42 23 0 2 1 3 71
Erkek 21 17 3 0 1 1 43

Toplam 63 40 3 2 2 4 114

Veri Toplama Araclan

Aragtirmada psikolojik saglamlik programlarinin icerik analizi i¢in bir kodlama formu olusturulmustur.
Kodlama formunda programi hazirlayanlar, programin adi, hedef kitlenin yas araligi, programdaki oturum sayisi
ve programda iizerinde calisilan boyutlar yer almaktadir. Ustiin yetenekli 6grenciler ile calisan psikolojik
danisman/rehber Ogretmenlerle ihtiya¢ analizini yapmak amaciyla kullanilan kisisel bilgi formu ve yari
yapilandirilmig gériigme formu arastirmacilar tarafindan gelistirilmistir.

Yari Yapuandirilmis Goriisme Formu

Bu calisma i¢in kullanilan yar1 yapilandirilmis goriisme formu, alanyazin bulgularina ve arastirmanin
amacina uygun bir sekilde arastirmacilar tarafindan veri toplamak amactyla hazirlanmustir. I¢ gegerliligi saglamak
amaciyla formda yer alan 8 soru igin iistiin yetenek ve pozitif psikoloji alanlarinda uzman 2 6gretim {iyesinden
goriis almmustir. Goriisler sonucunda yar1 yapilandirilmig goriisme formundaki sorulara son hali verilmistir.
Sonrasinda form, iistiin yetenekli 6grencilerle BILSEM’de ¢alisan 114 psikolojik danismana/rehber gretmene
uygulanmistir.
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Veri Toplama ve Analizi

Nitel arastirma yaklagimi ile tasarlanan bu calisma iki farkli veri toplama siirecini ise kosmustur.
Oncelikle, alanyazinda ¢ocuk ve ergenler icin hazirlanan psikolojik saglamlik programlarinin icerik analizi icin
olusturulan kodlama formu ile veriler toplanmistir. Daha sonra, BILSEM’de calisan psikolojik danigsman/rehber
ogretmenlerle yapilan ihtiya¢ analizi i¢in yari yapilandirilmig gériisme formu kullanilarak veriler toplanmustir.
Toplanan veriler ise igerik analiziyle ¢oziimlenmistir. Thtiyac analizindeki verilerin ¢oziimlenmesi, Yildirim ve
Simgek (2006) tarafindan verilerin kodlanmasi (1), Kodlanan verilerin temalariin belirlenmesi (2), kodlarin ve
temalarin diizenlenmesi (3) ve bulgularin tanimlanmasi ve yorumlanmasi (4) seklinde belirtilen asamalarda
gerceklestirilmistir. Analiz siirecinde ilk olarak goriisme kayitlari desifre edilerek ¢oziimlemeler yapilmistir.
Coziimlemedeki verilerden temalar ve kod bagliklar1 belirlenmistir. Arastirma verileri iki bagimsiz arastirmact
tarafindan bagimsiz olarak kodlanarak verilerin giivenilirliginin saglanmasi amaglanmistir. Sonrasinda ulasilan
tema ve kod listesine son hali verilmistir. Veriler, yine iki bagimsiz aragtirmaci tarafindan bu kod ve tema listesine
gore incelenip degerlendirilerek goriis birligi ve goriis ayriligt olan maddeler belirlenmistir. Goriig ayriligi olan
maddeler tartismalar sonucunda iizerinde uzlasilan temalara yerlestirilmistir. Miles ve Huberman'in (1994)
uzlasma yiizdesi, “P (Uzlasma Yiizdesi %) = [Na (Goriis Birligi) / Na (Goris Birligi) + Nd (Gortis Ayriligr)] X
1007, formiilii arastirmanin giivenilirligini degerlendirmek i¢in kullanilmistir. Formiile gore yapilan hesaplama
sonucunda P degeri %91 olarak bulunmustur.

Etik Prosediir

) Bu ¢alisma yiiriitiiliirken etik hususlara dikkat edilmis ve oncelik verilmistir. Calisma oncesi Hacettepe
Universitesi Senatosu Etik Komisyonu'ndan 21/06/2023 tarih ve 2913400 sayili etik komisyonu onay1 alinmis ve
uygulamalar gergeklestirilmistir.

Bulgular

Bu béliimde igerik analizi ve ihtiyag analizine ydnelik bulgulara yer verilmistir. Icerik analizi kapsaminda
incelenen 11 adet psikolojik saglamlik programiyla ilgili bulgular Tablo 2’de sunulmustur. Ayrica ihtiya¢ analizi
kapsaminda 114 psikolojik danisman/rehber 6gretmenin cevaplarindan elde edilen bulgular aragtirmanin amact
kapsaminda incelenmis ve Tablo 3’te sunulmustur.

Tablo 2 incelendiginde, hedef yas araliginin 5-19 yil araliginda degiskenlik gosterdigi goriilmektedir. En
¢ok program hazirlanan yas grubu ise 10-14 yil araliginda yer alan ergenlerdir (n = 8). Psikolojik saglamlik
programlarindaki oturum sayilarinin ise 8-30 araliginda degiskenlik gosterdigi, gegmisten giiniimiize dogru oturum
sayilarinda bir azalmanin oldugu, 10-13 oturum araliginda 7 programin yer aldigi goriilmektedir. Psikolojik
saglamlik programlarinin kapsadigi boyutlar incelendiginde, programlarin baglarinda kendini tanima (n = 6/11,
%55), benlik farkindaligi (n = 7/11, %64), duygusal farkindalik (n = 6/11, %55) gibi boyutlarda, ortalarmnda akran
iliskileri (n = 5/11, %46), iletisim (n = 5/11, %46), diisiinme siiregleri (n = 6/11, %55), kavramsal bilgilendirmelere
(n = 6/11, %55) ve proaktiflik (n = 7/11, %64), sonlarinda ise iyimserlik (n = 6/11, %55) ve umut (n = 6/11, %55)
iizerinde yogunlasildigi bulunmustur.
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Tablo 2
Cocuk ve Ergenler Icin Hazirlanan Psikolojik Saglamlik Programlarina Ait Ozet Bilgiler
Programi Prostamin ad: He:ef oturum Programda lizerinde ¢aligilan boyutlar
gelistirenler g aryalfgl say1si 1 2 3 4 5 6 7 8 9 10 11
. Penn Psikolojik Karar
Gillham vd. Saglamlik Programn ~ 11-13 18 Prqblem Oz diizenleme  Tyimserlik Oz yeterlik Empati Saglamlik Duygusal Duygu ) Akran verme  Atilganlik
(2008) ¢dzme farkindalik kontrolii iliskileri -
(PRP) becerileri
Mevcut A e Kisisel . . Baskalarinin
Shochet & Becerikli Ergen giiclerin ve  Stres karsisinda 0z duz_enl_e me B111$§el problem Psikolojik bakis agisim1  Uzlagmact
Hoge 12-16 11 R becerilerini yeniden .. destek o x
Programi (RAP) kaynaklarin 6z yonetim L ¢Ozme - g0z Oniinde olma
(2009) gelistirme yapilandirma - aglar
taninmast modeli bulundurma
Cocuk ve Ergenler
Alvord vd. I¢in Psikolojik 30 Proaktif Kisisel alan Problem cizme Ofke/kaygi Arkadaslik Oz Kisilerarasi Sosyal
(2011) Saglamlik olmak farkindaligi goz yonetimi becerileri  diizenleme iliskiler yeterlik
Olusturma Programi
. Disleksi ile Basa .
Firth, vd. Cikma Psikolojik 10-11 10 Basa ¢ikma  Kisisel hedefler Guglu Problem ¢ozme Ozgiiven
(2013) N diistinceler
Saglamlik Programi
- Okul Oncesi
Unsal & Cocuklarin Sosyal . Kisisel
Uyanik- o 2o Duygulan ifade Korkularla basa Anlam Gelecek
Becerilerine Yonelik 5-6 12 Gevseme kaynaklar A
Balat . e etme ¢ikma . yaratma i¢in umut
(2016) Psikolojik Saglamlik gelistirme
Programi
Amy -
: Amy Winehouse
Winehouse Psikolojik Saglamlik 13-18 6 Irk({lllkla Z.aylf beden Diisiik 6zgiiven Zorbalikla basa A_k.rar? ) Planlama )
Vakfi miicadele imaji ¢ikma iligkileri ~ becerileri
(2017) Programi
Cocuk ve Ergenler Olumsuz
Akar (2018) IQH} Psikolojik 14-18 10 PS'k,Olojlk Empati ve zihin Otonomi Stres yonetimi Pr(gblem Esneklik Mizah diistince Ge.l.ec..e e
Saglamlik saglamlik kurami ¢ozme averst doniis

Gelistirme Programu
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Hedef Programda lizerinde ¢aligilan boyutlar
Programi Proeramin adi as Oturum
gelistirenler g yas say1s1 1 2 3 4 5 6 7 8 9 10 11
aralig1
D:zlgaurlr?;;?lljamlar " Mental saglik D:ayngl:wlzr\lle Distinceler Farkli
Armstrong . » y, ve Ustin Kaygl, zaman, Kaginma ve takintili  Keyifli dikkat Anlamli  arasindaki . . Problem
Psikolojik Saglamlik 6-12 10 . sosyal Gevseme . . . distinmeyi .
vd. (2019) Gelistirme (The yeteneklilik duveusal mizah davraniglar dagitma yasam  baglanti ve secme ¢ozme
3 farkindahgi & duygular ¢
D.R.E.A.M.) okuryazarlik
Kendini avenli
Psikolojik Saglamlik endini tz.m4|ma Duyguyu Dislinceleri Zorlayici yasam Amag yonelimli Guvenli
e ve kendini R sosyal
MEB (2021) Psikoegitim Programi  11-14 13 - tanima ve temiz olaylarini olma ve yagamda .
degerli . . baglar
Ortaokul (PSPP-0) . sahiplenme tutma tanima proaktif rol alma
hissetme olusturma
Psikolojik Saglamlik Kendini tz.m4|ma Duyguyu Dustinceleri Zorlayici yasam Amag yonelimli Gvenli
S e ve kendini R sosyal
MEB (2021) Psikoegitim Programi  14-19 13 L tanima ve temiz olaylarini olma ve yagamda .
; degerli . . baglar
Lise (PSPP-L) ) sahiplenme tutma tanima proaktif rol alma
hissetme olusturma
Kochan Psikolojik Saglamlik Problem
(29021) Psikoegitim Programi  13-14 8 Benlik saygisi cBzme Oz yeterlik ~ Stres yoénetimi  Gelecegi planlama  Sorumluluk

(PSEP)

Not: MEB = Milli Egitim Bakanlig.
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BILSEM’de gorev yapan 71 kadin ve 43 erkek olmak iizere toplamda 114 psikolojik danisman/rehber
O0gretmenin goriislerinin yer aldig1 ihtiyac analizinde ortaya ¢ikan tema ve konulara gore frekans dagilimlar: Tablo
3’te sunulmusgtur.

Tablo 3
Intiyag Analizinde Ortaya Cikan Temalar ve Konularin Frekans Dagilimlar:
Tema Konu Frekans Toplam

Duygusal gelisim 53
Duygu yo6netimi 52

1. Duygusal farkindalik ve duygu diizenleme Duygu durum kontrolii 51 243
Duygu diizenleme 51
Duygusal dayaniklilik 36
Kariyer gelisimi 46
. Yetenek gelisimi 43

2. Oz diizenleme ve kariyer Oz diizenleme 26 145
Girisimeilik 16
Irade egitimi 14
Akran zorbaligi 25
Siber zorbalik 29
Internet ve oyun bagimlilig 29

3. Zorlayict yasam olaylari ve stres Davramssal bagimhiiklar 13 125
Ogrenme problemleri 10
Stresle bas etme 19
Oz farkindalik 39

4. Kendini tanima/6z farkindalik Oz giiven 39 117
Kendini tanima 39
fletisim ve sosyal beceriler 32
o Kisiler arasi iligkiler 29

5. Sosyal farkindalik ve etkilesim Akran iliskileri 29 106
Psikososyal beceriler 16
) Mikemmeliyetgilik 34

6. Ustiin yeteneklilik 6zellikleri Beklenmedik diisiik basar1 37 82
iki kere farklilik 11
- .. . Yaratici diisiinme becerileri 39

7. Digiinme siiregleri Elestirel diisiinme becerileri 24 63
Degerler egitimi 25

8. Diger Ahlaki egitim 9 39
Cinsel egitim 5

Tablo 3 incelendiginde, psikolojik danisman/rehber 6gretmenlerin iistiin yetenekli 6grencilerin psikolojik
saglamliklarint artirmak i¢in tizerinde ¢aligilmasini 6nerdigi 30 farkli konu 8 farkli temada toplanmistir. En ¢ok
Onerilen konular, duygusal farkindalik ve duygu diizenleme temasinda toplanmistir (n = 243). En az konunun
toplandig1 tema ise diger temast olmusgtur (n = 39).

Tartisma

Ustiin yetenekli ergenler igin psikolojik saglamlik programi gelistirmek amaciyla yapilan bu ¢alismada
nitel arastirma modeli kapsaminda igerik analizi ve ihtiya¢ analizi yapilmistir. Igerik analizi igin alanyazinda
ulasilan 11 psikolojik saglamlik programi incelenmistir. Thtiyac analizi iginse 71 kadin ve 43 erkek olmak iizere
toplamda 114 psikolojik danisman/rehber 6gretmenin goriisleri degerlendirilmistir.

Incelenen 11 adet programin igerik analizi bulgularinda, hedef yas araliginin 5-19 yil arasinda degiskenlik
gosterdigi goriilmektedir. En ¢ok program hazirlanan yas grubu ise 10-14 yildir (n = 8). Bu bulgu Masten ve Barnes
(2018) tarafindan belirtilen gocukluk ve ergenlik doneminin psikolojik saglamligi tesvik eden stratejileri
uygulamak i¢in en uygun gelisim donemleri olmasiyla ortiismektedir. Buradan hareketle, iistiin yetenekli bireylere
yonelik psikolojik saglamlik programi 10-14 yas araligina gére hazirlanabilir.

Psikolojik saglamlik programlarindaki oturum sayilarinin ise 8-30 arasinda degiskenlik gosterdigi,
geemisten gliniimiize dogru oturum sayilarinda bir azalma oldugu, 10-13 oturum araliginda 7 programin yer aldig1
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goriilmektedir. Bu dogrultuda psikolojik saglamlik programu iistiin yetenekli ergenlerin 6zelliklerine ve onlarin
ihtiyacina cevap verecek sekilde 8-13 oturum araliginda belirlenebilir.

BILSEM’de gérev yapan psikolojik danisman/rehber dgretmenler ile yapilan ihtiyag analizinden elde
edilen verilere gore temalarin en ¢ok tekrar edilenden en aza dogru siralamasi duygusal farkindalik ve duygu
diizenleme (n = 243), 6z diizenleme ve kariyer (n = 145), zorlayic1 yasam olaylar1 ve stres (n = 125), kendini
tanima ve 6z farkindalik (n = 117), sosyal farkindalik ve etkilesim (n = 106), iistlin yeteneklilik 6zellikleri (n =
82), diisiinme siiregleri (n = 63) ve diger (n = 39) seklindedir. Tartigma bu siralama dogrultusunda yapilacaktir.

Oz-diizenleme kavrami, kisinin bilissel durumunun, davramigiin, motivasyonunun ve duygusal
durumunun iist biligsel olarak planlamasini, izlemesini, degerlendirmesini yaparak, hedef arayis1 dogrultusunda
uyarlama yapmasini, stratejik olarak yonlendirme ve yonetme cabalarmi tanimlamak igin kullanilmaktadir
(Greene, 2017). Bu dogrultuda duygusal tepkilerin boyutlarin1 artirmak, tepkileri azaltmak ya da devam ettirmek
icin kullanilan otomatik, bilingsiz veya bilingli siiregler olarak belirtilen (Gross, 2014) duygu diizenleme, 6z
diizenlemenin alt boyutlarindan birisidir. Ancak 6z diizenleme alanyazinda kisinin gelecek hedefleri dogrultusunda
biligsel durumunu, motivasyonunu ve davraniglarini planlayarak yonetmesi baglaminda kullanilmaktadir. Bu
kapsamda 6z diizenleme ve duygu diizenleme iki ayr1 temada ele alinmistir.

Psikolojik danigman/rehber 6gretmenler ile yapilan ihtiyag analizinden elde edilen verilere gére en ¢ok
onerilen duygusal farkindalik ve duygu diizenleme temasi altinda yer alan konularin mevcut psikolojik saglamlik
programlarinin ¢gogunda yer aldig1 gériilmektedir (n = 243; 6r. Akar, 2018; Armstrong vd., 2019; Gillham vd.,
2008; MEB, 2021; Unsal & Uyanik-Balat, 2016). Ayrica, iistiin yetenekli cocuklarin sosyal ve duygusal olarak
yasadiklar1 sorunlara (Neihart & Yeo, 2018; Pfeiffer & Stocking, 2000) alanyazinda da dikkat ¢ekilmektedir.
Buradan hareketle, tistiin yetenekli ergenler i¢in hazirlanacak olan bir psikolojik saglamlik programinda duygusal
farkindalik ve duygu diizenleme konularinda birer oturumun yer almasi programi daha verimli hale getirecektir.

Psikolojik danigsmanlar/rehber 6gretmenler tarafindan ikinci sirada en ¢ok Onerilen konular ise 6z
diizenleme ve kariyer temasi altinda toplanmistir (n = 145). Halihazirdaki psikolojik saglamlik programlarina
bakildiginda, 6z diizenleme ve kariyer temasi altinda yer alan degiskenlerin psikolojik saglamlik programlarindaki
oturumlarda islendigi/calisildigi goriilmektedir (6r. Alvord vd., 2011; Akar, 2018; Armstrong vd., 2019; Gillham
vd., 2008; MEB, 2021; Shochet & Hoge, 2009; Unsal & Uyanik-Balat, 2016). Ustiin yetenekli ergenlerin sorun
yasadig1 alanlardan birisi olan 6z diizenleme ve kariyer konusunda ¢aligma yapmanin onlarin potansiyellerini daha
da iyi kullanmalarini saglayacagi degerlendirilmektedir. Hazirlanacak olan programda bu konunun yer alacagi bir
oturum bulunmasi programi giiglendirecektir.

Ustiin yetenekli 6grencilerin sosyal ve duygusal gelisimine katkida bulunmak igin ¢alisan psikolojik
danigman/rehber dgretmenlerin dnerdigi konularin yer aldigi bir diger tema ise zorlayici yasam olaylari ve stres
olmustur (n = 125). Bu temay1 olusturabilecek konularin ve degiskenlerin alanyazindaki psikolojik saglamlik
programlarinda yer aldig1 gorillmektedir (6r. Alvord vd., 2011; Akar, 2018; Armstrong vd., 2019; Gillham vd.,
2008; Koghan, 2021; MEB, 2021; Shochet & Hoge, 2009; Unsal & Uyanik-Balat, 2016). Bu temanin yer aldig
konulara bakildiginda, iistiin yetenekli 6grenciler baglaminda, akran zorbalig1 (Peterson & Ray, 2006), siber
zorbalik ile internet ve oyun bagimliligi, davranigsal bagimliliklar (Sureda vd., 2020), 6grenme problemleri (Reis
vd., 2000), stres ve bas etme yollar1 (Wooding & Bingham, 1988) konularinin ¢ahisildigi goriilmektedir. Bu
dogrultuda, programda zorlayici yagam olaylar1 ve stres konusunda yapilacak ¢alismalarin yer alacagi oturumun
bulunmasi iistiin yetenekli 6grencilerin yasayacagi sorunlarin iistesinden gelmesine yardimci olmakta 6nemli
olacaktir.

Kendini tanima ve 6z farkindalik temasi altinda (n = 117); 6z farkindalik, 6zgiiven ve kendini tanima
konular1 ele alinmugtir. Ustiin yetenekli gocuklarda benlik kavrami iizerine yapilmis ¢alismalarda bu ¢ocuklarin
kendilerini gergekei algilamalarinin dnemi iizerinde durulmaktadir (Loeb & Jay, 1987). Benzer sekilde, mevcut
psikolojik saglamlik programlarinda bu konuda (8/11) ¢alismalar yiiriitiilmiistiir (6r. Alvord vd., 2011; Akar, 2018;
Armstrong vd., 2019; MEB, 2021; Koghan, 2021; Shochet & Hoge, 2009). Ustiin yetenekli bireylerin kendilerini
gercekei algilamalari, kendilerini tanimalari, neyi yapabilip neyi yapamayacaklarina dair inanglari, sosyal
¢evrelerindeki aile, arkadas ortami, 6gretmenlerin gergekgi olmayan beklentilerine goére sekillenebilmektedir. Bu
dogrultuda, beklentiye gore olusan benlik algisi yaniltici olabilmekte ve iistiin yetenekli 6grencide hayal kirtkligina
sebebiyet vermektedir. Ustiin yetenekli ogrencilerin kendilerini gergekei algilamalari hedeflerini gergekgi
belirlemelerini ve hedeflerine yonelik dogru cabalar1 gostermelerini saglayacaktir. Buradan hareketle, hazirlanacak
olan psikolojik saglamlik programinda kendini tanima ve 6z farkindalik temasinda ¢alismalarin yiiriitiilmesi
degerli sonuglar iiretecektir.
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Sosyal farkindalik ve etkilesim temasi altinda (n = 106); iletisim ve sosyal beceriler, kisiler arasi iligkiler,
akran iliskileri, psikososyal beceriler konularinin toplandigi goriilmektedir. Ustiin yeteneklilerin duyussal
gelisimleri ile alakali tartigmali sonuglar raporlanan alanlardan birisi sosyal gelisim ve kisiler arasi iligkilerdir.
Arastirmalarin bazilar iistlin yeteneklilerin sosyal becerilerde normal gelisen akranlarina gore daha fazla risk
altinda oldugunu raporlarken (6r. Freeman, 2006; Olszewski-Kubilius vd., 2014) tersini raporlayan aragtirmalar
da mevcuttur (ér. Lopez & Sotillo, 2009; Schuur vd., 2020). Ustiin yetenekli bireylerin ileri biligsel becerileri
nedeniyle arkadaslik kurma ve arkadashig siirdiirmede zorlanmasi olasidir. Ornegin, Gross (1993), ¢ok yiiksek
zekad puanlarina sahip ¢ocuklar (6r. 160 1Q ve flizeri) akranlarindan diisiik sosyal 6z saygilarinin oldugunu
bulmustur. Bu ¢ocuklar akranlari tarafindan anlagilmadiklariin ve birgok agidan akranlarindan farkli olduklarinin
farkindadirlar. Bu dogrultuda iistiin yeteneklilik kapasitelerinin kendileri i¢in sosyal anlamda bir engel teskil
edecegini diisinmektedirler (Swiatek, 2001). Bu baglamda, programda sosyal farkindalik ve olumlu etkilesim
konusunun yer almasi karsilagilabilecek sorunlarin ¢6ziimii i¢in 6neli rol oynayacaktir.

Ustiin yeteneklilige bagh 6zellikler temasi altinda ise (n = 82); miikemmeliyetcilik, beklenmedik diisiik
basar;, iki kere farklilik konularmin toplandigi goriilmektedir. Ustiin yetenekliler icin &nemli olan
miitkemmeliyetgilik (Lee vd., 2021), beklenmedik diisiik basar1 (Snyder & Wormington, 2020), iki kere farklilik
(Atmaca vd., 2022) konularinda alanyazinda 6nemli g¢aligmalarin yer aldigi goriilmektedir. Kanli (2021),
miitkemmeliyetgiligin iki yiizii olan bir madalyona benzedigini ifade etmektedir. Madalyonun bir yiizii {istiin
yetenekli ¢ocuklarda adanarak ¢aligmayi ve bir hedefe odaklanmayi igerirken, diger yiizii ise basarisizlik
korkusuyla gorevden kagmmayir veya kronik erteleme davraniglarinin ortaya ¢ikmasini igermektedir.
Miikemmeliyetgilik olgusunun olumsuz etkilerini deneyimleyen iistiin yetenekli 6grencilerde erteleme davranisi,
yiksek kaygi diizeyi, zaman ydnetimi problemleri, baskalarina karst ¢alisma sinirlarini belirleyememe, asirt
elestirel olma, asir1 kontrolciiliik veya hassasiyet gibi 6zellikler ortaya ¢ikabilir. Buradan hareketle iistiin yetenekli
ergenler i¢in hazirlanacak bir psikolojik saglamlik programinda miikemmeliyetcilik konusunun yer almasi
gerektigi onerilmektedir.

Iyimser olma ve umut psikolojik saglamlik programlarinda yer alan ve iizerinde ¢alisilan konulardandir
(6r. Akar, 2018; Armstrong vd., 2019; Gillham vd., 2008; Kochan, 2021; Shochet & Hoge, 2009; Unsal & Uyanik-
Balat, 2016). Ustiin yetenekli ¢ocuklarda iyimserligin motivasyon saglamada 6nemli bir roliiniin oldugu
vurgulanmaktadir (Hoekman, 2005). Ustiin yetenekli ¢ocuklarmn gelecege yonelik umut beslemeleri, iyimser
olmalar1 onlarin hedefleri ve amaglari i¢in daha siki ¢alismalarini, daha gayretli olmalarini, yaraticiliklarini daha
iyi sergileyebilmelerini, daha nitelikli iiriinler ortaya koyabilmelerini saglayacaktir. Bu kapsamda, iyimserlik
calismalarinin psikolojik saglamlik programinda yer almasi programin niteligini de artiracaktir.

Bu calisma icin yapilan igerik analizindeki psikolojik saglamlik programlarinin ergenler igin
hazirlananlarmin incelenmesi, ihtiya¢ analizinde yer alan bulgularin Tiirkiye genelinde BILSEM’lerde gorev
yapan tiim rehber Ogretmen/psikolojik danmigmanlarin diisiincelerini yansitmamasi c¢alismanin smirliliklarini
olugturmaktadir. Sonraki ¢aligmalar i¢in bu siirliliklarin giderilmesi dnerilmektedir.

Yukaridaki tim bu tartigmalar 1s1ginda, stiin yetenekli ergenler i¢in hazirlanacak bir psikoegitim
programi, alanyazindaki bulgular dogrultusunda, 10-14 yas bireyler i¢in 10 oturumdan olusabilir. Bu oturumlarda
asagidaki konu bagliklarinda belirtildigi gibi, programin baslangicinda 6zel yetenekli ergenin benlik farkindalig:
ve duygusal farkindaligi {izerinde, programin ortalarinda diisiinme siirecleri, zorlayici yasam olaylari,
mitkemmeliyetgilik, 6z diizenleme, sosyal etkilesim iizerinde, programin sonunda ise iyimserlik ve umut iizerinde
oturumlarm yiiriitilmesinin, listiin yetenekli ergenlerin psikolojik saglamliklarini artiracag degerlendirilmektedir.
Baglangi¢ ve sonlandirma oturumu dahil olmak iizere 10 oturumluk {istiin yetenekli ergenler i¢in hazirlanacak bir
programin boyutlar1 Sekil 1’de verilmistir. Program oturumlarini olusturacak boyutlarin verilen siralamaya gore
hazirlanmasinin programin verimliligini artiracagi degerlendirilmektedir.
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Sekil 1
Ustiin Yetenekli Ergenler Icin Psikolojik Saglamlik Programi Oturumlar: ve Boyutlar:

1. Tamsma ve program tanitimi

2. Kendini tamima/oz farkindahk

3. Duygusal farkindahk

4. Duygu diizenleme

5. Diisiinme siirecleri ve bilissel yeniden yapilandirma

6. Zorlayici yasam olaylarim1 tanima

7. Miikemmeliyetcilik

8. Oz diizenleme ve proaktiflik

9. Sosyal farkindalik ve olumlu etkilesim

10. fyimser olma

Yukarida belirtilen boyutlarin yer aldigi program gelistirildikten sonra deneysel veya yari deneysel
desende yapilacak ¢alismalarla programin verimliligi test edilmelidir. Test sonucunda gerek duyulan iyilestirmeler
yapilarak programin verimliligi artirilabilir. Programin uygulanmasinda iistiin yeteneklilik alaninda uzmanlagmis
rehber 6gretmen/psikolojik danismanlarin gérev almasi programin giiciinii artiracaktir.

Yazarlarin Katki Diizeyleri

Bu ¢alisma ikinci yazarin tez danigsmani oldugu ilk yazarin doktora tezinin bir kismindan iiretilmistir.
Caligmanin her asamasinda iki yazar da aktif gorev almustir.
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Abstract

Introduction: There is a need for in-depth research on the strengths of gifted adolescents and the areas in which
they experience difficulties from early childhood to adulthood. Only one of the 11 resilience programs identified
in the literature is for gifted adolescents. The research findings will contribute to the field by revealing the elements
that should be included in a resilience program for gifted adolescents and developing new programs. Based on the
available resilience programs, the elements that a resilience program should have in line with gifted adolescents’
needs were identified, and a program design was presented.

Method: After the content analysis of the resilience programs prepared for children and adolescents, a needs
analysis was performed with psychological counselors/guidance teachers working in the field to support gifted
students’ social and emotional development.

Findings: A content analysis of 11 resilience programs available in the literature was conducted. Furthermore,
based on the data from the needs analysis conducted with 71 female and 43 male psychological
counselors/guidance teachers working with gifted students in science and art centers (BILSEM), the following
themes that should be included in a program to be prepared for gifted adolescents were determined, from the most
repeated to the least repeated one: Emotional awareness and emotion regulation (f = 243), self-regulation and
career (f = 145), challenging life events and stress (f = 125), self-knowledge and self-awareness (f = 117), social
awareness and interaction (f = 106), giftedness-related characteristics (f = 82), thinking processes (f = 63), and
other (f = 39).

Discussion: The findings from the content analysis and needs analysis of resilience programs were discussed in
light of the literature on giftedness. Consequently, a 10-session psychoeducation program including eight main
themes/topics was presented as a suggestion.

Keywords: Giftedness, resilience, resilience program, content analysis, needs analysis.
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Introduction

Positive psychology focuses on the scientific examination of strengths, abilities, and capacities, such as
hope, well-being, happiness, resilience, and other positive constructs in humans (Rashid et al., 2023). In this regard,
while resilience was regarded as an unmodifiable personality trait in the 1970s when it first appeared, children
who could cope with risks in a healthy way and maintain their typical development were described as
“invulnerable/resilient” (Pines, 1975; Werner & Smith, 1992). Nowadays, most researchers accept resilience as a
dynamic process that emerges due to interactions with the environment, unlike an inherent trait in human nature
(Masten, 2021; Luthar et al., 2021; Renati et al., 2017). According to this view, when factors that protect and
improve an individual's psychological health are supported, people will become more resilient and robust against
the risks they may encounter throughout their lives (Masten, 2015).

Although resilience has various meanings, it usually refers to exhibiting psychological competence
against challenging situations in terms of development or adaptation (Masten, 2014). The most important issue
concerning the development of this competence is examining the internal and external traits enabling resilient
individuals to overcome difficulties and differentiating them from others. Masten and Coatsworth (1998) stated
that two sub-areas were very important in defining the concept of resilience. The first of these areas is usually
being identified with risky situations (e.g. having a parent with a terminal illness, having special education needs,
or being born in poverty) or being exposed to severe experiences and trauma (e.g. war, migration, domestic
violence, or parental death). The second is the good quality of development or adaptation of individuals exposed
to challenging situations. Situations that adversely impact development and increase the possibility of
maladaptation are referred to as risk factors, whereas characteristics or situations that facilitate and improve
adaptation are referred to as protective factors (Lee et al., 2013).

Adolescence, which is considered one of the stages in the developmental process from childhood to
adulthood, is a transition period when chaos prevails and essential changes from many aspects occur (Feldman,
1997). Significant threats, stressful situations, traumatic experiences, and challenging life events occur in the lives
of individuals during adolescence. Individuals in adolescence have new experiences and opportunities for growth,
development, and maturation; these new experiences can support adolescents in overcoming challenging situations
healthily (Santrock, 2012). It is essential for individuals to be able to adapt positively to risky situations and
develop healthily despite the difficulties they face. Gifted adolescents, who constitute the target audience of the
current study, include two important risk factors: giftedness and adolescence.

In line with the definition of the Ministry of National Education (MoNE) (2018), gifted individuals learn
faster than their peers, can understand abstract ideas, are advanced in terms of leadership capacity, creativity, art,
and special academic talent, like to act independently in their areas of interest, and perform at a high level. The
above-mentioned definition indicates that gifted students also have special education needs. In the risk factor
determination list, Terzi (2008) created by reviewing the relevant literature, special education needs were
considered a risk factor. Hence giftedness is also a risk factor, as every special education need. The target audience
of the present study, gifted individuals in adolescence, are addressed as a special group at risk in this sense.

High intelligence and mental function, among the characteristics of gifted individuals, are addressed as
protective factors in resilience studies and are regarded as characteristics of resilient individuals (Fergusson &
Lynskey, 1996; Gizir, 2007; Giirgan, 2006, Karairmak, 2006; Masten & Coatsworth, 1998). Accordingly, parents,
educators, and policymakers easily overlook the social-emotional needs and problems of gifted children since they
encourage them to realize their abilities and achieve their best potential (Hendrick & Young, 2013; Neihart, 2002;
Peterson, 2015; Pfeiffer & Stocking, 2000; Renati et al., 2017). Therefore, gifted children's impressive intellectual
and academic abilities can easily overshadow their unmet psychosocial and emotional needs. The literature defines
this phenomenon as masking (Atmaca & Baloglu, 2022). The social and emotional characteristics of gifted
individuals, such as asynchronous development, unrealistic expectations from their families and environments due
to the label of giftedness, and not being satisfied with their educational environments and lessons due to being
ahead of their peers, etc., constitute disadvantages for gifted individuals and pose a risk factor for them (Pfeiffer
& Stocking, 2000).

Gifted individuals’ personality traits make them vulnerable to social and emotional problems (Pfeiffer &
Stocking, 2000). For example, the idea that “gifted individuals are superior in all domains of development” is a
common misconception (Sak, 2011). Saranli (2017) reported that due to asynchronous development, gifted
individuals might be behind their peers in some domains of development, at the average level of their peers in
others, and ahead of their peers in other domains of development. Furthermore, giftedness may have its own
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psychological difficulties that do not only originate from being gifted (Neihart & Yeo, 2018). Hence being gifted
is a risk factor.

Luthar and Zigler (1991) reported studies addressing intellectual ability, one of the important variables in
resilience research, as both a protective and risk factor. For example, Bishop and Rinn (2019) and Williams et al.
(2022) examined intelligence as a protective factor, whereas Calvin et al. (2011), Karpinski et al. (2018), Neihart
(2002), and Shaywitz et al. (2001) addressed intelligence as a risk factor. Students who have undergone a
diagnostic process and have been diagnosed with giftedness and who receive education accordingly constitute the
target audience of the present study. Fast and high mental functioning is one of the general characteristics of these
students. This study considers high mental functioning and giftedness a risk factor in line with the view that
students are vulnerable in terms of individual and environmental factors (Pfeiffer & Stocking, 2000). The MoNE
(2018) also states that individuals identified as gifted need special education. Accordingly, the phenomenon of
‘giftedness’ is considered a risk factor for the study’s target group.

Improving the characteristics that will support individuals in coping with risky situations despite being
exposed to them and increasing and strengthening the environmental support systems that will reduce the adverse
effects of the risks they may face are important for preventive and protective mental health (Alvord et al., 2011;
Seligman et al., 2009). After the September 11 terrorist attacks in the United States of America, the American
Psychological Association (APA) launched a campaign to provide psychological support. This campaign, called
the Road to Resilience, stressing that resilience is a trait that can be developed, brought the importance of resilience
programs to the agenda (Newman, 2017). In this respect, various institutions and researchers have prepared and
implemented resilience programs. The Enhancing Resilience for Children and Adolescents program prepared by
Alvord et al. (2011), the Building Resilience program prepared by United Nations Children's Fund (UNICEF)
(2011), the Resilience Training for Educators program prepared by Seligman et al. (2009), and the D.R.E.A.M.,
Developing Resilience through Emotions, Attitudes, and Meaning program prepared by Armstrong et al. (2019)
are some of these resilience programs. Akar (2018) developed the Enhancing Resilience for Children and
Adolescents Program for the same purpose in Tiirkiye. Table 2 summarizes the available resilience programs for
children and adolescents in the literature in terms of the age range of the target audience, the number of sessions,
and the dimensions focused on in the sessions. The programs cover a broad developmental range from age 5 to 19,
include 8-30 sessions, and are shaped in many psychological dimensions such as self-regulation, problem-solving,
empathy, emotional awareness, decision-making, self-management, relaxation, flexibility, etc.

Such programs are particularly important for child and adolescent populations since childhood and
adolescence are the most suitable developmental periods for implementing strategies that promote resilience
(Masten & Barnes, 2018). However, there is a need for more studies to analyze the different characteristics of the
programs and their results in other outcomes, such as resilience (Chmitorz et al., 2018; Helmreich et al., 2017;
Leppin et al., 2014). Research results demonstrate that resilience programs contribute to the development of
positive traits related to resilience in individuals (Neenan, 2017; Place et al., 2002), individuals participating in
programs become better equipped against risks (Giirgan, 2006), and individuals' effectiveness in challenging life
events increases (Kumpfer, 1999). In this respect, there is a need for a resilience program addressing the
characteristics of adolescents who have the risk factor of giftedness and are in a risky developmental period.

Researchers stress the necessity of preparing and implementing programs to support individuals in coping
with risks (Giirgan, 2006; Masten, 2015; Uniivar, 2012). It has been indicated that adolescents are more resilient
and have internal control against the risks they may encounter throughout their lives (Uniivar, 2012) and that gifted
adolescents have some psychological difficulties originating from their giftedness (Neihart & Yeo, 2018). It is
inevitable that these difficulties that gifted individuals may encounter, who are students in the education system,
older brothers, sisters, older sisters, mothers and fathers in the family, employees, managers, and business people
in social life, will impact society. In this regard, resilience programs will contribute to the development of positive
traits related to resilience in individuals (Neenan, 2017; Place et al., 2002), make individuals participating in
programs more equipped against risks (Giirgan, 2006), and increase their effectiveness in challenging life events
(Kumpfer, 1999). Accordingly, a psychoeducation program that will increase gifted adolescents’ resilience will
support them in adapting more healthily to the challenging situations of the rapidly changing world. Gifted
adolescents who become more resilient and psychologically healthy will be able to exhibit their potential at the
highest level and make valuable contributions to their society and humanity.
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Present Study

There is a need for in-depth scientific research addressing the strengths of gifted adolescents from early
childhood to adulthood and the areas in which they experience difficulty. It is especially important to focus on in-
depth research on areas in which they experience difficulty. In the literature, a resilience program developed by Armstrong
etal. (2019), which is the only program for gifted adolescents, was reached. However, no program for gifted adolescents
was found in Tiirkiye. Hence the research findings will contribute to the field by revealing the dimensions that
should be included in the resilience program for gifted adolescents and developing new programs. At this point,
the current research identified the dimensions that a resilience program should cover in line with gifted
adolescents’ needs by establishing a general framework of the resilience programs available in the literature and
presented a design of a resilience program.

Method
Research Design

The research aimed to develop a psychoeducation program that could improve gifted students’ resilience.
Accordingly, the available resilience programs prepared for adolescents and children in the literature were first
examined by content analysis, which is specified as categorizing what is written and said and researching how
frequently they are used (Simon & Burstein, 1985). Afterward, a qualitative research design was applied by
conducting a needs analysis with 114 psychological counselors/guidance teachers working in science and art
centers (BILSEM) to support the social and emotional development of gifted students in the field.

Study Group

First, the study examined 11 resilience programs prepared for adolescents in the literature. Second, a
needs analysis was performed with a total of 114 psychological counselors/guidance teachers, 71 females and 43
males, working in BILSEM, where gifted students receive education. Table 1 lists the demographic information
of individuals participating in the needs analysis.

Table 1
Demographic Characteristics of Psychological Counselors/Guidance Teachers Working in BILSEM

Gender Duty time Total
1-3years 4-6years 7-9years  10-12 years 13-15 years 16 years and more
Female 42 23 0 2 1 3 71
Male 21 17 3 0 1 1 43
Total 63 40 3 2 2 4 114

Data Collection Tools

A coding form was prepared for the content analysis of resilience programs in the study. The coding form
includes those who prepared the program, the program’s name, the age range of the target audience, the number
of sessions in the program, and the dimensions worked on in the program. The researchers developed the semi-
structured interview form and the personal information form used to conduct the needs analysis with psychological
counselors/guidance teachers who work with gifted students.

Semi-Structured Interview Form

The researchers prepared the semi-structured interview form used in the current study in line with the
literature findings and the study’s purpose to collect data. To ensure internal validity, opinions were obtained from
two faculty members, experts in the fields of giftedness and positive psychology, for the eight questions in the
form. As a result of the opinions obtained, the questions in the semi-structured interview form were finalized.
Afterward, the form was applied to 114 psychological counselors/guide teachers working with gifted students in
BILSEM.

Data Collection and Analysis

This study, designed with a qualitative research approach, employed two different data collection
processes. First, data were collected using the coding form created for the content analysis of resilience programs
prepared for children and adolescents in the literature. Then, data were collected using the semi-structured
interview form for the needs analysis conducted with psychological counselors/guide teachers working in
BILSEM. The data collected were analyzed by content analysis. The analysis of the data in the needs analysis was
performed following the stages specified by Yildirim and Simsek (2006) as data coding (1), determining the themes
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of the coded data (2), arranging the codes and themes (3), and identifying and interpreting the findings (4). In the
analysis process, first, the interview records were deciphered, and the analyses were conducted. Themes and code
headings were identified from the data in the analysis. Two independent researchers coded the research data
independently to ensure data reliability. Afterward, the theme and code list was finalized. Two independent
researchers again examined and evaluated the data according to this code and theme list, and the items with
agreement and disagreement were identified. The items with disagreement were placed in the themes agreed upon
as a result of the discussions. The formula of Miles and Huberman (1994) for percentage agreement, “P
(Percentage Agreement %) = [Na (Agreement) / Na (Agreement) + Nd (Disagreement)] X 100, was used to
evaluate the study’s reliability. The P-value was found to be 91% as a result of the calculation according to the
formula.

Ethical Procedure

Ethical issues were considered and prioritized while conducting this study. Prior to the study, ethics
committee approval, dated 21/06/2023 and numbered 2913400, was received from Hacettepe University Senate
Ethics Commission, and applications were performed.

Findings

The present section includes findings regarding the content and need analyses. Table 2 contains the
findings concerning the 11 resilience programs examined within the scope of the content analysis. Additionally,
the findings obtained from the responses of 114 psychological counselors/guidance teachers within the scope of
the needs analysis were examined in line with the study’s purpose and are presented in Table 3.

As seen in Table 2, the target age range varies between 5 and 19 years. Adolescents aged between 10-14
years are the age group for which the most programs were prepared (n = 8). The number of sessions in resilience
programs varied between 8 and 30, the number of sessions decreased from past to present, and 7 programs had 10-
13 sessions. Considering the dimensions covered by the resilience programs, it was found that programs focused
on dimensions such as self-knowledge (n = 6/11, 55%), self-awareness (n = 7/11, 64%), and emotional awareness
(n = 6/11, 55%) in the beginning, peer relationships (n = 5/11, 46%), communication (n = 5/11, 46%), thinking
processes (n = 6/11, 55%), conceptual information (n = 6/11, 55%), and proactivity (n = 7/11, 64%) in the middle,
and optimism (n = 6/11, 55%) and hope (n = 6/11, 55%) in the end.
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Table 2
Summary Information on Resilience Programs Prepared for Children and Adolescents
Target Number Dimensions worked on in the program
Program Program age of
developers name range sessions 1 2 3 4 5 6 7 8 9 10 11
The Penn -
Gillham et Resilience Problem- Self- - . - Emotional Emotional Peer DeC|s_|on- .
11-13 18 - . Optimism  Self-efficacy = Empathy Resilience . . making  Assertiveness
al. (2008) Programme solving regulation awareness control relationships skills
(PRP)
Recognizing . .
Shochet & Resourceful the current Self Improving . Personal Psychologi  Considering Keeping and
Adolescent management  self- Cognitive problem- ) -
Hoge p 12-16 11 strengths in the f lati - Vi cal support  others making the
(2009) rogram and in the face regulation  restructuring  solving networks perspectives peace
(RAP) of stress skills model
resources
Resilience
Builder Awareness of
Alvord et Program for Being Problem- Anger/anxiety Friendship Self- Interpersonal  Social
- 30 . personal - - . . b
al. (2011) Children proactive space solving management  skills regulation  relationships competence
and
Adolescents
Dyslexia
Firth et al. Coping . Personal Strong Problem- Self-
(2013) Resilience 10-11 10 Coping goals thoughts solving confidence
Program
Unsal & Ff:’ers(')lg;?:niefor Developing
Uyanik- ) . Expressing Coping Creating Hope for
Balat Pr}?.sl,((:ihoo’l 56 12 Relaxation emotions with fears personal meaning the future
(2016) C ildren’s resources
Social Skills
Amy Amy
Winehouse  Winehouse Combating  Poor body Low self- Coping with  Peer Planning
- L 13-18 6 - . . : . . .
Foundation  Resilience racism image confidence  bullying relationships  skills
(2017) Program
Enhancing
Resilience .
; Empathy and Negative
for Children - Stress Problem- - Return to the
Akar (2018) and 14-18 10 Resilience the_eory of Autonomy management  solving Flexibility ~ Humor thought future
mind hunter
Adolescents
Program
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Target Number Dimensions worked on in the program
Program Program age of
developers name range _sessions 1 2 3 4 5 6 7 8 9 10 11
Developing
Resilience Recognizing
Armstron Through Mental emotions Avoidance and Connections Choosing to
9 Emotions, health and and social . Anxiety, time, : Pleasant Meaningful ~ between 00sIng Problem-
etal. - 6-12 10 - Relaxation obsessive - ; - think -
Attitudes, giftedness and humor . distraction life thoughts and . solving
(2019) . . behaviors . differently
and Meaning awareness emotional emotions
(The literacy
D.R.EAM.)
Resilience
Psychoeduca Knowin Recoanizin Being goal-
tion Program 9 9 9 Keeping Recognizing oriented and  Creating
MoNE oneselfand  and - - .
for 11-14 13 . . thoughts challenging taking a secure social
(2021) feeling Adopting . .
Secondary - clear life events proactive role  bonds
worthy Emotions .
School in life
(RPP-SS)
Resilience Being goal-
Psychoeduca Knowing Recognizing . - - .
- Keeping Recognizing oriented and  Creating
MoNE tion P_rogram 14-19 13 one§elf and  and . thoughts challenging taking a secure social
(2021) for High feeling Adopting - .
b clear life events proactive role  bonds
School worthy Emotions in life
(RPP-HS)
Resilience
Psycho- .
Koghan Education 13-14 8 Self-esteem  Froblem- Self- Stress Planning the Responsibility
(2021) Solving efficacy management future
Program
(PSEP)
Note: MoNE = Ministry of National Education.
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Table 3 presents the frequency distributions according to the themes and topics that emerged in the needs
analysis, including the views of a total of 114 psychological counselors/guidance teachers, 71 females and 43
males, working in BILSEM.

Table 3
Frequency Distribution of the Themes and Topics That Emerged in the Needs Analysis
Theme Topic Frequency Total
Emotional development 53
Emotion management 52
Emotional awareness and emotion regulation Emotional state control 51 243
Emotion regulation 51
Emotional resilience 36
Career development 46
Ability development 43
Self-regulation and career Self-regulation 26 145
Entrepreneurship 16
Willpower training 14
Peer bullying 25
Cyber bullying 29
- Internet and game addiction 29
Challenging life events and stress Behavioral addictions 13 125
Learning problems 10
Coping with stress 19
Self-awareness 39
Self-knowledge/self-awareness Self-confidence 39 117
Self-knowledge 39
Communication and social skills 32
Social awareness and interaction Interpersqnal rglatlonshlps 29 106
Peer relationships 29
Psychosocial skills 16
Perfectionism 34
Giftedness-related characteristics Unexpected low achievement 37 82
Being twice different 11
L Creative thinking skills 39
Thinking processes Critical thinking skills 24 63
Values education 25
Other Moral education 9 39
Sexual education 5

As seen in Table 3, 30 different topics that psychological counselors/guidance teachers suggested to work
on to improve gifted students’ resilience were gathered under 8 different themes. The most suggested topics were
gathered under the theme of emotional awareness and emotion regulation (n = 243). The fewest topics were
gathered under the other theme (n = 39).

Discussion

In this study conducted to develop a resilience program for gifted adolescents, the content and needs
analyses were performed within the scope of the qualitative research design. Eleven resilience programs reached
in the literature were examined for the content analysis. The views of a total of 114 psychological
counselors/guidance teachers, 71 females and 43 males, were evaluated for the needs analysis.

According to the content analysis findings of the 11 programs examined, the target age range varies
between 5 and 19 years. The age group for which the most programs were prepared is 10-14 years (n = 8). This
finding is consistent with the fact that childhood and adolescence are the most suitable developmental periods for
implementing strategies that promote resilience, as indicated by Masten and Barnes (2018). Accordingly, a
resilience program for gifted individuals can be prepared according to the age range of 10-14.
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The number of sessions in resilience programs varied between 8 and 30, the number of sessions decreased
from past to present, and 7 programs had 10-13 sessions. In line with this, a resilience program should be in the
range of 8-13 sessions to be suitable for gifted adolescents’ characteristics and meet their needs.

According to the data obtained from the needs analysis with psychological counselors/guidance teachers
working in BILSEM, the themes are listed in the following order, from the most repeated to the least repeated one:
emotional awareness and emotion regulation (n = 243), self-regulation and career (n = 145), challenging life events
and stress (n = 125), self-knowledge and self-awareness (n = 117), social awareness and interaction (n = 106),
giftedness-related characteristics (n = 82), thinking processes (n = 63), and other (n = 39). The discussion will be
performed following this order.

The concept of self-regulation is used to define a person’s efforts to adapt in line with goal pursuit and to
strategically direct and manage them by performing the metacognitive planning, monitoring, and evaluation of a
person's cognitive state, behavior, motivation, and emotional state (Greene, 2017). Accordingly, emotion
regulation, which is defined as automatic, unconscious, or conscious processes used to increase the dimensions of
emotional reactions, reduce, or maintain reactions (Gross, 2014), is one of the sub-dimensions of self-regulation.
However, self-regulation is used in the literature in the context of planning and managing a person's cognitive
state, motivation, and behaviors in line with future goals. In this respect, self-regulation and emotion regulation
were addressed in two separate themes.

According to the data obtained from the needs analysis with psychological counselors/guidance teachers,
the topics under the most suggested emotional awareness and emotion regulation theme were included in most of
the current resilience programs (n = 243, e.g. Akar, 2018; Armstrong et al., 2019; Gillham et al., 2008; MoNE,
2021; Unsal & Uyanik-Balat, 2016). Additionally, the literature also draws attention to the social and emotional
problems experience by gifted children (Neihart & Yeo, 2018; Pfeiffer & Stocking, 2000). Therefore, including
one session on emotional awareness and one session on emotion regulation in a resilience program for gifted
adolescents will make the program more efficient.

The topics most recommended by psychological counselors/guidance teachers in the second place were
gathered under the theme of self-regulation and career (n = 145). Upon reviewing the available resilience programs,
it is seen that the variables under the theme of self-regulation and career were processed/worked on in the sessions
of the resilience programs (e.g. Alvord et al., 2011; Akar, 2018; Armstrong et al., 2019; Gillham et al., 2008;
MOoNE, 2021; Shochet & Hoge, 2009; Unsal & Uyanik-Balat, 2016). It is thought that working on self-regulation
and career, one of the areas in which gifted adolescents experience problems, will enable them to use their potential
even better. Including a session on this topic in the program to be prepared will strengthen the program.

Another theme including topics suggested by psychological counselors/guidance teachers working to
contribute to gifted students’ social and emotional development is challenging life events and stress (n = 125). It
is seen that resilience programs in the literature include the topics and variables that can create this theme (e.g.:
Alvord et al., 2011; Akar, 2018; Armstrong et al., 2019; Gillham et al., 2008; Koghan, 2021; MoNE, 2021; Shochet
& Hoge, 2009; Unsal & Uyanik-Balat, 2016). Concerning the topics included in this theme, the topics of peer
bullying (Peterson & Ray, 2006), cyberbullying and internet and game addiction, behavioral addictions (Sureda et
al., 2020), learning problems (Reis et al., 2000), and stress and coping strategies (Wooding & Bingham, 1988) are
studied in the context of gifted students. Hence including a session in the program in which challenging life events
and stress will be studied will be important in helping gifted students overcome the problems they will experience.

The topics of self-awareness, self-confidence, and self-knowledge were discussed under the theme of self-
knowledge and self-awareness (n = 117). Studies on the self-concept in gifted children have emphasized the
importance of these children perceiving themselves realistically (Loeb & Jay, 1987). Likewise, studies on this
topic (8/11) have been carried out in the available resilience programs (e.g. Alvord et al., 2011; Akar, 2018;
Armstrong et al., 2019; MoNE, 2021; Koghan, 2021; Shochet & Hoge, 2009). Gifted individuals' realistic self-
perception, self-knowledge, and beliefs about what they can and cannot do can be shaped according to the
unrealistic expectations of their family, friends, and teachers in their social environment. In line with this, the self-
perception formed according to expectations can be misleading and lead to disappointment in gifted students. The
realistic self-perception of gifted students will enable them to set realistic goals and make the right efforts to reach
their goals. Based on this, conducting studies on the theme of self-knowledge and self-awareness in the resilience
program to be prepared will yield valuable results.

The topics of communication and social skills, interpersonal relationships, peer relationships, and
psychosocial skills were gathered under the theme of social awareness and interaction (n = 106). Social

Yagbasanlar & Baloglu ONLINE FIRST



DESIGN OF A RESILIENCE PSYCHOEDUCATION PROGRAM FOR GIFTED ADOLESCENTS 10

development and interpersonal relationships are among the areas in which controversial results have been reported
concerning gifted individuals’ emotional development. Whereas some studies have reported that gifted individuals
are at higher risk for the development of social skills than typically developing peers (e.g., Freeman, 2006;
Olszewski-Kubilius et al., 2014), other studies have reported the opposite (e.g., Lopez & Sotillo, 2009; Schuur et
al., 2020). Gifted individuals may experience difficulty making and maintaining friendships due to their advanced
cognitive skills. For example, Gross (1993) found that children with very high intelligence scores (e.g. 1Q of 160
and above) had lower social self-esteem in comparison with their peers. Such children are aware that they are not
understood by their peers and that they differ from them in many ways. Therefore, they think that their giftedness
will be an obstacle in social terms for them (Swiatek, 2001). In this respect, including the topic of social awareness
and positive interaction in the program will play an essential role in solving the problems that may be encountered.

The topics of perfectionism, unexpected low achievement, and being twice different were gathered under
the theme of giftedness-related characteristics (n = 82). Important studies in the literature have been conducted on
the topics of perfectionism (Lee et al., 2021), unexpected low achievement (Snyder & Wormington, 2020), and
being twice different (Atmaca et al., 2022), which are important for gifted individuals. Kanli (2021) indicated that
perfectionism resembles a coin with two sides. While one side of the coin involves working devotedly and focusing
on agoal in gifted children, the other side includes avoiding tasks due to fear of failure or the emergence of chronic
procrastination behaviors. Characteristics such as procrastination, high anxiety level, time management problems,
inability to set work limits toward others, being overly critical, overly controlling, or sensitive may emerge in
gifted students who experience the adverse impacts of the perfectionism phenomenon. Hence it is recommended
that the topic of perfectionism be included in a resilience program for gifted adolescents.

Optimism and hope are topics included and worked on in resilience programs (e.g., Akar, 2018;
Armstrong et al., 2019; Gillham et al., 2008; Kochan, 2021; Shochet & Hoge, 2009; Unsal & Uyanik-Balat, 2016).
It is stressed that optimism plays an essential role in providing motivation in gifted children (Hoekman, 2005).
Gifted children's hope for the future and their optimism will enable them to work harder for their goals and
objectives, be more diligent, better exhibit their creativity, and produce more qualified products. In this regard,
including optimism studies in the resilience program will also increase the program’s quality.

Examining the resilience programs prepared for adolescents in the content analysis conducted in the
present study and the fact that the findings of the needs analysis did not reflect the views of all guidance
teachers/psychological counselors working in BILSEM throughout Tiirkiye constitute the study’s limitations. It is
recommended that these limitations be eliminated in future studies.

In light of all the discussions presented above, a psychoeducation program for gifted adolescents can
consist of 10 sessions for individuals aged 10-14, in line with the findings in the literature. As specified in the topic
headings below, it is considered that conducting sessions on self-awareness and emotional awareness of gifted
adolescents at the beginning of the program, thinking processes, challenging life events, perfectionism, self-
regulation, and social interaction in the middle of the program, and optimism and hope at the end of the program
will increase gifted adolescents’ resilience. The dimensions of a 10-session program for gifted adolescents,
including the beginning and ending sessions, are presented Figure 1. It is considered that preparing the dimensions
that will form the program sessions according to the given order will increase the program’s efficiency.
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Figure 1
Sessions and Dimensions of a Resilience Program for Gifted Adolescents

1. Acquaintance and program introduction

2. Self-knowledge/self-awareness

3. Emotional awareness

4. Emotion regulation

5. Thinking processes and cognitive restructuring

6. Recognizing challenging life events

8. Self-regulation and proactivity

9. Social awareness and positive interaction

10. Being optir

After the program including the dimensions specified above is developed, the program’s efficiency should
be tested with studies to be conducted in experimental or quasi-experimental designs. The program’s efficiency
can be increased by making the necessary improvements as a result of the test. The participation of guidance
teachers/psychological counselors specialized in the field of giftedness in implementing the program will increase
the program’s power.
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