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Individuals are not born with an awareness of democracy, active participation,
their rights and freedoms. It took a long time, from ancient times until the early
twentieth century, for formal and compulsory school education to begin. In the past,
different education systems were applied across various civilizations. With modern
education, the need to develop structured curricula with specific standards emerged
(Giiven, 2018). A curriculum consists of the elements of 'goals (behavior, outcomes,
learning outputs), content, learning experiences, and assessment' (Bektas & Turan,
2022, p. 3). The basic structure of the Social Studies Curriculum (2018) is composed
of 'learning areas, outcomes, competencies, skills, values, assessment, and evaluation'
(Ersoy, 2021, p. 104). Curricula are prepared in line with national education policies,
scientific, technological, and educational developments worldwide, international
agreements, national constitutions, human rights and freedoms as stated in laws,
teaching-learning approaches, educational philosophy, and curriculum theories.
Additionally, they have student-centered content, are aligned with the requirements
of the age in terms of resources and materials, are supported by teacher training, and
can be updated (Korkmaz 1., 2019).

In the United States, various discussions about the content and objectives of
social studies classes have continued since they began to be taught in schools. Social
studies is an elementary and middle school course that uses knowledge from
disciplines such as geography, history, civics, anthropology, law, economics,
psychology, sociology, philosophy, and political science. It supports students in
acquiring thinking and decision-making skills like a social scientist and determines
the civic characteristics of future generations (Aslan, 2016; Barr, 1997; Brophy, 1990;
Brophy & Alleman, 2006; Brophy & Alleman, 1992; Caliskan & Uzunkol, 2021;
Marker & Mehlinger, 1992; Parker, 2018). In this respect, the social studies course is
"the most comprehensive of all school subjects" (Ross, Mathison, & Vinson, 2014, s.
25). Among the disciplines under the umbrella of social studies, geography is effective
in cultivating conscious and environmentally sensitive individuals.

Geography, in its simplest form, is the study, understanding, and presentation of
the world. Geography is a science that examines natural, human, and economic
phenomena on the Earth's surface, establishing a connection with humans (Doganay
& Doganay, 2020; Haas, 1989). Geography education helps individuals recognize
both the world and our country, make informed decisions for development, cultivate
patriotism, and improve problem-solving skills, thus contributing not only to the
individual but also to their surroundings and country (Tas, 2008; Unlii et al. 2002). In
understanding space, revealing the interaction between space and humans, and
establishing cause-and-effect relationships, geography, which is taught under the
umbrella of social studies in middle school, plays an important role (Unal & Unal,
2012). Like other sciences, geography has certain fundamental principles when
introducing the Earth and its phenomena. Geography, which examines human-nature
relations based on the principles of causality, distribution, and connection, is one of
the disciplines that plays a role in cultivating individuals with the qualities specified
in Law No. 1739 on Basic Education and in the specific objectives of the Social
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Studies Curriculum (Doganay, 1993; Basic Education Law, 1973; Karatekin &
Sénmez, 2016; Ministry of National Education, 2018). In the United States,
organizations such as the National Council for Social Studies (NCSS), The American
Association of Geographers (AAG), and the National Council for Geographic
Education (NCGE) establish national standards in various disciplines, influencing the
content of social studies courses. Geography standards determined through a thematic
approach enrich the learning of geography in social studies classes. These themes
include movement, place, regions, location, and human-environment interaction
(Artvinli & Kaya, 2010; Parker, 2018). The learning outcomes of social studies
contribute to the acquisition of geographical knowledge, skills, and literacy.

Geographic skills can be utilized in many aspects of daily life (such as finding a
location, buying a house, commuting between work, home, and school) to make our
lives easier. These skills enable us to develop geographic thinking, allowing us to
understand, analyze, and generate new ideas about spatial information (Tas, 2008).
Geographic skills are abilities acquired through the use of knowledge provided by
geography. These skills include: map skills, fieldwork skills, geographic observation
skills, geographic inquiry skills, the ability to perceive change and continuity, the
ability to use evidence, and the ability to prepare and interpret tables, graphs, and
diagrams (Unlii, 2011). The skills in the 2018 Social Studies Course Curriculum
(SSCC) are directly (environmental literacy, map literacy, location analysis and
spatial perception) and indirectly (Research, observation, using evidence, drawing and
interpreting tables, graphs and diagrams) related to the discipline of Geography
(Kagar ve Bulut, 2020). Teaching these skills in social studies contributes to the
"socialization" of students and helps them become "good citizens" (Celikkaya ve
Kiirtimliioglu, 2017, s. 142). Some elements of the curriculum are dedicated to
literacy.

Literacy encompasses "the knowledge, competence, and skills in a particular
field" (Mkandawire, 2018, as cited in Dere & Ates, 2023, p. 360). In other words,
literacy is the sum of skills (Giines, 2000, as cited in Cakmak E., 2013). In the 2018
Social Studies Curriculum (SSCC), environmental literacy and map literacy (Duman
& Tural, 2019) are literacies associated with the geography discipline. Literacies,
which have emerged with the contributions of various disciplines, have been
integrated into curricula in Turkey since the 2000s. The processes of updating and
revising curricula in Turkey are carried out by the Board of Education and Discipline
under the Ministry of National Education.

In the last century in Turkey, changes and updates have been made to the social
studies curricula for various reasons (Akpmar & Kaymakceil, 2012; Catak, 2015;
Korkmaz & Giiler, 2020). Curricula encompass all activities related to the processes
of teaching and learning (Cubukgu, 2015). In the 6th-grade guide of the Social Studies
Curriculum (SBDOP), the following reasons were provided for the changes made to
the curriculum:

1. The changes and developments occurring globally,
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2. The conclusions reached regarding evaluations related to European Union
norms and educational approaches,

3. Needs analyses (Ministry of National Education, 2006).

In Turkey, the changes made to the curricula in 2017 for the reasons mentioned
above began to be implemented starting in 2018. The process of the changes made to
the 2018 Social Studies Curriculum (SSCC) is described as follows: examining the
curricula of different countries, reviewing academic studies, gathering feedback from
teachers and administrators, analyzing subject area reports from provinces,
conducting surveys with open-ended questions, and analyzing various reports and
documents (Constitution, legislation, development plans, council decisions,
government programs, reports prepared by non-governmental organizations and
political parties) (Ministry of National Education, 2018). The justification for the
changes made to the curriculum in 2024 was stated as "simplifying the subject content
to effectively implement the learning process" (Ministry of National Education, 2024,

p-4).

In the literature, there are many studies examining the social studies curricula
and the geography discipline in the social studies course. In studies examining the
social studies curriculum in the United States (Keskin & Coskun Keskin, 2020) and
comparing the social studies curricula of the U.S. and Turkey (Utkiir-Giilliihan &
Bekiroglu, 2022), the curricula have been analyzed from various aspects. In the
international literature on social studies curricula, various studies have provided
evaluations of the social studies course (Ross, Mathison, & Vinson, 2014; Ross W.
E., 2006; Thorton, 2008). As a result of the research conducted in the literature, the
learning areas of geography discipline in the 4th grade textbook according to the 2017
curriculum (Celen, Fidan, & Hayir Kanat, 2019), the objectives, skills, values and
measurement and evaluation sections in the curriculum that started to be implemented
in 2018 (Oztiirk & Kafadar , 2020), 5th grade skills and values (Karasu Avci & Bilen,
2023), the curricula applied in different courses in 2018 (social studies, life science,
our city, science) (Sahin & Ince, 2020), the distribution of 2018 SSCC values and
skills in learning areas and the weight status of different disciplines according to the
learning areas in the curriculum (Turan, 2019). In addition, among the studies in the
literature, social studies curricula of different years were examined comparatively
(Ciftei & Akga, 2019; Coban & Aksit, 2018; Kalayci1 & Baysal, 2020; Tonga, 2019;
Turan R. , 2018; Yildinm & Caligkan, 2024). The social studies curricula
implemented after the Proclamation of the Republic were examined to cover certain
periods (1924-2005 and 1924-2017) (Aykag, 2011; Catak, 2015; Korkmaz & Giiler,
2020; Zabun, 2022). In various studies focusing on the curriculum, different
dimensions of the curriculum were evaluated. Examination of the curriculum with a
pluralism perspective (Ceylan & Korkmaz, 2021), 21st century skills (Yal¢in & Tural,
2023), measurement and evaluation (Sénmez & Kiligoglu, 2016) were explained. In
addition to these, the curriculum was examined according to the solo taxonomy
(Bursa, 2022), curriculum evaluation with teacher opinions (Ocak & Kocaman, 2021;
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Oflar, 2017; Turan R. , 2020; Ugur, Coskun Keskin, & Senel, 2022), curriculum
evaluation with academician opinions (Cakmak, Kagar, & Akgiin, 2023; Cepni,
Kilcan, & Palaz, 2019). In this way, the components of the social studies curriculum,
along with the views of teachers and academics, as well as the literature, have been
comprehensively evaluated.

The discipline of geography promotes “developing students' geographical
knowledge and thinking, informing them about the world and promoting their
understanding of the fundamental concepts of geography” (Catling & Lee, 2017). A
good social studies curriculum will make teachers aware of the centrality of
conceptual understanding, provide them with a practical and appropriate model of
thinking skills that will enable students to both “understand people and their
interactions with each other and their environment” and enable students to “participate
in a changing society as confident, informed, and responsible citizens” (Barr, 1997, p.
11). In April 2024, the draft Social Studies Curriculum was presented to the public
and approved in May 2024. Therefore, although there are many studies examining
previous Social Studies Curricula from different perspectives, there are not enough
studies comparing the 2018 and 2024 Social Studies Curricula in terms of their
geographical dimensions. With this study, it is aimed to contribute to the literature on
the social studies course and to provide data for researchers.

Purpose

The purpose of this study is to “make a general evaluation of the geography
discipline in the 2018 Social Studies Curriculum and the 2024 Social Studies Course
Curriculum.” In this context, the following questions have been sought to be
answered:

1. How were geography outcomes/learning outcomes included in the 2018 and
2024 social studies curricula (grades 4, 5, 6 and 7)?

2. How are learning areas included in the 2018 and 2024 social studies curricula
(grades 4, 5, 6 and 7)?

3. How are skills included in the 2018 and 2024 social studies curricula (grades
4,5,6 and 7)?

4. How are values included in the 2018 and 2024 social studies curricula (grades
4,5,6 and 7)?

5. How are measurement and evaluation included in the 2018 and 2024 social
studies curricula (grades 4, 5, 6 and 7)?



194 Avgiil Giirler and Giircan Giirgen

Method

In this study, the document review approach, one of the qualitative research
methods, was used. Qualitative research is “a research process in which various data
collection methods such as observation, interview, and document analysis are used.”
(Yildinm & Simsek, 2018, s. 41). Document review consists of the stages of
collecting, reviewing, questioning, and analyzing documents (O’leary, 2004; as cited
in Ozkan, 2020). The data obtained were analyzed in accordance with the research
questions and explained using descriptive analysis (Yildirim & Simsek, 2018). In this
study, the documents of the 2018 Social Studies Curriculum, the 2024 Social Studies
Curriculum, and the Common Text of The Century of Tiirkiye Education Model
Curricula were used. These documents were downloaded from the website
https://mufredat.meb.gov.tr/. Due to its nature, the social studies course has
interdisciplinary learning areas and outcomes that include information from history,
geography, citizenship knowledge, and other disciplines. In this study, when
determining the outcomes/learning outputs, outcomes aligned with geographical
principles were selected from the learning areas that have a high concentration of
geographical content.

Ethical Committee Approval

In the article titled "Geography Education in Social Studies: A Comparison of
the 2018 and 2024 Curricula," ethics committee approval was not obtained because
the documents analyzed using the document analysis method were openly accessible
and published by the Ministry of National Education.

Findings
Findings for five sub-objectives are given under the Findings heading.

Findings Regarding Geography Learning Outcomes Between 2018 and 2024
Social Studies Course Curricula (4th, S5th, 6th and 7th Grades)

The Geography learning outcomes included in the 4th grade level in the 2018
and 2024 SSCC’ are given in Table 1 below.
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Table 1

Geography Outcomes in the 4th Grade Social Studies Curriculum for 2018 and 2024

2018 Social Studies Course Curriculum

2024 Social Studies Course Curriculum

SS.4.3.1. Makes inferences about the location of
any place in its surroundings.

SS.4.3.2. Draws the layout of the spaces used in
daily life.

SS.4.3.3. Differentiates between natural and
human-made elements in their environment.
SS.4.3.4. Observes weather events in their
surroundings and transfers their findings into
illustrated graphs.

SS.4.3.5. Makes inferences about the landforms
and population characteristics of their place of
residence and its surroundings. SS.4.3.6. Prepares
necessary measures for natural disasters.*
SS.4.5.2. Recognizes the main economic activities
of their family and close environment.

SS.4.5.5. Uses the resources in their surroundings
without wasting them. SS.4.7.1. Introduces
various countries around the world.

SS.4.7.2. Understands Turkey's relationships with
its neighbors and other Turkic Republics.
SS.4.7.3. Compares cultural elements of different
countries with the cultural elements of their own
country.

SS.4.7.4. Respects different cultures.

Total: 12

SS.4.2.1. Uses maps to find location and direction.
SS.4.2.2. Analyzes the interaction between nature
and humans based on their immediate environment.
SS.4.2.3. Shares the product they created regarding
measures to reduce the impacts of disasters.
SS.4.5.1. Interprets graphs related to the
consumption of natural resources.

SS.4.5.3. Analyzes the production, distribution, and
consumption processes of a product.

Total:5

* Changes were made to the Social Studies Curriculum in 2023.

It is observed that the number of learning outcomes at the 4th-grade level has
been reduced and that the outcomes in the "Global Connections" learning area are not
present in the learning areas of the 2024 Social Studies Curriculum (SSCC).

In Table 2 below, the learning outcomes for the Sth-grade level in the Social

Studies Curriculum are provided.
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Table 2

Geography Outcomes in the 5th Grade Social Studies Curriculum for 2018 and 2024

2018 Social Studies Course Curriculum

2024 Social Studies Course Curriculum

SS.5.2.2. Introduces the natural assets, historical
sites, objects, and artifacts in their surroundings.

SS.5.2.3. Compares the cultural characteristics of
various places in our country with the cultural
characteristics of their surroundings, identifying
the similarities and differences.

SS.5.3.1. Generally explains the landforms of
their place of residence and its surroundings on
maps.

SS.5.3.2. Explains the impact of the climate in
their surroundings on human activities, giving
examples from daily life.

SS.5.3.3. Provides examples of the effects of
natural and human-made features on population
and settlement in their place of residence and its
surroundings.

SS.5.3.4. Questions the causes of disasters and
environmental problems in their surroundings.

SS.5.3.5. Explains the effects of natural disasters
on community life with examples.*

SS.5.5.1. Analyzes the economic activities of
their place of residence and its surroundings.
SS.5.5.2. Recognizes the professions that develop
in connection with the economic activities of their
place of residence and its surroundings.

SS.5.5.3. Analyzes the impact of the economic
activities in their surroundings on people's social
lives.

SS.5.5.4. Analyzes the production, distribution,
and consumption network of products aimed at
meeting basic needs. SS.5.7.1. Investigates the
role of their place of residence and its
surroundings in the economic relations between
our country and other countries.

SS.5.7.2. Discusses the impact of communication
and transportation technology on economic
relations between countries.

SS.5.7.3. Explains the importance of tourism in
international relations.

SS.5.7. 4. Provides examples of common
heritage elements found in various countries.

Total: 15

SS.5.2.1. Determines the relative location
characteristics of the province they live in.
SS.5.2.2. Interprets the changes in the natural and
human environment in their province with reasons
and consequences.

SS.5.2.3. Organizes awareness activities to reduce
the impacts of potential disasters in their province.
SS.5.2.4. Gathers information about the
neighboring countries of our country. SS.5.5.1.
Interprets the impact of using resources efficiently
on nature and humans. SS.5.5.3. Summarizes the
economic activities in their province.

Total:6

* Changes were made to the Social Studies Curriculum in 2023.

In Table 2 provided above, the number of outcomes/learning outputs has been
reduced by more than half. The outcomes in the "Global Connections" learning area
have been included as the learning output of "being able to gather information about
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neighboring countries" in the 2024 Social Studies Curriculum (SSCC). The outcome
of recognizing neighboring countries, which was at the 4th-grade level, has been
moved to the Sth-grade level. Additionally, the content of the topic outcome related
to areas far from the immediate environment in the 2018 SSCC has been modified in
the 2024 SSCC learning outputs to "the province they live in," thereby narrowing the
content framework.

Table 3 below presents the learning outcomes at the 6th-grade level in the Social
Studies Curriculum.

Table 3
Geography Outcomes in the 6th Grade Social Studies Curriculum for 2018 and 2024

2018 Social Studies Course Curriculum

2024 Social Studies Course Curriculum

SS.6.3.1. Uses concepts related to location to
describe the geographical position of continents,
oceans, and our country

SS.6.3.2. Examines Turkey’s basic physical
geography features, including landforms, climate
characteristics, and vegetation, on relevant maps.
SS.6.3.3. Shows Turkey’s basic human geography
features on relevant maps. SS.6.3.4. Makes
inferences about climate characteristics based on
human  experiences in  different natural
environments around the world.

SS.6.5.1. Relates the resources of our country to its
economic activities.

SS.6.5.2. Analyzes the effects of the unconscious
consumption of resources on living life,
emphasizing the importance of renewable and non-
renewable resources. SS.6.5.3. Prepares investment
and marketing project proposals considering
Turkey’s geographical features.

SS.6.7.1. Analyzes our country’s cultural, social,
political, and economic relations with Turkic
Republics and neighboring states. SS.6.7.2.
Analyzes our country’s economic relations with
other countries.

SS.6.7.3. Analyzes the roles our country plays on
the international stage based on its political,
military, economic, and cultural characteristics.

Total: 10

SS.6.2.1. Identifies the location characteristics of
our country, continents, and oceans.

SS.6.2.2. Analyzes the relationship between the
natural and human environment features of our
country. SS.6.2.3. Interprets Turkey’s cultural
collaborations with the Turkic world. SS.6.5.1.
Analyzes the relationship between our country’s
resources and economic activities.

SS.6.5.2. Makes inferences about the
relationship between economic activities and
professions.

Total:5

In Table 3 above, it is observed that there has been a 50% reduction in the

learning outcomes related to the geography discipline. The learning outcome SS.6.7.1,
which involves interpreting cultural relations with the Turkic Republics, remains in
the 2024 SSCC, but the outcome of analyzing social, political, and economic relations
is not included in the new program. Additionally, the types of climates seen around
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the world (monsoon, polar, equatorial climates) and their effects on human life have
been completely removed from the program.

Below, Table 4 presents the 7th-grade geography learning outcomes included in
the 2018 and 2024 Social Studies Curriculums.

Table 4
Geography Outcomes in the 7th Grade Social Studies Curriculum for 2018 and 2024

2018 Social Studies Course Curriculum 2024 Social Studies Course Curriculum

SS.7.3.1. Draws inferences about factors SS.7.2.1.Interprets the changes brought about by
influencing settlement from the past to the present  globalization in human and societal life.
through case studies. SS.7.2.2. Summarizes the role of our country in
SS.7.3.2. Interprets Tiirkiye’s demographic solving regional and global issues.
characteristics based on factors affecting SS.7.5.2. Analyzes the relationship between
population distribution in Tiirkiye. economic development and the production,
SS.7.3.3. Discusses the causes and consequences of  distribution, and consumption cycle.

migration through case studies.

SS.7.3.4. Provides examples of negative situations

arising from restrictions on basic rights, such as

settlement and travel freedom. SS.7.5.1. Explains

the importance of land in production and

management with examples from the past and

present.

SS.7.5.2. Evaluates the social and economic

impacts of advancements in production technology.

SS.7.5.3. Provides examples of the work of

institutions and non-governmental organizations

and their roles in social life. SS.7.7.1. Provides

examples of international organizations of which

Turkey is a member. SS.7.7.2. Recognizes the

economic regions and organizations Turkey is

involved with. SS.7.7.4. Develops ideas for solving

global issues in collaboration with friends.

Total: 10 Total: 3

According to the findings in Table 4 provided above, it is observed that the
outcomes related to human geography are not included in the new curriculum, and
only the part related to global issues from the outcomes in the "Global Connections"
learning area is present in the new program. The content of the "Production,
Distribution, and Consumption” learning area has been altered, and its counterpart in
the 2024 program, titled "Economy in Our Lives," has been modified to focus on
national development initiatives.

According to the outcomes listed in the tables, the number of learning outcomes
in the 2018 SSCC (f=46) has been significantly reduced in the 2024 SSCC (f=20). In
addition to the reduction in the number of outcomes, the content of learning areas has
also been differentiated. For example, content related to human geography sub-
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disciplines such as population and settlement in the 7th-grade "Production,
Distribution, and Consumption" learning area has been removed. Instead, a historical
content related to National Development Initiatives is now included in the "Economy
in Our Lives" learning area. Some learning outcomes have also had their grade levels
adjusted. For instance, the outcome SS.5.5.2. “Recognizes the professions that
develop based on economic activities in their place of residence and its surroundings”
has been changed from 5th grade to 6th grade as SS.6.5.2. “Makes inferences about
the relationship between economic activities and professions.”

Findings on Learning Areas in the 2018 and 2024 Social Studies Curricula (4th,
5th, 6th, and 7th Grades)

The learning areas of the 2018 and 2024 Social Studies Curricula are provided
below.

Figure 1
Learning Areas in the 2018 and 2024 Social Studies Curricula

«1. Individual and Society

2. Culture and Heritage

+3. People, Places, and Environments
4. Science, Technology, and Society

*5. Production, Distribution, and
2018 Social Studies Consumption
Course Curriculum 6 Active Citizenship

«7. Global Connections

«1. Living Together

2. Our Home, the World

3. Our Shared Heritage

*4. Long Live Our Democracy

5. Economy in Our Lives

6. Technology and Social Sciences

Upon examining Figure 1, it is observed that the number of learning areas has
been reduced and the names of the learning areas have been changed. When matched
according to the content of the learning areas, "Individual and Society” in the new
program corresponds to “Living Together”; “Culture and Heritage” corresponds to
"Our Shared Heritage" ; "People, Places, and Environments” corresponds to “Our
Home, the World”; "Science, Technology, and Society” corresponds to "Technology
and Social Sciences”; "Production, Distribution, and Consumption” corresponds to
"Economy in Our Lives”; and "Active Citizenship” corresponds to "Long Live Our
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Democracy”. The outcomes related to the "Global Connections" learning area have
either been moved to different grade levels or removed entirely from the program.

The lesson hour allocations for learning areas are provided in the following
Tables 5 and 6. According to these tables, it is observed that the durations allocated
to the learning areas have changed. In both programs, the most time has been allocated
to the "Culture and Heritage" discipline in history and its corresponding learning area,
"Common Heritage." In the 2024 curriculum, "School-Based Planning," which was
not present in previous programs, has been allocated five lesson hours across four
grade levels.

Table 5

Lesson Hours by Learning Areas in the 2018 Social Studies Course Curriculum
Learning Areas 4th Grade 5th Grade 6th Grade 7th Grade
1. Individual and Society 12 14 12 12
2. Culture and Heritage 14 18 22 30
3.People, Places, and Environments 20 18 14 15
4. Science, Technology, and Society 16 14 12 12
5. Production, Distribution, and 18 18 18 15
Consumption
6. Active Citizenship 14 12 16 12
7. Global Connections 14 14 14 12
Total 108 108 108 108

Table 6

Lesson Hours by Learning Areas in the 2024 Social Studies Course Curriculum
Learning Areas 4th Grade 5th Grade 6th Grade 7th Grade
1. Living Together 18 16 16 16
2. Our Home, the World 19 22 18 10
3. Our Shared Heritage 19 18 22 25
4. Long Live Our Democracy 18 23 18 22
5. Economy in Our Lives 17 18 18 12
6. Technology and Social Sciences 12 6 11 18
School-Based Planning 5 5 5 5

Total 108 108 108 108

Tables 7 and 8 show the percentage distributions allocated to the learning areas.
According to these tables, the shares of the learning areas in the curriculum have
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changed. In the 2024 SSCC, the learning area "Our Home, the World" has a
decreasing proportion in middle school.

Table 7

Percentage Distributions by Learning Areas in the 2018 Social Studies Course
Curriculum

Learning Areas 4th  Grade 5th  Grade 6th  Grade 7th  Grade
(%) (%) (%) (%)

1. Individual and Society 11,1 13 11,1 11,1
2. Culture and Heritage 13 16,6 20,4 27,8
3.People, Places, and 18,5 16,6 13 13,9
Environments

4. Science, Technology, and 14,8 13 11,1 11,1
Society

5. Production, Distribution, and 16,8 16,6 16,6 13,9
Consumption

6. Active Citizenship 13 11,1 14,8 11,1
7. Global Connections 13 13 13 11,1
Total 100 100 100 100
Table 8

Percentage Distributions by Learning Areas in the 2024 Social Studies Course
Curriculum

Learning Areas 4th  Grade 5th  Grade 6th Grade 7th  Grade
(%) (%) (%) (%)

1. Living Together 17 15 15 15

2. Our Home, the World 17 20 17 9

3. Our Shared Heritage 17 17 20 24

4. Long Live Our Democracy 17 21 17 20

5. Economy in Our Lives 17 17 15 11

6. Technology and Social Sciences 11 5 11 16
School-Based Planning 4 5 5 5

Total 100 100 100 100

* This implementation has allocated time for various activities.

Findings on Skills in the 2018 and 2024 Social Studies Course Curricula (4th,
5th, 6th, and 7th Grades)

Skills and literacies in the Social Studies curricula are presented in Tables 9, 10,
and 11. In terms of quantity, the 2018 SSCC includes all skills and literacies (f=27),
whereas the 2024 SSCC includes skills and literacies (f=35). Additionally, the 2024
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curriculum’s skills learning outcomes are categorized under conceptual skills,
physical skills, field skills, and tendencies. Literacies are provided under the heading
of system literacy.

Table 9
Field Skills in the 2018 and 2024 Social Studies Course Curriculum

2018 Social Studies Course Curriculum

2024 Social Studies Course Curriculum

1. Research 1. Perception of Time and Chronological
2. Perception of Change and Thinking**
Continuity* 2 Evidence-Based Inquiry and Research**
3 Critical Thinking 3 Historical Empathy
4 Empathy 4.  Perception of Change and Continuity**
5. Entrepreneurship 5. Social Participation
6.  Observation* 6 Entrepreneurship
7. Use of Evidence* 7 Spatial Thinking*
8 Decision Making 8 Geographic Inquiry*

9.  Location Analysis* Geographic Observation and Fieldwork*
10. Perception of Space* 10. Map Skills*
11. Problem Solving 11. Tables, Graphs, Figures, and/or Diagrams*
12.  Social Participation 12.  Logical Reasoning
13. Drawing and Interpreting Tables, 13.  Philosophical Inquiry
Graphs, and Diagrams* 14. Philosophical Reasoning
14. Correct, Beautiful, and Effective 15. Formulating Philosophical Thought
Use of Turkish 16. Critical Sociological Thinking
15. Innovative Thinking 17. Historical Problem Analysis and Decision
16. Perception of Time and Making
Chronology*
17. Awareness of Stereotypes and
Prejudices
Source: (Ministry of National Education, 2024, p. 6)
*Geographical Skills

**Skills Explained as Part of the History Discipline in the "Tiirkiye Century Education Model
Curriculum Common Text"

When examining Table 9 above, it is observed that the 2018 SSCC includes
seven domain skills, while the 2024 SSCC includes eight domain skills. The skills in
the 2024 SSCC include Spatial Thinking, Geographic Inquiry, Geographic
Observation and Fieldwork, Perception of Time and Chronological Thinking,
Evidence-Based Inquiry and Research, Map Skills, Perception of Change and
Continuity, and Skills in Using Tables, Graphs, Figures, and/or Diagrams. In the 2018
curriculum, the skills of spatial analysis and spatial perception are included within the
Spatial Thinking skill in the 2024 curriculum. It is observed that there are five direct
geographic skills in the 2024 curriculum. Table 10 below presents the literacies
included in the SSCC.
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Table 10
2018 and 2024 Social Studies Course Curriculum Literacies
2018 Social Studies Course Curriculum 2024 Social Studies Course Curriculum
1. Digital Literacy 1. Citizenship Literacy
2.  Financial Literacy 2. Information Literacy
3. Map Literacy* 3. Visual Literacy
4.  Legal Literacy 4.  Digital Literacy
5. Media Literacy 5. Arts Literacy
6.  Political Literacy 6.  Cultural Literacy
7. Environmental Literacy* 7. Sustainability Literacy
8.  Financial Literacy
9.  Data Literacy

*Geographical literacies

In Table 10, it is observed that environmental literacy and map literacy are not
among the literacies in the 2024 Social Studies Curriculum (SSCC). There is no longer
any direct geographical literacy in the 2024 SSCC. Literacies other than Digital and
Financial Literacy have been modified. There is an increase in the number of
literacies. Table 11 presents the social-emotional skills in the curricula.

Table 11

Socio-Emotional Skills in the 2018 and 2024 Social Studies Course Curriculum

2018 Social Studies Course 2024 Social Studies Course Curriculum
Curriculum
1. Self Skills 1. Self-awareness
1. Communication 2. Self-regulation
2. Collaboration 3. Self-adaptation
3. Self-regulation 2. Social Life 1. Communication
Skills 2. Collaboration
3. Social awareness
3. Common 1. Adaptability
/Integrated 2. Flexibility
Skills 3. Responsible

decision-making
Source: (Ministry of National Education, 2024, p. 6; Ministry of National Education, 2018, p. 8).

According to Table 11, the socio-emotional skills in the 2018 SSCC (f=3) consist
of (f=3) core skills and (=9) sub-skills in the 2024 curriculum.

Findings on Values in the Social Studies Course Curricula (Grades 4, 5, 6, and
7) for 2018 and 2024

The values in the Social Studies curricula are shown in Table 12 below. The
values in this table encompass those from the texts prepared for the “Social Studies
Curriculum.” Those values that fall within the scope of the geography discipline are
shown in bold.
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Table 12

Values in the 2018 and 2024 Social Studies Course Curriculum

2018 Social Studies Course Curriculum

2024 Social Studies Course Curriculum

AR

Justice
Valuing family unity
Independence
Peace
Scientificity
Diligence
Solidarity
Sensitivity
Honesty
Aesthetics
Equality
Freedom
Respect

Love
Responsibility
Thrift
Patriotism
Charity

WA ; A W=

20.

Justice

Family Integrity
Diligence
Friendship
Sensitivity
Honesty
Aesthetics
Privacy
Compassion
Modesty
Freedom
Patience
Healthy Living
Respect

Love
Responsibility
Thrift
Cleanliness
Patriotism
Charity

Values present in the 2018 SSCC but not included

Values not present in the 2018 SSCC but

in the 2024 SSCC included in the 2024 SSCC

1. Valuing family unity 1. Friendship

2.  Peace 2. Modesty

3. Independence 3. Cleanliness

4.  Scientificity 4. Privacy

5. Solidarity 5. Patience

6.  Equality 6. Healthy Living
7.  Family Integrity
8. Compassion

Source: (Ministry of National Education, 2024, p. 6; Ministry of National Education, 2018, p. 8).

In the "Common Text of the Tiirkiye Century Education Model Curriculum," the

total number of values included in the "Virtue-Value-Action Model" is determined as

(=20). The booklet contains explanations about the actions related to values and the
approach/method to be used (Ministry of National Education, 2024).

Table 13 below presents the distribution and frequencies of values in the Social
Studies course by grade level.
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Table 13

Distribution of Values in the 2024 Social Studies Curriculum and the Tiirkiye Century
Education Model Curriculum by Grade Level

Value Code Value 4th Sth 6th 7th Total (f)
Grade Grade Grade Grade

\! Justice v v v v 4
V2 Family Integrity v v v 3
V3 Diligence v v v v 4
V4 Friendship v v 2
Vs Sensitivity v v v v 4
V6 Honesty v v 2
V7 Aesthetics v v 2
A% Privacy v v v 3
\& Compassion v 1
V10 Modesty v 1
Vi1 Freedom N4 v N4 3
Vi2 Patience N4 1
Vi3 Healthy Living v NG 2
Vi4 Respect v v v v 4
VIS Love v v v v 4
V16 Responsibility v v NG v 4
V17 Thrift v v 2
Vi3 Cleanliness v v v 3
V19 Patriotism v v v v 4
V20 Charity v v v 3

Total (f) 18 13 13 12

In the Social Studies curriculum, the values present at all four grade levels (=7)
are Justice, Diligence, Sensitivity, Respect, Love, Responsibility, and Patriotism, as
seen in Table 13. Values present in only three grade levels (/=5) are Family Integrity,
Privacy, Freedom, Cleanliness, and Charity. Values present in only two grade levels
(=5) are Friendship, Honesty, Aesthetics, Healthy Living, and Thrift. Values present
in only one grade level (/=3) are Compassion, Modesty, and Patience.

Findings Related to Assessment and Evaluation in the Geography Area (Grades
4,5, 6, and 7) of the 2018 and 2024 Social Studies Curricula

In the 2018 SSCC, the principles of assessment and evaluation are outlined in
detail. According to these principles, assessment and evaluation should be aligned
with learning outcomes, adhere to technical and academic standards, be process-
based, account for individual differences, encompass cognitive and affective aspects
of individuals, and involve measurements taken at different times (Ministry of
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National Education, 2018, p. 6). However, example tools for assessment and
evaluation have not been specified.

In the 2024 Social Studies Curriculum (SSCC), the term "Learning Evidence"
has been used to express the assessment and evaluation process. It has been
emphasized that the process should be organized based on "formative assessment,"
align with a "holistic approach," and utilize "process-oriented" evaluation tools
(Ministry of National Education, 2024, p. 7). The assessment and evaluation
suggestions related to the geography area in the 2024 SSCC are as follows:

e  Use of worksheets in the 4th-grade "Our World" learning area (worksheets
containing different types of maps, worksheets with questions on finding
location and direction on a map)

e  4th-grade "Our World" learning area performance task and rubric (preparing
a book cover and promotional text aimed at protecting nature and living
things)

e  4th-grade "Our Economy" learning area performance task and rubric (the
journey of a product)

e  Sth-grade "Our World" learning area performance task and rubric (preparing
a poster introducing neighboring states)

e Sth-grade "Our Economy" learning area performance task and rubric
(preparing a poem, news article, etc. related to the efficient use of resources)

e  6th-grade "Our Economy" learning area map drawing (economic activities)

e  7th-grade "Our World" learning area presentation (related to local and global
issues)

In the 2024 Social Studies Curriculum (SSCC), while it is suggested to use
worksheets, performance tasks, rubrics, and various questions in the explanatory texts
of the learning areas, no examples of these assessment and evaluation tools have been
provided.

Conclusion and Recommendations

This study has reached various findings through the examination of geography
outcomes/learning outputs, learning areas, skills, literacies, values, and assessment
and evaluation components in the 2018 and 2024 Social Studies Curricula. In this
context, the evaluation of the curricula regarding the geography discipline reveals that
the number of learning areas in the social studies course and geography outcomes has
decreased, and that geographical literacies (environmental literacy and map literacy)
have been completely removed.

In the context of the study's first research question, an evaluation of geography
outcomes in the 2018 and 2024 Social Studies Curriculum (SSCC) revealed that the
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number of geography outcomes in the 2024 curriculum was reduced from 47 in 2018
to 19 in 2024. Additionally, changes were made to the content of learning areas, some
outcomes were moved to different grade levels, and a significant portion of the
outcomes in the "Global Connections" learning area were removed from the program.
Similar results were found in the literature, particularly in studies that examined the
interdisciplinary structure of the social studies course, indicating that the weight of
the geography discipline within the 2018 SSCC was already low (Kogal & Gegit,
2023; Turan S., 2019). Comparative analyses of the curricula have also reached
similar conclusions (Eker, 2020; Kalayc1 & Baysal, 2020).

Although many studies have suggested a reduction in the number of outcomes
and the share of geography in the social studies course, the decrease in geography
outcomes signifies a shift away from the systematic teaching of fundamental
knowledge, skills, and competencies related to the discipline. Contrary to these
studies, however, the comparison of the 2005 and 2018 curricula revealed that
geography outcomes and skills had quantitatively increased and enriched in content
(Ciftei & Akea, 2019). In Ciftci and Akga’s (2019) study, the observed discrepancy
in the number of geography outcomes in the 2018 SSCC was attributed to the
inclusion of outcomes related to other social sciences, such as history and economics,
under the geography outcomes category. While the necessary guidelines for
implementing outcomes in teaching and learning processes were outlined in the guides
prepared in 2005, the 2018 curriculum lacked such explanations (Ocak & Kocaman,
2021). In the 2024 SSCC, however, the inclusion of explanations regarding teaching-
learning practices in each learning area is considered a positive development.

Nevertheless, it must be emphasized that curricula serve as a guide for teachers
and as a scientifically grounded plan that outlines the knowledge, skills, and
competencies students are expected to acquire. The absence of the committees that
prepared the curriculum and the bibliography in the curricula designed after 2005
emerges as features that should not exist in a scientifically sound and ethically
principled plan. Outcomes—referred to as "learning outputs" in the 2024 Social
Studies Curriculum—must take into account elements such as teaching and learning
processes, individual development, relevance to current issues, technological
advancements, and national and international scientific developments. Additionally,
pilot implementations should be conducted, and the results of these implementations
should be analyzed before the curriculum is finalized. Furthermore, the significant
reduction of geography outcomes may hinder the acquisition of environmental
awareness, geographical knowledge, and skills, as well as the understanding and
preservation of the geographical characteristics of Turkey and the world. It may also
complicate the decision-making process for addressing issues related to these areas.

The second research question regarding the evaluation of the learning areas in
the 2018 and 2024 SSCC reveals that the number of learning areas has been reduced
from seven to six, with five class hours allocated for “school-based planning.”
Additionally, the proportion of learning areas containing geography content has
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significantly decreased as grade levels increase in middle school. History and
citizenship knowledge, along with other social sciences, now receive more class hours
and a higher percentage compared to geography. This situation is consistent with
results from other studies examining the learning areas in the 2005, 2017, and 2018
SSCC (Bebe & Unlii, 2012; Coban & Aksit, 2018; Kalayc1 & Baysal, 2020;
Kizilgaoglu & Tas, 2007; Turan, 2018; Yildirnm & Caliskan, 2024). The learning
areas of social studies in Turkey have been organized from 4th to 7th grade by
adopting the learning areas defined by the NCSS in the United States (Oztiirk &
Deveci, 2020).

For a new curriculum to be considered, the previous curriculum must have lost
its effectiveness and failed to meet the established goals (Coban & Aksit, 2018). In
this regard, several questions arise about the old and new curricula. The Ministry of
National Education has cited ‘simplification’ as the reason for reducing the number
of learning areas and outcomes. However, while the number of learning areas and
outcomes has been reduced, the number of pages and volume of textbooks has
increased, suggesting that the nature of simplification is unclear. John Dewey
emphasized that educational methods and curriculum changes must align with
industrial and societal changes (Dewey, 2023). Therefore, it is not entirely clear
whether there is a societal need for a new curriculum.

The simplification of learning areas containing geographical content indicates
that the importance of the geography discipline may not be fully understood. Since
2005, the approach in curricula has shifted, adopting a constructivist approach that
differs from previous programs. In 2005, teacher training was conducted, guides were
prepared, and efforts were made to provide guidance to teachers. Evaluation reports
were requested from program implementers. For the 2024 update, it was decided to
implement the new curriculum in the 2024-2025 academic year for grades 1, 5, and 9
without conducting a pilot application. Simplifying geography topics could hinder
primary and middle school students from recognizing the discipline, understanding its
perspective, thinking like social scientists based on fundamental principles, analyzing,
problem-solving, and making decisions, leading to a significant gap in learning.

In addressing the study's third research question, which focuses on the evaluation
of skills in the 2018 and 2024 Social Studies Curricula (SSCC), it was found that the
number of geographical skills and literacies increased from 27 in 2018 to 35 in 2024,
indicating a quantitative rise. The classification of skills and literacies in the 2024
SBDOP has also been expanded. The identified categories include 17 subject-specific
skills for social studies, 9 socio-emotional skills, and 9 literacies. This aligns with
findings from studies such as Duman and Tural (2019) and Kacar and Bulut (2020),
which examined the names and numbers of skills and literacies in the curricula, as
well as with Cift¢i and Akga's (2019) study showing an increase in geographical skills
from 2005 to 2018, and Coban and Aksit’s (2018) research noting an increase in
geographical skills between 2005 and 2017. However, this study differs from the
aforementioned research in that geographical literacies were only added in 2017 and
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2018. Notably, in 2024, environmental literacy and map literacy were removed from
the curriculum, and geography’s connection to sustainability literacy is only weakly
emphasized in the 4th and 5th grades.

According to Ergiin and Ablak (2023), the 1998 elementary curriculum had the
most geographical skills while the 2005 curriculum had the fewest. As Kog (2013)
pointed out, the development of geographical awareness is "possible through
geographical skills" (p. 19). Unlii (2011) also emphasized that geographical skills
provide "the essential tools and techniques necessary for acquiring geographical
awareness" (p. 2157). However, due to the reduction in geographical skills and
literacies, the awareness, consciousness, and sensitivity that are expected to be
cultivated through these skills may no longer be achieved. Despite findings from
Turan (2018) and Oztiirk and Kafadar (2020), which indicated that the alignment of
skills and learning areas in the 2017 and 2018 curricula was insufficient, a positive
development in the 2024 SSCC is the explicit connection of skills, values, and
literacies with learning areas.

Nevertheless, when examining the distribution of skills across grade levels,
subcategories, and process components, it becomes evident that many subcategories
and process components are absent from the learning areas. Moreover, the skill of
geographical observation and fieldwork is entirely omitted from the curriculum. The
insufficient inclusion of geographical skills in the curriculum limits students’
acquisition of knowledge, skills, and competencies in both school and real-life
contexts, hindering their development into informed individuals capable of addressing
critical issues such as environmental problems, natural disasters, and global climate
change.

A general evaluation that reveals how geography is included in the specified
curriculum constitutes the limitation of this study. In this regard, a more detailed
examination of the relationships within the curriculum could be the subject of another
study. In a study examining skills and literacies from the perspective of teachers, it
was found that literacies remained at a knowledge level and the application of skills
was considered insufficient (Memigoglu, 2023). Numerous studies focusing on map
skills, which are fundamental tools in geography, emphasize that skill training should
be organized according to both individual development processes and the teaching
processes of the skills (Brown, 1986; Bugdayci, 2012; Giirler & Giirgen, 2024; Kog,
2021; Kog & Aksoy, 2015; McClure, 1992; Muir, 1985; Weeden, 2003). Bednarz et
al. have argued that "geography without maps" is not feasible (Bednarz, Acheson, &
Bednarz, 2006). The reduction of topics and content related to map skills, which are
defined as one of the most fundamental tools of geography, and the lack of
arrangements for skill stages in the curriculum, appear to be significant deficiencies.

When examining the "Common Text of The Century of Tiirkiye Education
Model Curriculum," it is observed that all skills at the preschool, primary, secondary,
and high school levels are shared in terms of stages and process components.
However, when looking at the reflections of these stages in the curricula, it is found
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that among the stages related to map skills in the Social Studies Curriculum (SSCC),
only one sub-skill, "Map Reading" (SBAB10.1), is present at the 4th-grade level.
There is no direct association with map skills in the learning areas of secondary school
classes where Social Studies is taught. The map skills are only limited to a relationship
between skills in the second learning area at the 6th-grade level, which includes
geographical content, and in the third learning area at the 7th-grade level, which has
a history focus. International and national studies argue that there are many stages of
map skills that students can acquire at the primary and secondary school levels, and
these skills should be taught systematically (Bugdayci, 2012; Ko¢ & Aksoy, 2015;
McClure, 1992; Muir, 1985; Weeden, 2003; Wiegand, 1999).

Although many studies have shown that map skills can be successfully taught
using various instructional approaches (Aktiirk, 2012; Ayas, Kaya, Tastan, & Ozder,
2015; Bagsibiiyiik & Cikili, 2002; Beitlova, Popelka, & Vozenilek, 2020; Brown, 1986;
Bugdayc1 & Selvi, 2018; Demiralp, 2006; Havelkova & Hanus, 2018; Kaldybekova,
Aksoy, & Abdymanapov, 2021; Ogiitveren, 2014; Rane, John, & Murthy, 2020), it is
not understandable why the stage for teaching map skills is set at a lower level. In
conclusion, possessing geographical skills offers numerous benefits from
physiological, sociological, psychological and pedagogical perspectives. Therefore,
curricula should have a rich and supportive content that promotes the acquisition of
skills and literacies. The explanations in the curricula about which specific skills
should be used in the learning areas should provide complete and accurate
relationships for both geographical skills and all other skills. Another issue is that the
basic components of curricula, such as skills, values, attitudes, and literacies, are not
sufficiently clearly stated in the descriptions for each specific subject, and compiling
all explanations relevant to the four different educational levels (preschool, primary,
secondary, and high school) into a single book (Ministry of National Education, 2024)
may be impractical and even somewhat confusing for those implementing the
curriculum.

Regarding the study's fourth research question, which evaluates values in the
2018 and 2024 Social Studies Curricula (SSCC), it was found that the number of
values increased from 18 in 2018 to 20 in 2024, indicating a quantitative rise. The
study also concluded that values such as independence, peace, scientific thinking,
solidarity, equality, and family unity were not included in the 2024 SSCC. However,
the adoption of the "Virtue-Value-Action Model" in the 2024 curriculum increased
the emphasis on values, and some values were listed under the "tendencies" category
as well. It was observed that compassion, humility, and patience were the least
represented values across grade levels in the 2024 curriculum. The distribution of
values by grade levels was uneven, with the highest number of values (18) allocated
to the 4th grade, and the lowest (12) in the 7th grade, while other grade levels had 13
values each. This lack of balance was similarly noted in a study examining the
relationship between outcomes, values, and skills in the 2018 5th grade SSCC (Karasu
Avci & Bilen, 2023).
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The conclusion that some values were not adequately represented in the value-
outcome relationships for the 6th and 7th grades aligns with this study's findings
(Tonga & Uslu, 2015). In another study analyzing the value-outcome alignment in the
2018 SSCC described as a significant deficiency (Tonga & Erdogan, 2022). Another
study found that the values of peace and equality were also not linked to any outcomes
(Esemen, 2020). Unlike the 2018 SSCC, where such gaps in value-outcome matching
were observed, the 2024 SSCC ensured that each grade level had value-outcome
associations explicitly outlined in the learning area explanations. This positive result
was also confirmed in the study by Yildirim and Caligkan (2024).

In addition, a study conducted with teachers revealed that various challenges
were experienced in values education. Teachers cited the following reasons as the
main obstacles stemming from the curriculum: "overloaded content, insufficient
lesson time, focusing only on knowledge, lack of a separate program for values, and
prioritization of instruction" (Pirnaz & Kuru, 2022, p. 169). Values such as sensitivity,
responsibility, and patriotism, being included across four grade levels, could
potentially support the development of geographical awareness. However, measuring
the extent to which these values are acquired or whether they are achieved at all is
quite challenging and requires more detailed research. Furthermore, the
implementation of the Virtue-Value-Action Model emphasized in the curricula aims
to shape a specific "student profile," where students are expected to be "competent
and virtuous." The values associated with different grade levels should, above all, be
aligned with age appropriateness. However, several issues arise that hinder the
effectiveness of values education, such as the exam-based transition to higher
education institutions, especially in large cities where classes are overcrowded, the
multifaceted nature of instilling values, the practical implications of curriculum
implementation, the lack of undergraduate courses on values education for teachers
who graduated before 2000, and the inadequacy of in-service training. These factors
represent some of the key challenges in the context of values education.

Regarding the study's fifth research question, which examines the evaluation and
assessment processes in the 2018 and 2024 Social Studies Curricula (SSCC), it was
found that in the 2024 curriculum, the term "learning evidence" is used for assessment
processes, emphasizing the importance of formative assessment and the need for it to
be holistic and process-oriented. Performance tasks have been reintroduced in each
learning area. Although the curriculum mentions the names of tools that can be used
for assessment, it does not provide information or examples of these tools. In this
respect, the changes made in 2024 resemble the 2018 curriculum, but they fall short
when compared to the more detailed explanations and examples in the "6th Grade
Primary Social Studies Curriculum and Guide," which was prepared after the 2005
revisions.

Sonmez and Kiligoglu (2016) and Kalayci and Baysal (2020) found in their
studies that the 2005 curriculum provided the most comprehensive explanations
regarding assessment and evaluation. The lack of detailed guidance in the 2018 and
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2024 curricula suggests that both are insufficient in providing teachers with a clear
framework for assessment practices. Including explanations on various assessment
techniques and examples in the implementation of activities aimed at developing
geographical skills would be beneficial for teachers applying the curriculum. This
would allow teachers to adapt the assessment methods to the specific conditions of
their schools, local economic factors, and students’ readiness.

It is crucial to prioritize assessment practices to carefully track, document, and
manage the process of understanding whether the activities and lessons in the teaching
process have achieved their objectives. The curriculum should also include alternative
assessment tools and activities to support the development of geographical skills.
Such tools would help teachers measure student progress and adapt their teaching
strategies accordingly, ensuring the curriculum's effectiveness in fostering key skills.

In this regard:

e Considering the interdisciplinary nature of the social studies course and the
increasing importance of global developments related to nature, it is
suggested that the outcomes/learning outputs should have a balanced
distribution and be appropriate for pedagogical development.

Geography is a branch of science that illustrates the relationship between place
and people according to its own principles. The fundamental knowledge of this
science begins to be acquired in formal education at the primary and secondary school
levels. Geographical knowledge, skills, and competencies are acquired by students in
Social Studies classes. Especially in the context of current global climate change,
environmental issues, and natural disasters, it is crucial for students to acquire
geographical knowledge, skills, and competencies at an accurate and sufficient level
for healthy and accurate evaluations of global relationships and their outcomes arising
from geographical conditions.
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Bireyler demokratik, etkin, katilimei, hak ve 6zgiirliiklerinin bilincinde olarak
dogmazlar. Antik ¢aglardan yirminci ylizyil basina kadar gegen uzunca bir zamandan
sonra diizenli ve zorunlu okul egitimi baglamistir. Gegmiste cesitli uygarliklarda
birbirinden farkli egitim sistemleri uygulanmigtir. Modern egitimle birlikte
yapilandirilmis ve belirli standartlara sahip 6gretim programi olusturma gerekliligi
dogmustur (Giiven, 2018). Bir 6gretim programi, “hedef (davranis, kazanim, 6grenme
¢iktisy), igerik, 6grenme durumlari ve degerlendirme” unsurlarindan olusur (Bektas ve
Turan, 2022, s. 3). Sosyal Bilgiler Ogretim Programmin (2018) temel yapisini
“Ogrenme alanlari, kazanimlar, yetkinlikler, beceriler, degerler, o&lgme-
degerlendirme” olusturur (Ersoy, 2021, s. 104). Ogretim programlar iilke egitim
politikalari, diinyadaki bilim, teknoloji ve egitim alanindaki gelismeler, uluslararasi
sozlesmeler, ulusal anayasa, yasalarda belirtilen insan hak ve ozgiirliikleri, 6gretim-
o0grenme yaklagimlari, egitim felsefesi ve Ogretim programi kuramlarina uygun
cagdas bir egitim anlayisi ile hazirlanir. Bunlara ek olarak 6grenci merkezli, kaynak
ve materyalleri ¢agin gereklerine uygun, ogretmen egitimi ile desteklenen ve
giincellenebilir bir igerige sahiptir (Korkmaz, 2019).

Amerika Birlesik Devletleri’nde okullarda sosyal bilgiler dersi okutulmaya
basladigindan giinlimiize igerigi ve amaglart hakkinda c¢esitli tartigmalar devam
etmektedir. Sosyal bilgiler dersi cografya, tarih, vatandashk bilgisi, antropoloji,
hukuk, ekonomi, psikoloji, sosyoloji, felsefe ve siyaset bilimi gibi disiplinlere ait
bilgileri kullanan, &grencilerin bir sosyal bilimci gibi diisinme ve karar alma
becerileri edinmelerini destekleyen, gelecegin nesillerinin vatandaslik 6zelliklerini
belirleyen bir ilkokul ve ortaokul dersidir (Aslan, 2016; Barr, 1997; Brophy, 1990;
Brophy ve Alleman, 2006; Brophy ve Alleman, 1992; Caliskan ve Uzunkol, 2021;
Marker ve Mehlinger, 1992; Parker, 2018). Bu bakimdan sosyal bilgiler dersi, “tiim
okul dersleri i¢ginde en kapsayict” olan derstir (Ross, Mathison, ve Vinson, 2014, s.
25). Sosyal bilgiler semsiyesi altindaki disiplinlerden cografya, bilingli ve ¢evreye
duyarli bireylerin yetistirilmelerinde etkilidir.

Cografya; en yalin anlatimiyla diinyanin incelenmesi, taninmasi ve
tanitilmasidir. Cografya, cografi yeryiiziindeki dogal, beseri ve ekonomik olgulari,
insanla ilgi kurarak inceleyen bir bilimdir (Doganay ve Doganay, 2020; Haas, 1989).
Cografya 6gretimi diinyay1 ve iilkemizi tantyip kalkinma i¢in dogru kararlar almak,
yurt sevgisi edinmek ve problem ¢dzmek hususlarinda gelisim saglayarak, bireyin
kendisine oldugu kadar gevresine ve iilkesine katki saglamaktadir (Tas, 2008; Unlii,
Ucisik, ve Ozey, 2002). Mekanin anlagilmasinda, mekan-insan etkilesiminin ortaya
konmasinda, neden-sonu¢ baglaminin kurulabilmesinde ortaokulda sosyal bilgiler
dersi semsiyesi altinda yer alan cografya etkili olmaktadir (Unal ve Unal, 2012).
Cografya, yeryiizinii ve yeryiiziindeki olaylar1 tanitirken diger bilim dallarinda
oldugu gibi bazi temel ilkelere sahiptir. Insanin doga ile iliskilerini nedensellik, dagilis
ve baglanti ilkeleri dogrultusunda ele alan cografya bilimi, 1739 sayili Milli Egitim
Temel Kanunu’nda ve Sosyal Bilgiler Dersi Ogretim Programi (SBDOP) Ozel
Amaglarinda belirtilen niteliklere sahip bireylerin yetistirilmesinde etkili olan
disiplinlerdendir (Doganay, 1993; Karatekin ve Sonmez, 2016; Milli Egitim
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Bakanligi, 2018; Milli Egitim Temel Kanunu, 1973). ABD’de National Council for
Social Studies (NCSS), The American Association of Geographers (AAG) ve
National Council for Geographic Education (NCGE) gibi kuruluslar cesitli
disiplinlerde ulusal standartlar1 belirleyerek sosyal bilgiler dersinin iceriginde etkili
olmaktadir. Tematik yaklasimla belirlenen cografya standartlari sosyal bilgiler
dersinde cografya 6grenimini zenginlestirmektedir. Bu temalar: hareket, yer, bolgeler,
konum ile insan-gevre etkilesimidir (Artvinli ve Kaya, 2010; Parker, 2018). Sosyal
bilgiler dersinin kazanimlar1 cografi bilgi, beceri ve okuryazarliklarin edinilmesine
katki saglar.

Cografi becerileri kullanabilmek giinliik hayatta bir¢ok yerde (bir konumu
bulmak, ev satin almak, is-ev-okul vb. yerlere gidip gelmek gibi) islerimizi
kolaylastirir. Bu beceriler cografi diisiinceye sahip olmamizi ve boylelikle mekansal
bilgiyi anlamamizi, analiz etmemizi ve yeni fikirler iiretmemizi saglar (Tas, 2008).
Cografi beceriler cografyanin sundugu bilgiyi kullanarak edinilen yeteneklerdir.
Cografi beceriler sunlardir: harita becerisi, arazide ¢alisma becerisi, cografi gézlem
becerisi, cografi sorgulama becerisi, degisim ve siirekliligi algilama becerisi, kanit
kullanma becerisi, tablo, grafik, diyagram hazirlama ve yorumlama becerisi (Unlii,
2011). 2018 SBDOP’deki beceriler dogrudan (gevre okuryazarligi, harita
okuryazarligi, konum analizi ve mekan1 algilama) ve dolayli (arastirma, gozlem,
kanit kullanma, tablo, grafik ve diyagram ¢izme ve yorumlama olarak cografya
disiplini ile iligkilendirilir (Kagar ve Bulut, 2020). Sosyal bilgiler dersi becerilerin
kazandirilmast ile 6grencilerin “toplumsallagsmasina” ve “iyi vatandas” olmalarina
katki sunar (Celikkaya ve Kiiriimliioglu, 2017, s. 142). Ogretim programlarmin
unsurlarindan bir boliimii okuryazarliklara aittir.

Okuryazarlik, “belirli bir alandaki bilgi, yeterlilik ve becerileri” kapsar
(Mkandawire, 2018, akt. Dere ve Ates, 2023, s. 360). Diger bir deyisle okuryazarlik
beceriler toplamuidir (Giines, 2000, akt. Cakmak E., 2013). 2018 SBDOP’de ¢evre
okuryazarlig ve harita okuryazarligt (Duman ve Tural, 2019), cografya disiplini ile
ilgili iliskilendirilen okuryazarliklardir. Cesitli disiplinlerin katkilar1 ile ortaya ¢ikan
okuryazarliklar Tiirkiye’de 2000’1i y1llardan sonra 6gretim programlarina eklenmistir.
Tiirkiye’de 6gretim programlarinin yenilenme ve degisme siirecleri Milli Egitim
Bakanligi’na bagli Talim ve Terbiye Kurulu Baskanliginca gergeklestirilir.

Tiirkiye’de son yiizy1l iginde sosyal bilgiler dersi 6gretim programlarinda cesitli
gerekeelerle degisim ve giincellemeler yapilmistir (Akpinar ve Kaymakei, 2012;
Catak, 2015; Korkmaz ve Giiler, 2020). Ogretim programlari, 6grenme ve dgretme
siiregleri ile ilgili tim faaliyetleri kapsarlar (Cubukgu, 2015). SBDOP 6. simf
kilavuzunda 6gretim programindaki degisikliklerin gerekgesi olarak sunlar ifade
edilmistir:

1. Diinyada yasanan degisimler ve gelismelerin olmasi,

2. Avrupa Birligi normlarina ve egitim anlayisina yonelik degerlendirmelere
iligkin ulagilan sonuglar,
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3. Ihtiyag analizleri (Milli Egitim Bakanligi, 2006).

Tiirkiye’de, yukarida ifade edilen gerekgelerle 2017 yilinda &gretim
programlarinda yapilan degisimler 2018 yilindan itibaren Tiirkiye’de uygulamaya
yansimaya baslanmistir. 2018 yili SBDOP’de yapilan degisimin siireci hakkinda
sunlar belirtilmigtir: farkli ilkelerin programlarinin incelenmesi, akademik
calismalarin taranmasi, 6gretmen ve yoneticilerin gorisleri, illerden gelen ziimre
raporlari, acik uclu sorulardan olusan anketler, branslar 6lgeginde hazirlanan raporlar
ve ¢esitli dokiimanlar (Anayasa, mevzuat, kalkinma planlari, stira kararlari, hiikiimet
programlari, sivil toplum kuruluslari, siyasi partiler tarafindan hazirlanan raporlar)
analiz edilerek Ogretim programlarinda degisiklikler yapilmistir (Milli Egitim
Bakanligi, 2018). 2024 yilinda o6gretim programlarinda yapilan degisikliklerin
gerekgesi olarak ise “6grenme siirecinin etkili bir sekilde uygulanabilmesi i¢in konu
iceriginin sadelestirilmesi” gosterilmistir (Milli Egitim Bakanligi, 2024, s. 4).

Alanyazinda sosyal bilgiler dersi 0gretim programlarin1 ve sosyal bilgiler
dersindeki cografya disiplinine ait durumu inceleyen birgok ¢alismaya ulagilmaktadir.
Amerika Birlesik Devletleri’ndeki sosyal bilgiler 6gretim programini inceleyen
(Keskin ve Coskun Keskin, 2020), ABD ile Tiirkiye’nin sosyal bilgiler dgretim
programlarini Kkarstlastiran (Utkiir-Giillithan ve Bekiroglu, 2022) bu g¢alismalarda
Ogretim programlart g¢esitli unsurlari yoniinden incelenmistir. Sosyal bilgiler dersi
Ogretim programina yonelik uluslararasi alanyazinda gesitli ¢aligmalarda sosyal
bilgiler dersine yonelik degerlendirmeler yapilmistir (Ross, Mathison ve Vinson,
2014; Ross, 2006; Thorton, 2008). Alanyazinda yapilan aragtirma neticesinde 2017
Ogretim programina gore 4. sinif ders kitabindaki cografya disiplinine ait 6grenme
alanlart (Celen, Fidan ve Hayir Kanat, 2019), 2018 yilinda uygulanmaya baglanan
programdaki amaglar, beceriler, degerler ve 6lgme-degerlendirme béliimleri (Oztiirk
ve Kafadar , 2020), 5. sinif beceri ve degerleri (Karasu Aver ve Bilen, 2023),
iceriginde cografya konular1 olan, 2018 yili farkli derslerde uygulanan Ggretim
programlar1 (sosyal bilgiler, hayat bilgisi, sehrimiz, fen bilimleri) (Sahin & Ince,
2020), 2018 SBDOP deger ve becerilerin égrenme alanlarinda dagilimlarini, farkls
disiplinlerin 6gretim programindaki 6grenme alanlarina gore agirlik durumlarini
belirleyen (Turan, 2019) ¢alismalarina ulasilmistir. Ayrica alanyazindaki ¢aligmalar
icinde farkli yillara ait sosyal bilgiler dersi 6gretim programlari karsilastirmali olarak
(Ciftei ve Akga, 2019; Coban ve Aksit, 2018; Kalayci ve Baysal, 2020; Tonga, 2019;
Turan, 2018; Yildirim ve Caligkan, 2024) incelenmigtir. Cumbhuriyetin ilanindan
sonra uygulanan sosyal bilgiler dersi 6gretim programlarini belirli donemleri (1924-
2005 ve 1924-2017) kapsayacak bi¢imde incelenmistir (Aykag, 2011; Catak, 2015;
Korkmaz ve Giiler, 2020; Zabun, 2022). Ogretim programima odaklanan gesitli
caligmalarda, &gretim programinin farkli boyutlar1 degerlendirilmistir. Ogretim
programinin ¢ogulculuk perspektifi ile incelenmesi (Ceylan ve Korkmaz, 2021),
21.ylizy1l becerileri (Yalgin ve Tural, 2023), 6l¢me-degerlendirme (Sénmez ve
Kiligoglu, 2016) boyutu agiklanmistir. Bunlardan baska Ogretim programi solo
taksonomisine gore inceleme (Bursa, 2022), o6gretmen gorisleri ile Ogretim
programini degerlendirme (Ocak & Kocaman, 2021; Oflar, 2017; Turan R. , 2020;
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Ugur, Coskun Keskin ve Senel, 2022), akademisyen gorisleri ile 6gretim programini
degerlendirme (Cakmak, Kacar ve Akgiin, 2023; Cepni, Kilcan ve Palaz, 2019)
yapilmustir. Bu sekilde, sosyal bilgiler dersi 6gretim programinin unsurlari, 6gretmen
ve akademisyen goriisleri ile alanyazin kapsamli bir sekilde degerlendirilmistir.

Cografya disiplini, “6grencilerin cografi bilgi ve diislincelerini geligtirmek,
onlart1 diinya hakkinda bilgilendirmek ve cografyanin temel kavramlarini
anlamalarmi” tesvik etmektedir (Catling ve Lee, 2017). lyi bir sosyal bilgiler 6gretim
programi, 6gretmenleri kavramsal anlamanin merkeziliginin farkina varacak, onlara
pratik ve uygun bir diisiinme becerileri modeli sunarak 6grencilere hem "insanlari,
hem de birbirleriyle ve ¢evreleriyle olan etkilesimlerini anlamalarina" ve 6grencilerin
"kendine giivenen, bilgili ve sorumlu vatandaglar olarak degisen bir topluma
katilmalarina olanak saglayacaktir” (Barr, 1997, s. 11). 2024 Nisan ayinda
kamuoyuna sunulan Taslak Sosyal Bilgiler Dersi Ogretim Programi 2024 Mayis
ayinda onaylanmugtir. Bu nedenle 6nceki Sosyal Bilgiler Dersi Ogretim Programlarin
farkli yonleriyle inceleyen bir¢ok ¢alisma olmasina ragmen, 2018 ve 2024 Sosyal
Bilgiler Dersi Ogretim Programlarimni cografi boyutlariyla karsilastiran yeterli caligma
bulunmamaktadir. Bu caligma ile sosyal bilgiler dersine yonelik alanyazina katki
sunmak ve arastirmacilara veri saglamak hedeflenmektedir.

Amag

Bu ¢aligmanin amact, “2018 Sosyal Bilgiler Ogretim Programi ve 2024 Sosyal
Bilgiler Dersi Ogretim Programindaki cografya disiplini iizerine genel bir
degerlendirme yapmaktir.” Bu kapsamda asagidaki sorulara yanit aranmaistur;

1. 2018 ve 2024 Sosyal Bilgiler Dersi Ogretim Programlari (4, 5, 6 ve 7. simflar)
arasindaki cografya kazanimlari/6grenme ¢iktilari nasil yer almistir?

2. 2018 ve 2024 Sosyal Bilgiler Dersi Ogretim Programlarinda (4, 5, 6 ve 7.
smiflar) 6grenme alanlaria ne sekilde yer verilmistir?

3. 2018 ve 2024 Sosyal Bilgiler Dersi Ogretim Programlarinda (4, 5, 6 ve 7.
siniflar) becerilere nasil yer verilmistir?

4. 2018 ve 2024 Sosyal Bilgiler Dersi Ogretim Programlarinda (4, 5, 6 ve 7.
siiflar) degerlere ne sekilde yer verilmistir?

5. 2018 ve 2024 Sosyal Bilgiler Dersi Ogretim Programlarinda (4, 5, 6 ve 7.
simiflar) 6lgme ve degerlendirmeye nasil yer verilmistir?

Yontem

Bu arastirmada, nitel arastirma yontemlerinden dokiiman incelemesi yaklagimi
kullanilmigtir. Nitel arastirmalar “g6zlem, goriisme ve dokiiman analizi gibi gesitli
veri toplama yontemlerinin kullanildigt bir arastirma siirecidir.” (Yildirim ve Simsek,
2018, s. 41). Dokiiman incelemesi, dokiimanlarin toplanmasi, gézden gegirilmesi,
sorgulanmasit ve analiz edilmesi asamalarindan olusmaktadir (O’leary, 2004; akt.
Ozkan, 2020). Elde edilen veriler, arastirma sorularma uygun bi¢imde incelenmis,
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betimsel analiz kullanilarak agiklanmistir (Yildirim ve Simsek, 2018). Bu ¢aligmada
2018 Sosyal Bilgiler Dersi Ogretim Programi, 2024 Sosyal Bilgiler Dersi Ogretim
Programi ve Tiirkiye Yiizyil Maarif Modeli Ogretim Programlari Ortak Metni
belgeleri kullanilmistir. Bu belgeler https:/mufredat.meb.gov.tr/ web sitesinden
indirilmistir. Sosyal bilgiler dersi dogas1 geregi tarih, cografya, vatandaglik bilgisi ve
diger disiplinlere ait bilgileri igeren disiplinler arasi bir yaklagimla diizenlenen
O0grenim alanlarina ve kazanimlara sahiptir. Bu ¢alismada kazanim / 6grenme ¢iktilart
belirlenirken cografi igerigin yogun oldugu &grenim alanlarimdan cografi ilkelere
uygun olan kazanimlar segilmistir.

Etik Kurul Karari

“Sosyal Bilgiler Dersinde Cografya Egitimi: 2018 ve 2024 Ogretim
Programlarmin Karsilastirilmast” baglikli makalede kullanilan dokiimanlar Milli
Egitim Bakanligi’nin internet sayfalarinda erisime agik olarak yayinlandigi i¢in etik
kurul izni alinmamustir.

Bulgular
Bulgular baslhiginda bes alt amaca yonelik bulgular verilmistir.
2018 ve 2024 Sosyal Bilgiler Dersi (")_gretim Programlan (4, 5, 6 ve 7. Siniflar)
Arasindaki Cografya Kazamimlar/Ogrenme Ciktilaria Yonelik Bulgular

Asagidaki tabloda 2018 ve 2024 Sosyal Bilgiler Ogretim Programlarinda 4. sinif
diizeyinde yer alan cografya kazanimlar1 ve 6grenim ¢iktilar1 Tablo 1’de verilmistir.
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Tablo 1

2018 ve 2024 4. Sumif Sosyal Bilgiler Dersi Ogretim Programlarinda Cografya

Kazanmimlar

2018 Sosyal Bilgiler Dersi Ogretim Programi

2024 Sosyal Bilgiler Dersi Ogretim Programi

SB.4.3.1. Cevresindeki herhangi bir yerin
konumu ile ilgili ¢ikarimlarda bulunur.
SB.4.3.2. Ginlik yasammda kullandig:

mekanlarin krokisini ¢izer.

SB.4.3.3. Yasadig1 g¢evredeki dogal ve beseri
unsurlart ayirt eder.

SB.4.3.4. Cevresinde meydana gelen hava
olaylarim1 gozlemleyerek bulgularini resimli
grafiklere aktarir.

SB.4.3.5. Yasadig1 yer ve ¢evresindeki yer

SB.4.2.1. Konum ve yon bulurken haritalar
kullanabilme

SB.4.2.2. Yakin ¢evresinden hareketle doga ve
insan etkilesimini ¢6ziimleyebilme

SB.4.2.3. Afetlerin etkilerini azaltma konusunda
yapilabileceklere iliskin  olusturdugu iriinii
paylasabilme

SB.4.5.1. Dogal kaynaklarin tiiketimi ile ilgili
grafik yorumlayabilme

SB.4.5.3. Bir iirliniin iiretim, dagitim ve tiiketim

sekilleri ve niifus Ozellikleri hakkinda  siireglerini ¢oziimleyebilme
¢ikarimlarda bulunur.
SB.4.3.6. Dogal afetlere yonelik gerekli

hazirliklar yapar.*®

SB.4.5.2. Ailesi ve yakin ¢evresindeki baslica
ekonomik faaliyetleri tanir. SB.4.5.5.
Cevresindeki kaynaklari israf etmeden kullanir.
SB.4.7.1. Diinya tizerindeki gesitli iilkeleri tanitir.
SB.4.7.2. Tirkiye’nin komsular1 ve diger Tiirk
Cumburiyetleri ile olan iliskilerini kavrar.
SB.4.7.3. Farkli iilkelere ait kiiltiirel unsurlarla
ilkemizin sahip oldugu kiiltiirel unsurlar
karsilagtirir.

SB.4.7.4. Farkli kiiltiirlere sayg1 gosterir.

Toplam: 12

Toplam:5
* Sosyal Bilgiler Dersi Ogretim Programinda 2023 yilinda degisiklikler yapilmistir.

4. smf dizeyinde kazamm sayilarimin azaltildigy, “Kiiresel Baglantilar”
o0grenme alanindaki kazanimlarin, 2024 SBDOP’deki 6grenme alanlarinda yer
almadig1 goriilmektedir.

Asagidaki Tablo 2°de Sosyal Bilgiler Ogretim Programlarinda 5. simif diizeyinde
kazanim/6grenme ¢iktilart verilmistir.
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Tablo 2

2018 ve 2024 5. Sumif Sosyal Bilgiler Dersi Ogretim Programlarinda Cografya
Kazanmmlar

2018 Sosyal Bilgiler Dersi Ogretim Programi

2024 Sosyal Bilgiler Dersi Ogretim Programi

SB.5.2.2. Cevresindeki dogal varliklar ile tarihi
mekanlari, nesneleri ve eserleri tanitir.

SB.5.2.3. Ulkemizin ¢esitli yerlerinin kiiltiirel
ozellikleri ile yasadigi cevrenin kiiltiirel
Ozelliklerini karsilagtirarak bunlar arasindaki
benzer ve farkli unsurlar belirler.

SB.5.3.1. Haritalar iizerinde yasadif1 yer ve
gevresinin yerylizii sekillerini genel olarak
agiklar.

SB.5.3.2. Yasadig1 cevrede goriilen iklimin, insan
faaliyetlerine etkisini, giinliik yasantisindan
ornekler vererek agiklar.

SB.5.3.3. Yasadig1 yer ve ¢evresindeki dogal
ozellikler ile beseri 6zelliklerin niifus ve yerlesme
tizerindeki etkilerine 6rnekler verir.

SB.5.3.4. Yasadig1 ¢evredeki afetlerin ve gevre
sorunlarinin olusum nedenlerini sorgular.
SB.5.3.5. Dogal afetlerin toplum hayati lizerine
etkilerini 6rneklerle agiklar.*

SB.5.5.1. Yasadig1 yerin ve gevresinin ekonomik
faaliyetlerini analiz eder.

SB.5.5.2. Yasadig1 yer ve ¢evresindeki ekonomik
faaliyetlere bagli olarak gelisen meslekleri tanir.
SB.5.5.3. Cevresindeki ekonomik faaliyetlerin,
insanlarin sosyal hayatlarina etkisini analiz eder.
SB.5.5.4. Temel ihtiyaglar1 karsilamaya yonelik
uriinlerin tiretim, dagitim ve tiiketim agin1 analiz
eder.

SB.5.7.1. Yasadig1 yer ve gevresinin iilkemiz ile
diger tlkeler arasindaki ekonomik iliskilerdeki
roliinii aragtirir.

SB.5.7.2. Ulkeler arasindaki ekonomik iliskilerde
iletisim ve ulasim teknolojisinin etkisini tartigir.
SB.5.7.3. Turizmin uluslararas: iligkilerdeki
Onemini agiklar.

SB.5.7.4. Cesitli iilkelerde bulunan ortak miras
Ogelerine ornekler verir.

Toplam: 15

SB.5.2.1. Yasadigi ilin goreceli konum
ozelliklerini belirleyebilme

SB.5.2.2. Yasadig1 ilde dogal ve beseri ¢evredeki
degisimi neden ve sonuglartyla yorumlayabilme
SB.5.2.3. Yasadig1 ilde meydana gelebilecek
afetlerin etkilerini azaltmaya yonelik farkindalik
etkinlikleri diizenleyebilme

SB.5.2.4. Ulkemize komsu devletler hakkinda
bilgi toplayabilme

SB.5.5.1. Kaynaklar1 verimli kullanmanin doga ve
insanlar tizerindeki etkisini yorumlayabilme
SB.5.5.3. Yasadig1 ildeki ekonomik faaliyetleri
Ozetleyebilme

Toplam:6

* Sosyal Bilgiler Dersi Ogretim Programinda 2023 yilinda degisiklikler yapilmistir

Yukarida verilen Tablo 2°de kazanim/6grenme ¢ikt1 sayisi yaridan daha fazla
azaltilmistir. “Kiiresel baglantilar” 6grenme alanindaki kazanimlar “komsu {ilkelerle
ilgili bilgi toplayabilme” 6grenme ¢iktis1 olarak 2024 SBDOP’de yer almistir. 4. sinif
diizeyinde yer alan komsu tilkeleri tanima 5. sinif diizeyine alinmigtir. Ayrica 2018
SBDOP’da yasanilan ¢evreden uzaga olan konu kazaniminin igerigi, 2024 SBDOP
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ogrenim ¢iktilarinda “yasadigi ilin” seklinde degistirilerek igerik ¢ercevesi

sinirlandirilmgtir.

Asagidaki Tablo 3’de Sosyal Bilgiler Dersi Ogretim Programlarinda 6. simf
diizeyindeki kazanim/6grenme ¢iktilari verilmistir.

Tablo 3

2018 ve 2024 6. Sinif Sosyal Bilgiler Dersi Ogretim Programlarinda Cografya

Kazammlar:

2018 Sosyal Bilgiler Dersi Ogretim Programi

2024 Sosyal Bilgiler Dersi Ogretim Programi

SB.6.3.1. Konum ile ilgili kavramlar1 kullanarak

kitalarin, okyanuslarin ve iilkemizin cografi
konumunu tanimlar.
SB.6.3.2. Tiirkiye’nin temel fiziki cografya

ozelliklerinden yer sekillerini, iklim 6zelliklerini ve
bitki Ortiisiinii ilgili haritalar {izerinde inceler.
SB.6.3.3. Tirkiye’nin temel beserl cografya
ozelliklerini ilgili haritalar izerinde gésterir.
SB.6.3.4. Diinyanin farkli dogal ortamlarindaki

SB.6.2.1. Ulkemizin, kitalarm ve okyanuslarin
konum o6zelliklerini belirleyebilme

SB.6.2.2. Ulkemizin dogal ve beseri cevre
ozellikleri arasindaki iliskiyi ¢oziimleyebilme
SB.6.2.3. Ulkemizin Tiirk diinyasiyla kiiltiirel is
birliklerini yorumlayabilme

SB.6.5.1. Ulkemizin kaynaklari ile ekonomik
faaliyetler arasindaki iligkiyi ¢6ziimleyebilme
SB.6.5.2. Ekonomik faaliyetler ve meslekler

arasindaki iligki hakkinda ¢ikarimda
bulunabilme

insan yasantilarindan yola ¢ikarak iklim 6zellikleri
hakkinda ¢ikarimlarda bulunur.

SB.6.5.1. Ulkemizin kaynaklartyla ekonomik
faaliyetlerini iliskilendirir.

SB.6.5.2. Kaynaklarin bilingsizce tiiketilmesinin
canli yasamina etkilerini analiz eder. Yenilenebilir
ve yenilenemeyen kaynaklarin 6nemi vurgulanir.
SB.6.5.3. Tiirkiye’nin cografi 6zelliklerini dikkate
alarak yatirim ve pazarlama proje onerileri hazirlar.
SB.6.7.1. Ulkemizin Tiirk Cumhuriyetleri ve
komsu devletlerle olan kiiltiirel, sosyal, siyasi ve
ekonomik iliskilerini analiz eder.

SB.6.7.2. Ulkemizin diger iilkelerle olan ekonomik
iligkilerini analiz eder.

SB.6.7.3. Ulkemizin sahip oldugu siyasi, askerd,
ekonomik ve kiltiirel ozelliklere bagli olarak
uluslararas: alanda iistlendigi rolleri analiz eder.

Toplam:10

Toplam:5

Yukarida verilen Tablo 3’te cografya disiplinine ait kazanimlarda %50 oraninda
azalma oldugu goriilmektedir. SB.6.7.1. kazanimda belirtilen Tiirk Cumhuriyetleri ile
kiiltiirel iliskileri yorumlayabilme olarak 2024 SBDOP’nda kalmis, sosyal, siyasi ve
ekonomik iligkileri analiz etme kazanimi yeni programda yer almamistir. Ayrica
diinyada goriilen iklim ¢esitleri (muson, kutup, ekvatoral iklim) ve bu iklim
¢esitlerinin insan yasayisina etkileri programdan tamamen ¢ikartilmistir.

Asagida Tablo 4°de 2018 ve 2024 Sosyal Bilgiler Dersi Ogretim Programinda
yer alan 7. sinif diizeyinde cografya kazanimlar1 verilmistir.
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Tablo 4

2018 ve 2024 7. Sumif Sosyal Bilgiler Dersi Ogretim Programlarinda Cografya

Kazammlar:

2018 Sosyal Bilgiler Dersi Ogretim Programi

2024 Sosyal Bilgiler Dersi Ogretim Programi

SB.7.3.1. Ornek incelemeler yoluyla gegmisten
giiniimiize, yerlesmeyi etkileyen faktdrler hakkinda
¢ikarimlarda bulunur.
SB.7.3.2. Tiirkiye’de niifusun dagilisini etkileyen
faktorlerden hareketle Tiirkiye’nin demografik
ozelliklerini yorumlar.
SB.7.3.3. Ornek incelemeler yoluyla gégiin neden
ve sonuglarini tartigir.

SB.7.2.1. Kiiresellesmenin insan ve toplum

hayatinda  meydana  getirdigi = degisimi
yorumlayabilme
SB.7.2.2. Bbolgesel ve kiiresel sorunlarin

¢oziimiinde tilkemizin roliinii zetleyebilme
SB.7.5.2. Ekonomik gelismislik ile tiretim,
dagitim ve tiiketim dongiisti arasindaki iliskiyi
¢ozlimleyebilme

SB.7.3.4. Temel haklardan yerlesme ve seyahat
Ozgiirliigliniin kisitlanmasi halinde ortaya ¢ikacak
olumsuz durumlara 6rnekler gosterir.

SB.7.5.1. Uretimde ve yonetimde topragin 6nemini
gegmisten ve giiniimiizden 6rneklerle agiklar.
SB.7.5.2. Uretim teknolojisindeki gelismelerin
sosyal ve ekonomik hayata etkilerini degerlendirir.
SB.7.5.3. Kurumlarn ve sivil toplum kuruluslarinin
caligmalarina  ve sosyal yasamdaki rollerine
ornekler verir.

SB.7.7.1. Tiirkiye’nin iiyesi oldugu uluslararasi
kuruluslara 6rnekler verir.

SB.7.7.2. Tirkiye’nin iligkide oldugu ekonomik
bolge ve kuruluslar tanir.

SB.7.7.4. Arkadaslariyla birlikte kiiresel sorunlarin
¢Ozliimiine yonelik fikir 6nerileri gelistirir.

Toplam: 10

Toplam: 3

Yukarda verilen Tablo 4’teki bulgulara gore beseri cografya ile ilgili
kazanimlarin yeni programda yer almadig, “Kiiresel Baglantilar” 6grenme alanindaki
kazanimlardan sadece kiiresel sorunlar ile ilgili olan kisminin yeni programda yer
aldigi goriilmektedir. “Uretim, Dagitim ve Tiiketim” ogrenme alam igerigi
degistirilmis ve bu Ogrenme alaninin 2024 programindaki karsiligi olan
“Hayatimizdaki Ekonomi” 6grenme alani igerigi milli kalkinma hamlelerine yonelik
igerikle degistirilmistir.

Tablolardaki tiim kazanim/dgrenme ¢iktilarina gore 2018 SBDOP kazanmim
sayisi (£=46), 2024 SBDOP (£=20) biiyiik oranda azaltilmistir. Ayrica kazanim
sayilarinin  azaltilmasindan bagka Ogrenme alanlarinin  konu igerigi de
farkhlastirlmistir. Ornegin; 7. smif “Uretim, Dagitim ve Tiiketim” &grenme
alanindaki cografya biliminin alt disiplinlerinden beseri cografyaya ait niifus ve
yerlesme konularmna ait igerik kaldirtlmistir. Bu igerik yerine Milli Kalkinma
Hamlelerine yonelik tarihsel bir igerik, “Hayatimizdaki Ekonomi” 6grenme alaninda
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yer almaktadir. Baz1 kazanimlarin sinif seviyeleri degistirilmistir. Ornegin; SB.5.5.2.
“Yasadig1 yer ve ¢evresindeki ekonomik faaliyetlere bagl olarak gelisen meslekleri
tanir.” kazanimi, SB.6.5.2. “Ekonomik faaliyetler ve meslekler arasindaki iliski
hakkinda ¢ikarimda bulunabilme” 6grenme ¢iktist olarak 5. sinif diizeyinden 6. sinif
diizeyi olarak degistirilmistir.

2018 ve 2024 Sosyal Bilgiler Dersi Ogretim Programlarinda (4, 5, 6 ve 7.
Simiflar) Ogrenme Alanlarina Yénelik Bulgular:

Asagidaki Sekilde 2018 ve 2024 Sosyal Bilgiler Dersi Ogrenme Programlarinin
O0grenme alanlari verilmistir.

Sekil 1
2018 ve 2024 Sosyal Bilgiler Dersi Ogretim Programlar: Ogrenme Alanlar

*1. Birey ve Toplum
«2. Kiiltiir ve Miras
+3. Insanlar, Yerler ve Cevreler
4. Bilim, Teknoloji ve Toplum
2018 Sosyal Bilgiler ~ * 5. Uretim, Dagitim ve Tiiketim
Dersi Ogretim +6. Etkin Vatandaslik
Program +7. Kiiresel Baglantilar

. Birlikte Yasamak

. Evimiz Diinya

. Ortak Mirasimiz

. Yasasin Demokrasimiz

5. Hayatimizdaki Ekonomi

. Teknoloji ve Sosyal Bilimler

Sekil 1 incelendiginde 6grenme alani sayisinin azaltildigi ve 6grenme alanlarinin
isimlerinde degisime gidildigi goriilmektedir. Ogrenme alanlarinin igeriklerine gore
eslestirme yapildiginda “Birey ve Toplum” 6grenme alani yeni programda “Birlikte
Yasamak”; “Kiiltiir ve Miras” dgrenme alam “Ortak Miras”; “Insanlar, Yerler ve
Cevreler” 6grenme alan1 “Evimiz Diinya”; “Bilim, Teknoloji ve Toplum” 6grenme
alan1 “Teknoloji ve Sosyal Bilimler”; “Uretim, Dagitim ve Tiiketim” 6grenme alani
“Hayatimizdaki Ekonomi”; “Etkin Vatandashk” 6grenme alan1 “Yasasin
Demokrasimiz” olarak yer almaktadir. “Kiiresel Baglantilar” konu bashigi
icerigindeki kazamimlar ya baska smif seviyesine aktarilmigs ya da tamamen
programdan ¢ikartilmistir.

Asagidaki Tablo 5 ve 6’da 6grenme alanlarina ayrilan ders saati siireleri
verilmistir. Bu tablolara goére 6grenme alanlarina ayrilan siirelerin degismis oldugu
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goriilmektedir. Her iki programda tarih disiplinine ayrilan “Kiiltiir ve Miras” ile bu
o0grenme alanlarinin karsilig1 olan “Ortak Miras” 6grenme alanina ayrilan siire en
fazla olmustur. 2024 ogretim programinda Onceki programlarda olmayan “Okul
Temelli Planlama” dort sinif diizeyinde bes ders saati olmustur.

Tablo 5

2018 Sosyal Bilgiler Dersi Ogretim Programinda Ogrenme Alanlarina Gére Ders
Saatleri

Ogrenme Alani 4. Suf 5. Smif 6. Siif 7. Smif
1. Birey ve Toplum 12 14 12 12
2. Kiiltiir ve Miras 14 18 22 30
3. Insanlar, Yerler ve Cevreler 20 18 14 15
4. Bilim, Teknoloji ve Toplum 16 14 12 12
5. Uretim, Dagitim ve Tiiketim 18 18 18 15
6. Etkin Vatandaslik 14 12 16 12
7. Kiiresel Baglantilar 14 14 14 12
Toplam 108 108 108 108
Tablo 6

2024 Sosyal Bilgiler Dersi Ogretim Programinda Ogrenme Alanlarina Gére Ders
Saatleri

Ogrenme Alani 4. Siuf 5. Smuf 6. Smif 7. Smuf
1. Birlikte Yasamak 18 16 16 16

2. Evimiz Diinya 19 22 18 10

3. Ortak Mirasimiz 19 18 22 25

4. Yasayan Demokrasimiz 18 23 18 22

5. Hayatimizdaki Ekonomi 17 18 18 12

6. Teknoloji ve Sosyal Bilimler 12 6 11 18
Okul Temelli Planlama* 5 5 5 5
Toplam 108 108 108 108

Asagidaki Tablo 7 ve 8’de Ogrenme alanlarina ayrilan yiizdelik oranlari
verilmistir. Bu tablolara gore 6grenme alanlarinin programdaki paylari degismistir.
2024 SBDOP’nda “Evimiz Diinya” 6grenme alani ortaokulda giderek azalan bir orana
sahiptir.
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Tablo 7

2018 Sosyal Bilgiler Dersi Ogretim Programinda Ogrenme Alanlarina Gore
Yiizdelik Oranlari

Ogrenme Alani 4. Suuf (%) 5. Smif (%) 6. Smf (%) 7. Smuf (%)
1. Birey ve Toplum 11,1 13 11,1 11,1
2. Kiiltiir ve Miras 13 16,6 20,4 27,8
3. Insanlar, Yerler ve Cevreler 18,5 16,6 13 13,9
4. Bilim, Teknoloji ve Toplum 14,8 13 11,1 11,1
5. Uretim, Dagitim ve Tiiketim 16,8 16,6 16,6 13,9
6. Etkin Vatandaslik 13 11,1 14,8 11,1
7. Kiiresel Baglantilar 13 13 13 11,1
Toplam 100 100 100 100
Tablo 8

2024 Sosyal Bilgiler Dersi Ogretim Programinda Ogrenme Alanlarina Gore
Yiizdelik Oranlari

Ogrenme Alani 4. Suuf (%) 5. Smif (%) 6. Smif (%) 7. Smif (%)
1. Birlikte Yagamak 17 15 15 15

2. Evimiz Diinya 17 20 17 9

3. Ortak Mirasimiz 17 17 20 24

4. Yasayan Demokrasimiz 17 21 17 20

5. Hayatimizdaki Ekonomi 17 17 15 11

6. Teknoloji ve Sosyal Bilimler 11 5 11 16
Okul Temelli Planlama* 4 5 5 5
Toplam 100 100 100 100

*Bu uygulama ile gesitli faaliyetler igin siire belirlenmistir.

2018 ve 2024 Sosyal Bilgiler Dersi Ogretim Programlarinda (4, 5, 6 ve 7.
Smniflar) Becerilerine Yoénelik Bulgular:

Sosyal Bilgiler Dersi Ogretim Programlarindaki beceriler ve okuryazarliklar
asagidaki Tablo 9, 10 ve 11°de verilmistir. Sayica kiyaslandiginda 2018
SBDOP’ndaki tiim beceri ve okuryazarliklar (£=27), 2024 SBDOP’deki beceri ve
okuryazarlik (£35) bulunmaktadir. Ayrica 2024 SBDOP beceriler 6grenme ciktilart
gergevesi iginde kavramsal beceriler, fiziksel beceriler, alan becerileri, egilimler
olarak yer almaktadir. Okuryazarliklar ise sistem okuryazarligi bashigi altinda
verilmektedir.
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Tablo 9

2018 ve 2024 Sosyal Bilgiler Dersi Ogretim Programlar: Alan Becerileri

2018 Sosyal Bilgiler Dersi Ogretim 2024 Sosyal Bilgiler Dersi Ogretim Programi
Programi
1. Arastirma 1. Zamani algilama ve kronolojik
2. Degisim ve siirekliligi algilama* diisiinme**
3. Elestirel diisiinme 2 Kanita dayali sorgulama ve aragtirma**
4.  Empati 3 Tarihsel empati
5. Girisimeilik 4.  Degisim ve siirekliligi algilama**
6.  Gozlem* 5. Sosyal katilim
7. Kamt kullanma* 6 Girisimcilik
8.  Karar verme 7 Mekansal diiginme*
9. Konum analizi* 8. Cografi sorgulama*
10. Mekan algilama* 9.  Cografi gozlem ve saha ¢aliyma*
11. Problem ¢bzme 10. Harita becerisi*
12.  Sosyal katilim 11. Tablo, grafik, sekil ve/veya diyagram*
13. Tablo, grafik ve diyagram ¢izme ve 12.  Mantiksal muhakeme
yorumlama* 13. Felsefi sorgulama
14. Tirkgeyi dogru, giizel ve etkili 14. Felsefi muhakeme
kullanma 15. Felsefi diisiince ortaya koyma
15.  Yenilik¢i diigiinme 16. Elestirel sosyolojik diigiinme
16. Zaman ve kronolojiyi algilama* 17. Tarihsel sorun analizi ve karar verme

17. Kalip yarg: ve dnyargty: fark etme
* Cografi beceriler
** "Tiirkiye Yiizyill Maarif Modeli Ogretim Programlari Ortak Metin” iginde Tarih disiplinin becerisi
olarak agiklanan beceriler
Kaynak: (Milli Egitim Bakanlig1, 2024, s. 6)

Yukarida verilen Tablo 9 incelendiginde 2018 SBDOP’deki alan becerilerinin
(/=7) oldugu, 2024 SBDOP’de (/=8) oldugu goriilmektedir. 2024 SBDOP’de yer alan
becerilerin Mekansal diisiinme becerisi, Cografi sorgulama becerisi, Cografl gézlem
ve saha caligma becerisi, Zamani algilama ve kronolojik diisiinme becerisi, Kanita
dayali sorgulama ve aragtirma becerisi, Harita becerisi, Degisim ve siirekliligi
algilama becerisi ve Tablo, grafik, sekil ve/veya diyagram becerilerinin yer aldigi
goriilmektedir. 2018 programindaki konum analizi ve mekani algilama 2024 6gretim
programinda mekansal diisiinme becerisi igerisinde verilmistir. 2024 programinda
dogrudan cografi beceri (f=5) oldugu goriilmektedir. Asagida Tablo 10°da
SBDOP’lerdeki okuryazarliklar verilmistir.
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Tablo 10
2018 ve 2024 Sosyal Bilgiler Dersi Ogretim Programlari Okuryazarliklar
2018 Sosyal Bilgiler Dersi Ogretim 2024 Sosyal Bilgiler Dersi Ogretim Programi
Programi
1. Dijital okuryazarlik 1. Vatandaslik okuryazarligi
2.  Finansal okuryazarlik 2.  Bilgi okuryazarligi
3. Harita okuryazarligi* 3. Gorsel okuryazarligi
4. Hukuk okuryazarlig: 4.  Dijital okuryazarlig
5. Medya okuryazarlig1 5. Sanat okuryazarligi
6.  Politik okuryazarlik 6.  Kiiltiir okuryazarligi
7. Cevre okuryazarligi* 7. Surdiiriilebilirlik okuryazarlig:
8.  Finansal okuryazarlig
9.  Veri okuryazarlig:
*Cografi okuryazarlik

Tablo 10°da goriilen ¢evre okuryazarligi ve harita okuryazarliginin 2024 yili
SBDOP’nda okuryazarliklar arasinda olmadigi goriilmektedir. 2024 SBDOP’nda
dogrudan cografi bir okuryazarlik kalmamistir. Dijital ve Finansal Okuryazarliklar
disinda kalan okuryazarliklar degistirilmistir. Okuryazarliklarin sayisinda artis s6z
konusudur. Tablo 11°de Ogretim programlarindaki sosyal-duygusal beceriler
verilmisgtir.

Tablo 11
2018 ve 2024 Sosyal Bilgiler Dersi Ogretim Programlar: Sosyal-Duygusal Beceriler

2018 Sosyal Bilgiler Dersi 2024 Sosyal Bilgiler Dersi
Ogretim Programi Ogretim Programi
1. Benlik 1.Kendini tanima (6z farkindalik),
1. Iletisim Becerileri 2 Kendini diizenleme (6z diizenleme),
2. Is birligi 3.Kendine uyarlama (6z yansitma)
3. Oz denetim 2. Sosyal 1. Tletisim,
Yasam 2. Isbirligi,

Becerileri 3. Sosyal farkindalik
3. Ortak /1. Uyum,
Biitiinlesik 2. Esneklik,
Becerileri 3. Sorumlu karar verme

Tablo 11’e gore 2018 SBDOP’nda (£=3) olan sosyal-duygusal beceriler,
2024 dgretim programinda (f=3) temel beceri ve (f=9) alt beceriden olugmaktadir.
2018 ve 2024 Sosyal Bilgiler Dersi Ogretim Programlarinda (4, 5, 6 ve 7.
Siniflar) Degerlerine Yonelik Bulgular:

Sosyal Bilgiler Dersi Ogretim Programlarindaki degerler asagidaki Tablo 12°de
gosterilmektedir. Bu tablodaki degerler “Sosyal Bilgiler Dersi Ogretim Programi1” igin
hazirlanan metinlerdeki degerleri kapsamaktadir. Bu degerlerden cografya disiplini
kapsaminda olanlar kalin olarak gdsterilmistir.
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Tablo 12
2018 ve 2024 Sosyal Bilgiler Dersi Ogretim Programlarinda Degerler
2018 Sosyal Bilgiler Dersi Ogretim Program1 2024 Sosyal Bilgiler Dersi Ogretim Program1
1. Adalet 1. Adalet
2. Aile birligine 6nem verme 2. Aile Biitiinligii
3. Bagmmsizlik 3. Caligkanlik
4. Barig 4. Dostluk
5. Bilimsellik 5. Duyarhhk
6.  Caligkanlik 6.  Diirtstlikk
7.  Dayanisma 7.  Estetik
8. Duyarhhk 8. Mahremiyet
9.  Dirtistlik 9.  Merhamet
10. Estetik 10. Miitevazilik
11. Esitlik 11.  Ozgiirliik
12.  Ozgiirliik 12. Sabir
13.  Saygi 13. Saghkh yasam
14. Sevgi 14.  Saygi
15. Sorumluluk 15. Sevgi
16. Tasarruf 16. Sorumluluk
17. Vatanseverlik 17. Tasarruf
18.  Yardimseverlik 18. Temizlik
19. Vatanseverlik
20. Yardimseverlik
2018 SBDOP yer alan, 2018 SBDOP yer almayan,
2024 SBDOP yer almayanlar 2024 SBDOP yer alanlar
1. Aile birligine 6nem verme 1. Dostluk
2. Barig 2. Miitevazilik
3. Bagmmsizlik 3.  Temizlik
4. Bilimsellik 4. Mahremiyet
5. Dayanisma 5. Sabir
6. Esitlik 6.  Saghkh yasam
7. Alle biitiinliigi
8. Merhamet

Kaynak: (Milli Egitim Bakanlig1, 2024, s. 6; Milli Egitim Bakanligi, 2018, s. 8).

“Tiirkiye Yiizyih Maarif Modeli Ogretim Programlari Ortak Metni”
kitap¢iginda “Erdem-Deger-Eylem Modeli” i¢inde yer verilen toplam deger (=20)
olarak belirlenmistir. Kitapgik icerisinde degerlerle ilgili eylemler ve kullanilacak
yaklasim/yonteme yonelik agiklamalar bulunmaktadir (Milli Egitim Bakanligi, 2024).

Asagidaki Tablo 13’de sosyal bilgiler dersindeki degerlerin siif diizeylerine
gore dagilimlart ve frekanslart verilmistir.
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Tablo 13

2024 Sosyal Bilgiler Dersi Ogretim Programi ve Tiirkiye Yiizyilh Maarif Modeli
Ogretim Programlart Ortak Metindeki Degerlerin  Sinif Diizeylerine Goére
Dagilimlari

Deger kodu Deger 4. Siuf 5. Smuf 6. Smuf 7. Smuf Toplam (f)
D1 Adalet v v v v 4
D2 Aile Bitiinliigii v v v 3
D3 Caliskanlik v v v v 4
D4 Dostluk v v 2
D5 Duyarhhk v v v v 4
D6 Diirtistlik v v 2
D7 Estetik v v 2
D8 Mahremiyet v v v 3
D9 Merhamet v 1

D10 Miitevazilik v 1
D11 Ozgiirliik v v v 3
D12 Sabir v 1
D13 Saglikh Yasam v v 2
D14 Saygt v v v v 4
D15 Sevgi v v v v 4
D16 Sorumluluk v v v v 4
D17 Tasarruf v v 2
D18 Temizlik v v v 3
D19 Vatanseverlik v v v v 4
D20 Yardimseverlik N4 v N4 3
Toplam (f) 18 13 13 12

Sosyal bilgiler dersinin okutuldugu dort sinif diizeyinde yer alan degerler (f=7)
adalet, caligkanlik, duyarlilik, saygi, sevgi, sorumluluk, vatanseverlik degerleri
oldugu Tablo 13°de goriilmektedir. Sosyal bilgiler dersinin okutuldugu sadece ii¢ sinif
diizeyinde yer alan degerler (f=5) aile biitiinliigii, mahremiyet, 6zgiirliik, temizlik,
yardimseverliktir. Sosyal bilgiler dersinin okutuldugu sadece iki sinif diizeyinde yer
alan degerler (f=5) dostluk, diiriistliik, estetik, saglikli yasam ve tasarruftur. Sosyal
bilgiler dersinin okutuldugu sadece bir siif diizeyinde yer alan degerler (f=3)
merhamet, miitevazilik, sabirdir.

2018 ve 2024 Sosyal Bilgiler Dersi__(")gretim Programlarinda Cografya
AlanmaAit (4, 5, 6 ve 7. Siniflar) Ol¢me ve Degerlendirmeye Yonelik Bulgular

2018 SBDOP’nda 6lgme-degerlendirme yaklasimi bashgi altinda uyulmasi
gereken ilkeler maddeler halinde verilmistir. Bu maddelere gore 6l¢me degerlendirme
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kazanimlara, teknik ve akademik standartlara uygun, siire¢ temelli, bireysel
farkliliklar1 gozeten, bireylerin biligsel ve duyugsal yonlerini icine katan, farkli
zamanlarda yapilacak dl¢iimler olmalidir (Milli Egitim Bakanligi, 2018, s. 6). Ancak
olcme degerlendirmeye yonelik drnek araglar belirtilmemistir.

2024 SBDOP’nda 6lgme degerlendirme siirecini ifade etmek igin “Ogrenme
Kanitlar” sozciikleri kullanilmugtir. Siirecin “bigimlendirici degerlendirme” esas
alimarak diizenlendigi, “biitlinciil yaklasima” uygun olmasi, “siire¢ odakl”
degerlendirme araglarinin  kullanilmas1 gerektigi vurgulanmistir (Milli Egitim
Bakanlig1, 2024, s. 7). 2024 SBDOP’de cografya alanina ait 6lgme-degerlendirme
onerileri sunlardir:

e 4. Smif Evimiz Diinya 6grenme alani ¢alisma yapraklarinin kullaniimasi
(farkli harita tiirlerini igeren ¢alisma yaprag, harita iizerinde konum ve yon
bulmaya yonelik sorularin oldugu ¢aligma yapragi)

e 4. Smif Evimiz Diinya 6grenme alani performans ddevi ve dereceli
puanlama anahtar1 (Doga ve canlilar1 korumaya yonelik kitap kapagi ve
tanitim yazist hazirlama)

e 4. Siif Hayatimiz Ekonomi 6grenme alani performans 6devi ve dereceli
puanlama anahtari (Bir iiriiniin yolculugu)

e 5. Smif Evimiz Diinya &grenme alani performans ddevi ve dereceli
puanlama anahtar1 (Komsu devletleri tanitan afis hazirlama)

e 5. Simif Hayatimiz Ekonomi 6grenme alani performans 6devi ve dereceli
puanlama anahtar1 (Kaynaklarin verimli kullanimi ile ilgili siir, haber vb
hazirlama)

e 6. Simif Hayatimiz Ekonomi Ogrenme alami harita ¢izme (ekonomik
faaliyetler)

e 7. Smif Evimiz Diinya 6grenme alan1 sunum yapma (Yerel ve Kiiresel
sorunlara yonelik)

2024 SBDOP’de 6grenme alanlarinda agiklama metinlerinde galisma yapraklari,
performans 6devleri, dereceli puanlama anahtarlari, ¢esitli sorular kullanilmast
onerilmis olmakla birlikte, bu 6l¢me-degerlendirme araglarina yonelik 6rneklere yer
verilmemistir.

Sonug¢ ve Oneriler

Bu ¢aligmada 2018 ve 2024 Sosyal Bilgiler Dersi Ogretim Programlarindaki
cografya kazanimlar/6grenme ciktilari, programlardaki 6grenme alanlari, beceriler,
okuryazarliklar, degerler, 6lgme ve degerlendirme program unsurlarinin incelenmesi
ile gesitli bulgulara ulasilmistir. Bu kapsamda 6gretim programlarinin cografya
disiplinine yonelik degerlendirmesi ile sosyal bilgiler dersindeki 6grenme alanlarinin
ve cografya kazanmimlarinin sayica azaldigi, cografi okuryazarliklarin (gevre
okuryazarlig1 ve harita okuryazarligr) tamamen kaldirildig1 anlagilmaktadir.
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Calismanm ilk arastirma sorusu baglaminda 2018 ve 2024 SBDOP’daki
cografya kazanimlarina yonelik degerlendirmede, 2024 sosyal bilgiler dersi 6gretim
programinda cografya kazanimlarinin sayisinin 2018 yilinda 47 iken 2024 yilnda 19°a
azaltildig1, 6grenme alani igeriginde degisiklik yapildigi, bazi kazanimlarin farkli sinif
diizeyine aktarildig1 ve “Kiiresel Baglantilar” 6grenme alanindaki kazanimlarin biiyiik
bir kismmin programdan ¢ikartildigi sonucuna ulasilmigtir. Alanyazinda sosyal
bilgiler dersinin disiplinler arasi yapisini arastiran ¢alismalarda cografya disiplininin
agirhigmin 2018 SBDOP i¢inde az oldugu benzer sonucuna ulasan calismalar (Kogal
ve Gegit, 2023; Turan S. , 2019) oldugu gibi 6gretim programlarinin karsilastirmali
analizlerini yapan ¢alismalarda da benzer sonuglara ulasilmistir (Eker, 2020; Kalayct
ve Baysal, 2020).

Kazanim sayilarinin ve sosyal bilgiler dersinde cografya disiplininin paymin
azaldigini ileri stiren birgok ¢alisma bulunmasina ragmen, cografya kazanimlarinin
azaltilmasi, bu disiplinin temel bilgi, beceri ve yetkinliklerinin sistematik olarak
ogretilmesinden uzaklasildigina isaret etmektedir. Ancak bu ¢aligmalarin aksine 2005
ve 2018 ogretim programlarinin karsilastirilmasinda cografi kazanim ve cografi
becerilerin niceliksel olarak arttig1 ve icerik olarak zenginlestigi sonucuna varilmistir
(Ciftci ve Akga, 2019). Ciftci ve Akca’nin (2019) ¢alismasinda 2018 SBDOP cografi
kazanim sayilarinda goriilen farkliligin sebebi, cografi kazanim olarak belirtilen
kazanimlar igerisinde tarih, ekonomi gibi diger sosyal bilimlere ait igeriklere sahip
kazanimlarin da belirtilmis olmasidir. Kazanimlarin 6gretme ve 6grenme siireglerinde
uygulamasina yonelik gerekli agiklamalar 2005 yilinda hazirlanan kilavuzlarda
belirtilirken, 2018 o6gretim programinda agiklama bulunmamaktadir (Ocak ve
Kocaman, 2021). 2024 SBDOP’de herbir 6grenme alaninda grenme-6gretme
uygulamalarina yonelik agiklamalar verilmis olmasi olumlu olarak nitelendirilebilir.

Ancak su belirtilmelidir, 6gretim programlari 6gretmenler icin bir kilavuz,
ogrenciler i¢in edinecekleri bilgi, beceri ve yetkinlikleri belirleyen bilimsel temellere
dayal1 hazirlanmis bir plandir. 2005 yilindan sonra hazirlanan 6gretim programlarinda
programi hazirlayan kurullarin ve kaynak¢anin verilmemis olmasi bilimsel niteliklere,
etik ilkelere sahip bir planda olmamasi gereken Ozellikler olarak karsimiza
¢ikmaktadir. Kazanim veya 2024 Sosyal Bilgiler Dersi Ogretim Programindaki
deyisiyle “Ogrenim c¢iktis1” 6grenme, Ofretme ve bireysel gelisim siiregleri ile
giincellik, teknolojik olanaklar, ulusal-uluslararasi bilimsel gelismeler gibi bircok dge
g0z oniinde bulundurmali, pilot uygulamalar yapilarak, bu uygulamalarin sonuglar1
analiz edilerek Ogretim programi hazirlanmalidir. Bunlara ek olarak cografya
kazanimlarinin biiyiik oranda azaltilmasi, ¢evre duyarliligi, cografi bilgi ve becerilerin
edinilmesi, Tiirkiye ve Dilinya’nin cografi 6zelliklerinin anlasiimasi, korunmasi ve bu
alanlardaki sorunlarin ¢dziimiine yonelik kararlarin alinmasini zorlastiracaktir.

Arastirmanin ikinci sorusu 2018 ve 2024 SBDOP 6grenme alanlarina yonelik
degerlendirmede 6grenme alan sayisinin yediden altiya diisiiriildiigii, “okul temelli
planlama” i¢in bes ders saatinin ayrildigi, cografya icerigine sahip 6grenme alaninin
ortaokulda sinif diizeyi arttikga payinin ¢ok azaltildigt sonuglarina ulagilmigtir. Tarih
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ve vatandaslik bilgisi ile diger sosyal bilimler, cografyadan daha fazla ders saatine ve
yiizdelik oranma sahiptir. Bu durum 2005, 2017, 2018 SBDOP 6grenme alanlarinin
incelendigi diger calismalarda elde edilen sonuglar ile uyumludur (Bebe ve Unlii,
2012; Coban ve Aksit, 2018; Kalayci ve Baysal, 2020; Kizilgaoglu ve Tas, 2007;
Turan R. , 2018; Yildirim ve Caligkan, 2024). Tiirkiye’deki sosyal bilgiler 6grenme
alanlart ABD’nde NCSS tarafindan belirlenen 6grenme alanlar1 benimsenerek 4.
siniftan 7. simfa kadar diizenlenmistir (Oztiirk ve Deveci, 2020).

Yeni bir 6gretim programi i¢in mevcut programin islevini yitirmis olmasi,
onceki programin belirlenen hedeflere ulasamamis olmasi gerekir (Coban ve Aksit,
2018). Bu bakimdan eski ve yeni 6gretim programlar ile ilgili sorulmasi gereken
¢esitli sorular ortaya ¢cikmaktadir. Milli Egitim Bakanligi’nca 6grenme alanlarinin ve
kazanimlarin sayica azaltilmasinin gerekgesi olarak ‘sadelestirme’ gosterilmistir.
Ancak 6grenme alanlar1 ve kazanimlarin sayisi azaltilirken ders kitaplariin forma
sayilari, kitap sayfa sayilarinin daha fazla olacagini gostermektedir. Bu bakimdan
sadelestirmenin nasil olacag1 anlasilamamaktadir. John Dewey egitim yonteminde ve
ogretim programindaki degisiklik i¢in sanayi ve toplumsal degisimlere uygun olmasi
gerekliligi tizerinde durmustur (Dewey, 2023). Bu bakimdan yeni bir 6gretim
programina toplumun ihtiyaci olup olmadigi ¢ok acik degildir.

Cografi igerige sahip 6grenme alanlarindaki sadelestirme cografya disiplininin
oneminin yeterince anlagilamadigini gostermektedir. 2005 yilindan sonra 6gretim
programlarindaki yaklagim degismis, yapilandirmaci yaklasima gegilerek oOnceki
programlardan farkli bir anlayis benimsenmistir. 2005 yilinda 6gretmen egitimleri
yapilmis, kilavuzlar hazirlanmis, 6gretmenlere rehberlik edilmeye calisilmistir.
Ogretim programina yonelik program uygulayicilarindan degerlendirme raporlari
istenmistir. 2024 yili degisiminde pilot uygulama yapilmadan 6gretim programinin
2024-2025 egitim ve dgretim yilinda 1, 5 ve 9. siniflarda uygulanmaya baslanmasina
karar verilmistir. Cografya konulariin “sadelestirilmesi” ile temel egitim alan ilkokul
ve ortaokul 6grencilerinin bu disiplini tanima, bakis agisini anlama, sosyal bilgilerin
temel ilkelerinden sosyal bilimci olarak diisiinebilme, analiz edebilme, problem
¢ozme ve karar verme becerilerini edinmelerine engel olacak ve 6grenmede biiyiik bir
eksiklik ortaya ¢ikacaktir.

Aragtirmanin iiciincii sorusu 2018 ve 2024 SBDOP’nin becerilere yonelik
degerlendirmesinde 2018 yilinda 27 olan cografi beceri ve okuryazarliklar 2024
yilinda 35 olarak tespit edilmis olmasi sayisal bir artigi gostermektedir. 2024
SBDOP’nda beceri ve okuryazarliklarin siniflandirilmast genisletilmistir. Sosyal
bilgiler dersi alan becerileri 17, sosyal-duygusal beceriler 9 ve okuryazarliklar 9
olarak tespit edilmistir. Duman ve Tural’m (2019), Kacar ve Bulut'un (2020)
calismalarindaki 6gretim programindaki beceri ve okuryazarliklarin isim ve sayilari,
Ciftci ve Ak¢a’nin (2019) caligmasinda 2005 yilindan 2018 yilina, Coban ve Aksit’in
(2018) calismasinda 2005 yilindan 2017 yilina cografi becerilerin arttiginin
belirtilmesi bu ¢alismanin sonuglar1 ile benzemektedir. Ancak bahsedilen
calismalardan cografi okuryazarliklarin 2017 ve 2018 yillarinda eklenmis olmasi
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yoniiyle farklilasmaktadir. Ciinkii 2024 yilinda ¢evre okuryazarligt ve harita
okuryazarligir 6gretim programindan kaldirilmustir. Cografya ile siirdiirtilebilirlik
okuryazarlig1 4 ve 5 siniflarda oldukga sinirhi iliskilendirilmektedir.

Ergiin ve Ablak’in ¢alismasina gore en fazla cografi beceri 1998 ilkogretim
programinda en az 2005 yili programinda yer almistir (Ergiin ve Ablak, 2023).
Kog¢’un dile getirdigi gibi cografi bilincin edinilmesi “cografi becerilerle
miimkiindiir.” (Kog, 2013, s. 19). Unlii; cografi becerilere yonelik, “cografi bilince
sahip olmak i¢in gerekli temel arag ve teknikleri kullanmamizi saglar” bigiminde ifade
etmistir (Unlii, 2011, s. 2157). Bununla birlikte cografi beceri ve okuryazarliklarm
azaltilmasindan kaynaklanan degisiklikler nedeniyle cografi beceri ve okuryazarliklar
vasitastyla edinilecek biling, farkindalik ve duyarliligin saglanmasi miimkiin
olmayacaktir. Turan’m (2018), Oztiirk ve Kafadar’in (2020) g¢alismalarinda tespit
edilen beceri ve 6grenme alanlarmin iliskilendirmelerinin 2017 ve 2018 SBDOP’da
eksik olduguna dair bulgularina karsin, olumlu bir degisiklik olarak nitelendirebilecek
bulgu, 2024 SBDOP genelindeki beceri, deger ve okuryazarliklar grenme alanlartyla
iligskilendirilerek verilmis olmasidir.

Bununla birlikte becerilerin sinif diizeylerine, alt madde ve siire¢ bilesenlerine
gore yer verilisleri incelendiginde birgok alt madde ve siire¢ bilesenlerinin 6grenme
alanlarinda yer almadigi, cografi gozlem ve saha calismasi becerisine Ogretim
programinda hi¢ yer verilmedigi goriilmektedir. Cografi becerilere Ogretim
programinda yeterince yer verilmemesi 6grencilerin okul ve okul dist yasamlarindaki
bilgi, beceri ve yetkinliklerden yoksunluga neden olurken, diinyay1 olumsuz etkileyen
cevresel sorunlar, dogal afetler, kiiresel iklim degisikligi gibi ciddi sorunlar hakkinda
bilingli bireyler olarak yetismesine engel teskil edecektir.

Genel bir degerlendirme ile cografyaya belirtilen 6gretim programinda nasil yer
verildigini ortaya koymak bu ¢alismanin smirliligini olusturmaktadir. Bu bakimdan
ogretim programindaki iligkilendirmelerin daha ayrmtili incelemesi baska bir
calismanin konusu olabilir. Beceri ve okuryazarliklarin &gretmen goriislerine gore
incelendigi bir ¢alismada 6gretmenler tarafindan okuryazarliklarin bilgi diizeyinde
kaldig1, becerilerin uygulamaya yonelik calismalarinin yetersiz oldugunu dile
getirilmistir (Memisoglu, 2023). Cografi becerilerden harita becerilerini inceleyen
bir¢ok ¢alismada (Brown, 1986; Bugdayct, 2012; Giirler ve Giirgen, 2024; Kog, 2021;
Kog ve Aksoy, 2015; McClure, 1992; Muir, 1985; Weeden, 2003) beceri egitiminin
hem bireysel gelisim siireglerine hem becerinin dgretim siireclerine uygun olarak
diizenlenmesi gerektigi vurgulanmaktadir. Bednarz vd. (2006) “haritasiz cografya”
olamayacagimi dile getirmiglerdir. Cografyanin en temel araglarindan olan haritalart
kullanabilmek olarak tanimlanan harita becerileri ile ilgili konu ve iceriklerin giderek
azalmasi, becerinin agamalarina uygun diizenlemelere programda yer verilmemesi
biiyiik eksiklik olarak gdriinmektedir.

“Tiirkiye Yiizyili Maarif Modeli Ogretim Programlari Ortak Metin”
incelendiginde okul dncesi, ilkokul, ortaokul ve lise diizeylerindeki tiim becerilerin
asama ve siire¢ bilesenlerinin paylasildigi goriilmekle birlikte 6gretim programlarinda
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bu asamalarin yansimalarina bakildiginda SBDOP harita becerisine yonelik
asamalardan sadece bir alt beceri “Harita Okuma” (SBAB10.1) becerisi 4. smif
diizeyinde yer almaktadir. Sosyal bilgiler dersinin okutuldugu ortaokul siniflarinda
o0grenme alanlarinda dogrudan harita becerisi iligskilendirmesi yoktur. Sadece 6. sinif
diizeyinde cografya igerikli ikinci 6grenme alaninda beceriler arasi iliskilendirme
olarak ve 7. simif diizeyinde tarih agirlikli bir 6grenme alaninda (3. 6grenme alani)
beceriler arasi iliskilendirme olarak sinirlt bir yer alma s6z konusudur. Uluslararasi
ve ulusal c¢aligmalar igerisinde ilkokul ve ortaokul diizeyinde 0&grencilerin
edinebilecekleri bir¢ok harita becerisi asamasi bulundugu ve bu becerilerin sistematik
olarak ogretilmesi gerektigini savunulmaktadir (Bugdayci, 2012; Kog¢ ve Aksoy,
2015; McClure, 1992; Muir, 1985; Weeden, 2003; Wiegand, 1999).

Cesitli 6gretim yaklasimlari kullanilarak harita becerilerinin basartya ulastigina
dair ¢ok sayida calisma varken, (Aktiirk, 2012; Ayas, Kaya, Tastan ve Ozder, 2015;
Bagibiiylik ve Cikili, 2002; Beitlova, Popelka ve Vozenilek, 2020; Brown, 1986;
Bugdayci ve Selvi, 2018; Demiralp, 2006; Havelkova ve Hanus, 2018; Kaldybekova,
Aksoy ve Abdymanapov, 2021; Ogiitveren, 2014; Rane, John ve Murthy, 2020),
harita becerilerinin verilecegi asamanin, alt seviyede birakilmasi anlagilir degildir.
Sonug olarak, cografi becerilere sahip olmanin, fizyolojik, sosyolojik, psikolojik ve
pedagojik agidan pek cok faydasi bulunmaktadir. Bu bakimdan 6gretim programlari
beceri ve okuryazarliklarin edinilmesini destekleyici ve zengin bir igerige sahip
olmalidir. Ogretim programlarindaki kazanimlara/6grenme giktilarina uygun ve
uyumlu olarak dgrenme alanlarinda hangi alan becerilerinin kullanilmas1 gerektigini
belirten agiklamalarda cografi beceriler ve diger tiim becerilerin iligkilendirilmeleri
eksiksiz ve dogru verilmelidir. Bir diger husus beceri, deger, egilim, okuryazarliklar
gibi 6gretim programlarinin temel bilesenlerinin her bir derse 6zgii 6gretim programi
icerisindeki agiklamalarda yeterince agik segik belirtilmeyip, dort farkli egitim
seviyesini (okul dncesi, ilkokul, ortaokul ve lise) ilgilendiren tiim agiklamalar1 tek bir
kitapta toplamak (Milli Egitim Bakanligi, 2024), 6gretim programini uygulayanlar
icin pratiklikten uzak ve hatta biraz kafa karistirici bile olabilir.

Arastirmanin dordiincii sorusu 2018 ve 2024 SBDOP’nin degerlere yonelik
degerlendirmesinde 2018 SBDOP bulunan degerler 18 iken 2024 yilinda 20 olmasi
degerlerin sayisinda bir artis oldugunu gostermektedir. Caligmada bagimsizlik, baris,
bilimsellik, dayamsma, esitlik ve aile birligi degerlerinin 2024 SBDOP’da yer
almadigi, Erdem-Deger-Eylem Modeli’nin benimsenerek degerler vurgusunun
arttirldigl, bazi degerlerin ayni zamanda egilimler bashgi iginde gosterildigi
sonucuna ulasilmistir. 2024 SBDOP’nda merhamet, miitevazilik ve sabir sinif
diizeylerinde en az yer verilen degerler olmustur. Degerlerin sinif diizeylerine
dagilimina gore en fazla deger 4. smifta 18, en az 7. smifta 12 ve diger sinif
seviyelerinde 13 olarak belirlenmis olmast dengeli bir dagilimin olmadigini
gostermektedir. Dengeli dagilim olmadig1 konusunda benzer bir sonuca 2018 5. sinif
SBDOP kazamimlarla deger ve beceri iliskilerini inceleyen calismada da ulasilmistir
(Karasu Avcr ve Bilen, 2023).
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6 ve 7. smuf kazanim-deger iliskilendirmelerinde bazi degerlerin yeterince yer
bulamadig1 sonucu bu ¢aligmanin sonuglariyla értiismektedir (Tonga ve Uslu, 2015).
2018 SBDOP degerlerin kazanimlarla iliskilendirmesini inceleyen bir ¢aligmada
adalet degerinin hicbir kazanimla iligkilendirilmemesinin 6nemli bir degerin ciddi bir
eksikligi olarak ifade edilmistir (Tonga ve Erdogan, 2022). Bir baska ¢aligmada ise
baris ve esitlik degerlerinin kazanimla iliskilendirilmedigi sonucuna ulagilmigtir
(Esemen, 2020). 2018 SBDOP’nda kazanim ve deger eslestirmelerindeki eksikligin
2024 SBDOP’nda olmadigi, her bir sinif seviyesindeki eslestirmelerin 6grenme alani
aciklamalarinda verilmis oldugu tespit edilmistir. Bu olumlu sonuca Yildirim ve
Caligkan’in (2024) ¢alismasinda da ulasilmistir.

Bunlara ek olarak 6gretmenlerle yiiriitiilen bir ¢alismada 6gretmenler, degerler
egitiminde ¢esitli sorunlar yasandigimi ve bunun temel nedenlerinin, &gretim
programindan kaynaklanan “konularin yogun olmasi, ders siiresinin yetersizligi, bilgi
diizeyi ile smnirli kalmasi, ayri bir programin olmamasi, &gretimin 6n planda
tutulmas1” oldugunu ifade etmislerdir (Pirnaz ve Kuru, 2022, s. 169). Duyarhlik,
sorumluluk, vatanseverlik degerlerinin dort sinif diizeyinde yer almis olmasi cografi
bilincin kazandirilmasini destekleyici olabilir. Ancak burada belirtilen degerlerin ne
diizeyde kazanildigimi, kazanilip kazanilmadigini 6lgmek oldukca giigtiir. Daha
ayrintili  ¢aligmalarin  yapilmasmi gerektirir. Ayrica Ogretim programlarinda
vurgulanan Erdem-Deger-Eylem Modeli’ne yonelik uygulamalarla belirli bir
“dgrenci profili” hedeflenmektedir. Buna gore Ogrenciler “yetkin ve erdemli”
olmalidir. Ogretim programinda farkli sinif seviyelerinde iliskilendirilen degerlerin
her seyden once yas seviyelerine uygunluk gozetilmelidir. Ancak bir {ist 6gretim
kurumu asamasina smavla gecis, ozellikle biiyiik kentlerde siniflarin ¢ok kalabalik
olmasi, deger kazandirmanin ¢ok boyutlulugu, dgretim programlarinin uygulamaya
yansimalar1, Ozellikle 2000 yilindan 6nce mezun olan &gretmenlerin degerler
egitimine yonelik lisans diizeyinde almis olduklart derslerinin olmamasi ve hizmet i¢i
egitimlerinin eksikligi, degerler egitimindeki baslica sorunlar olarak sayilabilir.

Aragtirmanin besinci sorusu 2018 ve 2024 SBDOP’nin 6lgme-degerlendirmeye
yonelik incelemelerinde 2024 Sosyal Bilgiler Dersi Ogretim Programi’nda 6lgme-
degerlendirme siirecleri igin “6grenme kanitlarr” ifadesi kullanildigi, bigimlendirici
degerlendirmenin esas alinarak, biitiinclil ve siire¢ odakli olmasi gerektiginin
vurgulandigi, performans gorevlerinin her O6grenme alaninda tekrar getirildigi
sonuclarma  ulagilmustir.  Ogretim  programinda  dlgme  degerlendirmede
kullanilabilecek araglarin isimleri belirtilmis ama bu araglara yonelik bilgi ve
orneklere yer verilmemistir. Bu bakimdan 2024 yili degisiklikleri 2018 6gretim
programiyla benzesmekte, 2005 yilinda yapilan degisiklik neticesinde hazirlanan “6.
simif {lkdgretim Sosyal Bilgiler Dersi Ogretim Programi ve Kilavuzu”nda Olgme ve
Degerlendirme basliginda daha ayrintili agiklamalara ve oOrneklere yer verilmesi
bakimindan eksik kalmaktadir (Milli Egitim Bakanlig1, 2006, s. 72-107).

Sénmez ve Kiligoglu (2016) ile Kalayci ve Baysal (2020) ¢caligmalarinda 6gretim
programlarinin degerlendirmesinde en ayrintili 6lgme degerlendirme agiklamalarina
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2005 dgretim programinda yer verildigi tespit edilmistir. Olgme ve degerlendirme
uygulamalarinin programda yer alis durumuyla 2018 ve 2024 6gretim programlarinin
ogretmenlere kilavuzluk etmekten uzak oldugu sdylenebilir. Cografi becerilerin
gelistirilmesine yonelik yapilan etkinliklerin yiiriitiilmesindeki asamalarla birlikte
O0lcme degerlendirme c¢aligmalarinda cesitli tekniklere yonelik agiklamalarin yer
almasi programi uygulayan dgretmenlere 6rnek teskil edecektir. Boylece 6gretmenler
kendi calistiklart okullarin bulunduklart yerlesim yerinin, ekonomik sartlarin ve
ogrencilerin hazir bulunusluklarina gore ¢esitli diizenlemeler yapabileceklerdir.

Ogretim siireclerindeki etkinlik ve ¢aligmalarm amacia ulasip ulasmadigimni
anlamanin, kaydetmenin ve siire¢ yonetiminin dikkatlice yapabilmesi i¢in 6lgme-
degerlendirme c¢alismalarina 6nem verilmelidir. Programda cografi becerilerin
gelistirilmesini destekleyecek alternatif 6l¢me degerlendirme araglari, etkinlikleri de
yer almalidir.

Bu dogrultuda;

e Sosyal bilgiler dersinin disiplinleraras1 yapis1 gozetilip, doga ile ilgili
kiiresel geligmelerin artan 6nemi de degerlendirilerek kazanim/6grenme
¢iktilarmin dengeli bir dagilima sahip olmast ve pedagojik gelisime uygun
olmasi onerilmektedir.

Cografya yer ve insan iligkilerini kendi ilkeleri dogrultusunda ortaya koyan bir bilim
dalidir. Bu bilim dalimin temel bilgileri orglin egitimde ilkokul ve ortaokulda
edinilmeye baslar. Ogrenciler tarafindan cografi bilgi, beceri ve yetkinlikler sosyal
bilgiler dersinde edinilmektedir. Ozellikle giiniimiizde yasanan kiiresel iklim
degisikligi ve buna bagli ¢evre sorunlari ile dogal afetlere kars1 bilingli ve hazirliklt
olabilmek, cografi kosullardan kaynaklanan kiiresel iligkiler ve sonuglar1 konusunda
saglikli ve dogru degerlendirmeler yapabilmek igin, cografi bilgi, beceri ve
kazanimlarin bu yas grubunda dogru ve yeterli diizeyde edinilmesi biiylik dnem
tagimaktadir.
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