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0zet

Meslek secimi,; mesleki olgunluk, ilgi, yetenek, ozyeterlik algisi gibi pek ¢ok kavramla iliskili degerlendirilebilir.
Cocukluk ve ergenlik donemi kimlik gelisimi acisindan kritiktir ve bu donemlerde 6z kavrami belirginlesir. Oz
kavraminin belirginlesmesi ile birlikte bireyin meslek se¢im siirecinde de yol almasi beklenmektedir. Ancak
Tiirkiye 'de yapilan ¢alismalar bireyin meslek se¢im stirecinde beklenen diizeyde olmadigini géstermektedir. Bu
calismada amag ortaokul yedinci sinifa devam eden ogrencilerin meslek karart verme, egitsel/mesleki hedef
belirleme karar siire¢lerinde yaratici drama ve grup rehberligi yontemlerinin etkililiginin degerlendirilmesidir.
Bu amacgla Ankara ili Mamak il¢esindeki bir ilkogretim okuluna devam eden ogrencilerden seckisiz 6rnekleme
ile yaratict drama (kiz n=10, erkek n=35), grupla danisma (kiz n=7, erkek n=8) grubu ve kontrol grubu
(kiz n=7, erkek n=8) olusturulmustur. Yaratict drama ve grupla danisma gruplarina egitsel/mesleki rehberlik
calismalart yapilmis, kontrol grubu bekleme listesine alinmistir. Uygulanan programlarin etkililiginin
degerlendirilmesi amaciyla “Piers- Harris'in Cocuklarda Oz Kavrami Olgegi”, “Meslek Karari Verme
Yetkinlik Olgegi” ve arastirmaci tarafindan hazirlanan agik u¢lu sorulardan olusan anket formu kullanilmistir.
Nicel veriler Wilcoxon Isaretli Siralar Testi, nitel veriler ise icerik analizi yontemleri ile degerlendirilmistir.
Arastirmanin sonuglarina bakildiginda 6grencilerin egitsel/mesleki hedef belirlemede kendilerini yetkin gérme
diizeylerinin artirmada yaratict drama ve grup rehberligi oturumlarinin etkili oldugu, ancak 6z kavramlarin
degistirmede yaratici drama ve grup rehberligi uygulamalarinin etkili olmadigi goriilmiistiir.

Anahtar sozciikler: Yaratici drama, mesleki hedef belirleme, egitsel hedef belirleme, grupla danisma

The Implementation of Creative Drama and Group Counseling Programs in the
Process of Educational/Vocational Goal Setting

Abstract

Choosing a career can be evaluated related to many concepts such as vocational maturity, interests, skills,
and self efficacy. Childhood and adolescence are critical to the development of identity and self-concept is
evident in these periods. Within the clarification of self-concept occupation, it is expected to take the lead
the individual in the period of choosing profession .However, the studies in Turkey show that choosing a
profession is not expected level of the individual. This study aims to decide the profession of secondary
school students attending seventh grade, educational / vocational goal setting in decision making processes
to evaluate the effectiveness of group counseling methods and creative drama. For this purpose, creative
drama with random sampling of students attending an elementary school in Ankara province Mamak district
(girlsn =10, malen = 5), group counseling (femalen =7, male n = 8) and control group (girlsn = 7 malen =38)
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is formed. Creative drama and educational advisory group to group /vocational guidance work has been done,
has been on a waiting list control group. In order to evaluate the effectiveness of programs. * Piers Harris’
Self-Concept Scale for Children *, *“ Career Decision Making Self Efficacy Scale * and a questionnaire was
used consisting of open-ended questions prepared by the researcher. Considering the results of the research,
educational / in determining career goals of the students is to increase the level of their competent to be
effective creative drama and group counseling sessions, however creative drama in changing their self-
concept and has been shown to be effective group counseling practice.

Keywords: Creative drama, vocational goal setting, educational goal setting, group counseling

Giris

Egitimin temel amaci, kendini taniyan ve gergeklestiren bireyler yetistirmektir. Bu temel amacin altinda
pek cok alt amag siralanabilirken, bireyin mesleki olgunluga erismesi ve bu alanda hedef belirleyebilmesinin bu
alt amagclarin en 6nemlilerinden biri oldugu sdylenebilir. Egitsel ve mesleki gelisim, kuramlarda bir siire¢ olarak
incelenmektedir. Cogunlukla okul oncesi donemle ele alinmaya baslanan bu siire¢ bir meslegin kazanilmig
olacaginin 6ngoriildigl yetiskinlik donemine kadar siirmekte hatta kimi kuramlarda daha sonraki dénemlerde
de devam etmektedir. Evrelerle ilerlemenin vurgulandigi kuramlarda, her evrede beklenen gelisim gorevlerinin
basartyla tamamlanmasi ile birey mesleki olgunluga erismektedir. Mesleki olgunluk kazanmak Bacanli (1995)
tarafindan; her bir mesleki gelisim basamaginda karsilasilan bir takim tipik ve gerekli problem ¢6zme yasantilar
(mesleki gelisim gorevleri) ile karsilasmak, bir sonraki basamakta karsilagilacak gelisim gorevlerine hazir
olabilmek i¢in bu temel becerileri edinmek olarak tanimlanmaktadir. Bu da bireyin kisilik, ilgi ve yeteneklerine
uygun bir meslek se¢imi yapmasina olanak saglamaktadir. Calismalar, bireyin meslek kararinda meslege yonelik
olarak duydugu ilgi, sahip oldugu degerler ve elde edecegi doyum gibi faktorlerin yani sira kisisel 6zelliklerinin
de etkili oldugunu gostermektedir (Tokar, Fisher ve Subich, 1998).

Cocugun ve ergenin gelisim 6zellikleri ve biligsel yapisina uygun olarak, bireye ve ¢evresine ait birgok
etmenin etkilesimi ile olusan mesleki gelisim siirecinin bes asamadan olustugu ifade edilmektedir (Ozgiiven,
2000: 151-152):

e Uyanis ve Farkinda Olma: Okul 6ncesi donemden ilkokul sonlarina kadar siiren donemdir. Dénemin
baslarinda c¢ocuk, c¢evresindeki meslekleri fark ederek bireylerin farkli mesleklere sahip olduklarini
anlar. Donemin sonlarinda ise ¢ocuk kendisi ile diger insanlar arasinda ilgiler, yetenekler, amaclar ve
motivasyon yoniinden farkliliklarin ve benzerliklerin farkina varmaya baslar.

»  Meslekleri Kesfetme ve Arastirma: Ilkogretim ikinci kademeden baslayarak bircok kisi icin émiir boyu
devam eden bu siirecte meslekler ve bireyler daha ayrintili olarak degerlendirilerek, kisi 6zellikleri ile
mesleklerin uyumu degerlendirilmeye baslanir.

»  Karar Verme: Lise donemini kapsayan bu siirecte birey, kendi 6zellikleri ile mesleklerin 6zelliklerini
eslestirmeye ve kendisini igin meslek fikrini belirginlestirmeye baslar.

»  Hazirlik: Meslege hazirlik doneminde birey segecegi meslekle ilgili bilgi ve becerilerini gelistirir. Mes-
lek alaninda is arastirmaya baslar ve hazirlik donemini uzatarak siirdiirebilir.

+ Ise Yerlesme: Bu donemde birey, dgrendigi bilgi ve becerileri uygulamaya baslar. Ise yerlesme dénemi
gelisimin devam ettigi, bilgi ve beceri birikiminin geliserek ilerledigi donemdir.

Meslek secimini inceleyen kuramlarin iki yaklasim gercevesinde sekillendigi belirtilebilir. i1k cercevede
meslek secimini bir siire¢ olarak degerlendiren, ikinci ¢ergevede ise meslek ile bireyin 6zelliklerinin iliskisini
vurgulayan kuramlar bulunmaktadir.
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Meslek se¢iminin bir siire¢ oldugunu ilk vurgulayan kuramcilar Ginzberg, Ginsburg, Axelrad ve Herma
(1951)’dir. Kuramda, bireyin meslegini bir anda verilen bir karar sonucunda degil, hayat boyunca olusan ve
gelisen ve biiylik 6l¢iide geri doniilemez olan davranis oriintiileri yoluyla segtigi belirtilmektedir (Kuzgun,
2002). Evreler; hayal donemi, gegici se¢cim donemi ve gergekei secim donem olarak adlandirilmaktadir. Bir
diger kuramda Super, mesleki gelisimini hayat boyu ele almaktadir. Benligin olustugu ve meslek se¢iminde
ilerlemenin oldugu donemler; biiylime, arastirma, yerlesme, koruma ve ¢okiis evreleri olarak adlandirilmaktadir.

“Ozellik-Faktor Kurami”, mesleki gelisiminin bireyin kisilik 6zellikleri ile ilgili olarak ele alindig
ikinci ¢ercevededir. Bu ¢ercevenin temelinde yer alan ve Parsons’in ilk kurama isim vererek bu alanin babasi
olarak anilmasini saglayan (Herr, 2001) 6zellik faktdr kuraminda Parsons, mesleklerin bazi temel 6zellikleri ile
bireylerin 6zelliklerini eslestirmeyi amaglamistir. Ayni bicimde Holland tipoloji kuraminda, kisilik 6zelliklerini
gercekeli, arastirici, sosyal, gelenekei, girisimci, sanat¢i olarak 6 grupta toplamakta ve her kisilik 6zelligine uygun
meslek gruplarini da ele almaktadir. Insanlarin, kisilik 6zellikleri bakimmdan gruplanabilecegi, bu gruplarin
niteliklerine uygun ¢evrelerde mutlu ve basarili olabileceklerini belirtmistir (Kuzgun, 2009). Bu baslik altindaki
kuramlar1 destekleyen ¢alismasinda Oguz (2008), mesleki olgunlugun en 6nemli yordayicisinin 6z yeterlik
oldugunu bulgulamigtir. Whiston ve Keller (2004) de ¢alismasinda 6grencilerin mesleki olgunluk puanlari ile 6z-
yeterlik puanlar arasinda anlamli bir iliski oldugunu belirtmektedir. Bu bulgular bireyin 6z kavrami ve meslek
secimi arasinda bir iliskiyi destekler goriilmektedir.

Mesleki gelisim kuramlar1 incelendiginde 12-15 yas arasindaki kisilerin bu donemde kendini tanima,
ilgi ve yeteneklerini kesfetme, meslekleri kesfetme ve rol denemeleri yapma becerilerini gelistirdikleri
gorlilmektedir. Baska bir deyisle, kisi kendi ilgi ve yetenekleri ile mesleklerin iliskisini kurmakta, meslek
incelemeleri ve sinama gibi etkinlikleri siirdiirmektedir. Ginzberg’in kuramina gére deneme, Super’in kuramina
gore ise arastirma doneminde olan birey, gelisimsel olarak ise ergenlik ¢cagindadir. Ergenlikte bilissel 6zelliklerin
ve soyut diisiinme yeteneginin gelistigi ve bireyin kimligini olusturma siirecine girdigi bilinmektedir. Ozellikleri
siralanmig bu birey iilkemizde ortaokul doneminde bulunmaktadir. Ortaokul sonrasi girecegi sinavlarla
yerlesecegi iist egitim kurumu belirlenmekte ve bu da meslege adimda 6nemli bir rol oynamaktadir. Birey daha
degerlendirme asamasinda iken bir se¢cim yapmaya zorlanmakta ve iist egitim kurumunu belirlemesi gereken
bir agamaya gelmektedir. Ortaokulun sonuna kadar hedef belirlemeden gelen ve ist egitim kurumlar ile
meslek se¢imi konusunda yeterli farkindaligi kazanmamis birey bu se¢im sirasinda bocalamakta ya da rastgele
secimler yapmaktadir. Akbalik (1991) ¢alismasinda ortaokul 3. sinif grencilerinin neredeyse yariya yakininin
meslek se¢me ihtiyaci i¢inde olmadiklarini ifade etmektedir. Ayrica iilkemizde 6zellikle meslek edindirme
amagli liselere devam eden 6grencilerle yapilmis ¢alismalarda 6grencilerin mesleki olgunluk diizeyleri diisiik
bulunmustur (Kékiisoy, 2008; Ozgan, 2006). Mesleki olgunluk, ilgi ve yeteneklere uygun bir meslek segimi,
dogru 6z kavram1 ve yeterligi algisi ile iliskilidir. Ust egitim kurumuna yerlesmis ve meslek secim siirecinde
biiylik adim1 atmis bireyin mesleki olgunlugunun diisiik bulgulanmasi, ortaokul déneminde bu alanda ¢alisilmasi
gerekliligini gozler Oniine sermektedir. Yapilan c¢alismalar da uygulanan grup rehberligi programlarinin
ogrencilerin mesleki olgunluk diizeyini artirmada (Ayas, Deniz ve Kagan, 2010; Bacanli, 1995,2005; Bal, 1998;
Evren, 1999, 2005; Isgor ve Sezer, 2008; Makro ve Savickas, 1998; Uskaner, 1999) ve meslek karar1 verme
stirecinde etkili oldugu bulgulanmistir (Bozgeyikli,2005; Kirdok, 2006; Symes, 1998). Ayrica Zeren (1999) ve
Coban (2005) ¢alismalarinda, mesleki rehberlik yardimi alma ile mesleki olgunluk arasinda anlamli bir iligkinin
oldugu sonucuna ulagmislardir. Tiim bu nedenlerle 6grencilerin egitsel/mesleki hedef belirlemenin énemine
iliskin farkindalik kazanmalari, bu siirecte etkili olan degiskenler, meslekler ve {ist egitim kurumlar1 hakkinda
fikir sahibi olmalar1 6nemli goriilmektedir.
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Meslek se¢imi ve kisinin 6zelliklerinin iligkilendirilmeye calisildig1 ilk donemlerde Parson tarafindan
“Mesleki Rehberlik” olarak kullanilan ve “genclere kendi kapasitelerine uygun meslek se¢gmeleri igin yapilan
yardimlar” olarak tanimlanan (Isaacson ve Brown, 1997) ¢alismalar son zamanlarda uygulamada ve alanyazinda
yasam boyu gelisim kuramlarimi destekler nitelige doniiserek kariyer rehberligi ve psikolojik danismanlik olarak
anilmaya ve daha fazla yasam boyu verilen bir hizmet olarak ele alinmaya baslamistir (Herr ve Cramer, 1996).
Bu haliyle pek ¢ok hizmet alaninin kariyer gelisimi ile iligkili goriilmesine karsin, egitim kurumlar1 biinyesinde
mesleki rehberlik etkinliklerini -buna yonelik farkindalik egitimleri, hedef belirleme calismalar1 vb.- sinif
ogretmenleri ile rehberlik birimleri yilirtitmektedir.

Calismanin uygulama siirecinde iki miidahale yontemi kullanilacaktir: yaratici drama ve grup rehberligi.
Yaratict drama, kazandirilmak istenen bilginin ¢ogu zaman dogrudan verilmemesi, 6greneni zihnen ve
bedenen siirekli aktif durumda tutarak 6grenmenin tam olarak gergeklesmesini amaglamasi nedeniyle 6zellikle
son zamanlarda dikkat ¢eken yaklagimlar arasindadir. Adigiizel (2001) yaratict dramanin amaglarint gdyle
belirtmektedir: “ Cocuklarin, ergenlerin ve genglerin gercek diinya ile kurgusal diinya arasinda gidip gelmelerini
olanaklh kilan yaratici drama caligmalarimin genel amaci, her alanda kendine yetebilen, kendini taniyan,
cevresiyle iletisim kurabilen ve bu gelistirilebilen, ifade gilicli ve bigimleri artmis bireyler yetistirmektir.”
Yaratic1 drama c¢alismalarinin temel amaglart arasinda sayilan kendini tanima, hem ergenlik siirecine 6zgii en
temel kazanimlardan biri olmasi ile hem de egitsel/mesleki hedef belirleme siirecinin temel yapi taglarindan bir
olmasi dolayisiyla bu ¢alismada 6nemli goriilmektedir. Grup rehberligi ise okul rehberlik servislerinde ortak
sorun alanlarina sahip 6grenciler ile yiirtitiilen grup calismalaridir. Kuzgun (2002) grup rehberliginin amaclarini
sOyle belirtmektedir:

*  Kimligini bulmada bireye yardimci olmak,

*  Bireyin kendini daha olumlu bir bi¢imde degerlendirmesine, kendine giiven gelistirmesine yardimci
olmak,

*  Kisinin duygu, diisiince ve davranislari arasindaki tutarliligin artmasina yardimci olmak,
*  Kisiye deger yargilarini gdzden gegirmesi ve gecerliliklerini sinamasi igin gerekli ortami saglamak,
*  Bireye baska insanlar1 dinlemeyi, anlamay1 ve bagkalari ile iletisim kurabilmenin yollarini 6gretmek,

*  Bagkalar ile 6zellikle anne babasi, 6gretmenleri, otorite figlirleri ve akranlart ile iliskilerini irdelemesi
icin bireye gerekli firsatlar1 saglamak.

Bu amaglar diisiintildiigiinde grup rehberligi yonteminin bu ¢aligmada ele alinan ve ulagilmak istenen
hedefler ile ortiistiigii belirtilebilir.

Grup rehberligi ve yaratict drama yontemleri ile egitsel ve mesleki hedef belirlemeye iligskin verilen
egitimin, 6grencilerin meslek karar1 verme, egitsel hedef belirleme karar siireclerinde bir degisiklik olusturup
olusturmayacagi aragtirmanin problemini olusturmaktadir.

Arastirmanin Amaci

Calismanin genel amaci, ortaokul yedinci sinifa devam eden Ogrencilerin meslek karart verme ve
egitsel/mesleki hedef belirleme karar siireclerinde yaratict drama ve grup rehberligi yontemlerinin etkililiginin
degerlendirilmesidir. Bu amag dogrultusunda, asagidaki denenceler test edilmistir:

*  Grup rehberligi grubuna katilan 6grencilerin meslek karar1 verme yetkinlikleri artacaktir.

*  Yaratict drama oturumuna katilan 6grencilerin meslek karar1 verme yetkinlikleri artacaktir.

YARATICI DRAMA DERGISI
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*  Grup rehberligi grubuna katilan 6grencilerin 6z kavrami puanlari artacaktir.
*  Yaratict drama oturumuna katilan 6grencilerin 6z kavrami puanlari artacaktir.

*  Yaratict drama oturumuna katilan 6grencilerin meslek sec¢im siirecinde etkili olan faktorlere iligkin
yaptiklar1 tanimlar belirginlesecektir.

*  Yaratict drama oturumuna katilan 6grencilerin kisa, orta ve uzun siireli hedefleri belirginlesecektir.
*  Yaratict drama oturumuna katilan 6grencilerin tist egitim kurumuna iliskin hedefleri belirginlesecektir.
e Yaratict drama oturumuna katilan 6grencilerin mesleki hedefleri belirginlesecektir.

e Grup rehberligi grubuna katilan dgrencilerin meslek se¢im siirecinde etkili olan faktorlere iliskin yap-
tiklar1 tanimlar belirginlesecektir.

e Grup rehberligi grubuna katilan 6grencilerin kisa, orta ve uzun siireli hedefleri belirginlesecektir.
e Grup rehberligi grubuna katilan 6grencilerin st egitim kurumuna iligkin hedefleri belirginlesecektir.

*  Grup rehberligi grubuna katilan 6grencilerin mesleki hedefleri belirginlesecektir.

Yontem

Arastirma grubunu Ankara ili Mamak ilgesi Sehitler Ilkogretim Okulu’nda 2009-2010 egitim 6gretim
yilinda yedinci smifta egitime devam eden 6grencilerden tesadiifi olarak segilen 45 6grenci olusturmaktadir.
Yaraticit drama programi 10 kiz 5 erkek olmak tizere toplam 15 6grenciye ve grup rehberligi programi 7 kiz 8
erkek olmak tizere toplam 15 6grenciye uygulanmistir. Kontrol grubunda ise 7 kiz 8 erkek olmak iizere toplam
15 ogrenci bulunmaktadir. Yaratict drama, grup rehberligi ve kontrol gruplara &grenciler tesadiifi olarak
secilmistir. Uygulama dncesinde tiim dgrencilere MKVYO, KHDO ve arastirmac: tarafindan gelistirilen anket
uygulanmis, daha sonra yaratict drama ve grup rehberligi oturumlar yapilmis ve oturumlar sonrasi ayni 6lgme
araglari ile son test uygulamasi gerceklestirilmistir.

MKVYO ve KHDO’den elde edilen verilerin analizinde Wilcoxon isaretli siralar testi kullanilmistir. S6z
konusu test, tek 6rneklem t-testinin nonparametrik karsiligidir. Nonparametrik testler normallik varsayiminin
karsilanmadig durumlarda kullanilmaktadr. Isaretli siralar testi, pozitif ve negatif degerlerin arasindaki farklarin
hesaplanarak karar verilmesine dayali basit bir yontemdir (Elliott, Woodward, 2007) ve veriler esit aralik 6lgeginde
oldugunda kullanilabilmektedir. Tiim bu nedenlerle ¢alismada Wilcoxon isaretli siralar testi kullanilmistir.
Aragtirmaci tarafindan gelistirilen anket ise nitel analiz yontemlerinden icerik analizi ile incelenmistir. Nitel
arastirma, insanlarin olaylara ne tiir anlamlar yiikledikleri, yani olaylar1 nasil niteledikleri sorusuna cevap
aramaktadir (Dey, 1993). Icerik analizinde ise temel amag, elde edilmis olan bulgularin okuyucuya dzetlenmis
ve yorumlanmisg bir bicimde sunulmasidir (Yildirim ve Simsek, 2003).

Arastirmanin bir sinirliligi olarak ise calismada kullanilan ydntemlerden yaratici drama ve grup
rehberliginin etkili bir sekilde uygulanmasi i¢in gruplara katilan 6grenci sayilari 15 kisi siirinda tutulmasi
belirtilebilir.

Arastirmanin Modeli

Bu caligma, iki farkli egitim programinin 6grencilerin egitsel/mesleki hedef belirleme davraniglar
iizerindeki etkisini saptamay1 amaclayan deneysel bir ¢alismadir. Arastirmada 6n test son test kontrol gruplu
desen kullanilmustir.
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Veri Toplama Araglari

Arastirmada yaratic1 drama ve grup rehberligi programlarimin etkililiginin degerlendirilmesi amaciyla
“Piers- Harris’in Cocuklarda Oz Kavrami Olgegi”, “Meslek Karari Verme Yetkinlik Olgegi” ve arastirmaci
tarafindan hazirlanan agik uclu sorulardan olusan anket formu kullanilmistir.

Piers- Harris’in Cocuklarda Oz Kavrami Olgegi (KHDO): Olgek, Piers ve Haris (1964) tarafindan
ogrencilerin kendilerine iliskin duygu, diisiince ve tutumlarmi belirlemek amaciyla gelistirilmistir (Oner,
2005). Olgegin standardizasyonu 3.-12. sinif dgrencileri ile yapilmustir. I¢ tutarlilik katsayis1 .78- .93 arasinda
degismektedir. Olgek 6 faktor ve 80 maddeden olusmaktadir. Olgegin Tiirkgeye uyarlanma siirecinde faktorlerin
siralanmasi farklilagsa da ayni faktorler uyarlama siirecinin sonucunda Tiirkge dlgekte de bulunmustur.

Meslek Karar1 Verme Yetkinlik Olgegi (MKVYO): Bozgeyikli (2004) tarafindan 6grencilerin meslek
karar1 verme yetkinlik diizeylerini belirlemek amaciyla gelistirilmistir. Olgek toplam 27 madde ve iig faktdrden
olusmaktadir. Faktorler Bireysel ve Mesleki Ozellikleri Dogru Olarak Degerlendirme”, “Mesleki Bilgi toplama”
ve “Gergekei Plan Yapma” olarak adlandirilmistir.

Anket Formu: Arastirmaci tarafindan 6grencilerden meslek se¢ciminde 6nemli oldugu bilinen kavramlara
iliskin bilgi almak amaciyla hazirlanmistir. Bu amagla alt1 agik uclu soru sorulmustur. Sorular; ilgi nedir?”,
“Yetenek nedir?”, “Kisilik 6zelligi nedir?”, “Kendiniz i¢in kisa, orta ve uzun vadedeki hedefleriniz neler?” “Hangi
iist egitim kurumuna gitmek istiyorsunuz?” ve “Hangi meslekleri se¢gmek istiyorsunuz? olarak belirlenmistir.

Verilerin Toplanmasi

Egitim programlar1 uygulanmadan énce “KHDO”, “MKVYO” ve anket formu ile 6n test ¢alismasi
yapilmistir. Daha sonra egitim programi uygulanmis ve programin hemen ardindan son test ¢aligmasi yapilmaistir.

Verilerin Analizi

Verilerin analizi asamasinda SPSS 13 paket programi kullanilmistir. “MKVYO” ile “KHDO” 6n test
son test sonuglarinin degerlendirilmesinde nonparametrik analiz yontemlerinden Wilcoxan isaretli siralar testi
kullanilmistir.

Uygulama

Aragtirmada yaratici drama ve grup rehberligi yontemlerinin egitsel/mesleki hedef belirleme siirecindeki
etkililiginin degerlendirilmesi amaglanmigtir. Yaratici drama so6zlii anlatim yontemlerinden farkli olarak,
katilimeryi siirekli aktif tutmasi ve bu nedenle de tam 6grenmenin gergeklestiginin vurgulanmasi nedeniyle tercih
edilmistir. Grup rehberligi ise hali hazirda okul rehberlik birimlerinde kullanilan ve &zellikle egitsel/mesleki
rehberlik ¢calismalarinda cogunlukla tercih edilen bir yontem olmasi nedeniyle kullanilmistir. Uygulamalarda hem
yaratict drama hem de grup rehberligi oturumlarinin sayilari, oturum siireleri ve kazanimlar1 ayn1 belirlenmis ve
bunlardan kaynaklanabilecek bir farklilasma en aza indirilmeye calisilmistir. Yaratict drama ve grup rehberligi
oturumlarinin bagliklart ve kazanimlari asagida belirtilmektedir:

1. Oturum: Tanmisma
*  Gruptaki kisilerin isimlerini soyler.
e Gruba katilir.

2. Oturum: Ilgiler

+ Ilginin tanimin1 yapar.

YARATICI DRAMA DERGISI



54 Egitsel/Mesleki Hedef Belirleme Siirecinde Yaratict Drama ve Grupla Damigmanin Etkililiginin Incelenmesi

*  Herkesin ilgilerinin farkli olabilecegini fark eder.

+ llgilerin segimleri etkiledigini bilir.
3. Oturum: Yetenekler

*  Yetenek alanlariin isimlerini sdyler.

*  Yetenek alanlarinin hangi yetenekleri kapsadigini bilir.

»  Kendi yeteneklerini fark eder.

*  Yeteneklere uygun alan se¢ciminin 6nemini fark eder.
4. Oturum: Kisilik ozellikleri

*  Kisilik 6zelliklerine 6rnek verir.

*  Kendi kisilik 6zelliklerini fark eder.
5. Oturum: Hedef belirleme

*  Hedef belirlemenin 6nemini fark eder.

*  Hedef belirlemede ¢gevrenin etkilerini bilir.

*  Ginliik yasamda karsilasilabilecek engelleri soyler.
6. Oturum: Ust egitim kurumlar

+  Ust egitim kurumlarmin isimlerini sayar.

+  Ust egitim kurumlari hakkinda bilgi edinir.
7. Oturum: Meslekler

*  Meslek segmede etkili olan faktorleri fark eder.

*  Meslekler hakkinda bilgi sahibi olur.

Bulgular

Bu bélimde MKVYO ve KHDO’den elde edilen veriler ile uygulanan anketin sonuglari
degerlendirilmistir. Arastirmanin nicel verilerinin analizinde Wilcoxon isaretli siralar testi, nitel verilerin
analizinde ise i¢erik analizi kullanilmistir.

1. MKVYO’ye iliskin Bulgular

MKVY O puanlarinin Wilcoxon isaretli siralar testi sonucunda, yaratici drama grubuna katilan dgrencilerin
on test ( X=114,33) ve son test puanlar1 ( X=118,67) arasinda 0=0,05 diizeyinde anlamli fark bulunmustur. Ayni
sekilde grup rehberligi oturumlarina katilan 6grencilerin 6n test ( X=116,13) ve son test puanlar1 ( X=121,07)
arasinda 0=0,05 diizeyinde anlaml1 fark bulunmustur. Buna gore dgrencilerin yaratict drama ve grup rehberligi
oturumlar1 sonrasit meslek karar1 verme yetkinlik diizeyleri artmistir. Kontrol grubunda olan 6grencilerin ise 6n
test ( X=117,93) ve son test puanlar1 ( X=119,07) arasinda a=0,05 diizeyinde anlamli fark bulunmamustir.

2. KHDO’ye iliskin Bulgular

KHDO’ne puanlarmin Wilcoxon isaretli siralar testi sonucunda, yaratici drama grubuna katilan
Ogrencilerin 6n test ( X= 64,87) ve son test ( X=66,00) puanlari; grup rehberligi grubuna katilan 6grencilerin
on test ( X=61,67) ve son test ( X=60,93) puanlari; kontrol grubundaki 6grencilerin 6n test ( X=61,93) ve
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son test ( X=65,13) puanlari arasinda 0=0,05 diizeyinde anlaml fark bulunmamustir. Buna gore yaratici drama
ve/veya grup rehberligi oturumlarma katilan 6grencilerin 6z benlik algilarinda uygulanan program sonrasinda
anlamli bir fark yoktur.

3. Anket Uygulamasina iliskin icerik Analizi Sonuclari
Tablo 1. “Ilgi nedir?” Sorusu Icerik Analizi Sonuclar:

Yaratict Drama

Grupla Danigsma Kontrol Grubu

On test Son test On test Son test On test Son test
Merak Merak Merak Merak Merak Merak
Istek Istek Istek Istek Istek Istek
Hoslanma / Hoslanma / Sevgi Yetenek ~ --memmemeee- Hoslanma / Hoslanma / Sevgi
Sevgi Sevgi
. " Hoslanma / Hoslanma / . .
Diger Diger Sevgi Sevai Diger Diger
Diger Diger

Yaratict drama grubuna katilan Ogrencilerin 6n anket ve son anket cevaplart “merak”, “istek”,
“hoslanma/sevgi” ve “diger” tema basliklarinda toplanmaktadir. Ogrencilerin ilgiyi daha ¢ok “merak” kavrami
ile tammladiklar1 goriilmektedir. On anket ve son anket cevaplar birbirleri ile paraleldir.

Grup rehberligi grubuna katilan 6grencilerin 6n anket cevaplari “merak”, “istek”, “yetenek”, “hoslanma/
sevgi” ve “diger” tema baghklarinda toplanmaktadir. On anket sonuglarinda bulunan “yetenek” temasi son anket
sonuglarinda olusmamustir. Ogrencilerin ilgiyi daha ¢ok “merak” kavrami ile tanimladiklar1 gériilmektedir.

Kontrol grubuna katilan 6grencilerin 6n anket ve son anket cevaplari “merak”, “istek”, “hoslanma/sevgi”
ve “diger” tema basliklarinda toplanmaktadir. Ogrencilerin ilgiyi daha ¢ok “merak” kavrami ile tanimladiklar:
goriilmektedir. On anket ve son anket cevaplar1 birbirleri ile paraleldir.

Tablo 2. Yetenek nedir?” Sorusu Icerik Analizi Sonuglart

Yaratict Drama Grupla Danisma Kontrol Grubu

On test Son test On test Son test On test Son test
Yapabilmek Yapabilmek Yapabilmek Yapabilmek Yapabilmek Yapabilmek
Bagari e Basari e lyi olmak/ Iyi olmak /

beceri beceri
Iyi olmak / Iyi olmak/ Iyi olmak / Iyi olmak / . o
beceri beceri beceri beceri Diger Diger
Diger Diger Diger Diger
Yapabilmek Yapabilmek Yapabilmek Yapabilmek Yapabilmek Yapabilmek
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Yaratici drama grubuna katilan 6grencilerin verdigi cevaplar “yapabilmek”, “basar1”, “iyi olmak/beceri”
ve “diger” baslikli temalarda toplanmaktadir. Son anket sonuglarinda “basar1” temasi disindaki diger temalar
olusmustur. Ogrencilerin cevaplarinin en ¢ok “yapabilmek” temasi altinda toplandig1 goriilmektedir.

RT3

Grup rehberligi grubuna katilan 6grencilerin verdigi cevaplar “yapabilmek”, “basar1”, “iyi olmak/beceri”
ve “diger” baslikli temalarda toplanmaktadir. Son anket sonuglarinda “basar1” temasi disindaki diger temalar
olusmustur. Ogrencilerin cevaplarinin en ¢ok “yapabilmek” temasi altinda toplandig1 gériilmektedir.

Kontrol grubuna katilan 6grencilerin verdigi 6n ve son anket cevaplari “yapabilmek”, “iyi olmak/beceri”
ve “diger” baslikl1 temalarda toplanmaktadir. Ogrencilerin cevaplarinin en ¢ok “iyi olmak/beceri” temas1 altinda
toplandig1 goriilmektedir.

Tablo 3. Kisilik ézelligi nedir? Sorusu Igerik Analizi Anket Sonuclar

Yaratict Drama Grupla Danigma Kontrol Grubu
On test Son test On test Son test On test Son test
Kisiye Ozgii Kisiye Ozgii Kisiye Ozgii Kisiye Ozgii Kisiye Ozgii Kisiye Ozgii
Ozellikler Ozellikler Ozellikler Ozellikler Ozellikler Ozellikler
Davranis Davranis Diger Diger Diger Diger
Igsel Ozellikler ~  ——--mmoemmem- Davranis Davranis
Diger Diger

Yaratict drama grubuna katilan 6grencilerin 6n anket cevaplar “i¢sel 6zellikler”, “davranis” ve “diger”
baslikli temalarda toplanmaktadir. Son ankette “igsel 6zellikler” temasi olusmamis ancak “kisiye 6zgii 6zellikler”
temast olusmustur. Bu tema frekansi en yiiksek tema olarak belirlenmistir.

Grup rehberligi grubuna katilan 6grencilerin cevaplar1 “kisiye 6zgii 6zellikler” ve “diger” baslikli
temalarda toplanmaktadir. Son anket cevaplarinda “davranis” temasi bulunmaktadir. Ancak frekansi en yiliksek
tema On anket ve son anket sonuglarinda “kisiye 6zgii 6zellikler” olarak belirlenmistir.

Kontrol grubuna katilan 6grencilerin cevaplar “kisiye 6zgii 6zellikler” ve “diger” baglikli temalarda
toplanmaktadir. Ogrencilerin cevaplarinin en ¢ok “kisiye o6zgii ozellikler” bashkli temada toplandig
goriilmektedir. Son anket sonuglarinda “davranis” temasi olusmustur. Ancak frekansi en yliksek tema “diger”dir.

Tablo 4. “Hangi iist egitim kurumuna gitmek istiyorsunuz?” ve “Hangi meslekleri se¢mek istiyorsunuz?”
Sorularimin I¢erik Analizi Sonuclart

Gruplar Ust egitim kurumu ve meslek Ust egitim kurumuj/e Ust egitim kurumu yanlis
paralel meslek paralel degil ifade edilmis
On test Son test On test Son test On test Son test
Yaratici drama 15 22 2 9 1 1
Grup rehberligi 10 18 10 9 2
Kontrol 11 10 8 9 1 2
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Yaratict drama grubuna katilan 6grencilerin 6n anket cevaplarina gore 15 {ist egitim kurumu ile meslek
paralellik gostermektedir, bir {ist egitim kurumu yanlis ifade edilmistir, secilen iki iist egitim kurumu ile meslek
arasinda ise paralellik bulunmamaktadir. Son anket cevaplarinda ise 6grencilerin belirttikleri 22 {ist egitim
kurumu ile meslek arasinda paralellik bulundugu, bir iist egitim kurumunun yanlis ifade edildigi, secilen dokuz
iist egitim kurumu ile meslek arasinda ise paralellik bulunmadigi goriilmektedir.

Grup rehberligi grubuna katilan dgrencilerin 6n anket cevaplarma gore belirttikleri on {ist egitim
kurumu ile meslek arasinda paralellik bulunurken segilen on iist egitim kurumu ile meslek arasinda paralellik
bulunmamaktadir. Son anket cevaplarina gore ise 18 iist egitim kurumu ile meslek arasinda paralellik bulundugu,
iki Gist egitim kurumunun yanlis ifade edildigi, segilen dokuz iist egitim kurumu ile meslek arasinda ise paralellik
bulunmadigi gortilmektedir.

Kontrol grubuna katilan 6grencilerin cevaplarinda belirttikleri 11 iist egitim kurumu ile meslek arasinda
paralellik bulundugu, bir iist egitim kurumunun yanlis ifade edildigi, secilen sekiz iist egitim kurumu ile meslek
arasinda ise paralellik bulunmadigi goriilmektedir. Son anket cevaplarina gore ise 6grencilerin belirttikleri 10 {ist
egitim kurumu ile meslek arasinda paralellik bulundugu, iki iist egitim kurumunun yanlis ifade edildigi, secilen
dokuz iist egitim kurumu ile meslek arasinda ise paralellik bulunmadig1 goriilmektedir.

Sonuc ve Oneriler

Aragtirmalar 6grencilerin meslek se¢im siireglerine olumlu katki saglamasi bakimindan egitsel/mesleki
rehberlik uygulamalarinin etkililigini kanitlamaktadir (Ayas, Deniz ve Kagan, 2010; Bacanli, 1995, 2005; Bal,
1998; Bozgeyikli,2005; Evren, 1999; Isgor ve Sezer, 2008; Kirddk, 2006; Makro ve Savickas, 1998; Symes,
1998; Uskaner, 1999). Bu ¢aligmada da 6grencilerin mesleki karar verme yetkinlik diizeylerini artirmada yaratici
drama ve grup rehberligi oturumlarinin etkili oldugu goriilmistiir. Bu sonug¢ Bozgeyikli (2008) tarafindan yapilan
mesleki grup rehberliginin ilkdgretim 8. sinif 6grencilerinin meslek karar1 verme yetkinlik diizeylerine etkisinin
arastirildigi ¢alismanin sonuglari ile de tutarlilik géstermektedir. S6z konusu ¢alismada 8. sinif 6grencilerinin
uygulanan deneysel islem sonucunda meslek karar1 verme yetkinlik diizeylerinin arttig1 belirtilmistir.

Aragtirmanin bir baska sonucu olarak 6grencilerin 6z kavramlarini degistirmede yaratici drama ve grup
rehberligi uygulamalarinin etkili olmadig1 goriilmiistiir. Oz kavrami bireyin ergenlik déneminin en temel sorusu
“Ben kimim?”’e verilen cevap olarak karsimiza ¢ikmaktadir. Fiziksel, sosyal ve ruhsal alanda degisimler yasayan
birey, yasamin tiim alanlarinda kendini tanimlayarak 6z kavramini olusturur. Calismada egitsel/mesleki karar
stirecine iliskin yetkinligi artirmaya yonelik program uygulamalar1 yapilmistir. Bu amacin, uygulanan programin
ogrencilerin fiziksel, ruhsal ve sosyal alanda yasadiklari tiim degisimlere ve sorunlara cevap verememe ve 6z
kavramlarmi degistirmede yeterli olmadigi diistiniilmektedir. Yalnizca 6z kavramini yiikseltmek amaciyla
yapilmis sosyal beceri egitimine yonelik ¢calismada (Cerrahoglu, 2002) bu amacin gergeklestigi bulgulanmistir.

Calismanin nitel verilerine bakildiginda, program uygulamalar siiresince islenen ilgi, yetenek ve kisilik
ozellikleri kavramlarina iliskin tanimlarin son anket cevaplariin 6n anket cevaplarina gore sozliik tanimlarina
daha yakin oldugu gozlenmistir. Ancak kisa, orta ve uzun vadeli hedef belirleme ile ist egitim kurumu ile meslek
arasinda paralellige bakildiginda 6n anket ile son anket cevaplar birbiri ile paralellik gostermektedir. Bu sonug
hedef belirleme konusunda 6grencilerin daha fazla desteklenmesi gerektigini gostermektedir. Ogrencilerin hedef
iist egitim kurumlarin1 ve meslekleri tanimaya yonelik daha pek ¢ok yapilandirilmis ¢alismaya ihtiya¢ duyduklari
gorlilmektedir. Bu nedenle bundan sonra yapilacak ¢alismalarda bu konularin 6zel olarak galigilmasi gerektigi
belirtilebilir.
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Aragtirmada genel amag cercevesinde degerlendirilen 6grencilerin egitsel/mesleki hedef belirlemede
kendilerini yetkin goérme diizeylerinin arttig1 belirtilebilir. Bu nedenle bu ¢alismada uygulanmis hem yaratici
drama hem de grup rehberligi programlarinin okullarda 6grencilerin hedef belirleme yetkinliklerini arttirmada
kullanilabilecegi diistiniilmektedir.
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Introduction

The fundamental aim of education is to raise individuals who know and actualize themselves.
Acknowledging the fact that this fundamental aim consists of various sub-aims, it can be said that one of the most
important sub-aims is for the individual to attain vocational maturity and to be able to set a vocational goal for
themselves. Educational and career development is considered as a process in the theories in the literature. This
process mostly starts in the pre-school period and continues through adulthood, when the individual is anticipated
to have had a profession, and according to some theories it continues even through lifetime. In theories which
emphasize that individuals progress in stages, the individual reaches vocational maturity through achieving the
desired development tasks in each stage. Bacanli (1995) defines the process of vocational maturity as having a
number of typical and necessary problem-solving experiences (career development tasks) encountered in each
stage of career development and acquiring these fundamental skills in order to be ready for the development
tasks in the subsequent stage. These experiences and skills make it possible for the individual to choose a career
that matches well with his or her interests and abilities. Studies have shown that the individual’s choice of
career is influenced by his or her personality traits as well as other factors such as the individual’s values, career
interests, and expected career satisfaction (Tokar, Fisher ve Subich,1998).

Career development process, which takes place as a result of the interplay among various individual
and environmental factors according to the development properties and cognitive state of the child and the
adolescent, is suggested to be of five stages (Ozgiiven, 2000: 151-152):

*  Awakening and Awareness: It is the stage from pre-school period through the end of primary school. At
the beginning of the stage, the child becomes aware of the occupations in his environment and notices
that people have different jobs. Through the end of the stage, the child starts to recognize that there are
similarities and differences between himself and other people in terms of interests, talents, goals, and
motivation.

*  Discovering and Searching Vocations: In this stage, which begins in the secondary school and conti-
nues through lifetime for many people, vocations and people are closely examined and the congruence
between one’s personality and choice of career is evaluated.

*  Decision-making: In this stage, which takes place during high school years, the individual starts to
match his own personality traits and specific features of vocations and to gradually identify appropriate
choice of career for himself or herself.

*  Preparation: In this stage of preparation for vocation, the individual develops his or her knowledge and
skills about the vocation he or she is going to choose. He or she starts to look for job options within the
career field he or she is interested in and might prolong the preparation process.
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*  QGetting into a Job: In this stage, the individual starts to put the knowledge and skills he or she has
learned into practice. Getting into a job is the stage in which career development continues and the
knowledge and skills continue to grow.

Theories of career choice can be said to center around two approaches. The first approach takes choice
of career as a process, whereas the second approach includes theories that focus on the relations betwe-
en personality traits and vocations.

Theoreticians who posit that choice of career is a process are Ginzberg, Ginsburg, Axelrad and Herma
(1951). The theory suggests that the individual makes his or her career choice not based on an instant decision,
but through behavior patterns that are formed and developed over lifetime and are to a great extent irrevocable
(Kuzgun, 2002). The stages are named as fantasy stage, tentative choice stage, and realistic choice stage. In
another theory, Super suggests that career development is lifelong. The stages, in which the development of
self-concept and career choice takes place, are named as growth, exploration, establishment, maintenance, and
decline.

“Trait and Factor Theory” falls into the second approach, which handles career development in relation
to personality traits. In the trait and factor theory, which is at the center of this approach and which made Parsons
be regarded as the founder of the field since he coined the term ‘vocational guidance’ (Herr, 2001), Parsons
aimed to match the attributes required in particular jobs and personality traits of individuals. Similarly, in his
typology theory, Holland suggested six categories of personality types as realistic, investigative, artistic, social,
enterprising, and conventional and discusses the career fields that would fit the personality types. Holland argues
that people can be grouped according to their personality types and that they can be happy and successful in
environments that fit their personality types (Kuzgun, 2009). In his study, which is in line with the theories within
this approach, Oguz (2008) concludes that the most significant indicator of vocational maturity is self-efficacy.
Whiston and Keller (2004) also suggest that there is a significant correlation between the vocational maturity
scores and self-efficacy scores of the student participants of their study. These findings seem to support the
correlation between the self-concept and the career choice of the individual.

As far as the theories of career development are concerned, it is seen that people in the 12-15 age
group develop their self-concept, identify their personal interests and talents, and explore different career
choices through role tryouts. In other words, the individual relates his or her own interests and skills to specific
requirements of jobs, and continues exploration and tryouts. This individual, who according to Ginzberg is in the
tentative stage and to Super in the exploration stage, is an adolescent. It is a known fact that in the adolescence
the individual goes through a process of self-identity development as a result of his developing abstract thinking
and cognitive skills. The individual that is described above is in the secondary school stage in Turkey. The exams
he or she takes immediately after the secondary school determines the high school that he or she will be studying
at, which is a significant step in terms of career choice. The individual is forced to make a choice of higher
education while he or she is still in the exploration stage. An individual who has not yet set a career goal and
who does not have the necessary awareness of career choice at the end of the secondary school is significantly
challenged and makes random choices. Akbalik (1991) suggests that almost half of the students in their third year
in the secondary school are unaware of the need to make a career choice. In the studies conducted on vocational
high school students in Turkey, it is concluded that the vocational maturity level of the students are rather low
(Kokiisoy, 2008; Ozgan, 2006). Vocational maturity is related to interest-and-talent-based career choice, and a
realistic perception of self-concept and self-efficacy. The finding that the individual who is placed in a higher
education institution and who, therefore, has taken a huge step in the process of career choice has a low level of
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vocational maturity highlights the need to work on this issue in the secondary school period. Research has shown
that group counseling programs has turned out to be effective in increasing students’ vocational maturity levels
(Ayas, Deniz and Kagan, 2010; Bacanli, 1995,2005; Bal, 1998; Evren, 1999, 2005; Isgor and Sezer, 2008; Makro
and Savickas, 1998; Uskaner, 1999) and in supporting the students in the process of making a career choice
(Bozgeyikli, 2005; Kirdok, 2006; Symes, 1998). Zeren (1999) and Coban (2005) have also found a significant
correlation between receiving vocational counseling support and the level of vocational maturity. In the light
of these findings, it seems very important that students’ awareness of the significance of educational/vocational
goal-setting be raised and that students be informed about vocations and higher education institutions.

The studies which were used for “vocational guidance” and defined as “the support given to young people
to make a career choice that fits their capacity” by Parsons (Isaacson and Brown, 1997) during the early years
when career choice and personality traits were tried to be linked together, have recently turned out to support
life-long development theories and are now called career counseling and psychological counseling, which are
considered to be provided for life (Herr and Cramer, 1996). Today, many service fields are considered to be
related to career development and in educational institutions career counseling activities, including awareness-
raising trainings, goal-setting practices, and so on, are carried out by school teachers and counseling units.

In the experimental process of the present study, two types of interventions will be used: creative drama
and group counseling. Creative drama has become one of the prominent approaches recently since it does not aim
to spoon-feed the information to the learner, but to ensure full retention of the information through keeping the
learner cognitively and physically active at all times. According to Adigiizel (2001), the goal of creative drama
is as follows: “The main goal of creative drama practices, which makes it possible for children, adolescents and
young people to go back and forth between the real world and the imaginary world, is to raise individuals who
are self-sufficient with a developed self-concept, able to interact with the environment, and highly articulate.
Self-knowledge, which is considered one of the fundamentals of creative drama practices, is central to the
present study since it is one of the basic attainments peculiar to adolescence and one of the main building blocks
of the process of educational/vocational goal-setting. Group counseling is the group activities conducted by the
psychological guidance units with students who share similar problems. According to Kuzgun (2002), the goals
of group counseling are:

*  To help the individual to find self-identity
*  To help the individual to have a positive self-perception and to gain self-confidence

*  To help to increase the individual’s integrity in terms of consistency between his/her emotions, opini-
ons, and behavior

*  To provide the individual with the necessary environment to review his/her value judgments and their
validity
*  To show the individual the ways to communicate with other people by listening and understanding

*  To provide the individual with the necessary opportunities to examine and question his relationships
with authority figures such as parents and teachers, and with peers.

*  Considering these goals, it can be said that group counseling method applies well to the aims of the
present study. The research problem of this study is to determine whether or not the educational and
vocational goal-setting information provided through group counseling and creative drama techniques
causes a change in students’ choice of career and educational goal-setting processes.
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The Aim of the Study

The general aim of this study is to evaluate the effectiveness of creative drama and group counseling
methods in the decision-making processes of secondary school seventh grade students regarding their choice of
career and educational/vocational goals. With this aim in mind, the study tests the following hypotheses:

*  The students participating in the group counseling activities will be more efficient in making a career
choice.

*  The students participating in the creative drama sessions will be more efficient in making a career cho-
ice.

»  The self-concept scores of the students participating in the group counseling group will increase.
»  The self-concept scores of the students participating in creative drama sessions will increase.

*  The definitions of the factors influencing the career choice process provided by the students participa-
ting in the creative drama sessions will become clearer.

e The short-term, medium-term and long-term goals of the students participating in the creative drama
sessions will be clearer.

*  The higher education goals of the students participating in the creative drama sessions will be clearer.
*  The vocational goals of the students participating in the creative drama sessions will be clearer.

*  The definitions of the factors influencing the career choice process provided by the students participa-
ting in the group counseling group will become clearer.

e The short-term, medium-term and long-term goals of the students participating in the group counseling
group will be clearer.

*  The higher education goals of the students participating in the group counseling group will be clearer.

»  The vocational goals of the students participating in the group counseling group will be clearer.

Methodology

The research population of the present study consists of 45 randomly selected 7th grade students studying
at Sehitler Ilkdgretim Okulu in Mamak, Ankara during the 2009-2010 academic year. The creative drama program
included a total of 15 students, ten female and five male, and the group counseling program included a total of 15
students, seven female and eight male. The control group also consisted of 15 students, seven female and eight
male. The students who were in the creative drama, group counseling and control groups are randomly selected.
Prior to the study, all of the participants were given MKVYO, KHDO and another questionnaire designed by
the researcher as pre-test. Then, the creative drama and group counseling sessions were held and finally after
the completion of the sessions, the same questionnaires used as pre-test were given to the students as post-test.

The data obtained from MKVYO and KHDO were analyzed through Wilcoxon signed rank test. This
test is the nonparametric version of the one-sample t-test. Nonparametric tests are used when assumptions about
the normal distribution in the population are not met. The signed rank test is a simple method based on making
conclusions after estimating the differences between positive and negative values (Elliott, Woodward, 2007) and
can be used when data are in equal interval scales. With all of these in mind, Wilcoxon signed rank test was used
in the study. The questionnaire designed by the researcher was analyzed qualitatively through content analysis.
The aim of qualitative inquiry is to answer what kind of meanings people attribute to events; that is, how they
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describe or interpret those events (Dey, 1993). The main aim of content analysis is providing a summary and
interpretation of the findings to the reader (Yildirim and Simsek, 2003).

The limitation of the study is that the number of the students participating in each group was limited to
15 people in order to increase the effectiveness of creative drama and group counseling methods.

Research Design

This study is an experimental study which aims to determine the effects of the two training programs
on the students’ educational/vocational goal-setting behaviors. The study used a pre-test, post-test, and control
group design.

Data Collection Instruments

In order to determine the effectiveness of creative drama and group counseling programs, this study
used “Piers-Harris Children’s Self-Concept Scale”, “Career Decision Self-Efficacy Scale”, and an open-ended
questionnaire designed by the researcher.

Piers- Harris Children’s Self-Concept Scale (KHDO): The scale was developed by Piers and Harris
(1964) in order to determine students’ feelings, opinions and attitudes about themselves (Oner, 2005). The
standardization of the scale was based on a sample of 3rd to 12th grade students. The internal validity coefficient
changes between 78- .93. The scale consists of six factors and 80 items. Although the order of the factors
differed while adapting the scale to Turkish, the same factors were available in the Turkish scale at the end of
the adaptation process.

Career Decision Self-Efficacy Scale (MKVYO): The scale was designed by Bozgeyikli (2004) in order
to determine students’ level of self-efficacy in making career decisions. The scale consists of a total of 27
items and three factors. These factors are titled as “Evaluating Individual and Vocational Attributes Properly”,
“Collecting Vocational Information”, and “Making Realistic Plans”.

The Questionnaire: The questionnaire was designed by the researcher in order to collect data from students
about their knowledge of the concepts regarded significant in career choice. The questions in the questionnaire
were “What is interest?”’, What is talent?”, What is personality traits?”’, What are your short-term, medium-term,
and long-term goals?”, “What higher education institution would you like to go?”, and “What occupations would
you like to choose?”.

Data Collection

Prior to the training programs, the students were given KHDO”, “MKVYO”, and the questionnaire as
pre-test. Afterwards, the training sessions were held and immediately after the training a post-test was given to
the students.

Data Analysis

To analyze the data collected in the study SPSS 13.0 program was used. The pre-test and post-test results
of “MKVYO” and “KHDO” were analyzed using the Wilcoxon signed rank test, which is a nonparametric
analysis method.
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The Training

The study aimed to determine the effectiveness of creative drama and group counseling methods in the
process of educational/vocational goal setting. The reason why creative drama was preferred is that it keeps the
participant active and thereby ensures full learning and retention, unlike oral communication methods. Group
counseling was also preferred due to the fact that it is a method which is already used in school counseling
units in general and mostly preferred in educational/vocational counseling practices in particular. The number,
duration and the objectives of the training sessions in both creative drama and group counseling groups were
the same so as to minimize the potential differences that might have occurred. The titles and objectives of the
creative drama and group counseling sessions are given below:

Session 1: Introduction

*  The student says the names of the group members.

e The student joins the group.
Session 2: Interests

*  The student defines interest.

»  The student realizes that everybody might have different interests.

*  The student knows that interests affect choices.
Session 3: Talents

*  The student says the names of talent domains.

*  The student knows what talents each domain involves.

e The student becomes aware of his own talents.

e The student becomes aware of the importance of choosing fields that fit talents.
Session 4: Personality traits

*  The student gives examples of personality traits.

*  The student becomes aware of his/her own personality traits.
Session 5: Goal-setting

*  The student becomes aware of the importance of goal setting.

*  The student knows the effects of environment on goal setting.

*  The student talks of the potential obstacles in daily life.
Session 6: Higher education institutions

*  The student lists the names of higher education institutions.

»  The student collects information about higher education institutions.
Session 7: Vocations

*  The student becomes aware of the factors influencing one’s choice of career.

¢ The student learns about various vocations.
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Findings

This section presents the results of the data obtained from MKVYO and KHDO, and the findings of the
questionnaire. The quantitative data were analyzed through Wilcoxon Signed Rank Test, and the qualitative data
were analyzed through content analysis.

1. The Findings of MKVYO

As a result of Wilcoxon signed rank test results of MKVYO scores of the students in the creative
drama group, there found to be a significant difference (¢=0,05) between pre-test ( X=114,33) and post-test
( X=118,67) scores. This suggests that the students’ levels of self efficacy in career decisions increased at the
end of the creative drama and group counseling sessions. However, in the control group there was not found to
be a significant difference at a 0=0,05 level between the pre-test ( X=117,93) and post-test ( X=119,07) scores
of the students.

2.The Findings of KHDO

As aresult of Wilcoxon signed rank test results of KHDO scores of the students, there was not a significant
difference at =0,05 level between the pre-test ( X= 64,87) and the post-test ( X=66,00) scores of the students
in the creative drama group; between the pre-test ( X=61,67) and post-test ( X=60,93) scores of the students in
the group counseling group; and the pre-test ( X=61,93) and post-test ( X=65,13) scores of the students in the
control group. This suggests that after the treatments there was no significant difference in the self- perceptions
of the students who participated in creative drama and group counseling sessions.

3. The Results of the Content Analysis of the Questionnaire Data

Table 1. The Results of the Content Analysis for the Question “What is interest?”

Creative Drama Group Counseling Control Group
Pre-test Post-test Pre-test Post-test Pre-test Post-test
Curiosity Curiosity Curiosity Curiosity Curiosity Curiosity
Desire Desire Desire Desire Desire Desire
Liking / Liking / Liking / Liking /
Love Love Talent — omeemeoeoes Love Love
Other Other Liking / Liking / Other Other
Love Love
Other Other

The pre-test and post-test answers of the students in the creative drama group to the questionnaire are
categorized under titles such as “curiosity”, “desire”, “liking/love”, and “other”. As can be seen from the table,
the students mostly defined interest through the concept of “curiosity” and the answers to the pre-test and post-
test are found to be in parallel to each other.
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The pre-test answers of the students in the group counseling group are categorized under titles such as
“curiosity”, “desire”, “talent”, “liking/love”, and “other”. The “talent” category in the pre-test answers was not
available in the post-test results. It is observed that the students mostly defined interest through the concept of
“curiosity”.

The pre-test and post-test answers of the students in the control group are categorized under titles such
as “curiosity”, “desire”, “liking/love”, and “other”. As is seen in the table, the students mostly defined interest
through the concept of “curiosity” and the answers to the pre-test and post-test are found to be in parallel to each

other.

Table 2. The Results of the Content Analysis for the Question “What is Talent?”

Creative Drama Group Counseling Control Group
Pre-test Post-test Pre-test Post-test Pre-test Post-test
Being . Being . Being Being
capable Being capable capable Being capable capable capable

Being Being
Success = -m-mmmemmemeee- Success = -m-mmmemmemeee- good / good /
Skill Skill
Being
Being good Being good / good/ Being good /
/ Skill Skill Skill Other Other
Skill
Other Other Other Other
Being . Being . Being Being
capable Being capable capable Being capable capable capable

The answers of the students participating in the creative drama group are categorized under titles such
as “being capable”, “success”, “being good/skill”, and “other”. The results of the post-test provided the same
categories except for the “success” category. It is seen that the majority of student answers fall into the category
of “being capable”.

The answers of the students participating in the group counseling group are categorized under titles such
as “being capable”, “success”, “being good/skill”, and “other”. The results of the post-test provided the same
categories except for the “success” category. It is seen that the majority of student answers fall into the category
of “being capable”.

The answers of the students in the control group are categorized under titles such as “being capable”,
“being good/skill”, and “other”. As is seen in the table, the majority of student answers fall into the category of

“being good/skill”.
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Table 3. The Results of the Content Analysis for the Question “What is Personality Traits?

Creative Drama Group Counseling Control Group
Pre-test Post-test Pre-test Post-test Pre-test Post-test
Persqnal Personal Traits Persqnal Persqnal Persqnal Persqnal
Traits Traits Traits Traits Traits
Behavior Behavior Other Other Other Other
Internal traits =~ ------------—- Behavior Behavior
Other Other

The pre-test answers of the students in the creative drama group are categorized under titles such as
“internal traits”, “behavior”, and “other”. The “internal traits” category was not available in the post-test results,

but an additional category, “personal traits” was formed in the post-test and this category was found to have the
highest frequency.

The answers of the students in the group counseling group was categorized as “personal traits” and
“other”. The post-test yielded an additional category, “behavior”. The category with the highest frequency in
both the pre-test and post-test was found to be “personal traits”.

The answers of the students in the control group are categorized as “personal traits” and “other”. The
majority of student answers fall into the “personal traits” category. The results of the post-test yielded an
additional category, “behavior”; however, the category with the highest frequency was “other”.

Table 4. The Results of the Content Analysis for the Questions “What higher Education Institution Would You
Like To Go?” and “What Occupations Would You Like To Choose?”

Higher education Higher education . .
L . e Higher education
Groups institution and vocation institution and S .
. institution misstated
parallel vocation not parallel

Pre-test Post-test Pre-test ~ Post-test Pre-test Post-test
Creative Drama 15 22 2 9 1 1
Group Counseling 10 18 10 9 2
Control 11 10 8 9 1 2
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According to the pre-test answers of the students in the creative drama group, there are parallels between
15 higher education institutions and vocations; one of the higher education institutions is misstated, and there
was found to be no parallels between two of the selected higher education institutions and vocations. In the post-
test answers, however, it is seen that there are parallels between vocations and 22 higher education institutions
stated by the students, that one of the higher education institutions is misstated, and that there are no parallels
between vocations and nine higher education institutions the students selected.

According to the pre-test answers of the students in the group counseling group, there are parallels
between ten higher education institutions and vocations, while there seems to be no parallels between vocations
and the ten higher education institutions the students selected. In the post-test answers, it is seen that there are
parallels between vocations and 18 higher education institutions, that two of the higher education institutions are
misstated, and that there are no parallels between vocations and nine higher education institutions the students
selected.

The answers of the students in the control group suggest that there are parallels between vocations
and 11 higher education institutions; one of the higher education institutions is misstated and there seems to be
no parallels between vocations and eight that two of the higher education institutions selected by the students.
According to the post-test answers, there are parallels between vocations and ten higher education institutions;
two of the higher education institutions are misstated, and that there are no parallels between vocations and nine
higher education institutions the students selected.

Conclusion and Suggestions

Research has proven that educational/vocational counseling practices are effective in and contribute
positively to students’ process of career choice (Ayas, Deniz and Kagan, 2010; Bacanli, 1995,2005; Bal, 1998;
Bozgeyikli,2005; Evren, 1999,; Isgor and Sezer, 2008; Kirddk, 2006; Makro and Savickas, 1998; Symes,
1998; Uskaner, 1999). This study has shown that creative drama and group counseling sessions are effective
in increasing students’ self-efficacy in career decision. This result is consistent with Bozgeyikli’s (2008) study,
which focused on the effects of vocational group counseling on the career decision self-efficacy levels of eighth
grade secondary school students. Bozgeyikli’s study concluded that the self-efficacy levels of the eighth graders
in career decision increased as a result of the experimental treatment.

Another result of the present study is that creative drama and group counseling practices are not effective
in changing students’ self-concepts. Self-concept is the answer to the most fundamental question, “Who am
1?7, an individual asks of himself or herself during adolescence. This individual, who is going through several
physical, social and psychological changes, forms a self-concept by defining himself or herself in every field
of life. This study implemented programs intended to increase self-efficacy in making educational/vocational
decisions. Regarding this aim, it can be concluded that the implemented programs were insufficient to address
the physical, social, and psychological changes and challenges the students were going through and to change
their self-concepts. This aim seems to have been realized in Cerrahoglu’s (2002) study on social skills training,
which intended to increase the concept of self alone.

As for the qualitative results of the present study, it was found that the students’ definitions of the concepts
introduced during the programs such as interest, talent, and personality were closer in the post-test answers to the
dictionary definitions than in the pre-test answers. However, with regard to the correlations between short-term,
medium-term, and long-term goal setting and the parallels between vocations and higher education institutions,
the pre-test and post-test answers were observed to be consistent with each other. This result suggests that
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students should be given more support in goal setting. It is obvious that the students need more structured
trainings intended to familiarize them with higher education institutions and vocations. Therefore, it can be
suggested that further studies could especially focus on these issues.

It can be concluded from the present study that self-efficacy perceptions of the students regarding their
educational/vocational goal setting abilities have increased. Therefore, it can be suggested that both the creative
drama and the group counseling programs implemented in this study can be used in schools in order to increase
students’ self-efficacy in goal setting.
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