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Bu arastirmanmin temel amaci, okul oncesi dgretmenlerinin siniflarinda yaratict
dramayt kullamirken teorik bilgilerini nasil ve ne derece kullandiklarini ortaya
ctkarmaktir. Bu arastirma, nitel arastirma desenlerinden biri olan fenomenolojik
desene gore yapilandirilmistir. Calisma grubunu ise amag¢h drneklem ile segilen
32 okul dncesi 6gretmeni olusturmaktadw. Arastirmada veri toplama aract olarak
yvart yapilandirilmig gozlem formu kullamilnugtir. Verilerin analizinde icerik analizi
kullanmilnmigtir. Arastirmanin bulgularina gore okul éncesi 6gretmenlerinin uygulamaya
yvonelik teorik bilgilerinin iyi oldugu ancak bu bilgileri uygulamalarina yansitma
konusunda zorlandiklar: ortaya ¢ikmistir. Ogretmenler yaratict dramanin ¢ocuklarin
biitiin gelisim alanlarin destekledigini belirtmislerdir. Ogretmenlerin uygulamalart
esnasinda, yaratict dramamin isinma, hazirlik ve canlandirma asamalarim
bir biitiin olarak uygulamadiklarr sonucuna ulasimisti: Bunun yerine sadece
teknikleri, sadece 1sinma oyunlarimi uyguladiklar: ya da ¢ocuklarin oyunlarindan
esinlenmek suretiyle etkinlikler yaptiklarint belirtmislerdir. Mesleki olarak deneyimli
ogretmenlerin uygulama sikliklarinmin deneyimsiz olan égretmenlere gore daha fazla
oldugu belirlenmistir. Uygulamada karsilastiklar: zorluklar ise asamalarin tiimiiniin
uygulanmasinin zorlugu, siif ortamlarimin kalabalik olmasi , materyal eksikligi ve
cocuklarin dikkatlerini cekememek olarak belirtilmistir. Biitiin bulgular dogrultusunda,
okul dncesi ogretmenlerinin lisans egitimlerinde aldiklari yaratict dramaya yonelik
teorik ve uygulamali derslerin sayisimin artirllmast ve ¢alisan égretmenlerin yaratic

dramaya yonelik hizmet i¢i egitimlerle desteklenmesi gerektigi onerilmektedir.
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Giris

Erken c¢ocukluk egitiminin 6nemli amaglarindan birisi, ¢ocuklarin gelisim alanlarinin
biitiinsel olarak desteklenmesidir. Bu donemindeki ¢ocuklarin gelisimsel ihtiyaglar1 gz oniinde
bulunduruldugunda geligimlerinin desteklenmesi i¢in uygun ortam saglanmalidir. Okul 6ncesi egitim
programlarinda ele alman amag ve kazanimlar, uygun 6gretim yontem ve teknikleri kullanilarak bir
siire¢ olusturulur (Kii¢iikahmet, 2017). Erken ¢ocukluk dénemi, ¢ocuklarin gelisim ve biiyliimelerinin
gozle gorilir bir donemidir (Giines, 2016). Cocuklarin biiylimelerinin ve gelisimlerinin basarili
olmasi i¢in onlarin yas ve gelisim 6zellikleri ile hazirbulunusluklarinin uygunluguna gore yontem
ve teknikler kullanilmalidir (Demirel, 2017). Bu yontem ve teknikler secilirken, ¢ocuklarin birden
fazla gelisim alanina hitap eden zengin 6grenme deneyimleri sunmasina 6zen gosterilmelidir (Berk,
2013). Yaratici drama, bu yoniiyle diislintildiiglinde ¢ocuklara zengin &grenme ortamlar1 sunar.
Yaratici drama araciliiyla ¢ocuklar ¢evresi ile daha iyi iletisim kurar, dil ve sosyal becerileri geligir
(Tutuman, 2011).

Cocuklar, oyun, canlandirma, degerlendirme gibi siireglerle aktif 0grenme ortaminda
olduklari icin yaratict drama ile gelisimlerine etkili bir sekilde katkida bulunulur. Boylelikle
cocuklarm iletisim ve sosyal etkilesimleri, yaraticiliklar1 ve hayal giicleri gelismeye baglar (Adigiizel,
2017). Ogretmenler, bir durumu ya da olay1, yaratict drama yontemini kullanarak islediklerinde
¢ocuklarin dgrenme siirecine aktif olarak katilmalarini saglarlar (Ustiindag, 2018). Cocuklarm aktif
ortamda 0grenme siirecine dahil olmasi, onlarin geligimlerini her zaman bir adim 6ne tasiyacaktir. Bu
baglamda erken ¢ocukluk egitiminde 6gretmenlerin, ¢ocuklarin tim gelisim alanlarini destekleyen,
cocuklart merkeze alan ve oyun temelli olan kaliteli 6grenme deneyimleri planlamasi gerekmektedir
(Berk, 2017; Jackman, Beaver ve Wyatt, 2014). Yaratict drama etkinliklerinde ¢ocuklar, hayatta
karsilasabilecekleri durumlar1 canlandirarak ya da arkadaslarmin yaptiklar1 canlandirmalart
izleyerek bir deneyim kazanma sansi bulabilmekle birlikte, farkli bakis acilariyla da ele alinan
olay1 degerlendirme firsatlar1 bulabilmektedirler (Celebi Oncii ve Unliier, 2010). Egitim ortaminda
ogrencilere birinci elden deneyim saglayan drama, olusturdugu hayal diinyasinda ¢ocuklarin hem
biligsel hem de duygusal gelisimlerini desteklemektedir (Bowell ve Heap, 2013). Yaratici drama,
¢ocuklarin yaraticiliklarini, hayal giiclerini, elestirel diisiinme becerilerini, sosyal gelisim ve is
birligi kurma, kendine giiven ve karar verme becerilerini, dil ve iletisim becerilerini olumlu yonde
desteklemektedir (Basc1 ve Gilindogdu, 2011; Ceylan, 2013; Gonen ve Dalkilig, 2000; Mantione ve
Smead, 2003; Ozyiirek, 2013; Rances, 2005; Turner vd., 2004). Yaratic1 drama, ¢ocuklarin biitiin
gelisim alanlarini destekleyecek 6zel 6gretim yontemlerinden birisidir (Kaf, 2000). Bu 6zel 6gretim
yonteminin, okul 6ncesi donemde ¢ocuklarin biitiin gelisim alanlarini desteklemesi ve 6gretmenler
tarafindan kullanilmas1 beklenmektedir.

Yaratici drama, oyuna dayali olmasi (San, 2002) ve ¢ocuklar1 zorlamadan dogal bir sekilde
egitebilme 6zelligi (Senemoglu, 2013) sayesinde 6gretmenler tarafindan siklikla tercih edilmektedir.
Ogretmenler yaratici drama calismalarinda rehberlik yapan kisilerdir (Adigiizel, 2020). Ancak
bu siirecin verimli olabilmesi i¢in dogru planlanip uygulanmasi gerekmektedir (Adigiizel, 2009;
Yeler, 2018). Yapilan ¢aligmalarda egitim siirecinde drama bir yontem olarak ¢ok sik kullanilsa da
dramanin 6gretim siirecinde yeteri kadar etkili olamadigi ortaya ¢ikarilmistir (Kandemir ve Giiler,
2015; Metinnam, 2019; Paksu Duatepe ve Ubuz, 2006; Yildiz ve Adigiizel, 2020). Ogretmenlerin,
dramay1 cocuklarmn ihtiyaglarina yonelik yapilandirdiklarinda ve kendilerinin de drama siirecine
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dahil olmalariyla smif ortamindaki atmosferi etkileyerek kazanimlarmma daha kolay ulastiklar:
diistiniilmektedir (O’Neil, 1989). Bu ylizden egitimde dramay1 uygulayacak olan dgretmenlerin
teorik bilgileri bilmelerinin yani sira kendilerinin de siirecte aktif olmalar1 ve tecriibeli olmalari
gerekmektedir. Adigiizel (2020), 6gretmenlerin egitim siirecinde drama uygularken deneyimli
olmalar1 gerektigini belirtmistir.

Okul 6ncesi 6gretmenlerininin erken ¢ocuklukta drama egitimine dair teorik bilgileri lisans
egitiminde ilgili derslerde edinilmektedir. Ornegin, 2019 yilindan itibaren Yiiksekogretim Kurulu’nun
(YOK) sagladig1 Okul Oncesi Egitimi Lisans Programlarinda “Erken Cocukluk Egitiminde Drama”
dersi, alan egitiminde haftada iki saat teorik olarak zorunlu iken, "Egitimde Drama” meslek bilgisi
secmeli dersi, teorik olarak iki saat olarak verilebilmektedir (Yiiksekdgretim Kurulu, 2019). 2019
oncesinde de 1997 yilindan itibaren Okul Oncesi Egitimi Lisans Programlarinda ise iiniversitelerde
“Okul Oncesi Egitimde Drama” alan egitimi dersi zorunlu tutulmustur (Adigiizel, 2006). Ancak
uygulamali olarak degil, teorik olarak programlarda yer almigtir. Okul 6ncesi 6gretmenlerinin lisans
egitimleri silirecinde drama derslerinde aldiklar teorik ders veya dersler kapsaminda ¢ocuklarin
gelisim diizeylerine uygun drama etkinlikleri tasarlamalar1 ve uygulamalar1 beklenmektedir. Ancak
Ogretmenlerin dramaya iliskin planlamalarimin ve uygulamalarmin bagarili olabilmesi i¢in yeterli
donanimda ve olumlu tutumda olmalar1 gerekmektedir (Basci ve Giindogdu, 2011; Susar-Kirmizi ve
Sayg1, 2015; Onder, 2013). Okul éncesi donemde drama etkinlikleri ile ¢ocuklarin bazi kavramlar
kolayca Ogrenmeleri saglanabilir. Aktas Arnas’a (2008) gore, okul 6ncesi donemde 6gretmenler
bazi matematik ve fen becerilerinin kazandirilmasinda ve bazi kavramlarin dgretilmesinde dramay1
kullanabilirler. Yine bu siirecin ¢ocuklarin lehine gergeklestirilebilmesi i¢cin 6gretmen 6nemli bir role
sahiptir. Ogretmenin, ¢ocuklarin bireysel farkliliklarini, ilgi ve ihtiyaglarini bilmesi ve onlara saygi
duymasi dramanin ¢ocuklar iizerindeki olumlu etkilerini arttirmaktadir (Aslan, 2008; Koksal Akyol,
2011).

Alan yazin incelendiginde, 6grenciler, 6gretmenler ve 6gretmen adaylari ile yapilan yaratict
drama calismalar1 mevcuttur. Ilkokul dordiincii simifta yaratici drama ¢aligmalari ile dgrenim
goren Ogrencilerin akademik basarilarinin daha iyi oldugu ortaya ¢ikarilmistir (Sentiirk, 2020).
Siif dgretmenleriyle yapilan bir ¢alismada ise c¢aligmaya katilan smif 6gretmenlerinin yaratict
dramaya dair olumlu yénde tutumlarinin oldugunu ve kendilerini orta seviyede yeterli gordiikleri
ortaya koyulmustur (Uzun, 2016). Diger taraftan Karabag (2015) tarafindan yapilan deneysel bir
calismada 6gretmen adaylarina 14 hafta yaratict drama egitimi verilmis ve sonug¢ olarak 6gretmen
adaylarinin yaratic1 drama hakkinda olumlu anlamda tutum gelistirdigi ve 6gretmen olduklarinda bu
yontemi daha cok kullanmay diisiindiiklerini ortaya ¢ikarmustir. fl¢i Kiismiis (2023) ise ¢ocuklara
drama temelli, tersine ¢evirme becerisi egitim programi uygulamis ve uygulanan grupta yer alan
¢ocuklarm aldiklart puanlarin yiiksek oldugunu ortaya koymustur. Uzunman (2023) ise okul dncesi
ogretmenleriyle yaptigi calismada 6gretmenlerin derslerde dramaya yer verme durumlarini incelemis
ve 6gretmenlerin dramaya siklikla yer verdiklerini ortaya ¢ikarmis ve kullandiklari hazir planlarinda
drama etkinliklerini kendilerinin planladiklarini belirtmistir. Ulker Erdem, Aydos ve Génen (2017)
de yaptiklari caligmada okul 6ncesi egitim ortaminda yaratici dramanin kullanilmasinin 6gretmenler
ve Ogretmen adaylari perspektifinden incelemesini yapmiglardir. Bu g¢aligmada 6gretmenlerin
O0gretmen adaylarina gore daha deneyimli olmasi ve hizmet i¢i egitimler gibi egitimlerle kendilerini
gelistirdikleri, ¢ocuklarin biitiinciil gelisim alanin1 daha fazla vurguladiklari tespit edilmistir.
Buna karsilik yaratict dramanin ydntem olarak egitim siirecine kattiklarina, planlanmasina ve
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uygulanmasina iligkin limitli arastirma oldugu fark edilmistir. Bu kapsamda c¢alismanin amaci,
Ogretmenlerin yaratici dramaya iliskin bilgi birikimlerini, uygulamalarina nasil yansittiklarini ortaya
cikarmaktir. Bu amag dogrultusunda arastirmada asagidaki sorulara cevap aranmustir:

- Ogretmenler lisans egitimlerinde aldiklar1 derslerden yaratici drama ile ilgili teorik
bilgilerinden en ¢ok hangilerini hatirhiyorlar?

- Ogretmenler ne siklikla yaratici drama kullantyorlar ve teorik bilgilerini nasil kullantyorlar?
- Ogretmenlerin goziinden ¢ocuklar icin yaratici dramanin faydalar1 nelerdir?

- Ogretmenlerin uygulamalarda zorlandiklart durumlar nelerdir?

Yontem

Bu arastirmada katilimeilarin belirlenmesi, verilerin toplanmasi ve verilerin analiz edilmesi
siiregleri nitel arastirma desenine uygun bir sekilde yiiriitiilmiistiir. Nitel arastirma, gézlem, goriisme
ya da dokiiman analizi gibi nitel verileri toplama tekniklerinin kullanildigi, dogal ortamlarda
durumlarin gergekgi bir sekilde belirlenebilmesine yonelik siirecin takip edildigi arastirmalardir
(Yildirim ve Simsek, 2021). Nitel arastirma desenlerinden fenomenolojik (olgu bilim) yaklasim bu
caligmanin dogasina uygun oldugu i¢in kullanilmigtir. Fenomenolojik yaklasim, farkinda olunan
ancak ayrintili bilgi sahibi olunmayan olgularin incelenmesi i¢in uygundur (Yildirim ve Simsek,
2021). Bu arastirmada, okul Oncesi dgretmenlerinin egitim ortaminda yaptiklari yaratict drama
etkinliklerinde yaratici dramaya dair bildikleri teorik bilgilerin, pratik bilgilerine nasil yansidigina
yakin bir mercekten bakilmigtir.

Veri Toplama Araci

Aragtirmada verilerin toplanmasi, goriisme teknigi kullanilarak gerceklestirilmistir. Gorlisme
teknigi, sosyal bilim arastirmalarinda en sik kullanilan veri toplama aracidir ve bu arag katilimcilarin
deneyimleri, tanimlari ve detayli yorumlarini elde etmek i¢in en iyi yontemdir (Fontana ve Frey, 2000).
Goriisme, onceden belirlenen bir amaca ya da olguya yonelik soru sorma ve cevap alma seklinde
gerceklestirilen bir siirectir (Yiiksel, 2020). Bu kapsamda, arastirmada okul dncesi 6gretmenleri
ile yaratic1 dramaya dair bildikleri teorik bilgileri ne derece uygulamalarina yansittiklarini ele alan
goriismeler yapilmustir.

Aragtirmaci tarafindan yart yapilandirilmis gériisme formu olusturulmustur. Goriisme teknigi,
katilimeilarin gesitli temalarla ilgili, diisiince, tutum, davranis ve bilgi ve nedenlerin 6grenilmesinde
en verimli yoldur (Karasar, 2005). Olusturulan bu form, okul 6ncesinde drama egitimi ve yaratici
drama alanlarindan iki farkli alan uzmani tarafindan incelenmis ve drneklemde yer almayan iki farkl
Ogretmenle pilot goriisme gergeklestirilmistir. Bu goriisme sonrasinda Tiirkge egitimi alanindan bir
uzmanin goriisii de alinarak sorularin anlasilabilirligi agisindan da kontrolii saglanmistir. Goriisme
formunun demografik bilgiler boliimiinde alt1 soru yer almaktadir. Ogretmenlerin yaratici drama ile
ilgili gecmisleri ve teorik bilgilerini anlamaya yardimci olan 6 adet soru ve son olarak da 6gretmenlerin
smiflarinda yaratici drama uygulamalarini kullanma durumlarini anlamay1 amaglayan 4 adet soru yer
almaktadir. Arastirmaci, veri toplarken ilgili boliimlere ait sorular dahilinde katilimcilardan konuyla
ilgili daha detayli bilgi almak amaciyla sonda sorular sorarak notlar almistir.
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Calisma Grubu

Aragtirmada amach Orneklem kullanilmistir. Amagli 6rneklem, olasilik icermeyen ve
zengin durumlar ayrintili incelenmesine olanak saglayan, belli dlgiitlere ve belirli 6zelliklere
sahip 0zel durumlar arastirilirken tercih edilmektedir (Biiyiikoztiirk vd., 2019). Bu kapsamda bu
calismanin orneklemini, 2023-2024 egitim Ogretim yilinda bir il merkezinde devlet okullarinda
gorev yapmakta olan 32 okul dncesi 6gretmeni olusturmaktadir. Arastirmaya katilan 6gretmenlerin
hepsi lisans diizeyinde olup; lisans doneminde erken ¢ocukluk egitiminde yaraticit drama ile ilgili
teorik ve uygulamali dersler aldiklarini ve siniflarinda dramayi kullandiklarini ifade etmiglerdir.
Ogretmenlerin goriismelerinin desifresi siirecinde goriisme yapilan her 6gretmen O1, O2 olarak
numaralandirilmistir.

Sekil 1
Katilimer Ogretmenlerin Cinsiyet Dagilimi

® Kadin
@ Erkek

/

/ 18,8%

Katilmcilarin %81,3’{ini biiyiikk ¢ogunlukta kadin, %18,8’1 ise erkek oOgretmenlerden
olugmaktadir.

Sekil 2
Katilimcilarin Yaslarmin Dagilimi
® 2025

® 25-30
@ 30 ve dzeri

Katilimer 6gretmenlerin biiyiik cogunlugu %71,9’u 30 ve iizeri yastayken; %15,6’s1 25-30
yas araliginda, 4’1 %12,5’1 20-25 yas araligindadir.
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Sekil 3
Katilmcilarin Mesleki Deneyimleri
® 15yl

® 510yl
10 ve Gzeri yil

Arastirmaya katilan Ogretmenlerin biyiikk cogunlugu %59,4°i 10 yil ve iizeri mesleki
deneyime sahipken; %31,3’1 1-5 yillik, %9,4°1i ise 5-10 yillik deneyimlere sahiptirler. Katilimeilarin
mesleki deneyimleri 1-5 yil az, 5-10 y1l orta ve 10 ve iizeri fazla olarak gruplandirilmistir.

Tablo 1
Katilimcilarin Gegmiste Aldiklar: Yaratict Drama Egitimi Icerikli

1 akademik donem 2 akademik donem 4 akademik donem

Ogretmen sayis1 15 13 4

Tablo 1’e gore katilime1 6gretmenlerin 15’1 bir akademik dénemde, 13’1 iki akademik
donemde, 4’1 ise 4 akademik donemde yaratict drama igerikli ders aldiklarini ifade etmislerdir.

Verilerin Toplanmasi

Arasgtirmanin 6rneklemini, 2023-2024 egitim Ogretim yilinda bir il merkezinde goérev
yapmakta olan 32 okul 6ncesi 6gretmeni olusturmaktadir. Arastirmaya katilan 6gretmenler lisans
doneminde erken ¢cocukluk egitiminde yaratici drama ile ilgili teorik ve uygulamali dersler aldiklarini
ifade etmislerdir. Arastirmaci 13 is giiniinde 6gretmenlerle goriiserek yari yapilandirilmis goriisme
formlarimi doldurmus ve her goriisme yaklasik 20 dakika siirmiistiir. Gorlismeye baslamadan 6nce
arastirmaci tarafindan katilime1 6gretmenlere yapilan bu arastirmanin amaci, kendilerinden elde edilen
verilerin nerede ve nasil kullanilacagi anlatilmistir. Yapilan goriismelerde katilimcilarin onayiyla ses
kayitlar1 alinmistir. Yapilan ¢alismada goriisme igeriginin gizli tutulacagi ve ses kayitlarinin baska
kimse ile paylasilmayacagi belirtilmis ve katilimer 6gretmenlerin isimleri gizli tutulmustur.

Verilerin Analizi

Aragtirmada katilimcilara yoneltilen agik u¢lu sorular araciligiyla elde edilen veriler, igerik
analiz yontemi kullamlarak ¢dziimlenmistir. i¢erik analizi, elde edilen verilerin dnceden belirlenmis
temalar 15181nda 6zetlenip yorumlanmasi seklinde gerceklestirilir (Baltaci, 2019; Yildirim ve Simsek,
2021). Veriler toplanirken, katilimcilardan alinan ses kayitlar1 arastirmaciya ait sifreli bilgisayarda
yazili hale getirilip ¢oziimlenmistir. Sonrasinda ise Strauss ve Corbin (1998)’in kodlama stratejisi
kullanilarak veri kiiglik boliimlere ayrilip, ardindan veriler kendi iglerinde incelenmis, karsilagtirma
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ve kavramsallagtirmalar yapilarak kategorize edilmistir. Arastirmada kullanilan yar1 yapilandirilmig
goriisme formunda dgretmenlerin yaratici drama ile ilgili gegmisleri ve teorik bilgilerini anlamaya
yardimct boliim ile 6gretmenlerin siniflarinda yaratici drama uygulamalari ile ilgili boliimden elde
edilen veriler alt kategorilere ayristirilip, arastirma sorulari kapsaminda diizenlenmistir. Sonrasinda
ise Ozetlenerek belirlenen temalara gore bulgular gorsellestirilmistir. Yaratici drama ile ilgili
bilgilerine ve uygulamalarina dair katilimcilarin diisiincelerine, dogrudan alintilarla yer verilerek
veriler yorumlanmistir. Analizler esnasinda yapilan kodlamalar ilk olarak aragtirmaci tarafindan
yapilmig, sonrasinda arastirmada giivenirligi saglamak amaciyla bagimsiz bir arastirmacidan da
destek alinarak, toplanan verileri analiz etmesi istenmistir. Iki arastirmacinin analiz sonuglarinda
Miles ve Huberman (1994) tutarlilik ve kodlama denetimi formiiliine gére %90 oraninda tutarlilik
gorilmistiir.

inandiricilik ve Aktarilabilirlik

Fenomenolojik yaklagimla yapilan ¢alismalarda yap1 gegerliligi, toplanan verilere iligkin
kanitlar sunmasiyla saglanirken; giivenirlik ise arastirma siirecinde izlenen yolun agik bir bigimde
sunulmasiyla saglanmaktadir. Bu siiregler, bu ¢alismada inandiricilik ve akatarilabilirlik olarak ele
almmustir. Nicel arastirmalarin bilimsel agidan kabul gorebilmesi icin elde edilen sonuglarin acik,
tutarli ve dogrulanabilir olmasi, inandirici ve giivenilir olmasi i¢in dnemlidir (Lincoln ve Guba, 1985).
Calisma baglaminin, katilimcilarin, ¢alisma ortaminin ve kosullarinin ayrintili bir bigimde sunulmasi
gerekir ve bu da okuyuculara aragtirma sonuglarini ve diger durumlara uygulanabilirligini daha iyi
degerlendirme firsati verir (Arslan, 2021; Braun ve Clarke, 2013). Inandiricilik ve aktarilabilirligin
ayrmtil bir sekilde sunulmasi Tablo 2’de gosterilmistir.

Tablo 2

Inandiricilik ve Aktarilabilirligi Saglamak icin Izlenen Yéntem ve Islemler

Ozellik Yontem ve islemler

Inandiricilik - Uzman incelemesi: 6lgme araci olusturulurken gerekli uzmanlardan
gOriis alinmugtir.
- Analizde bagimsiz arastirmaci destegi: analizler yapilirken bagimsiz
bir aragtirmacidan da analiz yapmasi istenmistir.
- Katilimcilarin teyitleri: analizlerde katilimeilarin dogrudan
alintilarina yer verilmistir.

Aktarilabilirlik - Amagli 6rnekleme: olasilik igermeyen zengin durum igin amaclh
orneklem kullanilmistir
- Aragtirma siirecinin ayrintilari: Arastirmanin deseni, ¢aligma grubu,
veri toplama aracinin olugturulmasindaki ayrintilar, analizler detayli
bir sekilde agiklanmuistir.
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Arastirma Etigi

Bu calismanin yiiriitiilmesi i¢in gerekli olan etik izin, Agr1 Ibrahim Cegen Universitesi Etik
Kurulundan 30.05.2024 tarihinde 179 numarali kararla alinmigtir. Veri toplama dncesinde, siiresince
ve sonrasinda tiim etik kurallara titizlikle uyulmustur.

Bulgular

Calismanin bulgulari, okul 6ncesi 6gretmenlerinin teorik bilgileri, uygulamalari ve sorunlari
olmak iizere ii¢ ana kategoride incelenmistir. Ogretmenlerin teorik bilgileri bulgusu kapsaminda
yaratic1 drama ile ilgili en ¢ok hatirladiklar bilgiler ve yaratici dramanin ¢ocuklara kazandirdiklar
olmak iizere iki alt temadan olusmaktadir. Ogretmenlerin uygulamalarini ele alan ikinci ana kategori
ise yaratic1 dramay1 siniflarinda kullanma sikliklari, teorik bilgileri siniflarinda uygulama bigimleri ve
yaratict drama uygulamaya yonelik zorlandiklart durumlar olmak {izere {i¢ alt temada incelenmistir.

Okul Oncesi Ogretmenlerinin Yaratic1 Drama ile ilgili Teorik Bilgileri

Aragtirmanin bu bulgusunda 6gretmenlerin lisans egitimlerinde aldiklar1 derslerde en ¢ok
hatirladiklari teorik bilgiler ile ilgili bulgular Sekil 4’te gorsellestirilmistir.

Sekil 4
Katilimer Ogretmenlerin En Cok Hatirladiklar: Teorik Bilgiler

Dramanin
asamalari

(20)

Dramanin
faydalan

(4)

Teorik
bilgiler

Dramada

kullanmilan

teknikler
(28)

Dramanin
ozellikleri
(3)

Sekil 4’te katilimer 6gretmenlerin yaratict drama ile ilgili hatirladiklart en ¢ok akillarinda
kalan teorik bilgiler gorsellestirilmistir. Dramanin asamalarini hatirlayan 20 6gretmen vardir ve bu
20 6gretmenden 18’1 asamalarin eksiksiz bir sekilde ‘isinma/hazirlik, canlandirma, degerlendirme”
seklinde oldugunu sdylemistir. Oyun temasi ise dort Ogretmen tarafindan dile getirilmis ve
dgretmenler dramanin oyun igerikli oldugunu sdylemislerdir. O5 “Cocuklar en cok dramatik oyunlar:
seviyorlar ve ben de onlart siirdiirmeleri i¢in bazen yardimci oluyorum. Baska ne olmus olabilir,
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soyle olsa nolurdu boyle olsa nolurdu gibi sorular sorarak oyunlarun ilerletmelerini saglyorum”.
Dramada kullanilan teknikler, en ¢cok hatirlanan bilgi olarak bahsedilmistir. Bu tekniklerden ise en
¢ok “canlandirma” olmak iizere "dogaglama, pantomim, rol oynama, donuk imge, sicak sandalye,
biling koridoru ” teknikleri 28 dgretmen tarafindan siklikla vurgulanmis; dort 6gretmen ise teknikleri
hatirlamadigini belirtmistir. 027 “Bazen bir konuya ¢ocuklarin dikkatlerini cekmek icin d3retmenin
role girmesi teknigini kullaniyorum, bazen de sinifta kargasa oldugunda simdi fotograf ¢ekiyorum
herkes poz versin deyip siniftaki kaosu ve giiriiltiiyii azaltmaya calisiyorum ve bu g¢ocuklart
eglendiriyor” agiklamasiyla dramadaki teknigi smif yonetiminde de kullandigimi vurgulamistir.
Dramanin c¢ocuklarin gelisimlerini destekleyici 6zelligi, ¢ocuklar1 aktif kilma 6zelligi ve sinifta
demokratik ortam saglama 6zelligi dort 6gretmen tarafindan vurgulanmistir. O8 “Yaratici drama
farkli yas gruplarina uyarlanabilir, ¢cocuklara sinifta aktif 6grenme firsatlar: sunarak oégrenmeleri
kolaylastirir ve pekistirici bir etkiye sahiptir " seklinde detayli bir agiklama yapmuistir. Dort 6gretmen
ise faydalarin1 vurgulanustir. 022 “Cocuklarin yaraticiliklar: drama ile ¢ok giizel destekleniyor, estetik
becerileri de gelisiyor, istnma agamasinda dans yapiyorlar bedenlerini kullanmayt da 6greniyorlar”
ifadesiyle dramanin faydasina deginmistir.

Sekil 5

Yaratici Dramanin Cocuklara Kazandwrdiklar:

Biligsel
beceriler

Sekil 5’te 6gretmenlerden elde edilen verilerde yaratici dramanin ¢ocuklara faydalan ile
ilgili temalar gorsellestirilmistir. Ogretmenler tarafindan bu temalardan en ¢ok duygusal becerilere
deginilmistir. Duygusal becerilere deginen 17 6gretmen, en ¢cok ‘empati, duygularini tanima ve
yansitma, ozgiiven, sorumluluk alma, baskalaruvmn duygularimi anlama, empati, 6z farkindalik™ gibi
ozellikleri vurgulamiglardir. 13 6gretmen dil gelisimine deginmis ve ‘iletisim, kendini ifade etme,
dil becerisi, Tiirk¢eyi giizel kullanma, kendini istedigi gibi dil ile ve beden ile ifade etme, topluluk
ontinde konusma, beden dilini kullanma” gibi becerilere deginmislerdir. 11 6gretmen sosyal becerilere
deginmis ve “sosyal yasam becerileri, iletisim becerileri, akran 6grenimi, arkadashk kurma, is
birligi~ ozelliklerini hatirlatmislardir. yedi Ogretmen ise dramanin ¢ocuklarin yaraticiliklarini
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gelistirdigini vurgulamis ve hayal diinyalarini gelistirdigini de dile getirmislerdir. Bes 6gretmen,
biligsel becerilere deginirken, ii¢ dgretmen de motor becerileri gelistirdigini vurgulamustir. O8
“Yaratict drama ¢ocuklara motor, bilissel, ozbakim, sosyal-duygusal, dil gibi hemen her alanda tiirlii
beceriler kazandwrabilir. Kendini ifade etme, 6zbakim becerilerini ger¢eklestirme, kurallara uyma,
empati kurabilme, Tiirkceyi dogru ve giizel kullanma, matematik becerileri edinme, fen becerileri
kazanma gibi her alandan becerileri cocuklarin aktif sekilde kazanmalarina destek olur” seklindeki
aciklamastyla aslinda yaratict dramanin ¢ocuklari aktif kilarak onlarin biitiin gelisim alanlarina hitap
ettigini ifade etmistir.
Okul Oncesi Ogretmenlerinin Yaratict Drama Uygulamalar

Arastirmanin bu bulgusunda 6gretmenlerin siniflarinda yaratict drama uygulamalari ile ilgili
bulgular, yaratict dramay1 siniflarinda kullanma sikliklari, teorik bilgileri smiflarinda uygulama
bigimleri ve uygulamaya yonelik zorlandiklari durumlar seklinde ii¢ alt temada incelenmistir.

Sekil 6

Katilimci Ogretmenlerin Yaratict Dramay: Simiflarinda Uygulama Sikliklar:

B Haftada 1 mHaftada2 mHafta 3 mHergin mlki Haftada 1 @ Ayda 1 mHicbir zaman

Sekil 6’dakatilimc16gretmenlerin yaraticidramayine sikliklakullandiklar: gorsellestirilmistir.
Yaratici dramay1 haftada bir kullanan sekiz 6gretmen, katilimeilarin %25’ini olusturmustur. Ayda bir
kullanan sekiz 6gretmen de katilimcilarin %25’ini olusturmaktadir. Geri kalan katilimci 6gretmenler
ise haftada iki kez kullanan ti¢ haftada {i¢ kez kullanan dort, iki haftada bir kez kullanan 5 ve ayda bir
kez kullanan sekiz 6gretmen vardir. Hi¢bir zaman kullanmadiklarini ifade eden dort 6gretmen vardir.
Bu gorselde goriildiigii gibi katilimeilari %93’ yaratici dramayi kullanmakta ve %62°lik kismi ise
haftalik olarak kullanmaktadir.
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Tablo 3

Ogretmenlerin Mesleki Deneyimlerine Gore Uygulama Sikliklar:

Ogretmen deneyimleri ~ Haftada 1 Haftada2 Haftada3 Iki Haftadal Aydal Hig

1-5 yil (az) 4 1 - 3 - 2
5-10 y1l (orta) 1 - - - - 2
10 y1l ve lizeri (fazla) 3 2 4 2 8 -

Tablo 3’te de goriildiigii lizere, bu ¢aligmada yer alan 6gretmenler arasinda yaratict drama
yontemini en sik kullanan grup, 10 yildan fazla mesleki deneyime sahip olan 19 &gretmenden
olusmaktadir. Bu grubu, yaratict dramay kullanim siklig1 agisindan 1-5 yil arasinda deneyime sahip
ogretmenler takip etmektedir.

Sekil 7

Katilimer Ogretmenlerin Yaratict Dramayr Uygulama Bigimleri

Spontane ve
esnek (4)

Ismma ve
Ovun (10)

Lisans
dinemindeld
planlar (5)

Sekil 7°de katilimcilarin siniflarinda dramay1 nasil uyguladiklarini gosteren alt temalar
bulunmaktadir. Siniflarinda yaratict drama yontemini uygulayan 28 6gretmen de teorik bilgilerinden
faydalandiklarint ancak eksiklikler oldugunu belirtmislerdir. 10 6gretmen 1sinma asamasindaki
oyunlardan faydalanarak siireci baslattigini ancak canlandirma ve degerlendirme kisminin
eksik kaldigin1 belirtmistir. O 21 “Biitiin asamalar: uygulamak oldukca zor, bazen sadece i1sinma
oyunlarmmi oynayip birakiyoruz, canlandirmaya gecgis yapamiyorum”™ diyerek uygulamasinda sadece
1sinma agamasini ve oyunlari kullandigini belirtmistir. 9 6gretmen ise siirecin 1sinma, canlandirma,
degerlendirme asamalarindan sadece teknikleri kullanarak canlandirmalar yaptiklarini anlatmislardir.
Bu noktada O32 “Cocuklarla kitap okuduktan sonra o kitabin karakterlerini canlandirmalarim
istiyorum ve ¢ok keyif aliyorlar” seklinde agiklamasiyla dramatizasyon teknigini kullanarak uygulama
ornegi sdylemistir. Bes Ogretmen lisans diizeyinde aldiklari derslerin kapsaminda hazirladiklar
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yaratic1 drama planlarin1 uygulayabildiklerini sdylemistir. O14 bu konuyla ilgili olarak “Universite
zamamnda aldigim derste ddev olarak hazirladigimiz drama etkinlikleri planlart mesleki hayatimda
¢ok isime yarryor~agiklamasiyla iiniversite egitiminde aldi81 yaratici drama igerikli dersi kapsaminda
hazirladig1 6devi, meslek hayatinda da aktif olarak kullandigini belirtmistir. Dort 6gretmen ise
yaratict dramay1 planlamadan, ¢ocuklarin oyunlarindan ya da okunan bir kitaptan esinlenerek
spontane bir sekilde baslattigini belirtmistir. O4 bu konuda “Bazen cocuklar evcilik késesinde ya
da blok merkezinde dramatik oyunlar oynarken diger ¢ocuklarin ilgilerini de oraya ¢ekiyorum ve
onlarin da oradaki dramatik oyuna katilmalarim sagliyorum. Béoylelikle oyun i¢inde canlandirma
yaparak drama yapmis oluyorlar” seklinde ifade ederken O17 ise "Cocuk kitabi okurken bazen
cocuklarin ¢ok hosuna gidiyor oradaki karakterler ve canlandirmak istiyorlar ben de izin veriyorum
bazen bir karakteri birka¢ ¢ocuk oynamak istiyor hepsine izin veriyorum™ seklinde ifade etmistir.
Ancak uygulama yapan higbir 6gretmen dramanin degerlendirme asamasini nasil uyguladigina
deginmemistir.

Sekil 8

Katilimcr Ogretmenlerin Uvgulamada Zorlandiklar: Durumlar

Asamalarin
uygulanmast
(16)

Yonergeler
ve planlama

(3)

Siireg
yonetimi (4)

Cocuklar ile
ilgili
durumlar (8)

Egitim
ortami (6)

Sekil 8’de Ogretmenlerin uygulama yaparken zorlandiklart durumlar gosterilmistir.
Ogretmenlerin asamalarin uygulanmasinda ciddi zorluklar yasadiklar1 tespit edilmistir. 12 dgretmen
ozellikle canlandirma kisminda c¢ocuklara verilen rol dagilimlarinda sorun yasadiklarimi siklikla
ifade etmistir. 021 “Cocuklara rol verdigim zaman bazilar role giremiyorlar ve diger ¢ocuklarin
dikkatini dagitiyor ve canlandirma yapilirken ¢ogu zaman dramayr bitirmek zorunda kalyyorum
* seklinde yorum yapmustir. O19 ise “Cocuklar canlandirmalarda hep aymi seyi tekrarlyorlar,
dogaglama yapmakta ¢cok zorlantyorlar, birbirlerinin yaptiklarint kopyaliyorlar”seklindeki ifadesiyle
canlandirma asamasinin kisir bir dongiiye girdigini belirtmistir. iki dgretmen degerlendirme
asamasini yapamadiklarii, cocuklari seviyesine uygun hale getiremediklerini ve bu yiizden de ele
aldiklar1 temanin ¢ocuklar tarafindan kavranip kavranmadigini anlayamadiklarini belirtmislerdir. Bir
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Ogretmen ise 1sinma asamasinda ¢ocuklar1 canlandirma asamasina hazirlamakta zorlandigini ifade
etmistir. Asamalarin uygulanmasindaki zorluklardan sonra en sik dile getirilen zorluk, ¢cocuklarin
durumlart olmustur. Cocuklarin dikkat siirelerinin kisa olmasi, bazi zamanlar isteksiz olmalari,
canlandirma anlarinda sikilmalar1 gibi etkenlerin de 6gretmenlerin uygulamalarini zorlastirdigi tespit
edilmistir. O18 bu durumla ilgili olarak "Cocuklar onlar icin birlikte belirledigimiz rollerden sikilip
canlandirmayt yarum birakabiliyor ve bu da anlik olarak diger ¢cocuklarda dikkat dagilmasina sebep
oluyor” seklinde agiklama yapmistir.

Diger bir zorluk da egitim ortamu ile ilgilidir. Alt1 6gretmen bu zorlugu dile getirmistir.
Egitim ortaminda yeterli materyal olmamasi, sinif mevcudunun ¢ok kalabalik olmasi, sinifin kiigiik
olmasi gibi durumlara deginilmistir. O13 “Swfimiz kiiciik oldugu icin ¢ok ¢abuk dagiliyor drama
vaparken masalari ve sandalyeleri topluyoruz alan agmak igin ancak ¢ocuklara yeterli gelmiyor,
ozellikle 1sinma asamasinda oyunlar oynarken ¢ok zorlantyorlar bazen bahgeye ¢ikariyorum isinma
oyunlart i¢in” ifadesinde smifin kiigiik olmasina; O15 ise “Swmifim ¢ok kalabalik oldugu icin hem
rolleri dagitmakta zorlaniyorum hem de canlandirmalar: yapmalart ¢ok zor oluyor. Bir rolii birkag¢
cocuga versem de kargasa oluyor bazen tistelemeden es geciyorum ¢ok iyi canlandirma yapmislar
gibi davraniyorum” seklinde agiklamasiyla sinif mevcudunun fazla olmasina deginmistir.

4 6gretmen, silire¢ yonetimi konusunda zorluk yasadigini belirtmistir. Siire¢ yonetimine dair,
O11 “Asamalar aras: gecislerde cocuklarin dikkatleri dagildiklar: icin tekrar siirece odaklanmakta
zorluk yasiyorum™ seklinde agiklamistir. Ug 6gretmen de planlama ve yonerge vermekte zorluk
cektigini belirtmistir. Plan yapilirken agamalara uygun birbirleriyle baglantili etkinlikler bulmakta
zorluk yasadiklarmi ifade etmisler ve cocuklara yonergeler verirken anlasilmadiklarini ifade
etmislerdir.

Tartisma, Sonuc ve Oneriler

Calismada elde edilen bulgular dogrultusunda, 6gretmenlerin lisans egitiminde aldiklar
yaratict drama igerikli derslerdeki teorik bilgilerden en ¢ok dramanin asamalarimi ve dramada
kullanilan teknikleri hatirladiklar ortaya c¢ikarilmistir. Calismaya katilan 6gretmenlerin 28’1 aktif
olarak dramay1 siniflarinda diizenli araliklarla kullandigini belirtmektedir. Uygulayan 6gretmenlerin
ise yaratict dramay1 oyunlarla ve tekniklerle esnek bir sekilde uyguladigi ve ayni1 zamanda lisans
egitimi doneminde yaptiklar1 6dev drama planlarini kullandiklarr belirlenmistir. Ogretmenlerin
uygulama bigimlerini ele alan bulgulara bakildiginda ise dramanin son asamasi olan degerlendirme
asamasinin katilmci dgretmenler tarafindan kullanilmadigma dikkat c¢ekilmistir. Ogretmenler
acisindan sosyal ve duygusal beceriler ve dil gelisimleri basta olmak iizere yaratici drama, gocuklarin
pek cok becerilerini ve gelisimlerini olumlu yonde etkilemektedir. Ancak buna karsilik, 6gretmenlerin
asamalar1 tam olarak uygulamakta zorlandiklar1 gdriilmiistiir. Ayn1 zamanda ¢ocuklarin durumlari,
egitim ortamindaki olumsuzluklar ve siire¢ yonetimleri de yaratici drama uygulamalarini zorlastiran
etmenler olarak ortaya ¢ikarilmistir. Bulgular sonucunda, 6gretmenlerin teorik bilgiler acisindan
zengin oldugu, ancak uygulamalarina yansitma konusunda cesitli degiskenlere bagli zorluklar
yasadiklar1 goriilmiistiir. Ogretmenlerin teorik bilgilerini uygulamalaria yansitmakta karsilastiklari
sorunlar ve ortaya ¢ikan sorunlara karsi ¢oziimsiiz kalmalari, 6gretmenlerin kendilerini uygulama
stirecinde yeterli gormediklerini gdstermektedir. Ancak, yaratici drama ile ilgili 6gretmenin kendini
yeterli gérmesi, uygulamanin ¢ocuklar agisindan verimli gecmesi i¢in olduk¢a dnemlidir (Koksal,
2016).
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Okul 6ncesi 6gretmenlerinin deneyimlerine bagli olarak drama deneyimi en fazla olanlarin
dramay1 uygulama sikliklariin fazla oldugu ortaya ¢ikarilmistir. Giirol (2002), mesleki deneyimleri
fazla olan 6gretmenlerin drama uygulama sikliklarinin fazla oldugunu belirtmis ve yine benzer sekilde
Yonel (2004) yaptiklar1 ¢alismalarda deneyimin drama uygulamalarini arttirdigini ortaya ¢ikarmistir.
Ulker Erdem, Aydos ve Gonen (2017) de yine Giirol (2002) ve Yénel (2004), calismalarindaki gibi
mesleki deneyimleri fazla olan 6gretmenlerin yaratict dramayi siklikla kullandiklarini belirtmislerdir.
Bu bulgunun literatiirdeki benzer ¢alismalarin bulgularini destekledigi goriilmektedir.

Bu ¢alismada, 6gretmenlerin esnek ve spontane olarak yaratic1 dramay1 uyguladiklar ortaya
cikarilmistir. Ogretmenler ¢ocuklarin oyunlarini dramaya geciste kullanmislardir. Bu ¢alismanin
bulgulari, Onder (2013)’in ileri siirdiigii, gocuklarin dogal egilimleri olan dramatik oyunlari ve
taklit becerileri kullanilarak 6grenme firsatina doniistiigiinii desteklemektedir. Drama uygulamalari
esnasinda Ogretmenler rahat ve samimi bir atmosfer olusturarak ¢ocuklarin gelisim 6zelliklerini
destekleyebilir onlarin ilgi ve yeteneklerini kesfetmelerini saglayabilir (Basc1 ve Glindogdu, 2011;
McCaslin, 1984). Ogretmenlerin yaratict drama ydntemini uygularken en ¢ok 1stnma oyunlarimi
ve teknikleri ifade etmeleri dnemli bir bulgudur. Ogretmenler teknikleri dgretim yontemi olarak
kullanmak suretiyle yaratic1 drama yontemini uyguladiklarini ifade etmislerdir. Dalbudak ve Akyol
Koksal (2008) calismalarinda, 6gretmenlerin drama etkinliklerini uygulamasinin sadece canlandirma,
sadece 1sinma ya da sadece degerlendirme etkinligi olarak ayr1 ayr1 kullandiklarini belirtmislerdir.
Bu c¢aligmada ulasilan bulgular da okul 6ncesi 6gretmenlerin yaratict dramay: tiim asamalariyla bir
biitiin olarak siniflarinda uygulayamadiklarimi ortaya koymustur.

Katilimc1 6gretmenler acisindan yaratici dramanin ¢ocuklara faydasi ile ilgili bulgulara
bakildiginda, cocuklarin sosyal ve duygusal beceriler ile dil gelisimleri basta olmak {izere
cocuklarin neredeyse biitiin gelisim alanlarini ve becerilerini destekledigi belirtilmistir. Kandemir
ve Giiler (2015) yaptiklari ¢calismada drama ydnteminin ¢ocuklarin her gelisim alanini destekledigini
belirtmislerdir. Yine benzer bir sekilde Ulker Erdem, Aydos ve Gonen (2017)’nin ¢alismasinda,
yaratict dramanin 6gretmen ve 0gretmen adaylar1 goziinden yararlarinda ¢ocuklarin en ¢ok sosyal
ve duygusal gelisimlerini destekledigi vurgulanmigtir. Can Yasar ve Aral (2011) yaptiklar1 meta
analiz ¢alismasinda inceledikleri yaratici drama alaninda yapilmis lisansiistii tezlerde bu calismadaki
ogretmenlerin goriiglerini desteklemektedir. Basta dil gelisimi, sosyal ve duygusal gelisim olmak
iizere biligsel gelisim ve yaraticiliklarmin gelistigine deginilmistir (Ceylan, 2013; Kamaraj, 2004).
Koksal Akyol (2016), yaratici dramanin ¢ocuklarin yaraticiliklarini, problem ¢dzme, karar verme,
i¢ disiplin kazanma, sorumluluk ve is birligi yapabilme gibi kazanimlar1 elde etmede 6gretmenlere
yardime1 bir yontem oldugunu vurgulamigtir. Bu ¢aligmadaki en 6nemli bulgu, 6gretmenlerin hepsi
yaratici dramanin ¢ocuklarin biitiinsel gelisimlerine olumlu yonde katkisi oldugunu savunmustur.

Caligmanin bulgularma gore 6gretmenler egitim ortamindan kaynakli sorunlar yasamistir.
Yaratici drama etkinliklerinin amaglanan egitim kazanimlarini karsilayabilmesi i¢in 0zgiir ve
donamiml1 ortamlarda gerceklesmesi gerekmektedir (Tuluk, 2004). Akkale ve Ozalp (2023)
yaptiklar1 calismada sinif 6gretmenlerinin yaratict dramay1 yontem olarak kullanmalarma iligkin
tutumlarini incelemislerdir ve 6gretmenlerin siniftaki 6grenci sayilarinin az olmasi drama yonteminin
uygulanmasina yonelik daha olumlu tutumlara sahip oldugu daha verimli uygulamalar yapildigini
ortaya ¢ikarmistir. Benzer bir sekilde Tirkoglu'nun (2019) okul 6ncesi 6gretmenleri ve 6gretmen
adaylarinin yaratict dramayla ilgili goriislerini inceledigi ¢aligmasinda, 6grenci sayisinin fazla
olmasi ile ilgili bulguyla benzerlik gostermektedir. Bu baglamda, bu ¢alismanin egitim ortaminin
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kalabalik olmasinin uygulamay1 zorlastirdig1 bulgusu Akkale ve Ozalp (2023) ve Tiirkoglu’nun
(2019) calismalan1 ile benzer nitelik gostermektedir. Adigiizel (2001) ¢aligsmasinda, dramayi
uygulayan 6gretmenlerin alanla ilgili yetersizliklerini, dramaya yonelik etkinlik plani olusturmada
zorluk yasamasi ve hizmet i¢i egitimlerin yetersiz oldugunu ortaya koymustur. Bu caligmanin ilgili
bulgusunda siire¢ yonetimi ve yonerge/planlama alt bulgularryla Adigiizel’in 2001 yilindaki ¢aligmasi
desteklenir niteliktedir. Ogretmenler, canlandirma asamasinda ¢ocuklarin rolleri canlandirmakta
zorluk cektiklerini ve dogaglamalar1 yapamadiklarini ileri siirmiiglerdir. Ancak, Kdksal Akyol’a
(2011) gore okul oncesi donem ¢ocuklariyla calisilirken basitten zora dogru bir yontem izlenmelidir
ve Once taklit, dramatizasyon, sessiz ve sozsliz canlandirmalar, sonrasinda rol oynama ve dogaglama
yaptirma seklinde bir yol alinmalidir.

Sonug olarak, bu calismada Ogretmenlerin lisans egitimlerinde aldiklar1 yaratict drama
igerikli derslerden en ¢ok akillarinda kalan bilgilerin, dramanin asamalar1 ve kullanilan teknikler
oldugu belirlenmistir. Ozellikle okul &ncesi dgretmenlerinin yaratici drama uygulama sikliginin,
sahip olduklari drama deneyimiyle dogru orantili olarak arttigi gézlemlenmistir. Ogretmenlerin
yaratict dramay1 ¢ogunlukla esnek ve spontane bigimlerde uyguladiklari, bu siirecin dogaglamaya
acik ve Ozgiir yapisina uygun sekilde yiritildigi anlagilmistir. Katilimeilar, yaratict dramanin
cocuklarin basta sosyal-duygusal ve dil gelisimleri olmak {izere ¢ok yonlii gelisim alanlarina olumlu
katkilar sagladigini siklikla vurgulamislardir. Bununla birlikte, yaratict drama uygulamalarinda
ozellikle degerlendirme asamasinda giigliik yasadiklar1 da dikkat ¢ekici bir diger bulgu olarak 6ne
cikmaktadir.

Aragtirma bulgularindan hareketle su oneriler getirilmistir:

- Okul Oncesi O0gretmenlerinin yaratict drama yontemine iligkin mesleki yeterliklerinin
sistematik bicimde gelistirilmesi gerekmektedir.

- Ogretmenlerin diizenli olarak erken gocuklukta yazilmis yaratici drama ile ilgili giincel
kaynaklar takip etmeleri, siniflarinda drama uygulama sikliklarini arttirmalari, drama atolye ve
seminerlerini takip etmeleri 6nerilmektedir.

- Okul oncesi egitimi alaninda ve yaratici dramada uzman olan egitimcilerin okul dncesi
Ogretmenlerinin degerlendirme agamasinda zorlanmalarina yonelik ¢aligmalar yaparak bu eksikligin
giderilmesi Onerilmektedir.

- Okul 6ncesi egitim ve yaratict dramanin birbirine uygunlugu goz 6niinde bulunduruldugunda
ogretmenlerin lisans egitimleri boyunca zorunlu almasi gereken yaratict drama igerikli derslerin
teorik ve uygulamali ders sayilar arttirilmalidir.

- Son olarak, bundan sonra yapilacak ¢aligmalara bir dneri olarak okul dncesi 6gretmenlerinin
uyglamalarimin derinlemesine incelenerek yaratict dramanin asamalarmi uygularken hangi
eksiklikleri ne sebeple yasadiklar1 ortaya ¢ikarilabilir. Boylece okul dncesi dgretmenlerinin yaratic
drama kullanimlarini gelistirmeye yonelik adimlar atilabilir.
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The basic aim of the current study is to reveal how and to what extent preschool
teachers use theoretical knowledge while using creative drama in their classes. This
research was carried out through phenomenological design, one of the qualitative
research designs. The working group of the study was comprised of 32 preschool
teachers chosen by means of purposed sampling. A semi-structured observation form
which was made up of open-ended questions formed with the support of two experts
(creative drama in pre-school education and creative drama leader) was used as a
data collection tool in the study. In the analysis of the data, content analysis was used.
Depending on the findings of the study, it was found that the theoretical knowledge
of the preschool teachers was good enough but that they had a challenging process
in reflecting this knowledge to their practices. The teachers pointed out that creative
drama support all the developmental fields of the children. It was also determined
that the teachers did not apply the warmup, preparation and improvisation stages of
creative drama as a whole during their practices. Instead, they indicated that they just
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inspiring from the games of the children. It was indicated that the practical frequency
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challenges encountered in the practice, it was frequently uttered as the difficulty of
practicing all the stages, what's more, they had some problems such as large classes,
lack of materials and not being able to draw the attention of children. As a result
of these findings, it is likely to say that the number of the theoretical, particularly
practical courses aiming at creative drama should be increased in the undergraduate
education of the teachers and that the teachers in charge should be supported with in-
service training and some similar educations.
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The Reflection of Theoretical Knowledge of Creative Drama in the Practices of Preschool Teachers

Introduction

One of the most significant aims of'the early childhood education is to support the development
of children integrally. When it comes to the developmental needs of the children in this period, a
suitable setting should be provided to support their developments. In preschool period curricula, a
process is formed by using suitable teaching methods and techniques for the objectives and learning
outcomes in question (Kiiglikahmet, 2017). Early childhood period is a period when the development
and growth of children is so apparent (Giines, 2016). In order for the growing and development of
children to be successful, some methods and techniques should be used depending on their age and
developmental features and on the suitability of their readiness (Demirel, 2017). In the selection of
these methods and techniques, it is necessary to pay attention to the fact that they should offer rich
learning experiences, addressing to more than one developmental areas of children (Berk, 2013).
Upon the consideration of creative drama in this sense, it offers rich learning settings to children. By
means of creative drama, children can establish a better communication with their environment and
their linguistic and social skills develop (Tutuman, 2011).

Since children are in active learning settings through such processes as game, improvisation,
evaluation, this makes an efficient impact on their development. By this means, their communicative
and social interactions, creativity and imaginations start to develop (Adigiizel, 2017). Teachers
provide children with a participation to the learning process actively by using creative drama method
to express a situation or an event (Ustiindag, 2018). Active involvement of children in an active
learning process will always push their development one step forward. Besides that, children have a
chance to attain an experience by improvising the situations likely to be encountered in their lives or
watching the improvisations that their friends make in creative drama activities, they can also find
the opportunity to evaluate an event dealt through various perspectives (Celebi Oncii and Unliier,
2010). Providing a direct experience with the students in education settings, drama supports both
the cognitive and emotional development of children formed in their imaginative world (Bowell
and Heap, 2013). Creative drama supports the creativity of children, their imaginations, critical
thinking skills, social development and cooperative skills, self-confidence and decision-making
skills, language and communication skills in a positive way (Bas¢1 and Giindogdu; 2011; Ceylan,
2013; Gonen and Dalkilig, 2000; Mantione and Smead, 2003; Ozyiirek, 2013; Rances, 2005; Turner
at al., 2004). Creative drama is one of the special teaching methods of teachers that will support all
development areas of children (Kaf, 2000). The fact that this special teaching method supports all the
development areas of children in preschool period is expected to be used by teachers.

Thanks to the fact that creative drama is based on game (San, 2002) and that it could train
children naturally without forcing them (Senemoglu, 2013), it is often preferred by teachers. Teacher
is the person guiding creative drama works (Adigiizel, 2020). However, it is essential to plan and
apply it in a correct way in order that this process could be fruitful (Adigiizel, 2009; Yeler, 2018).
In some researches, even though creative drama is often used as a method in educational process, it
was found that drama is not adequately effective in teaching process such as about learning a topic
(Kandemir and Giiler, 2015; Metinnam, 2019; Paksu Duatepe and Ubuz, 2006; Yildir and Adigiizel,
2020). It is believed that once teachers construct drama in line with the needs of children and they are
involved in the drama process themselves, they can influence the classroom atmosphere and reach
the learning outcomes easily (O’Neil, 1989). For that reason, it is necessary that the teachers who
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would apply drama in education should know theoretical information as well as being active and
experienced in the process. Adigiizel (2020) points out that teachers should have experience while
practicing drama in educational process.

Teacher could acquire theoretical knowledge regarding drama education in the related courses
at undergraduate education in early childhood. As an example, while the course “Drama in Early
Childhood Education” in Preschool Education Undergraduate Programs that are provided by The
Board of Higher Education (YOK) from 2019 onwards is compulsory as two hours a week in the field
education, the course of “Drama at Education” is taught two hours a week as an elective vocational
course (The Higher Education Council, 2019). Before 2019, the course of “Drama at Preschool
Education” was made compulsory at universities for the Undergraduate Programs of Preschool
Education (Adigiizel, 2006). Nevertheless, it was included in the programs as a theoretical course
not as a practical course. In the undergraduate education of preschool teachers, they are expected to
design and apply drama activities suitable for the development levels of children within the content
of the theoretical courses they take. However, it is of necessity that teachers must be equipped and
have positive attitude in order that they could be successful in the planning and implementation
regarding drama (Basci and Giindogdu, 2011; Susar-Kirmizi and Saygi, 2015; Onder, 2013). It is
likely that children could be made to learn some concepts easily by means of drama activities in
preschool period. According to Aktas Arnas (2008), teachers could use drama in attaining some
mathematics and science skills and in teaching some concepts. Also, teacher is of a significant role
to realize this process in favour children. The fact that the teacher knows the individual differences,
interests and needs and respect them increases the positive effect of drama on children (Aslan, 2008;
Koksal Akyol, 2011).

Upon the review of the related literature, it is likely to see that there are some creative
drama studies carried out with students, teachers and prospective teachers. It was indicated that the
academic successes of the students receiving an education through creative drama studies in primary
school fourth grade is much better (Sentiirk, 2020). In another study carried out with classroom
teachers, it was found that the classroom teachers participating in the study had positive attitudes
towards creative drama and that they regarded themselves sufficient at medium level (Uzun, 2016).
In an experimental study conducted by Karabag (2015), prospective teachers were given a creative
drama education for 14 weeks and as a result it was found that the prospective teachers developed
positive attitudes towards creative drama and they expressed that they would use this method more
when they became a teacher. Similarly, Eti and Emen Parlatan (2022) revealed that the candidates’
attitudes towards drama courses and their teaching self-efficacy beliefs had increased that in a study
conducted with pre-school teacher candidates who took drama in early childhood education sessions
in 14 weeks. In another study by Il¢i Kiismiis (2023), a drama-based educational program for the
habit reversal skills was applied to the children and it was found that the scores obtained by the
children were high. In a study carried out by Uzunman (2023) with preschool teachers, if the teachers
are placing creative drama in their classes has been scrutinized and it was found that they gave places
for drama frequently and that they planned drama activities in the ready-made plans which they used
by themselves. While the effects of creative drama on attitudes and success of teacher candidates
and children are frequently discussed, research on theoretical knowledge and teacher practices have
been addressed limitedly. In their studies, Ulker Erdem, Aydos and Génen (2017) investigated using
creative drama in preschool education settings from teachers’ and prospective teachers’ perspectives.
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In this study, it was found that since teachers are more experienced than prospective teachers and
they improve themselves through such trainings as in-service training, they highlighted the integral
developmental area of children more. On the other hand, it was noted that creative drama as a method
is a limited study in terms of its contributions to educational process, its planning and implementation.
In this context, it is thought that it is of importance to reveal how teachers reflect their knowledge to
practice. The questions of the research are:

* Which of the theoretical knowledge taken in undergraduate education regarding creative
drama do the teachers remember most?

* How often do teachers use creative drama and how do they use theoretical knowledge?
» What are the benefits of applying creative drama to children from teachers’ perspectives?

* What are the challenges of teachers in application?

Method

In the current study, the processes of participant determination, data collection and data
analysis were conducted in compliance with qualitative research design. Qualitative researches are the
researches where such qualitative data collection techniques as observation, interview or document
analysis are used, the process of determining the cases in a real way in their natural settings (Y1ildirim
and Simsgek, 2021). The phenomenological approach, one of the qualitative research designs, was
used in the current study since it is suitable for the nature of the study. Phenomenological approach
is suitable for the investigation of the phenomena of which we are aware, but do not have detailed
information (Yildirim and Simsek, 20121). This research put a close look at how the known-
theoretical knowledge about creative drama is reflected in practices in creative drama activities in
the pre-school educational environment.

Data Collection Tool

The collection of data was carried out though interview technique in the current study.
Interview technique is the most frequently used method in social sciences researches and thanks
to this method, the experiences of the participants, their definitions and detailed comment could be
obtained in a best way (Fontana and Frey, 2000). The interview technique, which is used in qualitative
researches, is a process which is realized through asking questions and getting replies regarding a
certain purpose or a phenomenon (Yiksel, 2020). In this context, interviews were conducted to
determine their views of preschool teachers regarding to what extent they reflect their theoretical
knowledge to creative drama.

A semi-structured interview form was formed by the researcher. Interview technique is the
most fruitful way to learn the thoughts, attitudes, behaviours, information about participants and to
learn about the reasons (Karasar, 2005). The form was examined by two different field experts, one
of them is preschool and creative drama expert and the other one is creative drama leader. Later,
a pilot interview was made with two different teachers who were not included in the sampling.
Following that interview, an expert view in the field of Turkish Language Education was taken and
the control of the questions were made in terms of their understandability. In the interview form there
were the parts of demographic information (3 questions), graduation information (3 questions), the
backgrounds of the teachers regarding creative drama and the part that would help to understand
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theoretical information (6 questions), and finally the part regarding what the teachers apply in their
classes (4 questions). The researcher asked extra questions and took notes to get detailed information
from the participants regarding the questions in the related parts while collecting the data.

Working Group

Purposive sampling was used in the research. Purposive sampling is preferred while
investigating special cases having certain criteria and features allowing to investigate nonprobable
and rich case in detail (Biiylikoztiirk et al., 2019). In this content, the sampling of the current study
was made up of 32 preschool teachers working in state schools in a city centre in 2023-2024 academic
year. All the participants were university graduates and they expressed that they took theoretical and
practical courses regarding creative drama in early childhood education and that they used drama in
their classes. It is striking that the teachers participating in the study in line with its purpose had these
criteria. Teachers were enumerated as T1, T2, T3, ... T32 during the analysis.

Figure 1

Distribution of the participant teachers in terms of gender

@® Woman
@ Man

As given in the figure, 81.3% of the participants were comprised of women as a majority and
18.8% were men as teachers.

Figure 2
Distribution of participants in terms of age
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A great majority (71.9%) of the participant teachers was 30 and over, while 15.6% was at the
age of 25-30 and 4 teachers (12.5%) were at the age of 20-25.

Figure 3

Teaching experiences of the participants
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A great majority of the participant teachers (59.4%) had an experience of 10 years and over
in the profession while 31.3% percent had an experience of 1-5 years and 9.4% had an experience of
5-10 years. The experiences of the participants in the profession were grouped as little for 1-5 years,
medium for 5-10 years and more for 10 years and over.

Table 1

The courses with the content of creative drama that the participants took in the past

1 academic period 2 academic period 4 academic period

Number of teachers 15 13 4

As is given in Table 1, 15 teachers took a course with the content of creative drama in one
semester, 13 took in two semesters and 4 took in four semesters.

Data Collection

The sample of the research was made up of 32 preschool teachers working in a city center
in 2023-2024 academic year. The participant teachers pointed out that they took theoretical and
practical courses regarding creative drama in their undergraduate early childhood education. The
researcher filled in semi-structured interview forms by interviewing with the teachers in 13 workdays
and each interview lasted about 20 minutes. Before the interview, the purpose of the interview done
with the participants, where and how the data obtained in this interview was explained to the teacher.
The voices were recorded in the interviews with the consents of the participants. It was expressed that
the content of the interviews would be kept confidential and that the voice recordings would not be
shared with others and the names of the participant teachers were kept confidential.

Data Analysis

The data obtained in the study through open-ended questions asked to the participants was
analysed through content analysis method. Content analysis is realized by summarizing the data
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obtained in the light of the themes determined beforehand and commenting over them (Baltac,
2019; Yildirrm and Simsek, 2021). The voice recordings obtained during data collection were
transcribed into writing on the encrypted computer belonging to the researcher. Following that the
data were separated into small parts by using the coding strategy by Strauss and Corbin (1998),
and then the data was analysed in the separated parts, compared and categorized by making some
conceptualizations. The data obtained from the part of the semi-structured interview form used in
the research, enabling us to understanding backgrounds of the teachers regarding creative drama
and a their theoretical information together with the data obtained in the part involving the creative
drama in the classes of the teacher were put into subcategories and arranged within the content of
the research questions in the semi-structured interview form. As the following step, it was visualized
depending on the determined themes by summarizing. The data was evaluated by directly citing the
views of the participants regarding their knowledge and practices about creative drama. The coding
made during the analyses was first made by the researcher and then the support of an independent
researcher was sought to obtain reliability in the study and the independent researcher was asked to
analyse the data collected. In the results obtained from the analyses, a 90% consistency was obtained
depending on the Miles and Huberman (1994) consistency and coding supervision formula.

Credibility and Transferability

In the studies conducted through phenomenological approach, construct validity is obtained
by presenting proof regarding the data collected while reliability is obtained through presenting
the way followed during the research in a clear way. These processes are regarded as credibility
and transferability in the current study. In order that quantitative researches could be approved
scientifically, it is of importance that the results obtained must be clear, consistent and verifiable to
be credible and reliable (Lincoln and Guba, 1985). It is essential that the context of the study, the
participants, working setting and conditions must be given in detail and it will allow the readers to
better evaluate the research results and the applicability of other cases (Arslan, 2021; Braun and
Clark, 2013). The presentation of credibility and transferability is given in detail in Table 2.

Table 2

The methods and processes followed to obtain credibility and transferability

Feature Methods and Processes

Credibility - Expert Analysis: views of necessary experts were obtained while
forming the assessment tool
- Independent researcher support in the analysis: during the analyses,
an independent researcher was asked to perform an analysis
- Confirmation of the participants: direct citations of the participants
were given in the analysis

Transferability - Purposive sampling: a nonprobable and rich case was used for the
purposive sampling
- The details of the research process: the details in the formation of
the research design, working group, data collection tool and in the
analyses were explained clearly.
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Research Ethics

The ethic consent needed to conduct the current study was taken from Agri Ibrahim Cecen
University Ethics Commission on 30.05.2024 with a decision of no of 179. Prior to, during and
following the data collection, all the ethical rules were strictly observed.

Findings

The findings of the study were analysed in three main categories such as the theoretical
information of participant preschool teachers, their applications and problems. The theoretical
information of the teachers comprised of two sub-themes such as the information they mostly
remember regarding creative drama and what creative drama enable children to acquire. The second
main category, dealing with the teacher practices was investigated in three sub-themes such as the
frequency of their using creative drama in their classes, the ways of applying theoretical information
in their class and the cases they felt hardships regarding creative drama. These categories and themes
were formed by an independent researcher separately and they were finalized depending on their
suitability.

Theoretical Information of Preschool Teachers regarding Creative Drama

In this finding of the research, the theoretical information that the teachers remembered the
most in their undergraduate education was visualized in Figure 4.

Figure 4

The Theoretical Information the Participant Teachers Remembered the most

The stages
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Benefits of
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The theoretical information that the participant teachers remembered the most regarding
creative drama was visualised. Twenty teachers remembered the stages of drama and 18 teachers out
of 20 explained the stages as warmup/preparation, improvisation, evaluation precisely. The theme
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of game was uttered by 4 teachers and they pointed out that drama has a game content. TS said that
“children like drama games mostly and I sometimes help them to carry on this. By asking such
questions as ‘what other things could have been happened’, ‘what if it would have been so’, I allow
them to go forward”. The techniques used in drama were mentioned as the information remembered
the most. The techniques of “improvisation, pantomime, role playing, freeze-frames, hot-seating,
conscious corridor” as improvisation being the most were emphasized by 28 teachers frequently and
4 other teachers mentioned that they did not remember the techniques at all. With the explanation of
“I sometimes use the technique of teacher s role playing to draw children s attention to a certain point
and sometimes try to reduce the chaos and noise in the class by saying ‘let everybody pose so that [
can take a picture’ and it entertains children”, T27 emphasised that they used the drama technique
in classroom management. The supportive feature of drama for children’s development, its feature of
making children active and the feature of providing a democratic environment in the classroom were
mentioned by 3 teachers. T8 explained in detail as “creative drama could be adapted to different age
groups, it gives children in the class active learning opportunities, facilitates their learning and has
a reinforcing effect”. Four teachers highlighted its benefits. T22 mentioned the benefit of drama with
their expression of “the creativities of children are nicely supported with drama, their aesthetic skills
develop, they dance during warmup, they learn to use their bodies”.

Figure 5
What Creative Drama Enable Children to Acquire
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In Figure 5, the themes regarding the benefits of creative drama for children were visualised
by means of the data obtained from the teachers. Teachers mostly mentioned about the emotional
skills. Talking about emotional skills, 17 teachers emphasized such competencies as “empathy,
recognising and reflecting their feelings, self-esteem, taking responsibility, understanding others’
feelings, self-awareness”. Thirteen teachers mentioned such competencies as ‘“communication,
expressing themselves, language skill, using Turkish language well, expressing themselves by
language and body as they wish, talking to a group, using body language”. And 11 teachers pointed
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out the competencies of “social life skills, communication skills, peer learning, making friends,
cooperation. Seven teachers highlighted that drama improved the creativity of children and developed
their imaginations. Five teachers mentioned about cognitive skills while 3 teachers emphasised that it
developed their motor skills. T8 expressed that “Creative drama could make children attain various
skills in every field such as motor, cognitive self-care, social-emotional, language. The skills from
every field such as expressing themselves, developing self-care skills, obeying the rules, empathising,
using Turkish language truly and well, acquiring mathematical skills, attaining science skills help
child attain them in an active way”. In this way, T8 pointed out that creative drama made children
active and appealed to their development fields as a whole.

Creative Drama Implications of Preschool Teachers

In this finding of the research, teachers’ use of creative drama, implementations’ frequency,
implementations of their theoretical knowledge, and hardships of implications.

Figure 6

The Application Frequency of the Participant Teachers for Creative Drama in their Classes
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In Figure 6, how often participant teachers used creative drama was visualized. Those using
creative drama once a week comprised 25% of the participants with 8 teachers. And the ones using it
once a month again comprised 25% of the participants with 8 teachers. The rest used creative drama
twice a week with 3 teachers, three times a week with 4 teachers, every two weeks with 5 teachers
and once a month with 8 teachers. Four teacher pointed out that they never used it. As is seen the
figure, 93% of the participants used creative drama and 62% used it weekly.
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Table 3

The frequency of application in terms of the professional experiences of teachers

Teacher Experiences Once a Twice a Three Times Every Two Oncea Never
Week Week a Week Weeks Month

1-5 years (little) 4 1 - 3 - 2

5-10 years (medium) 1 - - - - 2

10 year and over (more) 3 2 4 2 8 -

As given in Table 3, 19 teachers with more than ten years of experience was the group using
creative drama most frequently in the current study. It was followed by the frequency of the teachers
with a 1-5 years of experience.

Figure 7
The Participant Teachers’ Ways of Applying Creative Drama
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In Figure 7, there are sub-themes showing how the participants applied the drama in their
classes. Twenty-eight teachers, applying creative drama in their classes pointed out that they benefited
from theoretical information but that there were some lacking points. Ten teachers expressed that
they benefitted from the games in the warmup process but they lacked the stages of improvisation
and evaluation. T21 indicates that “it is hard to apply all the stages, sometimes we finish the activity
only after doing warmup games, I cannot pass through improvisation” and emphasised that they
only used the warmup stage and games in their practices. Nine teachers pointed out that they only
used the techniques from the stages of warmup, improvisation and evaluation in the process. At this
point, T32 expressed that they used dramatization technique by saying “affer reading books with
the children, I want them to improvise the characters of the book and they enjoy it a lot”, giving
a practical example. Five teachers indicated that they were able to apply the creative drama plans
which they prepared within the content of the courses they took in undergraduate educations. In this
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sense, T14 pointed out “the drama activities plans we prepared as an assignment in the course we
took at university worked a lot in my professional life”” and indicated that they used the assignment
they prepared within the content of creative drama they took in university education. 4 teachers
pointed out that they started creative drama without planning it, inspiring from child games and a
book read spontaneously. T4 expressed “while children are sometimes playing drama games in the
playing house corner or in the block centre, I draw the attention of other children to that place and
make them involve in drama games. In this way, they make improvisation so acting drama”, while
T17 stated that as I read the children book, sometimes the children love the characters in the book a
lot and they want to play the characters in the book and I let them do that; Sometimes more than one
children want to play the same character and I let all of them do that. However, no teacher practicing
the creative drama mentioned how they applied the stage of evaluation.

Figure 8
The Hardships the Participant Teachers felt Regarding Creative Drama
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In Figure 8, the cases where the participant teachers experienced hardships while practicing
were given. It was found that the teachers had serious challenges in the application of the stages
the most. Twelve teachers often expressed that they had hardships in the distribution of roles for
children, particularly in the part of improvisation. T21 commented as “when I assigned role to
children, some do not start their roles and they distract others and I often have to finish the drama
during improvisation”. T19 indicated that the improvisation stage became a vicious circle with their
expression of “Children repeat mostly the same things at the improvisation stage, they find it hard to
improvise, they copy what they do from each other”. Two teachers pointed out that they did not do
the evaluation part, they could not make it suitable for the levels of children and so they could not
understand whether the theme was comprehended by children. One teacher expressed that they had
a difficult time in preparing children at the warmup stage. The second most frequently mentioned
hardship after the application of the stages was the conditions of children. It was determined that
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such factors as the fact that the attention spans of children is short, they sometimes become reluctant
and that they get bored during improvisation made the applications hard. T18 explained this case
as “children might leave the roles we determine for them together incomplete and this causes the
distraction of other children spontaneously”.

Another hardship is related to the educational environment. Six teachers mentioned this
hardship. They talked about such cases as lack of enough materials in the education environment,
crowded classes, small classrooms. T13 mention the case as “since our class is small, it gets messy
very quickly, we collect the tables and chairs during drama activity and make the space larger, but
it is not large enough for children, they particularly have difficulty at warmup stage while playing
games, sometimes [ take them out to the yard for warmup games” and T15 explained this case as
“since my class is very large in number, both I have a problem in role distribution and they have
difficulty in improvisation. When I assign a role to a few children, it causes chaos, I sometimes pass
it over without insisting, I pretend as if they make their improvisation well”.

Four teachers explained that they had hardships with the process management. Regarding the
process management, T11 expressed the case as “since children are distracted during the transitions
between the stages, [ have difficulty in focusing on the process once again”. Three teachers indicated
that they had hardships in planning and instructing. They pointed out that they had a difficult time in
finding activities related to each other, suitable for the stages while making plans and that they were
not able to be understood while instructing children.

Discussion, Conclusion and Recommendations

Depending on the findings of the study, it was found that the teachers mostly remembered
the theoretical information in the courses with a creative drama content which they took at their
undergraduate education. It was determined that 28 of the participant teachers used drama in regular
intervals in their classes. Those applying creative drama carried on their activities by means of
games and techniques flexibly and they also used their assignment drama plans they prepared in their
undergraduate education period. When it comes to the findings regarding how they applied creative
drama, it is striking that the stage of evaluation, the last but the most significant part, was not used
by the teachers. Teachers believe that creative drama has a positive effect on their various skills,
particularly social, emotional skills and language development. Nevertheless, it was found that the
teachers had hardships in applying the stages in their full senses. It was also found that the conditions
of children, the problems in the education environment and process management were the factors
making drama implementations more complicated. As a result of the findings, it was determined that
the teachers were rich in terms of theoretical knowledge but they had some difficulties in reflecting
this knowledge to the applications depending on different variables. The problems they had in
reflecting their theoretical knowledge to their practice and that they remained helpless against the
problems showed that they did not regard themselves competent. However, the fact that the teachers
regard themselves sufficient regarding creative drama is of vital importance in terms of children for
the productivity (Koksal, 2016).

Depending on the experiences of the preschool teachers, it was found that the most experienced
ones had the highest frequency of applying drama. Giirol (2002) pointed out that the teachers with a
higher professional experience had a higher frequency of applying drama and similarly, Yonel (2004)
indicated that the experience in teaching increased the applications of drama. In their respective
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studies, Ulker Erdem, Aydos and Gonen (2017), Giirol (2002) and Y&nel (2004) highlighted that the
teachers with more experience in teaching used creative drama more often. It is likely to say that this
finding supports the findings of similar studies in the related literature. However, this finding shows
that there are not so many researchers regarding the issue in question in the literature.

In the current study, it was found that the teachers applied creative drama in a flexible and
spontaneous way. They used games to make a transition to drama. In this sense, this finding supports
the idea by Onder (2013) that children use drama games and their imitation skills, which are their
natural tendencies, and they turn them into a learning opportunity. Teachers might create a comfortable
and sincere atmosphere during drama applications, support children’s developmental features and
help them discover their own interests and capabilities (Bas¢1t and Giindogdu, 2011; McCaslin,
1984). It is a significant finding that teachers indicated the warmup games and techniques the most
while applying drama. The teachers pointed out that they applied drama by using the techniques as a
teaching method. In their study, Dalbudak and Akyol Koksal (2008) expressed that the teachers used
only improvisation, warmup or evaluation stages separately in their practice. In the current study, it
was found that the teachers did not apply creative drama as a whole with all its stages.

Regarding the findings about the benefits of creative drama for children from the participant
teachers’ perspective, almost all the developmental fields and skills, particularly social and emotional
skills and language development, were mentioned. In their studies, Kandemir and Giiler (2015)
indicated that drama management supports every developmental areas of children. Similarly, Ulker
Erdem, Aydos and Gonen (2017) emphasized that creative drama supports the social and emotional
development of children the most from the perspective of teachers and prospective teachers. In a
meta-analysis study carried out in post-graduate studies regarding creative drama by Can Yasar and
Aral (2011), points similar to the current study were found in a way to support the views of teachers.
It was also mentioned that the children demonstrated cognitive development and their creativity
improved together with improvements particularly in language, social and emotional areas (Ceylan,
2013; Kamaraj, 2004). Koksal Akyol (2016) emphasised that creative drama is a method helping
teacher to support children to develop their creativities and to attain such learning outcomes as
problem solving, decision making, acquiring self-discipline, taking responsibility and cooperating.
The most significant finding in the current study was that all the participant teachers declared the
positive support of creative drama to their integral developments.

In the current study, it was found that the teachers had some problems based on the education
environment. In order that drama activities could meet the educational outcomes as objectives, it is
necessary to carry out them in free and equipped settings (Tuluk, 2004). In their study, Akkale and
Ozalp (2023) investigated the attitudes of classroom teachers regarding their use of creative drama as
a method and it was found that with fewer number of students in their classrooms, teachers were able
to do more productive applications regarding creative drama with more positive attitudes. Similarly,
in a study conducted by Tiirkoglu (2019) about the views of preschool teachers and prospective
teachers on creative drama, it was found that large numbers in the educational environment made
it difficult to apply creative drama, which is a finding to similar the study by Akkale and Ozalp
(2023) and Tiirkoglu (2019). In another study by Adigiizel (2001), it was determined that the teachers
applying drama were not competent, they had difficulties in forming an activity plan regarding drama
and that in-service trainings were not sufficient. Regarding the finding in question in the current study,
the sub-findings of process management and instruction/planning supported the study by Adigiizel
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carried out in 2001. The teachers claimed that children had a difficult time in improvising their roles
at the improvisation stage and did not improvise. It is recommended that it is necessary to follow a
path from simple to hard while working with preschool period children and imitation, dramatization,
quiet and non-verbal improvisations should be done first and then role playing and improvisation
should follow them up (Koksal Akyol, 2011).

As aresult;

- The teachers mostly remembered the theoretical information in the courses with a creative
drama content which they took at their undergraduate education.

- The most experienced ones had the highest frequency of applying drama.
- The teachers applied creative drama in a flexible and spontaneous way.

- The teachers highlighted that creative drama support almost all the developmental fields
and skills, particularly social and emotional skills and language development of children.

- The teachers strongly agreed that they were in trouble evaluation stage of creative drama
process.

Recommendations;
- The competencies of the teachers in preschool education should be enhanced.

- They should regularly follow up the up-to-date sources regarding the creative drama in
early childhood, they should increase the drama application frequency in their classes and that they
should follow drama ateliers and seminars as well.

- It is recommended that experts in preschool education field and in creative drama should
be invited to carry out studies at the stage of evaluation as the teachers have difficulties in this field
and the problem should be eliminated accordingly.

- Upon the consideration of the suitability of preschool education and creative drama,
the number of the theoretical and practical courses with a content of creative drama, which are
compulsory for students, should be increased during the undergraduate education of the teachers.

- Additionally, adequate support should be provided by the academicians for the prospective
teachers at the undergraduate level in order that they could use creative drama frequently in educational
processes during their professional life.

- Finally, depending on the findings of the current study, it is likely to investigate the
applications of preschool teachers in detail and try to find out what problems they experience in the
application of creative drama stages and why they experience them. In this way, some initiatives
could be taken to improve the drama use of preschool teachers.
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