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This study aims to comparatively examine national strategic higher education policy
initiatives of selected OECD countries attracting a large number of international
students. As an example of a multiple-case study, the study group comprised Australia,
New Zealand, the United Kingdom, and Canada. The data were the official strategic
education policy documents of these countries and were obtained from the official
government websites of these countries. The qualitative thematic analysis method was
employed to analyze the data. The study concluded that visa and employment
convenience, expanded national scholarship opportunities, advertisement and
promotion of higher education, accreditation/recognition-related strategic policy
initiatives, government and third-party partnerships, and strategies to enhance student
well-being were the main themes observed in the national higher education policy
documents. Analyzing the common similarities and tendencies in top-ranked OECD
countries' national strategic higher education policy initiatives, this study offered a
visionary perspective for other countries to revise or redesign their national education
policies to attract more international students in the future.
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Bu caligma, yiiksek sayida uluslararasi 6grenci ¢eken se¢ilmis OECD iilkelerinin ulusal
stratejik yliksekogretim politika girisimlerini  kargilastirmali  olarak incelemeyi
amaglamaktadir. Coklu durum ¢alismas: 6rnegi olarak ¢aligma grubunu Avustralya,
Yeni Zelanda, Birlesik Krallik ve Kanada olusturmustur. Veriler, bu iilkelerin resmi
stratejik egitim politika belgelerinden olusmus ve bu iilkelerin resmi internet sayfalar
iizerinden elde edilmistir. Verilerin analizinde nitel tematik analiz y&ntemi
kullanilmigtir. Calisma; vize ve istihdam kolayligi, genisletilmis ulusal burs firsatlari,
yliksekdgretimin reklam ve tanitimi, akreditasyon/taninma kaynakli stratejik politika
girisimleri, hiikiimet ve ii¢iincl parti is birlikleri ile 6grenci refahini artirmaya yonelik
stratejilerin ulusal yiiksekdgretim politika belgelerinde gozlenen ana temalar oldugu
sonucuna ulagsmistir. Bu ¢aligma, iist siralarda yer alan OECD iilkelerinin ulusal
stratejik yiliksekdgretim politika girisimlerindeki ortak benzerlikleri ve egilimleri analiz
ederek diger iilkelere daha fazla uluslararast 6grenci ¢ekmek igin mevcut ulusal egitim
politikalarin1 gdzden gegirmeleri veya yeniden tasarlamalar1 konusunda vizyoner bir
bakis agis1 sunmaktadir.
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INTRODUCTION

As a result of an increasing momentum of internationalization and its various effects on higher
education after the Cold War period (Bamberger & Morris, 2024; de Wit & Altbach, 2021; Tarc,
2019), the educational policies, thoughts, or implementations of countries have gained critical
significance in the global context. In higher education, Knight (1994) explains internationalization
as “the process of integrating an international dimension into the teaching/learning, research and
service functions of a university or college” (p. 3). Today, interest in internationalization in higher
education settings is increasing as this term has a multi-dimensional role in shaping countries and
higher education institutions regarding their education-related expectations and purposes. At this
point, HEIs tend to adopt constructivist and integrative processes through international faculty
(Kim, 2016), international collaboration in research activities (Eduan, 2019; Fan et al., 2022;
Romani-Dias et al., 2019), exchange/mobility programs among students and/or scholars (Asaoka &
Yano, 2009; Bohman & Borglin, 2014; Morley et al., 2018; Slatinska, 2023; Zheng et al., 2020),
and international curricular strategies (Dell & Wood, 2010; Radjai & Hammond, 2021; Renfors,
2021; Svensson & Wihlborg, 2010) to have a multi-dimensional and effective internationalization
framework. These factors, which aim to strengthen the mission of HEIs to have an international
structure and shape the future policy plans of countries in higher education, play an active role in
the formation of the internationalization concept comprehensively and effectively.

Nowadays, one of the crucial indicators in understanding and explaining the internationalization of
higher education is the presence of international students (Teichler, 2017). Various factors directly
affect the thoughts of international students about which country to choose for higher education.
From the view of international students, the desire to get a qualified education from prestigious
HEIs (Beine et al., 2014; Hazen & Alberts, 2006), the wide range of career and job opportunities
that allow them to become a component of the existing national workforce in the countries having
studied (Mazzarol & Soutar, 2002; Wei et al., 2020), and constructive policies adopted by
countries for them (Hawthorne, 2008; Zheng, 2014) have an active role on the immense
international student audiences who prefer to study abroad for the higher education purposes.

As a result of the disappearance of physical borders in education today, international students’
intellectual identities and academic qualifications are vital for countries since these factors are the
key sources of ongoing economic, educational, cultural, and social welfare for each country
worldwide. Therefore, financial and scientific contributions that qualified international students
who aim to conduct research activities in different fields can provide to the countries where they
study can be a critical element for these countries to take a leading position among their
stakeholders on a global scale (Altbach & Knight, 2007; Bound et al., 2021; Chankseliani, 2016;
Tremblay, 2005). This situation is a negative factor for countries that provide student flow abroad
due to the loss of the trained and qualified workforce and its subsequent effects (Gribble, 2008;
Tremblay, 2002). Therefore, the contributions of international students who leave their home
countries to get higher education at prestigious overseas HEIs and their positive reflections on host
countries increase the significance of creating innovative, inclusive, and attractive education
policies.

Previous research indicated that multiple factors, including the reputation of HEIs, employment
density and richness of job opportunities, and financial, social, and cultural climates in host
countries in favor of students were determinants in shaping international students' decisions to go
abroad for higher education (Abbas et al., 2021; Ahmad et al., 2016; Ke et al., 2022; Kingeski &
Olivella Nadal, 2020; Zhu & Reeves, 2019). For instance, in their study, Beine et al. (2014) found
that the role of having a network, willingness to get a high-level education, and obtaining attractive
life standards through cost-effectiveness were fundamental factors that affect students’ decisions to
go to various universities in OECD countries for study purposes. Through the US example, Hazen
and Alberts (20006) revealed that international students' views on staying permanently in their host
country where they came to pursue higher education are influenced by multiple factors, especially
well-qualified education, professional job options, and better living conditions. Focusing on
country-based factors that cause international student mobility through selected post-Soviet
countries, Chankseliani (2016) revealed that the low employment chances in the active workforce
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in their homeland and the low enrollment in higher education were the key variables that led
students to study abroad. Based on the example of China, Wen and Hu (2019) found that the
presence of world-renowned higher education institutions in the host country and the rising
economy of the host country are essential factors that attract students to study abroad. Maringe and
Carter (2007) focused on push and pull factors, which motivated students to study in UK
universities by coming from different points of the world. In their study, they concluded that
existing political and economic environments in students’ home countries have created pushing
effects, while the reputation of HEs, having an applicable and easily accessible application process,
and quality in educational implementations were some of the reasons for pulling factors (Maringe
& Carter, 2007).

This study aims to comparatively examine national higher education policy initiatives in the
selected OECD countries (Australia, New Zealand, the United Kingdom, and Canada), attracting a
high volume of international students for higher education purposes. In light of longitudinal OECD
data from 2018 to 2020 (OECD, 2024), the main reason for choosing these countries as study
samples is that they are some of the best examples of OECD countries that attracted a high volume
of international students. The total number of enrolled international students in these selected
OECD countries between 2018 and 2020 is shown in Table 1 below:

Table 1. Enrolled international students in selected OECD countries (% of total) *

Countries 2018 2018R** 2019 2019R 2020 2020R
Australia 26.503 2 28.375 2 25.995 2
New Zealand 19.680 3 20.769 3 17.485 7
United Kingdom 18.324 4 18.677 4 20.148 3
Canada 13.838 7 16.221 7 17.616 6

*This table is adapted from International Student Mobility (indicator) by OECD, 2024,
**R: Rank

According to the most recent OECD data, Australia, New Zealand, the United Kingdom, and
Canada are some of the countries that received a high volume of international students from 2018-
2020 (OECD, 2024). At this point, having general and comprehensive insights into policy actions
that can be implemented in other OECD countries where the number of international students is
low may be vital in retaining successful and brilliant national students in their home countries.
Based on this standpoint, this research is critical as it aims to discover current tendencies in
national higher education policies of selected OECD countries that seem successful in attracting
more international students for higher education purposes. Besides, unlike academic studies toward
understanding the factors that pull students from their home countries to different world countries
for educational purposes (Nefedova, 2021; Jiani, 2017; Jokila, 2019), there is a potential gap in the
existing literature in terms of exploring and understanding the critical roles of education policies or
strategic future education initiatives implemented by countries. Therefore, this research fills a
fundamental gap in the current literature. This research reveals critical information and new
insights about what other countries that are less successful or popular in attracting international
higher education students should consider in their future higher education policy plans to become
more competitive worldwide. Therefore, this research seeks to answer two research questions
below:

1. What are the current higher education policy initiatives in Australia, New Zealand, the United
Kingdom, and Canada regarding attracting international students to higher education?

2. How can other world countries reshape their higher education policies and reorient their future
higher education policy plans in the context of attracting international students to their higher
education institutions?
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METHODOLOGY
Research Design

This study reflects the main characteristics of a qualitative methodology since it aims to deeply
explore and explain the comprehensive meanings of the data through different sources. Through
the qualitative research methodology, researchers aim to reveal complex meanings, which are
hidden behind the data, and try to put forward comprehensive explanations about the research
problems (Creswell, 2013). By empowering itself through the key characteristics of qualitative
methodology, this study is an example of a multiple-case study. The nature of the multiple case
study offers researchers an opportunity to analyze data through various sources and reach multi-
dimensional similar findings by comparing more than one case among themselves (Yin, 2003).
Besides, the concluded results through this approach are more reliable as they shed light on the
common sense of multiple cases (Baxter & Jack, 2008). Therefore, this study is a multiple-case
study because it examines different cases (national education policies) in selected countries and
aims to understand common similarities observed in these cases within the research questions.

Study Group

The study group consisted of four different upper-ranked OECD countries in terms of enrolled
international students within their education systems. These countries are Australia, New Zealand,
the United Kingdom, and Canada. The selection procedure of the samples was structured in light of
the purposeful sampling strategy. According to Patton (2002), “Studying information-rich cases
yields insights and in-depth understanding rather than empirical generalizations” (p. 230). The
extreme case sampling method was used as a sub-dimension of purposeful sampling. The reason is
that this method focuses on identifying, selecting, and in-depth examining cases having more
extreme or unexpected performance than other cases (Palinkas et al., 2015; Patton, 2002).
Therefore, employing the extreme case sampling method, the researcher has selected and included
samples from OECD countries with large numbers of international students (Australia, New
Zealand, the United Kingdom, and Canada) in the study group. Another reason why the researcher
has specifically chosen these four OECD countries is that one of the official (or national)
languages spoken in all these countries is English. This situation enabled the researcher to access
the strategic policy documents in these countries in English and to examine the data
comprehensively.

Data Collection Procedure

The data in this study consists of the national education policy strategies and plans of Australia,
New Zealand, the United Kingdom, and Canada. All documents and information regarding
national strategies and plans were gathered by researchers from the official government websites of
the OECD countries. The names of the official documents and online information sources located
in government websites are Australian Strategy for International Education 2021-2030, National
Industry PhD Program — Program Guidelines, Research Training Program (Australian
Government, 2021; Australian Government Department of Education, 2023; Australian
Government Department of Education, 2024), International Education Strategy: global potential,
global growth (Department for Education & Department for International Trade, 2019), Building
on success: International education strategy 2019-2024 (Global Affairs Canada, 2019), and
International Education Strategy 2022-2030 (Ministry of Education, 2022).

The information and documents examined were obtained only from official governmental websites
with the extension .gov (.govt for New Zealand) of the selected countries. Therefore, education
policy strategies and plans prepared or expressed by non-governmental organizations in the
selected countries were not included in the research process. After collecting official documents
from government websites that could be relevant to the research objectives, the researcher read the
content of each document to decide whether it included and explained the national higher
education policy plans of the selected countries. In this context, official documents and information
thoroughly explaining national higher education policy plans were included in the study group to
be evaluated in the data analysis process, while others were not. These selection procedures
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constituted the key criterion in the data collection process. Since the documents and online
information collected from the official websites of the countries chosen were in English and open-
access, the researcher did not encounter any difficulties in the data collection and analysis
processes.

Data Analysis

The qualitative thematic analysis method was employed to analyze the gathered data. According to
Braun and Clarke (2006), “Thematic analysis is a method for identifying, analysing and reporting
patterns (themes) within data” (p. 79). As appropriate to the nature of the thematic analysis
method, the research data were analyzed. Each theme was explained and interpreted based on the
higher education policy initiatives and obtained outcomes as the answers to the research questions.

One of the triangulation strategies, the expert audit review, was employed in this study to provide
the validity of this qualitative research (Patton, 2002, p. 562). This triangulation strategy depends
on reviewing the data from different aspects, including collection processes and analysis
procedures, by an external member accepted as neutral against the reviewing research (Patton,
2002). By employing this process, thoughts and recommendations of the expert about the quality
and variety of the study group and the accurateness and comprehensiveness of the data analysis
processes were taken into consideration by the researcher.

The main contribution provided by the expert to this study was that he suggested revising the first
version of theme names created by the researcher. Through this suggestion, the researcher revised
the names of the theme labels initially used in the study. Then, the expert also suggested the
researcher a new focal point that might increase the coverage and quality of the study. The expert
mentioned that the term industry is a significant factor that might shape the future of the national
higher education policy strategies and plans of any country in the globalized world. Based on this
new focal point provided by the expert, the researcher tried to access additional documents or
information within the scope of the research questions. Through these phases, the researcher aimed
to increase the overall study validity.

FINDINGS

Based on the analyzed data, six different themes regarding the higher education policies of selected
OECD countries that aimed to attract international students were determined. These themes
included visa and employment convenience, expanded national scholarship opportunities,
advertisement and promotion of higher education, accreditation/recognition-related strategic policy
initiatives, government and third-party partnerships, and strategies to enhance student wellbeing.
However, these six themes were not common to all countries analyzed. Table 2 provides a
comparative framework showing the presence or absence of these six themes in each OECD
country analyzed:

Table 2. Themes by OECD countries

Themes UK Australia Canada New Zealand
Visa and employment convenience v 4 4 v

Expandeq ' national scholarship v v “

opportunities

Advert'isement and promotion of higher v v v

education

Accreditation/recognition-related strategic “ v y y

policy initiatives

Strategies to enhance student wellbeing X x X v
Government and third-party partnerships X X X v
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Visa and Employment Convenience
UK

The constructive role of international students in the United Kingdom’s economic, cultural, social,
and educational development shapes the fundamental dynamics of the UK's higher education
policies and reform plans aimed at attracting brilliant brains from worldwide. According to the
International Education Strategy: global potential, global growth, as one of the long-term expected
policy outcomes adopted by the Government, the United Kingdom aims to attract at least 600,000
international students by 2030 to be included in its higher education system (Department for
Education & Department for International Trade, 2019, p. 2). This long-term expectation enabled
the Government to design and implement comprehensive higher education policies to make a
global destination point for international students for educational purposes. The above document,
which explains the UK's higher education policies and reform initiatives for international students,
will be referred to as the Strategy in the following subsections relating to the UK.

The UK Government adopted the implementation of an attractive policy initiative that focuses on
increasing active workforce participation through international students in UK higher education
institutions. According to the Strategy, the UK Government aims to provide student-friendly visa
and immigration procedures to international students (Department for Education & Department for
International Trade, 2019). One of the constructivist policy plans made in favor of international
students regarding this situation is that the Government offers a six-month post-graduation living
permit to undergraduate and master's degree graduates and a 12-month post-graduation living
permit to doctoral graduates, which will include an unlimited work permit in the UK (Department
for Education & Department for International Trade, 2019, p. 12). Within three months before
graduation from HEIs, the Government also enables international students to apply for a skilled
work visa as well as allows them to change their current visas into skilled-work visas from their
home countries within two years period beginning from graduation (Department for Education &
Department for International Trade, 2019, p. 12). By doing these, the Government aims to provide
a highly skilled workforce from recent graduates of international students and improve the overall
quality of the UK’s educational, economic, and social welfare.

Through another strategic policy action in favor of international students who aim to pursue higher
education in the UK, the Government aims to provide student-friendly visa application procedures.
The UK Government plans to not set any limit on the total number of students who can apply for a
student visa in order to receive a high level of international student applications from different
world countries (Department for Education & Department for International Trade, 2019, p. 13).

Australia

Among other OECD countries, Australia is another leading country that has been successful in
attracting international students to its educational system to pursue postgraduate studies. The
Australian Government plans to implement various higher education policies and reform plans to
improve Australia's overall social, educational, and economic quality. Australian Strategy for
International Education 2021-2030, National Industry PhD Program — Program Guidelines, and
the Research Training Program (RTP) explain what the Government aims to develop and carry out
new higher education policies or continue supporting existing strategic policies for international
students in the short and long term (Australian Government, 2021; Australian Government
Department of Education, 2023; Australian Government Department of Education, 2024).

The Australian Government aims to modify and improve the existing characteristics of visa
regulations in favor of international students who may come to Australia for higher education
purposes. Based on the Australian Strategy for International Education 2021-2030, one of the
future policy movements that would improve the current restrictions on visas for international
students (master’s with coursework) is for the Government to increase the maximum length of stay
in Australia on temporary graduate visas from two to three years (Australian Government, 2021, p.
26). Considering the crucial functions of VET graduates on the global growth of the country, the
Government also increases the length of temporary graduate visas that can be used by these
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graduates to 24 months by bypassing some of the academic and recognition-related conditions
temporarily (Australian Government, 2021, p. 26).

Unlike New Zealand and Canada, it is worth mentioning that Australia has been one of the
countries that have made the most radical decisions in favor of international students in terms of
facilitating visas and improving employment opportunities along with the UK. For example, while
the UK aims to allow international students to stay in the country for up to 12 months to find a
qualified job, Australia plans to triple this period by giving international students three years
(master’s with coursework). This policy strategy is one of the critical indicators of Australia’s
belief in the future role and power of international students in the country.

New Zealand

The OECD report that shows the volume of international students coming to another country for
higher education indicates that New Zealand was the third country among the others in attracting
international students between 2018 and 2019 and the fifth country in 2020 (OECD, 2024). To
sustain this success steadily, the New Zealand Government has set out a new strategic plan called
the International Education Strategy 2022-2030, which aims to successfully implement different
policy actions in the education sector. The main goals of this Strategy include offering a broad and
cumulative development of New Zealand in international education among other countries, as well
as enhancing the existing scope of educational and social opportunities for international students
(Ministry of Education, 2022).

The International Education Strategy 2022-2030 indicates that the New Zealand Government
carries out the process of monitoring the most recent visa procedures for international students who
will come from foreign countries and adopts measures to inform HEIs regarding the processing
times of visa applications (Ministry of Education, 2022, p. 18). While the Government also aims to
check the visa procedures, it also focuses on the work rights of international students in New
Zealand. Although this policy action has not been well-explained step by step and it is not clear
how it directly benefits international students, it is possible to argue that the existence of this action
could encourage international students to choose New Zealand for higher education purposes.

Canada

The current international education strategy plan implemented by the Government of Canada
established a solid and constructive framework for its international education initiatives and
offered it for stakeholders’ views. This strategic plan, called Building on success: International
education strategy 2019-2024, sheds light on different types of international education initiatives
that might increase the volume of international students by attracting them to higher education in
Canadian HEIs (Global Affairs Canada, 2019). Even though this strategy has expired as of March
31, 2024, this document will be used in this study since there is no approved international
education strategy focused on the future.

Through its strategic plan, the Government of Canada aims to create a functional process of
obtaining student permits for dynamically, socially, and academically highly qualified international
students who will contribute to Canada's long-term development. To make this initiative more
effective, the Government plans to revise the immigration system, particularly immigration
documents and formal procedures between visa applicants and government agencies, to design a
more user-friendly structure (Global Affairs Canada, 2019, p. 10). Through this ongoing initiative,
the Government aims to minimize the time required to decide whether applicants are eligible for
visas for different purposes.

Expanded National Scholarship Opportunities
UK

The most recent higher education strategic policy plans highlight that the UK Government gives
importance to financially supporting national scholarship programs to attract qualified and
academically well-equipped international students to pursue their postgraduate education within
the UK borders. The Strategy shows that the Government aims to continue bolstering specific
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national scholarship programs, including the Chevening, Commonwealth, Marshall (only for US
citizens), and Saltire Scholarship Program in Scotland (Department for Education & Department
for International Trade, 2019, p. 24). The content of Chevening Scholarships, Commonwealth
Scholarships, and Marshall Scholarships provided by the Foreign, Commonwealth & Development
Office offers a comprehensive stipend that covers various expenses (e.g., living, arrival, study
(tuition), etc.) in the UK for international students. Thanks to the comprehensive support that
considers all the necessary financial, educational, and social requirements of international students
through these national scholarship schemes, the Government aims to attract highly skilled people
and nurture them as potential contributors to the cumulative development of the country in the
future.

Australia

The role of scholarships in attracting students from different destinations of the world is vital. The
Australian Government designs and implements national scholarship schemes for Australia's
cumulative development by aiming to attract qualified and ambitious international students to
Australia. Through a comprehensive and well-designed scholarship initiative, the National Industry
PhD Program, the Government aims to build strong collaboration between selected PhD
candidates in Australian HEIs and industrial organizations. Offering two tracks called Industry
Linked PhD and Industry Researcher PhD for the eligible PhD candidates with this program, the
Government organizes placements of these students into the selected industrial partners, and
selected industrial organizations offer PhD candidates extensive salary and other financial support
to conduct their research (Australian Government Department of Education, 2023). This
opportunity offered by the Government allows students to develop and independently conduct their
research without time, finance, equipment, or environmental restrictions thanks to the
comprehensive support of industrial partners. With this program, students also have the chance to
be at the forefront of the job market for future career opportunities by introducing their research
through leading industrial organizations.

Through another similar scholarship opportunity called the Research Training Program (RTP), the
Government aims to offer comprehensive opportunities to international master's and doctorate
students in Australian HEIs. With this program, the Government financially supports full-time
research master’s students for up to two years, part-time research master’s students for up to four
years, full-time research doctorate students for up to four years, and part-time research doctorate
students for up to eight years, with a minimum of $32,192 and a maximum of $50,291 base for
full-time for 2024 (Australian Government Department of Education, 2024).

Compared to the UK and Canada, the Australian Government offers more comprehensive and
attractive opportunities to international students, especially those studying at the master's and
doctorate level, within the scope of the national scholarship scheme. Although the UK and Canada
have the same theme in their agenda, Australia also adopts internship opportunities that will
contribute to the careers of international students as a national higher education policy in addition
to financial support. This future higher education policy is a key strategic plan that attracts
international students to the country thanks to its potential positive effects, such as minimizing
international students' anxiety about finding a job after graduation, making these students more
willing to research, and providing them with an educational process focused solely on research
without institutional/bureaucratic work and procedures.

Canada

Another national education strategy of the Government of Canada aimed at attracting qualified
international students to higher education institutions in Canada is to expand the scope and content
of national scholarship programs, specifically targeting specific countries that do not have
comprehensive promotional strategies to retain domestic students within their borders. Considering
the attractiveness and potential role of international students in gaining financial well-being in a
foreign country where they do not come to have a permanent life, the Government plans to
increase the current budget of scholarship opportunities by up to $5 million to distribute to all
students over five years (Global Affairs Canada, 2019, p. 11).
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Advertisement and Promotion of Higher Education
UK

As one of the other strategic policy plans that aim to promote higher education in the United
Kingdom, the Government prioritizes the role of advertisement activities in some of the selected
overseas countries (i.e., China, Tiirkiye, Thailand, Indonesia, Malaysia) to introduce the quality of
higher education institutions as well as attract qualified and talented international students
(Department for Education & Department for International Trade, 2019, p. 11). Through this
action, the Government not only intends to promote its higher education system in some of the
selected destinations and encourage international students' applications to their HEIs, but also
invests in their future by adding those talents to their social and economic environments.

Australia

As a future policy initiative similar to other OECD countries examined, the Australian Government
tries to integrate international students into its higher education system through different
advertisements and information sessions. In order to fulfill this goal, the Government aims to
promote higher education in Australia and build global partnerships on various international
platforms such as G20, OECD, UNESCO, APEC, and ASEAN (Australian Government, 2021, p.
20). By implementing these promotions and introductory sessions, the Government indirectly seeks
to expand the existing volume of international students in higher education.

New Zealand

The New Zealand Government places a high priority on promoting education in New Zealand by
designing and delivering comprehensive advertising and promotion activities as part of the
International Education Strategy 2022-2030. The Government plans to enhance the benefits of
travel worldwide to offer information to prospective international students, including their families,
and aims to use the power of diplomacy in order to achieve these outcomes (Ministry of Education,
2022, p. 18). By doing these, the Government seeks to attract international students from different
countries to New Zealand HEIs and include them in its educational system (higher education) in
favor of the country's future. Besides, to check the quality and functionality of these advertisement
and promotion activities, the Government benefits from its stakeholders and partners in different
structures. This action enables the Government to take required updates to obtain the maximum
reputation and recognition of New Zealand international education globally.

In addition to the advertisement and promotion of higher education in New Zealand, the
Government encourages international students by drawing a road map on how international
students can fully benefit from the opportunities in the New Zealand education system (Ministry of
Education, 2022). At this point, the Government consistently attempts to follow up on current
opportunities for international students regularly and takes actions to address shortages
immediately as a part of its future education strategy.

Unlike other countries examined, New Zealand structures its advertising and promotional activities
to attract international students to the country, and these activities also cover international students'
families. This situation provides a reassuring and comforting environment for international
students who have spent their entire pre-university education in their home countries and are
hesitant about going abroad. It is noteworthy to state that the comprehensive promotional activities
carried out by New Zealand within this framework will play a positive role in predicting the
positive and negative situations that families and international students who will settle in a new
country may encounter in terms of culture, social, economic and politics, and in preparing
themselves mentally.

Canada

The Government of Canada emphasizes the vital role of activities in promoting Canada and its
educational institutions worldwide via its strategic international education plan. This initiative
includes a new digital marketing strategy focusing on advertising different regions besides various
programs offered in Canada's education institutions for some world countries that provide an
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international student source (Global Affairs Canada, 2019, p. 9). Through this new marketing
approach, the Government draws attention to existing social, economic, and cultural essentials
within Canada. Additionally, the Government seeks an innovative method to attract international
students to the country as potential developmental powerhouses by capitalizing on advertising
educational programs, which have lower levels of international student volume than the others in
Canada.

Accreditation/recognition-related Strategic Policy Initiatives
Australia

An accredited degree or recognized academic qualifications are significant factors that might
enhance potential employment options for international students in countries where they are not
citizens but want to live and work. The Australian Government aims to take visionary steps to
provide recognition of academic qualifications and skills acquired by postgraduate students while
pursuing their degree programs worldwide. According to the Australian Strategy for International
Education 2021-2030, the Government duly takes required actions with the world through formal
and diplomatic ways (i.e., UNESCO Tokyo Convention, the Global Conventions on the
Recognition of Qualifications) to recognize graduates’ academic qualifications (Australian
Government, 2021, p. 26). This action, planned to be implemented as a higher education policy,
could be an effective strategy that could attract talented and qualified international students since
they would have no concern or hesitation about the quality and recognition of the degrees earned
from Australian higher education institutions.

Strategies to Enhance Student Wellbeing
New Zealand

One of the motivating factors that might affect prospective students’ decisions to apply to
postgraduate programs and be a part of higher education could be the life standards and living
conditions in the destination country. The New Zealand Government applies innovative future
policy actions to create a comprehensive welfare for international students in New Zealand. As
remarked in the International Education Strategy 2022-2030, the Government is committed to
effectively implementing the International Student Wellbeing Strategy, which aims to improve the
well-being of international students in the areas of education, economy, health, and inclusion, with
the joint contribution of education providers, international students and other communities in New
Zealand (Ministry of Education, 2022, p. 21). Through this strategic plan, the Government aims to
attract international students from overseas to New Zealand and get maximum scientific, social,
cultural, and financial efficiency from those already in New Zealand by improving their welfare
and life conditions.

Government and Third-party Partnerships
New Zealand

Through its international education strategy, the New Zealand Government adopts several long-
term policies to ensure the active and productive participation of international students in various
organizations and institutions supported by the Government, in line with the needs of New
Zealand. According to the International Education Strategy 2022-2030, the Government not only
offers new opportunities but also improves the existing ones in vocational education for
international students by closely working with the Te Pukenga, called as the New Zealand Institute
of Skills and Technology (Ministry of Education, 2022, p. 22). Besides, the Government aims to
understand New Zealand’s regional necessities by contacting responsible authorities and informing
and encouraging them about how to attract international students to these regions to boost the
growth in different areas (Ministry of Education, 2022). Through this action, talented international
students are encouraged to come to New Zealand’s different regions by regional authorities for
higher education purposes, and the outcomes of this action contribute to regional development in
New Zealand in the long term.
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CONCLUSION, DISCUSSION AND RECOMMENDATIONS

Thanks to the positive effects of globalization, which provides accessibility and flexibility to
societies in different countries or continents, attracting international students to HEIs is a key issue
for countries worldwide and constitutes a critical force that can directly increase their cultural,
social, and economic well-being. World countries continually set out new and appealing education
strategies to be implemented in the short or long term to achieve this purpose, or take innovative
and regulatory actions for their current strategic higher education policy plans. To shed light on the
question of how some selected OECD countries succeed in being at the forefront of attracting
international students for their HEIS, this study aimed to reveal common tendencies and patterns in
the education policy initiatives implemented by Australia, New Zealand, the United Kingdom, and
Canada by analyzing their national higher education strategies. This study concluded that visa and
employment convenience, expanded national scholarship opportunities, advertisement and
promotion of higher education, accreditation/recognition-related strategic policy initiatives,
government and third-party partnerships, and strategies to enhance student well-being were the
future higher education policy initiatives of these countries to attract international students to their
national HEIs.

This study revealed that visa and employment convenience is one of the common future national
higher education policy plans adopted and implemented by all OECD countries to make their
countries popular higher education routes for international students. All OECD countries examined
have a comprehensive strategic plan toward facilitating immigration-related procedures, including
applying for visas with a low level of bureaucratic workload, getting visas for a shorter time
compared to the other countries, and offering much more appealing opportunities for international
students after they receive their degree from HEIs in their countries. Applying for a visa with less
effort and without facing time-consuming bureaucratic difficulties is a valuable factor that can
positively influence international students’ preferences for studying at HEIs in these countries.
That is because every graduate program has a varied application period. If international students
are accepted to a graduate program in a country where they dream of studying or living, they may
miss the beginning of the semester due to the long time required to obtain a student visa.
Additionally, dealing with extreme bureaucratic processes can be challenging for international
students as this can result in them being unable to prepare the necessary documents or submitting
incomplete documents to the consular offices of countries. For this reason, international students
may face significant risks, such as not getting visas from these countries. Therefore, offering
international student-friendly immigration services can be a positive factor that can directly
influence international students' decisions to choose a degree program in these countries. These
outcomes aligned with the current literature that emphasized the role of visa settings and
regulations as a pull or push factor on international students’ choices in selecting countries for
higher education (Bandyopadhyay & Bandyopadhyay, 2015; Eder et al., 2010; Liu, 2024; Van
Alebeek & Wilson, 2019). Besides, the study outcomes supported existing literature highlighting
the role of employment opportunities as a positive indicator in shaping international students'
decisions to choose a country abroad (Ahmad et al., 2016; Hazen & Alberts, 2006; Zhu & Reeves,
2019).

Aligning to the existing literature focusing on advertising of higher education and its positive
effects on increasing the number of enrolled international students in different countries (Chen,
2008; Urbanovi¢ et al., 2016), this study demonstrated that the selected OECD countries have
designed and comprehensively implemented advertisement activities to emphasize the benefits of
studying higher education in their countries. While adopting this action as a future education policy
initiative, it is worth mentioning that the selected countries have focused on some of the specific
world countries to attract students to their HEIs. These countries have benefited from the lack of
domestic promotional activities that could enable students to stay in their hometowns. Therefore,
they aimed to appeal to qualified international students by mentioning the future of higher
education in their countries, especially by emphasizing that these qualified international students
can shape their future by being a dynamic part of their countries.
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The study results indicated that expanding the existing coverage of scholarship schemes or
designing new and more comprehensive scholarship opportunities that might offer financial, social,
and cultural well-being for international students are other essential future higher education policy
initiatives planned by OECD countries. Since a possible scholarship opportunity is a key element
that increases the motivation of international students to study abroad (Abbas et al., 2021; Casas
Trujillo et al., 2020; Mao et al., 2022; Yasmin et al., 2022), aiming to offer financial welfare to
international students as a higher education policy initiative adopted by all OECD countries
analyzed can be considered a positive outcome that can increase the volume of international
student flow.

The study showed that government and third-party partnerships, accreditation/recognition-related
strategic policy initiatives, and efforts to increase international student well-being were other
higher education plans adopted and implemented by some of the OECD countries. The government
and third-party partnerships are significant factors that might increase the volume of international
students coming to these countries for higher education. The reason is that international students
have a high chance of securing a qualified job after graduation, thanks to more employment
opportunities offered by countries or HEIs. Besides, international students may have a high chance
of creating professional networks that might be useful for their future careers in government and
third-party partnership opportunities. Therefore, these factors may positively increase international
students' tendency to choose these countries for higher education by eliminating other possible
education destinations.

The main limitation of this study was that it only analyzed Australia, New Zealand, the United
Kingdom, and Canada cases, which were successful in attracting a large number of international
students. Since the official language of other top-ranked OECD countries performing similarly
successfully in attracting international students to their HEIs was not English, the researcher could
not gather and analyze data from those countries. The reason was that official documents
indicating their strategic future policy initiatives were not in English. Therefore, researchers who
can read and understand foreign languages other than English should focus on other OECD
countries' higher education policies and reform plans in the future.

The direct and indirect effects of globalization boost the competition among countries to succeed in
attracting international students. Due to the easier and increasing accessibility to higher education
institutions worldwide, countries must take required actions through strategic policies or reform
plans to make themselves top higher education destinations for international students. To be at the
forefront in terms of international students' higher education preferences, countries should focus on
designing and implementing comprehensive higher education policies that address the future
expectations of international students. In addition, countries should offer international students
comfortable and constructive education and life opportunities. At this point, countries aiming to
attract large numbers of international students to higher education institutions should design and
offer comprehensive scholarships, support the active participation of international students in the
national workforce through various programs, and carry out innovative advertising sessions
worldwide.
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Uzun Oz

Uluslararasilasma kavraminin yiikselen ivmesinin ve Soguk Savas donemi sonrasinda yiiksekogretim
iizerindeki ¢esitli etkilerinin bir sonucu olarak (Bamberger & Morris, 2024; de Wit & Altbach, 2021;
Tarc, 2019) egitim politikalari, diislinceler ve iilkelerin farkli uygulamalari, kiiresel baglamda kritik
onem kazanmistir. Giiniimiizde, yiliksekogretimin uluslarasilagsmasiin anlasilmasi ve agiklanmast
hususunda onemli gostergelerden birisi de uluslararast 6grencilerin varligidir (Teichler, 2017).
Uluslararas1 6grenciler tarafindan yiliksekdgretim igin tercih edilme noktasinda cesitli faktorlerin
etkisinden s6z etmek miimkiindiir. Uluslararas: 6grencilerin bakis agisindan prestijli yiiksekdgretim
kurumlarindan nitelikli bir egitim alma arzusu (Beine vd., 2014; Hazen & Alberts, 2006), uluslararasi
ogrencilerin 6grenim gordiikleri iilkelerde is giiciiniin birer pargast olmalarina olanak saglayan genis
caplt kariyer ve is firsatlar1 (Mazzarol & Soutar, 2002; Wei vd., 2020), ve iilkeler tarafindan
uluslararas1 Ogrenciler i¢in benimsenen yapict politikalar (Hawthorne, 2008; Zheng, 2014),
yiiksekogrenim amaciyla yurt disinda egitim almayi tercih eden genis uluslararast 6grenci kitleleri
iizerinde aktif bir role sahiptir. Prestijli denizasir yiiksekdgretim kurumlarinda ytiksekdgretim almay
amaglayarak kendi iilkelerinden ayrilan uluslararasi 6grencilerin ev sahibi iilkeler lizerindeki olumlu
katkilar1; yaratici, kapsayici ve cazip egitim politikalar1 olugturmanin 6nemini artirmaktadir. Bu
caligma, yiiksekogretim amaciyla yiikksek hacimde uluslararasi 6grenci c¢eken segilmis OECD
iilkelerindeki (Avustralya, Yeni Zelanda, Birlesik Krallik, Kanada) ulusal yiiksekogretim politika
girisimlerini karsilagtirmali olarak incelemeyi amaglamaktadir. Caligsma, iki aragtirma sorusuna yanit
aramaktadir: 1) Avustralya, Yeni Zelanda, Birlesik Krallikk ve Kanada’da uluslararas1 6grencileri
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yiiksekdgretime ¢ekmeye yonelik mevcut yiiksekogretim politika girisimleri nelerdir? 2) Diger diinya
tilkeleri, kendi yiiksekdgretim kurumlarina uluslararasi 6grencileri ¢ekebilme baglaminda mevcut
yiksekogretim politikalarini nasil yeniden sekillendirebilir ve gelecek yiiksekogretim politika
planlarina nasil yon verebilir? Nitel arastirma metodolojisinin temel Ozelliklerinden beslenen bu
calisma, coklu bir durum c¢alismasi Ornegidir. Caligma grubu, yiiksekdgretim sistemine kayitl
uluslararas1 6grenci sayist acisindan iist siralarda yer alan dort farklt OECD iilkesinden olusmaktadir.
Bu iilkeler, Avustralya, Yeni Zelanda, Birlesik Krallik ve Kanada’dir. Calisma grubunu olusturan
iilkelerin se¢im prosediirii, amagsal Ornekleme stratejisi 1s18inda yapilandirilmigtir. Amagsal
orneklemenin alt boyutu olarak ise u¢ durum drnekleme yontemi kullanilmistir. Calisma kapsaminda
veriler, Avustralya, Kanada, Yeni Zelanda ve Birlesik Krallik’t kapsayan se¢ilmis OECD fiilkelerinin
ulusal egitim politika strateji ve planlarini olusturmaktadir ve bu iilkelerin resmi hiikiimet internet
sayfalarinda yer alan farkli tiirlerde resmi belgeler ve bilgiler iizerinden incelenerek elde edilmistir
(Australian Government, 2021; Australian Government Department of Education, 2023; Australian
Government Department of Education, 2024; Department for Education & Department for
International Trade, 2019; Global Affairs Canada, 2019; Ministry of Education, 2022). Verilerin
analizinde nitel tematik analiz yontemi kullanilmistir. Analiz edilen verilerden hareketle, secilmis
OECD iilkelerinde uluslararas1 &grencileri yiiksekogretime c¢ekmeyi amaglayan yiiksekdgretim
politikalar1 ile ilgili olarak alt1 ana tema belirlenmistir. Bu temalari; ¢aligma, vize ve istihdam
kolayligi, genisletilmis ulusal burs firsatlari, yiiksekogretimin reklam ve tanitimu,
akreditasyon/taninma kaynakl stratejik politika girigsimleri, hiikiimet ve iiclincii parti ortakliklar: ile
O0grenci refahini artirmaya yonelik stratejiler olusturmustur. Arastirmanin gegerliligini saglamak
amaciyla tiggenleme stratejilerinden biri olan uzman denetimi yontemi kullanilmistir (Patton, 2002, s.
562). Arastirmaci tarafindan uzman kisinin ¢alisma grubunun niteligi ve ¢esitliligi ile veri analiz
stireglerinin dogruluguna yonelik Onerileri dikkate alinarak gerekli aksiyonlar alinmigtir. Boylelikle
incelenen dokiimanlarin sayisi ve niteligi artirilarak arastirmanin gegerligi saglanmigtir. Bu ¢aligma,
incelenen tiim OECD filkelerinde s6z konusu iilkeleri gézde yiiksekdgretim rotalar1 yapabilmek adina
benimsenen ve uygulanan ortak politika girisiminin vize ve istihdam kolaylig1 saglama oldugunu
ortaya ¢ikarmistir. Incelenen tiim OECD iilkeleri; daha diisiik seviyede biirokratik is yiikii ile vizelere
kolay ve hizli bagvuruyu igeren go¢ kaynakli prosediirler, diger iilkelere kiyasla daha kisa siirede
vizelerin alinabilmesi ve {ilkelerindeki yiiksekdgretim kurumlarindan derecelerini aldiktan sonraki
stirecte uluslararast Ogrencileri cezbedici daha ¢ok firsat sunabilmeleri gibi hususlar agisindan
kapsamli stratejik planlara sahiptir. Bu c¢ercevede, uluslarasi 6grenci dostu goég¢menlik kaynakli
hizmetlerin saglanmasi, uluslararasi O6grencilerin bu {ilkelerde bir akademik program se¢me
tercihlerini olumlu yonde etkileyebilecek bir durum olarak degerlendirilebilir. Bu sonuglar, vize
uygulamalarinin ve diizenlemelerinin g¢ekici veya itici bir faktor olarak uluslararasi 6grencilerin
yiiksekogretim igin iilke segimleri iizerindeki roliine vurgu yapan mevcut literatiir ile uyumluluk
gostermektedir (Bandyopadhyay & Bandyopadhyay, 2015; Eder vd., 2010; Liu, 2024; Van Alebeek
& Wilson, 2019). Ayrica, calisma sonuglari, uluslararast dgrencilerin yurt diginda bir iilke se¢me
kararlarmi sekillendirmede istihdam firsatlarinin olumlu bir gosterge olarak roliinii vurgulayan
mevcut literatiirii desteklemektedir (Ahmad vd., 2016; Hazen & Alberts, 2006; Zhu & Reeves, 2019).
Yiiksekogretimin reklam ve tanitimina ve bu durumun farkli tilkelerdeki kayitli uluslararasi 6grenci
sayis1 artig1 iizerindeki olumlu etkilerine odaklanan mevcut literatiire uygun olarak (Chen, 2008;
Urbanovi¢ vd., 2016), bu c¢alisma, incelenen OECD f{ilkelerinin kendi {ilkelerindeki yiiksekogretim
kurumlarinda &grenim gormenin faydalarina dikkat ¢ekmek icin reklam ve tanitim uygulamalari
tasarladiklarim1 ve kapsamli bir sekilde uyguladiklarini gostermistir. Calisma sonuglari, burs
sistemlerinin mevcut kapsam diizeylerini genisletmenin veya uluslararas1 6grencilere maddi, sosyal
ve kiiltiirel refah sunabilecek daha yeni ve kapsamli burs firsatlart olusturmanin OECD iilkeleri
tarafindan planlanan diger énemli yiikksekdgretim politika girisimi oldugunu gostermistir. Olast bir
burs firsati, uluslararasi 6grencilerin yurtdisinda grenim gérme konusunda motivasyonlarini artiran
anahtar bir faktor oldugundan (Abbas vd., 2021; Casas Trujillo vd., 2020; Mao vd., 2022; Yasmin
vd., 2022), incelenen tim OECD iilkeleri tarafindan gelecek yliksekdgretim politika girisimi olarak
uluslararas1 6grencilere maddi refah sunulmasinin amaglanmasi, uluslararasi 6grenci akis hacmini
artirabilecek olumlu bir ¢ikti olarak kabul edilebilir. Calisma sonucunda hiikiimet ve {iglincii gruplar
arasindaki ortakliklarin, akreditasyon/taninma kaynakl stratejik politika girisimlerinin ve uluslararasi
ogrencilerin refah durumlarin1 yiikseltme amacgli ¢abalarin incelenen bazi OECD filkeleri tarafindan
benimsenen ve uygulanan diger yiiksekogretim politika girisimleri oldugu tespit edilmistir. Caligsma,
iilkelerin yliksekogretim icin gozde rotalar olabilmeleri adina ulusal beklentilerinin yani sira
uluslararas1 6grencilerin gelecek beklentilerine odaklanan ve onlara yapici egitim ve yasam firsatlari
sunan  kapsamli  yiiksekdgretim  politikalar1  tasarlamaya  odaklanmalarint  6nermektedir.
Yiksekogretim kurumlarina ¢ok sayida uluslararas1 6grenci ¢ekmeyi hedefleyen iilkeler; kapsamli
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burslar olusturmali ve sunmali, farkli programlar araciligryla uluslararasi 6grencilerin ulusal ig giicline
aktif katilimini desteklemeli ve diinya ¢apinda yaratici tanitim ¢aligmalari gergeklestirmelidir.
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