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Dijitallesme Siirecinde Okul Yoneticilerinin Rolii: Ogretmenlerin Beklentileri ve Oneriler
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Zuhal Topgu? goriisleri tizerinden incelemektir. Arastirma, nitel bir fenomenoloji ¢alismasidir. Arastirma

katilimeilari, gesitli branslardan segilen ve maksimum cesitlilik ile 6l¢iit 6rnekleme yontemleri
kullanilarak belirlenen 14 &gretmenden olusmaktadir. Veri toplama, yari yapilandirilmis
gorisme formlart araciligiyla yapilmig, verilerin analizi i¢in igerik analizi yontemi
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GIRIS

Dijitallesme, egitimde bilgi ve siireglerin dijital formatta iglenmesini ve yonetilmesini ifade eder, bu siireg
genellikle teknolojik araglarin, dijital kaynaklarin ve ¢evrimigi platformlarin egitimde entegrasyonunu igerir
(Selwyn, 2016). Egitimde dijitallesme, e-kitaplar, 6grenim yonetim sistemleri (LMS) ve ¢evrimig¢i ders
materyalleri gibi dijital araclarin kullanimini tesvik ederken, ayni1 zamanda veri toplama ve analiz yontemlerini
de kapsar, bu da 6gretmenlere 6grenci performansimi daha etkili bir sekilde izleme ve degerlendirme imkani
sunar (Hattie, 2009; Siemens, 2013). Cevrimici 6grenme platformlar1 ve uzaktan egitim sistemleri, 6grencilere
erisim kolaylig1 saglarken, 6gretim siireglerinde kisisellestirilmis 6grenme deneyimleri sunar (Garrison &
Anderson, 2003). Bu dijitallesme siireci, egitimde koklii degisimlere ve yeniliklere yol acarken, dijital doniigim
olarak adlandirilan daha kapsamli bir degisim siirecine zemin hazirlar; bu doniisiim, egitim politikalarini,
Ogretim yontemlerini ve 6grenme deneyimlerini genis ¢apta yeniden sekillendirir (Beetham & Sharpe, 2013).

Dijital doniistim, egitim kurumlarindaki dijitallesme siirecinin ¢ok daha kapsamli ve biitiinsel bir degisim
siireci olarak tanimlanabilir. Bu siire¢, sadece teknolojik araglarin entegrasyonunu degil, ayni zamanda egitim
sistemlerinin yapilarini, isleyis bicimlerini ve pedagojik yaklasimlarimi kokli bir sekilde yeniden sekillendirir
(Westerman, Bonnet, & McAfee, 2014). Egitimde dijital doniigiim, 0gretim ydntemlerinin ve Ogrenci
degerlendirme siireglerinin teknolojik yeniliklerle nasil uyumlu hale getirilecegini belirler ve dgretmenlerin,
ogrencilerin ve yoneticilerin dijital becerilerini gelistirmeyi amaglar (Fullan, 2013). Bu doniisiim, bireysel
6grenme deneyimlerinin kisisellestirilmesinden, egitim kurumlarinin yonetiminde veri analitiginin etkin
kullanilmasina kadar genis bir etki alanina sahiptir (El Aouifi, El Hajji, Es-Saady& Douzi, 2021). Dolayisiyla,
dijital doniisiim siireci, egitim kurumlarinin sadece teknolojik altyapilarini degil, ayn1 zamanda egitim
politikalarini ve stratejik yaklasimlarini1 da kapsamli bir sekilde ele alir.
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Bu baglamda, okul yonetiminin rolii, dijital doniigiim siirecinin basarili bir sekilde gerceklestirilmesinde kritik
bir 6neme sahiptir. Okul yoneticileri, dijital stratejilerin uygulanmasin1 destekleyen bir vizyon olusturmali,
ogretmenlerin ve 6grencilerin dijital becerilerini gelistirmek i¢in gerekli kaynaklar1 ve egitimleri saglamalidir
(Zhao, 2009). Ayrica, dijital doniisiim siirecinde degisime direnci yonetmek ve tiim paydaglar: siirece dahil
etmek, okul yoneticilerinin stratejik liderlik becerilerini gerektirir. Bu nedenle, okul yoOnetiminin dijital
doniisiim siirecine biitiinlesmis bir yaklagim benimsemesi ve teknolojik yenilikleri egitim politikalarina
yansitmasi, doniislim siirecinin basarisi agisindan hayati 6neme sahiptir (Hargreaves & Fullan, 2012).

Okul yonetimi, egitim kurumlarinin etkin bir sekilde isletilmesi ve egitim hedeflerinin gerceklestirilmesi
icin gerekli olan organizasyonel ve liderlik siireclerini kapsar. Okul yoneticilerinin rolii, egitim kurumlarinin
stratejik planlamasii yapmaktan, egitim programlarinin uygulanmasini denetlemeye, personel yonetimi ve
ogrenci destek hizmetleri saglamaya kadar genis bir yelpazeyi icerir (Glatthorn & Joyce, 2005). Okul
yoneticileri, okulun vizyon ve misyonunu belirler ve bu hedeflere ulagsmak i¢in gerekli stratejik kararlar1 alirlar,
bu siiregte 6grenci basarisini artirmay1 ve okulun genel performansini iyilestirmeyi amaglar (Leithwood, Louis,
Anderson, & Wahlstrom, 2004). Okul yonetiminin bir diger 6nemli sorumlulugu, okulun toplumla olan
iligkilerini yonetmektir. Y 6neticiler, okulun toplumsal ve yerel baglamda etkinligini saglamak ve veliler, yerel
yonetimler ve diger paydaslarla is birligi yapmak zorundadir (Epstein, 2011). Ayrica, egitim politikalarinin ve
yasal diizenlemelerin uygulanmasmi denetleyerek, okulun yasal ve etik standartlara uygunlugunu saglarlar
(Bush, 2011). Yoneticilerin etkili liderlik ve yonetim becerileri, okulun genel basarisin1 dogrudan etkiler ve
egitimde siirekli iyilesmeyi tesvik eder. Bu baglamda, egitim teknolojilerinin benimsenmesi ve 0gretim
siireglerine entegre edilmesi, yoneticilerin dijital doniisiime uyum saglamadaki roliinii daha da kritik hale
getirmektedir.

Egitim teknolojileri, 6gretim ve 0grenme siireclerini desteklemek amaciyla kullanilan dijital araclar,
yazilimlar ve ¢evrimigi platformlardan olusur. Bu teknolojiler, egitimin her alaninda yenilik¢i yaklagimlar
sunarak, 6gretmenlerin pedagojik uygulamalarini ¢esitlendirmelerine ve 6grencilerin 6grenme deneyimlerini
zenginlestirmelerine olanak tanir (Selwyn, 2011). Ogrenme y&netim sistemleri (LMS) gibi dijital platformlar,
Ogretmenlerin ders materyallerini organize etmelerine ve &grencilerle etkilesim kurmalarma imkén tanir
(Dabbagh & Kitsantas, 2012). Ayni zamanda, yapay zeka destekli sistemler, 6grenci performansini analiz
ederek kisisellestirilmis geri bildirim sunma kapasitesine sahiptir, bu da O6gretmenlerin her Sgrencinin
ihtiyaclarina daha hizli yanit vermesine yardimei olur (Luckin vd., 2016). Ayrica, egitim teknolojileri, sinif dist
Ogrenmeyi tesvik eden cevrimici kaynaklarla 6grencilerin 6grenme siireglerini zaman ve mekandan bagimsiz
hale getirir (Anderson & Dron, 2011). Bu teknolojilerin egitimde yayginlagsmasi, 6gretmenlerin dijital araglari
etkin bir sekilde kullanma becerilerini gelistirmelerini zorunlu kilmaktadir. Ogretmenler, dijital teknolojilerin
smif i¢i kullaniminda pedagojik etkililik ve 6grenci katilimi agisindan beklentilere sahiptirler (Ertmer &
Ottenbreit-Leftwich, 2010).

Ogretmenler bu siirecte, dijital teknolojilerin egitimde etkin bir sekilde kullanilabilmesi igin belirli
beklentilere sahiptirler. Oncelikli olarak, teknolojik aracglarin pedagojik amagclarla nasil kullanilacagma dair
siirekli ve nitelikli profesyonel gelisim firsatlar1 talep etmektedirler (Ertmer & Ottenbreit-Leftwich, 2010).
Dijital araglar1 6gretim siireglerine entegre ederken, 6gretmenlerin karsilastiklari en biiyiik zorluklardan biri, bu
araglarin etkin kullanimini saglayacak yeterli bilgi ve beceriye sahip olmamalaridir. Dolayisiyla, 6gretmenler,
dijital araclarin nasil kullanilacagina dair pratik, uygulamali egitimler ve dijital pedagojik destege ihtiyag
duyarlar (Koehler & Mishra, 2009). Ogretmenler ayrica, dijital doniisiim siirecinde okul yonetiminden stratejik
bir destek beklemektedirler. Bu destek, yalmizca teknik altyapinin saglanmasiyla sinirh kalmamali, aym
zamanda Ogretmenlerin dijital teknolojilere uyum saglayabilmeleri i¢in uygun ¢alisma ortamlar1 ve is birligi
firsatlar1 yaratilmalidir (Fullan, 2013). Yoneticilerin bu siirecte 6gretmenlere dijital materyallerin simif
ortaminda nasil daha verimli kullanilabilecegi konusunda rehberlik etmesi ve 6gretmenlerin dijitallesme
siirecine dair endiselerini gidermesi onemlidir (Hargreaves & Fullan, 2012). Ayrica, dijital doniisiimiin bir
pargast olarak, okul yoneticileri 68renci basarilarmi dijital ortamda degerlendiren ve izleyen sistemlerin etkili
bir sekilde uygulanmasina yonelik altyapiy1 saglamalidir (Luckin vd., 2016). Ogretmenlerin dijital doniisiim
siirecinde beklentilerinden bir digeri ise teknik destegin siirekli ve erisilebilir olmasidir. Teknolojik araglar ve
yazilimlar her ne kadar egitim siireclerini iyilestirme potansiyeline sahip olsa da bu araglarin etkin kullanimi
icin gereken teknik destegin eksikligi, 6gretmenlerin dijitallesmeye uyum saglama siireclerini olumsuz
etkileyebilir (Selwyn, 2011). Yonetimden beklenen bu destek, sadece teknik sorunlarin ¢oziilmesiyle smnirl
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kalmamali, ayn1 zamanda 6gretmenlerin bireysel ihtiyaglarina yonelik esnek ¢oziimler de sunmalidir (Dabbagh
& Kitsantas, 2012).

Yapilan literatiir taramalar1 dogrultusunda ulusal ve uluslararasi kapsamda dijital doniisiim ve dijital
yonetim {izerine énemli oranda c¢aligma bulunmasina ragmen, dijital doniisiim ve dijital yonetim iizerine
Ogretmen algilarinin incelendigi herhangi bir aragtirmaya rastlanmamustir. Bu ¢alisma ile ulusal ve uluslararasi
literatiirdeki bu boslugun doldurulmasinin 6nemli ve 6zgiin bir farklilik yaratmasi beklenmektedir. Dolayisiyla
arastirmanin temeli, 6gretmenlerin dijital doniisiim ve dijital liderlik algilar1 iizerine yapilandirilmistir. Bu
baglamda arastirmanin kuramsal yapisinin dijitallesme ile egitim orgiitlerini olusturan bilesenler ¢ergevesinde
inga edilmesinin uygun olacag diistiniilmektedir.

Arastirmanin amact okul yoneticilerinin dijitallesme siirecindeki rollerini 6gretmen goriisleri lizerinden
incelemektir. Aragtirma, yoneticilerin dijital liderlik yeterliliklerini degerlendirmek, teknolojik araglarin se¢imi
ve entegrasyonu siire¢lerinde yoneticilerin roliinii ortaya koymak, ayrica dijitallesme siirecinde 6gretmenlerin
beklentileri dogrultusunda yoneticilerin performansini degerlendirmeyi hedeflemektedir. Bu baglamda, dijital
doniisiimiin egitim iizerindeki etkilerini anlamak ve bu siirecin daha etkili yonetilebilmesi i¢in 6neriler sunmak
amaglanmistir. Arastirma amacina ulagsmak i¢in asagidaki sorulara cevap aranmustir:

1.0kul yéneticilerinin dijitallesme siirecindeki rollerine iliskin 6gretmen goriisleri nelerdir?

2.0kul yoneticilerinin dijital yeterliklerin kazandirilmasinda 6gretmenlerin  beklentilerini  kargilama
durumlarina yo6nelik 6gretmen goriisleri nelerdir?

3.Dijitallesme siirecinde Ogretmenlerin motivasyon ve giiven konularinda okul ydneticilerinden beklentileri
nelerdir?

4.0kul yoneticilerinin dijitallesme siirecinde 6gretmenlerin motivasyon ve giivenlerini saglama ile ilgili
Ogretmen goriisleri nelerdir?

5.Dijitallesme siirecinde dijital yeterlikleri kazandirmada daha etkili yonetim i¢in 6gretmen Onerileri nelerdir?

YONTEM

Arastirmanin Deseni

Bu c¢aligma, nitel bir aragtirma metodolojisi ¢ergevesinde fenomenolojik bir yaklagim kullanilarak
gergeklestirilmistir. Fenomenoloji, bireylerin belirli bir konu veya olay hakkinda yasadiklar: deneyimlerin ortak
anlamlarin1 ¢ikarmayi hedefler. Fenomenolojinin asil amaci, kisisel deneyimleri genel bir agiklamaya
doniistiirmektir (Creswell, 2021). Bu arastirmanin odaklandigi fenomen, "dijitallesme siirecinde okul yonetimi
ve yonetici rolleri’dir ve bu baglamda, 6gretmenlerin okul ydneticileri hakkinda paylastig1 ortak anlamlarin
kesfi amaglanmigtir. Bu nedenle, fenomenoloji aragtirma deseni bu ¢alisma i¢in uygun bir se¢im olarak
belirlenmistir.

Calisma Grubu / Evren - Orneklem

Katilimcilar Tokat'ta bulunan ve on bes yildan fazla siiredir ilkokul, ortaokul ve lise kademelerinde gorev
yapan 6gretmenlerden olusmaktadir. Arastirmaya 3 ilkokul, 4 ortaokul, 7 lisede ¢alismakta olan 6gretmen olmak
iizere toplam 14 kisi katilmistir. Katilime1 se¢imi, amagh 6rnekleme tekniklerinden olan maksimum gesitlilik
ve dlciit drnekleme yontemleri kullanilarak yapilmistir. Olgiit 6rnekleme, arastirmanin odaklandig: problemle
ilgili belirli kriterlere sahip nesnelerin, olaylarin veya bireylerin secilmesi islemidir (Biiytikdztiirk vd., 2011).
Maksimum cesitlilik 6rneklemede, farkli bakis agilarimi temsil etmek amaciyla (Creswell, 2021) genis bir
cesitlilik araciligiyla belirgin hale gelen genel kaliplar, anahtar deneyimler ve ortaklasa paylasilan anlayislar
sergilenir (Patton, 2018). Arastirmada kullanilan 6l¢iit 6gretmenlerin en az on bes yil 6gretmenlik yapmis
olmasidir. Farkli kademe ve nitelikteki katilimcilar segilerek maksimum ¢esitlilik saglanmaya ¢aligiimistir.
Katilimeilar1 olusturan 6gretmenlere kodlar (O1, 02...) verilmistir.

46



Faruk Kalkan, Zuhal Top¢u

Tablo 1.

Ogretmenlerin Demografik Dagilimi

Katilimcr Cinsiyet Yas Mesleki Egitim Diizeyi Kademe Brans
Kidem
01 K 46 23 Doktora Lise TDE
02 E 38 13 Lisans Lise ingilizce
03 K 40 16 Yiiksek lisans lkokul Okul Oncesi
04 K 44 20 Lisans ilkokul Sinif
05 E 39 7 Lisans Lise Bed.Egit
O6 K 42 18 Lisans Ortaokul Matematik
07 E 49 25 Lisans Ortaokul FenBilgisi
0s E 40 10 Lisans Lise ingilizce
09 E 54 29 Yiiksek lisans Lise TDE
010 K 43 17 Yiiksek lisans ilkokul Sinif
Oom E 50 22 Lisans Ortaokul Matematik
012 E 38 14 Lisans Ortaokul Bilisim
013 K 45 20 Lisans Lise Tarih
014 E 48 26 Lisans Lise Felsefe

Arastirmaya katilan 6gretmenler 38-54 yas araliginda olup 6’s1 kadin, 8’i erkektir. Ogretmenlerin alan
tiirleri matematik, fen bilgisi, felsefe, okul &ncesi, Ingilizce, Tiirk dili ve edebiyati, beden egitimi, tarih, bilisim
teknolojileri ve sinif dgretmenligidir. Ogretmenlerin {i¢ii ilkokul, dordii ortaokul yedisi ise lise kademelerinde
gorev yapmaktadir. Ogretmenlerin hizmet siireleri 15 ile 25 yil arasinda degismektedir. Tablo 1’e bakildiginda

14 6gretmenin cinsiyet, egitim seviyesi, mesleki kidem ve egitim diizeylerine gore demografik dagilim
goriilmektedir.

Veri Toplama Araclar1

Arastirmanin verileri, 6gretmenler i¢in olusturulan yar1 yapilandirilmis gériisme formu ile elde
edilmigtir. Gorligme teknigi, bireylerin ¢evresindeki olaylar1 ve olgular1 agiklama yeteneklerini,
gozlemlenemeyen duygu ve davranislarini belirlemek i¢in tercih edilen bir veri toplama yontemidir
(Merriam, 2018). Arastirma probleminin kavramsal ¢ergevesi gz oniinde bulundurularak sekiz
sorudan olusan taslak gériisme formu olusturulmus ve sorular alaninda uzman kisilerin (iki Egitim
Yénetimi Profesérii, bir Dogent ve iki Doktor Ogretim Uyesi) goriislerine sunulmustur. Goriisme
formu, geri doniisler neticesinde, dijitallesme silirecinde okul ydneticilerinin ¢esitli yonlerini
sorgulayan bes soru ve ayrmtili bilgi almak igin ii¢ farkli sonda sorudan olusan seklini almstir. Ug
ogretmen (bir ilkokul bir ortaokul ve bir lise 6gretmeni) ile 25-40 dakika araliginda siiren pilot
goriismelerin ardindan goriisme formunun etkinligi test edilmis ve formun kullanilmasina karar
verilmistir. Yapilan goriismelerde katilimcilara

e Okul yoneticilerinizin dijitallesme silirecinde teknolojik araclarin se¢im ve
entegrasyonundaki rolii nedir?

e Okul yoneticilerinizin, 6gretmenlere yonelik teknoloji egitimleri diizenlemesi ve
bu egitimlerin 6gretim kalitesine katkis1 hakkinda ne diisliniiyorsunuz?

e Dijitallesme siirecinde okul yoneticilerinin 6gretmen, 6grenci ve velilerle
kurdugu iletisim hakkinda goriisleriniz nelerdir?

e Okul yoneticilerinizin dijital doniisiim siirecindeki liderlik becerilerini nasil
degerlendiriyorsunuz?
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e Dijitallesme siirecinde okul yoneticilerinin destekleyici rolii ve dgretmenlerin
motivasyonu tizerindeki etkisi nedir? Sorular1 yoneltilmistir.

Veri Toplama Siireci

Goriismeler, katilimcilarla dnceden belirlenen uygun zamanlarda yiiz yiize yapilmis ve ortalama siireleri
50 dakika siirmiistiir. Katilimcilarin onayiyla goriismeler ses kaydina alinmis ve katilimcilara ifadeleri
dogrulatilmistir. Bu siirecte toplamda yaklagik 700 dakika ses kaydi elde edilmistir. Elde edilen bu ses kayitlari,
arastirmanin sonraki asamalarinda analiz edilebilmesi i¢in ham veriler olarak metne doniistiiriilmiistiir. Ses
kayitlarmin yaziya dokiilmesi siirecinde higbir veri atlanmadan, 6gretmenlerin verdigi cevaplar oldugu gibi
metin haline getirilmistir. Ayrica, bir uzman tarafindan yapilan harici bir denetim, toplanan verilerin
dogrulugunu degerlendirme yoniinden énemlidir (Creswell, 2021). Goériisme formlarinin igerigi, alanda uzman
kisilerin geri bildirimleriyle zenginlestirilmis ve katilimcilarin dogrudan alintilariyla desteklenmistir (Yildirim
ve Simsek, 2016). Ayrica, gegerliligi artirmak i¢in uygulanan uzun siireli etkilesim stratejisi sayesinde
goriismeler olabildigince uzun tutularak derinlemesine bilgi elde edilmesi hedeflenmistir.

Yapilan bu ¢alismada arastirma etigi ilkeleri gozetilmis olup gerekli etik kurul izinleri alinmistir. Etik kurul izni
kapsaminda; Gazi Universitesi Etik Komisyonu, 11.06.2024 tarihli E-77082166-302.08.01-974181say1il1 belge
almmustir.

Verilerin Analizi

Arastirma verileri, icerik analizi yontemi kullamlarak islenmistir. Icerik analizinde, ham veriler
kavramsal kategorilere ayrilarak kodlama ve tema olusturma siiregleri gergeklestirilmistir (Miles ve Huberman,
2015). Bu siireg, genis veri setlerinin daha kiigiik birimlere indirgenip diizenlenmesini ve erigimin
kolaylastirilmasini saglar (Neuman, 2014).

Arastirmanin gecerlik ve giivenirlik diizeylerini artirmak amaciyla gesitli stratejiler benimsenmistir.
Aragtirmanin detayli bir sekilde tanimlanmasi, gecerli ve dogru bilgilere ulagilmasini saglamak agisindan kritik
bir 6neme sahiptir (Merriam, 2018). Creswell (2021) nitel aragtirmalarda giivenirligi, birden fazla kodlayicinin
cevaplarinda gozlemlenen tutarlilik olarak tanimlamaktadir. Bu kapsamda, yazili verilerde arastirmaci gesitliligi
saglamak amaciyla birden fazla kodlayici kullanilmis ve kontrol kodlamasi gergeklestirilmistir; temalar ve
kategoriler olusturulurken kodlayicilar arasi bir uzlagiya varilmistir. Kontrol kodlamasinda, veriler kategorilere
ayrilmis ve herhangi bir farklilik, kodlayicilar arasinda tartigilarak verilerin giivenilirligi ve seffaflig
artirilmistir. Miles ve Huberman'in (2015) tanimladigi formiil (Giivenirlik = Goriis Birligi / (Goriis Birligi +
Goriis Ayriligr) x 100) kullanilarak kodlayicilar arast uyum degerlendirilmis ve arastirmacilar, sonug olarak
%80'in giivenirlik i¢in uygun oldugunu ifade etmistir. Bu ¢alismada yapilan kontrol kodlamasmin sonucunda
elde edilen giivenirlik oran1 %90 olarak tespit edilmistir.

BULGULAR

Katilime1 6gretmenlerin  okul yoneticisinin dijitallesme siirecindeki rollerine iliskin goriislerini
belirlemek amaciyla okul yoneticisinin hangi teknolojik araglar1 sectigi ve bu araglarin egitim programlarina
Ogretim kalitesini artirip artirmadigi, dijitallesme i¢in ayrilan biitceyi nasil yonettigi ve kaynaklarin etkin
kullanilip kullanilmadigy, dijitallesme siirecinde yoneticinin 6gretmenler, 6grenciler ve velilerle iletigsimi nasil
sagladigi, yoneticinin bu siliregte seffaflik ve isbirligi saglama becerisinin 6gretmenler tarafindan nasil
degerlendirildigi ile ilgili goriigleri alinmig ve bulgular bu sirayla sunulmustur.

Okul Yéneticilerinin Dijitallesme Siirecindeki Rollerine iliskin Ogretmen Goriisleri

Okul yoneticisinin dijitallesme siirecinde hangi teknolojik araclar1 sectigi ve bu araglarin egitim
programlarina nasil entegre edildigi ile ilgili bulgular biitce kisitlamalar1 ve 0gretmenlerle istisare seklinde
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ortaya ¢ikmistir. Biitce kisitlamalar1 temasi altinda bulgular, uygun fiyath olam se¢gme, teknoloji sorunlari,
kaynak ve finansman kodlarinda yogunlagmustir.

Sekil 1.

Okul yoneticisinin segtigi teknolojik araglar

[D'u'itallagme Strecinde Secilen Teknolojik Araglnr]

Bltce Kisttiamalar (Garetmenterle istisare |

[Uygun Fiyath Olan: Se;me] [Teknolo]i sorunlan] [Kaynak ve Flnun:man]

Biitce kisitlamalar1 nedeniyle okul yoneticisi daha uygun fiyath teknolojiler kullanmak zorunda
kalabilir, fakat bu durum o6gretim kalitesini olumsuz etkileyebilir ve &grencilerin 6grenme deneyimini
smirlayabilir. Yoneticilerin en iyi seceneklere ulasabilmek i¢in ek fonlar bulma ¢abasi takdir edilse de, bazen
bu yeterli olmayabilir ve 6gretim kalitesinden 6diin verilmesi gerekebilir. Bu nedenle, daha iyi bir biitge
planlamasi yapilmali ve ideal ¢ozliimlere yonelik yatirnmlar artirilmalidir. Bu sekilde, hem 6gretim kalitesi
korunabilir hem de 6grencilerin 6grenme deneyimi iyilestirilebilir. Katilimeilar bu konudaki goriislerini
asagidaki gibi belirtmistir:

"Biitce kisitlamalart anlasilabilir bir durum, ancak bazen daha uygun fiyatl teknolojilerin 6gretim
stirecimizi olumsuz etkiledigini goriiyoruz. Yoneticimiz en iyi se¢eneklere ulasabilmek icin ek fonlar
bulmaya ¢ahissa da bazen bu, 6gretim kalitemizden édiin vermemize neden olabiliyor.” [O. 7).

"Se¢ici yaklagimi ve ogretmenlerle yapilan istisareleri olumlu buluyorum. Ancak, daha uygun fiyatl
¢oziimler bazen islevselligi simirliyor. Bu durum, J&grencilerin 6grenme deneyimini olumsuz
etkileyebiliyor. Daha iyi bir biitce planlamasiyla, ideal ¢oziimlere yonelik yatirnimlar artirilabilir." [O.
12].

Okul yoneticilerinin dijitallesme siirecinde 6gretmenlere yonelik diizenledigi teknoloji egitimlerinin
yeterliligi ve bu egitimlerin 6gretim kalitesini artirtp artirmadig1 temasinda giincel trendler ve egitim igerigi en
fazla tekrarlanan kod olarak karsimiza ¢ikmaktadir.
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Sekil 2.

Okul yoneticisinin sectigi teknoloji egitimleri

[égretmenlere Yénelik Teknoloji Egitimleri]

[Guncel Trendler]

Egitim icerigi

Seminerlerin ve egitim materyallerinin giincel tutulmasi, teknolojinin hizla gelistigi diinyada
egitimlerin etkinligini ve uygulanabilirligini artirmak igin kritik 6neme sahiptir. Egitim igeriklerinin siirekli
giincellenmesi, teknolojinin hizina ayak uydurmak igin gereklidir. One ¢ikan kodlara iliskin katilime1 goriileri
su sekildedir:

"Seminerler kesinlikle yardimct oluyor, ancak teknolojinin hizla gelistigi diinyamizda, sunulan icerigin
stirekli giincellenmesi gerekiyor. Egitimlerin daha esnek ve adaptif olmasini arzu ederim, béylece en
son yenilikleri hemen uygulama sansimiz olur."” [O. 9].

"Yoneticimizin bu girisimini takdir ediyorum c¢iinkii siirekli 6grenmek zorundayiz. Ancak, egitim
materyallerinin bazen giincel olmamasi, 6grendiklerimizin pratikte dogrudan uygulanabilirligini
simirlayabiliyor. Daha sik giincellemelerle bu sorun ¢éziilebilir."” [O. 14].

"Profesyonel gelisim seminerleri ¢cok degerli; ancak igerigin her zaman en yeni teknolojilere ayak
uyduramamast hayal kirikligi yaratiyor. Yoneticimizin bu konuda daha proaktif olmasini ve egitim
icerigini stirekli giincel tutmasini umuyorum." [O. 10].

Dijitallesme siirecinde yoneticinin dgretmenler, 6grenciler ve velilerle iletisimi nasil sagladigy,
yOneticinin bu siirecte seffaflik ve is birligi saglama becerisinin 6gretmenler tarafindan nasil degerlendirildigi
konusunda one ¢ikan goriigler, agik iletisim ve geri bildirimin dnemi olarak belirlenmistir.

Sekil 3.

Okul yoneticisi ve iletisim

[Dijitallesme Siirecinde Iletisim]

Acik iletisim (Geri Bildirimin Onemi]

Ogretmenler daha ¢ok yoneticilerin acik iletisim kurmasi, 6gretmenlerin, 6grencilerin ve velilerin
gorislerini dikkate almasi lizerinde yogunlagmiglardir. Yoneticinin agik iletisimi ve geri bildirimleri dikkate
almasi, 0gretim metodolojilerini gelistirmede ve okul toplulugunu bir araya getirmede dnemli goriilmektedir;
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ancak bu geri bildirimlerin sistemli bir sekilde uygulanmas siireci daha etkili kilabilir. Katilimc1 goriisleri ile
ortaya ¢ikan ifadeler asagidaki gibidir.

"Yoneticimizin agik iletisim kurmasi ve stirekli geri bildirim almasi biz ogretmenler igin biiyiik bir
destek. Bu, 6gretim metodolojilerimizi siirekli olarak gelistirmemize ve dgrenci ihtiyaglarina daha iyi
cevap vermeye olanak taniyor. Gergekten de bu yaklasim, tiim okul toplulugunu bir araya getiriyor.”
[O. 13].

"Her zaman ogretmenlerin, ogrencilerin ve velilerin goriislerini dikkate alan bir yoneticimiz olmasi
harika. Ancak, alinan bu geri bildirimlerin her zaman uygulamaya gecirildiginden emin olmak zor
olabiliyor. Daha sistemli bir yaklagim, siireci daha etkili kilabilir." [O. 9].

"[letisimde acik olmak ve herkesin geri bildirimlerini toplamak yéneticimizin en giicli yonlerinden biri.
Bu, okulumuzda dijital ara¢larn nasu kullamilacagina dair kararlarda biiyiik bir fark yaratiyor. Her

ne kadar bazi geri bildirimlerin goz ardi edildigini hissetsem de genel olarak bu stirecten memnunum."”
[0. 8].

Okul Yoneticilerinin Dijital Yeterliklerin Kazandirilmasinda Ogretmenlerin Beklentileri ile flgili
Ogretmen Goriisleri

Okul yoneticilerinin dijital yeterliklerin kazandirilmasinda 6gretmenlerin beklentileri bilgi ve yetkinlik,
liderlik ve 6rnek olma, siirekli egitim ve gelisim seklindedir.

Sekil 4.

Okul yoneticisinden 6gretmen beklentileri

Odretmenlerin Beklentileri

(sigive etnik | Lidek ve Ome Olma] ( sireki Egiim ve Gelsim]

Yoneticilerden, dijital araclar konusunda siirekli kendilerini gelistirmeleri beklenmektedir. Bu durum,
egitim teknolojilerinin hizla degistigi goz oniine alindiginda, yoneticilerin bu degisime ayak uydurabilmeleri
gerektigi anlamina gelebilir. Bu da yoneticilerin, dijital bilgi ve becerilerini siirekli giincellemelerini ve bu
bilgiyi okul politikalarina yansitmalarini gerektirir. Boylece, dijitallesme siireci okul genelinde etkili bir sekilde
yonetilebilir. Egitimde teknolojiyi dogru kullanmak, yalnizca teorik bilgiyle smirli kalmayip, aynm zamanda
pratik beceriler gerektirir diyebiliriz. Bu nedenle, yoneticilerin egitim teknolojilerini etkin bir sekilde
kullanabilmeleri igin hem teorik hem de pratik bilgiye sahip olmalar1 énemlidir. Ydneticilerin, teknolojiyi
egitimde etkili bir sekilde kullanmak i¢in dgretmenlerle is birligi yapmalar1 ve karsilikli 6grenme ortamlari
olugturmalar1 beklenmektedir. Bu is birligi, 6gretmenlerin profesyonel gelisimlerini desteklerken, egitimde
dijital teknolojilerin daha verimli kullanilmasini saglayabilir. Katilime1 6gretmenlerin ifadeleri agidaki
sekildedir.

"Yoneticilerden, dijital araglar konusunda siirekli kendilerini gelistirmelerini ve bu bilgiyi okul
politikalarina yansitmalarini umuyorum. Egitim teknolojileri hizla degisiyor ve bu degisime ayak
uydurabilmeleri sart.” [O. 2].
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"Yoneticilerin dijital araglar konusunda sadece teorik bilgiye degil, pratik uygulama becerilerine de
sahip olmalarimi bekliyorum. Egitimde teknolojiyi dogru kullanmak, pratik beceriler gerektirir.” [O. 5].
"Yoneticilerin, teknolojiyi egitimde etkili bir sekilde kullanmak i¢in 6gretmenlerle is birligi yapmalarini
ve karsilikli ogrenme ortamlar:t olusturmalarini  beklerim. Yoneticiler, teknoloji konusunda
ogretmenlere mentorluk yaparak bilgi ve deneyimlerini paylasmal.” [O. 7].

Okul Yoneticisinden Ogretmenlerin Dijital Araclarin Kullanimina iliskin Ogretmen Beklentileri
Dijital iletisim Aracglarin1 Kullanmada 6gretmenlerin okul yoneticilerinden beklentileri, yoneticilerin
dijital iletisim araglarimi kullanabilmek icin gerekli egitim ve destekleri saglamalari, 6gretmenlerin stirece dahil
edilmeleri, dijital araclarla ilgili glincellemelerin ve 6nemli bilgilerin zamaninda 6gretmenlere iletilmesi
seklindedir.
Sekil 5.

Dijital iletisim araglarini kullanmada ogretmenlerin okul yoneticilerinden beklentileri

Odretmenlerin Beklentileri

[Gerekli Egitim ve DestekJ [S[’lrece Dahil Etme] [Zamamnda BilgHendirme]

Yoneticilerin, dijital iletisim araglarinin sec¢imi siirecinde dgretmenlerin geri bildirimlerini dikkate
alarak, bu araglarin etkin kullamimi icin gerekli egitim ve kaynaklar1 saglamasi, giincellemeler hakkinda
zamaninda bilgilendirme yapmasi, 6gretim siirecinin kesintisiz ve verimli bir sekilde devam etmesi agisindan
onemlidir. Bu yaklasim, 6gretmenlerin en uygun dijital araglar1 kullanmasini saglamakla kalmayip, egitim
kalitesinin siirdiiriilebilirligine de 6nemli katkilarda bulunabilir. Ortaya ¢ikan kodlarla ilgili 6gretmen goriisleri:

"Yoneticilerden, dijital iletisim araglarin kullanmamiz icin gerekli egitim ve kaynaklari saglamalarin
bekliyorum. Bu ara¢lar: nasil etkili kullanabilecegimiz konusunda rehberlik edilmeliyiz." [O. 8].

"Okul yoneticilerinden, dijital iletisim platformlarmm se¢erken égretmenlerin goriislerini almalarim
isterim. Hangi ara¢larin égretim siirecimize en uygun olduguna dair karar verirken bizim de sesimizin
duyulmasin istiyorum." [O. 4].

"Yoneticilerimizden, dijital iletisim araglari ile ilgili giincellemeleri ve degisiklikleri zamaninda bize
bildirmelerini bekliyorum. Béylece, herhangi bir aksama olmadan derslerime devam edebilirim." [O.
3]

Egitim teknolojilerine hakimiyet ile ilgili 6gretmen goriisleri, siirekli giincelleme ve egitim, girisimci
ve cesur olma, teknolojik sorunlara duyarlilik, egitimler ve atdlye ¢alismalari olarak belirlenmistir.
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Sekil 6.

Egitim teknolojilerine hakimiyet ile ilgili 6gretmen goriisleri

Ogretmen Gériisleri

[Sﬁrekli Giincelleme ve Eﬁitim]

(Girisimci ve Cesur Olma]

[Teknolojik Sorunlara Duyarllllk]

[Egitimler ve Atélye Callsmalarlj

Yoneticilerin, egitim teknolojilerinin kullanimi konusunda 6gretmenlerin karsilastig1 zorluklara duyarl
olup, bu sorunlara yonelik somut ¢éziimler sunmalari1 beklenmektedir. Ayrica, dijital becerilerin artirilmasi i¢in
teknoloji egitimleri ve atdlye caligmalar1 diizenlemeleri, 6gretmenlerin mesleki yeterliliklerini gelistirecektir.
Bu tiir egitimler, 6gretmenlerin uzaktan egitim siireglerinde 6grencilerine daha iyi destek olmalarini ve derslerin
daha dinamik ve etkilesimli ge¢mesini saglayacaktir. Bunun yani sira, yoneticilerin teknoloji altyapisi ve
kullanilan araglar gelistirme konusunda proaktif olup, yeni teknolojilerin okula entegrasyonunda cesur adimlar
atmalari, egitim kalitesinin siirdiiriilebilirligine 6nemli katkilarda bulunacaktir. Ortaya ¢ikan goriislerle ilgili
Ogretmen ifadeleri asagida yer almaktadir.

"Yoneticilerin, egitim teknolojileri kullaniminda ogretmenlerin karsilastigi zorluklara duyarh
olmalarini ve bu sorunlari ¢ozmek icin somut ¢oziimler sunmalarini beklerim." [O. 13].

"Okul yéneticilerinden, teknoloji egitimleri ve atélye ¢alismalari diizenleyerek ogretmenlerin dijital
becerilerini artirmalarini isterim. Bu tiir egitimler bizi daha donammli hale getirecek.” [O. 11].
“Online ogrenme platformlarmi kullanma konusunda aldigim egitimler, dgrencilerime uzaktan egitim
siireclerinde daha iyi destek olmami sagladi. Ogrencilerimle daha dinamik ve etkilesimli dersler
yapabildim.” [O .4].

"Teknoloji altyapimizi ve kullanilan araglar: gelistirmek igin yoneticilerimizin proaktif olmasini isterim.
Ozellikle yeni teknolojileri okulumuza entegre etme konusunda daha cesur adimlar atmalarini
bekliyorum." [O. 9].

Multimedya araglar1 kullanimi konusunda 6gretmenlerin okul yoneticilerinden beklentileri, kaynak ve
altyap1 saglama, teknik destek, egitim ve gelisim olarak belirlenmistir.
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Sekil 7.

Multimedya araglari kullanimi konusunda ogretmenlerin okul yoneticilerinden beklentileri

Odretmenierin Beklentileri

Kaynak ve Altyaps Sadlama Teknik Destek Egitim ve Geligim

Okul yoneticilerinin, smiflarda kullanilmak iizere yeterli ve gilincel multimedya araclarinin temin
edilmesi, bu araglarin bakim ve giincellemelerinin diizenli olarak yapilmasi konusuna oncelik vermeleri
gerekmektedir. Ayrica, bu araclarin etkili kullanimin1 saglamak amaciyla &gretmenlere yonelik egitim
programlar1 diizenlenmelidir. Teknik sorunlarla karsilasildiginda hizli ve etkin teknik destek hizmetinin
sunulmasi, derslerin kesintisiz devam edebilmesi agisindan elzemdir. Yoneticilerin, multimedya araglari i¢in
yeterli biitce ayirarak, bu araglarin okulun egitim hedeflerine uygun sekilde secilmesini saglamalar1 ve bu
araclarin Ogrencilerin 6grenme deneyimini nasil iyilestirecegi konusunda Ogretmenleri bilgilendirmeleri,
egitimde teknolojinin etkin kullanimi ve 6gretim kalitesinin artirilmasi agisindan 6nem tagimaktadir. Ortaya
¢ikan goriislere iligkin 6gretmen ifadeleri su sekildedir:

"Okul yoneticilerinden, siflarimizda kullanmamiz igin yeterli ve giincel multimedya araglarin temin
etmelerini bekliyorum. Bu araglarin bakim ve giincellemelerinin diizenli olarak yapimasini da
onemsiyorum.” [O. 2].

"Yoneticilerden, multimedya araclarint etkili bir sekilde kullanabilmemiz icin gerekli egitimleri
diizenlemelerini isterim. Bu egitimler sayesinde, yeni teknolojileri derslerime daha hizli ve verimli bir
sekilde entegre edebilirim."”

"Multimedya arag¢lart konusunda karsilasabilecegimiz teknik sorunlar icin hizli ve etkin teknik destek
hizmeti saglanmasim beklerim. Sorunlar hizla ¢oziilmezse, ders akisim bozuluyor." [O. 1].

"Okul yoneticilerinden, multimedya araglart icin yeterli biitce ayrilmasini ve bu araglarin okulumuzun
egitim hedeflerine uygun olarak segilmesini bekliyorum. Ayrica, bu araglarin ogrencilerin é6grenme
deneyimini nasil iyilestirecegi konusunda bilgilendirilmek isterim." [O. 12].

Okul Yéneticilerinin Dijitallesme Siirecinde Ogretmenlerin Motivasyon ve Giiven Konularinda
Ogretmenlerin Beklentileri

Dijitallesme siirecinde Ogretmenlerin motivasyon ve giiven konularinda okul ydneticilerinden

beklentileri, giiven ve anlayis, destek ve tesvik, bilgi ve egitim, iletisim ve geri bildirim olarak kargimiza
¢ikmaktadir.
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Sekil 8.

Ogretmenlerin motivasyon ve giiven konularinda okul yoneticilerinden beklentileri

Odretmenlerin Beklentilerl]

Bilgi ve Egitim iletisim ve Geri Bildirim

Y oneticilerin, dijital araglarin kullanimi1 konusunda 6gretmenlere siirekli destek ve tesvik saglamalari,
bu teknolojilerin faydalarini gostererek &gretmenlerin kendilerini daha gilivende hissetmelerini saglamalari
onemlidir. Egitim siire¢lerinde 6gretmenlerin basarilarmin taninmasi ve kii¢iik kazanimlarinin édiillendirilmesi,
motivasyonlarini artirmaktadir. Ayrica, yoneticilerin dijital araglarin kullanimi hakkinda net ve anlasilir bilgiler
sunmalari, 6gretmenlerin bu teknolojileri daha etkin kullanmalarina olanak tanir ve siirece olan giivenlerini
pekistirir. Bu destek ve tegviklerin siirekliligi, 6gretmenlerin dijital becerilerinin gelisimine ve egitim kalitesinin
artmasina katkida bulunacaktir. One ¢ikan kodlarla ilgili 6gretmen goriisleri asagida yer almaktadir.

Gilven ve Anlayis Destek ve Tegvik

"Yoneticilerimizden, dijital ara¢lar kullanma konusunda siirekli destek ve tesvik bekliyorum. Bize bu
teknolojilerin nasil faydali olabilecegini géstererek, kullanimi konusunda daha giivenli hissetmemizi
saglamalarimi umuyorum." [O. 3].

"Dijital araglarla ilgili egitimler swrasinda basarilarimizin taminmast ve kiiciik kazammlarimizin
odiillendirilmesi, motivasyonumu artiriyor. Yoneticilerin bu tiir pozitif geri bildirimlerle bizi motive
etmelerini beklerim." [O. 7].

"Yoneticilerden, dijital araclarm kullanimi konusunda net ve anlasilir bilgiler sunmalarint bekliyorum.
Egitim teknolojileri hakkinda yeterli bilgiye sahip olmamiz, bu araglart daha etkin kullanmamiza
olanak tanir ve bu siirece olan giivenimizi pekistirir." [O. 11].

Dijitallesme Siirecinde Dijital Yeterlikleri Kazandirmada Daha Etkili Yonetim Icin Ogretmen
Onerileri

Dijitallesme siirecinde dijital yeterliklerin kazandirilmasinda daha etkili bir yonetim saglamak icin
ogretmenlerin sundugu oOnerilerde, dijital araglarla ilgili en giincel egitim materyallerine ve kaynaklara
erisiminin saglanmasi, teknolojik altyapmin siirekli olarak giincellenmesi ve modernize edilmesi, siirecte
kullanilacak iletisim araglar1 ve protokollerinin belirlenmesi ve 6gretmenlere bu protokoller hakkinda detayli
bilgi verilmesi, yoneticiler icin dijital araglarm kullanimi tizerine &zel liderlik egitimleri diizenlenmesi,
Ogretmenlerin kullanimma sunulacak dijital araglarin kullanici dostu olmasmin saglanmasi, dijital araclarin
kullanimiyla iliskili risklerin yonetimi ve bu risklere karsi alinacak onlemlerin belirlenmesi, dijital araglarin
Ogretim siireglerine pedagojik agidan nasil entegre edilecegine dair stratejilerin gelistirilmesi, 6gretmenlerin,
Ogrenci performans verilerini analiz etmek icin dijital araglardan yararlanmalarinin tesvik edilmesi,
Ogretmenlerin bireysel ihtiyaclarina gore ozellestirilmis teknik ve pedagojik destek saglanmasi, dijitallesme
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siirecini destekleyen bir kurumsal kiiltiiriin gelistirilmesi ve bu kiiltiiriin tiim okul personeli tarafindan
benimsenmesinin tesvik edilmesi 6n plana ¢ikmistir.

Sekil 9.

Ogretmenlerin dijital yeterliklerin kazandirilmasina yonelik onerileri

[ééretmenlerin (")nerileriJ

(Gﬁncel Egitim Materyalleri ve Kaynaklara Erisim]

I

(Teknolojik Altyapinin Guancellenmesi ve Modernizasyonu]

—

(lletisim Araclar: ve Protokollerinin Belirlenmesi)

—q

( Liderlik Egitimleri Diazenlenmesi ]

—

[Kullanlc: Dostu Dijital Araclarn Saglanmas-)

—

[Risk Yonetimi ve (')nlemlerJ

—

( Pedagojik Entegrasyon StratejileriJ

I

(C")grenci Performans Verilerini Analiz Etme]

I

[6zelle$tirilmi$ Teknik ve Pedagojik Destek]

I

[ Kurumsal Kaltaran Ge|istirilmesiJ
v

Y oneticilerin, okulun internet ve teknolojik altyapisina yatirim yaparak giiclendirmesi, kullanic1 dostu
dijital araclar1 tercih etmesi, 6grenci performans verilerini analiz etmede dgretmenlere rehberlik ve destek
saglamasi ve dijitallesme siirecine tiim personelin katilimini tesvik eden bir kurumsal kiiltiir olusturmasi,
egitimde dijital teknolojilerin etkin kullanimimi ve 6grenci basarisini artirmada énemli bir rol oynamaktadir. On
plana ¢ikan kodlarla ilgili 6gretmen goriisleri asagida verilmistir.

"Dijital araglart kullanmaya basladigimizda sik sik internet baglanti sorunlart yagiyoruz. Okulumuzun
altyapisinin giiclendirilmesi gerektigine inantyorum. Yoneticilerimizden bu konuda yatiruim yapmalarini
ve teknolojik altyapimizi iyilestirmelerini umuyorum." [O. 5].

"Bazi dijital araglar ¢ok karmasik geliyor ve bu da onlart kullanmami zorlastirtyor. Daha kullanict
dostu araglar segilirse hem benim hem de dgrencilerimin bu araglart daha verimli kullanabilecegimizi
diisiiniiyorum. Yoneticilerimizin bu tiir araglara oncelik vermesini bekliyorum." [O. 6]

"Ogrenci performans verilerini analiz etmek icin dijital araglar: kullanmak istiyorum ancak dogru
araglart ve yontemleri se¢mek konusunda yardima ihtiyacim var. Yoneticilerden bu konuda daha fazla
rehberlik ve destek bekliyorum, boylece verileri daha etkin bir sekilde kullanabilir ve égrencilerimin
basarisini artirabiliriz." [O. 1]

"Okulumuzun dijitallesme siirecini tam olarak benimsemesi igin tiim ogretmenlerin ve personelin bu
stirece katilimini tesvik edecek bir kiiltiir olusturulmasi gerekiyor. Yoneticilerimizden bu stireci
destekleyecek kurumsal bir kiiltiir insa etmelerini ve herkesi bu degisime uyum saglamaya tesvik
etmelerini bekliyorum." [O. 14].
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TARTISMA VE SONUC

Bu arastirma dijitallesme siirecinde okul yoneticilerinin rollerini 6gretmen goriisleri lizerine
odaklanilarak ortaya koymayi amagclamaktadir. Ogretmen goriisleri ile elde edilen bulgular, okul
yoneticilerinin dijitallesme siirecindeki rolleri, sectikleri teknolojik araglarin egitim programlarina
entegrasyonu, Ogretmenlere yonelik teknoloji egitimlerinin yeterliligi ve bu egitimlerin &gretim
kalitesine etkisi, dijitallesme i¢in ayrilan biitgenin yonetimi ve kaynaklarin etkin kullanimi, yoneticinin
dijitallesme siirecinde 6gretmenler, 6grenciler ve velilerle iletisimi ile seffaflik ve isbirligi saglama
becerisi tizerindeki goriislerini kapsamaktadir. Bu baglamda, katilimcilarin goriigleri dogrultusunda
okul yoneticilerinin dijitallesme siirecindeki rollerine iligkin goriisler detayl bir sekilde tartigilmistir.

Okul yoneticilerinin dijitallesme siirecindeki rollerini ele alirken, biitce kisitlamalar1 ve
ogretmenlerle istisare siirecleri, bu roliin iki temel ve kritik yonii olarak dne ¢ikmaktadir. Alanyazinda
bu sonuglara benzer bulgular oldugu goriilmekte, 6rnegin, Leithwood ve arkadaslarinin (2006) yapmis
oldugu arastirmada, dijitallesme siirecinde okul yoneticilerinin en biiyiik zorluklarindan birinin biitce
planlamasi oldugu belirtilmistir. Bu arastirma, 6zellikle okullarda teknolojik altyap1 ve dijital araglarin
saglanmasmin biit¢e kisitlar1 nedeniyle yonetilmesinin zorluguna dikkat ¢ekmektedir. Anderson ve
Dexter (2005) de dijitallesme siirecinde biitgesel kararlarin, okul ydneticilerinin stratejik liderlik
rollerini ne sekilde etkiledigini incelemistir. Dijital araglarin ve teknolojik altyapmim Ogretim
siireglerine entegre edilmesi igin yeterli finansmanin bulunmamasi, okul yoneticilerinin karar alma
stireclerini karmagiklastirmaktadir. Fullan (2012), egitimde liderligin 6gretmenlerle siirekli istigare
icinde olmasi gerektigini vurgulamis ve 6gretmenlerin dijitallesme siirecine katkilarinin kritik oldugunu
belirtmistir. Fullan’a gore, okul ydneticileri 6gretmenlerle is birligi yaparak dijitallesme siire¢lerinde
daha basarili sonuglar elde edebilir. Vanderlinde ve Braak (2010) ise okul yoneticilerinin dijitallesme
siireglerinde 6gretmenlerle olan iletisiminin ve ig birliginin 6nemini vurgulayan ¢alismalar yapmistir.
Arastirmalari, 6gretmenlerle yapilan istisarelerin teknolojik doniisiimiin 6gretim siireglerine etkisini
artirdigin1 gostermektedir. Dijitallesmenin yogun olarak yasandigi bir diinyada orgiitlerin yonetim ve
orgiit yapilarinin yeniden ele alinmasinin 6nemine dikkat ¢ekilmektedir (Birinci, 2023). Biitce
kisitlamalari, 6zellikle teknolojik altyapi ve araglarin giincellenmesi veya yeni teknolojilerin edinilmesi
baglaminda, okul yoneticilerinin karar verme siireglerini dogrudan etkiler. Kisith biit¢eler, yoneticileri
daha maliyet etkin ¢ézlimler aramaya ve mevcut kaynaklart en verimli sekilde kullanmaya zorlar. Bu
durum, teknoloji se¢iminde sadece maliyeti degil, ayn1 zamanda egitimde getirecegi degeri de goz
onilinde bulundurmay1 gerektirir. Mese (2009)’nin yapmig oldugu arastirmada okul miidiirlerinin en
onemli idari sorunlarinin maddi yetersizlikler oldugu ortaya ¢ikmistir.

Ogretmenlerle yapilan goriismeler, teknolojik araglarmn secimi ve entegrasyon siireclerinde
hayati bir rol oynamaktadir (Cantiirk, 2016). Okul ydneticilerinin bilgi ve iletigim teknolojilerini
yonetim siireglerinde kullanmasinin, teknoloji liderligi davraniglarini biiyiik 6l¢iide etkiledigine vurgu
yapmaktadir. Ogretmenlerin geri bildirimleri, hangi teknolojik araglarin egitim siireclerine en uygun
oldugunu belirlemede ve bu araglarin 6gretim yontemleriyle nasil biitiinlestirilecegi konusunda
yoneticilere degerli segenekler sunar. Ogretmenlerle etkili bir iletisim ve is birligi kurulmasi, teknoloji
secimlerinin egitim hedefleriyle uyumlu olmasini ve teknolojik yatirimlarin 6gretim kalitesini artirici
bir etki yapmasim saglar. Ozgan ve Aslan (2008)’1n yapmis oldugu arastirmada, okul yoneticilerinin
iletisim becerilerinin 6gretmen motivasyonunu pozitif yonde etkiledigi ve miidiirlerin iletisimi 6nemli
bir 6zellik olarak vurgulamalarmin bu baglamda biiyiik bir 6nem tasidigi ortaya konulmaktadir. Bu
nedenle, okul yoneticilerinin, dijitallesme siirecinde biitge kisitlamalarini yonetme ve 6gretmenlerle
etkili bir iletisim siireci yiiriitme becerileri, bu siirecin basarisinda kritik bir 6neme sahiptir. Bu iki
dinamik, dijitallesme siirecinin sadece teknik bir mesele olmadigini, ayn1 zamanda stratejik planlama
ve insan kaynaklar1 yonetimi gerektirdigini gostermektedir. Altun (2003)’un yapmis oldugu ¢alismada
da okul miidiirlerinin ortak karar alma tekniklerini kullanmaya 6nem verdikleri ve uygulamaya
calistiklar1 seklinde benzer sonuglar bulunmustur.

Okul yoneticilerinin dijitallesme siirecinde &gretmenlere yonelik diizenledikleri teknoloji
egitimleri, egitimde dijital doniisiimiin basarili bir gsekilde yiiriitiilmesi i¢in kritik 6nem tagimaktadir. Bu
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egitimler, 0gretmenlerin yeni teknolojileri anlamalarini, pedagojik yeteneklerini ve 6grenci 6grenme
stireclerini iyilestirmelerini saglar. Ancak, bu egitimlerin etkinligi ve kapsami, okul yoneticilerinin bu
stirecleri nasil planladigr ve uyguladigina baglhdir. Teknoloji egitimlerinin igerigi, 0gretmenlerin
ihtiyaglar1 ve dgretim hedefleri ile uyumlu olmalidir. Yd&neticiler, 6gretmenlerin mevcut teknoloji
kullanim diizeylerini ve ihtiyaglarimi dogru bir sekilde degerlendirmek i¢in kapsamli bir 6n analiz
yapmalidir. Bu analiz, egitimlerin kisisellestirilmesine ve 6gretmenlerin her birinin farkl: ihtiyaclarina
yanit verilmesine olanak tanir. Benzer arastirmada Omarkdy (2023) okulda goérev yapan yoneticilerin
ve dgretmenlerin teknolojik yeterlilik adina bir hizmet i¢i egitim siirecine ihtiya¢ duyduklar1 sonucuna
varmugtir. Ornegin, baz1 6gretmenler temel bilgisayar becerileri kazanmaya ihtiya¢ duyarken, digerleri
daha ileri diizey programlama veya 6zel egitim teknolojileri kullanimi konusunda egitilmis olabilir.
Ogretmenler, aldiklar1 egitimleri dogrudan simf ortaminda uygulayabilmeli, bdylece dgrendiklerini
pekistirebilir ve 6grencilere aktarabilirler. Etkili bir teknoloji egitimi programi, teorik bilgilerin yani
sira, 6gretmenlere bu yeni araglart ders planlarina nasil dahil edecekleri konusunda somut yonergeler
sunmalidir. Beytekin ve Cigdem (2020) yaptiklar1 caligmada 6gretmenleri hizmetci egitime
yonlendirme davranisinin, okul yoneticileri tarafindan nadiren gergeklestirildigi sonucuna
ulagsmislardir. Siirekli destek ve kaynak saglama, teknoloji egitimlerinin uzun vadeli basarisi i¢in hayati
Ooneme sahiptir. Yoneticiler, egitim sonrasi 6gretmenlere siirekli destek saglamali, teknik sorunlar ve
pedagojik zorluklarla basa ¢ikmalarina yardimci olmalidir. Ayrica, 6gretmenler arasi is birligini ve bilgi
paylasimini tesvik eden bir ortam olusturmak, 6grenme ve adaptasyon siirecini daha verimli hale
getirebilir.

Dijitallesme siirecinde okul yoneticilerinin 6gretmenler, 6grenciler ve velilerle iletisimi, egitim
teknolojilerinin basarili bir sekilde benimsenmesi ve uygulanmasi saglikli iletisim, karsilikli anlayisi
artiracak, siirecin seffafligimi saglayacak ve tiim paydaslar1 siirece aktif olarak dahil edecektir.
Oncelikle, yoneticiler dgretmenlerle etkili bir iletisim kurmahdir. Bu iletigim, dgretmenlerin dijital
aracglar ve kaynaklar hakkinda bilgilendirilmesini, egitim ve destek ihtiyaclarmin belirlenmesini ve
teknolojik yeniliklere uyum siireclerinde rehberlik edilmesini igerir. Ogretmenlerin dijital déniisiim
konusundaki goriis ve Onerileri, yoneticiler tarafindan dikkate alinmali ve bu neriler, teknoloji uyum
programlarina yansitilmalidir. Okul yoneticilerinin problem ¢6zme, iletisim, is birligi ve yaraticilik
becerilerinin gelismis olmasinin, okula ¢evreden gelecek olan yardimlarin artmasini, okulun tercih
edilen ve wveliler ve c¢evre kurumlar tarafindan desteklenen bir kurum olmasii saglayacagi
belirtilmektedir (Ceylan,2019). Yoneticiler, 6grencilere yonelik dijital okuryazarlik programlar1 ve
atolye caligmalari diizenleyebilir. Boylece, 6grenciler hem dijital araclari kullanmay1 6grenir hem de bu
araglarin egitimdeki roliinii daha iyi kavrarlar. Dijitallesme siirecinde dgrencilerin seslerini duymak ve
onlarin geri bildirimlerini almak da bu siirecin biitiinligii i¢in Snemlidir. Velilerle iletisim ise,
dijitallesme siirecinin aileler tarafindan anlagilmasini ve desteklenmesini saglar. Yoneticiler, velilere
yonelik bilgilendirme toplantilari, e-biiltenler ve dijital platformlar araciligiyla diizenli giincellemeler
saglayabilir. Velilere c¢ocuklarinin egitiminde dijital aracglarin nasil kullanildigini, bu araglarin
faydalarii ve potansiyel riskleri agik¢a anlatmak, onlarin bu siirece olan giivenini ve desteklerini artirir.
Uckan (2010) tarafindan yapilan arastirmanin bulgulari ile bu ¢aligmanin bulgular1 bircok agidan
ortismektedir ve okul yoneticilerinin dijitallesme siirecindeki rolleriyle ilgili 6nemli sonuglar
sunmaktadir. Ugkan’in ¢aligsmasinda ilkogretim okulu yoneticilerinin teknoloji liderligi becerilerinde
altyap1 eksiklikleri yasadiklari, ancak degisim siireglerinde liderlik yaptiklar1 vurgulanmaktadir. Benzer
sekilde, bu ¢aligmanin bulgularinda da yodneticilerin dijitallesme siirecinde teknolojik araglarin se¢imi
ve entegrasyonu konusunda inisiyatif almalarina ragmen, bu siirecin 6gretim siire¢lerine tam olarak
yansitilamadigi ve sinif i¢i pedagojik uygulamalarda yetersiz kalindig1 goriilmektedir. Her iki calismada
da dijital altyapilarin etkili kullanilmadig1 ve teknolojinin egitim siire¢lerine entegrasyonu konusunda
eksiklikler oldugu belirtilmistir. Uckan’in aragtirmasinda ayrica, yoneticilerin giivenlik ve etik
degerlerin olusturulmasinda teknolojiyi daha etkin kullandiklari, ancak egitim ve 6gretim siireclerinde
bu yeterliligi gosteremedikleri bulgusu, bu ¢aligmadaki yoneticilerin dijitallesme siirecindeki iletisim
ve glivenlik konularinda daha fazla rol almas1 gerektigi bulgulariyla paralellik gostermektedir. Sonug
olarak, her iki aragtirmada da okul yoneticilerinin dijital liderlik, teknolojik altyapi yonetimi ve
pedagojik entegrasyon konularinda yetersiz kaldiklari, ancak bu siiregleri daha etkin yonetebilmek igin
liderlik kapasitelerinin gelistirilmesi gerektigi vurgulanmaktadir. Ogretmenler, okul yoneticilerinin
teknolojiyi sadece idari islerde degil, egitim siire¢lerinde de aktif bir sekilde kullanmalarmi
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beklemektedir. Bu beklenti, yoneticilerin 6gretim teknolojilerine hakim olmalarini ve bu teknolojileri
ogretim programlarina biitiinlestirme konusunda liderlik yapmalarin1 kapsamaktadir. Ogretmenler,
yoneticilerin dijital araglar etkin kullanmalarinin, 6gretmen ve dgrencilere bu araglar1 kullanmalar
konusunda ilham verecegini ve yol gosterecegini diisiinmektedirler. Ogretmenler ydneticilerden
teknolojik degisimlerle ilgili siirekli giincel bilgiler saglamalarin1 ve bu bilgileri 6gretmenlerle
paylasarak onlar1 yeni teknolojiler konusunda bilgilendirmelerini beklemektedir. Bu, 6gretmenlerin
kendi dijital yeterliliklerini gelistirmelerine yardime1 olacak ve onlara yeni araclar1 derslerine uygulama
konusunda giiven verecektir.

Aragtirmadan elde edilen sonuglara gore, dijitallesme siirecinde 6gretmenler, okul yoneticilerinden
dijital yeterliklerin kazandirilmasinda daha fazla destek sunmalarimi beklemektedir. Bu baglamda,
teknoloji egitimlerinin siklikla ve etkin bir sekilde diizenlenmesi, giincel dijital araglarin tanitilmasi ve
bu araclarin smif iginde nasil kullanilacagi konusunda rehberlik saglanmasi gerektigi belirtilmistir.
Ogretmenler, dijitallesme siirecinde motivasyonlarin1 artirmak ve giivenlerini saglamak icin
yoneticilerden agik iletisim, siirekli destek ve tesvik beklemektedir. Ayrica, yoneticilerin 6gretmenlerin
basarilarini takdir etmeleri ve dijital araglarin kullaniminda yasanan zorluklarda yardimci olmalari
gerektigi vurgulanmistir. Ogretmenler, yoneticilerin dijitallesme siirecinde motivasyonlarmi ve
giivenlerini artrmak i¢in daha fazla gaba gostermeleri gerektigini ifade etmislerdir. Ozellikle,
yoneticilerin dgretmenlere diizenli geri bildirimde bulunmalari, basarilarin1 kutlamalar1 ve dijital
araclar1 etkin kullanmalar1 konusunda siirekli destek saglamalari énemli bulunmustur. Ogretmenler,
dijital yeterlikleri kazandirmada daha etkili bir yonetim i¢in yoneticilerin diizenli ve kapsamli teknoloji
egitimleri sunmalarini, dijital araglari smif iginde kullanma konusundaki iyi uygulamalari
paylasmalarmi ve teknolojik altyapiyr giiclendirmelerini Onermislerdir. Ayrica, yoOneticilerin
ogretmenlerle siirekli iletisim halinde olmalar1 ve dijitallesme siirecine iliskin geri bildirimleri dikkate
almalar1 gerektigi belirtilmistir. Okul yoneticileri igin dijitallesme siirecinde basarili bir liderlik
saglamak amaciyla asagidaki oneriler dikkate alinabilir:

e Ogretmenlerin dijital araclar konusunda bilgi ve becerilerini gelistirebilmeleri icin siirekli
egitim ve profesyonel gelisim programlari diizenlenmelidir. Bu programlar hem teknik
becerileri hem de pedagojik entegrasyon stratejilerini kapsamalidir.

e Okul yoneticileri, dijitallesme siirecinde liderlik rolii listlenmeli ve bu siire¢ i¢in uzun vadeli
stratejik planlar olusturmalidir. Bu planlar, dijital araglarin se¢imi, entegrasyonu ve kullanimini
kapsamalidir.

e Dijitallesme siirecine dgretmenleri aktif olarak dahil edilmelidir. Ogretmenlerin goriisleri ve
geri bildirimleri, dijital araglarin se¢imi ve uygulanmasinda dikkate alinmalidir.

e Dijitallesme siirecleri hakkinda 6gretmenlere diizenli bilgilendirme yapilmali ve siire¢ boyunca
seffaf bir iletisim saglanmalidir.

e Yoneticiler, dijital araglarin etkin kullamimi igin gerekli kaynaklar1 ve teknik destegi

saglamalidir.
e Ogretmenlerin dijital araglar1  kullanirken elde ettikleri basarilar tanmmali  ve
odiillendirilmelidir.

e Dijital araglarin kullanim1 hakkinda net ve anlasilir bilgiler sunulmalidir.
e Yoneticiler, dgretmenleri siirekli desteklemeli ve tesvik etmelidir. Dijitallesme siirecine
katilimi artirmak i¢in destekleyici ve tesvik edici bir okul ortami olusturulmalidir.
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INTRODUCTION

Digitalization refers to the processing and management of information and educational processes in
digital formats, and it generally involves the integration of technological tools, digital resources, and online
platforms into education (Selwyn, 2016). Digitalization in education promotes the use of digital tools such as e-
books, learning management systems (LMS), and online instructional materials, while also encompassing data
collection and analysis methods that enable teachers to monitor and assess student performance more effectively
(Hattie, 2009; Siemens, 2013). Online learning platforms and distance education systems enhance accessibility
for learners and provide personalized learning experiences within instructional processes (Garrison & Anderson,
2003). While this process of digitalization leads to fundamental changes and innovations in education, it also
lays the groundwork for a broader transformation known as digital transformation. This transformation reshapes
educational policies, instructional methods, and learning experiences on a large scale (Beetham & Sharpe,
2013).

Digital transformation can be defined as a far more comprehensive and holistic change process than
digitalization within educational institutions. This process involves not only the integration of technological
tools, but also the fundamental restructuring of educational systems, their modes of operation, and pedagogical
approaches (Westerman, Bonnet, & McAfee, 2014). Digital transformation in education determines how
instructional methods and student assessment processes are aligned with technological innovations and aims to
enhance the digital competencies of teachers, students, and administrators (Fullan, 2013). This transformation
has a broad impact, ranging from the personalization of individual learning experiences to the effective use of
data analytics in the management of educational institutions (El Aouifi, El Hajji, Es-Saady, & Douzi, 2021).
Consequently, the process of digital transformation comprehensively addresses not only the technological
infrastructures of educational institutions, but also their educational policies and strategic approaches.
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In this context, the role of school leadership is of critical importance for the successful implementation
of the digital transformation process. School administrators are expected to develop a clear vision that supports
the enactment of digital strategies and to provide the necessary resources and professional development
opportunities to enhance the digital competencies of both teachers and students (Zhao, 2009). Furthermore,
managing resistance to change and ensuring the active involvement of all stakeholders throughout the digital
transformation process require strong strategic leadership skills on the part of school administrators. Therefore,
adopting an integrated approach to digital transformation and embedding technological innovations within
educational policies are vital responsibilities of school management and are essential to the overall success of
the transformation process (Hargreaves & Fullan, 2012).

School management encompasses the organizational and leadership processes required for the effective
operation of educational institutions and the achievement of educational goals. The role of school administrators
extends across a broad spectrum, ranging from strategic planning and supervision of curriculum implementation
to personnel management and the provision of student support services (Glatthorn & Joyce, 2005). School
leaders define the vision and mission of the institution and make strategic decisions to achieve these objectives,
with the overarching aim of enhancing student achievement and improving overall school performance
(Leithwood, Louis, Anderson, & Wahlstrom, 2004). Another essential responsibility of school management is
the coordination of the school’s relationships with its broader community. Administrators are expected to ensure
the school’s effectiveness within its social and local context and to collaborate with parents, local authorities,
and other stakeholders (Epstein, 2011). In addition, they oversee the implementation of educational policies and
legal regulations, thereby ensuring compliance with legal and ethical standards (Bush, 2011). Effective
leadership and management competencies of school administrators directly influence overall school success and
foster continuous improvement in education. Within this framework, the adoption of educational technologies
and their integration into instructional processes further heighten the critical role of school leaders in adapting
to and guiding digital transformation.

Educational technologies consist of digital tools, software, and online platforms designed to support
teaching and learning processes. These technologies introduce innovative approaches across all areas of
education, enabling teachers to diversify their pedagogical practices and enrich students’ learning experiences
(Selwyn, 2011). Digital platforms such as learning management systems (LMS) allow teachers to organize
instructional materials and interact effectively with students (Dabbagh & Kitsantas, 2012). At the same time,
artificial intelligence—supported systems have the capacity to analyze student performance and provide
personalized feedback, thereby helping teachers respond more rapidly to individual learners’ needs (Luckin et
al., 2016). Furthermore, educational technologies promote out-of-class learning through online resources,
making learning processes independent of time and place (Anderson & Dron, 2011). The widespread adoption
of these technologies in education necessitates the development of teachers’ competencies in using digital tools
effectively. Teachers hold clear expectations regarding the pedagogical effectiveness of digital technologies and
their potential to enhance student engagement when integrated into classroom practice (Ertmer & Ottenbreit-
Leftwich, 2010).

In this process, teachers hold specific expectations regarding the effective use of digital technologies in
education. Primarily, they demand continuous and high-quality professional development opportunities that
focus on how technological tools can be used for pedagogical purposes (Ertmer & Ottenbreit-Leftwich, 2010).
One of the major challenges teachers face when integrating digital tools into instructional processes is the lack
of sufficient knowledge and skills required for their effective use. Consequently, teachers express a need for
practical, hands-on training and sustained digital pedagogical support that demonstrate how digital tools can be
meaningfully applied in classroom contexts (Koehler & Mishra, 2009). Teachers also expect strategic support
from school management throughout the digital transformation process. This support should not be limited
solely to the provision of technical infrastructure; rather, it should also involve the creation of appropriate
working environments and collaborative opportunities that enable teachers to adapt to digital technologies more
effectively (Fullan, 2013). In this regard, it is important for school administrators to guide teachers on how
digital materials can be used more efficiently in classroom settings and to address teachers’ concerns related to
the digitalization process (Hargreaves & Fullan, 2012). Moreover, as part of digital transformation, school
leaders are expected to establish the necessary infrastructure for the effective implementation of systems that
digitally assess and monitor student achievement (Luckin et al., 2016). Another key expectation of teachers in
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the digital transformation process is the availability of continuous and accessible technical support. Although
technological tools and software have the potential to improve educational processes, insufficient technical
support can negatively affect teachers’ ability to adapt to digitalization (Selwyn, 2011). The support expected
from school management should therefore extend beyond merely resolving technical problems and should also
include flexible solutions tailored to teachers’ individual needs (Dabbagh & Kitsantas, 2012).

Despite the substantial number of studies at both national and international levels addressing digital
transformation and digital management, the literature review reveals a notable absence of research specifically
examining teachers’ perceptions of digital transformation and digital management. This study is therefore
expected to fill an important gap in the national and international literature and to contribute an original and
distinctive perspective to the field. Accordingly, the foundation of the present research is structured around
teachers’ perceptions of digital transformation and digital leadership. Within this context, it is considered
appropriate to construct the theoretical framework of the study around digitalization and the core components
that constitute educational organizations.

The purpose of this study is to examine the roles of school administrators in the digitalization process
based on teachers’ perspectives. Specifically, the study aims to evaluate administrators’ digital leadership
competencies, to reveal their roles in the selection and integration of technological tools, and to assess
administrators’ performance in line with teachers’ expectations during the digitalization process. In this context,
the study seeks to develop an understanding of the impacts of digital transformation on education and to offer
recommendations for the more effective management of this process.

In order to achieve these aims, the study seeks to answer the following research questions:
What are teachers’ views regarding the roles of school administrators in the digitalization process?

2. What are teachers’ perceptions of the extent to which school administrators meet their expectations in
supporting the development of digital competencies?

3. What are teachers’ expectations of school administrators concerning motivation and trust during the
digitalization process?

4. What are teachers’ views on how school administrators ensure teachers’ motivation and trust in the
digitalization process?

5. What suggestions do teachers offer for more effective management in developing digital competencies
during the digitalization process?

—

METHOD

Research Design

This study was conducted within the framework of qualitative research methodology using a
phenomenological approach. Phenomenology aims to reveal the shared meanings of individuals’ lived
experiences related to a particular phenomenon or event. The primary purpose of phenomenology is to transform
personal experiences into a generalized and in-depth description of the phenomenon under investigation
(Creswell, 2021). The phenomenon addressed in this study is school management and administrative roles in
the digitalization process. Within this context, the study seeks to explore the common meanings derived from
teachers’ experiences and perceptions regarding school administrators. Accordingly, the phenomenological
research design was considered an appropriate and suitable choice for the purposes of this study.

Participants and Sampling

The participants of the study consist of teachers working in Tokat who have more than fifteen years of
professional experience at the primary, middle, and high school levels. A total of 14 teachers participated in the
study, including 3 primary school teachers, 4 middle school teachers, and 7 high school teachers. Participant
selection was carried out using purposive sampling methods, specifically maximum variation sampling and
criterion sampling. Criterion sampling involves selecting individuals, events, or cases that meet predetermined
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criteria relevant to the research problem (Biiyiikdztiirk et al., 2011). In maximum variation sampling, a wide
range of diversity is deliberately sought in order to represent different perspectives, thereby allowing the
identification of common patterns, key experiences, and shared understandings that emerge across varied cases
(Creswell, 2021; Patton, 2018). In this study, the primary criterion was that teachers had at least fifteen years of
teaching experience. By selecting participants from different educational levels and institutional contexts, an
effort was made to ensure maximum variation. The participating teachers were assigned codes (T1, T2, ...) to
ensure confidentiality and anonymity.

Tablel.
Demographic Distribution of Teachers

Professional

Participant Gender Age Experience Education School Level Subject Area
(Years) Level

T1 Female 46 23 PhD High School Egrkish Language and
1terature

T2 Male 38 13 Bachelor’s High School English

T3 Female 40 16 Master’s  Primary School Preschool Education

T4 Female 44 20 Bachelor’s Primary School Classroom Teaching

T5 Male 39 7 Bachelor’s High School Physical Education

T6 Female 42 18 Bachelor’s Middle School =~ Mathematics

T7 Male 49 25 Bachelor’s Middle School  Science

T8 Male 40 10 Bachelor’s High School English

T9 Male 54 29 Master’s  High School E}HkiSh Language and
1terature

T10 Female 43 17 Master’s  Primary School Classroom Teaching

T11 Male 50 22 Bachelor’s Middle School =~ Mathematics

T12 Male 38 14 Bachelor’s Middle School  Information Technologies

T13 Female 45 20 Bachelor’s High School History

T14 Male 48 26 Bachelor’s High School Philosophy

The teachers participating in the study are between 38 and 54 years of age; six are female and eight are male.
The participants represent a wide range of subject areas, including mathematics, science, philosophy, preschool
education, English, Turkish language and literature, physical education, history, information technologies, and
classroom teaching. Of the teachers, three work at the primary school level, four at the middle school level, and
seven at the high school level. The participants’ years of professional experience range from 15 to 25 years. As
presented in Table 1, the demographic distribution of the 14 teachers is shown according to gender, education
level, professional experience, and school level.

Data Collection Instruments

The data of the study were collected through a semi-structured interview form developed for teachers. The
interview technique is a data collection method preferred for identifying individuals’ abilities to explain events
and phenomena in their environment, as well as their unobservable feelings and behaviors (Merriam, 2018).
Taking into account the conceptual framework of the research problem, a draft interview form consisting of
eight questions was prepared and submitted for expert review by field specialists (two professors of Educational
Administration, one associate professor, and two assistant professors). Based on the feedback received, the
interview form was revised to include five main questions addressing various aspects of school administrators’
roles in the digitalization process, along with three probing questions designed to obtain more in-depth
information. Following pilot interviews conducted with three teachers (one from a primary school, one from a
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middle school, and one from a high school), each lasting between 25 and 40 minutes, the effectiveness of the
interview form was tested, and the final version was deemed suitable for use.

During the interviews, participants were asked the following questions:

e What is the role of your school administrators in the selection and integration of technological
tools during the digitalization process?

e What are your views on the technology-related training activities organized by your school
administrators for teachers, and how do these trainings contribute to teaching quality?

e What are your opinions regarding the communication established by school administrators with
teachers, students, and parents during the digitalization process?

e How do you evaluate the leadership skills of your school administrators in the digital
transformation process?

e Whatis the role of school administrators’ support during the digitalization process, and how does
it affect teachers’ motivation?

Data Collection Procedure

The interviews were conducted face-to-face with the participants at prearranged and mutually
convenient times, with an average duration of approximately 50 minutes. With the participants’ consent, all
interviews were audio-recorded, and participants were given the opportunity to verify their statements. In total,
approximately 700 minutes of audio recordings were obtained. These recordings were transcribed verbatim and
converted into textual form as raw data to be analyzed in subsequent stages of the study. During the transcription
process, no data were omitted, and teachers’ responses were transferred into written form exactly as expressed.

In addition, an external audit conducted by an expert played an important role in assessing the accuracy and
credibility of the collected data (Creswell, 2021). The content of the interview forms was further enriched
through feedback from field experts and supported by direct quotations from the participants (Yildirim &
Simsek, 2016). Moreover, to enhance validity, the strategy of prolonged engagement was employed by
conducting sufficiently lengthy interviews in order to obtain in-depth and rich data.

Throughout the study, ethical research principles were strictly observed, and the necessary ethical approval was
obtained. Within the scope of ethical approval, permission was granted by the Gazi University Ethics Committee
under the document dated 11 June 2024 and numbered E-77082166-302.08.01-974181.

Data Analysis

The research data were analyzed using the content analysis method. In content analysis, raw data are
systematically coded and organized into conceptual categories, followed by the development of themes (Miles
& Huberman, 2015). This process enables large and complex data sets to be reduced into smaller, more
manageable units, thereby facilitating organization and accessibility (Neuman, 2014). To enhance the validity
and reliability of the study, several strategies were employed. Providing a detailed description of the research
process is critical for ensuring access to valid and accurate information (Merriam, 2018). Creswell (2021)
defines reliability in qualitative research as the consistency observed among multiple coders’ interpretations.
Accordingly, to ensure researcher triangulation, multiple coders were involved in the analysis of the written
data, and a control coding procedure was conducted. During the development of themes and categories,
consensus was reached among the coders. In the control coding process, the data were categorized
independently, and any discrepancies were discussed among the coders to enhance the reliability and
transparency of the findings. Inter-coder agreement was calculated using the formula proposed by Miles and
Huberman (2015): Reliability = Agreement / (Agreement + Disagreement) x 100. According to the researchers,
a reliability coefficient of 80% or higher is considered acceptable. In this study, the inter-coder reliability
coefficient obtained as a result of the control coding process was calculated as 90%, indicating a high level of
reliability.
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RESULTS

In order to identify participating teachers’ views on the roles of school administrators in the digitalization
process, data were collected regarding several key dimensions. These included teachers’ perceptions of which
technological tools were selected by school administrators and how these tools were integrated into educational
programs; the adequacy of technology-related training organized for teachers and whether such training
contributed to improving instructional quality; how the budget allocated for digitalization was managed and
whether resources were used effectively; how administrators communicated with teachers, students, and parents
during the digitalization process; and how teachers evaluated administrators’ ability to ensure transparency and
collaboration throughout this process. The findings are presented in accordance with this sequence.

Teachers’ Views on the Roles of School Administrators in the Digitalization Process

The findings regarding which technological tools school administrators select during the digitalization process
and how these tools are integrated into educational programs are grouped under the themes of budget constraints
and consultation with teachers. Under the theme of budget constraints, the findings are concentrated on the

codes of selecting cost-effective options, technological problems, and resource and funding limitations.

Figurel.

Technological Tools Selected by the School Administrator

Technological Tools Selected During
the Digitalization Process

{Budget Constraints} LConsultation with TeachersJ

Selecting Cost-
Effective Options

Technological | Resource and Funding
Problems Limitations

Due to budget constraints, school administrators may be compelled to adopt more cost-effective technologies;
however, this situation may negatively affect instructional quality and limit students’ learning experiences.
Although administrators’ efforts to secure additional funding in order to access better technological options are
appreciated, such efforts are not always sufficient, and compromises in instructional quality may become
inevitable. Therefore, more effective budget planning should be implemented, and investments aimed at ideal
technological solutions should be increased. In this way, both instructional quality can be maintained and
students’ learning experiences can be enhanced. Participants expressed their views on this issue as follows:

“Budget constraints are understandable; however, we sometimes observe that lower-cost
technologies negatively affect our instructional processes. Although our administrator tries to secure
additional funds to reach the best possible options, this occasionally leads to compromises in
instructional quality.” (T7)
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“I view the selective approach and consultations with teachers positively. However, lower-cost
solutions sometimes limit functionality, which can negatively affect students’ learning experiences.
With better budget planning, investments in more ideal solutions could be increased.” (T12)

With regard to the theme of the adequacy of technology-related training organized for teachers by school
administrators during the digitalization process and whether these trainings enhance instructional quality,
current trends and training content emerged as the most frequently recurring codes.

Figure2.

Technology Training Selected by the School Principal

[ Technology Training for Teachers]

Current Trends Training Content

Keeping seminars and instructional materials up to date is of critical importance for enhancing the effectiveness,
relevance, and practical applicability of professional development activities in a rapidly evolving technological
landscape. Continuous updating of training content is essential to ensure alignment with current technological
advancements and to support teachers in integrating emerging digital tools into their instructional practices.
Professional development programs that fail to keep pace with technological change risk becoming obsolete
and may have limited impact on classroom implementation.

Within this framework, participant views related to the prominent codes are presented below through direct
quotations:

“The seminars are certainly beneficial;, however, in a world where technology evolves at a rapid
pace, the content delivered needs to be continuously updated. I would prefer the training programs to
be more flexible and adaptive, allowing us to implement the latest innovations without delay.” [T.9]

“I appreciate our administrator’s initiative, as continuous learning has become an imperative.
Nevertheless, the occasional lack of up-to-date training materials can limit the direct applicability of
what we learn in practice. This issue could be addressed through more frequent content updates.”
[T.14]

“Professional development seminars are highly valuable; however, it can be frustrating when the
content does not consistently keep pace with the latest technological advancements. I hope that our

administrator will adopt a more proactive approach and ensure that training content is continuously
updated.” [T.10]

The prominent views regarding how school administrators communicate with teachers, students, and parents
during the digitalization process, and how teachers evaluate administrators’ ability to ensure transparency and
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collaboration throughout this process, are characterized by the importance of open communication and
feedback mechanisms.

Figure 3.

School Administrator and Communication

[Communication During Digitalization]

[ Open Communlcaﬁon] [ Importance of Feedback]

Teachers primarily emphasized the importance of school administrators establishing open communication and
taking into account the views of teachers, students, and parents. The administrator’s commitment to transparent
communication and responsiveness to feedback is regarded as a crucial factor in enhancing instructional
methodologies and fostering a cohesive school community. However, participants indicated that the
effectiveness of this process could be further strengthened through the systematic collection, evaluation, and
implementation of feedback. The statements derived from participant perspectives reflecting this theme are

presented below.

“Our administrator’s commitment to open communication and continuous feedback collection
constitutes a significant source of support for us as teachers. This approach enables us to

continuously refine our instructional methodologies and respond more effectively to students’ needs.
Indeed, such a leadership practice contributes substantially to unifying the entire school community.”

[T13].

“Having an administrator who consistently takes into account the perspectives of teachers, students,

and parents is highly valuable. However, it is not always clear whether the feedback obtained is

systematically translated into practice. A more structured and systematic approach could enhance the

overall effectiveness of this process.” [T9].

“Maintaining open communication and actively gathering feedback from all stakeholders is one of
our administrator’s strongest qualities. This practice has made a meaningful difference in decision-
making processes related to the use of digital tools in our school. Although I occasionally feel that

some feedback is overlooked, I am generally satisfied with how this process is managed.” [TS§].

Teachers’ Perspectives on Their Expectations of School Administrators in Promoting Digital
Competencies

Teachers’ expectations of school administrators in fostering digital competencies are primarily centered on
knowledge and competence, leadership and role modeling, and continuous professional learning and

development.
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Figure 4.

Teachers’ Expectations of School Administrators

[ Teachers' Expectations]

Leadership and
Role Modeling

Knowledge and
Competence

Continuous Learning
and Development

School administrators are expected to continuously develop their competencies in the use of digital
tools. Given the rapid pace of change in educational technologies, this expectation implies that administrators
must be able to keep up with ongoing developments in the field. This, in turn, requires school leaders to regularly
update their digital knowledge and skills and to reflect this expertise in school policies and practices. In this
way, the digitalization process can be managed effectively across the entire school. Effective use of technology
in education cannot be limited to theoretical knowledge alone; it also requires practical competencies. Therefore,
it is essential for administrators to possess both theoretical understanding and hands-on skills in educational
technologies. Moreover, administrators are expected to collaborate closely with teachers in the effective
integration of technology into teaching and learning processes and to foster reciprocal learning environments.
Such collaboration not only supports teachers’ professional development but also contributes to the more
efficient and meaningful use of digital technologies in education. The statements of the participating teachers
regarding this issue are presented below.

“I expect school administrators to continuously improve their competencies in digital tools and to
reflect this knowledge in school policies and practices. Educational technologies are evolving rapidly,
and it is essential for administrators to keep pace with these changes.” [T2].

“I expect administrators to possess not only theoretical knowledge of digital tools but also practical
implementation skills. The effective use of technology in education requires hands-on competencies
rather than purely conceptual understanding.” [T5].

“I expect administrators to collaborate with teachers in order to use technology effectively in
educational settings and to create reciprocal learning environments. Administrators should act as
mentors in technology use, sharing their knowledge and experience with teachers.” [T7].

Teachers’ Expectations of School Administrators Regarding the Use of Digital Tools
Teachers’ expectations from school administrators regarding the use of digital communication tools include

providing the necessary training and support, involving teachers in the process, and ensuring that updates and
important information about digital tools are communicated to teachers in a timely manner.
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Figure 5.

Teachers’ Expectations from School Administrators in the Use of Digital Communication Tools

Teachers' Expectations

AN

Providing Resources Technical Support Training and
and Infrastructure Professional Development

Administrators’ consideration of teachers’ feedback during the selection process of digital communication tools,
along with providing the necessary training and resources for their effective use and offering timely information
about updates, is crucial for ensuring the continuity and efficiency of the instructional process. This approach
not only enables teachers to use the most appropriate digital tools, but also makes a significant contribution to
the sustainability of educational quality. Teachers’ views regarding the emerging codes are as follows:

“I expect administrators to provide the necessary training and resources for us to use digital
communication tools. We should be guided on how to use these tools effectively.” [T. 8]

“I would like school administrators to seek teachers’ opinions when selecting digital communication
platforms. I want our voices to be heard when decisions are made about which tools are most suitable
for our instructional processes.” [T. 4]

“I expect our administrators to inform us in a timely manner about updates and changes related to
digital communication tools. In this way, I can continue my lessons without any disruptions.” [T. 3]

Teachers’ views regarding proficiency in educational technologies were categorized as continuous

updating and professional development, being innovative and proactive, sensitivity to technological
problems, and participation in training programs and workshops.

71



Trakya Journal of Education, 16(1) 2026, 44-80

Figure 6.

Teachers’ Views on Proficiency in Educational Technologies

Ogretmen Goriisleri

(sirekli Gincelleme ve Egitim |

[Girisimci ve Cesur Olma]

[Tekn olojik Sorunlara Duya rI|I|k]

[Eﬁitimler ve Atolye Cah;rnalan]

Administrators are expected to be sensitive to the challenges teachers encounter in the use of educational
technologies and to offer concrete solutions to address these issues. In addition, organizing technology training
programs and workshops aimed at enhancing digital skills will contribute to the development of teachers’
professional competencies. Such training will enable teachers to provide more effective support to their students
during distance education processes and to conduct lessons in a more dynamic and interactive manner.
Furthermore, administrators’ proactive approach to improving technological infrastructure and the tools in use,
along with their willingness to take bold steps in integrating new technologies into the school environment, will
make a significant contribution to the sustainability of educational quality. Teachers’ statements related to the
emerging views are presented below.

“I expect administrators to be sensitive to the difficulties teachers encounter in the use of educational
technologies and to provide concrete solutions to address these problems.” [T. 13]

“I would like school administrators to enhance teachers’ digital skills by organizing technology
training programs and workshops. Such training will make us better equipped.” [T. 11]

“The training I received on using online learning platforms enabled me to better support my students
during distance education processes. I was able to conduct more dynamic and interactive lessons with

my students.” [T. 4]
“I would like our administrators to be proactive in improving our technological infrastructure and
the tools in use. I especially expect them to take bolder steps in integrating new technologies into our

school.” [T. 9]

Teachers’ expectations from school administrators regarding the use of multimedia tools were identified as the
provision of resources and infrastructure, technical support, and training and professional development.
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Figure 7.

Teachers’ Expectations from School Administrators Regarding the Use of Multimedia Tools

Teachers’ Expectations

Providing Resources Technical Support Training and
and Infrastructure Professional Development

School administrators need to prioritize the provision of sufficient and up-to-date multimedia tools for
classroom use, as well as the regular maintenance and updating of these tools. In addition, training programs
should be organized for teachers to ensure the effective use of these tools. Prompt and efficient technical support
is essential when technical issues arise, in order to maintain the continuity of lessons. By allocating an adequate
budget for multimedia tools, ensuring that these tools are selected in alignment with the school’s educational
goals, and informing teachers about how these tools can enhance students’ learning experiences, administrators
play a crucial role in the effective use of technology in education and in improving teaching quality. Teachers’
statements related to the emerging views are presented below.

“I expect school administrators to provide sufficient and up-to-date multimedia tools for use in our
classrooms. I also consider it important that these tools are regularly maintained and updated.” [T. 2]

“I would like administrators to organize the necessary training so that we can use multimedia tools
effectively. These trainings allow me to integrate new technologies into my lessons more quickly and

efficiently.”

“I expect prompt and efficient technical support for any technical issues we may encounter with
multimedia tools. If problems are not resolved quickly, my lesson flow is disrupted.” [T. 1]

“I expect school administrators to allocate an adequate budget for multimedia tools and ensure that
these tools are selected in alignment with our school’s educational goals. Additionally, I would like to
be informed about how these tools can enhance students’ learning experiences.” [T. 12]

Okul Yéneticilerinin Dijitallesme Siirecinde Ogretmenlerin Motivasyon ve Giiven Konularinda
Ogretmenlerin Beklentileri

In the digitalization process, teachers’ expectations from school administrators regarding motivation

and confidence are identified as trust and understanding, support and encouragement, knowledge and training,
and communication and feedback.

73



Trakya Journal of Education, 16(1) 2026, 44-80

Figure 8.

Teachers’ Expectations from School Administrators Regarding Motivation and Confidence

Teachers' Expectations
Trust and Support and Knowledge Communication
Understanding Encouragement and Training and Feedback

It is important for administrators to provide continuous support and encouragement to teachers in the
use of digital tools, demonstrating the benefits of these technologies to help teachers feel more confident.
Recognizing teachers’ achievements and rewarding small successes in educational processes increases their
motivation. Additionally, administrators’ provision of clear and understandable information about the use of
digital tools enables teachers to use these technologies more effectively and reinforces their confidence in the
process. The continuity of such support and encouragement contributes to the development of teachers’ digital
skills and the improvement of educational quality. Teachers’ statements related to the emerging codes are
presented below.

Teachers’ Suggestions for More Effective Management in Developing Digital Competencies
During the Digitalization Process

In teachers’ suggestions for ensuring more effective management in developing digital competencies
during the digitalization process, the following points were emphasized: providing access to the most up-to-date
educational materials and resources related to digital tools; continuously updating and modernizing the
technological infrastructure; determining the communication tools and protocols to be used in the process and
providing teachers with detailed information about these protocols; organizing specialized leadership training
for administrators on the use of digital tools; ensuring that digital tools made available to teachers are user-
friendly; managing the risks associated with the use of digital tools and identifying preventive measures;
developing strategies for pedagogical integration of digital tools into instructional processes; encouraging
teachers to utilize digital tools to analyze student performance data; providing technical and pedagogical support
tailored to individual teacher needs; and fostering an institutional culture that supports digitalization,
encouraging its adoption by all school personnel.
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Figure 9.

Teachers’ Suggestions for Developing Digital Competencies

[Teachers‘ Recommendations J

[Access to Current Educational Materials and Resources]

I

[Updating and Modernizing Technological Infrastructure J
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(Establishing Communication Tools and Protocols )

[Organizing Leadership Training J

(Providing User-Friendly Digital Tools j

I
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I

( Pedagogical Integration Strategies J
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[Providing Customized Technical and Pedagogical Supportj
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Administrators’ investment in the school’s internet and technological infrastructure, preference for user-
friendly digital tools, provision of guidance and support to teachers in analyzing student performance data, and
the creation of an institutional culture that encourages the participation of all staff in the digitalization process
play a crucial role in promoting the effective use of digital technologies in education and enhancing student
achievement. Teachers’ statements related to the prominent codes are presented below.

“When we start using digital tools, we frequently experience internet connectivity issues. I believe our
school’s infrastructure needs to be strengthened. I hope our administrators will invest in this area and
improve our technological infrastructure.” [T. 5]

“Some digital tools seem very complex, which makes them difficult for me to use. I think that if more
user-friendly tools are selected, both my students and I will be able to use them more efficiently. I expect
our administrators to prioritize such tools.” [T. 6]

“I want to use digital tools to analyze student performance data, but I need help in selecting the right
tools and methods. I expect more guidance and support from administrators in this regard so that I can
use the data more effectively and improve my students’ success.” [T. 1]

“To ensure that our school fully embraces the digitalization process, a culture that encourages the
participation of all teachers and staff in this process needs to be established. I expect our administrators
to build an institutional culture that supports this process and encourages everyone to adapt to this
change.” [T. 14]
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DISCUSSION AND CONCLUSION

This study aims to reveal the roles of school administrators in the digitalization process by focusing on
teachers’ perspectives. The findings derived from teachers’ views cover administrators’ roles in the
digitalization process, the integration of selected technological tools into the curriculum, the adequacy of
technology training provided to teachers and its impact on instructional quality, the management of budgets
allocated for digitalization and the efficient use of resources, and administrators’ communication with teachers,
students, and parents, as well as their ability to ensure transparency and collaboration. Within this context,
teachers’ perspectives have been discussed in detail regarding the roles of school administrators in the
digitalization process.

When examining school administrators’ roles in digitalization, budget constraints and consultation
processes with teachers emerge as two critical aspects. Similar findings have been noted in the literature. For
example, Leithwood et al. (2006) indicated that one of the major challenges for school administrators during
the digitalization process is budget planning. This research highlights the difficulty of managing the provision
of technological infrastructure and digital tools in schools due to budget limitations. Anderson and Dexter
(2005) also examined how financial decisions during the digitalization process affect the strategic leadership
roles of school administrators. The lack of sufficient funding for integrating digital tools and technological
infrastructure into instructional processes complicates administrators’ decision-making. Fullan (2012)
emphasized that educational leadership should maintain continuous consultation with teachers and stressed the
critical role of teachers in the digitalization process. According to Fullan, school administrators can achieve
more successful outcomes in digitalization by collaborating with teachers. Similarly, Vanderlinde and Braak
(2010) highlighted the importance of communication and collaboration between school administrators and
teachers in digitalization processes. Their studies show that consultations with teachers enhance the impact of
technological transformation on instructional practices. In a world where digitalization is rapidly advancing, it
is crucial to reconsider organizational management and structures (Birinci, 2023). Budget constraints,
particularly regarding the updating of technological infrastructure and tools or the acquisition of new
technologies, directly affect school administrators’ decision-making processes. Limited budgets compel
administrators to seek cost-effective solutions and use available resources efficiently. This situation requires
considering not only the cost but also the educational value that a technology can provide. Mese (2009) found
that financial insufficiencies constitute one of the most significant administrative challenges for school
principals.

Interviews with teachers play a vital role in the selection and integration of technological tools (Cantiirk,
2016). The study emphasizes that school administrators’ use of information and communication technologies
in management processes significantly influences their technology leadership behaviors. Teachers’ feedback
provides administrators with valuable guidance on which technological tools are most suitable for educational
processes and how these tools can be integrated with instructional methods. Establishing effective
communication and collaboration with teachers ensures that technology choices align with educational goals
and that technological investments positively impact instructional quality.

Ozgan and Aslan (2008) found that school administrators’ communication skills positively affect teacher
motivation, highlighting the importance of principals’ ability to communicate effectively. Therefore, school
administrators’ capacity to manage budget constraints and maintain effective communication with teachers is
critical to the success of the digitalization process. These two dynamics demonstrate that digitalization is not
merely a technical issue but also requires strategic planning and human resource management. Similarly, Altun
(2003) reported that school principals prioritize and attempt to implement participatory decision-making
techniques, reinforcing the importance of collaborative practices in school leadership.

Technology training programs organized by school administrators for teachers play a critical role in
successfully implementing digital transformation in education. These trainings enable teachers to understand
new technologies, enhance their pedagogical skills, and improve student learning outcomes. However, the
effectiveness and scope of these trainings depend on how administrators plan and implement the programs. The
content of technology training should align with teachers’ needs and instructional goals. Administrators should
conduct a comprehensive preliminary analysis to accurately assess teachers’ current technology usage levels
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and specific needs. This analysis allows for the personalization of training programs and ensures that the diverse
requirements of individual teachers are addressed. For example, while some teachers may need to acquire basic
computer skills, others might require advanced training in programming or the use of specialized educational
technologies. Teachers should be able to directly apply what they learn in the classroom, reinforcing their skills
and transferring knowledge to students. An effective technology training program should provide not only
theoretical knowledge but also concrete guidance on how to integrate new tools into lesson plans. Omarkdy
(2023) similarly concluded that school administrators and teachers require in-service training to develop
technological competencies. Beytekin and Cigdem (2020) found that administrators rarely direct teachers
toward in-service training opportunities, highlighting a gap in current practices. Continuous support and
provision of resources are vital for the long-term success of technology training. Administrators should offer
ongoing assistance to teachers, helping them address technical issues and pedagogical challenges. Moreover,
fostering an environment that encourages collaboration and knowledge sharing among teachers can enhance
learning and adaptation processes.

In the digitalization process, school administrators’ communication with teachers, students, and parents
plays a pivotal role in the successful adoption and implementation of educational technologies. Effective
communication enhances mutual understanding, ensures transparency in the process, and actively engages all
stakeholders. Firstly, administrators should establish effective communication with teachers. This includes
informing teachers about digital tools and resources, identifying their training and support needs, and providing
guidance during adaptation to technological innovations. Teachers’ perspectives and suggestions regarding
digital transformation should be considered by administrators and reflected in technology integration programs.
Ceylan (2019) emphasizes that administrators’ problem-solving, communication, collaboration, and creativity
skills increase external support for the school and help position it as a preferred institution supported by parents
and community organizations. Administrators can also organize digital literacy programs and workshops for
students, enabling them to learn how to use digital tools and better understand their role in education. Listening
to students and incorporating their feedback is essential for the integrity of the digitalization process.
Communication with parents ensures their understanding and support of digital initiatives. Administrators can
provide regular updates through parent meetings, e-newsletters, and digital platforms, clearly explaining how
digital tools are used in students’ education, their benefits, and potential risks. This enhances parents’ trust and
engagement in the process. The findings of Ucgkan (2010) align closely with this study. Uckan highlighted that
primary school administrators experienced infrastructure deficiencies in technology leadership but still took
leadership in change processes. Similarly, the present study found that while administrators take initiative in
selecting and integrating technological tools, these efforts are not fully reflected in instructional practices, and
pedagogical implementation within classrooms remains insufficient. Both studies note the underutilization of
digital infrastructure and gaps in integrating technology into educational processes. Ugkan also found that
administrators used technology effectively in ensuring security and ethical standards but were less competent
in instructional applications—a finding that parallels the current study’s observation that administrators need to
take a more active role in communication and security during digitalization. Overall, both studies emphasize
that school administrators often fall short in digital leadership, technological infrastructure management, and
pedagogical integration, highlighting the need to develop their leadership capacities to manage these processes
more effectively. Teachers expect administrators to use technology not only for administrative tasks but also
actively within educational processes. This expectation includes administrators’ mastery of instructional
technologies and their leadership in integrating these tools into the curriculum. Teachers believe that
administrators’ effective use of digital tools will inspire and guide both teachers and students in using these
tools. They also expect administrators to provide continuous updates on technological developments, sharing
this information with teachers to support their digital skill development and build confidence in applying new
tools in their lessons.

According to the findings of the study, teachers expect school administrators to provide greater support in
developing digital competencies during the digitalization process. In this context, it was emphasized that
technology training should be conducted frequently and effectively, up-to-date digital tools should be
introduced, and guidance should be provided on how to use these tools in the classroom. Teachers also expect
clear communication, continuous support, and encouragement from administrators to enhance their motivation
and confidence throughout the digitalization process. Furthermore, administrators are expected to recognize
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teachers’ achievements and assist them in overcoming challenges related to the use of digital tools. Teachers
highlighted that administrators need to make greater efforts to boost their motivation and confidence,
particularly by providing regular feedback, celebrating successes, and offering continuous support for the
effective use of digital tools. For more effective management in developing digital competencies, teachers
recommended that administrators provide regular and comprehensive technology training programs, share best
practices for using digital tools in classroom settings, strengthen the technological infrastructure, maintain
continuous communication with teachers, and actively consider teachers’ feedback regarding the digitalization
process. Based on these findings, the following recommendations can be considered to support successful
leadership of school administrators during the digitalization process:

e Continuous training and professional development programs should be organized to help teachers
improve their knowledge and skills in using digital tools. These programs should cover both technical
skills and strategies for pedagogical integration.

e School administrators should take a leadership role in the digitalization process and develop long-term
strategic plans. These plans should encompass the selection, integration, and use of digital tools.

e Teachers should be actively involved in the digitalization process. Their opinions and feedback should
be considered in the selection and implementation of digital tools.

e Teachers should receive regular updates on digitalization processes, and transparent communication
should be maintained throughout.

e Administrators should provide the necessary resources and technical support for the effective use of
digital tools.

e Teachers’ achievements in using digital tools should be recognized and rewarded.

e Clear and understandable information should be provided regarding the use of digital tools.

¢ Administrators should continuously support and encourage teachers, creating a supportive and
motivating school environment to increase participation in the digitalization process.

78



Faruk Kalkan, Zuhal Topcu

REFERENCES

Altun, S. (2003). [Ikdgretim okulu miidiirlerinin doniisiimcii liderlige verdikleri 5nem ve uygulama diizeyleri.
1lkogretim-online, 2(1), 10-17.

Anderson, R. E., & Dexter, S. L. (2005). School technology leadership: An empirical investigation of prevalence
and effect. Educational Administration Quarterly, 41(1), 49-82.

Anderson, T., & Dron, J. (2011). Three Generations of Distance Education Pedagogy. The International Review
of Research in Open and Distributed Learning, 12(3), 80-97.

Beetham, H., & Sharpe, R. (2013). Rethinking Pedagogy for a Digital Age: Designing for 21st Century
Learning. Routledge.

Beytekin, O. F., & Cigdpm, F. A. (2020). Ortaokul Yoneticilerinin Dijital Orgiit Yeterliliklerinin Endiistri 4.0
Perspektifinden Incelenmesi. 5th International Management and Social Research Conference’nda
sunuldu. Istanbul.

Birinci, A. (2023). Dijitallesen diinyada orgiit yapilarinin yeniden ele alinmasi. Yénetim ve Egitim Dergisi,
18(3), 110-121.

Bush, T. (2011). Theories of Educational Leadership and Management. Sage Publications.

Biiyiikoztiirk, S., Kilig-Cakmak, E., Akgiin, 0., Karadeniz, S. & Demirel, F. (2011). Bilimsel arastirma
yontemleri. Pegem.

Cantiirk, D. (2016). Okul yoneticilerinin dijital liderlik becerileri. Egitim Teknolojileri Arastirma Dergisi, 9(2),
23-34.

Ceylan, M. (2019). 21. yiizyil becerileri baglaminda okul yoneticilerinin degisen rollerinin ogretmen
goriislerine gore incelenmesi. [Yayimmlanmamis Yiiksek Lisans Tezi]. Trakya Universitesi Sosyal
Bilimler Enstitiisii,

Chakraborty, P., Mittal, P., Gupta, M. S., Yadav, S., & Arora, A. (2021). Opinion of students on online education
during the COVID-19 pandemic. Human Behavior and Emerging Technologies, 3(3), 357-365.

Creswell, J. W. (2021). Arastirma deseni nitel, nicel ve karma yontem yaklagimlar: (Selguk Besir, Cev. Ed.).
Egiten Kitap.

Calik, T., & Sezgin, F. (2005). Kiiresellesme, bilgi toplumu ve egitim. Kastamonu Egitim Dergisi, 13(1), 55-
66.

Dabbagh, N., & Kitsantas, A. (2012). Personal Learning Environments, Social Media, and Self-Regulated
Learning: A Natural Formula for Connecting Formal and Informal Learning. The Internet and Higher
Education, 15(1), 3-8.

Day, C., Gu, Q., & Sammons, P. (2016). The Impact of School Leadership on Pupil Outcomes: Final Report.
University of Nottingham.

Demir, C., Yilmaz, K., & Cevirgen, A. (2010). Liderlik yaklasimlar: ve liderlik tarzlarina iliskin bir aragtirma.
Alanya Isletme Fakiiltesi Dergisi, 2(1), 129-152.
El Aouifi, H., El Hajji, M., Es-Saady, Y., & Douzi, H. (2021). Predicting learner’s performance through video

sequences viewing behavior analysis using educational data-mining. Education and Information
Technologies, 26(5), 5799—-5814. https://doi.org/10.1007/s10639-021-10487-w

Epstein, J. L. (2011). School, Family, and Community Partnerships: Preparing Educators and Improving
Schools. Westview Press.

Ertmer, P. A., & Ottenbreit-Leftwich, A. T. (2010). Teacher Technology Change: How Knowledge, Confidence,
Beliefs, and Culture Intersect. Journal of Research on Technology in Education, 42(3), 255-284.

Fullan, M. (2013). The New Meaning of Educational Change. Teachers College Press.

Garrison, D. R., & Anderson, T. (2003). E-Learning in the Twenty-First Century: A Framework for Research
and Practice. Routledge.

Glatthorn, A. A., & Joyce, B. R. (2005). Curriculum Leadership: Development and Implementation. Sage
Publications.

79



Trakya Journal of Education, 16(1) 2026, 44-80

Hargreaves, A., & Fullan, M. (2012). Professional Capital: Transforming Teaching in Every School. Teachers
College Press.

Hattie, J. (2009). Visible Learning: A Synthesis of Over 800 Meta-Analyses Relating to Achievement. Routledge.

Hoffman, D. L., & Novak, T. P. (2018). Consumer and object experience in the mternet of things: an assemblage
theory approach. Journal of Consumer Research. 44, 1178 1204.

Hoy, W. K., & Miskel, C. G. (2013). Educational Administration: Theory, Research, and Practice. McGraw-
Hill Education.

lansiti, M., & Lakhani, K. R. (2017). The truth about blockchain. Harvard Business Review.
https://hbr.org/2017/01/the-truth-about-blockchain (Erisim Tarihi: 15.09.2023)

Koehler, M. J., & Mishra, P. (2009). What Is Technological Pedagogical Content Knowledge (TPACK)?.
Contemporary Issues in Technology and Teacher Education, 9(1), 60-70.

Leithwood, K., Jantzi, D., & Steinbach, R. (2006). Changing leadership for changing times. McGraw-Hill
Education.

Leithwood, K., Louis, K. S., Anderson, S., & Wahlstrom, K. (2004). How Leadership Influences Student
Learning: A Review of the Research. Wallace Foundation.

Li, F. (2016). Structure, function, and evolution of coronavirus spike proteins. Annu Rev Virol. 29;3(1), 237-
261.

Luckin, R., Holmes, W., Griffiths, M., & Forcier, L. B. (2016). Intelligence Unleashed: An Argument for Al in
Education. Pearson.

Merriam, S. B. (2018). Nitel arastirma: Desen ve uygulama igin bir rehber (S. Turan, Cev. Ed.). Nobel
Yayincilik.

Mese, R. (2009). Okul miidiirlerinin idari sorunlari. Egitim Bilimleri Dergisi, 4(1), 33-48.
Miles, M. B. & Huberman, A. M. (2015). Nitel veri analizi (S. A. Altun & A. Ersoy, Cev.). Pegem.

Neuman, L. (2014). Toplumsal arastirma yontemleri: Nitel ve nicel yaklasimlar cilt I (S. Ozge, Cev.). Yaymn
Odasi.

Omarkoy, C. (2023). Dezavantajli bolgelerdeki okullarda teknoloji kullaniminin toplumsal esitlik temelinde
degerlendirilmesi. [Yaymlanmamus yiiksek lisans tezi], Trakya Universitesi Sosyal Bilimler Enstitiisii,

Omarkdy, F. (2023). Dijitallesme siirecinde dgretmenlerin teknoloji egitimi ihtiyaglari. Egitimde Yenilikler
Dergisi, 12(1), 65-78.

Ozgan, H., & Aslan, M. (2008). Okul yoneticilerinin iletisim becerileri. Egitim Bilimleri Arastirma Dergisi,
7(1), 50-64.

Papert, S. (1980). Mindstorms: Children, Computers, and Powerful Ideas. Basic Books.

Patton, M. Q. (2018). Nitel arastirma ve degerlendirme. (M. Biitiin & S. B. Demir, Cev.) Pegem Akademi.

Selwyn, N. (2011). Education and Technology: Key Issues and Debates. Continuum International Publishing
Group.

Selwyn, N. (2016). Education and Technology: Key Issues and Debates. Bloomsbury Academic.

Siemens, G. (2013). Learning Analytics: The Emergence of a Discipline. American Behavioral Scientist, 57(10),
1380-1400.

Ugkan, S., (2010). [lkégretim ve ortadgretim okullarinda teknoloji liderlerinin belirlenmesi (Sakarya ili rnegi).
[Yaymlanmamus yiiksek lisans tezi], Sakarya Universitesi Sosyal Bilimler Enstitiisti,

Vanderlinde, R., & Van Braak, J. (2010). The e-capacity of primary schools: Development of a conceptual
model and scale construction from a school improvement perspective. Computers & Education, 55(2),
541-553.

Westerman, G., Bonnet, D., & McAfee, A. (2014). Leading Digital: Turning Technology into Business
Transformation. Harvard Business Review Press.

Yildirim, H., & Simsek, M. (2016). Sosyal bilimlerde nitel arastirma yontemleri. Seckin Yaymecilik.
Zhao, Y. (2009). Catching up or leading the way: American education in the age of globalization. ASCD

80



	1529729TR
	Araştırmanın Deseni
	BULGULAR

	1529729ENG
	Research Design
	RESULTS


