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of the curriculum in line with the obtained data. To achieve this aim,
phenomenology method, one of the qualitative research methods, was
preferred in the study. The research group of this study consists of 1st,
2nd, 3rd and 4th year students studying in the German Language and
Literature undergraduate program at Firat University who have

%%ucati on experience related to the subject of the study. The data of this study were
curriculum ' obtained by semi-structured interview technique. The data obtained by

] using the interview technique in the study were analyzed by descriptive
German language and literature,  analysis method. It has been determined that the curriculum implemented
Language skills. in the German language and literature undergraduate program generally
contributes positively to German grammar according to all participants,
but does not contribute to the use of the language. It has been concluded
that the implemented curriculum does not serve the purpose of the
undergraduate program in terms of the acquisition of language skills,
literature and linguistics courses. It has been found that the official
program and the implemented program are different from each other. In
this context, it is suggested that the German language and literature
curriculum of Firat University be updated by taking into account the data
obtained from the study, the curriculum of other universities, and the
conditions and expectations of today's business and educational world of
German language and literature.
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Introduction
In the past, learning a foreign language was considered important by country administrators, high-level
officials, and people doing scientific research or doing business with foreign countries. In our country,
including during the Ottoman Empire, there was a need for people who spoke many foreign languages.
The teaching and learning process of the German language also first coincides with the Ottoman period.
German language teaching began at the language school established in 1864 during the Ottoman Empire
(Akgiines & Sabuncuoglu, 2020). Throughout history, bilateral relations with Germany have continued
in areas such as military, politics and trade. As a result, with the intensification of political relations
between the German Empire and the Ottoman Empire in the 19th century, German was first considered
a compulsory course in the Military Academy (Can, 2020). Today, when the departments in universities
in Turkey are examined, it is seen that there are undergraduate programs in German language in three
departments: German Language Teaching, Translation and Interpreting, and German Language and
Literature. The foundations of the German Language and Literature department in our country were laid
between 1935-1936 at Ankara University Faculty of Language, History and Geography, and in 1942 at
Istanbul University Faculty of Letters (Tapan & Kuruyazici, 2020). During the process, departments

! Firat University- fatmakaraman33@gmail.com, https:/orcid.org/0000-0002-0461-5593

337


mailto:salihasryldz@gmail.com

S/,

avly: MSKU Journal of Education
¥ ISSN 2148-6999 Volume 11, Issue 2, (2024) November

continued to be opened at other universities in Turkey. It is understood that by 2024, there will be
undergraduate programs in German Language and Literature at 13 universities. These universities are:
Akdeniz, Ankara, Atatlrk, Aydin Adnan Menderes, Ege, Firat, Hacettepe, Istanbul, Marmara, Sakarya,
Selcuk, Sivas Cumhuriyet and Tekirdag Namik Kemal University (OSYM, 2021). Most of the
undergraduate students currently studying in these departments are the same as the student profile in the
founding years. As Tapan and Kuruyazici stated in their 2020 study, “The students of this first phase
were those who had learned German in schools in Turkey, in German classes, had no experience in
Germany, and had difficulty understanding, speaking, and writing German. Since they had difficulty in
the classes, the program had to include courses that would improve their language skills in addition to
theoretical courses”. In this case, it is important to reconsider the role of the curriculum, which is
prepared by taking into account the readiness level, knowledge, skills and deficiencies of the target
audience, in order for the undergraduate program to achieve the expected outcomes. Because the content
of the curriculum and determining the rights and wrongs in its implementation are as important as the
foreign language itself.

The curriculum aims to provide students with the knowledge and skills they may need in life (Glizel &
Karadag, 2013). Achieving the targeted skills in the German Language and Literature department
depends on the correct study of the curriculum. Observation of the curriculum is necessary to determine
whether changes are made to the curriculum, because the curriculum may need to be updated or changed
over time. As Guzel and Karadag stated, if the content of the program falls short of meeting the
requirements of the age or if negative findings are obtained from observations regarding the application,
the curriculum may need to be updated or changed entirely (2013).

It is inevitable to make changes in the curriculum due to the developments in the field of education, the
change and increase in goals, and the changing needs of society, business and students (Karaman, 2018).
Due to many reasons such as renewed field knowledge, changing characteristics and expectations of the
target audience, and changes in technology and the age, the creation of new programs or improvements
on previous programs at certain intervals in the education and training process contributes to the quality
of the teaching process (Alkan & Arslan, 2014). In this context, examining the curriculum and
determining how it is evaluated from the students' perspective is necessary for the acquisition of the
targeted skills. The importance of this study is that by examining the curriculum, determining its
compatibility with the content can reveal deficiencies or incompatibilities in the program and positive
changes can be made. When evaluating the program, attention is paid to issues such as the
appropriateness of the content, meeting the needs and expectations of students and society, and the
logical framework of the content (Seker, 2013:189). In this context, the aim of this research is to
determine the opinions of undergraduate students studying in the German Language and Literature
department regarding the German Language and Literature curriculum, which is a curriculum created
by arranging the course subjects targeted to be taught at any level of education, in line with the objectives
of the curriculum, taking into account time and process elements (Kiiciikahmet, 2009; Varis, 1998).
Therefore, an attempt was made to determine the opinions of students, who are at the center of education,
about their own department courses using a 10-question semi-structured measurement tool.

Purpose of the Study

As in many other areas, renewal and development efforts require continuity in the field of education.
The German Language and Literature Department at Firat University started accepting students in 2005
and continues its education actively in 2024. From its first year of establishment, 2005, until today, it
has continued its education and training process with the same curriculum for 19 years. The hypothesis
of this research is that the curriculum implemented in the Department of German Language and
Literature at Firat University does not meet the current business world, student expectations and the
aims and objectives of the undergraduate program. Therefore, the purpose of this study is to evaluate
the German curriculum implemented in the Firat University German Language and Literature
undergraduate program in line with the experiences and opinions of the students and to contribute to
program development studies by determining the efficiency and purpose of the implemented curriculum
in line with the obtained data and making suggestions for the improvement or development of the
curriculum. The research questions of the study are as follows:

1. What are the positive views of the participants regarding the implemented curriculum?
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2. What are the negative views of the participants regarding the implemented curriculum?

3. What are their views regarding the effectiveness of the curriculum?

Method

In this study, phenomenology method was preferred among qualitative research methods.
Phenomenology is the revealing of the experiences and opinions of the participants in the research
regarding the research topic with specific data collection tools prepared in accordance with the purpose
of the research (Creswell, 2021). Data is obtained by conducting interviews with participants to reveal
their experiences and opinions on the research topic (Blytkoztirk et al. 2013). Therefore, in this study,
data were obtained using the interview technique. The ethics committee approval for this study was
obtained from the Firat University Social and Human Sciences Research Ethics Committee with the date
27.06.2024 number 25483 and decision 20.

Research Group

The research group of this study was formed according to the maximum diversity sampling method,
which is one of the purposeful sampling methods (Buytikozturk, et al. 2012) that allows detailed research
to be conducted by selecting comprehensive groups suitable for the purpose of the research to obtain
data. In maximum variation sampling, the topics that form the basis for the study are comprehensively
defined (Patton, 2014). In this context, the research group of this study consists of a total of 131 students,
38 from the first year, 33 from the second year, 26 from the third year and 34 from the fourth year,
studying in the German Language and Literature undergraduate program at Firat University, who have
experience related to the subject of the study. To identify the participants' grade levels and the
participants' serial numbers, each participant was named, for example, K1-5, K2-8, K3-11, K4-23.
Data Collection Tools

The data of this study, in which the curriculum implemented in the German Language and Literature
undergraduate program was evaluated in line with the opinions of the students, was obtained through a
semi-structured interview technique. The interview questions were prepared by examining the
researcher's experiences during the course of teaching students studying in the curriculum in question
and the findings and results of the research on curriculums in the literature. Expert opinions on the
interview questions were obtained by two researchers who are field experts, and then the data collection
tool was finalized. The interview questions in the semi-structured interview form are listed below:

1.Do you think that the German Language and Literature Undergraduate Curriculum contributed to your
learning of German?

2. Do you think that the courses progress from easy to difficult according to the grade level?

3. Which courses in the German Language and Literature undergraduate program do you have difficulty
learning?

4. Does the course title match what is explained in the course conducted by the instructor?

5. Do you think that the content of the course conducted by the instructor is appropriate for the purpose
of the course?

6. Do you think there are any courses that should be removed from the German Language and Literature
undergraduate curriculum?

7. Which courses or courses do you think are productive for you?

8. Which courses or courses should be added to the German Language and Literature undergraduate
curriculum?

9. Which language skills do you think the courses you took in the German Language and Literature
department contributed to the development of?

10. Which language skills do you think the courses you took in the German Language and Literature
department did not contribute to the development of?

Analysis of Data

In this study, the data obtained using the interview technique were analyzed using the descriptive
analysis method. The descriptive analysis method is the summarization of the obtained data by grouping
them under themes and their interpretation and evaluation (Kartal, 2021). The data obtained from each
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participant was given a page number and numbered. The category key was prepared in line with the
data. The answers of each participant were converted into categories. In the process of creating themes
and categories, the opinions of two researchers who are experts in the field of German language and
literature were taken and the themes and categories were finalized.

Findings

In this section, the data obtained from the interviews with the participants were analyzed using the
descriptive analysis method. The data were divided into themes, categories and subcategories and
presented in a table.

Table 1. Contributions of the German Language and Literature undergraduate curriculum to German
language teaching

Theme Categories Subcategories f
THEMEL: 1st class Yes Contribution to grammar 24
Contributions of No Inability to get efficiency 22
the German Not suitable for level 25
Language and No listening or speaking lessons 31
Literature Lack of subject integrity 29
undergraduate
curriculum to 2 st class Yes Contribution to grammar 29
German language No Not suitable for level 27
teaching Not being successful in classes 30
Not need-oriented 28
Lack of correlation between 24
courses
Not developing speech 29
Classes are not carried out 27

systematically

3 st class Yes Developing grammar 21
No Not developing speaking skills 19

4 st class Yes Contribution to grammar 27
No Not developing speaking skills 30

Having unnecessary lessons 28

In the first question, participants were asked whether the German language and literature undergraduate
curriculum provided them with any gains in terms of language teaching. While it was concluded that all
participants made a positive assessment that the program contributed to grammar, it was determined that
it did not improve speaking skills, which is a common data for all classes. First graders stated that there
were no teaching environments for listening and speaking, that a holistic learning process did not take
place due to the lack of connections between lessons in general and subjects in particular, and that course
contents were not created in accordance with their levels, and that they were not productive. The reason
why the first year participants expressed negative opinions in this regard can be explained by the fact
that they did not receive preparatory education in the curriculum in question. As a matter of fact,
Karaman's (2023) research on preparatory education in German language and literature departments
concluded that the absence of preparatory education negatively affects the success of many field courses
such as grammar, literature and the acquisition of language skills. First and second graders stated that
the courses were not suitable for their levels, there was no integrity due to the lack of a spiral connection
between the courses, and they were unsuccessful because the courses were inefficient. In the context of
the questions posed to them, the 3rd graders stated that the only negative aspect of the program was that
the courses did not develop their speaking skills; while the 4th graders stated that in addition to not
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developing speaking skills, the program also included unnecessary courses. The participants' views on
this theme are given directly below.

K1-6: “It doesn't contribute much, because our level is not very good and the lessons are difficult. |
wish we could take the easy ones according to our level and progress with a good infrastructure.” While
K1-6 stated that the course contents were above their German knowledge level and therefore they were
not productive, they suggested that it would be beneficial for them to determine the students' prior
knowledge by conducting a needs analysis and to create course contents in this direction according to
the results obtained.

K1-11: “I think some courses contribute, but some courses are very inefficient.” K1-11 stated
that there are differences in terms of efficiency between courses, and that while they are generally
efficient in some courses, they are not efficient in others.

K1-13: “No, it does not contribute at all. At A1.1 level, we are given long paragraphs. We come not to
learn, but to be absent. If it is going to be like this, it is more logical that there is no obligation to attend,
we learn at home and give the exams ourselves.” K1-13 explained the reason for attending classes not
because the classes contribute to the learning process but because of the obligation to actually attend
classes that the education system requires. He stated that if there was no obligation to attend classes, he
could be more successful with the individual learning method by taking responsibility for his own
learning process.

K1-14: “I think it would be beneficial if we had extra lessons for listening and speaking skills.” K1-14
thinks that the program would be more beneficial for them if the listening and speaking lessons, which
are missing in the implemented curriculum, were included in practice. In fact, when the official
curriculum is examined, it is understood that there is a course called "ADE 108 Speech-Phonetics".
However, as understood from the participant opinions, in the applied curriculum, it is seen that the
students do not encounter a teaching environment suitable for the content and purpose of this course.

K1-18: “Even though it is not enough, yes. The reason why it is not enough is that it is high for our level
and most of the time we do not understand anything in the lesson.” \When the participants' opinions are
examined, it is understood that even those who expressed positive opinions actually expressed the points
they saw as deficient. For example, after giving a positive answer, K1-18 stated that the learning
situations were not arranged in accordance with their levels to activate their prior knowledge, and
therefore, the course content could not be associated with the knowledge they had in their minds, and
thus it was not possible to acquire new knowledge and skills.

K1-21: “I don’t think it contributes in terms of language skills, but I think it contributes in terms of
grammar.” In general, all participants stated that the curriculum contributed to teaching grammar. K1-
21 emphasized that although the curriculum was good in terms of grammar, the implemented curriculum
did not provide the expected output for the development of four basic language skills: listening,
speaking, reading and writing.

K1-23: “The subjects are scattered and there is no systematic progress, so efficiency cannot be
obtained.” K1-23 emphasized that the subjects constituting the content of the courses do not contribute
to the student's acquisition of knowledge and skills because they do not support each other, that the
subjects that are not associated with each other are not structured in the mind as advocated by the brain-
based approach (See Batdi, 2019), and therefore the expected learning process does not occur.

K2-5: “We had a hard time in the first year because we came with zero knowledge of German. Since we
did not have a foundation and I did not have a good command of the subjects, we had many deficiencies
and these deficiencies still continue, so the lessons are becoming more and more incomprehensible.”
They stated that they felt the deficiency caused by not receiving K2-5 preparatory education more and
more as they went up the grade level, and that they experienced difficulties because their German

341



-‘3’ MSKU Journal of Education
1 ISSN 2148-6999 Volume 11, Issue 2, (2024) November

knowledge was not at the level required for the grade level they were currently attending. The participant
drew attention to the incompatibility between the target audience and the implemented curriculum.

’

K2-6: “No, I don't think so. I think I can learn German more easily and quickly with an outside course.’
K2-6 expressed his views by comparing the education he received in the German language and literature
undergraduate program with the education he would receive in any other course center. According to
him, considering the time and energy he spent on the undergraduate program, he could have achieved
better results in any foreign language course center during this period.

K2-9: “We are having trouble learning German. The aim of the department is to study literature and
culture rather than learning the language, but since we do not know the language, this is not possible.”
K2-9 emphasized that the purpose and outcomes of the program he studied were not only teaching
foreign languages, but also teaching literature, and that these purposes and outcomes could not be
fulfilled due to insufficient foreign language knowledge. Therefore, insufficient language knowledge
also negatively affects the learning of field courses.

K2-16: “In a way, yes. I can't say it completely. Because there are many deficiencies in education. This
affects us psychologically and reduces our interest in lessons.” K2-16 also expressed a positive opinion
about the contributions of the curriculum. However, he stated that there were deficiencies in the
organization of the learning environments that constituted the implementation process of the curriculum,
and that as a result of these deficiencies, an undesirable mood arose in them due to the lack of a sense
of achievement, and this decreased their interest and motivation in the lessons.

K2-22: “Yes, but I think this contribution is a bit insufficient.” K2-22 also has the same views as the
participant above. In fact, although this participant thought that the curriculum contributed, he stated
that it was not enough to achieve the expected learning outcomes at some points.

K2-29: “It contributes because the lessons are generally grammar-oriented.” K2-29 stated that the
curriculum contributes to the foreign language learning process because many courses are conducted in
line with the content of the grammar course. This situation may cause problems in some courses as it
may cause the achievements of other courses to be incomplete.

K3-1: “Yes, but I don’t think it contributes to my speaking skills. While K3-1 answered the question
positively, she stated that the implemented curriculum did not contribute to the development of speaking
skills.

K4-7: “Yes, it helps in terms of grammar. But it does not help in terms of speaking.” K4-7 also shared
the same opinion as the participant above, stating that he improved his grammar but was not productive
in terms of speaking skills.

K4-9: “No, it did not contribute, I moved forward with special support.” K4-9 stated that she made an
individual contribution to the learning process by attending private courses within her own means, rather
than the courses she took at school.

K4-18: “I think it contributes partially. I think it would contribute even more if there were no
unnecessary lessons.” K4-18 emphasized that the curriculum contributes to their learning process, but
there are unnecessary courses in the curriculum that are not productive for them, and that better results
can be obtained if these courses are removed from the program.

K4-25: “Very few because there are courses such as direct history of the period, whereas there could
be many courses that would contribute to language development instead of these.” K4-25 also
emphasized the same point as the participant above and stated that courses such as German language
and cultural history, which do not directly support language development, should be removed from the
program because they negatively affect the achievement of the curriculum outcomes.
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K4-29: “I don’t think it provides it in some subjects, especially in reading and speaking, it is inadequate.
We always ask the question of how necessary the subjects covered in the lessons will be for us in the
future.” The opinions of the fourth-year participants are of great importance in terms of making correct
inferences about the research topic since they have experience in all courses in the curriculum and
therefore have taken all courses. For example, K4-29 emphasized that even in the fourth grade, sufficient
development was not achieved in terms of the four basic language skills such as reading and speaking,
and despite these deficiencies, they still questioned where the topics added to the course content could
be used in real life or business life.

Table 2. Progression of lessons from simple to difficult according to grade level

Theme Categories f

THEMEZ2: Progression of 1 st class Yes 18

lessons from simple to No 20
difficult according to class

level 2 st class Yes 12

No 21

3 stclass Yes 16

No 10

4 st class Yes 12

No 22

In total, 58 participants answered yes to the question about the progression of lessons from simple to
difficult across all grade levels, while 73 participants answered no. When the results in the table above
are examined, it is understood that 95.63% of the participants stated that the lessons do not progress
from easy to difficult according to the grade level. This situation contradicts the principle of teaching
that the learning input should be arranged from simple to difficult and the topics should progress (Kutlu,
2020; Sunbul, 2011). The participants' views on this theme are given directly below.

K1-15: “No, the courses we took at the beginning of the year and the courses we are taking now are
progressing differently, which causes a disconnection for the student and may cause the student to have
problems in the courses they will take in the future.” K15 stated that the progress between courses was
not compatible with the knowledge and skills they had regarding those courses, and that this caused
them to be unable to make connections between the new information they learned and the old
information they had, thus disrupting the learning process.

K1-23: “No, because it seems to us that second-grade topics are covered in the first grade.”
Transferring the learning input in the curriculum to the student without considering the student's level
and without completing the student's deficiencies makes it difficult for the student to make sense of the
learning material. As advocated by the theory of complete learning, the inclusion of new knowledge into
the learning environment after the prerequisite learning of the subjects is achieved leads the process to
success (Adigiizel, 2022; Bloom, 1972; Sever, 1997). K1-23 stated that although he was in the first
grade, he felt as if he was at the second grade level because the newly learned topics were not compatible
with the knowledge he had.

K2-8: “Absolutely not. Although the class level is not at a good level, it does not contribute because
they need to progress according to the curriculum.” He emphasized that since the course flow
progresses according to the content in the K2-8 curriculum, there is a content transfer regardless of the
student’s level, and an efficient teaching process does not take place because the class level is not suitable
for the transferred content.
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K2-10: “No, there is no systematic progress. If we study Al in one lesson, we study B1 in the next lesson
and B2 in another lesson, which negatively affects the learning process. It would be much more efficient
if we progressed level by level. ” K2-10 stated that there was a level difference between the courses even
at the same grade level, and that while one course was progressing at Al level, another course was
progressing at B2 level, and therefore there was no coordinated harmony between the courses, thus they
did not experience a systematic learning process.

K2-29: “No, I don't think so. Since our teachers try to compensate for the deficiency of the preparatory
class, there is always a return to grammar in some of our lessons. This causes the level to remain fixed
at the simple level.” K2-29 emphasized the lack of preparatory education. He stated that since they did
not receive preparatory education, they had incomplete knowledge that they needed to learn at a basic
level, and that the person in charge of the course had to go beyond the content of the course to address
these deficiencies, so they could not make any progress and their level remained the same.

K3-1: “Yes, I think we are progressing step by step.” Those who answered positively to this question
did not explain the reasons for their positive thinking. In fact, K3-1 stated that they were progressing
step by step as it should be.

K3-9: “No, I think we are always progressing at the same level. ” K3-9 also has the same opinion as K3-
1. He stated that the lessons do not flow from easy to difficult, but there is a progression at the same
level.

K4-19: “Yes, I think so. Our lessons were easier in the first grade, but they became more difficult as we
went up a grade.” The fact that the fourth-grade participant, K4-19, stated that his courses became
more difficult as he went up a grade can be explained by the fact that the students could not reach the
level of readiness to comprehend the content of the next grade courses, as the achievements required
for each grade level could not be achieved at the end of the semester.

K4-28: “Since there was no preparation in the first grade, the course was mostly grammar based. And
each course was taught at a different level, so it took me longer to learn.” It is understood that there is
no systematic flow from easy to difficult due to the fact that the participants in the undergraduate
program do not receive preparatory education, the content of the courses is given mainly on the axis of
grammar, and the students cannot reach a common level and have a heterogeneous structure.

K4-33: “No, I don't think so. Since we didn't have a preparatory class, our first and second grades were
like preparatory classes, and suddenly we started taking very difficult courses in the third grade.” Ké-
33 also stated that since they did not receive preparatory education, the courses did not progress from
easy to difficult, and that the course content of the 1st and 2nd grades was deviated from, and that the
course content for teaching basic German was taught at these two grades, so that when they came to the
3rd grade, they encountered courses with relatively difficult content, such as German literature and
cultural history.

Table 3. Subjects that are difficult to learn

Theme Categories f
THEME 3: 1stclass Reading and reviewing text 21
Subjects that are Written expression 13
difficult to learn Turkish German translation 19
Language applications 25

Grammar 10

2 stclass Speech Phonetics 24

German Turkish translation 21

Selected texts and authors 29

Turkish German translation 26
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3 st German literary history 21

class
Literary text interpretation 23
German cultural history 23
General linguistics 24
Semantics 23

4 stclass History of the German Language 31
Selected texts in contemporary German 29
literature
Comparative linguistics 30

Table 3 contains data on which courses in the German language and literature undergraduate program
are difficult to learn. According to these data, it was determined that the 1st grade students had difficulty
in “text reading and analysis, written expression, translation from Turkish to German, language
practices, grammar”; the 2nd grade students had difficulty in “speech-phonetics, translation from
German to Turkish, selected texts and authors, translation from Turkish to German”; the 3rd grade
students had difficulty in “German literary history, literary text interpretation, German cultural history,
general linguistics, semantics”; and the 4th grade students had difficulty in “German language history,
selected texts in contemporary German literature, comparative linguistics”.The participants' views on
this theme are given directly below.

K1-28: “Frankly, I would like to state that our language practice, text reading and analysis, and
translation courses are very inefficient. Although we have just started, we are progressing very quickly,
and I cannot get any efficiency due to the lack of vocabulary.” K1-28 stated that they could not benefit
from language practice, text reading and analysis, and translation courses due to various reasons such
as the lack of prior knowledge and vocabulary needed to understand the course, as well as the course
not being conducted according to the learning speed of the students.

K2-1: “Frankly, there are deficiencies in all courses except grammar. Because we have not learned the
language completely, we cannot understand our field courses. What | mean is that we learn a little bit
of everything, piece by piece, we cannot create integrity.” K2-1 stated that they did not experience the
full learning process due to the lack of systematic progression due to the course contents not being
related to each other and not being conveyed holistically. It can be said that students cannot structure
the information in their minds because there is no connection between the subjects and lessons.

K2-4: “I don’t think these two, reading and analyzing texts and speaking lessons, contribute much to
our development. Because we don’t do anything about speaking in speaking lessons. We haven'’t learned
anything except how to introduce ourselves for two years, so I don’t think speaking lessons are explained
to us very well.” K2-4 stated that they had difficulties in reading and analyzing texts and speaking
lessons. The participant explained the reasons for the problems in these courses as follows; for example,
the speaking course was not conducted in accordance with the content and purpose of the course and the
course progressed with constantly repetitive activities.

K2-28: “I have difficulty in speech phonetics and translation courses. The course title does not match
what is explained in the course.” K2-28 also expressed views parallel to the thoughts of the participant
above. According to the participant, what is practically conveyed in the speech-phonetics course does
not match the content and purpose of the course. This causes students to have difficulties in the learning
process.

K2-18: “The course on selected texts and authors is very difficult. Because German literature, authors
and poets are always directly discussed. We do not know the basic things properly, so we have
difficulty.” This participant also stated that he had difficulty understanding the course on selected texts
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and authors. According to the participant, due to not having sufficient language knowledge to grasp the
content of the course, they are very inadequate in understanding and interpreting the works of verse and
prose in German literature and are unsuccessful in this process.

Table 4. The correspondence between the course title and what is taught in the course

Theme Categories f

THEME 4: The name of the 1 st class Yes 16

course matches what is No 22
explained in the course

2st class Yes 10

No 23

3 stclass Yes 10

No 16

4 st class Yes 15

No 19

According to the data obtained regarding the correspondence between the content taught in the course
and the name of the course, 80 participants from all grade levels stated that the content conveyed in the
course and the name of the course did not correspond to each other, while 51 participants stated that
they did. The participants' views on this theme are given directly below.

K1-3: “No, it does not overlap. For example, text reading and analysis are not done in the text reading
and analysis course.” K1-3, who expressed a negative opinion about the theme, gave an example from
the text reading and analysis course and stated that although the name of this course is text reading and
analysis, in practice, text reading is not done in the course and as a result, text analysis is not done.

K1-17: “Yes, the content of our courses goes parallel to the course name.” \When the data of those who
responded positively to this question were examined, it was seen that no explanations or justifications
were made to support the participants' positive responses. For example, although K1-17 stated that the
courses were conducted in accordance with the course name, she did not provide any justification to
support this opinion.

K1-23: “German grammar overlaps. However, German Turkish, Language Applications, Text Reading
and Analysis do not overlap. The remaining courses also overlap. ” Instead of making generalizations,
K1-23 drew attention to the differences between the courses and stated that there was overlap in
grammar courses, but the course content in translation, language practices, text reading and analysis
courses did not match the name of the course.

K2-1: “In most courses, no. Yes, we study grammar in grammar lessons, we translate in translation
lessons. But for example, in our speaking lessons, we never speak and we cannot improve ourselves.”
K2-1, a second-year participant, emphasized that although there was overlap in grammar and translation
courses, speaking activities were not included in this course, although oral communication activities
were expected in the speaking course, as the name of the course suggests.

K2-19: “No, it never overlaps, for example, in the speaking phonetics class, we are supposed to do a
speech but we study grammar.” K2-19 also has the same opinion as the participant above. According to
the participant, while we expect speaking and phonetics courses to focus on teaching, grammar is taught
in the course in question, which is not what the name of the course suggests.

K2-27: “Yes, it overlaps. But there are deficiencies in the speaking and phonetics course.” K2-27
expressed a positive opinion on the theme. However, supporting the opinions of other participants, he
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stated that there were some problems between the name of the course and the course content in practice
in the speaking and phonetics course.

’

K3-20: “Partially yes, because in some courses very irrelevant topics are covered outside of class.’
K3-20 emphasized that for some courses, the course name and the topics covered in the course are
related to each other, but in some courses, topics that have nothing to do with the course name are
covered.

K4-24: “Yes, they overlap, but except for one course, the topics covered in the Semantics course consist
of grammatical or basic level exercises. However, the content of the course is different, as the name
suggests.” K4-24 stated that the names of the courses were compatible with those taught in other courses
except for the semantics course, and that while it was expected that there would be a content transfer
focused on meaning in the semantics course, as can be understood from the name of the course, grammar
and mixed exercises at the basic level were carried out.

Table 5. Whether the content of the course conducted in practice is suitable for the purpose of the course

Theme Categories f
THEME 5: Suitability of the 1 st class Yes 13
course content to the purpose No 24
of the course
2 st class Yes 12
No 21
3 stclass Yes 7
No 18
4 st class Yes 14
No 22

Another question asked the participants whether the course content and purpose of the course matched
what was taught by the instructor. 85 participants stated that the course content was not suitable for the
purpose of the course; 46 participants stated that the content of the courses conducted in practice was
different from the course content defined by the official curriculum and the outcomes accordingly. The
participants' views on this theme are given directly below.

K1-16: “Yes, they all show that they act in accordance with the purpose. Our teacher is trying to act in
accordance with the name of the course.” K1-16 stated that the course contents and learning situations
implemented in all courses were in accordance with the determined objectives and content of the course.

K1-2: “No, I don't think so because the content of some courses does not match what is taught.” K1-2
gave a negative response to the subject, despite the positive opinion of the participant above.
Accordingly, it was emphasized that, regardless of the purpose and content of the courses in the official
curriculum, the content conveyed to them in the courses they took in the applied program was different,
and the name of the course and the learning situations in the classroom environment were not compatible
with each other.

K1-12: “Since we were in the first grade without any preparation, all the lessons were taught irrelevant
topics to begin with. It was very confusing which lesson we were responsible for and what we were
responsible for.” While expressing their opinions about the curriculum, the participants explained some
of the problems they experienced as not receiving preparatory training. In fact, K1-12 stated that in the
first grade, regardless of the name of the course, the content related to teaching German at the basic level
was transferred in almost all courses, and that they experienced confusion in associating the subjects
with the courses in question because the specific subjects of each course were not explained.
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K2-2: “I don't think so in general. Because in the first grade, all the teachers went around and around
and each one explained grammar in a different way, we couldn't make any progress. And this problem
still continues in the second grade. | think we need to improve not only in grammar but also in terms of
pronunciation, speaking and meaning.” The second graders, K2-2, stated that they could not achieve
the expected gains due to the teaching of grammar in all courses in the first grade, regardless of the
course they took, and that this negativity still continued even in the second grade, and that they were not
provided with the learning environments related to comprehension and speaking skills that make
language use possible.

K2-9: “No, for example, we need to improve our pronunciation in the speech phonetics course. But we
do not do anything in terms of speaking and pronunciation. We just proceed by adhering to the course
notes.” According to the views of K2-9, which supports the above finding, the course contents in the
real classroom environment were not conveyed in a way that was compatible with the name and content
of the course; for example, in the speaking and phonetics course, a teaching environment was created
by focusing on non-interactive lecture notes instead of how to make sounds, pronouncing words
correctly and speaking activities as expected from the aims and outcomes of the course.

K2-22: “Yes, but of course there are moments when it is not enough. For example, sometimes the teacher
of the course has to give additional information beyond what is said because we cannot understand the
subject or the text given to us due to lack of knowledge.” K2-22 stated that there was a need for
complementary training on the subjects that required prerequisites, and therefore they experienced
situations where the course content was deviated from.

Table 6. Courses to be removed from the German Language and Literature Undergraduate Curriculum

Theme Categories Subcategories f
THEME 6: 1st Yes Speech phonetics 5
Courses class
recommended to German Turkish translation 3
be removed from German literary history 8
the undergraduate Selected texts and authors 4
curriculum Selected texts in contemporary German 6
literature
German cultural history 8
Comparative linguistics 4
Semantics 8
Language applications 6
German language history 8
No 21
2st  Yes German literary history 5
class
Selected texts and authors 6
Selected texts in contemporary German 7
literature
German cultural history 5
Language applications 4
Semantics 4
No 5
3st  Yes Selected texts and authors 5
class
Semantics 7
German language history 8
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German literary history 7
German cultural history 7
Comparative linguistics 5
Language applications 7
No 14
4st  Yes Semantics 9
class
Language applications 11
Comparative linguistics 8
Selected texts in contemporary German 5
literature
German cultural history 13
German literary history 14
German language history 16
Selected texts and authors
No 10

Participants were asked whether there were any courses they thought should be removed from the
German Language and Literature undergraduate curriculum. A total of 58 participants from all grade
levels stated that there were no lessons to be removed from the curriculum; 73 participants stated that
there were lessons to be removed. According to the common opinion of all classes, the courses "language
practices, selected texts and authors, German literary history, German cultural history, selected texts and
authors" should be removed from the curriculum. When the grade levels were examined separately, it
was determined that the first-year participants made suggestions that the courses “speech phonetics,
translation from German to Turkish, selected texts in contemporary German literature, comparative
linguistics, German language history” should be removed from the curriculum, the second-year
participants “selected texts in contemporary German literature”, the third-year participants “German
language history, comparative linguistics”, and the fourth-year participants “selected texts in
contemporary German literature, German language history, comparative linguistics” should be removed
from the curriculum.

Table 7. Courses that students think are productive for them

Theme Categories f

THEME 7: 1st German Grammar 38
Lessons that are class

productive Written expression 33

Reading and reviewing text 11

G-T Translation 22

Speech-Phonetics 4

Language applications 4

2 st German Grammar 31
class

Reading and reviewing text 27

G-T Translation 24

T-G Translation 26

Written expression 23

Selected texts and authors 21

General linguistics 19

Literary text interpretation 24

G-T literary text translation 21

T-G literary text translation 24
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Comparative Linguistics 19
Language Applications 5
3 st German Grammar 24
class
G-T Translation 18
T-G Translation 15
G-T Literary text translation 21
T -A Literary text translation 12
Speech- Phonetics 6
Written expression 21
Selected texts and authors 17
Literary text interpretation 19
Reading and reviewing text 22
German literary history 5
General linguistics 11
Language applications 4
German cultural history 4
Semantics 6
German language history 5
4 st German Grammar 33
class
German written explanation 28
Reading and reviewing text 2
G-T Translation 23
T-G Translation 20
Language applications 7
Selected texts and authors 25
G-T Literary text translation 21
T-G Literary text translation 26
Comparative Linguistics 18
Semantics 8
General linguistics 24
Applied linguistics 26
German language history 4
German cultural history 5
German literary history 4
Literary text interpretation 27
Speech- Phonetics 6

In Table 7, the courses that students consider to be productive are given at the level of class levels.
According to the data in this table, the courses that were productive for the first-year participants were
German grammar, written expression and translation; the courses in which they did not get the expected
efficiency were "text reading and analysis, speaking and phonetics, language practice courses."
According to the opinions of the 2nd year participants, "German grammar, text reading and analysis,
translation, written expression, selected texts and authors, literary text interpretation, literary text
translation" are productive courses, while "general linguistics, comparative linguistics and language
applications" courses are among the inefficient courses. While the 3rd grade participants evaluated the
courses "German grammar, translation courses, selected texts and authors, literary text interpretation,
text reading and analysis" as productive, they evaluated the courses "German literary history, general
linguistics, language practices, German cultural history, semantics, German language history and
language practices™" as inefficient. 4th grade participants think that the courses "German grammar,
written expression, translation, comparative linguistics, applied linguistics, literary text interpretation”
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are productive for them; and that the courses "text reading and analysis, language applications,
semantics, German language history, German cultural history, German literary history, speech-

phonetics" are inefficient.

Table 8. Suggested courses to be added to the German language and literature undergraduate program

Theme Categories f

THEME 8: 1st Reading and listening comprehension 33
Suggested courses  class

to be added to the Vocabulary 29
German language Theories and e-methods in teaching German 27
and literature Language and Culture Interaction 23
undergraduate Dramatization and theatre in German literature 21
program Country information 29
Interculturality 15

Novel in German literature 27

Comparative Culture Knowledge 18

Literary presentation techniques 16

2 st Theories and methods in teaching German 28

class

Dramatization and theatre in German literature 24

Literary presentation techniques 24

Interculturality 19

Novel in German literature 29

Language and Culture Interaction 25

Literary presentation techniques 29

Narrative Arts 21

Comparative Culture Knowledge 19

3stclass Theories and methods in teaching German 15

Interculturality 12

Reading and listening comprehension 23

Vocabulary 21

Novel in German literature 19

Language and Culture Interaction 16

Dramatization and theatre in German literature 14

Literary presentation techniques 18

Country information 16

Comparative Culture Knowledge 13

4 st class Theories and methods in teaching German 29

Novel in German literature 25

Dramatization and theatre in German literature 18

Literary presentation techniques 26

Country information 23

Reading and listening comprehension 29

Vocabulary 27

Language and Culture Interaction 18

Comparative Culture Knowledge 26

Interculturality 19

Table 8 shows the courses that participants recommend to be added to the German language and
literature undergraduate program. All classes expressed their opinions that the courses “reading and
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listening comprehension, vocabulary, theories and methods in teaching German, language and culture
interaction, dramatization and theater in German literature, country information, interculturality, novels
in German literature, comparative culture information, literary presentation techniques” could be added
to the curriculum. When the contents of the suggested courses are examined, it is understood that the
participants want to take language skills, method courses that can be useful for field courses, and novel,
theater, language and culture courses that are directly related to literature during the education period.

Table 9. Contributions of department courses to the development of four basic language skills

Theme Categories f
THEMES: Contributions 1 st class Listening 17
of department courses to Speaking 5
the development of four Reading 20
basic language skills Writing 18
None 18

2 st class Listening 12

Speaking 7

Reading 17

Writing 15

None 16

3 stclass Listening 10

Speaking 5

Reading 12

Writing 13

None 13

4 st class Listening 13

Speaking 10

Reading 14

Writing 14

None 20

Table 9 contains data on the contribution of the curriculum implemented in the context of four basic
language skills, namely listening, speaking, reading and writing, to receptive and productive skills.
While 52 out of 131 participants stated that the curriculum contributed to listening skills, 27 to speaking
skills, 59 to reading skills, and 60 to writing skills, 67 participants stated that the curriculum did not
improve any skills.

Table 10. Language skills that department courses do not contribute to the development of four basic
language skills

Theme Categories f
THEME 10: Language 1 st class Listening 20
skills that department Speaking 33
courses do not contribute Reading 18
to the development of Writing 20
2 st class Listening 21

Speaking 26

Reading 16

Writing 18
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3 st class Listening 16
Speaking 21
Reading 14
Writing 13
4 st class Listening 21
Speaking 24
Reading 20
Writing 20

Table 10 includes data on language skills that departmental courses do not contribute to the development
of. According to Table 10, 78 participants stated that it did not contribute to the development of listening
skills, 104 participants stated that it did not contribute to the development of speaking skills, 68
participants stated that it did not contribute to the development of reading skills, and 71 participants
stated that it did not contribute to the development of writing skills. As can be understood from the data
in the table, it cannot be said that the implemented curriculum produced the expected positive results in
terms of the development of both receptive and productive language skills.

Conclusion and Discussion

It has been determined that the curriculum implemented in the German language and literature
undergraduate program generally contributes positively to German grammar according to all
participants, but does not contribute to the use of German language in communication environments.
This determination is consistent with the findings of Aslan and Balc1 (1999), Serindag, Aksdz, and Balci
(2006) and Akso6z, Serindag, and Balc1 (2006) regarding the curriculum implemented in the German
language teaching undergraduate program. It has been concluded that a holistic learning process does
not take place because there are no teaching environments for listening and speaking, no connections
are made between courses and subjects, course contents are not created by taking into account the student
level, and therefore effective learning does not take place. It was determined by the common views of
the participants at all grade levels that the lessons did not progress from simple to difficult in accordance
with the teaching principle of simple to difficult. Participants generally have difficulty in the courses of
“text reading and analysis, written expression, translation from Turkish to German, language practices,
grammar; speech-phonetics, translation from German to Turkish, selected texts and authors, history of
German literature, interpretation of literary texts, history of German culture, general linguistics,
semantics, history of the German language, selected texts in contemporary German literature,
comparative linguistics”. The learning situations of each course are prepared in accordance with the
content required by the name of the course (Aykag, 2006). However, in this study, it was determined
that this situation did not occur, that the course title was not compatible with what was explained in the
course, that there was a random content, and that in this case, a learning environment that prevented
systematic and holistic learning from taking place. Another result that supports this situation is that the
course contents are not suitable for the purpose of the course; the content of the courses conducted in
practice and the course contents defined by the official curriculum and the outcomes accordingly are
different. As a result of the common opinion of all classes, the courses "language practices, selected
texts and authors, German literary history, German cultural history, selected texts and authors" are the
courses that should be removed from the curriculum.

All participants suggested that the courses “reading and listening comprehension, vocabulary, theories
and methods in teaching German, language and culture interaction, dramatization and theater in German
literature, country information, interculturality, novel in German literature, comparative culture
information, literary presentation techniques” could be added to the curriculum. As a result, it was
determined that the participants wanted to take language skills, method courses that would be useful for
their field courses, and novel, theater, language and culture courses that are directly related to literature
during their education period.

It cannot be said that the implemented curriculum produced the expected positive results in terms of the
development of both listening and reading, which are receptive skills, and speaking and writing, which
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are productive skills. In addition to the negative results in terms of language skills, it was concluded that
the German Language and Literature undergraduate program did not serve the purpose of the curriculum
in terms of literature and linguistics courses.

Due to reasons such as the serious differences in practice between the official program and the
implemented program, the fact that the courses whose contents are clearly defined in the official
language do not match the content of the courses conducted in the teaching environments, the need for
language skills and literature courses to be conducted in a way that will serve the purpose, and the fact
that there are courses that need to be removed and added to the program, the most important conclusion
reached by this study is to update the curriculum that has been implemented for 19 years, from 2005 to
2024, when this study was conducted. In this context, it is recommended that the German Language and
Literature curriculum of Firat University be updated by taking into account the data obtained from the
study, the curriculum of other universities, and the conditions and expectations of today's business and
educational world of German language and literature.
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