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Early childhood is the most critical period for a child’s development. During this time,
teachers' competencies are of paramount importance for the quality of education provided.
Early childhood teachers must be equipped with the competencies to use effective
educational tools for understanding children, identifying individual differences, and
assessing socio-emotional development. Child drawing analysis is one such tool that
effectively addresses these educational needs. This study aims to examine the impact of
child drawing analysis training, designed for early childhood teachers, on their skills in
conducting drawing analysis. The research was structured using a convergent parallel
design, a type of mixed-methods approach. The participants were 10 early childhood
teachers working in public schools in the Dalaman district of Mugla province, selected
through purposive sampling. Data collection tools included an open-ended questionnaire
and a rubric for assessing drawing analysis skills. Wilcoxon signed-rank test and content
analysis were used in data analysis. The findings indicated an improvement in early
childhood teachers’ abilities to perform drawing analysis. Results from open-ended
questionnaire responses revealed that the training in drawing analysis enhanced teachers'
skills in understanding children, identifying individual differences, and evaluating socio-
emotional development. Overall, the study suggests that child drawing analysis training is
an effective means of enhancing early childhood teachers' professional competencies.

Cocuk Resimlerine Derinlemesine Bakis: Okul Oncesi Ogretmenlerine Yonelik
Resim Analizi Egitiminin Etkileri
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Erken cocukluk, cocugun gelisimi agisindan en kritik dénemdir. Bu donemde verilecek
egitimde d6gretmenlerin yeterlikleri olduk¢a 6nemlidir. Okul 6ncesi 6gretmenlerinin gocugu
tanima, bireysel farkliliklarini ve sosyo-duygusal gelisimlerini belirleme konusunda etkili
egitimsel araglarin kullamimi konusunda yeterliklerinin gelistirilmesi gerekir. Cocuk resim
analizi belirtilen egitimsel ihtiyaglar1 gidermede etkili araglardan biridir. Bu arastirmada
okul 6ncesi 6gretmenlerine yonelik hazirlanan ¢ocuk resim analizi egitiminin okul 6ncesi
Ogretmenlerinin resim analizi yapabilme becerilerine etkisinin incelenmesi amaglanmistir.
Arastirma, karma arastirma yontemlerinden yakinsayan birlestirme deseninde
tasarlanmustir. Aragtirmanin katilimecilart amagh 6rnekleme metoduna gore belirlenmis olan
Mugla ili Dalaman ilgesinde devlet okullarinda gérev yapan 10 okul 6ncesi 6gretmenidir.
Arastirmada veri toplama araglari olarak agik uglu anket formu ve resim analizi yapabilme
becerisi rubrigi kullanilmistir. Veri analizinde Wilcoxon Isaretli Siralar Testi ve icerik analizi
kullanilmustir. Arastirma sonucunda, okul dncesi 6gretmenlerinin resim analizi yapabilme
becerilerinde artis oldugu belirlenmistir. Acik uglu anket formundan elde edilen bulgular,
resim analizi egitiminin 6gretmenlerin ¢ocuklari tanima, bireysel farkliliklari belirleme ve
sosyo-duygusal  gelisimi degerlendirme becerilerini —artirdifim  gdstermektedir.
Arastirmanin sonuglari, gocuk resim analizi egitiminin okul 6ncesi 6gretmenlerinin mesleki
yeterliliklerini artirmada etkin bir yol oldugunu ortaya koymaktadir.
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1. Giris

Erken ¢ocukluk dénemi, ¢ocuklarin dogumundan ilkokula
basladiklar1 giine kadar gegen siireyi kapsayan 6nemli bir
gelisim evresidir. Bu dénem, ¢ocuklarin duygusal, bilissel
ve sosyal gelisimlerini toplumun kiiltiirel degerleri
gercevesinde destekleyen, ayni zamanda kisitli imkanlara
sahip ailelerden gelen c¢ocuklara ortak bir egitim ortami
sunarak onlarin toplum igin yararli bireyler olarak
yetismesini hedefleyen, sistematik bir egitim siirecini ifade
eder (Milli Egitim Bakanlig1, 2024; Yilmaz, 2003).

Bu doénemde, cocuklarin gelisimi pek cok farkli alanda
desteklenirken, onlarm yaptiklar1 resimler gelisimsel
stireclerini anlamada 6zel bir rol tistlenmektedir. Cocuk
gizimleri, ¢ocugu tamima siirecinde detayli bilgiler sunan
onemli bir aragtir. Bu ¢izimler, ¢ocuklarin konu ve figiir
secimlerinde kiiltiirel ve sosyal faktorlerin nasil bir etki
yarattigini analiz etme imkami sunarak egitimcilere ve
ebeveynlere c¢ocuklarin gelisimi hakkinda 6nemli bilgiler
saglar (Halmatow, 2018; Yavuzer, 2005).

Cocuk c¢izimleri, 150 yili sturedir cesitli
perspektiflerden arastirllmakta ve ¢ocuklarin gelisim
stireglerini degerli bir arag
kullanilmaktadir (Anning ve Ring, 2004). Bu cizimler,
¢ocuklarin duygusal diinyalar1 ve gelisim diizeyleri
hakkinda 6nemli ipuglar1 sunar. Omegin, bir ¢ocugun
¢izimleri, onun olgunluk seviyesi, tutumlar1 ve kaygilar
gibi kisisel 6zelliklerini yansitabilir (Koppitz, 1968). Ayrica,
¢ocuklarin ¢izimleri, yeni
derinlemesine anlamalarina olanak tanir
(Anning ve Ring, 2004; Brooks, 2004).
Ogretmenleriyle olan iligkilerinin niteligi dahi bu ¢izimler
tizerinden degerlendirilebilir (Harrison vd., 2007).
Cizimler, ¢ocuklar igin bir tiir sembolik dil ve tasarim aract
islevi gorerek anlam yaratma siirecinde 6nemli bir rol
oynamaktadir (Mavers, 2011). Ayrica cizimlerde kullanilan
malzemeler ve teknikler, ¢ocuklarin duygusal durumlarini
da yansitma kapasitesine sahiptir. Ornegin, cizimlerde

agkin bir

anlamada olarak

bilgiler edinmelerine ve
kavramlar1

Cocuklarin

tercih edilen renkler ve kullanilan stiller, ¢ocuklarin
duygularini ifade etmesine olanak tanir (Burkitt ve Barrett,
2011). Diger yandan, gocuklarin sanatsal yeteneklerini ve
yaraticiliklarin1 -~ sergilemenin  bir olarak da
degerlendirilmektedir (Huntsinger vd., 2011).

yolu

Cizim yapmanin ¢ocuklarin hafizalarmi giiclendirme ve
olaylar1 hatirlama siireglerine de katki sagladig1 ortaya
konmustur (Macleod vd. 2014). Bunun yamn
¢ocuklarin yazili metin olusturma siiregleri ile erken yazma
becerilerinde o6nemli bir koprii islevi gormektedir
(Adoniou, 2014; Mackenzie ve Veresov, 2013). Tim bu
sebeplerden kiigiik ¢ocuklarin ¢izimlerine duyulan ilgi
giderek artmakta ve bu ¢izimlerin ¢ocuklarin gelisimi
hakkinda neler ifade edebilecegine dair ¢ok sayida fikir
ortaya atilmaktadir (Longobardi vd., 2022).

sira,

Erken ¢ocukluk, bireyin karakterinin temellerinin atildigy,
yetigkinlik dénemine yonelik temel davranis ve diisiince
kaliplarinin sekillendigi kritik bir donemdir. Bu siiregte

cocuklarla birebir etkilesimde bulunacak olan okul 6ncesi
ogretmenlerinin egitimi de son derece dnemlidir. Ozellikle
okul dncesi 6gretmenlerinin, giincel ve etkili yaklasimlar
konusunda yeterliliklerinin gelistirilmesi gerekmektedir.
Bu gelisim, Ogretmen egitimi programlarina eklemeler
yapilarak veya hizmet ici egitimlerle desteklenebilir.
Cocuklar1 tanimada 6nemli bir degerlendirme araci olan
resim analizi, bu egitim siirecinde g6z ardi edilmemesi
gereken unsurlardan biridir (Zee vd., 2020). Resim analizi
konusunda okul oncesi 6gretmenlerinin yeterliliklerinin
artirllmasi,  bir¢cok
getirilen bir konu olmustur (Longobardi vd., 2022).

aragtirmacit tarafindan giindeme

Ogretmen ve dgrenci arasinda giiglii ve anlaml bir iletigim
kurulmasi, bu kritik siirecin etkili olabilmesi agisindan
gereklidir (Tepeli ve Ari, 2011). Cocuklarin ¢izimlerinde yer
alan figiir ve konularin, ¢ocukla uzun siire etkilesim
halinde Ogretmen dikkatle
degerlendirilmesi 6nem tasimaktadir. Cizimlerin dogru bir
sekilde analiz edilmesi, resimdeki figiirlerin iligkisel
yonlerinin ve ¢ocuklarin kimlerle etkilesimde olduklarinin

olan tarafindan

anlasilmasina katkida bulunabilir. Cizimlerde figiirlerin
dizilim sekli, kagittaki konumu ve yonii, aile bireylerinin
birbirleriyle iliskilerini ve iletisim bicimlerini gosteren
ipuglar sunar. Ornegin, resimde figiirlerin birbirine doniik
olmasi, aralarindaki etkilesimi ve iletisimi vurgularken;
figtirlerin birbirine sirt dénmesi ise iliskinin zayifligini veya
olumsuz bir durumu ima edebilir. Bu tiir ayrintilar,
duygusal veya sosyal baglam hakkinda
izleyiciye anlamli ipuglari sunar (Metin, 2009).

resimdeki

Cizimler, sadece ¢ocugun duygularmi yansitmakla kalmaz;
ayn1 zamanda egitim ortaminda yapilan miidahale
cabalarina  rehberlik ara¢ olarak da
degerlendirilebilir. cizimlerdeki figiirlerin

eden  bir
Ornegin,
boyutlari, bir gocugun duygusal mesafesini, izolasyonunu,
veya sosyal kaygi gibi
semptomlarini agiga cikarabilir. Bu ipuglari, smifta bireysel
¢ocuklarmn 6zel duygusal ihtiyaglarini1 anlamaya yardimci

kirilganhgini igsellestirilmis

olabilir.
karmagikliklari, duygusal savunmasizliklarini veya sosyal
ortamlarda yasadiklar1 kaygilar1 agiga ¢ikarabilir. Bu tiir
duygusal belirtileri cizimlerden taniyabilen 6gretmenler,
problem davranis sergileyen ¢ocuklar: fark ederek, onlara

Cocuklarin  ¢izimleri, i¢ diinyalarindaki

yonelik oOzel stratejiler gelistirme firsatina sahip olur.
Boylece ogretmenler, yalmizca c¢ocuklarin akademik
basarilarmni degil, ayni zamanda duygusal ve sosyal
gelisimlerini de etkili bir sekilde destekleyebilir (Zee vd.,
2020).

Bu baglamda, okul 6ncesi 6gretmenlerine yonelik resim
analizi egitiminin, ¢ocuk resimlerini dogru analiz etme
bilgi ve becerileri {izerindeki etkisinin arastirilmasi
onemlidir. Ogretmenlerin, cizimlerdeki figiirleri ve
resimleri dogru yorumlayarak c¢ocuklari daha iyi
taniyabilecegi varsayimiyla, bu egitimin &gretmenlerin
analiz yeterliliklerini nasil gelistirebilecegi ©nemli bir
arastirma konusu olarak degerlendirilmektedir.
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2. Yontem
2.1. Desen

Bu arastirma, okul 6ncesi 6gretmenlerine yonelik ¢ocuk
resim analizi egitimi sonrasinda, Ogretmenlerin gocuk
resimlerini analiz etme becerilerindeki degisimi ve egitime

lebgI Egitim igerigi

Egitim Oncesi Veri

iligkin amaglamaktadir. Bu
kapsamda arastirma, karma arastirma yontemlerinden
yakinsayan birlestirme deseni kullanilarak tasarlanmis
olup, yonteminin tasarim siireci Sekil 1'de sematize
edilmistir.

goriislerini  incelemeyi

Resim Analizi Egitimi

Anket
(Nitel Veri)

Toplama Asamasi Tasarimi

Resim Analizi
(Nicel Veri)

Sekil 1. Arastirma deseni gemasi

Nicel ve nitel arastirma yontemleri arasinda bir koprii
olmasi agisindan arastirmalara katki sagladigi belirtilen
karma arastirma modeli (Onwuegbuzie ve Leech, 2004);
farkl yaklasimlari ve kavramlari ortak bir ¢erceve iginde
birlestirip, bunlar1 analiz ettikten sonra sunmayi
amacglamaktadir. (Creswell, 2003; Tashakkori ve Teddlie,
1998). Karma yontem calismalariin genel amaci ve temel
kalitatif =~ yaklasimlarin
kombinasyonlariyla arastirma problemlerinin daha iyi

dayanagi,  kantitatif  ve
anlagilmasini saglamaktir (Creswell ve Plano Clark, 2018).
Bu arastirma deseninde, belirlenen olguyu agiklamak
amacityla nicel ve nitel veriler analiz edilerek betimleme ve
biitiinlestirme yapilmigtir, ardindan yorumlama yapilarak
sonuglar raporlanmistir. Katiimeilardan alman agik uglu
anket formuyla elde edilen nitel veriler ve resim analizi
becerilerini degerlendirmek igin kullanilan rubrikten elde
edilen nicel veriler, arastirma amacma uygun olarak
betimlenmis ve bitlinlestirilmigtir. Arastirmanin nitel

boyutunda agik uglu anket teknigi kullanilmistir.
Aragtirma, okul Oncesi  Ogretmenlerine  yd&nelik
gerceklestirilen "Cocuk Resimleri Analizi egitiminin

betimlenmesini igerdigi i¢in nitel boyut olgubilim desenine
uygundur. Olgubilim arastirmalari, bir olgu hakkinda
bireylerin mevcut algi, bilgi ve davrarnuslarmni anlamayi
amaglar. Bu arastirmada ele alman olgu, okul Oncesi
Ogretmenlerine yonelik gergeklestirilen Resim Analizi

(4 modiil)

Agik Uglu
Anket

Egitim Sonrasi Veri
Toplama Asamasi

Resim Analizi

—

—\

Rubrik
Degerlendirme

Egitimi'dir. Bu olgunun okul ©ncesi Ogretmenlerinde
yarattigr algi, bilgi, davranis ve goriis boyutlarindaki
degisimin betimlenmesi yapilmistir (Fraenkel ve Wallen,
2009). Arastirmada ele alman olguya iliskin olarak,
ogretmenlerin bilgi diizeyleri ve goriislerini ortaya koymak
amaciyla actk uglu anket formlar1 kullanilmistir. Bu
anketler araciligiyla, 6gretmenlerin resim analizine dair
algilar1 ve uygulamaya yonelik yaklagimlari hakkinda
kapsamli nitel veriler elde edilmistir. Egitim &ncesi ve
sonrast uygulanan bu formlar, 6gretmenlerin resim analizi
yonelik distincelerindeki degisimi
betimlemeye olanak saglamistir. Ayrica, elde edilen
bulgular, uygulayicilar acisindan egitimin sosyal gegerliligi
hakkinda 6énemli ipuglar1 sunmaktadir. Sosyal gegerlik, bir
programin ya da egitimin hedef kitle tarafindan ne dlctide
kabul gordiigiinii, anlaml ve uygulanabilir bulundugunu
ifade eder (Kennedy, 2005).

kullanimina

Bunun yam sira, 0gretmenlerin resim analizi egitiminden
edindikleri davranigsal diizeydeki
yansimalarimi  ortaya koymak amaciyla, resim analizi
yapabilme becerisi rubrigi kullanilmistir. Rubrikten elde
edilen veriler, dontigtiirme (data transformation)
yaklasimi dogrultusunda nicel verilere gevrilmis ve bu sayede
hem nitel hem de nicel boyutlarin biitiinciil bir bicimde analiz
edilmesine imkan tanmmusgtir (Greene, 2007).

kazarnumlarin

veri

566
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Sonug olarak, bu arastirmada yakinsayan paralel desen
kapsaminda karma yontemlerin tiim olanaklarindan
yararlanilmis; veri toplama araglar1 ve analiz teknikleri,
arastirma sorularim1 ¢ok boyutlu bigimde yanitlamaya
olanak saglayacak sekilde biitiinlestirilmistir.

2.2. Calisma Grubu

Aragtirmanin katihmcilary, Mugla ilinin Dalaman ilgesi ve
ilceye bagh koylerde gorev yapan goniillii 10 okul 6ncesi
o0gretmeninden olusmaktadir. Calisma grubu, 5 ilkokul, 1
lise,
Ogretmenleri ile 2 bagimsiz anaokulunda calisan 10 okul
Oncesi Ogretmenini kapsamaktadir. Calisma, olgubilim
deseni gercevesinde yiiriitiildiigii igin, katilimc segiminde
amagh Ornekleme yontemi tercih edilmistir (Yildirim ve
Simsek, 2013). Ozellikle okul éncesi dénemde cocuklarmn
bireysel farkliliklarini, duygusal durumlarmi ve psikolojik

2 ortaokul biinyesinde goérev yapan anasinfi

durumlarini anlamada etkili olan Cocuk Resim Analizi

teknigi, Ogretmenlerin gozlemlerini bu alanlarda
kullanabilmelerini miimkiin kilmaktadir (Sen Beytut vd.,
2009). Bu nedenle, katilimcilarin okul 6ncesi 6gretmenleri
uygun

ara§t1rmac1n1n ayni

arasindan  segilmesi amacina
bulunmugtur. Bununla birlikte,
zamanda egitmen ve gozlemci
katkida bulunmasi,

ylriitiilmesini kolaylastirmis; bu baglamda, 6rnekleme

aragtirmanin
olarak calismasi,
uygulamalara arastirmanin
yontemi olarak kolayda oOrnekleme tercih edilmistir
(Merriam, 2013). Bu durum, katilmcilara ulagimi
Tablo 1.

Resim analizi egitiminin modiilleri

kolaylastirarak ~ veri
artirmigtir.

toplama siirecinin  verimliligini

2.3. Islem

Cocuk Resimleri Analizi egitimi, interaktif bir ¢evrimigi
ortamda uygulanmak {iizere tasarlanmistir. Katilimcilara,
egitimin c¢evrimici olarak gerceklestirilecegi bilgisi detayh
bir sekilde sunulmusg; dort hafta stiren "Cocuk Resimleri
Egitimi" Zoom
uygulanmistir. Egitim 6ncesinde, goniillii 6gretmenlerden
demografik bilgi formunu ve agik uglu anket formunu

Analizi programi aracithigiyla

doldurmalari ile birlikte, belirlenen iki cocuk resmini analiz
etmeleri talep edilmistir. Bu 6n uygulamalar, yalnizca
mevcut durumu betimlemekle kalmamis; ayn1 zamanda
egitim igeriginin yapilandirilmasinda bir ihtiya¢ analizi
olarak degerlendirilmistir.

Agik ucglu anketlerden ve resim analizlerinden elde edilen
veriler, katihmcilarin gocuk resimlerine yonelik bilgi
diizeylerini,
becerilerindeki smirhliklar1 ortaya koymustur. Ozellikle
temel ilkeler (renk kullanimi, kagitta konumlandirma,
temposu  vb.),
yorumlanmasi ve ¢izimlerin duygusal igeriklerine iliskin
degerlendirme alanlarinda eksiklikler gézlemlenmistir. Bu
bulgular dogrultusunda, egitim programi dort modiil
halinde yapilandirilmis ve igerik, bu ihtiyaglar1 hedef alan
basliklarla zenginlestirilmistir.

yorumlama yaklasgimlarim1i  ve analiz

¢izim insan figiiri  detaylarinin

Okul Oncesi Dénemde Resim

Okul Oncesi Dénemde Resim Egitiminin Gelisim Alanlarma Etkisi

e  Biligsel Gelisim Alanina Etkisi
e  Sosyal Duygusal Gelisim Alanina Etkisi
e Motor Gelisim Alanina Etkisi
Konu 1 e Dil Gelisim Alanina Etkisi
Okul Oncesi Donemde Resim Gelisimi

1) Karalama Dénemi 2) Sema Oncesi Dénem 3) Sematik Dénem

Cocuk Resminin Ozellikleri

Renk, Tip-Sema, ifade, Igerik, Oran-Oranti, Cizgi, Alan

Konu 2 Resimde Figiir ve Nesnelerin Anlamlart

Bas, Ag1z, Gz, Burun, Kulaklar, Disler, Saclar, Boyun, Cene, Eller, Kollar, Ayaklar, Burun, Ag1z, Bacaklar

Biiyiik Resimler
Kigiik Resimler
Abartmali Resimler
Eksik Birakilmis Cizgilerin Anlamlari
Konu 3 e Cocuk Cizgilerinde Cizgilerin Yorumu
o Kagitta Yer-Yon Secimi
e Renklerin Psikolojik Anlamlar1

Resimlerin Yorumlanmasinda Dikkat Edilmesi Gereken Noktalar

Bir insan iz testi yapilis1 ve yorumlanmasi
Bir aile ¢iz testi yapilis1 ve yorumlanmasi
Ornek resim analizleri

Konu 4
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Alt1 saatlik bir igerikten olusan bu program, okul 6ncesi
Ogretmenlerinin resim analizi becerilerini ¢ok boyutlu
bicimde gelistirmeyi amaglayan dort ana tema etrafinda
sekillendirilmistir. Ayrica program tasarim siirecinde,
ihtiyac analizine ek olarak uzman goriislerinden ve pilot
uygulama bulgularindan da yararlanilmstir.

Resim analizi egitimine iligkin igerik ve detaylar Tablo 1’de
sunulmaktadir.

Tablo 1’de Resim Analizi Egitiminin modyiilleri 4 konu ve
alt icerikleriyle belirtilmistir.

2.3.1. Etik bildirim

Yapilan bu ¢alismada “Yiiksekogretim Kurumlar: Bilimsel
Arastirma ve Yayin Etigi Yonergesi” kapsaminda uyulmasi
belirtilen tiim kurallara uyulmustur. Yonergenin ikinci
boliimii olan “Bilimsel Arastirma ve Yayin Etigine Aykir1
Eylemler” bashigi altinda belirtilen eylemlerden higbiri
gerceklestirilmemistir. Bu ¢alisma Canakkale Onsekiz Mart
Universitesi Sosyal Bilimler ve Egitim Bilimleri Etik
Kurulu'nun 16.04.2020 tarihli, 2020/42 protokol numaral
03 toplant1 say1l1 karart dogrultusunda gergeklestirilmistir.

2.4. Veri Toplama Araglar

Aragtirmada veri toplama aract olarak demografik bilgi
formu, agik uglu anket formu ve resim analizi yapabilme
becerisi rubrigi kullanilmistir.

2.4.1. Acgik uglu anket formu

Bu form, arastirmact tarafindan gelistirilmis olup,
katihmalarin resim analizi egitimi oncesi ve sonrasmnda
¢ocugu tanimanin &nemi, teknikleri ve resim analizi
kullanimi hakkindaki goriislerini belirlemek amaciyla
kullanilmistir. Formun gelistirilmesi siirecinde ilk olarak
ilgili literatiir taramasi yapilmus, taslak sorular hazirlanmis
ve ardindan uzman goriisiine sunulmustur. Ayrica,
aragtirmacilarin  gelistirdigi rubrik de dikkate alinarak
formun son hali olusturulmustur. Anket formu 6 agik uglu
sorudan olusmaktadir. Formun gelistirilmesi sirasinda,
okul oncesi egitimi alaninda iki uzman ve ¢ocuk resimleri
analizi konusunda uzman bir psikologun goriisleri alinmais,
uzmanlar ¢ocugu tanimanin Onemine vurgu yaparak
formda eklemeler yapilmasi gerektigini belirtmislerdir.
Tiim bu geri bildirimler dogrultusunda, form son haline
getirilmistir.
2.4.2. Demografik bilgi formu

Demografik bilgi formu, Ogretmenlerin demografik
bilgilerinin ~ belirlenmesi kullanilmustir.

Ogretmenlerin bransgi, cinsiyeti, kidemi, 6grenim diizeyleri
gibi bilgiler bu form ile elde edilmistir.

amaciyla

2.4.3. Resim analizi yapabilme becerisi rubrigi

Ogretmenlerin resim analizi yapabilme becerilerini
degerlendirmek arastirmacilar
gelistirilen bu rubrik, ilgili literatiir ile desteklenerek
yapilandirilmigtir. Rubrik, ii¢ temel boyuttan olusmaktadar:

amaciyla tarafindan

¢ocugun demografik bilgileri, resim analizinde temel
ilkeler ve insan figiirleri. Baglangi¢c asamasinda, her bir
olgiit icin bes dereceli bir basar1 6lgegi ongoriilmiistiir.
Ancak, uzman bir psikolog, ©lgme ve degerlendirme
uzmani ve okul Oncesi egitim alaninda bir uzmandan
alinan geri bildirimler dogrultusunda bes dereceli dlgek
kategorileri farklarm ¢ok yakin oldugu
belirlenmistir. Bu gozlemler 1s1§inda, puanlama anahtar1
dort dereceli bir Olgekle yeniden diizenlenmistir. S6z
konusu

arasindaki

diizenleme, puanlama duyarhligmmi ve
glivenilirligini artirmay1 hedeflemistir. Olgekte her bir
derecelendirme ig¢in 1 puan 'yetersiz," 2 puan "kismen
yeterli," 3 puan "yeterli" ve 4 puan "oldukca yeterli" olarak
tanmimlanmistir.  Sonug olarak, gelistirilen rubrigin
glivenilirligi Cronbach alfa katsayisi ile hesaplanmis ve
0,729 olarak tespit edilmistir. Bu giivenilirlik katsayisi,
rubrigin hedeflenen beceriyi 6l¢me kapasitesinin yiiksek

oldugunu gostermektedir.

Okul Oncesi Ogretmenlerinin resim analizi

becerilerini degerlendirmek amaciyla “Resimlerle Cocuk

yapma

Psikolojisi” kitabindan (Tezelli, 2019) iki resim segilmistir.
secilmesinde renk kullanimi,  kagitta
konumlandirma, sayfa  kullanimi, figliri
detaylandirmasi ve figiir biiyiikliikleri dikkate alinmistir.

Resimlerin
insan

Sekil 2 ve 4'te yer alan resmin degerlendirilmesinde kriter
olabilecek 6zellikler asagida yer almaktadir.

Renk Kullanimi: Kirmizi renk kullanilmigtir.

Aile Birey Sayisi: Dort ve aile bireylerinin tamami
cizilmigtir.
Sayfa Kullanimi: Sayfanin ¢ogu kullanilmistir.

Resim Sonu: Resim yarim birakilmamis, tamamlanmistir.

Figiir Biiyiikliikleri: Insan figiirleri genel itibariyle gercege
uygun yansitilmamustir.

Aile Konumlandirmasi: Aile bireyleri kardes daha uzakta
olmak tizere, birlikte konumlandirilmig

Standart Dis1 Cizimler: Figiirler incelendiginde standart
disina ¢ikan gizimler vardir.

Genel Yorum: Cizgisel gelisim agisindan yasma uygun
diizeyde bir resim olarak goriilmektedir. Tek renk tercihi
ve sekillerde standart disma c¢ikan cizimler olmasma
ragmen, ¢ocugun yas1 distiniildiigiinde cizimlerin olagan
oldugu diisiiniilmektedir. Bu bilgilerle birlikte, ¢ocugun
kardesini konumlandirma olarak uzak bir noktada ¢izmesi
kardesler arasi iliskideki rekabet ve kiskanglik gibi
durumlar: diisiindiirebilir. Cocuk ve ailesiyle ilgili alinan
bilgilerde de ikiz kardeslerin rekabet igerisinde olduklar1
Ogrenilmistir.

Sekil 3 ve 5’'te yer alan resmin degerlendirilmesinde kriter
olabilecek 6zellikler asagida yer almaktadir.

Renk Kullanimu: Kisith renkler kullanilmustir.
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Aile Birey Sayisi: Dort ve aile bireylerinin tamami
cizilmistir.

Sayfa Kullanimi: Sayfanin tamami kullanilmis olmasina
ragmen zemin belirtilmemistir.

Resim Sonu: Resim yarim birakilmis, tamamlanmamustir.

Figiir Biiyiikliikleri: Insan figiirleri genel itibariyle sema
oncesi donem ozelliklerine uygun aktarilmistir.

Aile Konumlandirmas:: Aile bireyleri birlikte ve

birbirlerine yakin konumlandirilmistir.

Standart Dis1 Cizimler: Figiirler incelendiginde standart
disina ¢ikan ¢izimler vardir.

Genel Yorum: Cizgisel gelisim agisindan sema Oncesine
uygun bir resim olarak goriilmektedir. Kisith renk
kullanimi, sekillerde standart disina cikan cizimler ile
birlikte bazi insan figiirlerinin boyandig1 goriilmektedir.
Cocugun yalnizca kendisini ve babasini boyayarak yan
yana ¢izmesi babasi ile aralarindaki olumlu iligkiyi
yansitmaktadir. Ayrica kardes figiiriiniin en sagda ve el
gibi detaylara yer verilmemesi kardes ile olan olumsuz
iligkilerinin bir gostergesi olarak degerlendirilebilir.

2.5. Gegerlik ve Giivenirlik

Arastirmada kullanilan veri toplama araglarinin gegerli ve
glivenilir sonuglar sunmasini saglamak amaciyla kapsamli
bir siire¢ izlenmistir. Ogretmenlerin resim analizi
becerilerini 6l¢meye yonelik rubrik, Lowenfeld’in Gelisim
Kurami ve Koppitz'in Insan Cizim Testi kriterlerine dayali
olarak gelistirilmis, uzman goriigleri ve pilot uygulama ile
icerik gegerligi saglanmistir. Rubrigin egitim Oncesi ve
sonrast uygulamalarindan elde edilen veriler Wilcoxon
Isaretli Siralar Testi ile analiz edilmis, anlamh gelisim (Z =-
2.805, p <.05) rubrigin giivenilir bir 6l¢iim arac1 oldugunu
desteklemistir.

Acitk uglu anket formunun gecerliligi, ilgili literatiir
taramasi ve uzman goriisleri dogrultusunda dogrulanmas;
pilot uygulamadan elde edilen geri bildirimlerle son haline
getirilmistir Agik uglu anket formu iki uzman tarafindan
incelenmis, sonrasinda sonuglar birlikte degerlendirilerek
gorlis ayriligi olup olmadigr saptanmistir. Miles ve
Huberman'm (2016) giivenirlik formiilii (Giivenirlik =
Goriis Birligi \ [Goriis Birligi + Gorilis Ayriligi] *100) ile
hesaplanan giivenirlik %89 bulunmustur. Giivenirlik
hesaplarinin  %70’in iizerinde olmasi, arastirma igin
glivenilir kabul edilmektedir (Miles ve Huberman, 2016).
Tim bu gegerlik ve giivenirlik g¢aligmalari, arastirma
bulgularinin metodolojik saglamligini pekistirmektedir.

2.6. Veri Analizi

Agik uglu anket formundan elde edilen verilerin analizi i¢in
icerik analizi yontemi uygulanmistir. Icerik analizi

yontemi, verilerin siniflandirilmast ve betimlenmesi

yoluyla kavramsal sonuglara ulasmay1 hedefler. Cohen ve
digerleri (2007) tarafindan da belirtildigi gibi, bu yontem
verileri anlamlandirmak ve organize etmek amaciyla
kullanilir. Bu ¢caligmada, her bir agik u¢lu anket sorusundan
elde edilen veriler 6nce kodlanmis, ardindan bu kodlar bir
araya getirilerek kategoriler ve temalar olusturulmustur.
Analiz siirecinin en kritik ve ilk asamasi, verilerin
kodlanmasidir. Bu nedenle, veriler titizlikle okunmus,
aragtirmanin amacma uygun olarak Onemli goriilen
kisimlar kodlar haline
getirilmistir. Bu adim, elde edilen verilerin daha genis bir
anlam cercevesi iginde yapilandirilmasma ve sonuglarin
daha net bir sekilde ortaya konulmasina yardimc
olmustur. Birbirine benzeyen ortak goriislerin (kodlar)
ortak temalar altinda birlestirilmesi, organize edilmesi ve
yorumlanmasi amaglanmistir (Miles ve Huberman, 2016;
Yildirim ve Simgek, 2013). Olusturulan kategori ve
temalara yonelik olarak katilimcilarin agik uglu anket

belirlenmis ve bu kisimlar

formunda belirttigi goriislerden alintilara yer verilmistir.

Okul 6ncesi 6gretmenlerinin resim analizi egitimi 6ncesi ve
sonrast gerceklestirdikleri cizimler, "Cocuk Resimleri
Analizi Yapabilme Becerisi Rubrigi" adli degerlendirme
aractyla incelenmistir. Egitim Oncesi ve sonrasinda
cizdirilen bu resimler, nitel veriler elde etmek amaciyla
analiz edilmistir. Elde edilen nitel veriler, veri dontistiirme
yontemi ile sayede

Ogretmenlerin resim analizi becerileri objektif bir sekilde

sayisal verilere c¢evrilmis; bu

Ol¢tilmuigtiir.

Ogretmenlerin bu degerlendirme aracindan aldiklart
puanlar, SPSS 20.0 istatistik programi kullanilarak analiz
edilmistir. Bu analiz siireci, 6gretmenlerin resim analizi
konusundaki becerilerinin egitim 6ncesi ve sonrasi nasil
degistigini degerlendirmeye olanak saglamistir. Normallik
test analizleri sonrasinda 6gretmenlerin resim analizlerine
iliskin toplanan verilerin, normal dagilima uygunluk
gostermedigi belirlenmistir (Biiytikoztiirk vd., 2014).
Orneklem  biiyiikliigii de goz oniine alindiginda
(Tabahnick ve Fidell, 2013), parametrik test varsayimlari
saglanamadig1 sonucuna varimistir. Bu dogrultuda,
parametrik olmayan testlerin kullanilmasi  gerekli
goriilmiis ve analizlerde Wilcoxon Isaretli Siralar Testi
tercih edilmistir. Bu segim, sinirli 6rneklem biiyiikliigiiniin
ve dagilim 6zelliklerinin analiz sonuglarmin giivenilirligini

saglamak amaciyla yapilmistir.
3. Bulgular
3.1. Nitel Bulgular

Bu kisimda okul 6ncesi 6gretmenlerinin ¢ocuk resimlerini
analiz edebilmelerine iligkin nitel bulgulara yer verilmistir.

3.1.1. Okul 6ncesi 6gretmenlerinin ¢ocuk tanima
tekniklerini ve resim analizini kullanma becerilerine
iliskin agik uglu anket formundan elde edilen nitel
bulgular
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Tablo 2.
Okul dncesi 3retmenlerinin resim analizi egitimi 6ncesi yapilan anket formundan elde edilen bulgular
Tema 1. Tema 2. Tema 3. Resim Tema 4. Tema 5. Tema 6.
Cocugu Cocuk Tanima Analizi Cocuk Resimlerini Cocuk Resimlerini Cocuk Resimlerini
Tanimanin Araglarinin Hakkinda Bilgi Degerlendirme Kullanmada Degerlendirmede
Onemi Tercihi Diizeyi Yontemleri-Olciitleri Uygulanan Yaklasim Dikkat Edilen Unsurlar
Alt Tema 1. Alt Tema 1. Alt Tema 1. Bilgi ~ Alt Tema 1. Alt Tema 2. Alt Tema 2.
iletisim Kelime Diizeyine Sahip Renkler Yapilandirilmamis Insan ¢izimi
Kurma Cagrisimi Olmama Yaklagim
Teknikleri
Alt Tema 2. Alt Tema 2. Alt Tema 2. Alt Tema 2. Alt Tema 3. Alt Tema 3.
Cocugu ve Gorme Kismen Bilgiye Kagit Kullanimi1 Program Bilgiye Sahip Olmama
Duygularim Uyaranlarina Sahip Olma Dogrultusunda
Anlama Dayanan Uygulama
Teknikler
Alt Tema 3. Alt Tema 3. Alt Tema 3.
Harekete Sozel Anlatim Bilgiye Sahip Olmama
Dayali
Teknikler

Tablo 2'de, okul 6ncesi &gretmenlerinden resim analizi
egitimi oncesinde alman anket formu verileri, kategoriler
ve temalar halinde diizenlenerek alt1 ana tema altinda
sunulmustur. Elde edilen verilere gore, Ogretmenlerin
kodlanarak  kategoriler  belirlenmis  ve
kategorilerden temalar olusturulmustur.

yanitlar1

Ogretmenlerin bu anket formuna verdikleri yanitlar
incelendiginde, Tema 1’de 10 katithmcidan 3t “iletisim
kurma” (f=3) unsurunu, ¢ocuklari tanimada en Onemli
sebeplerden biri olarak ifade etmistir. Bu soruya 1 katilima
ise yanit vermemistir.

Ogretmenlerin cocuklar1 tanimak igin kullandiklari
teknikler arasinda “kelime c¢agrisimi teknikleri, gorsel
uyaranlara dayali teknikler ve harekete dayali teknikler”
kategorileri 6ne gikmaktadir. Bu kategoriler icinde en sik
tercih edilen yontem, Ogretmenlerin 6'stnin belirttigi
“harekete dayali teknikler” olmustur (f=6).

Tema 3’te Ogretmenlerin resim analizi konusunda bilgi
diizeyleri sorgulanmis ve 7 6gretmenin "hayur, bilgi sahibi
degilim" seklinde yanit verdigi goriilmiistiir. Tema 4'te ise,
Ogretmenlerin ¢ocuk resimlerini degerlendirirken dikkate
aldiklar1 unsurlardan “renkler” 5 Ogretmen
tarafindan vurgulanmaistir.

cevabi,

Cocuk resimlerini kullanmada uygulanan yaklasimlar
temal1 soruya 5 6gretmen yanit vermezken, bir 6gretmen
“Bir fikrim yok” (K2) ifadesiyle yanitlamistir. Bu bulgu,
Ogretmenlerin ¢ocuk
yaklagimlar hakkinda yetersiz bilgiye sahip olduklarini
gostermektedir.

resimlerine yonelik uygulanan

Son olarak, Tema 6’da gocuk resimlerini degerlendirirken
dikkat edilen unsurlarla ilgili olarak {i¢ kategori
belirlenmistir. Bu baglamda, 6 6gretmen gocuk resimlerini

insan  ¢izimi
ederken, diger

degerlendirirken kagit kullanimi ve
aldiklarim1 ifade
Ogretmenler bu soruya yanit vermemistir.

unsurlarimi  temel

3.1.2. Resim analizi egitimi 6ncesi, okul 6ncesi
Ogretmenlerinin resim 1 analiz edebilme diizeylerine
iliskin nitel bulgular

Sekil 2. Ogretmenlerin resim analizi becerilerini resim
analizi egitimi 6ncesinde 6lgmede kullanilan resim 1 (yas:
5, cinsiyet: kiz)

K1: "Mutlu bir aile, herkesi giiliiyor sekilde ¢cizmis; anne baba
birlikte ¢izilmigtir.”

K1, resmi figiirlerin yiiz ifadelerini baz alarak
yorumlamistir. Ancak ¢ocugun resimde kullandigr renk,
abartili ve kiigiik ¢izimler, bireylerin ¢izilis sirasi, kagidin
kullanim:1 ve figiirlerde eksik biraktigi uzuvlar gibi
unsurlar1 goz ardi etmistir. Ayni zamanda, ¢ocugun yasina

uygunluk faktoriinii de dikkate almamustir.

K2: Yorum yapilmamustir.
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K2, resim analizi egitimi hakkinda bilgi sahibi olmadigin
yanit1 bos birakarak belirtmistir.

K3: "Ailesini ¢izmis sanirim.”

K3, resmin aile konulu oldugunu fark ederek yorum
yapmustir. Bu durum, K3'iin ¢izim ve figiir detaylarmin
anlamini tam olarak bilmedigini diistindiirmektedir.

K4: " Anne otoriter.”

K4, bu aile temal1 resimde, ¢ocugun annesini biiyiik ¢izmis
olmasindan yola ¢ikarak onu otoriter bir figiir olarak
degerlendirmistir. Ancak diger aile {iyeleri veya ¢ocugun
resimle ilgili duygular1 hakkinda herhangi bir yorum
yapilmamustir. Bu durum, K4'{n resim analizi egitimi
ylizeysel  bilgiye  sahip
distindiirmektedir.

konusunda oldugunu

K5: "Kardesi uzak cizilmis. Cok aileye yakin olmas: istenmiyor
olabilir. Cocuk anneye, kardesi babaya benzetilmis.”

K5, diger katilimcilara gore daha detaylh bir yorum
yapmustir. Cocugun demografik 6zelliklerini yasindan
bagimsiz olarak ele almis ve aile bireylerinin ¢izim
mesafelerine dayanarak kardes kiskanghigina isaret
etmistir. Ayrica, ¢izgi detaylarindan ¢ocugun kendisini
anneyle, kardesi Ahmet’i ise babayla o6zdeslestirdigi

sonucuna varmigtir.
K6: "Mutlu bir aile, hepsi bir arada.”

K6, resim analizinde g¢ocugun demografik ozelliklerini
yastan bagimsiz olarak degerlendirmis ve figiirlerin yiiz
ifadelerinden yola ¢ikarak yorum yapmustir.

K7: "Monoton bir aile hayati var.”

K7, resmin aile temali oldugunu belirterek, cizimlerin

duragan olmasindan Otlirii  "monoton” yorumunu

yapmistir.
K8: "Kaygqul, saldirgan ve giivene ihtiyaci var.”

K8, resim analizinde renk kullanimina dikkat cekerek
yorum yapmustir; 6zellikle kirmizi rengi saldirganlik ile
iliskilendirmistir. Cocugun kendisini annesinin yanina
cizmesi, kiiclik kafa ve eksik eller gibi unsurlardan yola
cikarak kaygili bir yapiya ve gliven ihtiyacina isaret
etmigtir. Bu durum, K8in resim analizi konusunda 6n
bilgiye sahip olabilecegini diisiindiirmektedir.

K9: "Ahmet'i ilk olarak ¢izmis. Hayatinda dnem verdigi biri.
Baba sonda. Viicut hatlart yok. Eller ¢izilmemis.”

K9, kdgidin sol tarafina gizilen bireyin ¢ocugun hayatinda
onemli oldugunu belirtmistir. Ancak bu bilgi, yanlis bir
varsayima dayanmaktadir; kagidin sol tarafina cizilen figiir
genellikle ¢izim yapan birey ile yasanan catismaya isaret
eder. K9, aile bireylerinin ¢izilis sirasini dikkate alarak
yorum yapmis ve insan figlirli detaylarma 06zen
gostermistir. Bu durum, K9'un resim analizi konusunda
dogru ya da yanlis bazi 6n bilgilere sahip oldugunu
diistindtirmektedir.

K10: Yorum yapilmamusgtir.

K10, resim analizi egitimi hakkinda bilgi sahibi olmadigmni
yanit1 bos birakarak belirtmistir.

3.1.3. Resim analizi egitimi 6ncesi, okul 6ncesi
O0gretmenlerinin resim 2 analiz edebilme diizeylerine
iliskin nitel bulgular

Sekil 3. Ogretmenlerin resim analizi becerilerini resim
analizi egitimi 6ncesinde 6lgmede kullanilan resim 2 (yas:
6, cinsiyet: kiz)

K1: "Genel anlamda mutlu bir ¢ocuk fakat anne babasini ayn

cizmesi ikisi arasindaki kopuklugu gosteriyor.”

K1, resimde temel ilkelere odaklanarak aile iiyeleri
arasindaki mesafeye dikkat ¢ekmistir. Cocugun kullandigi
sicak renklerden yola ¢ikarak resmin genel olarak mutlu bir
duyguyu yansittigimmi yorumlamistir. Bu durum, K1'in
resim analizi konusunda 6n bilgiye sahip oldugunu

gostermektedir.
K2: "Resmi cizen cocuk aile ile iletisiminde sorun yasamyor.”

K2, ¢ocugun demografik 6zelliklerinden hareketle tiim aile
bireylerinin ¢izilmesinin ¢ocugun aile iletisiminin iyi
olduguna isaret ettigini diistinmektedir. Ancak temel

ilkelere ve insan figiirii detaylarina deginmemistir.

K3: "Mutlu bir aile... Babasimi daha cok seviyor sanirim...
Kardesini en sona ¢izmis kiskaniyor olabilir... Annesinden

babasindan uzak tutmus kardesini.”

K3, ¢ocugun renkleri kullanma bi¢iminden ve babasin
yanina cizmesinden, babasina daha yakm hissettigini
digtinmektedir. Cizimde kardesini en sona ve
ebeveynlerinden uzak bir konuma yerlestirmesini kardes
kiskangligimin gostergesi olarak yorumlamistir. Bu durum,
K3'iin resim analizi konusunda 6n bilgiye sahip oldugunu

diistindiirmektedir.

K4: "Kardes kiskan¢ligi olabilir.”
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K4, resim analizi temel ilkelerine gére cocugun diger aile

bireylerinden wuzakta ¢izdigi kardesiyle arasindaki
catismay1 veya kiskangligr yansittigini belirtmistir. Ancak,
¢ocugun demografik &zellikleri, diger resim analizi ilkeleri

ve insan figiirii detaylar1 goz ard1 edilmistir.
K5: "Mutlu bir aile. Kiiciik bir kardes.”

K5, ¢ocugun tiim aile iiyelerini ¢izmesi ve sicak renkleri
kullanmasindan yola c¢ikarak ailenin mutlu oldugu
sonucuna varmistir. Ancak kardes figiiriinii ¢ocuktan
biiyiik olarak ¢izmesi demografik o6zellikleri géz ardi
etmesine ve yanlis yorum yapmasma sebep olmustur.
Resim analizinde temel ilkeler ve insan figiirii detaylar

dikkate alinmamustir.

Ké6: " Anne ve kardesiyle sorunlari var. Babaya kendini daha yakin

hissediyor. Annenin elleri biiyiik, siddet goriiyor olabilir.”

K6, ¢ocugun anneyi ve kardesi boyamamasi ve onlari
uzakta ¢izmesi nedeniyle aralarinda sorun oldugunu
diisiinmektedir. Cocugun kendisini babasimin yanina ve
turuncu renkle boyamasi, babasmna karsi olumlu bir
tutumu yansittigini diistindiirmiistiir. Ayrica annenin
ellerinin abartili sekilde ¢izilmesi, K6’ya ¢ocugun siddet
gordiigii izlenimini vermistir. Bu durum, Ké6'nin resim
analizi konusunda 0n bilgiye

sahip  oldugunu

distindiirmektedir.
K7: "Birbirlerine sevgiyle bagl.”

K7, ¢ocugun tiim aile bireylerini ¢izmis olmasini onlarm
birbirine sevgiyle bagli oldugu seklinde yorumlamustir.
Ancak insan figiirii detaylari, resim analizi temel ilkeleri,

yas ve cinsiyet gibi unsurlar dikkate alinmamustir.

K8: "Diirtiisel, anne baskici, babayla iletisimi daha iyi; genel

olarak sosyal gelisimi iyi bir cocuk.”

K8, ¢ocugun boyun cizmemesinden yola ¢ikarak diirtiisel
bir yapiya sahip oldugu yorumunu yapmistir. Babanin
yanina kendisini ¢izip turuncu renkle boyamasi babasiyla
arasindaki olumlu iletisimi, annesini boyamamas: ise
anneye kars1 mesafe koydugunu diisiindiirmiistiir. Ayrica
¢ocugun yas ve cinsiyetine gore cizgisel gelisiminin
uyumlu oldugunu belirtmistir. Bu durum, K8in resim
analizi konusunda oOn bilgiye

sahip  oldugunu

diistindtirmektedir.

K9: "Babay: en sola yapmis. Baba oncelikli cocugun hayatinda.
Kardes en sona ¢izilmis. Kendisi igin en dnemli baba. Babay:

boyamg, 6nemsemis.”

K9, kagidin sol tarafina cizilen figiiriin cocugun hayatinda
onemli oldugunu belirtmistir; ancak bu bilgi yanlis bir
varsayima dayanmaktadir. Kagidin soluna gizilen figiir
genellikle ¢izim yapan birey ile yasanan ¢atismaya isaret
eder. K9, aile bireylerinin ¢izilis sirasim1 yorumlamis ve
babasini boyamasini1 babasiyla olan olumlu iliskiyi
yansithgini diistinmiistiir. K9un resim analizi egitimi
hakkinda dogru veya yanlig bir 6n bilgiye sahip oldugu

yorumu yapilabilir.
K10: " Ailecek cok mutlu olduklar: bir ani resmetmis.”

K10, ¢ocugun tiim aile {iyelerini giiler yiizle ¢izmesinden
¢ikarak resmettigini
diistinmiistiir. Ancak, insan figiirli detaylar1 ve resim
analizi temel ilkeleri dikkate alinmamuistir.

yola ailenin mutlu bir am

3.1.4. Okul 6ncesi 6gretmenlerinin ¢ocuk tanima
tekniklerini ve resim analizini kullanma becerilerine
iliskin resim analizi egitimi sonrasi agik uglu anket
formundan elde edilen bulgular

Tablo 3’te okul 6ncesi 6gretmenlerinin resim analizi egitimi
sonrast yapilan anket formundan elde edilen bulgular 6
tema ve degisen kategorilerle birlikte belirtilmistir.

Okul 6ncesi 6gretmenlerinin resim analizi egitimi sonrasi
yapilan anket formundan elde edilen veriler kodlanarak,
kategoriler, kategorilerden de temalar olusturulmustur.
Elde edilen bulgular incelendiginde 6gretmenlerin; Resim
analizi egitimi 6ncesi 2 kategori var iken egitim sonrasinda
5 kategori goriilmiistiir.

Resim Analizi Egitimi Oncesi yapilan anket verilerinde
“Kelime ¢agrisimi teknikleri, gérme uyaranlarina dayanan
teknikler ve harekete dayali teknikler” olarak kodlanan bu
kategoriler resim analizi egitimi sonrasinda “Hikaye, resim
analizi ve oyun” seklinde degismistir.

Tema 9’da 6gretmenlerin resim analizi konusundaki bilgi
diizeyleri incelendiginde, 10 &gretmenin de "Onbilgi,
egitim ve uygulamaya sahibim" seklinde yanit verdikleri
gOriilmiistiir.

Tema 10’'da ise, Ogretmenlerin ¢ocuk resimlerini
degerlendirirken temel ilkeleri, gelisim &zelliklerine
uygunlugu, sosyal gelisim kriterlerini ve duygu durumunu

dikkate aldiklari belirlenmistir.
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Tablo 3.
Okul dncesi d3retmenlerinin resim analizi egitimi sonrast yapilan anket formundan elde edilen bulgular
Tema 7. Tema 8. Tema 9. Tema 10. Tema 11. Tema 12.
Cocugu Cocuk Tanima Resim Analizi Cocuk Resimlerini ~ Cocuk Resimlerini Cocuk Resimlerini
Tanimanin Araglarinin Hakkinda Bilgi Degerlendirme Kullanmada Degerlendirmede
Onemi Tercihi Diizeyi Yontemleri- Uygulanan Dikkat Edilen Unsurlar
Olgiitleri Yaklagim
Alt Tema 1. Alt Tema 3. Alt Tema 1. Alt Tema 1. Alt Tema 2. Alt Tema 2.
fletisim Kurma Hikaye Bilgi Diizeyine Resim Analizi Yapilandirilmamis Resim Analizi Temel
Sahip Olma Temel {lkeleri Yaklasim Tkeleri
Alt Tema 2. Alt Tema 2. Alt Tema 2. Alt Tema 4. Alt Tema 3.
Cocukla bag Resim Analizi Gelisim Yapilandirilmamis Insan Figirleri
Kurma Ozelliklerine Yaklagim
Uygunlugu
Alt Tema 3. Alt Tema 3. Alt Tema 3. Alt Tema 3.
Etkili Ogretim Oyun Sosyal Gelisim Yari-
Kriteri Yapilandirilmig
Yaklagim
Alt Tema 4. Alt Tema 4. Alt Tema 3.
Etkili Rehberlik Duygu Durumu Program
Dogrultusunda
Uygulama
Alt Tema 5.
Gelisim
Alanlarimi ve
Bireysel
Farkliliklarim
Belirleme

Tema 12’de, "gocuk resimlerini degerlendirmede dikkat
edilen unsurlar" temali soruya iligkin olarak Tablo 3'te
belirtildigi tizere {i¢ kategori ortaya ¢ikmistir. Bu baglamda,
6 okul 6ncesi 6gretmeni ¢cocuk resimlerini degerlendirirken
kagit kullanimi ve insan ¢izimi unsurlarina oncelik
verdiklerini ifade etmistir. Diger 6gretmenler ise bu soruyu
yanitsiz birakmistir.

3.1.5. Resim analizi egitimi sonrasi, okul 6ncesi
Ogretmenlerinin resim 1 analiz edebilme diizeylerine
iligskin nitel bulgular

Sekil 4. Ogretmenlerin resim analizi becerilerini resim
analizi egitimi sonrasinda 6l¢mede kullanilan resim 1 (yas:
5, cinsiyet: kiz)

K1: "Resimdeki ilk izlenim: resim cizgilerinin 5 yagsa gore degil
de daha kiiciik bir ¢ocuga aitmis gibi olmast ¢cocugun beyin
gelisiminin geriden geldigi yoniinde bilgi wverebilir. Cocuk
kendisini en yakin annesine kars: hissetmektedir. Baba, anneden
kiigiik detaylandirilmadan ¢izilmistir. Cocugun resminde burun
detayr yoktur. Bu cocugun utangag, cekingen oldugunu
gosterebilir. Yine aym sekilde kollar cizilmemistir, bu da
glivensizlik wve yetersizlik duygularimin cocukta oldugunu

soyleyebilir bize.”

K1, resimde ilk dikkat ettigi unsur olarak cocugun ¢izgisel
gelisiminin gerisinde oldugunu belirtmistir. Cocugun
demografik oOzellikleri, kagitta konumlandirma, boyut,
¢izim temposu gibi resim analizi temel ilkelerini dikkate
almis ve insan figiirli detaylarmi tanimlayarak analiz
yapmustir. Genel olarak, verilen cevaplarin yeterli diizeyde
oldugu séylenebilir.

K2: "Resimde kafadan bacaklar var; ¢izen kiiciik bir cocuk, 3-4
yas olabilir. Yiiz ifadeleri giilen. Kollar yapilmamis. Anne
resimde daha belirgin, otoriter anne olabilir. Anne ve ona 6zenen,
annesine daha yakin olan kiz cocugu duygusal olarak anneye
bagli. Ama aile iiyelerinin hepsi mevcut, galiba aile kavrami

oturmus.”
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K2, ¢ocugun 5 yasinda oldugu bilgisi verilmesine ragmen
yasi oldugundan kiigiik yorumlamis olabilir. Bunun yani
sira, yas disindaki demografik bilgilere, insan figiirii
detaylarina ve temel ilkelere ortalama diizeyde dikkat

ederek resmi analiz ettigi goriilmektedir.

K3: "Kafadan bacak resmi ¢izmis. Gelisimsel olarak 4 yas civar.

Kollara yer verilmemis. Cinsiyet ayrimi var.”

K3, ¢ocugun cizgisel gelisiminin geride oldugunu, ¢izim
temposuna uygun sekilde degerlendirmistir. Ancak, insan
figlirti detaylarinda kollara yer vermemesine ragmen bu
eksikligin anlamini tanimlamamuis ve kagit kullanimi, renk
dikkate
almamistir. Bu nedenle K3'iin yorumu yeterli diizeyde
degildir.

ve kagitta konumlandirma gibi unsurlan

K4: "Mutlu bir ailesi var diye diisiiniilebilir. Kardes kiskan¢lig
olabilir; anneye babaya kendisini yakin, kardesini uzak cizmis;
anne baba abi ayrintil ¢izilmemis, giiven probleminin yani sira

kaygul1 bir cocuk gibi goriiniiyor.”

K4, figiirlerin yiiz ifadelerinden mutlu bir aile oldugunu
cikarsamistir. Ancak resim analizi temel ilkelerini ve renk
gibi 6nemli detaylar1 g6z ard1 ederek neden-sonug iliskisi
kurmustur. Insan figiirii detaylarindan bahsetmis olmasina
ragmen yeterli bir analiz yapmamistir. Genel olarak

degerlendirildiginde cevabi yeterli diizeydedir.

K5: "Resmin merkezinde anne var. En sevdigi kisi anne... Anneyi
babadan biiyiik ¢izmis; evde otorite anne olabilir... Resmi
Zeynep'in ¢izdigini diisiiniiyorum... Kendisini annesinin yanina
cizmis... Evde iletisimde en zorlandig1 kisinin Ahmet oldugunu
diisiiniiyorum... Ciinkii Ahmet’i en sola ¢izmis... Resimde yer
cizgisi yok... Cok uzun saclarin da bir anlami oldugunu

diisiiniiyorum ama ne anlama geldigini bilmiyorum.”

K5, c¢ocugun annesini merkeze ve kendisine yakin
cizmesine dikkat ¢ekerek kagitta konumlandirma ilkesine
vurgu yapmustir. Ahmet’i en sola ¢izdigini ve bu
konumlandirmanin ¢atisma yasadig bir figiirii yansittigini
belirtmistir. Yas ve cinsiyet gibi demografik &zelliklere
dikkat etmemistir. Ayrica resim analizi temel ilkelerine
bagli kalarak yeterli yorum yapmasina ragmen, insan
figiirti detaylarinda eksiklikler mevcuttur. Ornegin, uzun
saglarin anlamini bilememesi, egitim sirasinda bu detaya
dikkat vermemis olabilecegini diisiindiirmektedir. Cevap

genel anlamda yeterli diizeydedir.

Ké: "Kendisini anneye daha yakin hissediyor. Kendisini anneye

benzetmis.”

K6, resimde ¢ocugun kendisini annesinin yanina ¢izmesine
dikkat ederek kagitta konumlandirma ilkesine kisaca
deginmistir. Ancak, yas, cinsiyet ve aile gibi demografik
ozellikler, insan figiirli detaylar1 ve resim analizi temel
ilkeleri olmasi

agisindan  degerlendirme yapmamis

nedeniyle yanit oldukga yetersizdir.

K7: "Cizilen kafadan bacak resmi, 3.5-4 yaslarinda bir cocugun

¢cizmis oldugu bir resme benziyor.”

K7, ¢ocugun demografik 6zellikleri dogrultusunda ¢izgisel
gelisimin geride oldugunu belirtmistir. Ancak resim analizi
temel ilkeleri ve insan figiirii detaylarna deginilmemistir.

Bu nedenle cevap yeterli diizeyde degildir.

K8: "Bir arada ama bu ailede herkes birbirinden uzak ve
cocuklarin anne babalariyla duygusal iletisimi sorunlu. Otoriter

”
anne.

K8, ¢ocugun demografik oOzelliklerini go6z oOniinde
bulundurarak, resimde tiim aile bireylerinin ¢izilmis
olmasina ragmen duygusal iletisimde mesafeler oldugunu
yorumlamistir. Kagitta konumlandirma ve ¢izim temposu
gibi resim analizi temel ilkelerine kismen dikkat etmistir.
Ancak insan figiirli detaylarina deginmemesi nedeniyle

yanit ortalama diizeydedir.

K9: "5 yasindaki bir cocuk icin oldukca basit karalama. Viicut
hatlar: belli degil. Kirmizi renk agirlikli olmast saldirganlik.

Kollarin olmayzst ise aile bireylerinin yetersizligini gostermekte.”

K9, ¢izimin yetersiz oldugunu ve c¢ocugun ¢izgisel
gelisiminin geride kaldigini vurgulamistir. Ayrica, kirmizi
rengin saldirganlik anlamina geldigini belirtmis ve kollarin
olmamasini aile igindeki yetersizlikle iliskilendirmistir.

K9"un yanit1 genel olarak oldukga yeterlidir.

K10: "Resimdeki ilk izlenim: resim cizgilerinin 5 yasa gore degil
de daha kiiciik bir ¢ocuga aitmis gibi olmast ¢ocugun beyin
gelisiminin  geriden geldigi yoniinde bilgi verebilir. Cocuk
kendisini en yakin annesine karsi hissetmektedir. Baba, anneden
kiigiik detaylandirilmadan ¢izilmistir. Cocugun resminde burun
detayr yoktur. Bu cocugun utangag, cekingen oldugunu
gosterebilir. Yine aym sekilde kollar cizilmemistir bu da
giivensizlik wve yetersizlik duygularmmn  cocukta oldugunu

soyleyebilir bize.”

K10, resimde ilk dikkat ettigi unsur olarak ¢ocugun ¢izgisel
gelisiminin gerisinde oldugunu belirtmistir. Cocugun
demografik ozellikleri, kagitta konumlandirma, boyut,
¢izim temposu gibi resim analizi temel ilkelerini dikkate
almis, tanimlayarak analiz
yapmustir. Genel olarak oldukga yeterli bir yanuttir.

insan figiliri detaylarimni
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3.1.6. Resim analizi egitimi sonrasi, okul 6ncesi
Ogretmenlerinin resim 2 analiz edebilme diizeylerine
iligkin nitel bulgular

7 B

n S,
vy \

Cemm

|

T

i A

Sekil 5. Ogretmenlerin resim analizi becerilerini resim
analizi egitimi sonrasinda 6l¢mede kullanilan resim 2 (yas:
6, cinsiyet: kiz)

K1: Resimdeki ilk izlenim pozitif. Cocuk mutlu bir ailede yastyor.
Canly renkler kullanmg. Sari ve turuncudan dolay: cocugun
mutly ve disa doniik oldugunu soyleyebiliriz. Cocuk, sayfanin
ortasint kullanms, bu da aile ortamimin dengeli ve normal
oldugunu gosterebilir. Ailede anne ve babanin birbirine distiin ya
da otoriter olmadigini, ciinkii her ikisinin de aymi biiyiikliikte
¢izildigini belirtiyor. Bu, demokratik bir aile ortaminin varligina
isaret edebilir.

K1, resim analizi temel ilkelerinden renk, boyut, kagit
kullanimi, kagitta konumlandirma unsurlarini ve ¢ocugun
demografik 6zellikleriyle birlikte anlamlarini tanimlayarak
resmi analiz etmistir. Ote yandan insan figiirii detaylarina
deginilmedigi goriilmiistiir. Genel anlamda analiz yeterli
diizeydedir.

K2: Yer zemin kavrami oturmusg. Sag taraf gelecek ve giilen yiizlii
bir giines var yani mutlu bir cocuk. Anne ve baba arasinda kiiciik
kardes digeri anneye yakin ama biraz disarida  onun
onemsenmedigini gosteriyor olabilir. Saclar, parmaklar ve viicut
hatlar1 detayl: dis diinyaya ilgili bir cocuk. Resimde giilen yiizlii
karakterler ¢izilmis. Baba ve kiiciik cocukta renk kullamilmis fakat
anne ve diger ¢ocukta renk kullanilmamis. Babasina duygusal
olarak daha bagli ortadaki cocuk.

K2, resim analizi temel ilkelerinde kagitta konumlandirma
ilkesine vurgu yapilmistir. Katilimeinin sag tarafin gelecek
oldugunu belirtmesi egitim oncesi yanilgilarin degistigini
gostermektedir. Zira egitim oOncesinde katilimcilardan
bazilar1 sol tarafa ¢izilen bireyin ¢ocugun rol model aldig1
figir oldugunu belirtmislerdir. Katilimei, ¢ocugun
demografik ozelliklerinin yami sira, resim analizi temel
ilkeleri ¢ercevesinde saclar, parmaklar gibi ayrintilara da
dikkat ederek insan figiirlerinin detaylarini tanimlamuistir.
Cevap genel anlamda incelendiginde oldukca yeterli
diizeydedir.

K3: Kendisini anne babaya yakin ve ayrintili cizmis. Kardes
gelmesi ile sanki 6nem kardege verilmis hep ve onu basa ¢izmis.

Kardesinin el ayak bacak ayrintilarina hi¢ girmemis. Babay: ve
kendini boyamig. Kollar iki yana ¢izilmis eller, parmaklara yer
verilmis, insanlarla yakin iliski kurabildigini soyleyebilirim.

K3, cocugun demografik ozellikleriyle, resim analizi temel
ilkelerinde renklere, kagitta konumlandirmaya, el, ayak ve
benzeri ayrintilariyla insan figiirii detaylarina deginerek
anlamlarini  tanimlamustir. genel
oldukga yeterli diizeyde analiz yapmustir.

Katilima anlamda

K4: Cocuk anne ve babaya esit uzaklikta ama kardesi ile iletisimi
az, kollarin uzun olmas: evde kizginlik dfke gibi durumlarin
olabilecegini gdsteriyor. Babasini tamamlamaya calipmis anne ve
abi eksik ve renksiz ¢izilmis. Mutlu bir cocuk ailesiyle genel
anlamda mutlu.

K4, resimde, kagitta konumlandirma, ¢izim temposu ve

renk detaylarinin anlamlarmi tanimlamistir.  Ayrica,
katilimg, insan figiirlerindeki aile bireylerinin eksik veya
abartili ¢izilmis uzuvlarina dikkat ederek bu detaylarin
anlamlarini da incelemistir. Genel olarak, yapilan analiz

yeterli bir diizeydedir.

K5: Resmin merkezinde anne ve kendisi var... En cok onem
verdigi kisiler kendisi ve annesi, evde kural koyan otoriter kisi
baba kdgidin en soluna ve en biiyiik ¢izmis, ¢iinkii kardesini anne
ve babasina nazaran daha basit ve daha detaysiz ¢izmis... Bunun
nedeni kardes kiskanghigr olabilir... Ailecek disa donuk sosyal
iletigime acik bir aile ¢iinkii kollar yana acik ve elleri var... Sadece
kardesine el ¢izmemis... Bu da kardesiyle arasina iletisim engeli
koydugunu gosterebilir. Acikagiz konugkan iletisim halinde olan
bir aile oldugunu gosterir... Ayrica resmi bazi béliimlerini silmig
tekrar yapmus... Bu da c¢ocugun miikemmeliyetci bir ailede
yetistigini gosterebilir. Turuncu ve sart gibi ilimli pozitif anlama
gelen renkler kullanms...

K5, resmin merkezinde anne ve ¢ocugun kendisini
cizdigini belirterek kagitta konumlandirmanin anlamini
belirtmistir. Resim analizi temel ilkelerinden boyuta iliskin
yorumunda ise babasimin evde otorite oldugunu ifade
etmistir. Insan figiirlerini dikkate alarak ellerin, kollarin,
agzin anlamlarini gocugun
demografik ozelliklerini, resim analizi temel ilkeleri ve

tanimlamigtir.  Katilimcy,
insan figiirleri detaylarini oldukga basarili diizeyde ifade
ederek resmi analiz etmistir.

Ké6: Mutlu bir aile resmi olarak goriiyorum. Kardes bebek ve
uzaga ¢izilmis kiskanclik duyuyor olabilir.

K6, resimde yas ve cinsiyet faktoriine deginilmeden
cocugun demografik ozelliklerine bagh yorum yapmuistir.
Ote yandan figiirlerin kagitta konumlandirmasinin
anlamlarim tanimlayarak kardes kiskangligini
vurgulamistir. Insan figiirii detaylarma ve resim analizi
temel ilkelerine yeterince deginilmediginden katilimcinin
diisiik diizeyde analiz edildigi yorumu yapilabilir.

K7: Kollar iki yana agik ¢izilmis, bu da insanlarla yakin iliskiler
kurabildigini gosteriyor, ¢izilen yiiz ifadesinden ve agikagizdan
mutlu bir ¢ocuk oldugu ayrica iletisime ge¢meye hazir oldugu
anlagiltyor.  Kardesiyle c¢atisma igerisinde olabilir, ¢iinkii
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kardesini en sona ¢izmis, ellerini ve saglarini ¢izmemis. Yer -gok
¢izgisi vardir.

K7, resimde insan figiirii detaylarini ayrintili bir sekilde
agiklayarak anlamlarmi betimlemistir. Kardesini en sona
¢izmesi ve yer-gok gibi zemin detaylarma vurgu yapmasi,
resim ilkelerine  de
gostermektedir. Katilimcinin analizi genel olarak yeterli
diizeydedir.

analizi  temel

degindigini

K8: Ofkeli bir cocuk, annesi ve kardesiyle iletisim bozuklugu,
Babayla uyumlu.

K8, resmi neden sonug iligkisi kurmadan ¢ocugun
duygularmi tanimlamigtir. Tanimlara bakildiginda resim
analizi temel ilkelere ve insan figiirii detaylarma dikkat
edildigi fakat analizde agik¢a belirtilmedigi goriilmektedir.
Katilimcinin analizi yeterli degildir.

K9: Cocuk babay: ve kardesini kendine daha yakin bulmakta.

K9, resmi neden sonug iligkisi kurmadan bagtan savma
yorumlamistir. Katilimcinin analizi yeterli degildir.

K10: Resimdeki ilk izlenim pozitif. Cocuk mutlu bir ailede
yaswor. Canli renkler kullanmis. Sari ve turuncudan dolay:
cocugun mutly ve diga doniik oldugunu séyleyebiliriz. Cocuk
sayfamin ortasini kullanmis bu da bize aile ortamimin normal
oldugu bilgisini verebilir. Ailede anne baba birbirinden iistiin ya
da otoriter degil. Ciinkii ikisi de ayn1 biiyiikliikte. Demokratik bir
aile ortamindan 56z edebiliriz.

K10, resim analizi temel ilkelerinden renk, boyut, kagit
kullanimi, kagitta konumlandirma unsurlarin ve ¢ocugun
demografik 6zellikleriyle birlikte anlamlarini tanimlayarak
analiz etmistir. Diger yandan insan figiirii
detaylarina deginilmedigi goriilmiistiir. Genel anlamda
analiz yeterli diizeydedir.

resmi

Tablo 5.

3.2. Nicel Bulgular

3.2.1. Okul 6ncesi 6gretmenlerin resim analizi
yapabilme becerilerinin resim analizi egitimi 6ncesi ve
resim analizi egitimi sonrasi degisimine y6nelik bulgular

Okul 6ncesi 6gretmenlerin resim analizi yapabilme becerisi
rubrik genel puan 6n-test ve son-test puanlarinin Wilcoxon
Isaretli Siralar Testine yonelik bulgulari Tablo 4'te
verilmigtir.

Tablo 4.
Resim analizi becerisi rubrik dn-test ve son-test puanlarinin
Wilcoxon Isaretli Swralar Testi sonuglari

Resim Analizi Becerisi Rubrigi

Ontest- N Sira Sira z P
Sontest Ortalamast ~ Toplamu

Negatif Sira 10 .00 .00 -2.805*  .005
Pozitif Sira 10 5.50 55.00

Tablo 4 incelendiginde, ¢ocuk resim analizi egitimi sonrasi
okul Oncesi Ogretmenlerinin resim analizi yapabilme
becerilerinde anlamli bir artis oldugu goriilmektedir.
Wilcoxon Isaretli Siralar Testi sonuclarina gore, sontest
puanlarmin pozitif siralar lehine anlamli bir farklilik
gosterdigi saptanmistir (Z =-2.805, p <.05). Pozitif siralarin
ortalama puani 5.50 ve toplami 55.00 olarak hesaplanmis
olup, bu bulgu resim analizi egitiminin 6gretmenlerin
resim analiz becerilerini gelistirdigini gostermektedir.

Okul
boyutlarina gore ontest ve sontest puanlarmin normallik
testi sonuglarina gore nonparametrik testlerden Wilcoxon
Isaretli Siralar Testi kullanilmus ve test sonuclar1 Tablo 5'te
verilmistir.

oncesi Ogretmenlerinin resim analizi becerisi

Resim analizi becerisi boyutlarina gore dntest-sontest puanlarmin Wilcoxon Isaretli Siralar Testi sonuglari

Boyutlar Ontest-Sontest N Sira Ortalamast Sira Toplami z P
Demografik Negatif Sira 10 .00 .00 -2.536* 011
Bilgiler Kullanma Pozitif Sira 10 4.50 36.00

Temel Ilkeleri Negatif Sira 10 .00 .00 -2.680% .007
Kullanma Pozitif Sira 10 5.00 45.00

Insan Figiirlerini Negatif Sira 10 .00 .00 -2.842* .004
Degerlendirebilme Pozitif Sira 10 5.50 55.00

Tablo 5’e gore, okul Oncesi 6gretmenlerinin ¢ocuk resim
analizi egitimi sonrasinda demografik bilgileri kullanma
becerilerinde anlamli bir artis gézlemlenmistir (Z=-2.536, p
< .05). Fark puanlarinin sira ortalamasi ve toplamlari
incelendiginde, bu artisin pozitif yénde oldugu ve sontest
puanlarinin daha yiiksek oldugunu gostermektedir (Ontest
sira ortalamasi=0.00, Sira toplami=0.00; Sontest sira
ortalamasi=4.50, Sira toplami=36.00). Bu bulgu, resim

analizi egitiminin demografik bilgileri kullanma becerisini
artirmada  etkili oldugunu gostermektedir. Egitim
sonrasinda Ogretmenlerin temel ilkeleri kullanma
becerilerinde de anlamli bir artis gozlemlenmistir (Z=-
2.680, p < .05). Pozitif siralarin ortalamas1 5.00 ve toplami
45.00 olarak Dbelirlenmigtir. Bu sonuglar, resim analizi
egitiminin
gelistirdigini diisiindiirmektedir. Temel ilkeler arasinda

“temel ilkeleri kullanma”  becerilerini
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¢izim temposu, kagitta konumlandirma, renk ve cizgiler
gibi 6zellikler bulunmaktadir. Son olarak, insan figiirlerini
degerlendirme alt boyutunda da anlaml bir artis oldugu
goriilmektedir (Z=-2.842, p < .05). Fark puanlarinin sira
ortalamasi ve toplami pozitif siralar lehine olup sontest
puanlarinin daha yiiksek oldugunu gostermektedir (Ontest
toplami=0.00; Sontest sira
ortalamas1=5.50, Sira toplami=55.00). Bu bulgular, resim
analizi egitiminin Ogretmenlerin resimlerdeki “insan
figlirlerini degerlendirme” becerisi {izerinde olumlu bir

sira ortalamasi=0.00, Sira

etkisi oldugunu ortaya koymaktadir. Insan figiirleri alt
boyutlar1 bas, goz, kulak, agiz, eller, kollar, ayaklar, boyun
gibi 6geleri icermektedir.

Bu bulgular, okul oncesi Ogretmenlerinin resim analizi
egitimi sonrasinda resim analizi yapabilme becerilerinde
genel bir gelisim saglandigin1 gostermektedir.

4. Tartisma

Cizimlerin, ¢ocuklarin ve ergenlerin psikolojik ve iliskisel
refahmi degerlendirmek icin 6nemli bir ara¢ oldugu
konusunda genis bir literatiir bulunmaktadir. Aile Cizimi
testi, cocuklarin aile iligkilerinin kalitesini degerlendirmek
i¢in en yaygimn kullanilan projektif testlerden biridir ve bu
testin etkinligi, cocuklarin duygusal durumlarini ve aile
icindeki
oynamaktadir (Trombini vd., 2004). Cizimler, ¢ocuklarin
igsel deneyimlerini ve duygularini ifade etmeleri igin bir
arag olarak islev goriir; bu baglamda, ¢izimlerin ¢ocuklarin
duygusal durumlari hakkinda bilgi sagladigi ve aile
icindeki  iliskisel = deneyimlerini  agiga  c¢ikardig:
gosterilmistir (Puura vd., 2005, Woolford vd., 2013).
Cizimlerin, ¢ocuklarin zorlu ve tabu temalar tizerine
tartismalarini kolaylastirdigina dair kanitlar da mevcuttur.
Ornegin, gocuklar gizim yaparken kendilerini daha rahat
onlarin  psikolojik
durumlarini degerlendirmek icin bir firsat sunmaktadir
(Woolford vd., 2013). Diger yandan, ¢izimlerin, ¢ocuklarin
kayg: diizeylerini 6l¢mek icin kullanuldigr arastirmalar da
aragtirmalar, belirli
durumlarda c¢ocuklarin kaygi seviyelerini yansittigin
gostermektedir (Puura vd., 2005).
¢ocuklarin duygularini ifade etmede de 6nemli bir rol
oynadigy, gurur ve kiskanghik gibi
duygularin ¢izimlerde yer buldugu belirtilmistir (Bonoti ve
Misalidi, 2015). Estonya'da yapilan bir ¢alismada, sematik
cizimlerin 6grenme siireclerindeki énemi vurgulanmis ve
Ogretmenler igin egitim programlarmnda
yararlilig1 tizerine 6nemli bilgiler elde edilmistir (Trombini
vd., 2004). Bu baglamda, ¢izimlerin egitimde yapic1 bir
O0grenme stratejisi olarak kabul edildigi ve cocuklarin
ogrenme siireglerine katkida bulundugu
varilmaktadir. Cizimlerin, g¢ocuklarin kendilerini ifade
etme bicimlerini gelistirmelerine yardimct oldugu ve bu
siiregte sosyal ve duygusal becerilerin de desteklendigi
goriilmektedir (Berti ve Cigala, 2022).

dinamikleri anlamada Onemli bir rol

ifade edebilmekte ve bu siireg,

bulunmaktadir. Bu cizimlerin

Ayrica, ¢izimlerin

Ornegin utang,

cizimlerin

sonucuna

Okul 6ncesi 6gretmenlerine yonelik hazirlanan ¢ocuk resim
analizi egitiminin okul Oncesi Ogretmenlerinin resim
analizi yapabilme becerilerine etkisinin incelenmesi
lizerine yapilmis bu arastirmada Ogretmenlerin resim
analizlerine iliskin toplanan verilerin genel puanlarmin ve
alt boyutlarinin normal dagilima uygunlugu Shapiro Wilk
Test sonuglari ile incelenmis, bunun yaninda carpiklik ve
basiklik katsayilarina gore degerlendirilmistir. Shapiro
Wilk Test sonuglarindan normallik varsayimlarinin
karsilanmadigr (p < .05) belirlenmistir. Bunun yaninda
carpiklik ve basiklik katsayilar: degerlerinin Onerilen
araliklarda olmamas: nonparametrik testlerden iligkili
orneklemler i¢in Wilcoxon igaretli Siralar Testi kullanilmast
olmustur (Buyikoztirk vd., 2014).

Ogretmenlerin resim analiz becerileri baglaminda elde

kararinda etkili

edilen Olctimler, bireysel farkliliklar ve wuygulama
siirecindeki degiskenler nedeniyle normallik
varsayimlarini kargilamamisg olabilir. Nitekim,
O0gretmenlerin egitim oncesi ve sonrasi

degerlendirmelerinde bireysel ©6grenme farkliliklarmin
etkili olabilecegi goz oniinde bulundurulmalidir. lgili
analizlerin sonuglarina dayanarak, elde edilen bulgular,
Ogretmenlerin
becerilerinde, egitim sonrasi anlaml bir artis yasandigin
gostermektedir.
kullanabilme, demografik bilgileri anlamlandirma, insan
figtirlerini degerlendirme ve figiir detaylarina dikkat etme
gibi becerilerde gelisim, 6gretmenlerin egitim oncesinde bu
konuda smirhi bilgiye sahip olduklarimi ve egitim
sonrasinda bu eksiklikleri
gostermektedir. Bulgular ayrica, Ogretmenlerin resim
egitiminden onceki ve sonraki
diizeylerinin karsilastirmasini da igermektedir. Ornegin,
Ogretmenler kullanimi,  figiir
biiyiikliikleri ve aile konumlandirmalar1 gibi unsurlarin
anlamlarini daha iyi yorumlayabilmislerdir. Bu gelisim,
Ogretmenlerin psikolojik  ve  duygusal
durumlarini daha iyi anlamalarina yardimcr olabilecek bir
olarak  degerlendirilebilir. ~ Tlgili literatiir
incelendiginde, Fabris ve digerleri (2023), calismalarinda,
¢ocuk cizimlerinin ¢ocuklar ve ergenler igin arastirma ve
degerlendirme araci olarak sahip oldugu potansiyele
dikkat ¢ekmistir.
anlama ve onlar1 tanima araci olarak énemini vurgulamig

resim analizine yonelik bilgi ve

Resim  analizinde temel ilkeleri

giderebildiklerini

analizi yorumlama

resimlerdeki  renk

¢ocuklarin

beceri

Arastirmacilar, ¢izimlerin ¢ocuklar:
ve uygulayicilarin bu yontemden yararlanmasi gerektigini
belirtmislerdir. Papandreounun (2014), 48-72 aylik 20
¢ocukla yiiriittiigii ¢alismada ise, cizimlerin iletisimsel
potansiyelleri ve diislince ile ¢izim arasindaki iliski
incelenmigtir. Caligmada, ¢ocuklarin ¢izimi bir iletisim
aract olarak kullandiklar1 belirlenmigtir. Aragtirmact
ayrica, okul Oncesi Ogretmenlerinin ¢ocuk resimlerine
yonelik tutumlarinin geleneksel ¢izim anlayislarindan
etkilendigini vurgulayarak 6gretmenler igin yeni 6gretim
yontemlerinin gelistirilmesi gerektigini belirtmistir.

Ogretmenlerin ~ resim  analizi konusundaki  bilgi

diizeylerinin artirilmasi, ¢ocuklarm kendilerini ifade etme
yeteneklerini  gelistirmeleri ve iletisim becerilerini
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desteklemeleri agisindan kritik bir 6neme sahiptir. Bu
¢alismada, ¢ocuk resim analizi egitiminin, okul Oncesi
Ogretmenlerinin ¢ocuklarin ¢izimleri {izerinden onlarin
psikososyal durumlarimi ve aile dinamiklerini daha
derinlemesine ve yapilandirilmis bir sekilde degerlendirme
becerilerini anlaml 6lglide gelistirdigi tespit edilmistir.
Elde bulgular, egitiminin
Ogretmenlerin  ¢ocuklari tanima, duygu
durumlarini anlamlandirma ve sosyal iligkilerini daha
ayrintili gézlemleyebilme kapasitelerini artirdigina isaret
etmektedir.

edilen resim analizi

daha iyi

Bu bulgular, literatiirdeki ¢esitli calismalarla da
desteklenmektedir. Ornegin, Deguara (2018), 3-4 yas
grubundaki 223 c¢ocukla gergeklestirdigi c¢alismasinda,
¢ocuklarin ¢izimlerini analiz etmek icin ¢apraz grid adi
verilen yeni bir metodolojik ara¢ kullanmistir. Bu arag,
cocuk cizimlerine farkli bir bakis agis1 kazandirarak
grafiksel bir temsil sunmus ve cizimlerin ¢ocuklarin
kendine 06zgii kimligini yansitan birer sembolik yap1
oldugunu ortaya koymustur.
kendilerine 6zgii ¢izim yapilandirma ve gostergebilimsel
stilleri araciligiyla bireysel kisiliklerini sergilediklerini
gostermistir.
goriintiilenmesi, yalnizca neyin tasvir edildigini degil, ayn1
zamanda ¢izimdeki nesnelerin konumunu ve boyutunu da
dikkate almay1 gerektirir. Bu 6zellik, ¢izim analizini diger
analiz yontemlerinden (6rnegin konusmalar, gozlemler,
anketler vb.) ayiran en belirgin 6zelliktir (Yang ve Park,
2017).  Gergek  projeksiyonlu
degerlendirme kriterlerine bakildiginda, konum bilgisi
onemlidir (Martinet vd., 2021). Bu bulgularin 1s1§inda,
¢ocuk resim analizi egitiminin gerekliligi ve kapsamu
hakkinda ©nemli ¢ikarimlar yapilabilir. Arastirmanin
sonuglar1 dogrultusunda asagidaki oneriler, 6gretmenlerin
¢ocuklarin gelisimsel ve psikososyal durumlarini resim
yoluyla degerlendirme kapasitelerini artirmaya yonelik
olarak gelistirilmistir:

Aragtirma, ¢ocuklarin

Cizimlerin iki boyutlu bir alanda

¢izim testlerinin

. Cocuk resimlerini bir degerlendirme araci olarak
kullanacak olan okul 6ncesi 6gretmenlerinin, resim analizi
konusunda uzman kisilerden egitim almalar1 6nemlidir. Bu
egitim, cocugun yas, aile, sosyoekonomik durum ve
kiiltiirel baglam gibi demografik faktorlerin géz oniinde
bulundurularak resimlerin biitiinsel bir yaklasimla
degerlendirilmesine olanak tamir. Ogretmenlerin bu tiir ok
boyutlu bir degerlendirme yapabilmesi, yorumlarin

gecerliligi ve giivenilirligi agisindan gereklidir.

J Resim analizi egitimi, Ogretmenlerin mesleki
gelisimlerinin bir pargasi olarak hem lisans egitimlerinde
hem de hizmet i¢i egitimlerde yer almalidir. Boylece,
Ogretmenler resim analizi konusunda bilimsel bir temele
dayal1 bilgi ve beceriler kazanabilir, ¢cocuklarin psikososyal
ozelliklerini daha iyi gozlemleyerek destekleyebilirler.
Ayrica, bu egitimlerin, 6gretmenlerin egitim siirecinde
kullanabilecegi araglar agisindan da
zenginlestirilmesi onerilmektedir.

yontem  ve

U Okul oncesi egitim kurumlarinda, ¢ocuk

resimlerinin analizine yonelik Koppitz'in (1968) “Bir Adam
Ciz”
gelistirilen DAFT (Draw A Family Test) gibi standardize
araclarin tanitilmasi ve kullanilmasinin tesvik edilmesi
onemlidir. Bu tiir araglar, Ogretmenlerin ¢ocuklarin
psikososyal 6zelliklerine dair yapilandirilmis bilgi toplama
katki  saglar.  Boylece,
degerlendirme siireclerinde daha sistematik bir yaklagim
benimsemeleri desteklenebilir.

testi veya Policarpio-Gutierrez (2018) tarafindan

siirecine Ogretmenlerin

. Resim analizinde, yalnizca cizimlere dayali bir
degerlendirme yapmak yerine ¢ocugun yasina, gevresine,
aile yapisina ve Kkiiltiirel 6zelliklerine dayanan bir analiz
yapilmasi Onerilmektedir. Bu yaklasim, resim analizini
daha gegerli ve giivenilir hale getirerek c¢ocuklarin
gelisimsel Ozelliklerine dair daha saglikh bilgiler elde
edilmesine katkida bulunur. Ozellikle ¢ocuklarin duygu
durumlari, aile igi iligskiler ve sosyal beceriler gibi
boyutlarin resim analizine dahil edilmesi, 6gretmenlerin
¢ocuklar1 daha iyi tanimalarini ve onlara uygun rehberlik
saglamalarini kolaylastirabilir.

Yazar Notu : Bu c¢alisma, Sedef Goltas
tarafindan 2021 yilinda Canakkale Onsekiz Mart
Universitesi Lisansiistii Egitim Enstitiisti Temel Egitim
Anabilim Dali'nda tamamlanan yiiksek lisans tezinden
uretilmistir.

Yazar Katkilar1 : Girig: Birinci yazar, Ikinci yazar.
Yontem: Birinci yazar, ikinci yazar, Bulgular: Birinci yazar,
Ikinci yazar, Tartisma: Birinci yazar, Tkinci yazar

Finansman : Bu ¢alismada finansal bir destek
alinmamustir.
Cikar Catismasi : Bu calismada yazarlar arasinda

veya herhangi bir kurum ya da kurulusla herhangi bir ¢ikar
catismasi bulunmamaktadar.

Veri Erisilebilirligi Verilerin

¢alismanin yazarlarindan izin alinmas1 gerekmektedir.

erisilebilirligi  igin
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1. Introduction

Early childhood period is a period that includes the time
from the birth of a child to the day they start primary
school. This period refers to a systematic education process
that supports the emotional, cognitive and
development of children within the framework of the
cultural values of the society. At the same time it aims to
raise children from families with limited opportunities as
valuable individuals for society by providing a common
educational environment (Ministry of National Education,
2024; Yilmaz, 2003).

social

During this period, while children's improvement is
supported in many different areas, their drawings play a
special
processes. Children's drawings are an important tool that
provides detailed information in the process of getting to
know the child. These drawings provide educators and
parents with important information about children's
development by providing the opportunity to analyze how
cultural and social factors affect children's choices of
subjects and figures (Halmatow, 2018; Yavuzer, 2005).

role in wunderstanding their developmental

Children's drawings have been studied from various
perspectives for over 150 years and have been used as a
valuable tool in understanding children's developmental
processes (Anning & Ring, 2004). These drawings provide
important clues about children’s emotional worlds and
developmental levels. For example, a child’s drawings may
reflect their characteristics such as their maturity levels,
attitudes, and concerns (Koppitz, 1968). Additionally,
children's drawings
information and understand concepts in depth (Anning &
Ring, 2004; Brooks, 2004). Even the quality of children’s
relations with their teachers can be reviewed through these
drawings (Harrison et al., 2007). The drawings play an
important role in the process of making meaning by
functioning as a kind of symbolic language and design tool
for children (Mavers, 2011). Furthermore, the materials and
techniques used in the drawings have the capacity to reflect
children’s emotional states. For instance, the colors and
styles used in the drawings allow children to express their
feelings (Burkitt & Barrett, 2011). On the other hand, they

enable them to acquire new

are also considered as a way to showcase children's artistic
talents and creativity (Huntsinger et al., 2011).

It has been shown that drawing contributes to the process
of strengthening children's memories and remembering
events (Macleod et al., 2014). In addition, it serves as an
important bridge between children's written text creation
processes and early writing skills (Adoniou, 2014;
Mackenzie & Veresov, 2013). As a result of all these reasons,
interest in young children's drawings is increasing
gradually and many ideas are being put forward about
what these drawings can say about children's development
(Longobardi et al., 2022).

Early childhood is a critical period in which the
foundations of an individual's character are laid and basic
behavior and thought patterns for adulthood are shaped. In
this period, the training of preschool teachers who will
interact with children one-on-one is also extremely
important. In particular, the competence of preschool
teachers needs to be improved in terms of current and
effective approaches. This could be
supported with additions to teacher education programs or
in-service training. Picture analysis, which is an important
evaluation tool for getting to know children, is one of the
elements that should not be ignored in this educational
process (Zee et al., 2020). Extending the competence of
preschool teachers in picture analysis has been a topic
raised by many researchers (Longobardi et al., 2022).

improvement

Establishing a strong and meaningful communication
between the teacher and the student is necessary for this
critical process to be effective (Tepeli & Ari, 2011). It is
important that the figures and subjects in children's
drawings are carefully evaluated by the teacher who
interacts with the child for a long time. Analyzing the
drawings correctly can contribute to understanding the
relational aspects of the figures in the pictures and with
whom the children are interacting. The arrangement of
figures in drawings, their position, and direction on the
paper provide about the relationships
communication styles of family members. For example, the
fact that the figures in the picture are facing each other
emphasizes the interaction and communication between
them; while the fact that the figures turn their backs to each

clues and
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other may imply a weak relationship or a negative
situation. Such details provide meaningful clues to the
viewer about the emotional or social context in the picture
(Metin, 2009).

Drawings not only reflect the child's emotions but can also
be considered as a tool to guide intervention efforts in the
educational environment. For instance, the size of figures
in drawings may reveal a child's emotional distance,
isolation, vulnerability, or internalized symptoms such as
social anxiety. These clues might help to understand special
emotional needs of the children individually in the
classroom. Children's drawings could reveal their inner
complexities, emotional vulnerabilities, or anxieties in
social situations. Teachers who can detect such emotional
signs from drawings have the opportunity to notice
children who exhibit problematic behaviors and develop
special strategies for them. Thus, teachers can effectively
support not only children's academic success but also their
emotional and social development (Zee et al., 2020).

Pre-training Data 3 Oper}E}emﬁdf Ed(l:-lcattlor?m
Collection Phase urvey ualitative onten
Data) Design

In this context, it is important to question the effects of
picture analysis training for preschool teachers on the
knowledge and skills of correctly analyzing children's
pictures. Assuming that teachers can get to know children
better by correctly interpreting the figures in the drawings
and the pictures, how this training can improve teachers'
analysis competencies is considered an important research
topic.

2. Method
2.1. Design

This research aims to examine the changes in teachers' skills
in analyzing children's drawings and their views on
education after the training in children’s drawing analysis
for preschool teachers. In this context, the study was
designed using the convergent parallel design of the mixed
research methods, and the design process of its method is
schematized in Figure 1.

Picture Analysis

Picture Analysis
(Quantitative Data)

Figure 1. Research pattern schema

The mixed research model, which is stated to contribute to
research by being a bridge between quantitative and
qualitative research methods (Onwuegbuzie and Leech,
2004), aims to combine different approaches and concepts
within a common framework and present them after
analyzing them (Creswell, 2003; Tashakkori and Teddlie,
1998). The general purpose and basis of mixed methods
studies is to provide a better understanding of research
problems through combinations of quantitative and
qualitative approaches (Creswell & Plano Clark, 2018). In
this research design, quantitative and qualitative data were
analyzed, described, and integrated in order to explain the

- Training
(4 modules)

Picture
Analysis

Open-ended
Survey

Post-training Data
Collection Phase

~

¥

.

Rubric
Evaluation

determined phenomenon, and then the results were
reported by interpretation. The qualitative data obtained
from the open-ended questionnaire form received from the
participants and the quantitative data obtained from the
rubric used to evaluate picture analysis skills were
described and integrated in accordance with the purpose of
the research. An open-ended questionnaire technique was
used for the qualitative dimension of the research. As the
research includes the description of the "Children's Picture
Analysis" training given to preschool teachers, the
qualitative suitable for the
phenomenological design. Phenomenology research aims

dimension of it is
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to understand an individual's
knowledge, and behaviors about a phenomenon. The
phenomenon conducted in this research is Picture Analysis
Training for preschool teachers. The changes in perception,
knowledge, behavior, and opinion dimensions created by
this phenomenon in preschool teachers were described
(Fraenkel and Wallen, 2009). Open-ended survey forms
were used to reveal the knowledge levels and opinions of
teachers regarding the phenomenon discussed in the study.
Through these surveys, comprehensive qualitative data

current perceptions,

were obtained about teachers' perceptions of picture
analysis and their approaches to practice. These forms,
applied before and after the training, allowed the
description of the change in teachers' thoughts about the
use of picture analysis. In addition, the findings obtained
provide important clues about the social validity of the
training for practitioners. Social validity expresses the
extent to which a program or training is accepted by the
target audience and is found meaningful and applicable
(Kennedy, 2005). In addition, the rubric of picture analysis
skills was used to reveal the behavioral reflections of the
outcomes teachers gained from picture analysis training.
The data obtained from the rubric was converted into
quantitative data in line with the data transformation
approach, allowing for a holistic analysis of both qualitative
and quantitative dimensions (Greene, 2007).

As a result, in this study, all the possibilities of mixed
methods were utilized within the scope of the convergent
parallel design; data collection tools and analysis
techniques were integrated in a way that would allow for
multidimensional answers to the research questions.

2.2. Study Group

The participants of the study consist of 10 volunteer
preschool teachers working in the Dalaman district of
Mugla province and the villages of the district. The study
group consists of 10 preschool teachers, 5 working in
primary schools, 1 in high school, 2 in secondary schools
and 2 in independent kindergartens. Since the study was
conducted within the framework of the phenomenological
design, purposeful sampling method was preferred in
participant selection (Yildirim and S$imsek, 2013). The
Children Picture Analysis technique which is effective in
understanding individual differences, and emotional and

psychological states of children, especially in preschool
period, enables teachers to use their observations in these
areas (Sen Beytut et al., 2009). Therefore, choosing
participants among the preschool teachers is appropriate
for the objective of the research. Additionally, the
researcher also working as an instructor and observer and
contributing to the practices facilitated the conduct of the
research; in this context, convenience sampling was
preferred as the sampling method (Merriam, 2013). This
increased the efficiency of the data collection process by
facilitating access to participants.

2.3. Procedure

Children's Picture Analysis training is designed to be
applied in an interactive online environment. Participants
were informed in detail that the training would be
conducted online; the four-week "Children's Drawing
Analysis Training" was implemented via the Zoom
program. Before the training, volunteer teachers were
asked to fill out the demographic information form and
open-ended questionnaire form and analyze two specified
child drawings. These preliminary applications not only
described the current situation but were also evaluated as a
needs analysis in structuring the training content.

The data obtained from open-ended surveys and picture
analyses revealed the participants' knowledge levels,
interpretation approaches and limitations in their analysis
skills regarding children's drawings. Deficiencies were
observed particularly in the areas of basic principles (use of
positioning on paper, drawing tempo, etc.),
interpretation of human figure details and evaluation of the
emotional content of the drawings. In line with these
findings, the training program was structured into four
modules and the content was enriched with headings
targeting these needs. This program, consisting of six hours
of content, was shaped around four main themes aiming to
develop preschool teachers' picture analysis skills in a
multidimensional manner. In addition, in the program

color,

design process, expert opinions and pilot application
findings were also used in addition to the needs
analysis.The content and details regarding the picture
analysis training are presented in Table 1.

The modules of Picture Analysis Training are listed with
their 4 topics and sub-contents in Table 1.
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Table 1.
Modules of picture analysis training

Drawings in Preschool Period

The Effect of Art Education on Developmental Areas in Preschool Period

e  Effect on Cognitive Development Area

. Effect on Social Emotional Development Area

e  Effect on Motor Development Area
Topic1 e  Effect on Language Development Area

Picture Development in Preschool

1)  Scribbling Period 2) Pre-Schematic Period 3) Schematic Period

Characteristics of Children’s Drawing

Color, Type-Scheme, Expression, Content, Proportion, Line, Area

Topic 2 Meaning of Figures and Objects in the Picture

Head, Mouth, Eyes, Nose, Ears, Teeth, Hair, Neck, Chin, Hands, Arms, Feet, Nose, Mouth, Legs

Large Pictures
Small Pictures
Exaggerated Pictures

Topic3 ~ Meaning of Missing Lines

. Interpretation of Lines in Children’s Drawings

e Choosing Direction on Paper
e  DPsychological Meaning of Colors

Points to Consider on Interpretation of Pictures
Draw a Person Test and Interpretation of It
Topic4  Draw a Family Test and Interpretation of It

Sample Picture Analysis

2.3.1. Ethical disclosure

In this study, all the rules specified in the ‘Higher Education
Institutions Scientific Research and Publication Ethics
Directive” were followed. None of the actions specified in
the second section of the directive, “Actions Against
Scientific Research and Publication Ethics”, were carried
out. This study was carried out in accordance with the
decision of Canakkale Onsekiz Mart University Social
Sciences and Educational Sciences Ethics Committee,
meeting number 03, protocol number 2020/43, dated
16.04.2020.

2.4. Data Collection Tools
2.4.1. Open-ended questionnaire form

This form, which was designed by the researcher, was used
to determine the participants’ about the
importance of child recognition, its techniques, and the use
of picture analysis before and after the picture analysis
training. During the development process of the form, first,
the relevant literature was reviewed, draft questions were
prepared, and then presented for expert opinion. In
addition, the final state of the form was created by taking
into account the rubric developed by the researchers. The
questionnaire form consists of 6 open-ended questions. In
the course of the development of the form, the opinions of
two experts in the field of preschool education and a
psychologist who is an expert in the analysis of children's
pictures were taken, and the experts emphasized the

opinions

importance of knowing the child and stated that additions
should be made to the form. In line with all this feedback,
the form was finalized.

2.4.2. Demographic information form

Demographic information form was used to determine
teachers” demographic information. Data such as teachers’
branch, sex, seniority, and education levels were collected
through this form.

2.4.3. Picture analysis skill rubric

This rubric, developed by researchers to evaluate teachers'
skills in picture analysis, was structured by supporting it
with relevant literature. The rubric consists of three main
dimensions: child demographics, basic principles of picture
analysis, and human figures. At the initial stage, a five-
point success scale was envisaged for each criterion.
However, based on feedback received from an expert
psychologist, an assessment and evaluation specialist, and
an expert in the field of preschool education, it was
determined that the differences between the five-point
scale categories were very close. In light of these
observations, the scoring key was rearranged to a four-
point scale. This rearrangement aimed to increase scoring
sensitivity and reliability. For each rating on the scale, 1
point is defined as “insufficient,” 2 points as “partially
sufficient,” 3 points as “sufficient,” and 4 points as “quite
sufficient.” As a result, the reliability of the developed
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rubric was calculated with Cronbach's alpha coefficient and
was determined as 0.729. This reliability coefficient shows
that the rubric has a high capacity to measure the targeted
skill.

In order to evaluate the picture analysis skills of preschool
teachers, two pictures were selected from the book "Child
Psychology with Pictures" (Tezelli, 2019). In selecting the
pictures, the use of color, positioning on the paper, the use
of the page, human figure detailing, and figure sizes were
taken into consideration.

The features that can be used as criteria in evaluating the
pictures in Figures 2 and 4 are listed below.

The Use of Color: Red was used.

Number of Family Members: All family members were
drawn.

The Use of the Page: Most of the page was used.

End of the Picture: The picture wasn’t left unfinished, it
was completed.

Figure Sizes: Human figures weren’t generally reflected
similar to real sizes.

Family Positioning: Family members were positioned
together with the siblings put further away.

When the
examined, there were drawings that were out of standard.

Non-standard Drawings: figures were

General Comment: It is seen as a drawing at an age-
appropriate level in terms of linear development. Although
there are drawings out of the norm in terms of single color
preference and shapes, the drawings are thought to be
normal considering the child's age. With this information,
the child positioning the sibling at a distant point in the
drawings may suggest situations such as competition and
jealousy in the relationship between siblings. In the
information received about the child and his family, it was
learned that the twin siblings were in competition.

The features that can be used as criteria in evaluating the
pictures in Figures 3 and 5 are listed below.

The Use of Color: Limited colors were used.

Number of Family Members: All family members were
drawn.

The Use of the Page: All of the page was used, however,
the ground wasn’t specified.

End of the Picture: The picture was left unfinished, it
wasn’t completed.

Figure Sizes: Human figures are generally conveyed in
accordance with the characteristics of the pre-schematic
period.

Family Positioning: Family members were positioned
together and close to each other.

When the
examined, there were drawings that were out of standard.

Non-standard Drawings: figures were

General Comment: It is seen as a picture suitable for the
pre-schema in terms of linear development. It is seen that
some human figures are painted along with the limited use
of colors and drawings that go beyond the standard in the
figures. The fact that the child only paints themselves and
their father and draws them side by side reflects the
positive relationship between them and their father.
Moreover, that the sibling figure is on the far right and that
details such as hands are not included can be evaluated as
an indicator of the negative relationship with the sibling.

2.5. Validity and Reliability

A comprehensive process was followed to ensure that the
data collection tools used in the research provided valid
and reliable results. The rubric for measuring teachers'
picture analysis skills was developed based on Lowenfeld's
Developmental Theory and Koppitz's Human Drawing
Test criteria, and content validity was ensured through
expert opinions and pilot application. The data obtained
from the pre- and post-training applications of the rubric
were analyzed with the Wilcoxon Signed Rank Test, and
the significant improvement (Z = -2.805, p <.05) supported
that the rubric was a reliable assessment tool.

The validity of the open-ended questionnaire form was
confirmed in line with the relevant literature review and
expert opinions; it was finalized with the feedback obtained
from the pilot application. The open-ended questionnaire
form was examined by two experts, and then the results
were evaluated together to determine whether there were
any disagreements. The reliability calculated with the
reliability formula of Miles and Huberman (2016)
(Reliability = Consensus / [Consensus + Disagreement]
*100) was found to be 89%. Reliability calculations above
70% are considered reliable for the research (Miles and
Huberman, 2016). All these validity and reliability studies
reinforce the methodological validity of the research
findings.

2.6. Data Analysis

Content analysis method was applied to analyze the data
obtained from the open-ended questionnaire form. Content
analysis method aims to get conceptual results by
classifying and describing data. This method is used to
make sense of and organize data as indicated by Cohen et
al. (2007). In this study, the data obtained from each
question of the open-ended survey was first coded, and
then categories and themes were created by bringing these
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codes together. The first and most crucial stage of the
analysis process is coding of data. Consequently, the data
were read meticulously, the parts deemed important in
accordance with the purpose of the research were
determined and these parts were converted into codes. This
step helped to structure the obtained data within a broader
framework of meaning and to present the results more
clearly. It was aimed to combine, organize, and interpret
similar common views (codes) under common themes
(Miles and Huberman, 2016; Yildirim and Simsek, 2013).
Quotations from the views expressed by the participants in
the open-ended questionnaire form regarding the
categories and themes created were included.

The drawings made by preschool teachers before and after
the picture analysis training were examined with the
evaluation tool called "Children's Picture Analysis Skills
Rubric". These drawings, drawn before and after the
training, were analyzed in order to obtain qualitative data.
The qualitative data obtained were converted into
numerical data with the data conversion method; thus, the
teachers' picture analysis skills were measured objectively.

The scores teachers received from this assessment tool were
analyzed using the SPSS 20.0 statistical program. This
analysis process allowed us to evaluate how teachers' skills

in picture analysis changed before and after the training.
After the normality test analyses, it was determined that the
data collected regarding the teachers' picture analyses did
not conform to normal distribution (Biyiikoztirk et al.,
2014). Considering the sample size (Tabahnick and Fidell,
2013), concluded that the parametric test
assumptions were not met. In this direction, it was deemed
necessary to use nonparametric tests, and the Wilcoxon
Signed Rank Test was preferred in the analyses. This choice
was made in order to ensure the reliability of the analysis

it was

results of the limited sample size and distribution
characteristics.

3. Results
3.1. Qualitative Findings

This section includes qualitative findings regarding
preschool teachers' ability to analyze children's drawings.

3.1.1. Qualitative findings obtained from the open-

ended questionnaire form regarding preschool
skills in wusing child recognition
techniques and picture analysis

teachers'

Table 2.
Findings obtained from the questionnaire conducted before the picture analysis training of preschool teachers
Theme 1. Theme 2. Theme 3. Theme 4. Theme 5. Theme 6.
Importance of Choice of Child Knowledge Children's Drawings ~ Approach to Using  Factors to Consider
Knowing the Identification Tools  Level About Evaluation Children's Pictures ~ When Evaluating
Child Picture Analysis = Methods-Criteria Children's Drawings
Sub-Theme 1. Sub-Theme 1. Sub-Theme 1. Sub-Theme 1. Sub-Theme 2. Sub-Theme 2.
Communication ~Word Association Lack of Colors Unstructured Drawing a Human
Techniques Knowledge Approach
Level
Sub-Theme 2. Sub-Theme 2. Sub-Theme 2. Sub-Theme 2. Sub-Theme 3. Sub-Theme 3.
Understanding ~ Visual Stimulus Having Partial Use of Paper Implication Lack of Knowledge
the Child and Based Techniques Knowledge According to the
Their Feelings Program
Sub-Theme 3. Sub-Theme 3. Sub-Theme 3.
Movement-Based Verbal Expression Lack of Knowledge

Techniques

In Table 2, the survey form data obtained from preschool
teachers before the picture analysis training are organized
into categories and themes and presented under six main
themes. According to the data gathered, categories were
determined by coding the teachers' responses, and themes
were created from the categories.

When the responses given by the teachers to this
questionnaire form are examined, in Theme 1, 3 out of 10
participants stated the element of “communication” (f=3)

as one of the most important reasons in getting to know
children. 1 participant did not answer this question.

Among the techniques used by teachers to get to know
children, the categories of "word association techniques,
visual stimuli-based techniques, and movement-based
techniques" stand out. The most frequently preferred
method among these categories was "movement-based
techniques", as stated by 6 of the teachers (f=6).
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In Theme 3, the knowledge level of teachers on picture
analysis was questioned and it was observed that 7 teachers
responded as "No, I do not have knowledge". In Theme 4,
the answer "colors", which is one of the elements that
teachers take into consideration when evaluating children's
drawings, was emphasized by 5 teachers.

While 5 teachers did not respond to the question on the
approaches applied to using children's drawings, one
teacher answered it with the statement "Thave noidea" (P2).
This finding shows that teachers have insufficient
knowledge about the approaches applied to children's
drawings.

Finally, three categories were determined regarding the
elements considered when evaluating children's drawings
in Theme 6. In this context, 6 teachers stated that they based
their evaluations on the elements of paper use and human
drawing, whereas other teachers did not answer this
question.

3.1.2. Qualitative findings regarding preschool
teachers’ ability to analyze picture 1 before
picture analysis training

Figure 2. Picture 1 used to evaluate teachers' picture
analysis skills before picture analysis training (age: 5,
gender: girl)

P1: "A happy family, everyone is drawn laughing; the
mother and father are drawn together."

P1 interpreted the picture based on the facial expressions of
the figures. However, they ignored factors such as the color
used by the child in the picture, exaggerated and small
drawings, the order in which the individuals were drawn,
the use of paper, and the limbs left missing in the figures.
They also did not take into account the factor of
appropriateness for the child's age.

P2: It wasn’t interpreted.

P2 stated that they weren’t knowledgeable about picture
analysis training by not answering.

P3: “I guess they drew their family.”

P3 commented by noticing the picture was about the
family. This situation suggests that P3 did not exactly
understand the meaning of the details of drawings and
figures.

P4: “Mother is bossy.”

P4, in this family-themed picture, considered the mother as
an authoritative figure based on the fact that the child had
drawn the mother bigger. In this family-themed picture, P4
evaluated the child's mother as an authoritarian figure
based on the fact that she had drawn her mother large.
However, no comments were made about other family
members or the child's feelings about the picture. This
suggests that P4 had superficial knowledge of picture
analysis training.

P5: “The sibling is drawn far away. They might not be
wanted to be too close to the family. The child looks like the
mother and the sibling looks like the father.”

P5 made a more detailed comment than the other
participants. The participant considered the child's
demographic characteristics regardless of their age and
pointed out sibling jealousy based on the drawing distances
of the family members. The participant also concluded
from the line details that the child identified themselves

with the mother and their brother Ahmet with the father.
P6: “ A happy family, all together.”

P6 evaluated the child's demographic characteristics
regardless of age and made comments based on the facial
expressions of the figures in the picture analysis.

P7: “They have a monotonous family life.”

P7 stated that the painting had a family theme and
commented that the drawings were "monotonous" because
they were static.

P8: “Anxious, aggressive, and in need of assurance.”

P8 commented by paying attention to the use of color and
particularly associated the color red with aggression.
Elements such as the child drawing themselves next to the
mother, a small head and missing hands indicated an
anxious structure and a need of assurance. This suggests
that P8 might have prior knowledge about picture analysis.

P9: “Ahmet is drawn at the beginning. An important figure
in their life. The father is at the end. No body parts. Hands
aren’t drawn.”

P9 stated that the individual drawn on the left side of the
paper is important in the child's life. However, this
information is based on a false assumption; the figure
drawn on the left side of the paper usually indicates a
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conflict with the individual who drew the picture. P9
commented by taking into account the order in which the
family members were drawn and paid attention to the
details of the human figure. This suggests that P9 has some
prior knowledge, whether true or false, about picture
analysis.

P10: It wasn’t interpreted.

P10 stated that they weren’t knowledgeable about picture
analysis training by not answering.

3.1.3. Qualitative findings regarding the ability of
preschool teachers to analyze picture 2 before
picture analysis training

R . 1'}
ety o - rt »
e ) 2

Figure 3. Picture 2 used to evaluate teachers' picture
analysis skills before picture analysis training (age: 6,
gender: girl)

P1: 1A happy child in general but drawing the mother and
the father apart shows the disconnection between them.

P1 drew attention to the distance between family members
by focusing on the basic principles in the picture. They
commented that the picture generally reflected a happy
feeling based on the warm colors used by the child. This
shows that P1 has prior knowledge of picture analysis.

P2: “The child drawing the picture has no communication
problem with the family.”

P2 thinks that, based on the child's demographic
characteristics, drawing all family members indicates that
the child's family communication is good. However, they
did not mention the basic principles and details of the
human figure.

P3: "A happy family... I think they love the father more...
They drew the sibling last, maybe they are jealous... They
kept the sibling away from the mother and the father."

P3 thinks that the child feels closer to the father because of
the way they use colors and the fact that they draw the
father next to them. The participant interpreted the fact that

they placed the sibling at the end of the drawing and away
from the parents as an indication of sibling jealousy. This
suggests that P3 has prior knowledge of picture analysis.

P4: “There might be sibling jealousy.”

P4 stated that the drawing reflects the conflict or jealousy
between the child and the sibling who is drawn away from
other family members according to the basic principles of
picture analysis. However, the child's demographic
characteristics, other principles of picture analysis, and
human figure details were ignored.

P5: “A happy family. A younger sibling.”

P5 concluded that the family was happy based on the fact
that the child drew all family members and used warm
colors. However, drawing the sibling figure as older than
the child caused the participant to ignore demographic
characteristics and make incorrect interpretations. Basic
principles and human figure details were not taken into
account in the picture analysis.

P6: “The child has problems with the mother and the
sibling. The child feels closer to the father. The mother has
big hands and the child may be subjected to violence.”

P6 thinks that the child has a problem with the mother and
the sibling because they drew them far away. The fact that
the child painted themselves next to the father and in
orange color suggests that they have a positive attitude
towards the father. In addition, the exaggerated drawing of
the mother's hands gave P6 the impression that the child
was subjected to violence. This situation suggests that P6
has prior knowledge about picture analysis.

P7: “They are attached to each other with love.”

P7 interpreted the child's drawing of all family members as
showing that they were attached to each other with love.
However, factors such as human figure details, basic
principles of picture analysis, age, and gender were not
taken into account.

P8: “The child is impulsive; the mother is oppressive and
the child has better communication with the father. In
general, this is a child with good social development.”

P8 commented that the child had an impulsive nature
based on the fact that he did not draw a neck. Drawing
themselves next to the father and painting in orange
suggested positive communication with his father, while
not painting the mother suggested that the child distanced
themselves from the mother. The participant also stated
that the linear development of the child was compatible
with his age and gender. This suggests that P8 had prior
knowledge of picture analysis.
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P9: “The child drew the father on the far left. The father is
the priority in the child’s life. The sibling was drawn last.
The father has the most importance to the child. The child
painted and cared about the father.”

P9 stated that the figure drawn on the left side of the paper
is important in the child's life; however, this information is
based on a false assumption. The figure drawn on the left
side of the paper usually indicates a conflict with the person
drawing the picture. P9 commented on the order in which
the family members were drawn and thought that coloring
the father reflected a positive relationship with him. It can
be interpreted that P9 had prior knowledge about picture
analysis training, whether true or false.

P10: “The child painted a moment when they were very
happy as a family.”

P10 thought that the child had drawn a happy moment of
the family, based on the fact that all family members were
smiling. However, human figure details and basic
principles of picture analysis were not taken into account.

3.1.4. Findings obtained from the open-ended
questionnaire form after the picture analysis
training regarding the skills of preschool
teachers in using child recognition techniques
and picture analysis

Table 3.
Findings obtained from the questionnaire conducted after the picture analysis training of preschool teachers
Theme 7. Theme 8. Theme 9. Theme 10. Theme 11. Theme 12.
Importance of Choice of Child Knowledge Level Children's Drawings ~ Approach to Using Factors to Consider
Knowing the Identification About Picture Evaluation Children's Pictures When Evaluating
Child Tools Analysis Methods-Criteria Children's Drawings
Sub-Theme 1. Sub-Theme 3. Sub-Theme 1. Sub-Theme 1. Sub-Theme 2. Sub-Theme 2.
Communication  Story Having Knowledge  Basic Principles of Unstructured Basic Principles of
Picture Analysis Approach Picture Analysis
Sub-Theme 2. Sub-Theme 2. Sub-Theme 2. Sub-Theme 4. Sub-Theme 3.
Bonding with Picture Analysis Compliance with Unstructured Human Figures
the Child Developmental Approach
Characteristics
Sub-Theme 3. Sub-Theme 3. Sub-Theme 3. Sub-Theme 3.
Effective Game Social Development  Semi-structured
Teaching Criteria Approach
Sub-Theme 4. Sub-Theme 4. Sub-Theme 3.
Effective Emotional State Implication
Guidance According to the
Program
Sub-Theme 5.
Determining
Developmental
Areas and
Individual
Differences

In Table 3, the findings obtained from the questionnaire
form conducted to preschool teachers after the picture
analysis training are given along with 6 themes and
changing categories.

The data obtained from the questionnaire form conducted
to preschool teachers after the picture analysis training was
coded and categories were created, and themes were
created from the categories. When the findings were
examined, it was seen that while there were 2 categories

before the picture analysis training, 5 categories were seen
after it.

These categories, which were coded as “Word association
techniques, techniques based on visual stimuli, and
techniques based on movement” in the questionnaire data
conducted before the Picture Analysis Training, changed to
“Story, picture analysis and game” after the picture
analysis training,.
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When the knowledge levels of teachers on picture analysis
were examined in Theme 9, it was seen that all 10 teachers
responded as "I have prior knowledge, training, and
practice".

In theme 10, it was determined that teachers took into

consideration =~ basic  principles,  suitability = for
developmental characteristics, social development criteria,

and emotional state when evaluating children's drawings.

The findings of Theme 11 in Table 3 show that after the
picture analysis training, teachers turned to a more flexible,
child-centered approach in using children's pictures and
gave more importance to unstructured and semi-structured
methods.

In theme 12, three categories emerged regarding the
question "factors considered in evaluating children's
drawings" as indicated in Table 3. In this context, 6
preschool teachers stated that they prioritize the use of
paper and human drawing elements when evaluating
children's drawings. Other teachers left this question
unanswered.

3.1.5. Qualitative findings regarding preschool
teachers' ability to analyze picture 1 after
picture analysis training

Figure 4. Picture 1 used to evaluate teachers' picture
analysis skills before picture analysis training (age: 5,
gender: girl)

P1: “The first impression of the picture: the fact that the
lines in the picture are not for a 5-year-old child but for a
younger child may indicate that the child's brain
development is lagging behind. The child feels closest to
the mother. The father is drawn without much detail and
smaller than the mother. There is no nose detail in the
child's picture. This may suggest that the child is shy and
reserved. Similarly, the arms are not drawn so this may
signify that the child has feelings of insecurity and
inadequacy.”

P1 stated that the first thing they noticed in the picture was
that the child was behind in his linear development. The
participant took into account the basic principles of picture
analysis such as the child's demographic characteristics,
positioning on the paper, size, and drawing tempo, and
analyzed by defining the details of the human figure. In
general, it can be said that the answers given were
sufficient.

P2: “There are legs starting right under the head in the
picture. It is drawn by a small child, maybe 3-4 years old.
The facial expressions are smiling. The arms aren’t drawn.
The mother is more prominent in the picture so she might
be authoritarian. There is the mother and a daughter who
admires and stands closer to the mother so the girl is
emotionally attached to her. However, all family members
are present, thus, the concept of family is probably well
established.”

P2 may have interpreted the child’s age as younger than it
actually was, although they were informed that the child
was 5 years old. Besides, the participant was observed to
have analyzed the picture with average attention to
demographic information other than age, human figure
details, and basic principles.

P3: “The child drew legs starting right under the head. The
child is developmentally around 4 years old. The arms
included in the

discrimination.”

aren’t picture. There is gender

P3 assessed that the child's linear development was behind,
in accordance with the drawing tempo. However, although
the arms weren’t included in the human figure details, the
participant did not define the meaning of this deficiency
and did not take into account elements such as paper use,
color, and positioning on the paper. Therefore, K3's

comment is not sufficient.

P4: “It can be thought that the child has a happy family.
There might be sibling jealousy. The child has drawn
themselves close to the parents while the sibling is away
from them. The mother, the father, and the elder brother
aren’t drawn in detail. The child seems to be anxious as well
as having trust issues.”

P4 assumed it was a happy family from the facial
expressions of the figures. However, he established a cause-
effect relationship by ignoring the basic principles of
picture analysis and important details such as color.
Although the participant mentioned the details of the
human figure, they did not make a sufficient analysis.
When evaluated in general, P4’s answer was sufficient.

P5: “The mother is in the center of the picture. She is the
child’s favorite person. The child drew the mother bigger
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than the father so she might be authority at home. I think
Zeynep drew this picture. She drew herself next to her
mother. I assume the person she has the hardest time
communicating with at home is Ahmet. She drew Ahmet
on the far left. There is no locating line in the picture. I think
that very long hair also has meaning but I don’t know what
it means.”

P5 emphasized the principle of positioning on paper by
drawing attention to the fact that the child drew the mother
in the center and close to her. He participant stated that she
drew Ahmet on the far left and that this positioning
reflected a figure with whom she had conflict. P5 did not
pay attention to demographic characteristics such as age
and gender. Likewise, there were deficiencies in the details
of the human figure, although he made sufficient
comments by adhering to the basic principles of picture
analysis. For example, not knowing the meaning of long
hair suggests that the participant may not have paid
attention to this detail during the training. The answer was
generally sufficient.

P6: “The child feels closer to the mother. The child
compares themselves to the mother.”

P6 briefly touched upon the principle of positioning on
paper by paying attention to the child drawing himself next
to his mother in the picture. However, the response was
quite insufficient as the participant did not evaluate
demographic characteristics such as age, gender and
family, human figure details, and basic principles of picture
analysis.

P7: “The legs starting right under the head in the picture
looks like a drawing by a 3.5-4 years old child.”

P7 stated that linear development of the child was behind
in line with the demographic characteristics. However, the
basic principles of picture analysis and human figure
details were not mentioned. Therefore, the answer is not
sufficient.

P8: “They are together, but everyone in this family is distant
from each other and the children have problems with
communication with their

emotional parents.

Authoritarian mother.”

P8 commented that there were distances in emotional
communication despite all family members being drawn in
the picture, considering the demographic characteristics of
the child. The participant paid partial attention to the basic
principles of picture analysis such as positioning on paper
and drawing tempo. However, the response was average
because P8 did not mention the human figure details.

P9: “A very simple scribble for a 5-year-old child. The body
lines are not clear. The predominance of red indicates
aggression. The absence of arms pinpoints the inadequacy
of the family members.”

P9 emphasized that the drawing was inadequate and that
the child's linear development was lagging behind. The
participant also stated that the color red meant aggression
and associated the absence of arms with inadequacy within
the family. K9's response was generally quite adequate.

P10: “The first impression of the picture: the fact that the
lines in the picture are not for a 5-year-old child but for a
younger child may indicate that the child's brain
development is lagging behind. The child feels closest to
the mother. The father is drawn without much detail and
smaller than the mother. There is no nose detail in the
child's picture. This may imply that the child is shy and
timid. Similarly, the arms are not drawn, which may signal
that the child has feelings of insecurity and inadequacy.”

P10 stated that the first thing they noticed in the picture was
that the child was behind in linear development. The
participant took into account the basic principles of picture
analysis such as the child's demographic characteristics,
positioning on the paper, size, and drawing tempo, and
analyzed by defining the details of the human figure. In
general, it is a very sufficient response.

3.1.6. Qualitative findings regarding preschool
teachers' ability to analyze picture 2 after
picture analysis training

7 B
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Figure 5. Picture 2 used to evaluate teachers' picture

analysis skills before picture analysis training (age: 6,
gender: girl)
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P1: “The first impression of the picture is positive. The child
lives in a happy family. Bright colors were used. We can say
that the child is happy and outgoing because of the use of
yellow and orange. The child used the middle of the page,
which can show that the family environment is balanced
and normal. The participant states that the parents are not
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superior or authoritarian to each other in the family
because they are both drawn in the same size. This can
indicate the existence of a democratic family environment.”

P1 analyzed the picture by defining the basic principles of

picture analysis such as color, size, paper usage,
positioning on the paper, and the child’s demographic
characteristics along with their meaning. On the other
hand, it was seen that the human figure details were not

mentioned. In general, the analysis was sufficient.

P2: “The concept of the ground is settled. The right side
represents the future and there is a smiling sun there,
meaning a happy child. The younger sibling is between the
mother and father, the other is close to the mother but a
little outside, which may indicate that this one is not cared
for. A child who is interested in the outside world with
detailed hair, fingers, and body lines. Smiling-faced
characters are seen in the picture. Color is used for the
father and the younger child, but not for the mother and the
other child. The child in the middle is emotionally more
attached to the father.”

P2 emphasized the principle of positioning on paper of the
basic principles of picture analysis. The participant stating
that the right side is the future shows that the
misconceptions before the training have changed. Because
before the training, some of the participants stated that the
individual drawn on the left side is the figure that the child
takes as a role model. In addition to the demographic
characteristics of the child, the participant also described
the details of human figures by paying attention to details
such as hair and fingers within the framework of the basic
principles of picture analysis. When the answer is
examined in general terms, it is quite sufficient.

P3: “The child drew themselves in detail and close to the
parents. With the sibling arriving it was as if all the
importance was given to the sibling and they drew this
sibling first. The child did not go into the details of the
sibling’s hands, feet, and legs. The father and the child were
painted. The arms were drawn on both sides, the hands and
fingers were included. I can say that the child can establish
close relations with people.”

child's
demographics, basic principles of picture analysis like

P3 made definitions by referring to the
colors and positioning on the paper, human figure details
such as hands and feet etc. The participant made a fairly
adequate analysis in general.

P4: “The child is at equal distance from the parents but has
little communication with the sibling. Long arms indicate
that there may be situations such as anger and rage at
home. The child tried to complete the father, however, the

mother and the brother are drawn incompletely and
without color. This is a happy child, happy with their
family in general.”

P4 defined the meanings of positioning on paper, drawing
tempo and color details in the picture. Furthermore, the
participant paid attention to the missing or exaggerated
body limbs of family members in human figures and
examined the meaning of these details. In general, the
analysis made is at a sufficient level.

P5: “The mother and the child are in the center of the
picture... the people they care about the most are
themselves and the mother. The authoritarian father who
sets rules at home is drawn on the leftmost side of the paper
and the largest because the child drew the sibling more
simply and without details comparing to the parents. This
might be because of sibling jealousy. The family is outgoing
and open to social communication because their arms are
open to the sides and they have hands... The child did not
draw hands only for the sibling. This situation may indicate
that the child has created a communication barrier between
that the
communicative. The child also erased some parts of the

them. Open mouths show family is
picture and drew again. This may signal that the child
grows up in a perfectionist family. The child used moderate

and positive colors such as orange and yellow...”

P5 expressed the meaning of positioning on the paper by
stating the mother and the child themselves were drawn in
the center of the picture. In their comment on size, one of
the basic principles of picture analysis, the participant
stated that the father was the authority at home. P5 defined
the meanings of hands, arms, and mouth by taking into
account human figures. The participant analyzed the
child's
characteristics, basic principles of picture analysis, and

picture by expressing the demographic

details of human figures at a very successful level.

P6: “I see it as a happy family picture. The sibling is a baby
and drawn far away. There might be jealousy.”

P6 made comments based on the child's demographic
characteristics in the picture without mentioning the age
and gender factors. On the other hand, the participant
emphasized sibling jealousy by defining the meanings of
the positioning of the figures on the paper. Since the details
of the human figure and the basic principles of picture
analysis were not sufficiently addressed, it can be
interpreted that the participant analyzed at a low level.

P7: “The arms are drawn open to both sides, which shows
that he can establish close relationships with people. It is
understood from the facial expression and open mouth that
this is a happy child and is ready to communicate. The child
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may be in conflict with the sibling, because the child drew
the sibling last and did not draw his hands and hair. There
is an earth-sky line.”.

P7 explained the human figure details in the picture in
detail and described their meanings. Drawing the sibling at
the end and emphasizing background details such as the
earth and sky show that the participant also touched on the
basic principles of picture analysis. The participant's
analysis is generally sufficient.

P8: “An angry child, communication problems with mother
and sibling, compatible with father.”

P8 described the child's emotions without establishing a
cause and effect relationship. When looking at the
descriptions, it is seen that attention is paid to the basic
principles of picture analysis and human figure details, but
they are not clearly stated in the analysis. The participant's
analysis is not sufficient.

P9: “The child feels closer to the father and the sibling.”

P9 interpreted the picture in a negligent manner without
effect
participant's analysis is not sufficient.

establishing a cause and relationship. The

P10: “The first impression of the picture is positive. The
child lives in a happy family. The child used bright colors.
We can say that the child is happy and outgoing because of
the use of yellow and orange. The child used the middle of
the page, which can give us information that the family
environment is normal. In the family, the mother and father
are not superior to each other or authoritarian. Because they
are both the same size. We can talk about a democratic

family environment.”

P10 analyzed the picture by defining the basic principles of
picture analysis such as color, size, paper usage,
positioning on the paper, and the child’s demographic

characteristics along with their meanings. On the other
hand, it was observed that the human figure details were
not mentioned. In general, the analysis was sufficient.

3.2. Quantitative Findings

3.2.1. Findings regarding the change in preschool
teachers' picture analysis skills before and after
picture analysis training

The findings of the Wilcoxon Signed Rank Test for
preschool teachers' picture analysis skills rubric, general
score, and pre-test and post-test scores are given in Table 4.

Table 4.

Wilcoxon signed rank test results of picture analysis skills
rubric pre-test and post-test scores

Picture Analysis Skills Rubric

Pre-test and N Rank Rank Z p
Post-test Average Total

Negative Rank 10 .00 .00 -2.805*  .005
Positive Rank 10 5.50 55.00

When Table 4 is examined, it is seen that there is a
significant increase in the picture analysis skills of
preschool teachers after the children picture analysis
training. According to the Wilcoxon Signed Rank Test
results, it was determined that the post-test scores showed
a significant difference in favor of positive ranks (Z=-2.805,
p <.05). The mean score of positive ranks was calculated as
5.50 and the total was 55.00, indicating that the picture
analysis training improved the picture analysis skills of
teachers.

According to the normality test results of the pre-test and
post-test scores of preschool teachers according to the
picture analysis skill dimensions, the Wilcoxon Signed
Rank Test, one of the non-parametric tests, was used and
the test results are given in Table 5.

Table 5.

Wilcoxon signed rank test results of pretest-posttest scores according to picture analysis skill dimensions
Dimensions Pre-test and Post-test N Rank Rank Total Z p

Average
Using the Demographic Negative Rank 10 .00 .00 -2.536* 011
Knowledge Positive Rank 10 4.50 36.00
Using Basic principles Negative Rank 10 .00 .00 -2.680* .007
Positive Rank 10 5.00 45.00

Evaluating Human Negative Rank Positive 10 .00 .00 -2.842* .004
Figures Rank 10 5.50 55.00
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According to Table 5, a significant increase was observed in
preschool teachers' skills in using demographic
information after children picture analysis training (Z=-
2.536, p < .05). When the mean ranks and sums of the
difference scores are reviewed, it is shown that this increase
is positive and the post-test scores are higher (Pre-test mean
rank=0.00, Sum of rank=0.00; Post-test mean rank=4.50,
Sum of rank=36.00). This finding shows that picture
analysis training is effective in increasing the ability to use
demographic information. A significant increase is also
observed in teachers' ability to use basic principles after the
training (Z=-2.680, p < .05). The mean of positive ranks was
determined as 5.00 and the total as 45.00. These results
suggest that picture analysis training improved the
teachers’ “use of basic principles”. The basic principles
include features such as drawing tempo, positioning on the
paper, color, and lines. Finally, there is a significant
increase in the evaluation of human figures sub-dimension
(Z=-2.842, p < .05). It shows that the mean rank and sum of
the difference scores are in favor of positive ranks and the
post-test scores are higher (Pre-test mean rank=0.00, Sum of
ranks=0.00; Post-test mean rank=5.50, Sum of ranks=55.00).
These findings reveal that picture analysis training has a
positive effect on teachers' ability to "evaluate human
figures" in pictures. Human figure sub-dimensions include
elements such as head, eyes, ears, mouth, hands, arms, feet,
and neck.

These findings show that there is a general improvement in
preschool teachers' picture analysis skills after picture
analysis training.

4. Discussion

There is an extensive literature on drawings as an
important tool for assessing the psychological and
relational well-being of children and teenagers. The Family
Drawing test is one of the most widely used projective tests
to assess the quality of children's family relationships, and
the effectiveness of this test plays an important role in
understanding children's emotional states and dynamics
within the family (Trombini et al., 2004). Drawings serve as
a means for children to express their inner experiences and
emotions; in this context, drawings have been shown to
provide information about children's emotional states and
reveal their relational experiences within the family (Puura
et al., 2005; Woolford et al., 2013). There is also evidence
that drawings facilitate children’s discussions on difficult
and taboo themes. For example, children can express
themselves more freely when drawing and the process
provides an opportunity to assess their psychological state
(Woolford et al., 2013). On the other hand, there are also
studies in which drawings are used to measure children's
anxiety levels. These studies show that drawings reflect
children's anxiety levels in certain situations (Puura et al.,
2005). It has also been stated that drawings play an

important role in expressing children's emotions. For
example, emotions such as shame, pride, and jealousy are
included in drawings (Bonoti & Misalidi, 2015). In a study
conducted in Estonia, the importance of schematic
drawings in learning processes was emphasized and
important information was obtained on the usefulness of
drawings in training programs for teachers (Trombini et al.,
2004). In this regard, it is concluded that drawings are
accepted as a constructive learning strategy in education
and contribute to children's learning processes. It is seen
that drawings help children develop their ways of
expressing themselves and that social and emotional skills
are also supported in this process (Berti & Cigala, 2022).

In this study, which was conducted to examine the effect of
child picture analysis training prepared for preschool
teachers on their drawing analysis skills, in this study, the
conformity of the general scores and sub-dimensions of the
data collected regarding the teachers' picture analyses to
the normal distribution was examined with the Shapiro
Wilk Test results and also evaluated according to the
skewness and kurtosis coefficients. It was determined from
the Shapiro Wilk Test results that the normality
assumptions were not met (p <.05). In addition, the fact that
the skewness and kurtosis coefficient values were not
within the recommended ranges was effective in the
decision to use the Wilcoxon Signed Ranks Test for related
samples from nonparametric tests (Biiyiikoztiirk et al,
2014). The measurements obtained in the context of
teachers' picture analysis skills may not have met the
normality assumptions due to individual differences and
variables in the application process. In fact, it should be
taken into account that individual learning differences may
be effective in the pre- and post-training evaluations of
teachers. The findings obtained based on the results of the
relevant analyses show that there was a significant increase
in the knowledge and skills of teachers regarding picture
analysis after the training. The development of skills such
as using basic principles in picture analysis, making sense
of demographic information, evaluating human figures
and paying attention to figure details shows that teachers
had limited knowledge on this subject before the training
and were able to overcome these deficiencies after the
training. The findings also include a comparison of
teachers' interpretation levels before and after the picture
analysis training. For example, teachers were able to
interpret the meanings of elements such as the use of color,
size of figures, and family positioning in the pictures in a
better way. This improvement can be considered as a skill
that can help teachers better understand the psychological
and emotional states of children. When the relevant
literature was examined, Fabris et al. (2023) drew attention
to the potential of children's drawings as a research and
evaluation tool for children and adolescents. Researchers
have emphasized the importance of drawings as a tool for
understanding and recognizing children and have stated
that practitioners should benefit from this method. In the
study conducted by Papandreou (2014) with 20 children
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aged 48-72 months, the communicative potential of
drawings and the relationship between thought and
drawing were examined. In the study, it was determined
that children use drawing as a means of communication.
The researcher also emphasized that the attitudes of
preschool teachers towards children's drawings are
affected by traditional drawing approaches and stated that
new teaching methods should be developed for teachers.

Increasing teachers' knowledge of picture analysis is of
critical importance in developing children's ability to
express themselves and supporting their communication
skills. In this study, it was determined that child drawing
analysis training significantly
ability to evaluate children's psychosocial
situations and family dynamics in a more in-depth and

improved preschool
teachers'

structured way through their drawings. The findings
indicate that picture analysis training increases teachers'
capacity to know children better, understand their
emotional states, and observe their social relationships in
more detail.

These findings are also supported by various studies in the
literature. For example, Deguara (2018) used a new
methodological tool called cross-grid to analyze children's
drawings in his study with 223 children aged 3-4. This tool
provided a graphical representation by providing a
different perspective on children's drawings and revealed
that the drawings were symbolic structures reflecting the
children's unique identity. Research has shown that
children display their individual personalities through
their unique drawing structuring and semiotic styles.
Viewing drawings in a two-dimensional space requires
taking into account not only what is depicted, but also the
position and size of objects in the drawing. This feature is
the most obvious feature that distinguishes drawing
analysis from other analysis methods (e.g., conversations,
observations, surveys, etc.) (Yang & Park, 2017). When
looking at the evaluation criteria of real projection drawing
tests, location information is important (Martinet et al,,
2021). In light of these findings, important conclusions can
be made about the necessity and scope of children's
drawing analysis education. In line with the results of the
research, the following suggestions were developed to

increase  teachers' capacity to assess children's
developmental and psychosocial situations through
drawing:

It is important for preschool teachers who will use
children's drawings as an assessment tool to receive
training from experts in drawing analysis. This training
allows for the evaluation of drawings with a holistic
approach, taking into account demographic factors such as
the child's age, family, socioeconomic status, and cultural
context. It is necessary for teachers to be able to make such
a multidimensional assessment in terms of the validity and
reliability of the interpretations.

Picture analysis training should be included in both
undergraduate and in-service training as part of teachers’
professional development. In this way, teachers can gain
knowledge and skills based on scientific foundations in
picture analysis and support children by observing their
psychosocial characteristics better. It is also recommended
that these trainings be enriched in terms of methods and
tools that teachers can use in the education process.

In preschool educational institutions, it is important to
introduce and encourage the use of standardized tools such
as Koppitz’s (1968) “Draw a Man” test or the DAFT (Draw
A Family Test) developed by Policarpio-Gutierrez (2018)
for the analysis of children’s drawings. Such tools
contribute to the process of teachers collecting structured
information about children’s psychosocial characteristics.
Thus, teachers can be supported to adopt a more systematic
approach in their evaluation processes.

In the picture analysis, it is recommended to make an
analysis based on the child's age, environment, family
structure, and cultural characteristics instead of making an
evaluation based only on drawings. This approach makes
the picture analysis more valid and reliable and contributes
to obtaining healthier information about the developmental
characteristics of children. Including dimensions such as
children's emotional states, family relationships, and social
skills in the picture analysis can make it easier for teachers
to know children better and provide them with appropriate
guidance.
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