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Abstract

The aim of this study is to evaluate the Hafiza-i Saltanat theatre play and activities, which
combines evidence-based learning and history-themed theatre, written based on archival
documents, in terms of history teaching. In this study, firstly, Hafiza-i Saltanat theatre play and
its activities were introduced. Then, the play was examined in the context of historical reality, 10th
grade history course curriculum achievements and textbooks, and the activities of the play were
examined with student opinions in the context of age, level, knowledge, skills and 10th grade
history course curriculum achievements. Document analysis and holistic single case study design,
which are qualitative research methods, were used in the study. While the text of the theatre play,
video recording and activities were evaluated through document analysis, watching the play and
implementing the activities were handled as a holistic single case. The study group consisted of a
total of 19 volunteer students, 6 boys and 13 girls, studying at the 10th grade level of secondary
education. The data collection tools of the study were the text of the Hafiza-i Saltanat theatre play,
the video recording of the play, the activities of the play, the video recordings of the application
and the researcher's observation notes. The data obtained from the data collection tools were
analyzed by descriptive analysis method. As a result of the study, it was determined that the
archival documents used in the play were taken from the Mithimme Books, where the records of
the Divan-1 Hiimayun were kept, and the issues that were not included in the documents were
included in the fiction by considering the historical facts, and for this reason, the play was written
and performed largely in parallel with the historical reality. At the same time, it has been
determined that the play and its activities meet and gain the achievements of units 4, 5, 6 and 7 of
the 10th Grade History Course Teaching Program. It has been concluded that the use of Hafiza-i
Sultanate play and activities in history lessons is appropriate for the specified achievements and
that it supports the evidence-based learning approach and provides students with the necessary
knowledge and skills.

Keywords: history teaching, Hafiza-i Saltanat theatre play, history-themed theatres, evidence-
based learning, archival sources
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Introduction

Archives, which preserve historical sources and deliver them to researchers, are both
the memory and laboratories of history. With many primary sources in printed, digital,
visual, audio, etc., types that have the quality of evidence and emphasize the scientific
nature of history, archives become important for history teaching due to the evidence-based
learning approach. Evidence-based learning allows students to work as historians, enabling
them to develop their skills of analysis, critical thinking, questioning, inference, historical
empathy, and contextualization (Batho, as cited in Osborne, 1986-1987, pp. Osborne, 1986-
1987, p. 26; Kabapinar, 2019, pp. 36-48; Yal1 & Simsek, 2019, pp. 25-26). In addition, evidence-
based learning enables students to see events from multiple perspectives and to concretize
history (Dogan, 2007, p. 135). On the other hand, students physically and mentally touch
history, connect with history by communicating directly with it, and thus are at the center
of learning (Rochenbach, 2011, pp. 299-300). As a matter of fact, in the world, especially in
the UK and the USA, the use of first-hand sources and evidence-based learning are
prioritized in history teaching (Cook, 1997; Hendry, 2007; Robyns, 2001; Yakel & Torres,
2003 et al.), and accordingly, national archives actively contribute to history lessons with
their education departments (Giivenbas, 2013, pp. 77-78; Karabag & Giivenbasg, 2017, pp.
255-284; Tokdemir, 2020, p. 553).

On the other hand, the use of history-themed theatre in history teaching affects the
acquisition of multiple knowledge and skills and the concretization of history. Baltacioglu
(2006, pp. 99-104), while explaining the educational and instructional effects of theatre,
states that it is important in the completion of education and the development of the
intellectual level that history that has been forgotten with historical representations, history
that has remained in dreams has come to life, has become understandable and memorable
and that history-themed theatre develop students' historical knowledge, curiosity about
history and critical thinking in history teaching. In addition, theatre is important in enabling
students to learn by doing and living directly through their own experiences. Hooper-
Greenhill (2007, pp. 36-37) states that the best way of knowing is achieved through
appropriate experiences, that a real encounter with real things in a real space will result in
learning, and that performance-based learning will push the learner physically, mentally
and emotionally into multiple meaning-making processes. In fact, every theatre has an
instructive quality, even if it is not written for educational purposes, highlighting the
theatre's educational function (Nicholson, 2007, as cited in Ada, 2019, p. 17). Studies show
that theatre plays serve educational purposes and allow students to develop cognitively,
emotionally and physically (Ada, 2019; Jackson, 1980; Redington, 1979; Sezgin, 2014). The
use of history-themed theatre, such as historical reenactments, which bring students' lives
as close as possible to life in a period lived in the past, in history teaching can prevent

students from seeing historical events as “stuck in the past” and historical characters as “a
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pile of dry bones” and help them visualize the events again and make the characters flesh
and blood (Aqil & Karabag, 2023, p. 189; Akca Berk, 2012a, p. 91). Thus, students can
empathize with the past through the experiences they have while making or watching
theatre (Adigtizel, 2015, pp. 16-17; Karabag, 2003, p. 111) and perceive the historical context
much more accurately. History-themed theatres limit the freedom of the artist due to the
historical context (Sener, 1982, p. 188). In history-themed plays where history and art, which
have different purposes, come together, history depends on the imagination of art, and
theatre depends on the reality of history (Lindenberger as cited in Nutku, 2009, pp. 181-182).
The first responsibility of the artist who creates the theatre is art (Buttanri, 2009, p. 1774).
However, the fact that the artist ignores the requirements of history, which is the material
of art, means that art has a problem with the universal condition of credibility. History-
themed theatres, which are constantly confronted with the debate of aesthetics or reality,
can neither depend solely on scientificity and reality, which is the historian's concern, nor
on the artist's complete aesthetic freedom; they are obliged to find a balance (Ortayli, 1976,
p- 232). When this balance is achieved, history that exists with the past can live in the present
and be humanized with the power of theatre (Kaya, 2007, p. 249). As a matter of fact, in his
book Tarihin Medya ile Imtihani, Kanat (2017, p. 64) emphasizes the importance of historical
novels, series or films to be as appropriate as possible to the historical texture and historical
facts, and states that fictional episodes should be designed in a “mystery” centred way,
through the unsolved or non-existent.

By introducing the Hafiza-i Saltanat theatre play and activities, the Directorate of
State Archives broke new ground in Turkey and made a significant contribution to history
teaching (Devlet Arsivleri Baskanligi, [DAB], 2021). Therefore, it is considered that the
aforementioned theatre play and activities should be addressed and analyzed in terms of
history teaching. The aim of this study is to evaluate the Hafiza-i Saltanat theatre play,
which combines evidence-based learning and history-themed theatre, written based on
archival documents, and the activities prepared for the theatre play in terms of history
teaching. In the study, the theatre play and activities will be introduced first. Then, since the
play is a work of literature, the extent to which it is based on historical facts and the extent
to which it is fictional will be determined so that it can be used as teaching material in the
acquisition of relevant acquisitions in history teaching. Because students generally accept
history-themed works as fact and may not realize the fiction (Walker, 2006 as cited in Kaya
& Giinal, 2015, p. 3). Students' questioning and critical approach to such works are
important in terms of history teaching, and their content should be analyzed by teachers
before they are used as teaching materials, and the distinction between historical reality and
fiction should be explained (Dimitridis, 2012 as cited in Dimitridis, 2012; Cengen & Simsek,
2015, p. 1380; Kaya & Giinal, 2015, p. 3). Since it is a literary work, literary criticism literature
(Aktas, 2022, pp. 37-97; Cetisli, 2014, pp. 151-152; et al.) and history literature on the subject
(Emecen, 2009; Inalcik, 2009; Turan, 1958; Uzuncarsili, 1988b; et al.) will be taken into
consideration in the evaluation of its suitability for historical reality. Then, the
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appropriateness of the theatre play to the achievements of the 2018 10" Grade History
Curriculum and textbooks will be examined. Finally, the suitability of the six activities
prepared for the theatre play to the achievements of the 10* Grade History Curriculum, the
status of gaining relevant knowledge and skills, and their suitability for age and level will
be evaluated together with student opinions. While evaluating the activities, the criteria for
preparing activities (Kaymakci, 2012, pp. 183-199) and the 10" Grade History Curriculum
will be taken into consideration. It is thought that such a study is needed in terms of
introducing this theatre work, which is a first in its field, and ensuring its use in history
teaching, and that the study will fill this gap. “What is the suitability of using Hafiza-i
Saltanat theatre play text, video recording and activities as teaching materials in terms of
history teaching?” is the problem statement of the research and the sub-problems are as

follows;
1. What is the suitability of Hafiza-i Saltanat theatre play text and video recording?

e What is its suitability in terms of historical reality?
e What is the suitability of the 10" grade History Curriculum?
e What is its compatibility with the 10" grade history textbook?

2. Hafiza-i Saltanat theatre play activities;

e What is the suitability of the 10" grade History Curriculum?

e What is its suitability for age and level?

e What is its suitability in terms of gaining knowledge and skills related to the subject?
e What is its applicability in history lessons?

Introduction of Hafiza-i Saltanat Theatre Play

Theatre and historical reenactment are powerful elements that can be used in history
teaching because they bring history alive in the present, provide students with both domain-
specific knowledge and skills at the same time, and thus provide a multifaceted learning
experience. However, the realization of a theatre play or reenactment by students, the long
preparation process, the preparation of realistic costumes and space, and the obtaining of
bureaucratic permissions can be an obstacle to implementation in terms of time and
economy. One of the most practical ways to overcome these obstacles is to watch the theatre
or historical reenactment (DAB, 2021). The Directorate of State Archives, on the other hand,
has presented the Hafiza-i Saltanat theatre play, the video recording of the play and its
activities to effectively use its knowledge, experience and historical evidence, as well as the
ease of access to the necessary connections (municipalities, actors, artists, etc.) for history

education.

Hafiza-i Saltanat is a history-themed theatre piece with a script written largely by
making use of archival sources. With the protocol signed between the Directorate of State
Archives and Kagithane Municipality, the script was written by Nadir Ersoy in 2020, and
Dr. Umut Soysal carried out the academic research process and dramaturgy of the play.
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Consisting of 1 act and 8 scenes, the play is about the events that took place during the reign
of Sultan Selim II (1566-1674). The archival documents used in the play were identified by
archive experts from the Mithimme Books (Baskanlik Osmanlh Arsivi [BOA], A. DVNS.
MHM. D. 7/233; 7/584; 7/611; 7/721; 7/1454; 7/1913), where the records of the Divan-I
Hiimayun are kept, and a framework was created for the historical events of the period.
With the resulting framework, the issues not included in the documents were included in
the fiction by considering historical facts. In the play, among the poems written by Sultan
Selim II in the tradition of classical divan poetry with the pseudonym Selimi, the couplets
beginning with “Ey Goniil” and “Yasum Hicrinde” were composed by Tahir Ates
Karaduman for the play in the Pencgah and Suzinak makam. The play was originally
intended to be performed face-to-face with secondary school students, but this aim could
not be realized due to the pandemic. As a solution, the play was staged by a private theatre
group in Istanbul in 2021 without an audience and was recorded on video. This recording
was presented to the attention of those interested on the website of the Directorate of State
Archives under the title “Education” and on the YouTube channel of the institution under

the name Hafiza-i Saltanat.!
Introduction of Hafiza-i Saltanat Theatre Play Activities

In order to use the video recording of the Hafiza-i Saltanat theatre play as a teaching
material in history lessons, six activities for the play were also designed and shared on the
same page with the video recording under the title “Education” on the website of the
Directorate of State Archives.? The 10" grade level activities designed for the theatre play
were developed by the Director of State Archives Assoc. Prof. Dr. Muhammet Ahmet
Tokdemir in 2021 (DAB, 2021). The activities were prepared for the acquisitions of units 5,
6, and 7 of the 10* grade History Curriculum 2018 (Milli Egitim Bakanlig1 [MEB], 2018).

The instructions for watching the play and implementing the activities were shared
by the Directorate of State Archives both on the page where the play and activities were
published and, on the activity-specific worksheets. According to these instructions, teachers
can apply the video recording of the theatre play to draw attention before teaching the
related topics or to reinforce the topics after teaching them, or they can teach the subject by
watching the excerpts from the theatre play during the teaching of the subject. In these
alternatives depending on the teacher's preference, the first and last of the activities were
planned according to watching the play recording as a whole, while the other four activities
were prepared with the fiction of watching sections from the play in the focus of the relevant
learning acquisition (DAB, 2021).

1 For the theatre play; https://www.devletarsivleri.gov.tr/Sayfalar/Theatre.aspx
2 For the activities and worksheets; https://www.devletarsivleri.gov.tr/Sayfalar/Theatre.aspx
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Method

Research Design

In this study, one of the qualitative research methods, document analysis and holistic
single case design were used (Yildirim & Simsek, 2008, pp. 188; 290-291). Document analysis
is the examination of documents such as books, documents, reports, video and audio
recordings about the facts and events related to the subject (Karatas, 2017, pp. 77-78). The
holistic single-case design is a research design in which a single unit of analysis (an
individual, an institution, a school, etc.) is examined. It deals with a situation in depth in
various contexts. This design is preferred when three types of situations are encountered,
and one of the three situations is the study of situations that other research has not
previously addressed (Yesilbag Ozeng, 2022, p.61). Although it does not allow comparison
with another situation, the holistic single-case design enables in-depth analysis in itself (Yin,
1994, pp. 38-44).

In this study, the text, video recording and activities of the play Hafiza-i Saltanat were
analyzed through document analysis by taking into account the history literature, literary
criticism literature and activity preparation criteria in the context of historical reality,
compliance with the learning acquisitions and textbooks. Then, the use of the play and its
activities as teaching materials in history lessons was evaluated in a holistic single-case
design with student opinions in terms of gaining relevant knowledge and skills; suitability
for age and level; suitability for achievements; and applicability in lessons.

Study Group

The study group was determined by criterion sampling method among high schools
affiliated to Erzurum Directorate of National Education. The criteria sought in the study
group were that the students should be at the 10" grade level and volunteer, and that there
should be a screening hall with technical features such as quality sound system, image
projection, and a layout suitable for writing to carry out the activities in this hall. Since this
study involved both video screening and simultaneous implementation of the activities, the
study was introduced by the researchers in five 10" grade classes of a high school in the
center of Erzurum, which has a screening hall/classroom with features such as video and
audio layout, technical infrastructure, and an environment suitable for writing, and which
meets all these criteria, and 19 tenth grade students who accepted to participate in the
application voluntarily were reached. Accordingly, the study group consisted of a total of
19 volunteer 10" grade students consisting of 6 male and 13 female students. Ethics
committee approval (31.12.2021, E-77082166-302.08.01-253221) was obtained from Gazi
University Institute of Educational Sciences for this study conducted with human
participants.
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Data Collection Tools

The data collection tools of the study were the play text, the video recording of the
play's performance in 2021, the six activities created for the play in 2021, the video recording
of the implementation, the researcher's observation notes on the implementation, the
activities and worksheets taken from the students. While being evaluated in various
contexts in terms of history education, the video recording of the play and the text of the
play from beginning to end, and all six activities prepared for the play were used as data
collection tools. The video recording of the implementation and the researcher's observation
notes were recorded separately for each implementation hour. The activity and worksheets
taken from the students were applied to each student once, the first activity in three class
hours and the other activities in one class hour, following the order and instructions of the

activity plans.

Data Analysis

The data analyzed through document analysis and descriptive analysis. The text of
the play, video recording of the play, and activities were analyzed through document
analysis, while the video recording of the implementation, researcher observation notes of
the implementation, activities and worksheets were analyzed through descriptive analysis.
Firstly, taking into account the literature on text analysis in theatre and history-themed
theatre works (Aktas, 2022, pp. 37-97; Apaydin, 2018, pp. 34-130; Cetisli, 2014, pp. 151-152),
the suitability of the play to historical reality was evaluated according to the historical
literature (Emecen, 2009; Inalcik, 2009; Turan, 1958; Uzuncarsili, 1988b; et al.), and the
suitability of the play to the acquisitions and textbooks was evaluated by document analysis
according to the 2018 10t grade History Curriculum acquisitions and textbooks (MEB, 2018;
2023; 2024). As published in 2021, the theatre play and activities were organized according
to the 2018 History Curriculum. Therefore, the relevant curriculum was taken into
consideration in the study. However, the learning outcomes and process components of the
current program (2024) were also included. Finally, the suitability of the activities prepared
for the theatre play to the acquisitions, relevant knowledge and skills, age and level, and
applicability in the lessons (Kaymakci, 2012, pp. 188-190) and the 10* grade History
Curriculum were evaluated together with the opinions of the study group. At this stage, the
data obtained from the video recording of the application, researcher observation notes and
activity worksheets taken from the students were evaluated by descriptive analysis method.

Data Collection Process

The data collection process took place in two stages: preparation for the
implementation and implementation. The preparation process of the implementation was
completed in 12 months as it included many protocol processes independent of the
researchers. In the data collection process; the theatre play was 94 minutes long and the first
activity was 110 minutes. The second, third and fourth activities were 25 minutes and the
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tifth one was 35 minutes. The researchers implemented the existing activities as designed,
so the implementation was carried out in two weeks in a total of 7 lesson hours. The process
steps for the process are as follows;

Table 1

Data Collection Process

Process

Date

Examination of the theatre play and
activities, review of the literature
Obtaining ethical, the theatre play, video
recording, events and other official
permissions

Research promotion and volunteer
participant interviews

Identification of the study group
Obtaining participant and parent consent
forms

Implementation of the first activity
Implementation of the second activity
Implementation of the third activity
Implementation of the fourth activity
Implementation of the fifth activity

2021 April- 2021 October

2021 October-2022 March

2022 March-2022 April

2022 April
2022 April

2022 May 2. week (3 lesson hour)?
2022 May 3. week (1 lesson hour)
2022 May 3. week (1 lesson hour)
2022 May 3. week (1 lesson hour)
2022 May 3. week (1 lesson hour)

Results

Evaluation of Hafiza-i Saltanat Theatre Play in terms of History Education

In this title, Hafiza-i Saltanat the theatre play was evaluated in terms of historical
reality, and compliance with the acquisitions and textbooks. The play is titled by taking into
account the literature on the analysis of literary texts based on the principle of showing in
the form of plot, cast of characters, time and place, language and style (Aktas, 2022, pp. 37-
97; Apaydin, 2018, pp. 34-130; Cetisli, 2014, pp. 151-152). In the study, no literary criticism
or theatrical text analysis was made, and only the suitability of the history-themed theatre
play written using archival documents for use as a material in history lessons was examined
in the context of historical reality, achievements and textbooks.

Evaluation of the plot in terms of history education

3The lesson in front of the history lesson in the relevant week was taken, so the activity was implemented in three class
hours.
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The first scene of the play shows the reception of the French ambassador. When the
historical reality of the event is examined, it is recorded that shortly after Selim II ascended
to the throne, the King of France sent an envoy named Cogan Piste with gifts and a name
(letter) (Akim, 2013, p. 124). The scene continues with the rebel who attacked the pashas
being taken away. There is a historical record of the incident of the yevmlii attacking the
pashas, and after Selim II ascended the throne, the yevmlii army, which had fought for Selim
IT against Prince Bayezid, revolted for the ciilus, first in front of Topkap1 Palace, then inside
the palace, and eventually the rebels were killed (Inbasi et al., 2012, pp. 192-195). The part
of the play in which Sokullu Mehmed Pasha discusses the Yemen Rebellion and expresses
his anger at Lala Mustafa Pasha for delaying his mission is historically accurate and both
the Yemen Rebellion and Lala Mustafa Pasha's neglect of his duty are recorded in the divan
records (Turan, 1958, pp. 562-572; Uzuncarsili, 1988b, pp. 27-28). In the same scene, there is
a divan record dated 1568 on the Suez Canal project and it is stated that Sokullu Mehmet
Pasha received approval from Selim II for the canal (Uzuncarsili, 1988b, pp. 32-33).

In the second scene, Mihrimah Sultan's conversation with Seyyid is fictional and it is
a historical fact that the information about the harem, the authenticity of which is
questionable, was mostly produced through European travellers, ambassadors and
prisoners who were forced to reside in the Ottoman Empire after the 17* century (Ozcan
Demir, 2011, p. 79). It should be taken into consideration that the harem, which was a kind
of privacy of the sultan and the place where she spent her private life in the Ottoman
Empire, could not be easily entered.

In the third scene, Selim II and the pashas are distributing gifts to the people in the
streets of Istanbul without disguise, and a madman tells the Sultan about Mimar Sinan. It is
known that Selim II first appeared on the streets of Istanbul in disguise (Emecen, 2009, p.
417). However, considering that the play takes place between 1566 and 1570, due to social
turmoil such as the Suhte rebellions and banditry activities (M. Akdag, 1995, pp. 163-178),
it is out of the question for the sultan to go out in disguise, and it is stated in the sources that
he rarely went out even for Friday salutations (Emecen, 2009, p. 418). The rumour that
Mimar Sinan drew water from the canals of Istanbul to his house is also mentioned in the
sources. However, there is a supply that the complaints against him were made in 1577 and
that Murat III requested an inspection on the subject (C. Yilmaz, 2017, p. 19). Although the
fate of the inspection is unknown, there is no information that Sinan lost his reputation.

The fourth scene takes place with Sokullu and Cariye's dialogues. It is stated in
historical and academic sources that Sokullu had many opponents and was even killed
because of his opponents (Inba§1 et al., 2012, pp. 217-218; Uzungarsily, 1988b, pp. 51-54).
Although it is quite realistic for Sokullu, who stands out with his wisdom and experience,
to assign men inside and outside the palace, it is not known for certain whether he had such
a meeting with a concubine.

In the fifth scene, the dismissal of Lala at the Divan and the appointment of Koca
Sinan Pasha in his place coincide with historical reality (Turan, 1958, pp. 569-570). The case
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of Madam and Tacir and the dismissal of the Kadi of Istanbul discussed in the same scene
are fictional, but similar case records such as corruption and disputes are found.* It is
evaluated that these issues are dealt with based on the principle of mimesis, that is, the
fictionalization of theatre based on events that have happened or are likely to happen
(Nutku, 2001, p. 36).

In the sixth scene, it is seen that the Sultan is in rest with poems and music. We learn
from historical sources that Sultan Selim II was always surrounded by a circle of poets and
scholars (Uzungarsili, 1988b, pp. 40-41).

In the seventh scene, it is seen that Selim II realizes the love between Kale Hatun and
Seyyid. Although there is no documentary evidence of this love triangle, a similar love
triangle is depicted in Turan Oflazoglu's theatre play Selim III Kili¢ ve Ney, first published
in 1994. In Oflazoglu's play, when Selim III learns of the love between his concubine
Mihriban and the poet Sadullah Efendi, whom he keeps close to, he orders Mihriban's
imprisonment and Sadullah's death. Selim III realizes the relationship between them when
Sadullah Efendi reads the poem he wrote to Mihriban while in conversation with poets and
scholars, Sadullah is unable to say the word “Mihriban'im” and Mihriban leaves the room
(Oflazoglu, 1994, pp. 65-118). Seeing Selim III's regret, Selim's companion confesses that
Sadullah was not killed, and Selim III rejoices and forgives Mihriban and Sadullah
(Oflazoglu, 1994, pp. 138-143). In the play Hafiza-i Saltanat, Selim II realizes the love
between his favourite concubine Kale Hatun and Seyyid, whom he respects, when Kale cries
at the poem recited while they are in conversation in Hasoda. He has Kale Hatun thrown
into the dungeon and orders Seyyid's death. Selim's companion Celal, who cannot bear
Selim's grief, confesses that Seyyid is not dead and Selim forgives Kale and Seyyid. In both
plays, the conflict, the names of the characters, their characteristics, and the resolution are
similar. It is possible to read the love triangle and dramatic tension described in this scene
as a theatrical interpretation of the lover-love-lover-rival trilogy in Classical Period Ottoman
Poetry (Kog Keskin, 2010, pp. 405-417). In Ottoman poetry, the lover strives to meet his
beloved, and in this process, he overcomes the rival who wants to hinder him.

In the last scene, Selim receives the envoys of Aceh, Andalusia and Cyprus.
According to historical sources, Muhammad bin Umeyye, the Emir of the Moriscos, the
Muslims of Andalusia, asked for help because they were being persecuted by the Catholic
King Philippe II of Spain, and Sultan Selim assigned Ulu¢ Ali Pasha to help in 1570
(Uzungarsili, 1988a, p. 200). While the arrival of the Andalusian envoy is treated by historical
reality, only the expression Kili¢ in the play is incorrect. Ali Pasha was still referred to as
Ulug as of 1569-1570, but after the 1571 Inebahti1 Defeat, he was given the title Kiligc. The
arrival of the Acehnese envoy is also mentioned in historical sources, and it is known that
due to the attacks of Portuguese pirates on Sumatra Island, Alaiiddin, the Sultan of Aceh,
sent an envoy to Vizier Hiiseyin in 1567 and requested help during the reign of Selim II

4 For Istanbul Kadi Registers; https://www.kadisicilleri.org/
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(Akim, 2013, pp. 97-99). Selim 1II assigned Kurdoglu Hizir Reis, for help. However, due to
the growth of the Yemen Rebellion and the departure of Kurdoglu Hizir Reis to Yemen, the
entire aid could not be sent to Aceh (1nba§1 et al.,, 2012, p. 199; Uzungarsili, 1988a, p. 400;
Uzungarsili, 1988b, p. 32).

In the same scene, it is seen that the Cypriot ambassador asks for help against the
Venetians and Selim brings up the conquest of Cyprus. According to historical sources, the
importance of the geopolitical position of Cyprus and the oppression of Orthodox Greeks
by Venetian pirates, as well as the suppression of the Yemen Rebellion and the peace with
Austria, provided a favourable environment for the launching of a new expedition (Turan,
1958, p. 574). However, there is no record of the arrival of a Greek envoy from Cyprus
against the Venetians and the Ottoman decision to launch a Cyprus Expedition upon this
request. It is thought that the scene of the arrival of the Greek envoy was written to reflect
the Cyprus Expedition on the stage. In the rest of the scene, Sokullu objects to this decision
and historical sources confirm this objection. However, contrary to the play, Sokullu's
reason for objection is that he is worried about the alliance of Christians due to the Cyprus
Expedition and the expanding Russian Tsardom (Inalak, 2009, p. 165; Uzungarsili, 1988b,
p. 50).

In addition to the fact that the play is generally compatible with historical reality, it
is thought that the teacher's explanation of the fictional parts before or during the
performance of the play will prevent a possible misinterpretation. On the other hand, it was
determined that the historical events that the play is about are related to more than one
acquisition in the 10" Grade History Curriculum (MEB, 2018; 2024). The events in the play
are generally related to the acquisitions of the 2018 program, which is “10.5.4. Shows the
main political developments that occurred in the period between 1520-1595 on the history
strip and maps. a) ... The acquisition of Chios Island (1566), the acquisition of Yemen (1568),
the conquest of Cyprus (1571), the Inebaht1 Sea Battle (1571), the conquest of Tunisia
(1574)...” and these events are also shown on the history strip and map in the textbook (MEB,
2023, pp. 140-141). In the 2024 History Curriculum, it is related to the learning outcomes and
process components coded His.10.3.1, His.10.3.2, His.10.3.4 and His.10.3.5 (MEB, 2024, pp.
45-50).

The plot of the play is also related to the acquisitions of units 5, 6 and 7 (5.5.a, 5.5.¢;
5.6.a, 5.6.b; 5.7.a, 5.7.b, 5.7.c, 5.7.¢; 7.1.a, 7.1.b) of grade 10 (MEB, 2018, pp. 30-34). For
example, the event of the King of France sending an envoy to congratulate the new sultan
in the play, “10.5.5.5.¢c. The control of trade routes and capitulations/concessions are
mentioned among the economic policies implemented by the Ottoman Empire and the long-
term strategic partnerships established through these policies are emphasized.” Moreover,
in the 10* grade history textbook, the cooperation established with the French and the
mutual capitulations were discussed in detail and their effects were explained (MEB, 2023,
pp. 153-157).
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In the play, the Andalusian Ambassador's request for help and Ulug Ali Pasha's
decision to bring help to Andalusia can be used to achieve the acquisition “10.5.6. Analyzes
the role of the long-term strategy implemented by the Ottoman Empire in the Ottoman
Empire's becoming a world power” and its explanations. In the history textbook, this topic
is covered under the titles of Ottoman-Spanish Relations (p. 147), Turks Perception of
Western (p. 151), Ottoman Influence in Africa (p. 153) and Conquest of Tunisia (p. 167), but
no details are given. Rather, the struggles between Spain and the Ottomans before and after
Selim I and their effects on the Muslims of Andalusia are mentioned, and the events during
the reign of Selim II are only referred to as “16% century” to explain the general situation.
Concerning the same acquisition, the textbook covers the provision of aid to Aceh and

mentions the commercial agreement between the Ottoman Empire and the Sultanate of
Aceh (MEB, 2023, p. 161).

The Suez Canal Project and the decision to conquer Cyprus, which are covered in the
play, are related to the acquisitions “10.5.7. Analyzes the land and sea policies followed by
the Ottoman Empire” and can be watched in the lesson for the importance of Mediterranean
dominance. In the textbook, the effects and consequences of the Cyprus Expedition (p. 148),
the Inebahti Defeat (p. 153), the capitulation agreement with France (p. 156) and the
Mediterranean trade (p. 155) are discussed to explain. The Suez Canal and Don-Volga Canal
Projects were included and text analysis was requested (MEB, 2023, pp. 148-155). The other
event associated with the acquisitions is the chicken case between Madam and Tacir. As it
reflects the ability of a non-Muslim woman to gain a place in Ottoman commercial life, it
can serve educationally in learning the acquisition “10.7.1.b It is emphasized that it is
possible to manage segments of society with different religious and cultural identities
thanks to the nation system.” In addition, in general, the play can serve as a case study and
text for the acquisition “10.6.1.c. The effects of handling historical events with today's
perspective and value judgments on the interpretation of historical facts are discussed
through case studies and texts.”

As aresult, the plot of the play is related to the acquisitions of the 10* Grade History
Curriculum and can be used as teaching material in history teaching to support the textbook
and to ensuring that gains are acquisition and can be watched before or during the
processing of the relevant subjects. It can enable students to see the events of the period
holistically and to establish the cause-and-effect relationship more easily. Thus, students can
watch the history they read and listen to and concretize it in their minds.

Evaluation of the person cast in terms of history education

In the play, Selim is a middle-aged, dark-haired, medium-sized and compact
character who writes poems, spends time with poets and scholars, and gets drunk when he
is happy and sad. According to historical sources, Selim II was on the throne in his forties

\%’j ﬁlsmmr EDUCATION 313

JOUR



Evaluation of Hafiza-i Saltanat theatre play and activities in terms of history teaching

and the physical characteristics of Selim II are described as auburn, blue-eyed, compact and
of medium height, close to short. He wrote Divan poems using the pseudonyms “Selimi”
and “Talibi” (Cakir, 2018, p. 460). He kept poets, scholars and artists in his close circle both
during his princedom and his reign. Towards the end of his life, he gave up alcohol and
turned to spirituality (Emecen, 2009, p. 418). In the play, Selim II's character traits and the
fact that he was physically of medium height and overweight were accurately reflected and
handled under historical sources.

Sokullu, on the other hand, is a character in the play who is smart, does not hesitate
to make his authority felt, brave, angry, constantly complains about Lala Mustafa Pasha,
works in secret, and is physically short, stocky and old. However, historical sources
emphasize that Sokullu was extremely sane, logical, intelligent, resourceful, farsighted,
foresighted, acted with the survival of the state in mind, produced quick solutions and was
skilled in evaluating the results from multiple perspectives (Uzungarsili, 1988b, pp. 50-51).
It is stated that he was physically tall, and old but vigorous during the reign of Selim II, and
his nicknames were “Uzun” and “Tavil” (Afyoncu, 2009, pp. 254-257). The power and fame
that this situation brought him increased the number of his opponents. For this reason, it is
stated that he analyzed his enemies well and took action to protect himself (Turan, 1958, p.
558; Uzungarsili, 1988b, pp. 50-51). Although Sokullu is reflected as having administrative
power in the play, it is evaluated that his negative aspects come to the forefront more, as a
matter of fact, this situation is reflected in the expressions of the students in the activities,
and the way he is handled physically and as a character is not in accordance with historical
reality.

According to the play, Lala Mustafa Pasha was close to Selim and was Sokullu's rival
and sent Seyyid from Tashkent to the palace. Moreover, he was dismissed because he did
not go to the Yemen Expedition, citing the lack of troops and money, and because he had a
disagreement with Koca Sinan Pasha. All these roles attributed to Lala correspond exactly
with historical sources (Turan, 1958, pp. 552-572; Uzungarsili, 1988b, pp. 27-28). It was not
only through Lala that Taskentli Seyyid entered the palace, but also through Celal Bey
(Arslan Soziidogru, 2016, pp. 154; Emecen, 2009, pp. 417).

Celal Bey was the ‘reistilkiittap” in the play and Selim's confidant took part in the
divan and wrote and recited poems with Selim. According to historical sources, his real
name is Hiiseyin and his name is mentioned as Manastirli Celal because he uses the
pseudonym Celali. He was a companion of Selim II for 20 years and served as a “miralem’
and Anatolian fief bookkeeper. It is stated in the sources that Celal of Manastir, who wrote
poetry, was fond of drinking and entertainment. Due to his constant opposition to Sokullu
and Ebuussud Efendi, his attitude towards religious issues, his use of cannabis and his
approach to Batini groups, he was appointed to Damascus, but he refused and returned to
Bitola where he died (Aksoyak, 2005, pp. 7-9). First of all, as discussed in the play, Celal Bey
did not serve as the reistilkiittap. Kinalizade wrote that Celal Bey served as the reistilkiittap
during Selim's princedom, but Gelibolulu Ali stated in his “tezkir’ that this information was
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not correct and that the reisiilkiittap in Kiinhii'l Ahbar was the poet Kara Fazli (Giines, 2013,
pp- 46-47). Even if Kinalizade is right here, Celal Bey's being a ‘reistilkiittap” predates Selim
II's accession to the throne. In this case, he cannot take part in the Divan-1 Hiimayun, even
if he was Selim II's companion. Secondly, the play portrays Celal Bey and Sokullu as close
and compatible. However, historical records show that Celal Bey was in opposition to
Sokullu (Giines, 2013, p. 50). While the character's influence on Selim and his closeness to
him are portrayed correctly, his position in the palace and his relationship with Sokullu are
not, which is contrary to historical reality. The other point to be evaluated here is that while
the name “Cafer Bey” is mentioned in the synopsis/introduction of the play in the text
introduction, just a few pages below, only the name “Celal Bey” appears in the cast of
characters. At this point, there are two possibilities; the first is that a spelling mistake was
made and Manastirli Celal Bey was meant, and the evaluations made remain valid. The
second possibility is that Lala Cafer Bey, who was the lord lord during Selim II's princedom,
and Manastirli Celal may have been confused throughout the play. Cafer Pasha, who was
the Sanjakbeyi of Hama, met Manastirli Celal in Damascus and then Manastirli Celal
became Cafer Pasha's son-in-law. After Cafer Pasha was appointed lala to Prince Selim, he
was instrumental in introducing his son-in-law Manastirli Celal to Prince (A. Akdag, 2024,
pp- 335-336; Aksoyak, 2005, p. 8; Glines, 2013, pp. 335-336; K. H. Yilmaz, 2017, p. 428). If Lala
Cafer Pasha is meant in the play, it can be said that it is not in accordance with historical
reality.

While the character of Baki is portrayed in the play, his poetry and his authority in
the palace are reflected. It is seen that the character Baki, whom we see in the Divan and
Hasoda, is against Lala Mustafa Pasha and supports Sokullu, and that he reads poetry and
is highly respected by Selim. The poet Baki is a great Divan poet referred to as “Sultanii's-
suara” in historical sources (Cavusoglu, 1991, pp. 537-540). He was dismissed from his post
at the Murad Pasha Madrasa in 1566 for unknown reasons (Kaplan, 2021, pp. 63-65). Baki
returned to his post only three years later and was appointed as a muderris at Mahmud
Pasha Madrasa in 1569, Eyyup Sultan Madrasa in 1571 and Sahn Madrasa in 1573 (Rababa,
Alzyout and Jaradat, 2022, pp. 7-8). It was only after 1573 that Baki became close to Sultan
Selim II through Feridun Ahmet Bey, Sokullu's secret clerk (Kaplan, 2021, pp. 49-50) and it
is recorded that Selim II invited Baki to a conversation outside the palace (Donuk, 2017, p.
722). Although Baki served as kadi, beylerbeyi and kazasker in addition to being a miiderris,
he only served as a miiderris during the reign of Selim II. In this respect, it is not possible
for him to have taken part in the Divan during the reign of Selim II. In the play, which deals
with the period between 1566 and 1570, the poet Baki can’t be close to Selim II, and the
sources show that the closeness between them was only in 1573, and it should not be
forgotten that the poet Baki was dismissed in 1566 and only returned to his position as a
miiderris in 1569.

In the play, the character of Seyyid is a quiet, soft-spoken neyzen and dervis,
respected by Selim and Mihrimah, who enter the palace thanks to Sokullu's enemy Lala
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Mustafa Pasha. Due to his relationship with Kale Hatun, Selim ordered his death but he was
hidden thanks to Celal Bey. Taskentli Nakibiilesraf Seyyid Muhterem Efendi, whose
physical characteristics or character are not mentioned in the historical sources, entered the
palace during the reign of Selim II and is even recorded to have comforted Selim II during
the Inebahti Defeat (Emecen, 2009, p. 417). However, some information about the character
of Seyyid does not coincide with historical reality. First of all, he entered the palace through
Celal Bey, not Lala Mustafa Pasha. Secondly, he did not display an oppositional attitude
towards Sokullu; on the contrary, he helped Sokullu, whose position was shaken due to the
Astrakhan Expedition, to regain his prestige and to trust Sokullu in the formation of the new
navy in 1571 (Arslan Sozidogru, 2016, p. 154; Emecen, 2009, p. 417). Other actions and
events attributed to the character of Seyyid are fictitious and do not have the value of
historical reality.

In the play, Mihrimah Sultan is seen as young, dark, medium-sized and thin, but
sickly and constantly sad, and she is seen grieving for Prince Mustafa. We learn that
Mihrimah Sultan is intellectual, well-educated, well-mannered, loved by Hiirrem Sultan
and Kanuni, initially supported Prince Bayezid and later supported Selim. The fact that her
treasury was quite large, that she did not marry after her husband Vezir Riistem Pasha, that
she served as Valide Sultan for a while after Hiirrem Sultan, she dominated the
administrative affairs and influenced the administration with her closeness to her brother
Selim (Kagar, 2020, pp. 39-40). It is known that her husband Riistem Pasha found Pedro de
Urdemalas to cure Mihrimah Sultan's illness (Camino de Santiago as cited in Vielva Diego,
2018, p. 12). As for Mihrimah Sultan's physical characteristics, it is possible to make a
physical description from the very similar portraits in the Courtauld Institute, Lacock
Wiltshire National Heritage Collection, Mazovian Museum, Uffizi Gallery, Topkapi Palace
Museum and Rahmi Kog collections. While the painter of the first portrait is unknown, it is
stated that its owner was Bishop Paolo Giovio, an Italian intellectual who lived between
1483-1552 and collected portraits of famous historical characters (Pera Museum, 2012). In all
of the works, which are a repetition of the first portrait, it is seen that she has white skin,
brown eyes and auburn hair close to blond. While Mihrimah Sultan's other character traits
are compatible with historical reality, it is evaluated that her physical appearance does not
reflect historical reality.

In the play, the character named “Defter Emini (Defterdar) Mustafa Celebi” leaves
the court after bringing the records. In historical sources, it is stated that Defter Emini
Mustafa Celebi Bin Cafer Bey worked as a defter emini during the reign of Selim II, and that
defter emini were not members of the divan but were called to the divan only when needed
(Afyoncu, 1994, pp. 91-93; 2014, p. 153). Here, the name and position of the historical figure
are correct and in line with historical sources. However, the use of the term defterdar for the
same person in parentheses in the script is incorrect. In the relevant period, the defterdar

was a full member of the Divan and the highest authority responsible for all financial affairs
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(Kiittikoglu, 1994, pp. 94-96). For this reason, it is a mistake to also refer to Mustafa Celebi
as the defterdar.

In the play, Kale (Kartanou) Hatun is the Sultan's favourite concubine, but she is
thrown into the dungeon after her love affair with Seyyid. It is also discussed in historical
sources that the original name of Nur Banu Sultan, Selim II's haseki, may have been Kali
Kartanou (Arbel, 1992, pp. 248-252; Sahin, 2007, pp. 250-251). Whether Kali Kartanou was
Nur Banu Sultan herself or another concubine is completely contrary to historical reality.
The other characters are fictional, and no assessment can be made regarding their historical
reality.

In addition to the fact that the cast of characters is generally compatible with
historical reality, it is thought that the explanation of the fictional parts by the teacher will
prevent a possible misinterpretation. On the other hand, it was determined that the cast of
characters was related to the acquisitions of units 3, 4, 5 and 6 (3.3; 4.2.a; 5.5.a; 6.2.a; 6.2.a;
6.2.c) of the 10" Grade History Curriculum (MEB, 2018, pp. 30-34). In the 2024 History
Curriculum, His.10.3.1, His.10.3.2, His.10.3.4 and His.10.3.5. are related to coded learning
outcomes and process components (MEB, 2024, pp. 45-50).

The first relationship between the cast of characters and the acquisitions is the
devsirme status of Lala Mustafa Pasha and Sokullu and their position in the state. The rank
and position of the two devsirme pashas as of Selim II can be associated with the acquisition
“10.3.3. Analyzes the effect of the Janissary Corps and the devshirme system on the Ottoman
statehood process.” In the textbook, the devsirme system is discussed in detail and the
history, rules and results of the practice are given (MEB, 2023, pp. 93-95). In the play, Sokullu
Mehmet Pasha's rank and power in the administration are seen, and the role of Lala Mustafa
Pasha in the period is emphasized. For this reason, it is evaluated that watching the play
while dealing with the relevant acquisition or after it is taken will contribute to and
concretize students' meaningful learning.

Based on the prominence of Sokullu Mehmet Pasha, who presided over the Divan-1
Hiimayun, the play can be used for the learning outcome “10.4.2. Analyzes the structure of
the Ottoman state administration based on the unity of ilmiye, kalemiye and seyfiye
classes.” and the acquisitions “10.6.2. Analyzes the regulations aimed at strengthening the
central authority in the Ottoman Empire. a) ...the sultan's transfer of the presidency of the
Divan-1 Hiimayun to the grand Vezir...”. In the textbook, the Divan and its members are
explained in detail and the narrative is supported by drawings (MEB, 2023, pp. 177-179). By
using the play as material in lessons, these drawings can become animated for students.
Moreover, the Divan-1 Hiimayun meetings in the play can provide visual support in
understanding how the decision-making mechanisms of the state are carried out and who
is effective.

In addition, through the character of Selim, the upbringing of the sultans and the

relationship between the sultan, the palace and the palace after Selim II can be discussed.
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This point will contribute to the acquisition of the acquisition “10.6.2.c. The method of
raising princes from the beginning to the seventeenth century and its effect on the Ottoman

administration is emphasized.”

When we evaluate the cast of the play from an educational point of view in general,
it can be stated that it is suitable for use in history lessons, but there are points to be
considered. Among the historical characters, especially Poet Baki, Celal Bey and Defter
Emini Mustafa Celebi's duty in the divan should be explained, information about the
fictional characters should be given and the aesthetic concerns of the theatre should be
mentioned. Again, contrary to the way Sokullu is portrayed in the play, his importance in
history should be emphasized. Students should be reminded that the author of the work
can add comments and be subjective in the way characters with historical reality are
handled. Otherwise, events and people that do not exist can be attributed to the historical
reality of the period by the students. In addition, it should be emphasized that although
Selim II left the administration to Sokullu, he acted contrary to Sokullu's decision regarding
the punishment of Lala Mustafa Pasha and the conquest of Cyprus and could take decisions

when necessary.

Introducing the actors at the beginning of the play recording is a useful practice for
students who are not familiar with the historical figures of the period and can prevent any
confusion in case the actor plays more than one character, and the character is not
recognized by the costume. Otherwise, students may associate historical events with the
wrong personalities. Starting the dialogues with the name of the other character or using
expressions to indicate the interlocutor between dialogues can help students who have not
watched the presentation to name the characters correctly.

Evaluation of time and space in terms of history education

The play takes place during the reign of Selim II between 1566 and 1574. The attack
on the pashas for the ciilus in the first scene points to 1566, the year Sultan ascended the
throne. While the Yemen Rebellion, Aceh and the Cypriot ambassador's request for help
extended the period to 1569, the decision to send aid to Andalusia with Ulug¢ Ali Pasha
means that this time extends to 1570. In this case, it can be stated that the objective time of
the play is between 1566 and 1570. The stage order of the historical events is as follows: the
visit of the French ambassador, the Ciilus event, the Yemen Rebellion, Lala Mustafa Pasha's
delay in the mission, the opening of the Suez Canal, the inspection of Lala Mustafa, the
requests for help from the envoys of Aceh and Andalusia, and the decision of the expedition
to Cyprus. Although there are subtle differences in timing between the historical events and
the events in the play, the time in almost every scene is handled in accordance with the
historical calendar (Uzungarsili, 1988b, pp. 1-53) and historical events are dealt with in
chronological order in the play. The presence of the poet Baki in the play, which deals with
the events between 1566 and 1570, is contrary to historical time, and contrary to the play,
Baki only became close to Selim II in 1573 (Kaplan, 2021, pp. 49-50).
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Educationally, the time of the play is related to the 4t topic of the 5" unit of the 10t
grade (MEB, 2018, pp. 30-34). The fact that the years 1566-1570 are the subject of the play,
“10.5.4. Shows the main political developments that took place between 1520-1595 on the
history strip and maps. a) As major political developments... Zigetvar Expedition (1566),
Congquest of Chios (1566), Conquest of Yemen (1568), Conquest of Cyprus (1571), Inebaht1
Naval War (1571), Conquest of Tunisia (1574)...are given.” In the 2024 History Curriculum,
His.10 .3.1 coded learning outcomes and process components (MEB, 2024, pp. 45-50). The
temporal approach of the play is also educationally appropriate as it is chronologically
accurate. However, since the play deals with a period of four years, there are time skips.
Although time jumps are natural due to the nature of theatre, which deals with many
subjects in a short time and tries to create a meaningful context, the chronological order of
events should be reminded and time jumps should be explained with their reasons, events
should be related to each other, cause and effect relationship should be given directly or
students should be directed to establish cause and effect relationship. Or historical events
should be handled in a cause-and-effect relationship and then the theatre should be
watched. Thus, students can analyze time jumps. When one of these measures is not taken,
historical events at different times can be understood as taking place at the same time, and
simultaneous historical events can be understood as taking place in different time periods,
which may cause anachronism and prevent students from creating a holistic perception of

time.

The main setting of the play is Topkap:1 Palace, and the events take place in the
Hasoda, Arz Odasi, Divan-1 Hiimayun (Kubbealt1), various parts of the palace and a bazaar.
A few objects are mentioned in the script to help the fiction, as a matter of fact, due to the
nature of theatre, space description and description are not expected (Cetisli, 2014, p. 101).
When the video recording of the play is analyzed, there is only one background as a decor
and this background is the Divan-1 Hiimayun room and it is clearly seen that efforts were
made to make it resemble the Divan-1 Hiimayun in Topkap Palace. This decor reflects the
Divan in general and is in line with historical reality. However, since this decor is used in
every scene, all the spaces look like the Divan-1 Hiimayun room. It is thought that this
situation does not follow the historical reality of other places and may cause students to
acquire a wrong perception of historical space. While the use of space in the play is
educationally appropriate in the script, there are some deficiencies in the video of the play.

The use of Topkapi Palace, Hasoda, Arz Odasi, Divan-1 Hiimayun (Kubbealt1) as a
place in the scenario “10.6.1. Analyzes the roles of Topkap1 Palace in the development of
state administration, the training of statesmen and the development of urban culture.” The
space in the scenario can be educationally useful in understanding the function and parts of
the palace in the explanations of the acquisition. However, the use of a single decor in the
recording of the play creates the perception that the events take place in a single location. It
is thought that this situation may make it difficult for students to understand the parts and
functioning of the palace and may cause confusion in the plot.
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Evaluation of style and language in terms of history education

The language of the play is heavy and there are frequent Arabic and Persian words.
Although this is reasonable since the text was written based on archival sources, the
language of the text still does not exactly match the vocabulary of the period. However, it is
possible to speak of a controlled obsolescence in language and style. Moreover, the play
includes the divans “Ey Goniil” and “Yasum Hicrinde” of Selim II, and two poems were
composed by Tahir Ates Karaduman and used in the play. “Ey Goniil” was sung in Pencgah
and “Yasum Hicrinde” in Suzinak makam. Based on the information that Selim II wrote and
read Divan poems with poets, it can be stated that the language and style of the play are
close to historical reality. In addition, the language of the play can be an example for
students to see how the language was in the period discussed and help them make sense of
the language change.

From an educational point of view, the language and style of the play are heavy for
10t grade students. The language is heavy and thick, which is difficult and distracting for
students to comprehend. Since students cannot realize meaningful learning with material
they cannot understand, the teacher's preparation before and guidance during the theatre
play is very important. The evidence-based learning approach requires the archival source
to be organized according to the students. Primary sources should first be transcribed,
expressions that make it difficult to understand should be simplified, and deviations from
the original should be eliminated in accordance with the cognitive level and age of the group
(Nichol, 1991, as cited in Dogan, 2007, pp. 139-141). Students should be reminded of the
alphabet change and the edited version of the script or the archive sources used according
to the evidence-based approach should be shared with the students. It is thought that the
problem of not understanding the language can be overcome by the teacher's guidance
through the edited texts. However, it is suggested by the researchers that the fact that the
language is heavy for the student level is one of the important problems in understanding
the play and implementing the activities and that the Presidency of State Archives should
evaluate the need to solve to overcome this problem.

It is evaluated that the Hafiza-i Saltanat theatre play overlaps with historical reality
in general, serves the acquisition of the relevant acquisitions, is appropriate for the age and
level of the student, the costumes and accessories used reflect the period, overlap with the
time in which the related subjects take place, and the cause and effect relationship between
the events is processed (Ozta§, 2007, p. 244). On the other hand, it is evaluated that the
language used in the play should be brought closer to today's Turkish for 10t grade students
and the decor should be enriched.

Evaluation of the Activities for the Hafiza-i Saltanat Theatre Play in terms of History
Education

The first worksheet of the first activity titled “Hafiza-i Saltanat (A theatre play about
the palace life)” was planned for 115 minutes to be applied during the first activity and the
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second worksheet to be applied after watching the whole play.® The first activity is related
to Grade 10 acquisitions 5.4, 5.7, 6.1, 6.2, and 7.1 and learning outcomes and process
components coded His.10.3.1, His.10.3.2, His.10.3.4, and His.10.3.5 in the 2024 History
Course Curriculum (MEB, 2018; 2024). The physical and character traits of the characters
were emphasized, and attention was drawn to important events in the play with open-
ended questions. Thus, an introductory connection was established with the historical
characters and historical events of the period in relation to the learning outcomes given
above, and these situations were asked to be identified so that students could distinguish
between historical reality and fiction. Thus, awareness was created in students about the
historical reality that students should pay attention to in the play and that the author may

be subjective.

Although all of the historical characters were correctly identified by all students in
the table created for fiction and reality along with the characteristics of the characters, 19
students attributed reality to the Cyprus Ambassador, 18 students stated Kale Hatun as real
and 1 student as fiction. Meczup was stated as real by 4 students, fiction by 13 students and
2 students were not sure. Madam was stated as real by 6 students, fictional by 12 students,
and 1 student was not sure. While the majority of the students were able to distinguish the
fictionality of three of these 4 fictional characters, no student was able to distinguish that the
Cypriot ambassador was fictional. One of the noteworthy points in the character tables is
the statements about Sokullu. The characteristics of Sokullu were described positively by 10
students, positively and negatively by 4 students, and completely negatively by 5 students.
For example, S16 described Sokullu as “self-confident, brave, intelligent, having authority,
consulting, making good decisions”; 517 described Sokullu as “trying to provide justice but
dictator”; S5 described Sokullu as “scheming in secret”. As mentioned in the educational
evaluation of the cast of characters, it is seen that the way the characters are handled in the
play affects the students and causes confusion in definitions.

To the question “What are the main political and military events mentioned in the
play (Selim II period)?” in the activity, 11 students answered, “Aceh's request for help”; 10
students answered “Lala Mustafa Pasha's disobedience”; 10 students answered “Yemen
Rebellion”. 9 students; “The decision of conquest of Cyprus” was mentioned by 8 students.
It is seen that the majority of the students expressed the events of the period. However, “Aid
to Andalusia” and “Suez Canal Project” were mentioned by 5 students; “Ciilus rebellion” 2
students; “alliance with France” was mentioned by 1 student and it was determined that
these four events were overlooked by the majority. Kale Hatun and Seyyid relationship was
evaluated by 2 students as a historical event of the period, and they could not distinguish
that it was fiction. For example, S4 answered as “The request for help from the envoys of
Aceh and Andalusia, the disruption of the Janissary Agha (Ciilus event) and cutting the
Venetians' foot from Cyprus”; S7 answered “The situation of Lala Mustafa Pasha, whether

5 For the first activity and worksheets; https://www.devletarsivleri.gov.tr/varliklar/hafizai%20saltanat/1.pdf
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or not to send help to Aceh, the rebellion in Yemen, the canal between Bahri Sefid and Bahri
Ahmer (Suez Canal Project)”. Considering their answers, it is thought that the majority of
the students were able to identify the events of the period according to the play and make

sense of historical events.

In the answers given to the question “What does the theatre tell us about the Ottoman
palace life?”, it was determined that 12 students described the palace as “a place where
intrigue, betrayal, rivalry, secret works are done”, 8 students described the palace as “a place
where fun is had, poets are valued, art and music are valued”. The number of students who
defined the palace as “a serious place where decisions are made, where the Divan-1
Hiimayun is held, where political and military affairs are carried out, where state officials
live” is 5. 1 student described it as “the sultan's house, where the sultan's family lives” and
2 students described it as “a place where men and women live separately, where there is a
harem”. Although the students' definitions are correct, it is noteworthy that the palace is
mostly characterized by intrigue, betrayal, rivalry and secret affairs. This negative inference
may be a result of the prominence of the relevant themes in period dramas, but it also shows
how the play can affect the perception of historical reality if fictionality is not specified.
When the students' statements in the activity were evaluated in general, it was seen that
they were able to concretize the historical place, associate the place with historical figures
and events, and explain the historical and cultural importance of the place.

It is evaluated that the activity was prepared with an attitude towards making
students realize the political events, places and personalities of the Selim II Period and that
it realized its purpose according to student statements. However, it was observed that the
students had problems in determining the physical characteristics and duties of the
characters since there were no clues in the play about who some of the characters could be.
On the other hand, the activity was prepared in accordance with the rules in terms of
achievement and content (Kaymakci, 2012, pp. 188-190), but watching the play for 90
minutes of the 115-minute planned activity caused students to get bored and have difficulty
in understanding the play and content due to its language. While the features of the play
negatively affected the students, this situation was also reflected in the activity based on the
play.

The second activity, titled “Who Decides About Lala Mustafa Pasha?”, aimed to teach
decision-making processes in the Ottoman management approach and was planned for 25
minutes to be implemented by watching excerpts from the play.® In the activity, which paid
attention to the rules of preparing the activity, 4 archive documents were used and the
provisions of the period were transcribed and presented together with the original. With
original provisions and questions, students were encouraged to question and think
analytically with an evidence-based approach. In this respect, a very important educational
planning was made in the activity. An attempt was made to raise awareness about the

6 For the second activity and worksheets; https://www.devletarsivleri.gov.tr/varliklar/hafizai%20saltanat/2.pdf

JOUR

§ ﬁlsmmr EDUCATION 322


https://www.devletarsivleri.gov.tr/varliklar/hafizai%20saltanat/2.pdf

Cemile ACIL, S. Giilin KARABAG & Muhammet Ahmet TOKDEMIR

influence of the Divan-1 Hiimayun, the Grand Vezir and the Sultan in decision-making
processes; in fact, 19 students explained the influence of “Divan” and “Grand Vezir” and 17
students explained the influence of “Sultan”. In addition, students gave answers about how
the decision-making process was carried out, showing that they comprehended “the agenda

A

of the issues in the Divan”, “the claims discussed”, “the process of verifying these claims”,
“how the consultation was held” and “how the decision was communicated”. For example,
S1 wrote: “Due to the incomprehension and aggression of the citizens who could not receive
the ‘ciilus’ tip, the state left its problems with foreign states and dealt with internal
problems... The Grand Vezir called Defter Emini and asked for the correspondence with
Lala Mustafa Pasha, and after the correspondence was brought, it was examined and
consulted with the members of the Divan... It was said that Pasha's main goal was to become
grand vizier. Since he failed to suppress the rebellion in Yemen, it is thought that it would
be more appropriate to replace him with Koca Sinan Pasha... Since Lala Mustafa Pasha
delayed his duty for 9 months and could not fulfil it, he gave the ammunition given to him
and the things supplied from the treasury of Damascus and Aleppo to Sinan Pasha who was
appointed to Yemen and returned to Damascus... The Grand Vezir said that he should be
killed, but the sultan decided that this should not be done. ”; S15, on the other hand, “...Lala
Mustafa Pasha's plotting behind the back of the state and the uprising of the janissaries... He
decides to tell Selim Khan about the corruption he has done and to do what is necessary for
him from Selim's wrath, selling the foundation lands as Timar, making real estate illegally...
It was decided that he should be dismissed from his post, that he should return to Damascus
with the insignia and papers given to him for Yemen ammunition, and that he should give
the hundred thousand filorins supplied from the treasury of Damascus and Aleppo to Sinan
Pasha, the Beylerbeyi of Egypt, who was appointed as the new Serdar of Yemen... Sultan
Selim makes the final decision. ”, it is seen that they explain the decision-making processes
correctly, indicate who was effective in the process, and answer the questions as they appear
in the play and in the transcript of the original documents. Moreover, it was observed that
the students explained historical events and personalities from the perspective of evidence,
but did not express other possibilities, established limited historical empathy at the fourth
level, and explained historical events, personalities and places meaningfully by associating
them.

It was observed that the activity was following the rules in terms of content and
achievement, the original documents were organized according to the evidence-based
learning approach, but students needed more time in the activity planned for 25 minutes.
In particular, it was observed that the inclusion of original documents positively affected
the students, and attracted their interest and they examined these documents without
guidance for a while before the activity. It was observed that some students tried to read the
original document even though they had a transcript. These documents, which increased
the motivation of the students, enabled the activity to run in the right way, and in parallel
with this interest, more detailed and careful answers were given than in other activities.

\%’j ﬁlsmmr EDUCATION 323

JOUR



Evaluation of Hafiza-i Saltanat theatre play and activities in terms of history teaching

The third activity aims to make students question the importance of Cyprus and the
Mediterranean for the Ottomans, the political balances in the Mediterranean, and what kind
of a decision was taken regarding Cyprus during the reign of Selim II. It was planned for 25
minutes and was associated with objectives 10.5.4, 10.5.6 and 10.5.7 and was designed
following the rules in terms of content and objectives.” In the 2024 History Course
Curriculum, it is related to the learning outcomes and process components coded His.10.3.1
(MEB, 2024, pp. 45-50). In the activity, 19 students answered “Venice” to the question “Who
do the Greek Cypriots complain about?”; 18 students answered “The plundering of Cyprus,
the prevention of trade and transportation” to the question “What do you think the reasons
for complaint could be?”. It is seen that the students comprehend the political ground and
actors formed before the Cyprus Expedition, can explain the elements that are active in the
Mediterranean and threaten Cyprus with the effect of the play, and can associate historical
tigures and events with the place. To the question “Why does Selim II want to cut the
Venetians' foot from Cyprus?” 8 students answered “The security of the Mediterranean”; 5
students answered “Venice's desire to increase its power / activities / alliance with the
Spaniards”. In the same question, 4 students stated “the desire to help in order not to remain
silent about the oppression in Cyprus” and 4 students stated “to bring aid to Andalusia / to
protect the navy while doing so”. For example, S10 explained as “He does not want a navy
to be sent to Andalusia to be squeezed by Venice and its allies”, while S3 said “Because the
Venetians are leaving the people of Cyprus in a difficult situation and the people of Cyprus
are asking for help from Selim II”. S16 said “Cyprus is a critical region for the ideal of
Mediterranean domination. While Cyprus was in danger, the Mediterranean could not be
dominated”. Although all of the answers were correct, no student was able to give all the
answers at the same time. However, it was observed that the majority of the students
comprehended the reasons for the Ottoman intervention and were able to explain the
importance of Cyprus and the Mediterranean as much as shown in the theatre play. In
addition, it was observed that the students were able to question the importance of Cyprus
and the Mediterranean for the Ottomans, the political balances in the Mediterranean and
how a decision was taken for Cyprus during the reign of Selim II in accordance with the
purpose of the activity, but only as much as it was discussed in the play. In terms of
historical contextualization, it was observed that students comprehended the historical
importance of the place, were able to express the effect of the place while establishing a
cause and effect relationship between events, and were able to explain it by associating it

with historical figures and events.

The fourth activity dealt with the functioning of the justice system in the Ottoman
Empire, was planned for 35 minutes based on the play excerpts and was associated with
acquisition 10.4.2 and designed in accordance with the rules.® In the activity, 19 students
answered the question “What is the case subject to the lawsuit?” correctly by explaining the

7 For the third activity and worksheets; https://www.devletarsivleri.gov.tr/varliklar/hafizai%20saltanat/4.pdf
8 For the fourth activity and worksheets; https://www.devletarsivleri.gov.tr/varliklar/hafizai%20saltanat/5.pdf
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irregularity and dispute through the “chicken” incident. “Who do you think is right?
Why?”, 19 students explained that “Tacir is right’ by ‘referring to the story of the solicitor’.
The question “How do you think the case will continue from now on?” was answered as
“The dismissal of the woman, execution of the Kadi and Madam”. In this question, it was
observed that the students avoided thinking and did not engage in any questioning or
brainstorming about the functioning of the justice system. In response to the question “Do
you find the woman's decision (finding Madam right) correct? Why?”, it was observed that
all 19 students answered “No, I do not find it correct” based on the fate in the play, and only
2 students could not explain the reason, and only 2 students stated, “Because interest is
haram”. To the question “If you think the decision of the Kadi is wrong, what kind of
argument (justification) would you put forward?” 17 students could not answer, 2 students
took “Tacir's objection” from the play as it is and presented the sentence “Interest is haram”
as an argument. “Do you think the decision made by Grand Vezir Sokullu Mehmet Pasha
was correct? Why?”, 19 students gave roughly the same answer as “Yes, it is right because
Sokullu is a grand vizier, he knows best” and the powers and responsibilities of the grand
vizier were not addressed. The reason is considered to be the negative effect of limiting the
questions to video segments. In response to the question “What was the Grand Vizier's loss
in this case?”, 19 students stated that he “lost ak¢e” and 5 students were angry that Sokullu
paid Madam. To the questions; “What was the outcome of the case?”, “What kind of a
person was Madam?”, “What kind of a person was Kadi?” it was determined that all
students gave classical answers such as “good-bad” in a hurry and without thinking. It is
evaluated that the students explained the events with stereotypical expressions and
empathized at the level of cliché generalizations. In addition, it was observed that students
asked questions such as “Are we going to watch it again?” “How many times have we
watched it?” before the activity, and “Is it over yet?” during the activity, and the students
got bored and tried to finish the questions in a hurry. It was determined that the reason for
this loss of motivation was not the activity, but the fact that the play was watched frequently,
even if in different scenes. It is considered by the researchers that if it is possible to apply all
activities to the same group, it would be more appropriate to choose a wide time interval or
to apply only some activities or to apply the activities to different groups.

In the fifth activity, 25 minutes were planned to teach the borders and power of the
Ottoman Empire and it was associated with acquisitions 10.5.6. and 10.5.7. In the worksheet
prepared in accordance with the rules of the activity, in addition to watching the sections
from the play, instructions for the ability to use maps were added, unlike the other
activities.’ In the question “Show the places where the ambassadors in the play come from”,
19 students were able to point to Cyprus on the world map, while one student quickly found
Spain for Andalusia and the other students pointed to the same point. It was observed that
there were students who remained silent here, and some students participated in this

% For the fifth activity and worksheets; https://www.devletarsivleri.gov.tr/varliklar/hafizai%20saltanat/3.pdf
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marking because a few students found it, and it could not be determined how much the
students mastered the location of Andalusia. When they were asked to show the place
where the Aceh envoy came from, none of the students could show it, and it was observed
that the students searched for the place on the map. After giving enough time, the
researchers gradually supported the students and explained that Aceh was Sumatra Island.
After some students found Sumatra on the map, the students who could not find Sumatra
were informed that Sumatra was in Indonesia, so the remaining students were able to
identify the place. However, in this process, it was observed that the students did not make
a conscious marking even in gradual instructions, and that they searched for place names
by scanning the map.

In the continuation of the activity, the directive “Ask the students to show the borders
and sphere of influence of the Ottoman Empire in this period.” was not followed, and only
information was given by the researchers on the maps titled “Political developments
between 1520-1595-1” on page 140 and “Political developments between 1520-1595-2” on
page 141 of the textbook regarding the sphere of dominance and power of the Ottoman
Empire. The reason for not following this guideline is the lack of a detailed map of the 16%
century that complies with historical reality and map rules and belongs to official
institutions. The maps in the textbook are in a way to meet the need, but the area of
dominance of the period requested in the directive is already shown on these maps. For this
reason, the researchers drew attention to the maps in the book and explained the dominance
area of the period instead of the students showing them. The researchers directed “Ask the
students about the advantages and disadvantages of having such a geography and sphere
of influence.” The directive was realized verbally. The students responded that “During the
reign of Kanuni, the state reached its natural borders”, “During the reign of Selim II, it no
longer had advantages but disadvantages”, and “It became difficult to manage such a large
area”. It was observed that the students tried to finish the activity without looking at it from
a detailed and broad perspective.

With the sixth activity, it was aimed to provide an example of rest and entertainment
in the palace, the sultan's lifestyle, and his relations with the people of literature and art.!
For this reason, instructions were given to watch the 90-minute play in one piece and discuss
how the life of the sultan and the palace was. Since it was thought that re-watching the 90-
minute play in the activity would be a disadvantage for researchers or teachers working
with the same group and might cause students to find it boring and lose interest, the sixth
activity titled “Resting and Having Fun within the Boundaries” was not implemented in
this way, and the activity plan and instructions were evaluated. The activity instructions
were prepared for the purpose of the activity and in the instructions, the class was asked to
vocalize the divan poem titled “Yasum Hicrinde” by Selim II. In this respect, the activity
dealt with the subject with an original and different approach, but the language of the divan

10 For the sixth activity and worksheets; https://www.devletarsivleri.gov.tr/varliklar/hafizai%20saltanat/6.pdf
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poem is quite heavy and it is thought that at least the transcript and the version written in
today's Turkish should be given to the students. One of the points that draws attention in
the sixth activity is that there is an indirect connection, not a direct connection, between the
outcomes associated with the activity, and that the activity can be developed according to
the outcomes. When the 115-minute activity is planned to be implemented, it is thought that
it would be more appropriate not to apply all six activities to the same group of students or
to make a choice between the first and sixth activity for the purpose of the lesson.

When all the activities were evaluated, it was observed that the students associated
the historical events that took place between 1566-1570 with historical places and
personalities within the framework of theatre play and activities;

e Associated historical events that took place between 1566-1570 with historical places
and personalities,

e They explain events in a cause-and-effect relationship,

e They grasp the conditions specific to the period,

e Itis evaluated that they comprehend events, places and personalities in the relevant
period in accordance with the historical context.

The activities are structured on knowledge and skills depending on the acquisition.
In each activity, it was planned to watch sections of the play for the student to understand
and comprehend the events, facts, places and people related to the relevant historical period.
Along with the excerpts from the video recording of the play, open-ended questions were
used to develop students' historical empathy, use of historical evidence, questioning,
interpretation, critical thinking and logical inference skills. Thus, while providing an
infrastructure to develop students' historical knowledge and skills, activities such as seeing,
hearing, speaking, writing, etc. that would appeal to students' multiple sensory organs were
put into use.

In the process of implementing the activities, the practitioners acted following the
activity instructions, while at the same time guiding in a progressive, explanatory and
facilitative manner without intervening and dictating according to the level of the student
and their performance in the process.

Although the acquisitions addressed in the activities are important in terms of history
education, care was taken to ensure that the sections of the play specified in the instructions
for viewing were related to the acquisitions. At the same time, it was determined that
students' interest and attention increased with worksheets prepared under the evidence-
based learning approach, and parallel, these worksheets were more effective than other
worksheets in gaining the knowledge and skills aimed at the activity.

However, based on the observations during the implementation of the activities, it
can be said that students can develop domain-specific skills more if “why” and “how”
questions are included in the activities as well as “who” and “what” questions. Again, it is
thought that asking the questions in the activities based on the textbook and different
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historical sources as well as the video recording of the theatre play would be beneficial for
students to gain a more holistic and broad perspective on the period. On the other hand, it
is considered that supporting the process with various materials and techniques prepared
in accordance with the evidence-based approach (Kadi registers or other archive documents
of the period, information cards for historical figures, activities such as puzzles and quiz

contests created with web 2.0 tools, drama studies, etc.) will produce more effective results.

Conclusion

In this study, the Hafiza-i Saltanat theatre play and activities put forward by the
Presidency of State Archives were evaluated in terms of history education by making use of
the opinions of 10* grade students and the relevant historical literature. When the findings
obtained were analyzed, it was seen that the results were mostly similar to the previous

studies in the literature.

Redington (1983, pp. 3-5), one of the first studies on theatre in education, stated that
theatre has elements such as learning by experiencing and empathy building, and Akca Berk
(2012b, pp. 258-261) concluded that through historical reenactment, students established
historical empathy in accordance with the context and their communication within the
group improved. Similarly, in this study, twists toward empathy were found in the
students' answers, and clues were observed that the students understood the events through
the eyes of the period characters. At the same time, in parallel with Yilmaz's (2004, p. 51)
study, in this study, students interpreted the play they watched and analyzed it with the

help of questions in the activities, and experienced watching and questioning by thinking.

Komiir and Aksak Komdir (2016, pp. 33-34) applied the techniques of Harriet Finley
Johnson, who first applied the dramatic teaching method in history lessons, and concluded
that students' interest in historical sources increased, they used the sources effectively, and
they made progress in their historical knowledge. In the activities for the theatre play
organized according to the evidence-based learning approach, it was observed that students
reacted positively to the original documents, increased their interest and motivation
towards the activity, and made evidence-based inferences while expressing the events of
the period. Studies on the evidence-based learning approach have revealed that in teaching
with evidence, in addition to using students' questioning, critical thinking and
interpretation skills, students' curiosity about history increases and they act like little
historians (Ding, 2012, p. 81; Hendry, 2007, pp. 118-120; Kabapinar, 2019, pp. 29-36;
Kabapinar & Yabansu, 2019, pp. 126-128; Robyns, 2001, pp. 383-384; Yakel & Torres, 2003,

p- 69).
In the study, the students realized that Selim II made a decision contrary to Sokullu
on the conquest of Cyprus and the dismissal of Lala Mustafa Pasha, that Selim II could use

the authority of the sultanate, when necessary, contrary to the widespread opinion, and they
handled history from a new and different perspective. Similar to this result, Harman, Riney-
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Kehrberg, and Westburg (1999, p. 528) found that through theatre, students had the
opportunity to think about historical moments in new ways. Similarly, Karabag (2015, p.
15), in his study on reader's theatre, stated that theatre provides a new and meaningful
perspective on the past and history.

In a study conducted by Kisida et al. (2020, p. 8) aiming to teach history through
theatre, it was found that students’ interest in history and historical empathy skills, as well
as their knowledge of historical content, increased. Similarly, in this study, it was observed
that students were interested in the original texts in the worksheets for a long time without
guidance, made contextually appropriate statements reflecting their understanding of the
people and events of the period, and increased their knowledge of historical figures, events

and places of the period.

Weber (2005, pp. 114-116), who aimed to teach the Elizabethan period through
theatre, revealed the usefulness of theatre in students' perception of change and continuity
along with the results of other studies in the literature. He stated that the students tried to
understand the historical period including the people, events and places in the theatre and
revealed that they made a comparison between the past and the present in this
interpretation process and created awareness about change and continuity. In this study, it
was observed that the students answered the “Why?” questions in the activity by comparing
the past and the present, explaining the events in line with the conditions of the period
without ignoring change and continuity. As a matter of fact, for students who give clues
about historical empathy to make explanations in accordance with the conditions of the
period, they need to recognize the distinction between present and past and perceive change
and continuity.

Greene, Erickson, Watson, and Beck (2018, pp. 251-253), in their study on the
development of students who watched the theatre on stage within the framework of a
school trip and students who watched a movie on the same subject, concluded that students
who watched the theatre made a more significant improvement in knowledge and
vocabulary on the subject than students who watched the movie. At this point, the fact that
theatre as a teaching material provides more educational benefits compared to films
emphasizes the importance of using the play Hafiza-i Saltanat as a teaching material in
history lessons. However, even though it is a theatre play, the use of the video recording of
the play means that the line between it and the film becomes thinner. This suggests that
Hafiza-i Saltanat has fewer educational advantages than watching a video recording of the
play.

Similarly, Brooman and Culpin (2002) compared the effects of watching the video of
the theatre with the effects of watching the play in the venue, and found similar results to
those of Greene et al. In their study, Brooman and Culpin (2002, pp. 55-56) stated that the
sameness of the beginning and end of the video recording arouses less curiosity in the
student than the unpredictability of the instant theatre viewing that differs in each
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performance; unlike video recording, instant theatre viewing requires more concentration
due to its non-intervention. He stated that in instant theatre viewing, the student sees from
his point of view, whereas in video recording, he sees from the director's point of view, that
his own experience affects participation, and that more concentration and stimulation will
positively affect learning. Making an important comparison, Brooman and Culpin
examined how many teachers would be willing to take on this responsibility, how much
time they would devote to the procedural stages, and how much work would meet the
outcomes and be worth the effort, but they only explained the advantages of instant video
viewing and did not offer solutions to these obstacles. While we agree with the conclusions
of Brooman and Culpin's comparison, the video recording of the theatre offers a solution
for precisely these obstacles. By facilitating accessibility, saving time and economy, and
being safe for students, video recording increases the likelihood that more teachers will use
it as teaching material, expanding the use of the advantages of theatre in education despite
changing conditions. The pandemic reminded the whole world of the “importance of
accessibility”.

It has been concluded that the play Hafiza-i Saltanat, which was written based on
archival sources and deals with the historical events of the Selim II Period between 1566-
1570, is generally in accordance with historical reality. Fictional events and people were also
included in the play with the reflection of aesthetic concerns, which enabled the play to
preserve its aesthetic structure specific to the theatre and to preserve its difference from
historical animation and drama. On the other hand, it is evaluated that the fact that there
are distances from historical reality due to the writing rules of the theatre and the necessity
to make the fiction comprehensible will not constitute an obstacle in learning the
acquisitions associated with the play and activities and can be resolved with an evidence-
based approach and teacher guidance. The activities prepared for the play enabled the
students to be a part of the process by interacting with the play rather than just watching it
and made it easier for them to visualize the play and its aims, the historical events and
personalities of the period covered in the play, and to grasp the historical context. It is
evaluated that it enabled the students to directly recognize the decision-making
mechanisms, especially the Divan-1 Hiimayun, the palace organization and protocols, the
connection of historical events with each other, the power of the state as of the period and
the results of the devshirme system and to raise awareness.

Evidence-based learning, which can break down the understanding of history that
remains in the past and is transmitted by someone else, gives students the opportunity to
bring history to the present and to communicate directly with history. This state of action in
which students take part brings about active participation and experience and enables them
to realize meaningful learning. Evidential primary sources and especially archival
documents are tangible pieces that serve the realization of learning. As students encounter
these tangible pieces, they gain multiple perspectives and develop critical thinking,
analyzing, questioning, inferring and interpreting skills by using them. On the other hand,
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the ability of theatre to keep history alive in the present and make it comprehensible for
everyone allows students to visualize historical events in their minds, embody historical
tigures and places, find pieces of themselves in history and empathize. By bringing together
evidence-based learning and historical theatre, the Directorate of State Archives has
produced a powerful and original alternative for history teaching. The theatre play, based
on archival documents, managed to maintain the “balance between fiction and reality”
while bringing “the history of the past” into the present.

While activities and collaborations that emphasize the educational role of archives
responsible for the preservation and accessibility of evidentiary resources are increasing day
by day in the world, the theatre play and activities prepared by the Presidency of State
Archives constitute an important example of these collaborations and activities. This
situation brings the importance of the play to the forefront once again and emphasizes the
need for such studies. Based on the first and unique example of a play and activity for
history teaching, different plays and activities should be developed, and collaborations that
will enable archives to support history teaching should be increased. It is considered that
the Directorate of the State Archives providing more teaching materials (theatre, activities,
worksheets, etc.) for history lessons in terms of evidence-based learning and conducting
various studies for history teachers for this purpose will make a great contribution to history
teaching.
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Bu ¢alismanin amaci, kanit temelli 6grenme ve tarih temal: tiyatroyu birlestiren, arsiv belgelerine
bagli kalinarak yazilmis Hafiza-i Saltanat tiyatro oyunu ile etkinliklerinin tarih 6gretimi agisindan
degerlendirilmesidir. Bu c¢alismada ilk olarak Hafiza-i Saltanat tiyatro oyunu ve etkinlikleri
tanttilmigtir. Ardindan oyun, tarihsel gergeklik, 10. Siuf Tarih Dersi Ogretim Programi
kazanimlar1 ve ders kitaplar1 baglaminda; oyunun etkinlikleri ise yas, diizey, bilgi, beceri ve 10.
Sinif Tarih Dersi Ogretim Programi kazanimlar1 baglaminda Ogrenci goriisleriyle birlikte
incelenmistir. Calismada nitel arastirma yontemlerinden dokiiman incelemesi ve biitiinctiil tek
durum calismasi deseni kullanilmigtir. Tiyatro oyununun metni, video kaydi ve etkinlikler
dokiiman analiziyle degerlendirilirken, oyunun izlenmesi ve etkinliklerin uygulanmas: ise
biitiinciil tek durum olarak ele alinmistir. Calisma grubu ortadgretim 10. sinif diizeyinde 6grenim
gormekte olan 6 erkek ve 13 kiz olmak {izere toplamda 19 goniillii 6grenciden olugsmaktadir.
Calismanin veri toplama araglar1 Hafiza-i Saltanat tiyatro oyununun metni, oyunun video kaydy,
oyunun etkinlikleri, uygulamaya iliskin video kayitlar1 ve arastirmaci gozlem notlaridir. Veri
toplama araglarindan elde edilen veriler betimsel analiz yontemiyle analiz edilmistir. Calismanin
sonucunda oyunda kullanilan arsiv belgelerinin, Divan-1 Hiimayun kayitlarmmn tutuldugu
Miihimme Defterlerinden alindigi, belgelerde yer almayan hususlarin ise tarihi gercekler goz
oniinde tutularak kurguya dahil edildigi, bu sebeple tiyatro oyununun biiyiik oranda tarihsel
gerceklige paralel kaleme alindigr ve oynandig: tespit edilmistir. Aym1 zamanda oyun ve
etkinliklerinin 10. Smif Tarih Dersi Ogretim Programi 4, 5, 6 ve 7. iinite kazanimlarim karsiladig
ve kazandirdig: tespit edilmistir. Hafiza-i Saltanat oyunu ve etkinliklerinin belirtilen kazanimlar
icin tarih derslerinde kullaniminin uygun oldugu, kanit temelli 6grenme yaklasimini
destekleyerek 6grencilere gerekli bilgi ve becerileri kazandirdig1 sonucuna ulasilmistir.

Anahtar Kelimeler: tarih 6gretimi, Hafiza-i Saltanat oyunu, tarih temali tiyatrolar, kanit temelli
ogrenme, arsiv kaynaklar1
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Biinyesindeki tarihi kaynaklari muhafaza eden ve arastirmacilara ulastiran arsivler
tarihin hem bellegi hem de laboratuvarlaridir. Kanut niteligi tagiyan ve tarihin bilimselligini
vurgulayan basili, dijital, gorsel, isitsel vd. tiirde pek ¢ok birincil kaynakla arsivler, kanit
temelli 6grenme yaklasimi dolayisiyla tarih 6gretimi i¢in 6nemli hale gelmektedir. Kanit
temelli 6grenme Ogrencilerin birer tarihgi gibi ¢alismalarina imkan vererek onlarin analiz
etme, elestirel diisiinme, sorgulama, ¢ikarim yapma, tarihsel empati ve baglamsallastirma
becerilerini gelistirmelerini saglamaktadir (Batho’dan akt. Osborne, 1986-1987, s. 26;
Kabapinar, 2019, ss. 36-48; Yali ve Simsek, 2019, ss. 25-26). Ayrica kant temelli 6§renme,
ogrencilerin olaylar1 ¢oklu bakis agisiyla gormelerini ve tarihin somutlastirilmasimi da
mimkiin kilmaktadir (Dogan, 2007, s. 135). Diger taraftan 6grenciler fiziksel ve zihinsel
olarak tarihe dokunmakta, tarihle dogrudan iletisime gecerek bag kurmakta boylece
ogrenmenin merkezinde yer almaktadir (Rochenbach, 2011, ss. 299-300). Nitekim basta
Ingiltere ve Amerika olmak iizere diinyada, tarih 6gretiminde birinci elden kaynaklarin
kullanimi ve kanit temelli 6grenme 6n planda tutulmakta (Cook, 1997; Hendry, 2007;
Robyns, 2001, Yakel ve Torres, 2003 vd.), buna bagli olarak da milli arsivler, biinyelerindeki
egitim boliimleriyle tarih derslerine aktif katki vermektedirler (Giivenbas, 2013, ss. 77-78;
Karabag ve Giivenbas, 2017, ss.255-284; Tokdemir, 2020, s.553).

Diger taraftan tarih temal: tiyatrolarin tarih 6gretiminde kullanilmasi ¢oklu bilgi ve
becerinin kazandirilmasina ve tarihin somutlagsmasina etki etmektedir. Nitekim Baltacioglu
(2006, ss. 99-104) tiyatronun egitsel ve Ogretsel etkilerini agiklarken egitimin
tamamlanmasinda ve diisiinsel diizeyin gelismesinde 6nemli oldugunu, tarihi temsillerle
unutulmus, hayallerde kalmuis tarihin canlandigini, anlagilir ve animsanir bir hale geldigini
ayrica tarih temali tiyatrolarin tarih Ogretiminde Ogrencinin tarihsel bilgisini, tarihe
merakini ve elestiri diisiincesini gelistirdigini belirtmektedir. Ayrica tiyatro, 6grencilerin
yaparak yasayarak, dogrudan kendi deneyimleriyle 6grenmelerini saglamasi agisindan
onemlidir. Hooper-Greenhill (2007, ss. 36-37), bilmenin en iyi bi¢cimine uygun deneyimlerle
ulasilacagini; gercek seylerle, gercek bir alanda, gercek bir karsilasmanin ogrenmeyle
sonuglanacagini; performansa dayali 6grenmenin 6greneni bedenen, zihnen ve duygusal
olarak ¢oklu anlam verme siireglerine itecegini belirtmektedir. Egitim amaciyla yazilmamais
olsa bile her tiyatronun Ogretici bir nitelik tasimasi tiyatronun egitsel islevini One
¢ikarmaktadir (Nicholson, 2007'den akt. Ada, 2019, s. 17). Yapilan c¢alismalar tiyatro
oyunlarmin egitsel amaclara hizmet ettigini, 6grencinin biligsel, duygusal ve fiziksel olarak
gelisimine olanak tanidigini gostermektedir (Ada, 2019; Jackson, 1980; Redington, 1979;
Sezgin, 2014). Ogrencilerin hayatin1 gecmiste yasamilan bir zaman araligindaki hayata
miimkiin olabildigince yaklastiran tarihsel canlandirmalar gibi tarih temal: tiyatrolarin tarih
ogretiminde kullanilmasi, 6grencilerin tarihi olaylar1 “ge¢miste kalmis”, tarihi karakterleri
ise “kuru kemik y1gim1” olarak gormesini engelleyerek onlarin olaylar: tekrar gozlerinde

\%’j ﬁlsmmr EDUCATION 303

JOUR



Hafiza-i Saltanat tiyatro oyunu ve etkinliklerinin tarih 6gretimi acisindan deerlendirilmesi

canlandirabilmelerine ve karakterleri ete kemige biirtindiirmelerine yardimai olabilir (Agil
ve Karabag, 2023, s. 189; Akca Berk, 2012a, s. 91). Boylece 6grenciler tiyatro yaparken ya da
izlerken yasadiklar1 deneyimler araciligiyla ge¢misle empati kurabilir (Adigtizel, 2015, ss.
16-17; Karabag, 2003, s. 111) ve tarihsel baglami ¢cok daha dogru bir sekilde algilayabilirler.
Tarih temali tiyatrolar, tarihsellik bagi nedeniyle sanatgmin ozglirligiini
siirlandirmaktadir (Sener, 1982, s. 188). Amaglar1 farkli olan tarih ve sanatin bir araya
geldigi tarih temali tiyatro oyunlarinda tarih sanatin diisselligine, tiyatro tarihin
gercekligine baglidir (Lindenberger’den akt. Nutku, 2009, ss. 181-182). Tiyatroyu meydana
getiren sanat¢inin sorumlulugu ilk olarak sanatadir (Buttanri, 2009, s. 1774). Ancak
sanat¢inin sanatinin malzemesi olan tarihin gerekliliklerini goz ardi etmesi, sanatin evrensel
olan inandiricilik kosulunda problem yasamasi anlamina gelmektedir. Estetik mi gerceklik
mi tartismasiyla siirekli kars: karsiya kalan tarih temal: tiyatrolar ne tek basina tarih¢inin
kaygis1 olan bilimsellik ve gerceklige ne de sanat¢inin biisbiitiin estetik 6zgtirliigiine baglh
kalabilir, dengeyi bulmakla yiikiimlidiir (Ortayli, 1976, s. 232). Bu denge saglandiginda
gecmisle var olan tarih anda yasayabilir, tiyatronun giiciiyle insanilestirilebilir (Kaya, 2007,
s. 249). Nitekim Tarihin Medya ile Imtihan adl1 kitabinda Kanat (2017, s. 64) tarihi roman,
dizi ya da filmlerin tarihi dokuya ve tarihi gerceklere olabildigince uygun olmasimin
onemini vurgulayarak kurgusal boliimlerin “giz” merkezli bir sekilde, ¢oziilememis olan
ya da var olmayan tizerinden tasarlanmasi gerektigini belirtmektedir.

Devlet Arsivleri Baskanligi, Hafiza-i Saltanat oyunu ve etkinliklerini ortaya koymak
suretiyle Tiirkiye’de bir ilki gerceklestirmis ve tarih 6gretimine onemli bir katki sunmustur
(Devlet Arsivleri Bagkanligi, [DAB], 2021). Bu nedenle, sozii edilen oyun ve etkinliklerinin
tarih ogretimi agisindan ele alinmasi ve incelenmesi gerektigi degerlendirilmektedir. Bu
calismanin amaci, kanit temelli 6grenme ve tarih temali tiyatroyu birlestiren, arsiv
belgelerine baglh kalinarak yazilmis Hafiza-i Saltanat tiyatro oyunu ile tiyatro oyununa
yonelik hazirlanmis etkinliklerin tarih 6gretimi agisindan degerlendirilmesidir. Calismada
ilk olarak tiyatro oyunu ve etkinlikleri tanitilacaktir. Ardindan oyun bir edebiyat eseri
oldugu icin ne olgiide tarihsel gerceklere dayandig1 ve ne olciide kurgusal oldugu, tarih
ogretiminde ilgili kazanimlarin edinilmesinde 0gretim materyali olarak kullanilabilmesi
icin tespit edilecektir. Ciinkii 6grenciler genellikle tarih temal eserleri gercek kabul ederek
kurguyu fark edemeyebilirler (Walker, 2006’dan akt. Kaya ve Giinal, 2015, s. 3). Bu tiir
eserlerde 6grencilerin sorgulayici ve elestirel yaklagsmalar: tarih 6gretimi agisindan 6nemli
olup, 6gretmenler tarafindan 6gretim materyali olarak kullanilmadan 6nce igerikleri analiz
edilmeli, tarihi gerceklik ve kurgu ayrimi agiklanmalidir (Dimitridis, 2012’den akt. Cengen
ve Simsek, 2015, s. 1380; Kaya ve Giinal, 2015, s. 3). Tarihsel gerceklige uygunluk
degerlendirmesinde edebi bir eser oldugu i¢in edebiyat elestirisi literatiirii (Aktas, 2022, ss.
37-97; Cetisli, 2014, ss. 151-152; vd.), konuyla ilgili tarih literatiirti (Emecen, 2009; Inalcik,
2009; Turan, 1958; Uzungarsily, 1988b; vd.) dikkate alinacaktir. Ardindan oyunun 2018 10.
Sinif Tarih Dersi Ogretim Programi kazamimlarina ve ders kitaplarina uygunlugu

incelenecektir. Son olarak oyuna yonelik hazirlanmis alt1 etkinligin 10. Siuf Tarih Dersi
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Ogretim Programi kazanimlarina uygunlugu, ilgili bilgi ve becerileri kazandirma durumu,
yasa ve diizeye uygunlugu, 6grenci goriisleriyle birlikte degerlendirilecektir. Etkinlikler
degerlendirilirken etkinlik hazirlama kriterleri (Kaymakci, 2012, ss. 183-199) ve 10. Sinif
Tarih Dersi Ogretim Programi dikkate alinacaktir. Alaninda bir ilk olan bu tiyatro eserinin
tanitilmasi ve tarih 6gretiminde kullanimmin saglanmasi agisindan boyle bir calismaya
ihtiya¢ duyuldugu ve calismanin bu boslugu giderecegi diistiniilmektedir. “Hafiza-i
Saltanat tiyatro oyunu metni, video kayd: ve etkinliklerinin 6gretim materyali olarak
kullanilmasinin tarih 6gretimi agisindan uygunlugu nedir?” sorusu arastirmanin problem

ciimlesi olup alt problemleri ise su sekildedir;

1. Hafiza-i Saltanat tiyatro oyunu metni ve video kaydinin;
e Tarihsel gergeklik acisindan uygunlugu nedir?
e 10. Sinif Tarih Dersi Ogretim Programina uygunlugu nedir?
e MEB 10. Smuf Tarih Ders kitabiyla uyumlulugu nedir?
2. Hafiza-i Saltanat tiyatro oyunu etkinliklerinin;
e 10. Sinuf Tarih Dersi Ogretim Programina uygunlugu nedir?
e Yas ve diizeye uygunlugu nedir?
e Konuyla ilgili bilgi ve becerileri kazandirma agisindan uygunlugu nedir?
e Tarih derslerinde uygulanabilirligi nedir?

Hafiza-i Saltanat Tiyatro Oyununun Tanitimi

Tiyatro ve tarihsel canlandirma, tarihi bugiinde canli kilmalari, 6grencilere ayni anda
hem alana 6zgii bilgi hem de becerileri kazandirdiklari, boylece ¢ok yonlii bir 6grenme
deneyimi sagladiklari icin tarih 6gretiminde yararlanilabilecek gti¢lii unsurlardir. Ancak bir
tiyatro oyununun ya da canlandirmanin Ogrenciler tarafindan gergeklestirilmesi; uzun
hazirlik siireci, gercege uygun kostiimlerin ve mekanin hazirlanmasi, biirokratik izinlerin
alinmasi1 zaman ve ekonomiklik acisindan uygulamaya engel olusturabilmektedir. Bu
engelleri agsmanin en pratik yollarindan birisi tiyatro yahut tarihsel canlandirmanin
seyredilmesidir (DAB, 2021). Devlet Arsivleri Baskanligi ise sahip oldugu bilgi, tecriibe ve
tarihsel kanitlarla birlikte gerekli baglantilara (belediyeler, oyuncular, sanatgilar vd.)
ulasabilme kolayligin tarih egitimi icin etkili kullanma amaciyla Hafiza-i Saltanat tiyatro

oyununu, oyunun video kaydini ve etkinliklerini ortaya koymustur.

Biiyiik oranda arsiv kaynaklarindan faydalanilarak yazilmis senaryosu ile Hafiza-i
Saltanat oyunu tarih konulu bir tiyatro eseridir. Devlet Arsivleri Bagskanlig1 ve Kagithane
Belediyesi arasinda imzalanan protokolle senaryosu Nadir Ersoy tarafindan 2020’de kaleme
alinmis, oyunun akademik arastirma siireci ve dramaturjisini ise Dr. Umut Soysal
yapmustir. 1 perde, 8 sahneden olusan oyun, Sultan II. Selim (1566-1674) Doneminde
cereyan eden olaylar1 konu almaktadir. Oyunda kullanilan arsiv belgeleri, arsiv uzmanlar:
tarafindan Divan-1 Hiimayun kayitlarinin tutuldugu Mithimme Defterlerinden (Baskanlik
Osmanlt Arsivi [BOA], A. DVNS. MHM. D. 7/233; 7/584; 7/611; 7/721; 7/1454; 7/1913) tespit
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edilmis ve dénemin tarihi olaylarina yonelik bir ¢ergeve olusturulmustur. Ortaya ¢ikan
cerceveyle birlikte belgelerde yer almayan hususlar ise tarihi gercekler goz oniinde
tutularak kurguya dahil edilmistir. Oyunda Selimi mahlasiyla klasik divan siiri gelenegi
igerisinde Sultan II. Selim tarafindan kaleme alinmis siirlerden, “Ey Goniil” ve “Yasum
Hicrinde” seklinde baslayan beyitler Penggah ve Suzinak makaminda tiyatro oyunu igin
Tahir Ates Karaduman tarafindan bestelenmistir. Oyun, baslangicta yiiz ytlize olacak
sekilde ortadgretim diizeyindeki Ogrencilere gosterim yapilmasi amaciyla hazirlanmis
ancak pandemi nedeniyle bu amag gergeklestirilememistir. Coziim olarak oyun 2021'de
Istanbul'da 6zel bir tiyatro grubu tarafindan seyircisiz olarak sahnelenmis ve video kaydina
alinmustir. Bu kayit Devlet Arsivleri Baskanligi web sitesinde “Egitim” bashig1 altinda ve
kurumun Youtube kanalinda Hafiza-i Saltanat adiyla ilgililerin dikkatine sunulmustur.!

Hafiza-i Saltanat Tiyatro Oyunu Etkinliklerinin Tanitim1

Hafiza-i Saltanat tiyatro oyununun video kaydinin tarih derslerinde bir 6gretim
materyali olarak kullanilmasi1 amaciyla ayrica oyuna yonelik alt1 etkinlik tasarlanmis ve
Devlet Arsivleri Bagkanligi'nin web sitesinde “Egitim” bashg: altinda video kaydiyla aym
sayfada paylasilmistir.’? Oyuna yonelik olarak tasarlanan 10. smif diizeyindeki etkinlikler
Devlet Arsivleri Baskani Do¢. Dr. Muhammet Ahmet Tokdemir tarafindan 2021 yilinda
gelistirilmistir (DAB, 2021). Etkinlikler 2018 Tarih Dersi Ogretim Programi 10. sif 5, 6 ve
7. iinite kazanimlarina yonelik hazirlanmistir (Milli Egitim Bakanligi [MEB], 2018).

Devlet Arsivleri Bagkanhigi tarafindan oyunun seyredilmesi ve etkinliklerinin
uygulanmasina yonelik yonergeler hem oyun ve etkinliklerin yayinlandig1 sayfada hem de
etkinlik 0zelinde calisma yapraklarinda paylasilmistir. Bu yonergelere gore 0gretmenler
oyunun video kaydini ilgili konular1 isledikten 6nce dikkat cekmek amaciyla yahut konular:
isledikten sonra pekistirmek amaciyla uygulayabilecekleri gibi konunun islenmesi sirasinda
oyundan kesitlerin izlenmesiyle isleyebilecektir. Ogretmenin tercihine bagli bu
alternatiflerde, etkinliklerden ilki ve sonuncusu oyun kaydmin bir biitiin olarak
seyredilmesine gore planlanirken diger dort etkinlik ilgili kazanimlar odaginda oyundan
kesitlerin seyredilmesi kurgusuyla hazirlanmistir (DAB, 2021).

Yontem

Arastirmanin Deseni

Bu ¢alismada nitel arastirma yontemlerinden dokiiman incelemesi ve biitiinciil tek
durum deseni kullanilmistir (Yildirrm ve Simsek, 2008, ss. 188, 290-291). Dokiiman
incelemesi konuya yonelik olgu ve olaylar hakkinda, kitap, belge, rapor, video ve ses
kayitlar1 gibi dokiimanlarin incelenmesidir (Karatas, 2017, ss. 77-78). Biitlinciil tek durum

11 Tiyatro oyunu icin: https://www.devletarsivleri.gov.tr/Sayfalar/Theatre.aspx
12 Tiyatro oyunu etkinlikleri ve calisma yapraklari igin: https://www.devletarsivleri.gov.tr/Sayfalar/Theatre.aspx

% TURKISH 306
\&\—- mﬁNTM[IRY EDUCATION


https://www.devletarsivleri.gov.tr/Sayfalar/Theatre.aspx
https://www.devletarsivleri.gov.tr/Sayfalar/Theatre.aspx

Cemile ACIL, S. Giilin KARABAG & Muhammet Ahmet TOKDEMIR

deseni ise, tek bir analiz biriminin (bir birey, bir kurum, bir okul vb.) incelendigi arastirma
desenidir. Bir durumu gesitli baglamlarda, derinlemesine ele almaktadir. Bu desen ftig tiir
durumla karsilagildiginda tercih edilmektedir ve {i¢ durumdan birisi daha once diger
arastirmalarin ele almadig1 durumlarin ¢alisilmasidir (Yesilbas Ozeng, 2022, 5.61). Baska bir
durumla karsilagtirmaya izin vermemesine ragmen biitiinciil tek durum deseni kendi iginde
derinlemesine analizi miimkiin kilmaktadir (Yin, 1994 ss. 38-44).

Bu calismada Hafiza-i Saltanat tiyatro oyununun metni, video kaydi ve etkinlikleri
tarihsel gerceklik, kazanimlara ve ders kitaplarina uygunluk baglaminda tarih literatiirii,
edebiyat elestirisi literatiirii ve etkinlik hazirlama kriterleri dikkate alinarak dokiiman
analiziyle incelenmigtir. Ardindan oyunun ve etkinliklerinin tarih derslerinde 6gretim
materyali olarak kullanilmas: durumu, ilgili bilgi ve becerileri kazandirma; yasa ve diizeye
uygunluk; kazanimlara uygunluk; derslerde uygulanabilirlik agisindan 6grenci goriisleriyle
birlikte biitiinciil tek durum deseninde degerlendirilmistir.

Calisma Grubu

Calisma grubu Erzurum Milli Egitim Midiirliigiine bagh liseler arasindan olgiit
ornekleme yontemiyle belirlenmigtir. Calisma grubunda aranan olgiitler 6grencilerin 10.
smif diizeyinde ve goniillii olmas: olup ayrica kaliteli ses diizeni, goriintii yansitma gibi
teknik ozelliklere sahip gosterim salonu ve bu salonda etkinliklerin uygulanabilmesi igin
yazl yazmaya uygun bir diizen olmasidir. Bu ¢alismada hem video gosterimi hem de es
zamanl olarak etkinliklerin uygulanmasi s6z konusu oldugu icin goriintii ve ses diizeni,
teknik alt yap1, yazmaya uygun ortam gibi 6zelliklere sahip, gosterim salonu/sinift bulunan
Erzurum merkezdeki okullar arasindan tiim bu oOlgiitlere uygun olan lisedeki, 10. Siruf
diizeyindeki 5 subesinde arastirmacilar tarafindan ¢alisma tanitilmis ve gondtilliiliik esasina
gore uygulamaya katilmak isteyen 10. smnif diizeyindeki 19 6grenciye ulasilmistir. Buna
gore calisma grubu, 6 erkek, 13 kiz 6grenciden olusan 10. smif diizeyindeki toplam 19
goniillii 6grencidir. Insan katilimcilarla gerceklestirilen bu ¢alisma icin Gazi Universitesi
Egitim Bilimleri Enstitiisii'nden etik kurul onay1 (31.12.2021, E-77082166-302.08.01-253221)

alinmistir.

Veri Toplama Araglan

Calismanin veri toplama araglari oyun metni, oyununun 2021 tarihli gosteriminin
video kaydi, oyuna yonelik 2021 yilinda olusturulmus alt1 etkinlik, uygulamaya iliskin
video kaydi, uygulamaya iliskin arastirmaci gozlem notlari, 6grencilerden alinan etkinlik
ve calisma yapraklaridir. Tarih egitimi acisindan gesitli baglamlarda degerlendirilirken
oyunun video kayd1 ve oyun metni bastan sona, oyuna yonelik hazirlanan alt1 etkinligin
tamamu veri toplama araci olarak kullanilmistir. Uygulamanin video kaydi ve arastirmaci
gozlem notlar1 ise her bir uygulama saatinde ayri olarak kayit altina alinmistir.

Ogrencilerden alan etkinlik ve calisma yapraklari ise etkinlik planlarinin sirasi ve
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yonergesine uygun sekilde, birinci etkinlik ti¢, diger etkinlikler bir ders saatinde olmak

tizere her 6grenciye bir kere uygulanmistir.

Verilerin Analizi

Verilerin analizi dokiiman analizi ve betimsel analizle gerceklestirilmistir. Oyun
metni, oyun video kayds, etkinlikler dokiiman analiziyle; uygulamaya iliskin video kayds,
uygulamaya iliskin aragtirmaci gozlem notlari, uygulanan etkinlikler ve ¢alisma yapraklar:
ise betimsel analizle incelenmistir. Ilk olarak tiyatroda metin tahlili ve tarih temali tiyatro
eserleri inceleme literatiirii dikkate alinarak (Aktas, 2022, ss.37-97; Apaydin, 2018, ss. 34-
130; Cetisli, 2014, ss. 151-152), tiyatro oyununun tarihsel gerceklige uygunlugu tarih
literatiirtine (Emecen, 2009; [nalcik, 2009; Turan, 1958; Uzungarsili, 1988b; vd.) gore; oyunun
kazanimlara ve ders kitaplarina uygunlugu 10. Smif Tarih Dersi Ogretim Programi
kazanimlarina ve ders kitaplarma (MEB, 2018; 2023; 2024) gore dokiiman incelemesiyle
degerlendirilmistir. 2021 y1li itibariyle yayinlandiklari i¢in oyun ve etkinlikler 2018 y1li Tarih
Dersi Ogretim Programina gore diizenlenmistir. Bu nedenle calismada ilgili dgretim
programi dikkate alinmugtir. Ancak gilincel programin 6grenme c¢iktilar1 ve siireg
bilesenlerine de yer verilmistir. Calismada son olarak oyuna yonelik hazirlanan
etkinliklerin kazanimlara, ilgili bilgi ve becerilere, yasa ve diizeye uygunlugu ve derslerde
uygulanabilirligi (Kaymakei, 2012, ss. 188-190) ve 10. Sinif Tarih Dersi Ogretim Programi
dikkate alinarak calisma grubunun goriisleriyle birlikte degerlendirilmistir. Bu asamada
uygulamanin video kaydi, aragtirmaci gozlem notlar1 ve 6grencilerden alinan etkinlik
calisma yapraklarindan elde edilen veriler betimsel analiz yontemiyle degerlendirilmistir.

Veri Toplama Siireci

Veri toplama siireci uygulamaya hazirlik ve uygulama olmak iizere iki asamada
gerceklesmistir. Uygulamanin hazirlik siireci arastirmacilardan bagimsiz pek ¢ok protokol
stirecini kapsadig1 igin 12 ayda tamamlanmugtir. Veri toplama siirecinde ise oyun 94 dakika
olup birinci etkinlik 110 dakika, ikinci etkinlik 25 dakika, tigiincii etkinlik 25 dakika,
dordiincti etkinlik 25 dakika ve besinci etkinlik 35 dakika olarak tasarlanmistir.
Arastirmacilar halihazirda var olan etkinlikleri tasarlandig sekliyle uygulamis, bu sebeple
uygulama toplamda 7 ders saatinde, iki haftada gerceklestirilmistir. Siirece yonelik islem
basamaklar1 su sekildedir;

Tablo 1
Veri Toplama Siireci
Islem Tarih
Oyun ve etkinliklerinin incelenmesi, literatiiriin 2021 Nisan-2021 Ekim
taranmasi
Etik, oyun, video kaydi, etkinlikler ve diger 2021 Ekim-2022 Mart

resmi izinlerin alinmasi
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Arastirma tanittimi  ve gonillii  katilima 2022 Mart-2022 Nisan

goriismeleri

Calisma grubunun belirlenmesi 2022 Nisan

Katilimci ve veli onam formlarinin alinmasi 2022 Nisan

Birinci etkinligin uygulanmasi 2022 Mayis 2. hafta (3 ders saati)'®

fkinci etkinligin uygulanmasi 2022 Mayzis 3. hafta (1 ders saati)

Ugiincii etkinligin uygulanmast 2022 Mayz1s 3. hafta (1 ders saati)

Dérdiincii etkinligin uygulanmasi 2022 Mayz1s 3. hafta (1 ders saati)

Besinci etkinligin uygulanmasi 2022 Mayis 3. hafta (1 ders saati)
Bulgular

Hafiza-i Saltanat Oyununun Tarih Egitimi Acisindan Degerlendirilmesi

Bu baglikta Hafiza-i Saltanat oyunu tarihsel gerceklik, kazanimlara ve ders
kitaplarma uygunluk agisindan degerlendirilmistir. Oyun olay orgiisii, sahis kadrosu,
zaman ve mekan, dil ve iislup seklinde gosterme esasina bagli edebi metinlerin tahlili
literatiirti dikkate alinarak basliklandirilmistir (Aktas, 2022, ss. 37-97; Apaydin, 2018, ss. 34-
130; Cetisli, 2014, ss. 151-152). Calismada edebi tenkit yahut teatral bir metin tahlili
yapilmamis olup yalnizca arsiv belgeleri kullanilarak yazilmis tarih temali tiyatro
oyununun tarih derslerinde materyal olarak kullanima uygunlugu tarihsel gerceklik,

kazanimlar ve ders kitaplar1 baglaminda incelenmistir.

Olay orgiisiiniin tarih egitimi acisindan degerlendirilmesi

Oyunun ilk sahnesinde Fransiz elgisinin kabulii goriilmektedir. Olaym tarihi
gercekligi incelendiginde II. Selim tahta c¢iktiktan kisa siire sonra Fransa Krali'nin Cogan
Piste adli elgisiyle hediyelerle birlikte bir name (mektup) gonderdigi kayitlara ge¢mistir
(Akim, 2013, s. 124). Sahne, pasalara saldiran isyancinin gotiirtilmesiyle devam etmektedir.
Yevmliiniin pasalara saldirmasi olayinn tarihi kayd: olup II. Selim tahta ¢iktiktan sonra
Sehzade Bayezid’e kars1 II. Selim i¢in savasan yevmlii ordusu ciilus igin isyan ¢ikarmus, ilk
olarak Topkap:r Saray1 oniinde, daha sonra saray iginde arbede yasanmis ve sonunda
isyancilar oldiiriilmiistiir (Inbas1 vd., 2012, ss. 192-195). Oyunda Sokullu Mehmed Pasa’nin
Yemen Isyani'mi ele aldig1 ve gorevi geciktirdigi icin Lala Mustafa Pasa’ya ofkesini dile
getirdigi kisim tarihi olarak dogru olup hem Yemen Isyani hem de Lala Mustafa Paga’min
gorevini ihmali, divan kayitlarinda yer almaktadir. (Turan, 1958, ss. 562-572; Uzungarsili,
1988b, ss. 27-28). Ayn1 sahnede ele alinan Siiveys Kanal1 projesine dair 1568 tarihli divan

13 jIgili haftadaki tarih dersinin dniindeki ders alinmis, bdylece ii¢ ders saati seklinde etkinlik uygulanmustir.
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kaydi olup Sokullu Mehmet Pasa’nin II. Selim’den kanal i¢in olur aldig: belirtilmektedir
(Uzungarsili, 1988b, ss. 32-33).

Ikinci sahnede Mihrimah Sultan’in Seyyid’le sohbeti kurgu olup hareme dair
gercekligi sorgulanir bilgilerin daha ¢ok 17. yiizyildan sonra Osmanli'y1 ziyaret eden
Avrupali gezginler, biiyiikelgiler ve tiilkede bir siire ikamete mecbur birakilan esirler
aracihgiyla {iretildigi de tarihsel bir gergekliktir (Ozcan Demir, 2011, s. 79). Osmanl
Devleti'nde sultanin bir nevi mahremi ve 6zel hayatim1 gecirdigi mekan olan hareme,
kolayca girilemeyecegi g6z ontinde bulundurulmalidir.

Uclincii sahnede II. Selim ve pasalar tebdilsiz Istanbul sokaklarinda halka hediye
dagitmakta, bir meczup Padisah’a Mimar Sinan’dan bahsetmektedir. {lk olarak II. Selim’in
tebdille Istanbul sokaklarina ciktigr bilinmektedir (Emecen, 2009, s. 417). Ancak oyunun
1566-1570 arasinda gectigi diistiniiliirse suhte isyanlari, eskiyalik faaliyetleri gibi toplumsal
kargasalardan otiirti (M. Akdag, 1995, ss. 163-178) padisahin tebdilsiz ¢ikmasi s6z konusu
olamayacag1 gibi Cuma selamligina dahi ¢ok nadir ¢iktig1 kaynaklarda ifade edilmektedir
(Emecen, 2009, s. 418). Mimar Sinan’in evine Istanbul kanallarindan su cektigine dair
sOylenti ise kaynaklarda yerini almistir. Ancak hakkindaki sikayetlerin 1577’de oldugu, III.
Murat’in konu hakkinda teftis yapilmasini istedigi arz bulunmaktadir (C. Yilmaz, 2017, s.
19). Teftisin akibeti bilinmemekle birlikte Sinan’in itibarini kaybettigine dair herhangi bir
bilgi bulunmamaktadr.

Dordiincii sahne Sokullu ve Cariye’nin diyaloglariyla gecmektedir. Sokullu'nun pek
fazla mubhalifi oldugu hatta muhalifleri nedeniyle oldiirildigii tarihi ve akademik
kaynaklarda belirtilmektedir (1nba§1 vd., 2012, ss. 217-218; Uzungarsili, 1988b, ss. 51-54).
Akl ve tecriibesi ile 6n plana ¢ikan Sokullu'nun saray iginde ve disinda adamlar
gorevlendirmesi son derece gercek¢i olmakla birlikte bir cariye ile bu sekilde bir goriisme
yap1ip yapmadigi kesin olarak bilinmemektedir.

Besinci sahnede Divan’da Lala’nin azledilmesi ve yerine Koca Sinan Pasa’nin
gorevlendirilmesi olay: tarihi gergeklikle ortiismektedir (Turan, 1958, ss. 569-570). Ayni
sahnede ele alinan Madam ve Tacir davast ile Istanbul Kadisi'nin azli kurgu olup ancak ele
alian bu yolsuzluk, anlagsmazlik gibi benzer dava kayitlarina rastlanmaktadir.' Tiyatronun
yasanmis ya da yasanmasi muhtemel olaylardan hareket ederek kurgulanmasi yani
mimesis ilkesinden hareketle bu konularin ele alindig1 degerlendirilmektedir (Nutku, 2001,
s. 36).

Altinc1 sahnede padisahin siirlerle ve miizikle muhabbette oldugu gortilmektedir.
Tarihi kaynaklardan Sultan II. Selim’in g¢evresinde siirekli sairlerden, alimlerden olusan
muhabbet ehli oldugu bilgisine ulasmaktay1z (Uzungarsili, 1988b, ss. 40-41).

4 [stanbul Kadi Sicilleri icin; https://www.kadisicilleri.org/
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Yedinci sahnede II. Selim’in Kale Hatun ve Seyyid arasindaki aski fark ettigi
goriilmektedir. Bu ask tiggenine dair vesika olmamakla birlikte Turan Oflazoglunun ilk kez
1994’te yayimladig: III. Selim Kili¢ ve Ney oyununda benzer bir agk {iggeni islenmistir.
Oflazoglu'nun oyununda III. Selim, cariyesi Mihriban ile yakininda tuttugu sair Sadullah
Efendi'nin birbirlerine agkini 6grenince Mihriban1 zindana attirirken Sadullah’in 6liim
emrini verir. IIl. Selim aralarindaki iligkiyi sair ve alimlerle muhabbetteyken Mihriban’a
yazdigr siiri Sadullah Efendi okudugunda, Sadullah’in “Mihriban’im” kelimesini
sOylemeye dili varmamasindan ve Mihriban'in oday1 terk etmesinden anlar (Oflazoglu,
1994, ss. 65-118). III. Selim’in pismanligimi goren Selim’in musahibi, Sadullah’in
oldiiriilmedigini itiraf edince III. Selim sevinir, Mihriban ile Sadullah’1 affeder (Oflazoglu,
1994, ss. 138-143). Hafiza-i Saltanat oyununda II. Selim gozde cariyesi Kale Hatun ve saydig:
Seyyid’in agskin1 Hasoda’da muhabbetteyken okunan siire Kale'nin aglamasiyla anlar. Kale
Hatun’u zindana attirirken Seyyid’in 6liim emrini verir. Selim’in tizlintiisiine dayanamayan
musahibi Celal, Seyyid'in 6lmedigini itiraf eder ve Selim Kale ile Seyyid’i affeder. Her iki
oyunda ¢atisma, karakterlerin isimleri, 6zellikleri, ¢6ziilme benzerdir. Bu sahnede anlatilan
ask ticgeni ve dramatik gerilimi Klasik Donem Osmanl Siiri'ndeki asik-masuk-rakip
ticlemesinin tiyatral bir yorumu olarak okumak miimkiindiir (Ko¢ Keskin, 2010, ss. 405-
417). Zira Osmanh siirinde asik, masukuna kavusmak icin c¢abalamakta, bu siiregte
kendisine engel olmak isteyen rakiple bas etmektedir.

Son sahnede Selim Acge, Endiiliis ve Kibris elgisini kabul etmektedir. Tarihi
kaynaklara gore Endiiliis Miisliimanlar1 Moriscolarin Emiri Muhammed bin Umeyye,
Katolik Ispanya Krali II. Felippe’den zuliim gordiikleri igin yardim istemis, Sultan Selim ise
1570 yilinda Ulug Ali Pasa’y1 yardim igin gorevlendirmistir (Uzungarsili, 1988a, s. 200).
Endiiliis elgisinin gelisi tarihi gerceklige uygun islenirken oyunda yalnizca Kili¢ ifadesi
yanlistir. Ali Pasa, 1569-1570 itibariyle heniiz Ulug olarak anilmaktadir, 1571 Inebaht:
Bozgunundan sonra Kili¢ unvanini almistir. Age elgisinin gelisi de tarihi kaynaklarda yer
almakta, Portekizli korsanlarin Sumatra Adasi’'na saldirilar1 nedeniyle Age Sultani
Alaiiddin’in 1567’de Vezir Hiiseyin'i elci gondererek II. Selim doneminde yardim talep
ettigi bilinmektedir (Akim, 2013, ss. 97-99). II. Selim yardim i¢in Kurdoglu Hizir Reis’i
gorevlendirilmigtir. Ancak Yemen Isyaninin biiyiimesi ve Kurdoglu Hizir Reis’in Yemen’e
gitmesi nedeniyle Age’ye yardimin tamami gonderilememistir (Inbast vd., 2012, s. 199;
Uzungarsili, 1988a, s. 400; Uzuncarsili, 1988b, s. 32).

Ayni sahnede Kibris elgisinin Venediklilere karsi yardim istedigi ve Selim’in
Kibris'in fethini giindeme getirdigi goriilmektedir. Tarihi kaynaklara gore Kibris'm
jeopolitik konumunun 6nemi ve Venedikli korsanlarin Ortodoks Rumlar1 baski altina
almasi, tstelik Yemen 1syar11n1n bastirilmasi ve Avusturya’yla baris yapilmasi yeni bir
seferin baslatilmasi i¢in uygun ortami saglamistir. (Turan, 1958, s. 574). Ancak Venediklilere
kars1 Kibris'tan Rum bir elcinin geldigine ve Osmanli'nin bu talep tizerine Kibris Seferi
karar1 aldigina dair kayit bulunmamaktadir. Rum elginin gelisine yonelik sahnenin Kibris
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Seferi'nin sahneye yansitma amaciyla yazildigi degerlendirilmektedir. = Sahnenin
devaminda Sokullu bu karara itiraz etmekte, tarihi kaynaklar da bu itirazi dogrulamaktadir.
Ancak oyundakinin aksine Sokullu'nun itiraz gerekgesi, Hristiyanlarin Kibris Seferi
nedeniyle ittifak kurmasindan ve genisleyen Rus Carligindan endiselenmesidir (Inalcik,
2009, s. 165; Uzungarsili, 1988b, s. 50).

Oyun, genel itibariyle tarihsel gerceklikle uyumlu olmasmin yam sira kurgu
kisimlarin, oyunun seyredilmesinden 6nce yahut esnasinda 6gretmenin agitklamasiyla olasi
bir yanhs degerlendirmeyi engelleyecegi diistiniilmektedir. Diger taraftan oyunun konu
aldig1 tarihi olaylarin 10. Sif Tarih Dersi Ogretim Programinda birden fazla kazanimla
iligkili oldugu saptanmugstir (MEB, 2018; 2024). Oyundaki olaylar genel itibariyle 2018
programinin “10.5.4. 1520-1595 yillar1 arasindaki siiregte meydana gelen baslica siyasi
gelismeleri tarih seridi ve haritalar tizerinde gosterir. a) ... Sakiz Adasi’'min alinmasi (1566),
Yemen'in alinmasi (1568), Kibris'm Fethi (1571), Inebaht1 Deniz Savas1 (1571), Tunus'un
Fethi (1574...” kazanimiyla dogrudan baglantili olup ders kitabinda da bu olaylar tarih
seridi ve harita tizerinde gosterilmistir (MEB, 2023, ss. 140-141). 2024 Tarih Dersi Ogretim
Programi’'nda ise Tar.10.3.1, Tar.10.3.2, Tar.10.3.4 ve Tar.10.3.5. kodlu 6grenme ¢iktilar1 ve
siireg bilesenleriyle iligkilidir (MEB, 2024, ss. 45-50).

Oyunun olay 0rgtisii ayni zamanda 10. sinifin 5, 6 ve 7. tinite (5.5.a, 5.5.¢; 5.6.a, 5.6.b;
5.7.a, 5.7b, 5.7.c, 5.7.¢; 7.1.a, 7.1.b) kazanimlariyla da iliskilidir (MEB, 2018, ss. 30-34).
Ornegin oyunda iglenen Fransa Kralimin yeni padisahi kutlamak igin elgi géndermesi olay1,
“10.5.5.¢c. Osmanli Devleti'nin uyguladigi ekonomi politikalarindan ticaret yollarmin
kontrolii ve kapitiilasyonlara / imtiyazlara deginilerek bunlar tizerinden kurulan uzun
vadeli stratejik ortakliklara vurgu yapilir.” kazanimiyla iligkilidir. Ustelik 10. sif Tarih
ders kitabinda Fransizlarla kurulan is birligi ve karsilikli verilen kapitiilasyonlar detayli
olarak ele alinmus, etkileri agiklanmistir (MEB, 2023, ss. 153-157).

Oyunda Endiiliis Elgisi'nin yardim talebiyle Ulu¢ Ali Pasa’nin Endiiliis’e yardim
gotiirmesi karariysa “10.5.6. Uyguladig1 uzun vadeli stratejinin Osmanli Devleti'nin diinya
glicii haline gelmesindeki roliinii analiz eder.” kazanimi ve agiklamalarinin saglanmasinda
kullanilabilir. Tarih ders kitabinda ise bu konu Osmanli-ispanya Miinasebetleri (s. 147),
Bati'nin Tirk Algist (s. 151), Afrika’da Osmanli Niifuzu (s. 153) ve Tunus'un Alinmasi (s.
167) bagliklar1 altinda ele alinmis ancak detay verilmemistir. Daha ¢ok II. Selim Oncesi ve
sonrasinda Ispanya-Osmanli arasindaki miicadelelere ve Endiiliis Miisliimanlarina olan
etkilerine deginilmis, II. Selim donemindeki olaylar genel durumu agiklamak i¢in yalnizca
“16. Yiizyll” seklinde ifade edilmistir. Ayni kazanimla iligkili olarak Age’ye yardim
gotiirtilmesi ders kitabinda islenmis Osmanli ve Age Sultanlig1 arasindaki ticari anlagsmaya
deginilmistir (MEB, 2023, s. 161).

Oyunda islenen Siiveys Kanali Projesi ve Kibris'in alinmasi karar1 “10.5.7. Osmanlh
Devleti'nin takip ettigi kara ve deniz politikalarini analiz eder.” kazanimiyla iligkili olup
derste Akdeniz hakimiyetinin 6nemine yonelik seyredilebilir. Ders kitabinda Kibris
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Seferi'nin etkileri ve sonuglari (s. 148); Inebaht1 Bozgunu (s. 153), Fransa ile kapitiilasyon
anlasmasi (s. 156) ve Akdeniz ticaretini (s. 155) agiklamak igin ele alinmistir. Siiveys Kanali
ve Don-Volga Kanal Projelerine yer verilerek metin analizi yapilmasi istenmistir (MEB,
2023, ss. 148-155). Kazanimlarla iliskilendirilen diger olay Madam ve Tacir arasindaki tavuk
davasidir. Gayrimiislim bir kadmin Osmanli ticari hayatinda yer edinebilmesini
yansitmasiyla “10.7.1.b Farkli dini ve kiiltiirel kimliklere sahip toplum kesimlerini idare
etmenin millet sistemi sayesinde miimkiin oldugu vurgulanir.” kazanimimnin 6greniminde
egitsel acidan hizmet edebilir. Ayrica genel itibariyle oyun “10.6.1.c. Tarihi olaylarm,
bugiiniin bakis agis1 ve deger yargilariyla ele alinmasimin tarihi gergeklerin
yorumlanmasina etkileri 6rnek olay ve metinler {izerinden ele alinir.” kazanimina yonelik
ornek olay ve metin gorevi gorebilir.

Sonug olarak oyunun olay orgiisii 10. Siif Tarih Dersi Ogretim Programinin
kazanimlariyla iligkili olup, ders kitabin1 desteklemek ve kazanimlarin edinimini saglamak
amaciyla tarih Ogretiminde Ogretim materyali olarak kullanilabilir, ilgili konularin
islenmesinden 6nce yahut esnasinda seyredilebilir. Ogrencilerin dénemin olaylarini
biitiinctiil sekilde gormesi, neden sonug iligkisini daha kolay kurmasini saglayabilir. Boylece
ogrenciler okudugu ve dinledigi tarihi izleyebilir, zihninde somutlastirabilir.

Sahis kadrosunun tarih egitimi agisindan degerlendirilmesi

Oyunda Selim siirler yazan, sair ve alimlerle zaman geciren, sevindiginde ve
tiziildiigiinde sarhos olan orta yasli, esmer, orta boylu ve toplu bir karakterdir. Tarihi
kaynaklara gore II. Selim, kirkli yaslarda tahtta bulunmustur ve II. Selim’in fiziksel
ozellikleri tarif edilirken kumral, mavi gozlii, toplu ve kisaya yakin orta boylu oldugu
kaleme alinmistir. “Selimi” ile “Talibi” mahlaslarim1 kullanarak Divan siirleri yazmistir
(Cakar, 2018, s. 460). Hem sehzadelik hem de saltanati boyunca sair, alim, sanatkarlar: yakin
cevresinde bulundurmustur. Omriiniin sonuna dogru alkolii birakarak maneviyata
yonelmistir (Emecen, 2009, s. 418). Oyunda II. Selim’in karakter 6zellikleri ile fiziksel olarak

orta boylu ve kilolu olusu dogru yansitilmis, tarihi kaynaklara uygun ele alinmaistir.

Sokullu’ysa oyunda akilly, yetkisini hissettirmekten ¢ekinmeyen, cesur ancak, sinirli,
sirekli Lala Mustafa Pasa’dan sikayet eden, gizli kapakl isler ¢eviren bir karakter olup
tiziksel olarak kisa boylu, toplu ve yashdir. Ancak tarihi kaynaklarda Sokullu'nun son
derece akli basinda, mantikls, zeki, becerikli, ileri gortislii, 6n gorii sahibi oldugu ve devletin
bekasinmi diistinerek hareket ettigi, hizli ¢oziim iirettigi ve sonuglar1 ¢oklu bakis agisiyla
degerlendirmede maharetli oldugu vurgulanmaktadir (Uzungarsili, 1988b, ss. 50-51).
Fiziksel olarak uzun boylu, II. Selim doneminde yash ama ding, lakaplarmin “Uzun” ve
“Tavil” oldugu belirtilmektedir (Afyoncu, 2009, ss. 254-257). Nitekim bu durumun
kendisine getirdigi gilic ve sohret, mubhaliflerinin sayismi artirmigtir. Bu sebeple
diismanlarini iyi analiz ettigi ve kendini korumak icin harekete gectigi belirtilmektedir
(Turan, 1958, s. 558; Uzuncarsili, 1988b, ss. 50-51). Sokullu'nun oyunda idari giice sahip
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oldugu yansitilmasina ragmen olumsuz yonlerinin daha fazla 6n plana ¢iktigi nitekim
etkinliklerde 6grencilerin ifadelerine de bu durumun yansidigy, ayrica fiziksel ve karakter
olarak ele alinis biciminin tarihi gerceklige uygun olmadig1 degerlendirilmektedir.

Lala Mustafa Pasa oyuna gore Selim’le yakin olup Sokullu’nun rakibidir ve Tagkentli
Seyyid'i saraya gdndermistir. Ustelik askerin ve paranin azligmi &ne siirerek Yemen
Seferi'ne gitmedigi ve Koca Sinan Pasa ile anlasmazlik yasadig i¢in azledilmistir. Lala’ya
atfedilen tiim bu rol tarihi kaynaklarla birebir ortiismektedir (Turan, 1958, ss. 552-572;
Uzungarsili, 1988b, ss. 27-28). Yalnizca Tagkentli Seyyid’in saraya girmesi Lala sayesinde
degil Celal Bey vesilesiyle olmustur (Arslan S6ztidogru, 2016, ss. 154; Emecen, 2009, ss. 417).

Celal Bey oyunda reistilkiittap ve Selim’in musahibi olup divanda yer almakta,
Selim’le siirler yazip okumaktadir. Tarihi kaynaklara gore asil ad1 Hiiseyin olup, Celali
mahlasini kullandig1 i¢in ismi Manastirli Celal olarak zikredilmektedir. II. Selim’e 20 yil
boyunca musahip olmakla birlikte miralemlik ve Anadolu timar defterdarli$1 yapmustir.
Siirler yazan Manastirlh Celal'in icki ve eglenceye diiskiin oldugu kaynaklarda yer
almaktadir. Sokullu ve Ebuussud Efendi’ye siirekli muhalefet etmesi, dini konulara olan
tutumu, esrar kullanmasi ve Batini gruplara yaklasmasi nedeniyle Sam’a atanmis ancak
kabul etmemis ve Manastir’a donerek orada vefat etmistir (Aksoyak, 2005, ss. 7-9). Ilk olarak
oyunda ele alindig1 gibi Celal Bey reistilkiittaplik yapmamistir. Kinalizade, Selim’in
sehzadeligi doneminde Celal Bey’in reisiilkiittaplik yaptigini kaleme almis ancak
Gelibolulu Ali tezkiresinde bu bilginin dogru olmadigmi ve Kiinhii'l Ahbar'da
reistilkiittabin Sair Kara Fazli oldugunu belirtmistir (Giines, 2013, ss. 46-47). Burada
Kinalizade hakli olsa dahi Celal Bey’in reistilkiittapligi II. Selim’in tahta ¢ikisindan 6ncedir.
Bu durumda II. Selim’in musahibi olsa bile Divan-1 Hiimayunda yer alamaz. Ikincisi
oyunda Celal Bey ve Sokullu'nun yakin ve uyumlu oldugu islenmistir. Oysa tarihi
kayitlarda Celal Bey’in Sokullu’ya muhalefet oldugu ge¢mektedir (Giines, 2013, s. 50).
Karakterin Selim {izerindeki tesiri ve yakinlig1 dogru islenirken, Saray’daki gorevi ve
Sokullu ile olan miinasebeti dogru olmayip tarihsel gerceklige aykir1 hareket edilmistir.
Burada degerlendirilmek istenen diger nokta oyunun metin girisinde sinopsis/takdiminde
“Cafer Bey” adi gecerken hemen birkag sayfa altinda sahis kadrosunda yalnizca “Celal Bey”
ismi goriinmektedir. Bu noktada iki ihtimal olup ilki yazim yanlis1 yapildigi, Manastirh
Celal Bey’in kastedildigidir ve yapilan degerlendirmeler gegerliligini korumaktadir. Tkincisi
ise II. Selim’in sehzadeliginde lalalik yapmis olan Lala Cafer Bey ile Manastirli Celal’in oyun
boyunca da karistirilmis olabilecegidir. Hama Sancakbeyi olan Cafer Pasa, Manastirli Celal
ile Sam’da tanismis ardindan Manastirli Celal, Cafer Pasa’nin damadi olmustur. Cafer Pasa
sehzade Selim’e lala tayin edildikten sonra damadi Manastirlh Celal ile Sehzade'nin
tanismasina vesile olmustur (A. Akdag, 2024, ss. 335-336; Aksoyak, 2005, s. 8; Giines, 2013,
ss. 335-336; K. H. Yilmaz, 2017, s. 428). Eger oyunda kastedilen Lala Cafer Pasa ise tarihsel
gerceklige uygun olmadig1 soylenebilir.
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Oyunda Baki karakteri islenirken sairligi ve saraydaki yetkisi yansitilmistir. Divanda
ve Hasoda’da gordiigiimiiz Baki karakterinin Lala Mustafa Pasa’ya karsi oldugu ve
Sokullu'yu destekledigi ayrica siir okuyup Selim tarafindan oldukca sayildig:
goriilmektedir. Sair Baki tarihi kaynaklarda “Sultanii’s-suara” seklinde anilan biiyiik Divan
sairidir (Cavusoglu, 1991, ss. 537-540). Murad Pasa Medresesi'ndeki gorevinden sebebi
bilinmemekle birlikte 1566’da azledilmistir (Kaplan, 2021, ss. 63-65). Baki goreve ancak 3 y1l
sonra donebilmis, 1569’da Mahmud Pasa Medresesine, 1571’de Eyyup Sultan Medresesine,
1573’te Sahn Medresesine miiderris olarak atanmistir (Rababa, Alzyout ve Jaradat, 2022, ss.
7-8). Baki'nin Sultan Selim’le yakinlasmasi ancak 1573 yilindan sonra Sokullu'nun sir katibi
Feridun Ahmet Bey’in vesilesiyle olmus (Kaplan, 2021, ss. 49-50) II. Selim’in Baki'yi saray
disinda kurulan muhabbete davet ettigi kaydedilmistir (Donuk, 2017, s. 722). Miiderrislik
disinda kadilik, beylerbeylik, kazaskerlik gorevlerinde bulunmasina ragmen II. Selim
doneminde bu gorevlerden yalnizca miiderrisligi icra etmistir. II. Selim Donemi'nde
Divan’da yer almasi bu bakimdan miimkiin degildir. 1566-1570 arasini konu alan oyunda
Sair Baki'nin II. Selim’le yakinligi miimkiin olmayip kaynaklar aralarndaki yakmlhgin
ancak 1573’te oldugunu gostermektedir kald1 ki Sair Baki'nin 1566’da azledildigi ve ancak
1569’da miiderrislige dondigii unutulmamalidir.

Oyunda Seyyid karakteri sakin, az ama 6z konusan, Selim ve Mihrimah tarafindan
sayilan, Sokullu'nun diismani Lala Mustafa Pasa sayesinde saraya giren neyzen ve dervistir.
Kale Hatun ile miinasebeti dolayisiyla Selim tarafindan 6liim emri verilmis ancak Celal Bey
sayesinde saklanmigtir. Tarihi kaynaklarda saraya ne zaman girdigi, fiziksel ozellikleri
yahut karakteri yer almayan Nakibiilesraf Taskentli Seyyid Muhterem Efendi’nin II. Selim
déneminde saraya girdigi hatta Inebahti Bozgunu nedeniyle II. Selim’i teskin ettigi
kayitlarda yer almaktadir (Emecen, 2009, s. 417). Ancak islenen Seyyid karakterine ait bazi
bilgiler tarihi gergeklikle rtiismemektedir. Ik olarak Lala Mustafa Paga’yla degil Celal Bey
vasitasiyla saraya girmistir. Ikincisi Sokullu’ya ydnelik muhalif bir tavir sergilememis
aksine Astrahan Seferi nedeniyle konumu sarsilan Sokullu’'nun tekrar itibar gérmesini,
1571’de yeni donanmanin olusturulmasinda Sokullu’ya gtivenilmesini saglamistir (Arslan
Soziidogru, 2016, s. 154; Emecen, 2009, s. 417). Seyyid karakterine yiiklenen diger eylem ve
olaylar kurgu olup tarihi gerceklik degeri tasgmamaktadar.

Mihrimah Sultan oyunda geng, esmer, orta boylu ve zayif ancak hasta ve stirekli
hiiziinlti bir karakterde, Sehzade Mustafa icin tiziiliirken goriilmektedir. Mihrimah Sultan
hakkinda entelektiiel, iyi yetismis, adab1 muaserete bagl oldugu, Hiirrem Sultan ve Kanuni
tarafindan sevildigi, basta Sehzade Bayezid'i desteklerken daha sonra Selim’i destekledigi
bilgisine ulasmaktayiz. Sahsi hazinesinin bir hayli fazla olusu, Kocasi Vezir Riistem
Pasa’dan sonra evlenmeyisi, Hiirrem Sultan’dan sonra bir stire Valide Sultanlik yapmasiyla
yonetim islerine hakim olmus ve kardesi Selim’e yakinlig1 ile yonetime tesir etmistir (Kagar,
2020, ss. 39-40). Mihrimah Sultan’in hastaligin iyilestirmek i¢in Kocasi Riistem Pasa’nin,
Pedro de Urdemalas’t buldugu bilinmektedir (Camino de Santiago’dan aktaran Vielva
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Diego, 2018, s. 12). Mihrimah Sultan’in fiziksel 6zelliklerine dairse Courtauld Enstitiisii'nde,
Lacock Wiltshire Ulusal Miras Koleksiyonu'nda, Mazovian Miizesi'nde, Uffizi Galerisi'nde,
Topkap1 Sarayr Miizesinde ve Rahmi Kog koleksiyonlarinda bulunan birbirine ¢ok
benzeyen portrelerinden fiziksel bir betimleme yapmak miimkiindjir. Ik portrenin ressami
bilinmezken, sahibinin tinlii tarihi karakterlerin portrelerini toplayan 1483-1552 yillarinda
yasamus Italyan aydinlarindan Piskopos Paolo Giovio oldugu belirtilmektedir (Pera Miizesi,
2012). Ik portrenin tekrari niteligi tagiyan eserlerin tamaminda, beyaz tenli, kahverengi
gozlii, sartya yakin kumral oldugu goriilmektedir. Oyunda ele alinan Mihrimah Sultan’in
diger karakter Ozelikleri tarihi gerceklikle uyumluyken fiziksel olarak tarihi gercekligi

yansitmadigl degerlendirilmektedir.

Sahis kadrosunda “Defter Emini (Defterdar) Mustafa Celebi” olarak ismi gegen
karakter oyunda kayitlar1 getirdikten sonra divandan ayrilmaktadir. Tarihi kaynaklarda
Defter Emini Mustafa Celebi Bin Cafer Bey’in II. Selim doneminde defter eminligi yaptig1,
defter emininin divan iiyesi olmayip yalnizca ihtiya¢ halinde divana ¢agrildig: yer
almaktadir (Afyoncu, 1994, ss. 91-93; 2014, s. 153). Burada tarihi sahsiyetin ismi ve gorevi
dogru olup tarihi kaynaklarla paralellik s6z konusudur. Ancak senaryoda parantez icinde
ayni sahis icin “defterdar” ibaresinin kullanimi hatalidir. ilgili donemde defterdarlar
Divan'in asli iiyesi olup tiim mali islerden sorumlu en iist makamdir (Kiitiikoglu, 1994, ss.
94-96). Bu sebeple Defter Emini Mustafa Celebi'nin ayrica defterdar olarak belirtilmesi

hatal1 bir kullanim olmustur.

Oyunda Kale (Kartanou) Hatun, padisahin gozde cariyesidir ancak Seyyid ile
yasadig1 agk sonrasi zindana atilmistir. Tarihi kaynaklarda da II. Selim’in hasekisi Nur Banu
Sultan’in orijinal isminin Kali Kartanou olabilecegi tartisilmaktadir (Arbel, 1992, ss. 248-252;
Sahin, 2007, ss. 250-251). Kale Kartanou, Nur Banu Sultan’in kendisiyse yahut baska bir
cariyeyse de tamamen tarihi gerceklige aykiridir. Diger karakterler kurgu olup tarihsel
gercekliklerine dair bir degerlendirme yapilamamaktadir.

Sahis kadrosu, genel itibariyle tarihsel gerceklikle uyumlu olmasinin yani sira kurgu
kisimlarin, Ogretmen tarafindan agiklanmasiyla olasi bir yanlis degerlendirmeyi
engelleyecegi diistintilmektedir. Diger taraftan sahis kadrosunun 10. Smif Tarih Dersi
C)gretim Programinin 3, 4, 5 ve 6. iinite kazanimlariyla (3.3; 4.2.a; 5.5.a; 6.2.a; 6.2.c) iligkili
oldugu tespit edilmistir (MEB, 2018, ss. 30-34). 2024 Tarih Dersi Ogretim Programi’'nda ise
Tar.10.3.1, Tar.10.3.2, Tar.10.3.4 ve Tar.10.3.5. kodlu 6grenme ¢iktilari ve siireg bilesenleriyle
iliskilidir (MEB, 2024, ss. 45-50).

Sahis kadrosu ve kazanimlarin arasindaki ilk iliski Lala Mustafa Pasa ve Sokullu'nun
devsirme olusu ve devletteki konumudur. Devsirme iki pasanin II. Selim itibariyle geldigi
riitbe ve konum “10.3.3. Yenigeri Ocaginin ve devsirme sisteminin Osmanli devletlesme
siirecine etkisini analiz eder.” kazanimiyla iliskilendirilebilir. Ders kitabinda devsirme
sistemi detayli olarak ele alinmis, uygulamanin tarihi, kurallar1 ve sonuglar1 verilmeye
calisilmistir (MEB, 2023, ss. 93-95). Oyunda ise Sokullu Mehmet Pasa’nin eristigi riitbe ve
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yonetimdeki giicti agikga goriilmekte, Lala Mustafa Pasa’'min donemdeki rolii tizerinde
durulmaktadir. Bu sebeple ilgili kazanim ele alirken yahut alindiktan sonra oyunun
seyredilmesinin, 6grencilerin anlamli bir 6grenme gergeklestirmesine katki saglayacag: ve
somutlastiracag1 degerlendirilmektedir.

Divan-1 Hiimayun’a bagkanlik eden Sokullu Mehmet Pasa’nin 6ne ¢ikmasimdan
hareketle oyun, “10.4.2. Osmanli devlet idaresinin ilmiye, kalemiye ve seyfiye smiflarinin
birlikteligine dayali yapisini analiz eder.” kazanimai ile “10.6.2. Osmanli Devleti’'nde merkezi
otoriteyi gliclendirmeye yonelik diizenlemeleri analiz eder. a) ...padisahin Divan-1
Hiimayunun baskanligini vezir-i azama devretmesi... konularina deginilir.” kazanimai igin
kullanilabilir. Ders kitabinda ise Divan ve tiyeleri detayli olarak agiklanmakta olup
cizimlerle anlatimin desteklendigi goriilmektedir (MEB, 2023, ss. 177-179). Oyunun
derslerde materyal olarak kullanilmasi ile bu ¢izimler 6grenciler icin hareketli hale gelebilir.
Ustelik oyunda yer alan Divan-i Hiimayun toplantilari, devletin karar alma
mekanizmalarinin nasil yiiriidiigiiniin ve kimlerin etkili oldugunun anlasilmasinda gorsel

destek olusturabilir.

Ayrica Selim karakteri aracilifiyla padigsahlarin yetisme usulii ve II. Selim’den sonra
gerceklesen padisah-saray-sancaga c¢ikma iliskisi ele alinabilir. Bu nokta ise “10.6.2.c.
Baslangictan on yedinci yiizyila kadar sehzadelerin yetistirilme usulii ve bunun Osmanlh
yonetimine etkisi vurgulanir.” kazanimin edinilmesine katki saglayacaktir.

Oyunun sahis kadrosunu genel itibariyle egitsel agidan degerlendirdigimizde tarih
derslerinde kullaniminin uygun oldugunu ancak dikkat edilmesi gereken noktalar
bulundugu belirtilebilir. Tarihi karakterlerden 6zellikle Sair Baki, Celal Bey ve Defter Emini
Mustafa Celebi'nin divandaki gorevi agiklanmali, kurgu karakterler hakkinda mutlaka bilgi
verilip tiyatronun estetik kaygilarindan bahsedilmelidir. Yine Sokullu'nun oyundaki islenis
tarzinin aksine tarihteki 6nemi vurgulanmalidir. Tarihi gercekligi olan karakterlerin islenis
biciminde eser yazarmin yorum katabilecegi, siibjektif olabilecegi Ogrencilere
hatirlatilmalidir. Diger tiirlii olmayan olay ve kisiler 6grenciler tarafindan dénemin tarihi
gercekligine atfedilebilir. Ayrica oyunda ve kaynaklarda yer alan II. Selim’in her ne kadar
Sokullu’ya idareyi birakmis olsa da Lala Mustafa Pasa’min cezasi ve Kibris'in fethi
konusunda Sokullu’nun kararinin aksine hareket ettigi, gerektiginde karar alabildiginin alt1
cizilmelidir.

Oyun kaydinin basinda oyuncu tanitimi yapilmasi donemin tarihi sahsiyetlerine
hakim olmayan 6grenciler i¢in yararli bir uygulama olup oyuncunun birden fazla karakteri
canlandirmasi ve karakterin kostiimle taninmamasi ihtimaline karsi, herhangi bir karisiklig
onleyebilir. Aksi halde ogrenciler tarihi olaylar1 yanhs sahsiyetlerle iligskilendirebilir.
Diyaloglarda karsidaki karakterin ismi ile baglamak yahut diyalog arasinda muhatap kisiyi
belirtecek ifadeler kullanmak, tanitimi izlemeyen 6grencilerin karakterleri dogru sekilde
adlandirmasin saglayabilir.
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Zaman ve mekanin tarih egitimi acisindan degerlendirilmesi

Oyun II. Selim’in 1566-1574 yillar1 arasindaki saltanati doneminde gegmektedir. Tk
sahnede ciilus igin pasalara saldirilmasi, Padisah’in tahta ¢ktigi 1566 yilini isaret
etmektedir. Yemen Isyani, Age ve Kibris elcisinin yardim istegi zaman araligii 1569 yilina
kadar genigletirken, Ulug¢ Ali Pagsa ile Endiiliis’e yardim yollanmas1 karar1 bu zaman
araliginin 1570’e uzandig1 anlamina gelmektedir. Bu durumda oyunun nesnel zamanmin
1566-1570 yillar1 arasi oldugu ifade edilebilir. Tarihi olaylarin sahne siras1 Fransiz elgisinin
ziyareti, Ciilus olayi, Yemen Isyani, Lala Mustafa Pasa’nin gorevi geciktirmesi, Siiveys
Kanali'nin agilmasimin giindeme gelmesi, Lala Mustafa hakkinda teftis yaptirilmasi, Ace ve
Endiiliis elgilerinin yardim talepleri, Kibris’a sefer kararinin alinmasi seklindedir. Tarihi
olaylar ve oyundaki olaylar arasinda zamanlama olarak ¢ok ince farkliliklar olsa da hemen
hemen her sahnede zaman, tarihsel takvime uygun olarak islenmis (Uzungarsili, 1988b, ss.
1-53), tarihi olaylar oyunda kronolojik sirayla ele alinmistir. 1566-1570 arasindaki olaylar:
konu alan oyunda $air Baki'nin olmas: tarihsel zamana aykir1 olup oyunun aksine Baki
ancak 1573 yilinda II. Selim’le yakinlik kurmustur. (Kaplan, 2021, ss. 49-50).

Egitsel acidan oyunun zamani 10. sinifin 5. tinitesinin 4. konusu ile iligkilidir (MEB,
2018, ss. 30-34). Oyunda 1566-1570 yillarinin konu edinilmesi, “10.5.4. 1520-1595 yillar
arasindaki siirecte meydana gelen baslica siyasi gelismeleri tarih seridi ve haritalar tizerinde
gosterir. a) Baglica siyasi gelismeler olarak... Zigetvar Seferi (1566), Sakiz Adasi’nin alinmast
(1566), Yemen’in alinmasi (1568), Kibris'm Fethi (1571), Inebahti Deniz Savas: (1571),
Tunus'un Fethi (1574) ...verilir.” seklinde ifade edilen kazanimi karsilarken 2024 Tarih Dersi
Ogretim Programi'nda ise Tar.10.3.1 kodlu dgrenme ciktilar1 ve siire¢ bilegenleriyle
iligkilidir (MEB, 2024, ss. 45-50). Oyunun zamansal yaklasiminin kronolojik olarak dogru
olmasiyla da egitsel acidan uygundur. Fakat oyunda dort yillik bir zaman araligi konu
edindigi icin zaman atlamalar1 goriilmektedir. Tiyatronun dogas1 geregi kisa siirede gok
konuyu ele almasindan ve anlamli bir baglam olusturulmaya calisilmasindan 6tiirii zaman
atlamalar1 dogal olmakla birlikte olaylarin kronolojik sirasi hatirlatilip zaman atlamalar:
gerekgeleriyle acgiklanmali, olaylar birbiriyle iligskilendirilmeli, neden sonug iliskisi
dogrudan verilmeli yahut 0grenciler neden sonug iligkisi kurmaya yonlendirilmelidir.
Yahut tarihi olaylar neden sonug iligkisi igerisinde ele alindiktan sonra tiyatro
seyredilmelidir. Boylece zaman atlamalarin1 6grenciler ¢oziimleyebilir. Bu onlemlerden
birisi alinmadiginda farkli zamanlardaki tarihi olaylar ayni anda, es zamanl: tarihi olaylar
farkli zaman diliminde yer aliyormus gibi anlasilabilir ki bu durumun anakronizme neden
olabilecegi ve Ogrencilerin biitiinsel zaman algis1 olusturmasimni engelleyebilecegi
distintilmektedir.

Oyunun ana mekan1 Topkap1 Saray: olup olaylar Has Oda, Arz Odasi, Divan-1
Hiimayun (Kubbealt1), sarayin muhtelif yerleri ve bir ¢arst mekan olarak kullanilmaistir.
Senaryoda kurguya yardim etmesi i¢in birka¢ nesneden bahsedilmekte, nitekim tiyatronun
dogas: geregi mekan tasviri ve betimlemesi beklenmemektedir (Cetisli, 2014, s. 101).
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Oyunun video kaydi incelendigindeyse dekor olarak tek bir arka plan vardir ve bu arka
plan Divan-1 Hiimayun odasidir ve Topkap1 Saray1'ndaki Divan-1 Hiimayun’a benzetilmek
icin emek verildigi acikca goriilmektedir. Bu dekor genel itibariyle Divan’i yansitmaktadir
ve tarihsel gerceklige uygundur. Ancak bu dekor her sahnede kullanildig: icin tiim
mekanlar Divan-1 Hiimayun odas1 gibi gortinmektedir. Bu durumun diger mekanlarin
tarihsel gergekligine uygun diismedigi ve Ogrencilerin yanlis bir tarihsel mekan algis
edinmesine yol acabilecegi diistiniilmektedir. Oyunda mekan kullanimi egitsel acidan
senaryoda uygunken oyunun videosunda birtakim eksiklikler barindirmaktadir.

Senaryoda gecen Topkap1 Sarayi, Hasoda, Arz Odasi, Divan-1 Hiimayun
(Kubbealt1)'un mekan olarak kullanilmas: “10.6.1. Topkap1 Saray1'nin devlet idaresinin yani
sira devlet adami yetistirilmesinde ve sehir kiiltiirtiniin gelismesindeki rollerini analiz
eder.” Kazaniminin agitklamalarinda yer alan sarayin islevi ve boliimlerinin anlasilmasinda
senaryodaki mekan egitsel acidan fayda saglayabilir. Ancak oyunun kaydinda tek bir
dekorun kullanilmasi, olaylarin tek bir mekanda gegtigi algisim1 yaratmaktadir. Bu durum
sarayin boliimleri ve isleyisinin 6grenciler agisindan anlagilmasin giiglestirebilecegi ve olay
orgiisiinde karisikliga neden olabilecegi diisiiniilmektedir.

Uslup ve dilin tarih egitimi acisindan degerlendirilmesi

Oyunun dili agir olup sik sik Arapca ve Farsca kelimeler gecmektedir. Metin arsiv
kaynaklarindan yola ¢ikilarak yazildig: i¢in bu durum makul karsilanmakla birlikte metnin
dili yine de donemin kelime kadrosuyla birebir ortiismiis degildir. Ancak dil ve tislupta
kontrollii bir eskitmenin varligindan s6z etmek miimkiindiir. Ustelik oyunda II. Selim’e ait
“Ey Goniil” ve “Yasum Hicrinde” divanlarina da yer verilmis iki siir Tahir Ates Karaduman
tarafindan bestelenerek oyunda kullamilmistir. “Ey Goniil” Penggah, “Yasum Hicrinde”
Suzinak makaminda okunmustur. II. Selim’in sairlerle Divan siirleri yazip okuduklar:
bilgisinden hareketle oyun dili ve {islubunun tarihsel gerceklige yakinhig: ifade edilebilir.
Ayrica oyunun dili, ele alinan donem itibariyle 6grencilerin dilin nasil oldugunu gérmesine

ornek olabilir ve dil konusundaki degisimi anlamlandirmalarina yardimcr olabilir.

Egitsel acidan oyunun dil ve tislubu 10. Siuf 6grencileri igin agirdir. Dilin agir ve
agdali olmasi dgrencilerin kavramasi bakimidan zor ve dikkat dagiticidir. Ogrenciler
anlayamadig1 materyalle anlamli bir 6grenme gerceklestiremeyecegi icin 6gretmenin hem
oncesinde hazirligt hem de oyun esnasinda rehberligi oldukc¢a onemlidir. Kanit temelli
ogrenme yaklasimi arsivsel kaynagin 6grencilere gore diizenlenmesini gerektirmektedir.
Birincil kaynaklar ilk olarak transkripsiyondan ge¢meli, anlamay1 zorlastiracak ifadeler
sadelestirilmeli, 6grencinin bilissel diizeyi ve yasi ¢ercevesinde grubun seviyesine uygun
hale getirilmeli orijinalinden sapmalar giderilmelidir (Nichol, 1991, akt. Dogan, 2007, ss.
kaynaklarmm kanit temelli yaklasima gore diizenlenmis hali 6grencilerle paylasilmalidir.
Ogretmenin diizenlenen metinler {izerinden rehberlik etmesiyle dilin anlagilamamasi
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sorununun asilabilecegi diistiniilmektedir. Ancak arastirmacilar tarafindan dilin 6grenci
diizeyine gore agir olmasmin oyunun anlasilmasinda ve etkinliklerin uygulanmasinda
onemli problemlerden biri oldugu ve bunu asmak {izere bir ¢6ziim iiretilmesi gereginin
Devlet Arsivleri Baskanligi'nca degerlendirilmesi onerilmektedir.

Hafiza-i Saltanat tiyatro oyununun genel itibariyle tarihi gerceklikle ortiistiigi, ilgili
kazanimlarin edinilmesine hizmet ettigi, 0grencinin yas ve diizeyine uygun oldugu,
kullanilan kostiim ve aksesuarlarin donemi yansittig, ilgili konularin gectigi zamanla
ortlistiigli, olaylar arasi sebep sonug iliskisinin islendigi degerlendirilmektedir (Oztas, 2007,
s. 244). Diger taraftan oyunda kullanilan dilin 10. simif 6grencileri i¢in glintimiiz Tiirkgesi'ne

yaklastirilmasinin ve dekorun zenginlestirilmesinin gerektigi degerlendirilmektedir.
Hafiza-i Saltanat Oyununa Yonelik Etkinliklerin Tarih Egitimi A¢isindan

Degerlendirilmesi

“Hafiza-i Saltanat (Saray hayatma iliskin bir tiyatro oyunu)” baslikli birinci etkinligin
birinci ¢alisma kagidi seyir esnasinda, ikinci ¢alisma kagidi oyunun tamama seyredildikten
sonra uygulanmak {izere 115 dakika olarak planlanmistir.' Birinci etkinlik 10. sinif 5.4, 5.7,
6.1, 6.2 ve 7.1 kazanimlar1 ve 2024 Tarih Dersi Ogretim Programi'nda ise Tar.10.3.1,
Tar.10.3.2, Tar.10.3.4 ve Tar.10.3.5. kodlu 6grenme ciktilar1 ve siireg bilesenleriyle iliskilidir
(MEB, 2018; 2024). Karakterlerin fiziksel ve karakter 6zellikleri tizerinde durulmus, agik
uclu sorularla oyundaki 6nemli olaylara dikkat cekilmistir. Boylece yukarda verilen
kazanimlarla iligkili olacak sekilde donemin tarihi karakterleriyle ve tarihi olaylariyla
taniticl nitelikte bir baglanti kurulmus ayrica 6grencilerin tarihi gerceklik-kurgu ayrimina
varabilmesi i¢in bu durumlarin tespiti istenmistir. Boylece 6grencilerin oyunda dikkat
etmesi gereken tarihsel gerceklik ve yazarin siibjektif olabilecegine dair Ogrencilerde
farkindalik olusturulmustur.

Karakterlerin Ozellikleriyle birlikte kurgu ve gercekliklerine yonelik olusturulan
tabloda tarihi karakterlerin tamami tiim 6grenciler tarafindan dogru tespit edilmesine
ragmen, Kibris Elgisi'ne 19 6grenci gergeklik yiiklemis, Kale Hatun'u 18 6grenci gergek, 1
ogrenci kurgu olarak belirtmistir. Meczup’u 4 6grenci gergek, 13 6grenci kurgu olarak
acgiklamis, 2 6grenciyse emin olamamistir. Madam’ 6 6grenci gercek, 12 6grenci kurgusal
olarak belirtmis, 1 6grenciyse emin olamamistir. Kurgu olan bu 4 karakterden iticiinde
ogrencilerin cogunlugu kurgusalliklarinmi ayirt edebilirken Kibris elgisinin kurgu oldugunu
higbir 6grenci ayirt edememistir. Karakter tablolarinda dikkat ¢eken noktalardan biriside
Sokullu hakkindaki ifadelerdir. Sokullu'nun o6zelliklerini 10 6grenci olumlu, 4 6grenci
olumlu ve olumsuz, 5 Ogrenciyse tamamen olumsuz betimlemistir. Ornegin O16
”Ozgiivenli, cesur, zeki, otorite sahibi, miisavere eden, iyi kararlar veren” seklinde; 017
“Adalet saglamaya calisan ama diktatdr” seklinde; O5 “gizli kapakli isler geviren” seklinde

15 Birinci etkinlik ve calisma yapraklari icin; https://www.devletarsivleri.gov.tr/varliklar/hafizai%20saltanat/1.pdf
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acgiklamistir. Sahis kadrosunun egitsel degerlendirilmesinde bahsedildigi gibi karakterlerin
oyundaki islenis bi¢ciminin 6grencileri etkiledigi, tanimlamalarda kafa karisikligina neden
oldugu goriilmektedir.

Etkinlikteki “Tiyatroda bahsi gegen (II. Selim donemi) baslica siyasi ve askeri olaylar
nelerdir?” sorusuna “Ace’nin yardim istegi” 11 6grenci; “Lala Mustafa Pasa'nin itaatsizligi”
10 dgrenci; “Yemen Isyam” 9 6grenci; “Kibris'in fetih karar” 8 6grenci tarafindan
belirtilmistir. Ogrencilerin cogunlugunun dénemin olaylarini ifade ettikleri goriilmektedir.
Ancak “Endiiliis’e yardim” ve “Stiveys Kanali Projesini” 5 6grenci; “Ciilus isyan1” 2 6grenci;
“Fransa ile ittifaki” 1 Ogrenci belirtmis, bu dort olaymn c¢ogunluk tarafindan gozden
kacirildig: tespit edilmistir. Kale Hatun ve Seyyid iliskisini 2 6grenci donemin tarihi olay1
olarak degerlendirmis, kurgu oldugunu ayirt edememistir. Ornegin O4 “Ace ve Endiiliis
Elgilerinin yardim istegi, Yeniceri agasimin bozgunculuk yapmas: (Ciilus olay1) ve
Venediklilerin Kibris'tan ayagii kesmek” seklinde; O7 “Lala Mustafa Pasa'nin ahvali,
Age’ye yardim gonderilip gonderilmeyecegi, Yemen’de isyan ¢ikmasi, Bahri Sefid’le Bahri
Ahmer arasindaki kanal (Siiveys Kanali Projesi)” seklinde cevap vermistir. Verdikleri
cevaplar dikkate alindiginda 6grencilerin ¢ogunlugunun dénemin olaylarini oyuna gore

tespit edebildigi, tarihi olaylar1 anlamlandirdig: diistintilmektedir.

Etkinlikte sorulan “Tiyatro Osmanli Saray hayatina yonelik bize neler
anlatmaktadir?” sorusuna verilen cevaplarda 12 6grencinin saray1 “Entrika, ihanet, rekabet,
gizli isler yapilan yer” olarak, 8 ogrencinin “Eglenilen, sairlere kiymet verilen, sanata ve
miizige deger verilen yer” olarak betimledigi tespit edilmistir. Saray1 “karar alman, Divan-
1 Hiimayun'un oldugu, siyasi ve askeri islerin yiiriitildiigli, devlet gorevlilerinin yasadigi,
ciddi bir yer” seklinde tanimlayan Ogrenci sayisi ise 5tir. 1 6grenci “padisahin evi,
padisahin ailesinin oldugu yer” olarak, 2 6grenci ise “Kadin ve erkeklerin ayr1 yasadigi,
Harem'’in oldugu yer” seklinde betimlemistir. Ogrencilerin vardiklari tanimlamalar dogru
olmakla birlikte sarayin en fazla entrika, ihanet, rekabet, gizli islerle 6n plana ¢ikmas: dikkat
cekicidir. Bu negatif ¢ikarim, donem dizilerinde ilgili temalarin 6n plana ¢ikmasimin bir
sonucu olabilecegi gibi, kurgusallik belirtilmezse oyunun tarihsel gerceklik algisin1 nasil
etkileyebilecegini gdstermektedir. Ogrencilerin etkinlikte verdigi ifadeler genel olarak
degerlendirildiginde ise tarihi mekani somutlastirdiklari, mekan tarihi sahsiyet ve olaylarla
iliskilendirdikleri, mekanin tarihi ve kiiltiirel nemini agiklayabildikleri goriilmiistiir.

Etkinligin II. Selim Donemi siyasi olaylarini, mekanlarimi ve sahsiyetlerini
ogrencilere fark ettirmeye yonelik bir tutumla hazirlandig1r ve 6grenci ifadelerine gore
amacini gergeklestirdigi degerlendirilmektedir. Ancak bazi karakterlerin kim olabilecegine
dair oyunda bir ipucu verilmedigi i¢in 6grencilerin karakterlerin fiziksel 6zelliklerini ve
gorevlerini belirlemede sorun yasadigi goriilmiistiir. Diger taraftan kazanim ve igerik
agisindan etkinlik kurallara uygun hazirlanmis (Kaymakci, 2012, ss. 188-190) ancak 115
dakika planlanan etkinligin 90 dakikasinda oyunun seyredilmesi 6grencilerin sikilmasina,
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dili nedeniyle oyunu ve icerigi anlamada giigliik cekmesine neden olmustur. Oyuna dair
ozellikler, Ogrenciyi olumsuz etkilerken bu durum oyunu temel alan etkinlige de

yansimisgtir.

Ikinci etkinlik “Lala Mustafa Pasa Hakkinda Kim Karar Veriyor?” baghgiyla Osmanl
yonetim anlayisinda karar alma siireglerini 6gretmeyi amaglarken oyundan kesitlerin
seyredilmesiyle uygulanmak tizere 25 dakika olarak planlanmistir.’® Etkinlik hazirlama
kurallarma dikkat edilen etkinlikte 4 arsiv belgesi kullanilmis, donemin hiikiimleri ashyla
birlikte transkript edilerek sunulmustur. Orijinal hiikiimler ve sorularla 6grencilerin kanit
temelli bir yaklasimla sorgulamasini ve analitik diisiinmesine tesvik edilmistir. Bu yoniiyle
etkinlikte egitsel agidan son derece Onemli bir planlama yapilmistir. Karar alma
stireglerinde Divan-1 Hiimayun'un, vezir-i azamin ve padisahin etkisine yonelik farkindalik
olusturmaya c¢alisilmis nitekim “Divan” ve “Sadrazam” etkisini 19 6grenci; “Padisah”
etkisini 17 6grenci agiklamustir. Ayrica 6grenciler karar alma stirecinin nasil ytiriidiigiine
dair “Divanda konularin giindemi”, “tartisilan iddialar1”, “bu iddialarin dogrulanma
stirecini”, “istisarenin nasil yapildigin1” ve “kararin nasil teblig edildigini” kavradiklarim
gosteren cevaplar vermislerdir. Ornegin O1’in “Ciilus bahsisini alamayan vatandaslarin
anlayigsizliklar: ve saldirmasindan dolay: devletin dis devletlerle olan sorunlarini birakip
i¢ sorunlarla ugrasmasi... Sadrazam Defter Emini'ni ¢agirip Lala Mustafa Pasa ile olan
yazigmalar1 istiyor ve yazismalar getirildikten sonra Divan tiyeleri ile birlikte inceleyip
istisare yapiliyor... Pasa’nin asil amacinin sadrazam olmak istedigi sdyleniyor. Yemen’'deki
isyan1 bastirmay1 beceremedigi i¢in yerine Koca Sinan Pasanin gegmesi daha uygun olacagi
diistintiliiyor... Lala Mustafa Pasa gorevini 9 ay geciktirip yerine getiremedigi icin
kendisine verilen mithimmati ve Sam ve Halep hazinesinden tedarik edilen seyleri Yemen'e
tayin edilen Sinan Pasa’ya verip Sam’a geri donmdiistiir... Sadrazam oldiiriilmesi gerektigini
soyledi fakat padisah bunun yapilmamasi gerektiginde karar verdi.” seklindeki ifadesi ile;
O15 ise “...Lala Mustafa Pasa’min devletin arkasindan is cevirmesi ve yenigerilerin
ayaklanmasi... Yaptig1 yolsuzluklar: Selim Han’a anlatmay1 ve Selim’in gazabindan ona
gerekeni yapmasi kararini aliyor, Vakif arazilerini Timar diye satmasi, kagak yollarla emlak
yapmasl... GOrevinden azledilmesine, Yemen miithimmati i¢in kendisine verilen nisanla,
kagitlarla, Sam ve Halep hazinesinden tedarik olunan yiiz bin filoriyi Yemen’e yeni serdar
olarak tayin edilen Misir Beylerbeyi Sinan Pasa’ya vererek $Sam’a ddnmesine karar
verilmistir... Sultan Selim son karari veriyor.” seklindeki aciklamasiyla karar alma
stireglerini dogru acgikladiklari, stirecte kimlerin etkili oldugunu belirttikleri, oyunda ve
orijinal belgelerin transkriptinde gectigi haliyle sorulari cevapladiklar1 goriilmektedir.
Ustelik 6grencilerin tarihi olay ve sahsiyetleri kanit perspektifinde acikladiklari, ancak diger
ihtimalleri ifade etmedikleri, dordiincii diizey sinirli tarihsel empati kurduklar1 aymi
zamanda tarihi olaylari, sahsiyetleri ve mekanlar1 iliskilendirerek anlaml sekilde

agikladiklar: goriilmiistiir.

16 jkinci etkinlik ve calisma yapraklari icin; https://www.devletarsivleri.gov.tr/varliklar/hafizai%20saltanat/2.pdf
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Etkinligin igerik ve kazanim agisindan kurallara uygun oldugu, orijinal belgelerin
kanit temelli 6grenme yaklasimina gore diizenlendigi ancak 25 dakika planlanan etkinlikte
ogrencilerin daha fazla siireye ihtiya¢ duydugu godzlemlenmistir. Ozellikle orijinal
belgelerin yer almasinin 6grencileri olumlu etkiledigi, ilgilerini ¢ektigi ve etkinlikten 6nce
bir stire bu belgeleri yonlendirme olmadan inceledikleri gozlemlenmistir. Bazi 6grencilerin
transkripti oldugu halde orijinal belgeyi okumaya calistig1 goriilmiistiir. Ogrencilerin
motivasyonunu artiran bu belgeler etkinligin saglikli sekilde yiiriimesine olanak saglamis,
bu ilgiye paralel olarak diger etkinliklerden daha detayli ve dikkatli cevaplar verilmistir.

Uciincii etkinlik Osmanli icin Kibris'm ve Akdeniz’in énemini, Akdeniz’deki siyasi
dengeleri ve II. Selim doneminde Kibris’a yonelik nasil bir karar alindigin1 6grencilere
sorgulatmay1 amaclamakta olup 25 dakika planlanmig ve 10.5.4.,, 10.5.6 ve 10.5.7.
kazanimlarla iligskilendirilmis, icerik ve kazanim olarak kurallara uygun tasarlanmaistir."”
2024 Tarih Dersi Ogretim Programi'nda ise Tar.10.3.1 kodlu &grenme ciktilar1 ve siireg
bilesenleriyle iligkilidir (MEB, 2024, ss. 45-50). Etkinlikte “Kibris Rumlar1 kimden sikayet
etmektedir?” sorusuna 19 6grenci “Venedik”; “Sikayet nedenleri sizce neler olabilir?”
sorusuna 18 6grenci “Kibris'in yagmalanmas, ticaret ve ulasimin engellenmesi” cevabini
vermistir. Ogrencilerin Kibris Seferi 6ncesi olusan siyasi zemini ve aktdrlerini kavradiklari,
Akdeniz’de etkin olan ve Kibris't tehdit eden unsurlar1 oyunun etkisiyle agiklayabildikleri,
tarihi sahsiyet ve olaylar1 mekanla iliskilendirebildikleri goriilmektedir. “II. Selim Kibris'tan
Venediklilerin ayagimi neden kesmek istemektedir?” sorusuna 8 o6grenci “Akdeniz’in
giivenligi”; 5 dgrenci “Venedik'in giiciinii artirma istegi/faaliyetleri/ Ispanyollarla ittifak
kurmas1” cevabini vermistir. Ayni soruda 4 6grenci “Kibris’taki zulme sessiz kalmamak icin
yardim etme istegi”, 4 6grenci ise “Endiiliis’e yardim gotiirmek/gotiiriirken donanmayi
korumak” seklinde ifade etmistir. Ornek olarak O10 “Endiiliis’e gonderilecek bir
donanmanin Venedik ve miittefikleri tarafindan sikismasini istemiyor.” seklinde agiklarken
O3 “Ciinkii Venedikliler Kibris halkini zor durumda birakiyor ve Kibris halki II. Selim’den
yardim istiyor” demistir. O16 ise “Kibris Akdeniz hakimiyeti ideali igin kritik bir bolgedir.
Kibris tehlikede iken Akdeniz hakimiyet altina alinamazdi” seklinde agiklamistir.
Cevaplarin tamami dogru olmakla birlikte tiim cevaplar1 aymi anda verebilen 6grenci
olmamustir. Fakat 6grencilerin cogunlugunun Osmanli’nin miidahale sebeplerini kavradigi,
Kibris ve Akdeniz’in énemini oyunda gosterildigi kadariyla acgiklayabildigi goriilmiistiir.
Ayrica Osmanl i¢in Kibris'in ve Akdeniz’in 6nemini, Akdeniz’deki siyasi dengeleri ve II.
Selim doneminde Kibris’a yonelik nasil bir karar alindigini 6grencilerin etkinligin amacina
uygun olarak sorgulayabildigi ancak oyunda ele alindig1 kadariyla acikladig1 goriilmiistiir.
Tarihsel baglamsallastirma agisindan Ogrencilerin mekanimn tarihi 6nemini kavradiklari,
olaylar arasinda neden sonug iligkisi kurarken mekanin etkisini ifade edebildikleri, tarihi
sahsiyet ve olaylarla iliskilendirerek aciklayabildikleri gozlemlenmistir.

7 (¢ilincii etkinlik ve calisma yapraklari igin; https://www.devletarsivleri.gov.tr/varliklar/hafizai%20saltanat/4.pdf
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Dordiincii etkinlikte Osmanli Devleti'nde adalet sisteminin isleyisi ele alinmus,
oyundan kesitlerin izlettirilmesi tizerine 35 dakika olarak planlanmis ve 10.4.2. kazanimla
iliskilendirilmis ve kurallara uygun tasarlanmistir.!® Etkinlikte “Dava konusu olay nedir?”
sorusuna 19 ogrenci “tavuk” olay1 iizerinden usulstizliigli ve anlasmazhigr agiklayarak
dogru cevap vermistir. “Sizce kim hakli? Neden?” sorusuna 19 6grenci “Tacir’in haklh

A

oldugunu” “arzuhalcinin hikayesine atif yaparak” agiklamigtir. “Sizce dava bundan sonra
nasil devam edecek?” sorusunda “Kadmin gorevden alinmasi, Kadi ve Madam’in
oldiirtilmesi” seklinde cevaplanmistir. Bu soruda o6grencilerin diistinmekten kagindigy,
adalet sisteminin isleyisine yonelik herhangi bir sorgulamaya ya da beyin firtinasina
girmedigi gozlenmistir. “Siz kadinin verdigi karar1 (Madam’t hakli bulmasini) dogru
buluyor musunuz? Neden?” sorusuna 19 6grencinin hepsinin yine oyundaki akibeti temel
alarak “Hayir, dogru bulmuyorum” cevabini verdigi, nedenini ise aciklayamadig yalnizca
2 6grencinin “Ciinki faiz haramdir” seklinde ifade ettigi gortilmiistiir. “Kadi’nin kararimi
yanlis buluyorsaniz nasil bir argiiman (dayanakli gerekge) ileri siirerdiniz?” sorusuna 17
ogrenci cevap verememis, 2 0grenci oyundan “Tacir’in itirazim1” oldugu gibi alip “Faiz
haramdir” ciimlesini argiiman olarak sunmustur. “Sizce Sadrazam Sokullu Mehmet
Pasa’nin verdigi karar dogru mudur? Neden? sorusuna 19 6grenci “Evet dogrudur ¢iinkii
Sokullu bir sadrazam, en dogruyu o biliyordur” seklinde kabaca ayni cevap verilmis
sadrazamin yetki ve sorumluluklar ele alinmamustir. Sebep olarak sorularin video kesitiyle
smirlanmis  olmasmin olumsuz etkisi oldugu degerlendirilmektedir. “Bu davada
sadrazamin zarari nedir?” sorusuna 19 6grenci “akge kaybettigini” ifade etmis, 5 6grenci ise
Sokullu'nun madama 6deme yapmasma kizmistir. “Davanin sonucu ne olmustur?”,
“Madam nasil birisi imis?”, “Kadi1 nasil birisi imis?” sorularma tiim 6grencilerin aceleci
sekilde “iyi-kotii” gibi klasik ve diisiinme gerektirmeyen cevaplar verdigi tespit edilmistir.
Ogrencilerin olaylar1 basmakalip ifadelerle agikladiklari, klise genellemeler diizeyinde
empati kurduklar1 degerlendirilmektedir. Ayrica etkinlik 6ncesinde “Yine mi izleyecegiz?”
“Kag kere izlemistik” seklinde, etkinlik esnasindaysa “Daha bitmedi mi?” seklinde sorular
sorduklari, Ogrencilerin  sikildigi, aceleci sekilde sorular1 bitirmeye calistig:
gozlemlenmistir. Ogrencilerin bu motivasyon kaybinin sebebi etkinlikten degil, farkl
sahneler de olsa oyunun sik sik seyredilmesinden kaynaklandigi tespit edilmistir.
Arastirmacilar tarafindan, ayn1 gruba tiim etkinliklerin uygulanmasi s6z konusuysa genis
zaman aralifi secilmesinin yahut sadece bazi etkinliklerin uygulanmasimnin yahut
etkinlikleri farkli gruplara uygulamanin daha uygun olacag: degerlendirilmektedir.

Besinci etkinlikte Osmanli Devleti'nin smirlar1 ve giiclinii kavratmak amaciyla 25
dakika planlanmis, 10.5.6. ve 10.5.7. kazanimla iliskilendirilmistir.?” Etkinlik kurallarina
uygun hazirlanan ¢alisma kagidinda oyundan kesitlerin seyredilmesinin yani sira diger

etkinliklerden farkli olarak harita kullanma becerisine yonelik yonergeler eklenmistir.

18 Dérdiincu etkinlik ve calisma yapraklari icin; https://www.devletarsivleri.gov.tr/varliklar/hafizai%20saltanat/5.pdf
19 Beginci etkinlik ve calisma yapraklari icin; https://www.devletarsivleri.gov.tr/varliklar/hafizai%20saltanat/3.pdf
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“Oyunda yer alan elgilerin geldigi yerleri gosteriniz” seklindeki soruda diinya haritas:
tizerinde 19 6grenci Kibris't gosterebilirken Endiiliis igin bir 6grencinin 1spanya’y1 hizla
bulmasiyla diger 6grencilerde ayni noktayi isaret etmistir. Burada sessiz kalan 6grenciler
oldugu, birka¢ Ogrenci buldugu icin baz1 Ogrencilerinde bu isaretlemeye katildig:
gozlemlenmis, Endiiliis’iin yerine 6grencilerin ne kadar hakim oldugu tespit edilememistir.
Ace elcisinin geldigi yeri gostermeleri istendiginde 6grencilerden hi¢birinin gosteremedigi,
ogrencilerin harita tizerinde mekam aradigr gorilmistiir. Arastirmacilar yeterli siire
verdikten sonra kademeli olarak Ogrencilere destek olmus, Age'nin Sumatra Adasi
oldugunu agiklamistir. Baz1 6grenciler haritada Sumatra’y1 bulduktan sonra bulamayan
ogrenciler icin Sumatra'min Endonezya’da oldugu bilgisi verilmis, bdylece kalan
ogrencilerde mekani tespit edebilmistir. Ancak bu siirecte Ogrencilerin kademeli
yonergelerde dahi bilingli bir isaretleme yapmadigl, haritay: tarayarak mekan isimlerini

aradiklar1 gozlemlenmistir.

Etkinligin devaminda “Ogrencilerden Osmanli Devleti’nin bu dénemdeki sinirlar1 ve
etki alanin1 gostermelerini isteyiniz.” yonergesine gore hareket edilmemis, yalnizca ders
kitabinin 140. sayfasindaki 1520-1595 yillar1 aras: siyasi gelismeler-1” ve 141. sayfasindaki
“1520-1595 yillar1 arast siyasi gelismeler-2” adli haritalar {izerinden arastirmacilar
tarafindan Osmanli’'min hakimiyet alanina ve giiciine yonelik bilgi verilmistir. Bu yonergeye
uyulmamasinin nedeni 16. Yiizyila yonelik tarihi gerceklige ve harita kurallarina uyan,
resmi kurumlara ait detayli bir haritaya ulasilamamasidir. Ders kitabindaki haritalar ise
ihtiyac1 giderecek sekildedir ancak yonergede istenen donemin hakimiyet alami bu
haritalarda zaten gosterilmistir. Bu sebeple 6grencilerin gostermesi yerine arastirmacilar
tarafindan kitaptaki haritalara dikkat c¢ekilmis ve donemin hakimiyet alam1 agiklanmaistir.
Arastirmacilar “Ogrencilere boyle bir cografya ve etki alanina sahip olmanin avantaj ve
dezavantajlarini sorunuz.” Yonergesini sozlii sekilde gerceklestirmistir. Ogrencilerden
“Kanuni doneminde devletin dogal sinirlara ulastig1”, “II. Selim doneminde artik avantaj
degil dezavantajlara sahip oldugu”, “Bu kadar biiyiik alani idare etmenin zorlastig:1”
seklinde cevaplar alinmistir. Ogrencilerin detayli ve genis bir perspektiften bakmadan
etkinligi bitirmeye calistig1 gozlemlenmistir.

Altinc1 etkinlikle sarayda dinlenme ve eglenmeye, padisahin yasam tarzina, edebiyat
ve sanat ehli ile iligkilerine yonelik 6rnek sunmak amacglanmis bu sebeple 90 dakikalik
oyunun tek parca halinde izlettirilmesi ve padisah ve saray hayatinin nasil oldugunun
tartisilmasma yonelik yonerge verilmistir.?? Etkinlikte 90 dakikalik oyunun tekrar
izlettirilmesi ayn1 grupla ¢alisan arastirmacilar yahut 6gretmenler i¢in bir dezavantaj olup
ogrencilerin sikici bulmasina, ilgisini kaybetmesine neden olabilecegi diistiniildiigiinden
“Smurlar1  Dairesinde Dinlenmek ve Eglenmek” bas altina etkinlik bu sekilde

uygulanmamis, etkinlik plani ile yonergeleri degerlendirilmistir. Etkinlik yonergeleri

20 Altinci etkinlik ve ¢alisma yapraklari icin; https://www.devletarsivleri.gov.tr/varliklar/hafizai%20saltanat/6.pdf
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etkinligin amacina yonelik hazirlanmis olup yonergede II. Selim’e ait “Yasum Hicrinde”
baslikli divan siirinin simif¢a seslendirilmesi istenmistir. Etkinlik bu yoniiyle orijinal ve
farkli bir yaklasimla konuyu ele almistir ancak divan siirinin dili olduk¢a agir olup
ogrencilere en azindan transkriptinin ve giiniimiiz Tiirkgesiyle yazilmis halinin verilmesi
gerektigi diisinilmektedir. Altina etkinlikte dikkat ¢eken noktalardan biriside
iliskilendirilen kazanimlarla etkinlik arasinda dogrudan degil dolayl bir baglant: oldugu,
kazanimlara gore etkinligin gelistirilebilecegidir. 115 dakika siirmesi planlanan etkinlik
uygulanmak istendiginde aym1 Ogrenci grubuna alti etkinligin tamaminin
uygulanmamasinin yahut birinci ve altinai etkinlik arasinda dersin amacina yonelik bir

secim yapilmasimin daha uygun olacag: diisiiniilmektedir.

Etkinliklerin tamami degerlendirildiginde Ogrencilerin oyun ve etkinlikler
cercevesinde;

e 1566-1570 yillar1 arasinda gerceklesen tarihi olaylari, tarihi mekanlarla ve
sahsiyetlerle iliskilendirdikleri,

e Olaylar1 neden sonug iligkisi igerisinde agikladiklari,

e Doneme 0zgii sartlar1 kavradiklari,

o Ilgili donem &zelinde olay, mekan ve sahsiyetleri tarihsel baglama uygun sekilde
kavradiklari degerlendirilmektedir.

Etkinlikler, ele aldig1 kazanima baglh olarak bilgi ve beceriler {izerine
yapilandirilmistir. Her bir etkinlikte ilgili tarihi doneme iliskin olaylar, olgular, mekanlar
ve kisilere yonelik 6grencinin anlamasi ve kavramasi i¢in oyundan kesitlerin seyredilmesi
planlanmistir. Oyuna ait video kaydindan kesitlerle birlikte 6grencilerin tarihsel empati,
tarihsel kanit kullanma, sorgulama, yorumlama, elestirel diistinme ve mantikli ¢ikarimlarda
bulunma becerilerini gelistirmeye yonelik ac¢ik uglu sorular kullamilmistir. Boylece
ogrencilerin tarihsel bilgi ve becerilerini gelistirmeye yonelik bir alt yap1 saglanirken ayni
zamanda Ogrencilerin birden fazla duyu organina hitap edecek gorme, duyma, konusma,

yazma gibi etkinlikler ise kosulmustur.

Etkinliklerin uygulanmas: siirecinde uygulayicilar, etkinlik yonergelerine uygun
hareket ederken ayni zamanda 6grencinin seviyesine ve siirecte gosterdikleri performansa
gore miidahale ve dikte etmeden asamali olarak agiklayici ve kolaylastirici bir bigimde
rehberlik etmistir.

Etkinliklerde ele alinan kazanimlar tarih egitimi agisindan 6nemli olmakla birlikte
seyredilmesi i¢in yonergelerde belirtilen oyundan kesitlerin, kazanimlarla iligkili olmasina
dikkat edilmistir. Ayni zamanda kanit temelli 6grenme yaklasimina uygun hazirlanmis
calisma yapraklariyla 6grencilerin ilgi ve dikkatlerinin arttig1 buna paralel olarak etkinlikte
amaglanan bilgi ve becerileri kazandirmada bu c¢alisma yapraklarinin diger calisma

yapraklarina oranla daha fazla etkili oldugu tespit edilmistir.
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Ancak etkinliklerin uygulanmas: sirasindaki gozlemlere dayanarak etkinliklerde
“kim” ve “ne” sorular1 kadar “neden” ve “nasil” sorularia da yer verilmesi durumunda
ogrencilerin alana 0zgli becerileri daha fazla gelistirebilecekleri soylenebilir. Yine
etkinliklerde yer alan sorularin oyunun video kaydi yaninda 6grenciyi ders kitabina ve
farkli tarihsel kaynaklara dayanarak sorulmasinin ogrencilerin doneme iliskin daha
biitiinciil ve genis bir bakis agis1 edinmelerine faydali olacagi diisiiniilmektedir. Diger
taraftan tarih 6gretmenlerinin etkinlikleri uygularken kamit temelli yaklasima uygun
hazirlanmis cesitli materyaller ve tekniklerle (doneme ait kad: sicilleri veya diger arsiv
belgeleri, tarihi sahsiyetler igin bilgi kartlari, web 2.0 araglariyla olusturulmus bulmaca ve
bilgi yarismasi gibi etkinlikler, drama ¢alismalar:1 vb.) siireci desteklemesinin daha etkili
sonuclar doguracag1 degerlendirilmektedir.

Sonug¢

Bu calismada 10. Siuf 6grencilerinin gortislerinden ve ilgili tarih literatiiriinden
faydalanilarak Devlet Arsivleri Bagkanlig tarafindan ortaya konan Hafiza-i Saltanat tiyatro
oyunu ve etkinlikleri tarih egitimi agisindan degerlendirilmistir. Elde edilen bulgular
incelendiginde alan yazinda yapilmis onceki caligmalarla ¢cogunlukla benzer sonuglara

ulasildig1 goriilmiistiir.

Egitimde tiyatro iizerine yapilmis ilk ¢alismalardan Redington (1983, ss. 3-5)'in
arastirmasinda tiyatronun yasayarak 0grenme, empati kurma gibi unsurlara sahip oldugu
belirtilmis, Ak¢a Berk (2012b, s. 258-261) ise arastirmasinda tarihsel canlandirma araciliiyla
ogrencilerin baglama uygun tarihsel empati kurdugu, grup ici iletisimlerinin gelistigi
sonuglaria ulagmistir. Benzer sekilde bu ¢alismada da 6grencilerin cevaplarinda empatiye
yonelik burgulara rastlanmis, Ogrencilerin dénem karakterlerinin goziinden olaylar:
anladiklarina dair ipuglar1 gozlemlenmistir. Ayni zamanda Yilmaz (2004, s. 51)in
arastirmasina paralel olarak bu ¢alismada da ogrenciler, izledikleri oyunu yorumlamis ve
etkinliklerdeki sorular yardimiyla analiz etmis, diisiinerek izlemeyi ve sorgulamay:

deneyimlemistir.

Komiir ve Aksak Komiir (2016, ss. 33-34) ise tarih derslerinde dramatik ogretim
metodunu ilk kez uygulayan Harriet Finley Johnson'in tekniklerini uyguladiklar:
arastirmada Ogrencilerin tarih kaynaklarina ilgisinin artti$i ve kaynaklar1 etkin
kullandiklari, tarih bilgisine iliskin ilerleme kaydettikleri sonucuna ulagmistir. Kanit temelli
ogrenme yaklasimina gore diizenlenmis oyuna yonelik etkinliklerde, 6grencilerin orijinal
belgelere kars1 olumlu tepki verdikleri, etkinlige karsi ilgi ve motivasyonlarmin arttig1 ayni
zamanda donemin olaylarini ifade ederken kamita dayali ¢ikarimlar yaptiklar:
gozlemlenmistir. Nitekim kanit temelli 6grenme yaklasimina yonelik yapilan ¢alismalar
kanitlarla 6gretimde, 6grencilerin sorgulama, elestirel diisiinme ve yorumlama becerilerini

kullanmanin yani sira tarihe merakin arttigini, birer kiiciik tarih¢i gibi davrandiklarimi
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ortaya koymustur (Ding, 2012, s. 81; Hendry, 2007, ss. 118-120; Kabapinar, 2019, ss. 29-36;
Kabapinar ve Yabansu, 2019, ss. 126-128; Robyns, 2001, ss. 383-384; Yakel ve Torres, 2003, s.
69).

Calismada ogrenciler Kibris'in fethi ve Lala Mustafa Pasa’min azli konusunda II.
Selim’in Sokullu’nun aksine karar aldigini, yaygin gortisiin aksine II. Selim’in gerektiginde
padisahlik yetkisini kullanabildigini fark etmis, tarihi yeni ve farkli bir bakis acisiyla ele
almislardir. Bu sonuca benzer sekilde Harman, Riney-Kehrberg ve Westburg (1999, s. 528)
tiyatro araciligiyla 6grencilerin tarihi an1 yeni sekillerde diistinme firsati elde ettigini ortaya
koymuslardir. Benzer sekilde Karabag (2015, s. 15)'m okuyucu tiyatroyu ele aldig
calismasinda, tiyatronun ge¢mise ve tarihe karst yeni ve anlamh bir bakis agisi
kazandirdigimi belirtmistir.

Kisida, Goodvin ve Bowen (2020, s. 8) tarafindan yapilmuis tiyatroyla tarih 6gretimini
amagclayan arastirmada ise ogrencilerin tarihe ilgilerinin ve tarihsel empati becerilerinin
ayn1 zamanda tarihsel igerige yonelik bilgilerinin arttig1 tespit edilmistir. Bu calismada da
benzer sekilde oOgrencilerin c¢alisma yapraklarindaki orijinal metinlerle yonlendirme
olmadan uzun siire ilgilendikleri, donemin kisi ve olaylarin1 anladiklar1 yansitan baglama
uygun ifadelerde bulunduklari, doneme ait tarihi sahsiyetler, olaylar ve mekanlara yonelik

bilgilerinin arttig1 gozlemlenmistir.

Elizabeth Donemini tiyatro ile 6gretmeyi amaglayan Weber (2005, ss. 114-116) ise
literatiirdeki diger calismalarin ortaya koydugu sonuclarla birlikte 6grencilerin degisim ve
siireklilik algisinda tiyatronun faydasim ortaya koymustur. Ogrencilerin, tiyatroda yer alan
kisiler, olaylar ve mekanlar1 kapsayan tarihi donemi anlamaya ¢alistigini ifade ederek bu
anlamlandirma siirecinde ge¢mis ve bugiin karsilastirmas: yaptiklarini, degisim ve
sureklilige dair farkindalik olusturduklarini ortaya koymustur. Bu calismada da
ogrencilerin etkinlikte yer alan “Neden?” sorularina ge¢mis ve giiniimiiz karsilagtirmasi
yaparak, degisim ve siirekliligi goz ard1 etmeden, donemin sartlar1 dogrultusunda olaylar
acikladiklar: gortilmiistiir. Nitekim tarihsel empatiye dontik ipuglar: veren 6grencilerin
donemin sartlarina uygun aciklama yapabilmesi i¢in bugilin ve ge¢mis ayrimini fark
etmeleri, degisim ve stirekliligi algilamalar1 gerekmektedir.

Greene, Erickson, Watson ve Beck (2018, ss. 251-253) okul gezisi gercevesinde
tiyatroyu sahnede seyreden 6grenciler ile ayn1 konuda film izleyen 6grencilerin gelisimini
ele aldiklar1 arastirmada, tiyatro seyreden 6grencilerin film izleyen 6grencilere gore konuya
dair bilgi edinme ve kelime dagarciginda daha 6nemli bir gelisme kaydettigi sonucuna
ulagsmustir. Bu noktada 6gretim materyali olarak tiyatronun, filmlere kiyasla daha fazla
egitsel fayda saglamasi, Hafiza-i Saltanat oyununun tarih derslerinde 6gretim materyali
olarak kullanilmasinin 6nemini vurgulamaktadir. Ancak her ne kadar tiyatro oyunu olsa da
oyunun video kaydinin kullanilmasi, filmlerle arasindaki ¢izginin incelmesi anlamina
gelmektedir. Bu da Hafiza-i Saltanat oyununun video kaydmin seyredilmesinin
saglayabileceginden daha az egitsel avantaja sahip oldugunu gostermektedir.
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Benzer sekilde Brooman ve Culpin (2002) tiyatronun videosunu izlemekle oyunun
mekaninda seyredilmesinin etkilerini karsilastirmis, Greene ve digerlerinin (2018)
sonuglarina paralel sonuglar elde etmistir. Brooman ve Culpin (2002, ss. 55-56) ¢alismasinda,
video kaydinin basinin ve sonunun ayniliginin, her gosterimde farklilasan anlik tiyatro
seyrinin bilinmezligine gore 6grencide daha az merak uyandirdigini; video kaydinin aksine
miidahale edilemez olusuyla anlik tiyatro seyrinin daha fazla yogunlasma gerektirdigini
belirtmistir. Anlik tiyatro seyrinde, 6grencinin kendi bakis acisiyla, video kaydinda ise
yonetmenin bakis agisiyla gordiigiinii, kendi deneyiminin katilimi etkiledigini, daha fazla
yogunlasma ve uyaricinin dgrenmeyi olumlu etkileyecegini ifade etmistir. Onemli bir
kargilastirma yapan Brooman ve Culpin, ka¢ Ogretmenin bu sorumlulugu almak
isteyecegini, prosediir asamalarina vakit ayiracagini, kag eserin kazanimlara uygun olup bu
zahmete degecegini irdelemis, fakat yalnizca anlik video seyrinin avantajlarini agiklamakla
yetinmis ve bu engellere ¢6ziim Onerisi getirmemistir. Brooman ve Culpin’in
karsilastirmasinin sonuglarinda hem fikir olunmakla birlikte tiyatronun video kaydindan
seyredilmesi tam da bu engeller i¢in ¢oziim sunmaktadir. Ulagilabilirligi kolaylastirmasi,
zaman tasarrufu ve ekonomiklik saglamasmin yamn sira 6grenciler i¢in giivenli olusuyla
video kaydindan seyir, 6gretim materyali olarak daha fazla 6gretmenin kullanma ihtimalini
artirmakta, tiyatronun degisen kosullara ragmen egitimde sagladig1 avantajlardan
faydalanilmasini yayginlastirmaktadir. Nitekim pandemi siireci “ulasilabilirligin 6nemini”

tiim diinya i¢in hatirlatmistir.

Arsiv kaynaklarma bagl kalinarak yazilmis olan ve 1566-1570 yillar1 arasi II. Selim
Donemi'nin tarihi olaylarmmi konu edinen Hafiza-i Saltanat oyununun genel itibariyle
tarihsel gercgeklige uygun oldugu sonucuna ulasilmistir. Oyunda estetik kaygilarin
yansimastyla kurgu olay ve kisilere de yer verilmis, bu durum oyunun tiyatroya has estetik
yapisini korumastyla birlikte tarihsel canlandirma ve dramadan farkin1 korumasina olanak
saglamigstir. Diger taraftan tiyatronun yazim kurallar1 ve kurguyu anlagilir kilma gerekliligi
nedeniyle tarihsel gerceklikten uzaklagsmalar olmasimin oyunla ve etkinliklerle
iliskilendirilen kazanimlarin 6grenilmesinde engel teskil etmeyecegi, kanit temelli yaklagim
ve Ogretmen rehberligiyle c¢ozlimlenebilecegi degerlendirilmektedir. Oyuna yoOnelik
hazirlanan etkinlikler ise 6grencilerin yalnizca seyretmesi degil oyunla etkilesime girerek
siirecin bir pargas: olmalarini saglamis, oyunu ve amaglarini, oyunda ele alinan dénemin
tarihi olaylarim1 ve sahsiyetlerini zihinlerinde canlandirmalarini ve tarihsel baglam
kavramalarini  kolaylastirmistir. Divan-1 Hiimayun basta olmak tizere karar
mekanizmalarini, saray teskilatim ve protokollerini, tarihi olaylarmn birbiri ile olan
baglantisini, donem itibariyle devletin giiciinii ve devsirme sisteminin sonuglarini
ogrencilerin dogrudan tanimasma ve farkindalik olusturmasma olanak sagladig:

degerlendirilmektedir.

Gegmiste kalan ve bir baskas: tarafindan aktarilan tarih anlayisini yikabilen kanit
temelli 6grenme, Ogrencilere tarihi bugiline tasima ve tarihle dogrudan iletisim kurma

\%’j ﬁlsmmr EDUCATION 329

JOUR



Hafiza-i Saltanat tiyatro oyunu ve etkinliklerinin tarih 6gretimi acisindan deerlendirilmesi

imkani tanimaktadir. Ogrencilerin icinde yer aldig1 bu eylem hali aktif katilimi ve deneyimi
beraberinde getirirken anlamli 6grenmeler gerceklestirmesini miimkiin kilmaktadir. Kanit
niteligi tasiyan birincil kaynaklar ve oOzellikle arsiv belgeleri ise Ogrenmenin
gerceklesmesine hizmet eden somut pargalardir. @grenciler bu somut parcalarla
karsilastikca c¢oklu bakis agist kazanirken ayni zamanda onlari kullanarak elestirel
diistinme, analiz etme, sorgulama, ¢ikarimda bulunma ve yorumlama becerilerini
geli§tirmektedir Diger taraftan tiyatronun tarihi bugﬁn de yasatma ve herkes igin
sahsiyetleri ve mekanlar1 somutlastirmasina, tarihte kendinden parcalar bulmasma ve
empati kurmasina olanak saglamaktadir. Devlet Arsivleri Bagkanligi kanit temelli 6grenme
ve tarihi tiyatrolar1 bir araya getirerek bu anlamda tarih 6gretimi igin giiglii ve 6zgiin bir
alternatif tiretmistir. Arsiv belgelerine bagh olusturulan tiyatro oyunu, “ge¢miste kalan
tarihi” simdiye tasirken “kurgu ve gerceklik dengesini” de korumay1 basarmustr.

Kanit niteligi tasiyan kaynaklarin muhafazasi ve ulasilabilirliginden sorumlu
arsivlerin egitsel roliinii 6n plana ¢ikaran faaliyet ve is birlikleri diinyada her gecen giin
artarken Devlet Arsivleri Bagkanli$i'min hazirladig tiyatro oyunu ve etkinlikler bu is birligi
ve faaliyetlere yonelik onemli bir 6rnek teskil etmektedir. Bu durum oyunun 6nemini bir
kez daha o6n plana c¢lkarmakta aymi zamanda bu tiir ¢alismalara duyulan ihtiyac
vurgulamaktadir. Tarih 6gretimi icin ilk ve tek olan oyun ve etkinlik 6rneginden yola
cikarak farkli oyun ve etkinlikler gelistirilmeli, argivlerin tarih 6gretimine destek olmasini
saglayacak is birlikleri artirllmalidir. Devlet Arsivleri Bagkanlhiginin kanit temelli 6grenme
anlaminda tarih derslerine yonelik daha fazla 6gretim materyali (tiyatro, etkinlik, calisma
yapragl vb.) sunmasi ve bu amagcla tarih Ogretmenlerine yonelik c¢esitli calismalar
yapmasinin tarih 6gretimine biiyiik katki saglayacagi degerlendirilmektedir.

Katki Orami Beyana: Birinci yazar %40, ikinci yazar %30, ticiincii yazar %30 katki saglamistir.
Destek ve Tesekkiir Beyani: Bu arastirmay: desteklemek icin dis fon kullanilmamistr.

Cikar Catismasi Beyani: Yazarlar ¢ikar catismas: olmadigini beyan eder.
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