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Ozet: Bu aragtirmamn amaci, 6zel egitim uygulama okullarmin birinci kademesinde kullamlan
Mizik ve Oyun ders kitabim1 oOgretmen goriisleri dogrultusunda c¢ok boyutlu olarak
degerlendirmektir. Arastirma betimsel tarama modelinde yiriitiilmiis olup ¢alisma grubunu
20232024 egitim-6gretim yili giiz doneminde Agn ilinde gorev yapan 54 Ozel egitim
Ogretmeni olusturmaktadir. Veri toplama araci olarak igerik, dil-anlatim, dgrenme-6gretme
stireci, 6lgme-degerlendirme ve teknik tasarim boyutlarini kapsayan yapilandirilmis gortisme
formu kullanilmistir. Veriler frekans ve yiizde analizleri ile ¢oziimlenmistir. Arastirma
bulgulari, ders kitabinin 6gretmenler tarafindan genel olarak yeterli ve islevsel bir dgretim
materyali olarak degerlendirilmedigini gostermektedir. Kitabin aktif kullanim diizeyinin diisiik
oldugu, tek basina yeterli bir kaynak olarak goriilmedigi ve bireysellestirilmis egitim siireglerine

smirh katki sagladign belirlenmistir. Igeriklerin dgrencilerin bilissel diizeyine uygunlugu ve
beceri kazandirma yeterliligi yetersiz bulunurken, dil ve anlatim boyutu en belirgin sorun alani
olarak 6ne ¢ikmustir. Ogrenme alanlar agisindan Dinleme-Soyleme-Calma iinitesinin igerik, dil
ve uygulama boyutlarinda daha sorunlu oldugu; Miizikal Algr ve Bilgilenme iinitesinin ise
gorece daha dengeli ancak gelistirilmesi gereken bir yapiya sahip oldugu saptanmistir. Olgme-
degerlendirme boyutunun da o&zel egitim gereksinimlerini karsilamada yetersiz kaldig:
belirlenmistir. Sonug olarak, ders kitabinin 6zel egitim 6grencilerinin gelisimsel 6zelliklerine
uygun, esnek, uygulamaya dayali ve siire¢ temelli degerlendirmeyi destekleyen bir anlayisla
yeniden yapilandirilmas: gerekmektedir.
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GIRIS

Miizik egitimi, bireyin biligsel, duyussal ve psikomotor gelisimini destekleyen disiplinlerarast bir
Ogrenme alani olarak 6ne ¢ikmaktadir. Miizik etkinlikleri, bireyin anlama, yaraticilik ve yetenek gelisimini
yansitirken ayn1 zamanda zihinsel gelisiminin de bir gostergesi olarak kabul edilmektedir. Bu nedenle miizik,
zeka ve gelisim degerlendirmelerinde dnemli Olgiitler arasinda yer almaktadir. Miizik egitimi siirecinde elde
edilen kazanimlar, bireyin dikkat, algi, motor beceriler ve koordinasyon gibi temel gelisim alanlarinda ilerleme
saglamaktadir (Yavuzer, 2005). Bu baglamda 6zel gereksinimli bireylere yonelik Miizik egitimi, 6grencilerin
o0grenme hedeflerine ulagsmalarin1 destekleyen sistemli ve yapilandirilmig bir egitim siireci olarak
degerlendirilmektedir (Salderay, 2008; Sahin, 2015).

Miizik egitimi, 6zel egitimin dnemli ve tamamlayici bir bileseni olarak degerlendirilmektedir. Miizik
etkinlikleri, 6zel gereksinimli bireylerde basar1 duygusunu destekleyen ve onlar1 6grenme siirecine motive
eden giiglii bir aragtir. Ozellikle basari deneyimi, bireylerin kendilerini daha iyi hissetmelerine katki
saglamakta ve Ozgiiven gelisimini desteklemektedir. Gelisen 6zgiiven duygusu ise bireyin yalnizca miizik
alaninda degil, diger alanlarda da daha basarili olmasina ve bagimsiz birey olma siirecine olumlu katkilar
sunmaktadir (Artan, 2001; Diizbastilar & Eyiipoglu, 2019).

Miizik etkinlikleri, 6zel egitim &grencilerinin yeni beceriler kazanmalarmi desteklerken gelisimsel
eksikliklerinin giderilmesine de katki saglamaktadir. Bununla birlikte miizik 6grenme ve icra etme siireci,
ozellikle kiiciik yas gruplar icin disiplin, caba ve siireklilik gerektiren ¢ok yonlil bir 6grenme deneyimidir. Bu
stirecin kalic1 ve etkili olabilmesi, 6grencilerin motivasyonlarinin yiiksek tutulmasina baglidir. Bu nedenle
Ogretmenlerin, 6grencilerin basar1 duygusunu pekistiren ve 6grenmeye yonelik ilgilerini artiran etkinlikler
planlamalar biiyiik 6nem tasimaktadir (Malkog, 2022).

Yapilandirmaci yaklasim, bilginin mutlak ve degismez bir ger¢eklik olmasindan ziyade birey iizerindeki
0znel etkisine odaklanmaktadir. Bu yaklagima gore bilgi, dis diinyadan dogrudan aktarilan bir unsur degil,
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bireyin deneyimleri, inang¢lar1 ve mevcut biligsel yapilar1 dogrultusunda anlamlandirdig1 ve yeniden insa ettigi
bir siirectir. Nitekim yapilandirmacilar, bilgiyi sabit bir gerceklik olarak degil, islevsel bir varsayim olarak
degerlendirmektedir. Bu baglamda her birey, sahip oldugu yasantilar dogrultusunda bilgiyi farkli bigimlerde
yapilandirmakta ve ortaya cikan bu bilgi, bireye 6zgii bir dogruluk tasimaktadir (Schunk, 2014).
Yapilandirmaci egitim anlayis1 temelinde gelistirilen Miizik ve Oyun Dersi Ogretim Programi’nin temel
hedefi; orta ve agir diizeyde zihinsel yetersizligi bulunan bireyler ile otizm spektrum bozuklugu tanis1 almis
Ogrencilerin yasamlari boyunca kullanabilecekleri miiziksel beceriler edinmelerini saglamaktir. Bununla
birlikte program, Ogrencilerin miizik aracilifiyla iletisim kurabilmelerini, duygu ve diisiincelerini ifade
edebilmelerini ve bireysel, sosyal ile duygusal gelisimlerini desteklemeyi amaclamaktadir (Milli Egitim
Bakanligi, 2018).

Milli Egitim Bakanlig: tarafindan hazirlanan 6gretim programi dogrultusunda, daha 6nce kullanilan ders
materyallerinin yerine 2018 yilinda bir TUBITAK projesi kapsaminda yenilenen ders kitaplar1 ve 6gretmen
kilavuz kitaplan gelistirilmis ve uygulamaya sunulmustur. Ders kitaplari, yalnizca bilgi aktarimini degil; ayni
zamanda bilginin dogrulugu, degisebilirligi ve siirekliligi lizerine diisiinmeyi gerektiren bir yap1 igerisinde,
algisal, biligsel ve gorsel kazanimlarin biitlinlinii barindiran énemli 6gretim araglaridir (Demirel, 2004). Bu
baglamda Ogretim siirecinde kullanilan ders kitaplarmin hazirlanmasindaki temel amag; Ogretim
programlarinda belirlenen hedef davraniglarin kazandirilmasma hizmet eden etkinlikleri icermesi ve bu
etkinliklerin uygulanmasinda &gretmenlere rehberlik edebilecek nitelikte olmasidir (Unsal & Giines, 2002).

Ozel egitimde miizik egitiminin bireylerin biligsel, duyussal ve psikomotor gelisimlerine sagladigi katkilar
dikkate alindiginda, bu alanda kullanilan &gretim materyallerinin niteligi ve islevselligi biiyiikk 6nem
tasimaktadir. Ozellikle yapilandirmaci yaklagim dogrultusunda gelistirilen 6gretim programlari gercevesinde
hazirlanan ders kitaplariin, 6grencilerin bireysel farkliliklarini dikkate alan, 6grenmeyi destekleyen ve beceri
kazandirmaya yonelik etkinlikler icermesi beklenmektedir. Ancak ders kitaplarinin igerik, dil ve anlatim,
O0grenme-0gretme siirecleri ile d6lgme-degerlendirme boyutlarinda ne Slgiide yeterli oldugu ve uygulamada
Ogretmen ihtiyaclarini karsilayip karsilamadigi onemli bir aragtirma konusu olarak 6ne ¢ikmaktadir. Bu
baglamda, 6zel egitim uygulama okullarinda kullanilan Miizik ve Oyun ders kitaplarinin 6gretmen goriisleri
dogrultusunda degerlendirilmesi hem mevcut durumun ortaya konulmasi hem de Ogretim siirecinin
gelistirilmesine katki saglanmasi agisindan 6nemli bir gereklilik olarak goriilmektedir. Bu baglamda
aragtirmanin problem ciimlesi; “Ozel Egitim 1. Kademesinde Kullanilan Miizik ve Oyun Kitabinin Ogretmen
Gortisleri Baglaminda Cok Boyutlu Degerlendirilmesi nasildir?” biciminde olusturulmustur.

Alt Problemler

1. Ozel Egitim 1. Kademede Kullanilan Miizik ve Oyun Kitabinin Geneline iliskin Ogretmen Goriisleri
nasildir?

2. Ozel Egitim 1. Kademede Kullanilan Miizik ve Oyun Kitabmin Dinleme-Séyleme-Calma Ogrenme
Alanina Iliskin Ogretmen Gériisleri nasildir?

3. Ozel Egitim I. Kademede Kullanilan Miizik ve Oyun Kitabinin Miiziksel Algi ve Bilgilenme Ogrenme
Alanina Iliskin Ogretmen Gériisleri nasildir?

4. Ozel Egitim I. Kademede Kullanilan Miizik ve Oyun Kitabmin Geneli ile Ogrenme Alanlar1 Alt
Boyutlarina Iliskin Karsilastiriimasina Yonelik Ogretmen Goriisleri nasildir?

Arastirmanin Amaci

Bu arastirmanin amaci, 6zel egitim uygulama okullarinin birinci kademesinde kullanilan Miizik ve Oyun
ders kitaplarin1 6gretmen goriisleri dogrultusunda ¢ok boyutlu olarak degerlendirmektir. Bu kapsamda ders
kitaplart; icerik yeterliligi, 6grencilerin bilissel diizeyine uygunluk, dil ve anlatim 6zellikleri, 6grenme-6gretme
siirecine katkisi, 6l¢me-degerlendirme yapisi ve 6gretimsel islevselligi acisindan incelenmistir.

Arastirma ayrica, Dinleme-Soyleme-Calma ile Miizikal Alg1 ve Bilgilenme 6grenme alanlarina iliskin

Ogretmen goriislerini karsilastirmali olarak analiz etmeyi ve bu alanlarda ortaya ¢ikan giiglii ve zayif yonleri
belirlemeyi hedeflemektedir. Bu dogrultuda ¢aligmada, mevcut ders kitabinin 6zel egitim Ogrencilerinin
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Ogrenme gereksinimlerini ne dl¢lide karsiladigi ortaya konularak, 6gretim siirecinin daha etkili yiiriitiilmesine
katki saglayacak bulgular elde edilmesi amaglanmaktadir.

Arastirmanin Onemi

etkileyen temel unsurlardan biridir. Ozellikle miizik egitimi, 6zel gereksinimli bireylerin biligsel, duyussal ve
sosyal gelisimlerini destekleyen 6nemli bir alan olmasina ragmen, bu alanda kullanilan ders materyallerinin
yeterliligine iliskin arastirmalarin sinirh oldugu goriilmektedir. Bu baglamda, 6zel egitimde kullanilan Miizik
ve Oyun ders kitaplarinin 6gretmen goriisleri dogrultusunda degerlendirilmesi hem alan yazina katki sunmasi
hem de uygulamaya yo6nelik 6nemli veriler saglamasi agisindan 6nem tagimaktadir.

Bu arastirma, ders kitaplarinin yalnizca igerik yoniinden degil; pedagojik uygunluk, olgme-
degerlendirme ve oOgretimsel islevsellik boyutlariyla ele alinmasi bakimindan literatiirdeki benzer
caligmalardan ayrilmaktadir. Ayrica ¢alismada 6grenme alanlar1 temelinde gerceklestirilen karsilagtirmali
analizler, ders kitabinin giiclii ve gelistirilmesi gereken yonlerini daha ayrintili bigimde ortaya koymaktadir.

Aragtirmadan elde edilen bulgularin, ders kitabt hazirlayicilarina, program gelistiricilere ve
Ogretmenlere yol gosterici olmasi; 6zel egitimde miizik 6gretiminin daha etkili ve 6grenci merkezli bir yapiya
kavusturulmasina katki saglamasi beklenmektedir. Bu yoniiyle calisma hem kuramsal hem de uygulamaya
doniik agidan 6nemli bir boslugu doldurmay1 amaglamaktadir.

Smirhhiklar
Arastirma agagida belirtilen sinirhiliklar ¢ergevesinde yiiriitiilmiistiir:

e Veri toplama siirecinde, arastirmaci tarafindan gelistirilen demografik bilgi formu ile 29 maddeden
olusan yapilandirilmig gériisme formu kullanilmastr.

e (Calismanin 6rneklemini, 2023-2024 egitim-6gretim yil1 giiz doneminde Agn ili sinirlan igerisinde
bulunan Agr1 Ozel Egitim Uygulama Okulu, Patnos Ozel Egitim Uygulama Okulu ve Dogubayazit
Ozel Egitim Uygulama Merkezi’nin birinci kademesinde gorev yapan toplam 54 &zel egitim 6gretmeni
olusturmaktadir.

¢ Aragtirma kapsami, birinci kademe Miizik ve Oyun ders kitabinda yer alan “Dinleme-Soyleme-Calma”
ve “Miiziksel Algi ve Bilgilenme” {initeleri ile sinirlandirilmstir.

Ilgili Literatiir

Ozel egitim alaninda miizik egitimi, bireyin bilissel, duyussal, sosyal ve psikomotor gelisimini
destekleyen ¢ok yonlii bir egitim araci olarak ele alinmaktadir. Alan yazininda yer alan ¢aligmalar, miizigin
0zel gereksinimli bireylerin iletisim becerileri, sosyal etkilesim diizeyleri, dikkat siiregleri ve kendini ifade
etme becerileri lizerinde anlamli katkilar sagladigini ortaya koymaktadir (Eren, 2014; Varis & Hekim, 2017,
Gerrity et al., 2013; Pellitteri, 2000; Rickson & McFerran, 2007). Ozellikle miizik temelli uygulamalarin dil
gelisimi, sosyal uyum ve davranig diizenleme iizerindeki olumlu etkileri, farkli 6rneklem gruplar iizerinde
yapilan ¢aligmalarla desteklenmektedir (Pektas, 2016; Ergiil & Caydere, 2021; Cay, 2020; Pektas, Diizkantar
& Yurga, 2016). Bu baglamda miizik, 6zel egitimde yalnizca bir ders igerigi degil, ayn1 zamanda disiplinler
aras1 bir 6gretim araci olarak degerlendirilmektedir.

Bununla birlikte literatiirde dikkat ¢ceken temel bir c¢eliski bulunmaktadir. Miizigin 6zel egitimdeki
onemi kuramsal olarak gii¢clii bir bicimde kabul edilmesine ragmen, bu potansiyelin 6gretim programlari, ders
materyalleri ve uygulama siireglerine yeterli 6l¢iide yansitilamadig1 goriilmektedir. Ozellikle ders kitaplari
iizerine yapilan ¢aligmalar, mevcut materyallerin 6grencilerin gelisimsel 6zelliklerine, biligsel diizeylerine ve
bireysel farkliliklarma uygunluk agisindan ciddi eksiklikler i¢erdigini ortaya koymaktadir (Meyanci & Erol,
2025; Thompson, 2000; Park, 2025; Oztiirk, 2025a; Oztiirk, 2025b; Nikolic, Cvijetic, Minic & Vukajlovic,
2022). Ders kitaplarinin igerik yapisi, dil kullanimi, gorsel tasarimi, 6lgme-degerlendirme boyutu ve beceri
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kazandirma kapasitesi bakimindan yetersiz bulunmasi, 6zel egitimde miizik Ogretiminin en temel
sorunlarindan biri olarak 6ne ¢ikmaktadir (Meyanci & Erol, 2025; Thompson, 2000; Nikoli¢ v.d., 2022).

Bu durum yalnizca ulusal literatiire 6zgii olmayip, uluslararasi ¢alismalar da benzer sonuclar ortaya
koymaktadir. Arastirmalar, 6gretmenlerin dnemli bir kisminin mevcut ders kitaplarini yetersiz buldugunu ve
bu nedenle kendi materyallerini gelistirmek zorunda kaldigin1 gostermektedir (Nikolic v.d., 2022; Bernabé-
Villodre & Martinez-Bello, 2018). Ayrica genel egitim i¢in hazirlanmis ders kitaplarinin 6zel gereksinimli
Ogrenciler icin uygun olmadig1 ve bu 6grencilerin standart igeriklerden yeterince yararlanamadiklar1 ifade
edilmektedir (Nikolic v.d., 2022).

Ders kitaplarma yonelik elestiriler yalnizca pedagojik yetersizliklerle sinirli kalmamakta; ayni zamanda
temsil, kapsayicilik ve igerik ¢esitliligi boyutlarini da kapsamaktadir. Arastirmalar, miizik ders kitaplarinda
0zel gereksinimli bireylerin yeterince temsil edilmedigini ve igeriklerin genellikle standart 6grenci profiline
gore yapilandirildigini géstermektedir (Bernabé-Villodre & Martinez-Bello, 2018; Meyanci & Erol, 2025). Bu
durum, 6zel egitimde kullanilan materyallerin hem pedagojik hem de sosyo-kiiltiirel agidan yeniden ele
alinmasim gerektirmektedir.

Ogretmen goriislerine dayali galismalar, materyal yetersizliklerinin uygulama siireglerine dogrudan
yansidigini gostermektedir. Ozel egitim kurumlarinda gérev yapan dgretmenler; ders kitaplarinin yetersizligi,
ders saatlerinin sinirliligy, fiziki kosullarin elverissizligi ve arag-gereg eksikliklerini temel sorun alanlar1 olarak
ifade etmektedir (Karatag, 2020; Kiiyiikoglu & Bulut, 2021; Nacake1 & Dalkiran, 2016). Ayrica 6gretmenlerin
miizik dersine yonelik olumlu tutumlara sahip olmalarma ragmen, bu tutumlarin uygulamaya yeterince
yansimadig1 ve dgretim stireclerinin materyal eksiklikleri nedeniyle sinirli kaldig goriilmektedir (Diizbastilar
& Eylipoglu, 2019; Alkan & Akarsu, 2025).

Ogretmen yeterlikleri ve mesleki hazirlik diizeyi de literatiirde énemli bir yer tutmaktadir. Calismalar,
ogretmenlerin 6zel gereksinimli 6grencilerle galismaya yonelik olumlu tutumlar gelistirdiklerini, ancak bu
alanda yeterli pedagojik bilgi ve uygulama deneyimine sahip olmadiklarini ortaya koymaktadir (Diizbastilar
& Eylipoglu, 2019; Wong & Chik, 2016; VanWeelden & Whipple, 2005; Sagirkaya, 2023; Sagirkaya, 2021).
Ozellikle hizmet dncesi ve hizmet igi egitim siireglerinde 6zel egitim miizik pedagojisine yeterince yer
verilmemesi, 6gretmenlerin uygulama siirecinde kendilerini yetersiz hissetmelerine neden oldugu tespit
edilmistir (Wong & Chik, 2016; VanWeelden & Whipple, 2005).

Ebeveyn goriislerine dayali calismalar, miizigin 6zel gereksinimli bireyler {izerindeki etkisine iliskin
onemli bir perspektif sunmaktadir. Ebeveynler, miizigin ¢ocuklarinin sosyal, biligsel ve dil gelisimine 6nemli
katkilar sagladigini ifade etmekte; ancak egitim kurumlarinda miizik etkinliklerinin yeterince yer almadigini
belirtmektedir (Pektas, Diizkantar & Yurga, 2016). Ozellikle miizik 6gretmeni eksikligi ve miizik temelli
etkinliklerin sinirh olmasi, miizigin egitimdeki potansiyelinin yeterince kullanilmadigim gostermektedir.

Ozel gereksinimli bireylerin belirli gruplarma odaklanan galigmalar, miizik egitiminin etkisini daha
somut bigimde ortaya koymaktadir. Ozellikle otizm spektrum bozuklugu olan bireyler iizerinde yapilan
arastirmalar, miizigin iletisim becerileri, dil gelisimi ve sosyal etkilesim {izerinde 6nemli katkilar sagladigim
gostermektedir (Pektas, 2016; Ergill & Caydere, 2021). Bunun yam sira miizik yetenegine sahip &zel
gereksinimli bireylerin de uygun egitim ortamlart saglandiginda miizik alaninda Onemli gelisim
gosterebildikleri belirtilmektedir (Aytemur & Sipahi, 2022).

Kaynastirma ve kapsayici egitim baglamindaki caligmalar, 6gretim yaklasimlarimin 6nemine dikkat
cekmektedir. Orff ve Dalcroze gibi ¢oklu duyusal yaklasimlarin, 6zel gereksinimli &grencilerin miizik
egitimine katilimini artirdig1 ve 6grenmeyi daha erisilebilir héle getirdigi ifade edilmektedir (Eren, 2012;
Sutela, Juntunen & Ojala, 2016). Bu durum, dgretim siirecinde yalnizca igerik degil, kullanilan pedagojik
yaklasimin da belirleyici oldugunu gdstermektedir.

Son yillarda literatiirde 6ne cikan bir diger yonelim, farklilastirilmig 6gretim ve evrensel dgrenme
tasarim1 (UDL) yaklasgimlaridir. Bu yaklasimlar, 6grencilerin bireysel farkliliklarmi dikkate alan esnek
ogrenme ortamlari olusturmay1 hedeflemektedir. Ozellikle dijital araglarin kullanimiyla gelistirilen gretim
materyallerinin, 6zel gereksinimli 6grencilerin 6grenme siireclerini desteklemede etkili oldugu belirtilmektedir
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(Park, 2025; Roman, Collins & Son, 2024; Akinci, 2018). Bu baglamda dijital ve etkilesimli materyaller,
mevcut ders kitaplarinin yetersizliklerini gidermeye yonelik 6nemli bir alternatif olarak degerlendirilmektedir.

Alan yazin incelendiginde, miizik egitiminin 6zel gereksinimli bireylerin gelisimi {izerindeki olumlu
etkilerinin giicli bicimde ortaya konuldugu goriilmektedir. Bununla birlikte bu potansiyelin dgretim
programlar1 ve ders materyallerine yeterli diizeyde yansitilamadigi da dikkat cekmektedir. Ozellikle ders
kitaplarina yonelik c¢aligsmalar, mevcut materyallerin &grencilerin biligsel diizeylerine uygunluk, igerik
yapilandirmasi, dil kullanimi ve 6lgme-degerlendirme siirecleri agisindan 6nemli eksiklikler igerdigini ortaya
koymaktadir. Bu durum, 6zel egitimde kullanilan miizik ders kitaplarinin 6gretim siirecine ne dl¢iide katki
sagladigi ve Ogretmenler tarafindan nasil degerlendirildigi sorusunu giindeme getirmektedir. Nitekim
Ogretmen gorisleri, ders kitaplarinin uygulamadaki islevselligini ortaya koyan en énemli veri kaynaklarindan
biri olarak kabul edilmektedir. Literatiirde miizik egitimi ve 6zel egitim baglaminda ¢ok sayida caligma
bulunmasina ragmen, 6zel egitim uygulama okullarinda kullanilan “Miizik ve Oyun” ders kitaplarmin
Ogretmen goriisleri dogrultusunda ¢ok boyutlu olarak incelendigi ¢aligmalarin sinirli oldugu goriilmektedir.
Bu durum, mevcut arastirmanin literatiirde onemli bir boslugu doldurabilecegini gostermektedir.

YONTEM

Arastirma Modeli

Aragtirma, mevcut durumu oldugu sekliyle ortaya koymay1 amaglayan betimsel tarama modeli temel
aliarak sistematik bir ¢cergevede yapilandirilmigtir. Bu dogrultuda ¢alisma, herhangi bir degiskene miidahale
etmeksizin, var olan durumu nesnel veriler {izerinden tanimlamayi ve yorumlamayi hedeflemektedir.
Caligmanin odagini olusturan 6zel egitim 6gretmenlerinin goriislerinin incelenmesi, mevcut uygulamalarin ve
stireclerin degerlendirilmesine ydnelik bir durum tespiti niteligi tasidigindan arastirma betimsel bir 6zellik
gostermektedir. Betimsel arastirmalar; bireyleri, gruplar ya da okul gibi fiziksel ortamlar1 konu alarak bu
yapilarin sahip oldugu 6zellikleri (yetenek, tercih, tutum ve davranis gibi) sistematik bir bicimde inceleyen
aragtirma tilirleridir. Bu arastirma yaklagiminda amag, herhangi bir degisken {izerinde miidahalede
bulunmaktan ziyade, var olan durumu oldugu sekliyle tanimlamak, analiz etmek ve yorumlamaktir. Bu
dogrultuda betimsel ¢alismalar, elde edilen verileri diizenli ve anlamli bir biitiin hiline getirerek mevcut
durumun giiclii ve zayif yonlerini ortaya koymaya, benzer arastirmalarla karsilastirma imk&ni sunmaya ve
ileride yapilacak ¢aligmalar i¢in bir temel olusturmaya katki saglar. Bu yoniiyle betimsel tarama modeli,
arastirma konusu olan olgunun kapsamli, ¢ok boyutlu ve nesnel bir sekilde ele alinmasina olanak tanimaktadir
(Biiytikoztiirk, Kilig-Cakmak, Akgiin, Karadeniz & Demirel, 2015).

Calisma Grubu

Aragtirmanin c¢alisma grubunu, 2023-2024 egitim-6gretim yili giiz doneminde Agr ili smirlar
icerisinde bulunan {i¢ 6zel egitim uygulama okulunun birinci kademesinde (1., 2., 3. ve 4. siiflar) gérev yapan
toplam 54 6zel egitim 6gretmeni olusturmaktadir. Katilimeilarin cinsiyet dagilimi dengeli olup 27’si kadin,
27’si erkektir. Yas dagilimina bakildiginda 6gretmenlerin biiylik cogunlugunun 26-30 yas araliginda (n=35)
yer aldig1; bunun yani sira 21-25 yas araliginda 12, 31-35 yas araliginda 2, 3640 yas araliginda 3 ve 41-45
yas araliginda 2 6gretmenin bulundugu goriilmektedir.

Mesleki deneyim agisindan katilimeilarin dnemli bir kisminin 1-5 yil aras1 kideme sahip oldugu (n=46),
daha az sayida 6gretmenin 610 y1l (n=6) ve 11-20 yil (n=2) deneyime sahip oldugu belirlenmistir. Benzer
sekilde, ogretmenlerin Milli Egitim Bakanligi biinyesindeki hizmet siirelerinin de biiyiik ol¢iide 1-5 yil
araliginda yogunlastigi (n=51) dikkat ¢cekmektedir.

Gorev yaptiklari siif diizeylerine gore dagilim incelendiginde 6gretmenlerin 14’{iniin 1. sinifta, 9’unun
2. smifta, 15’inin 3. sinifta ve 16’sin1n 4. sinifta gorev aldig1 goriilmektedir. Ayrica katilimeilarin 21’inin orta-
agir diizeyde zihinsel yetersizligi bulunan Ogrencilerle, 33’{inlin ise otizm spektrum bozuklugu olan
ogrencilerle caligtiklar1 tespit edilmistir. Bu bulgular, ¢aligma grubunun hem demografik hem de mesleki
ozellikler agisindan ¢esitlilik gosterdigini ortaya koymaktadir.
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Veri Toplama Araci

Aragtirmada veri toplama arac1 olarak, 6zel egitim uygulama okullarinin birinci kademesinde (1., 2., 3.
ve 4. siniflar) gorev yapan 0gretmenlerin Miizik ve Oyun dersi ana kaynak ders kitabina iligkin goriislerini
belirlemek amaciyla aragtirmaci tarafindan gelistirilen yapilandirilmis goriisme formu kullamlmistir. Bu
dogrultuda hazirlanan form, Ogretmenlerin ders kitabina yonelik degerlendirmelerini sistematik ve
karsilagtirilabilir bir bigimde ortaya koymayr hedeflemektedir. Yapilandirilmig goriismeler; arastirmaci
tarafindan 6nceden belirlenmis, belirli bir sira ve ¢ergeve igerisinde sunulan soru ya da dnermeler araciligiyla
yiiriitiilen ve katilimcilarin bu ifadelere sunulan secenekler {izerinden yanit verdigi bir veri toplama teknigidir.
Bu yontem, verilerin standart bir bicimde toplanmasina olanak saglarken, elde edilen bilgilerin analiz
edilmesini kolaylastirmakta ve arastirma siirecine nesnellik kazandirmaktadir. Ayrica yapilandirilmig
gorlismeler, verilerin kisa siirede elde edilmesine ve diizenli bir sekilde islenmesine imkan tanimasi
bakimindan da arastirmaciya 6nemli avantajlar sunmaktadir (Biiylikoztiirk vd., 2015).

2021 yilinda giincellenerek yiirtirliige giren Milli Egitim Bakanlig1 Ders Kitaplarn ve Egitim Araglar
Yonetmeligi’'nde ders kitabi; herhangi bir 6gretim programinin igerigi dogrultusunda hazirlanmis, 6rgiin ve
yaygm egitim kurumlarinda kullanilmak iizere Talim ve Terbiye Kurulu tarafindan uygunlugu onaylanan,
basili ya da dijital ortamda sunulan kitaplar ile bunlara ait ek materyaller veya model prototipler olarak
tamimlanmaktadir (MEB, 2021). Ayrica Milli Egitim Bakanligi’min 2597 sayili Tebligler Dergisi’nde
yayimlanan “Ders Kitaplar1 ve Egitim Araglarinin Incelenmesi ve Degerlendirilmesine Iliskin Y&nerge”
kapsaminda, ders kitaplarinin hazirlanma siirecinde belirli bagliklar altinda toplanan Slgiitlere uygun hareket
edilmesi gerektigi vurgulanmistir. Bu dogrultuda, ders kitab1 hazirlama siirecinde dikkate alinmasi gereken
temel ilkeler, ilgili bagliklar altinda ayrintili bicimde ortaya konulmustur. Bunlar:

1) Icerik,
2) Dil, Anlatim ve Uslup,
3) Ogrenme, Ogretme ve Olgme-Degerlendirme,

4) Teknik, Tasarim ve Diizenleme (MEB, 2007).

Gorlisme formunun hazirlanmas1 ve gelistirilmesi siirecinde, Milli Egitim Bakanligi tarafindan
yayimlanan 2597 sayili Tebligler Dergisi’nde yer alan ders kitaplarina iligkin dlgiitler temel alinmistir. S6z
konusu dergide, ders kitaplarinin nitelikleri ve hazirlanma siirecine yonelik belirlenen kriterler arastirmact
tarafindan ayrintih bigimde incelenmis; bu kriterler dogrultusunda ifadeler yeniden diizenlenerek taslak form
maddeleri olusturulmustur. Hazirlanan taslak form, kapsam ve ifade agisindan degerlendirilmek iizere miizik
egitimi ve program gelistirme alanlarinda uzmanlig1 bulunan bir 6gretim elemaninin goriisiine sunulmustur.
Uzman goriisleri dogrultusunda gerekli diizenlemeler yapilarak form maddeleri yeniden gdzden gegirilmistir.
Bu siire¢ sonucunda, goriigme formunun kapsam gegerliligi saglanmistir.

Gelistirilen goriigme formunun giivenirligini belirlemek amaciyla, birinci kademede goérev yapan 10
0zel egitim 6gretmeni ile pilot uygulama gerceklestirilmistir. Pilot uygulamadan elde edilen veriler iizerinde
i¢ tutarliligin belirlenmesinde yaygin olarak kullanilan Cronbach Alpha giivenirlik katsayis1 hesaplanmistir.
S6z konusu katsayi, 6lgme aracinda yer alan maddelerin birbirleriyle ne 6l¢iide tutarli ve homojen bir yap1
olusturdugunu ortaya koyan 6nemli bir gostergedir (Biiyiikoztiirk vd., 2015; Tavsancil, 2018). Genel kabul
goren yaklagima gore bu katsaymin 0,70 ile 1,00 arasinda deger almasi, 6l¢me aracinin giivenilirligine isaret
etmekte; degerin 1,00’e yaklasmasi ise gilivenirligin arttifin1 gostermektedir. Yapilan analiz sonucunda
gorlisme formuna ait Cronbach a katsayist 0,835 olarak hesaplanmigtir. Bu siirecte, 6lgme aracinin ig
tutarliligini olumsuz etkiledigi degerlendirilen iic madde formdan ¢ikarilmis ve nihai hali olusturulmustur.
Elde edilen bu deger dogrultusunda goriisme formunun giivenilir bir 6lgme araci oldugu sonucuna ulagilmistir.

Son hali verilen gériisme formu ii¢ ana béliimden olusmaktadir: 11k béliimde katilimeilari yas, cinsiyet,
gorev yeri, siif diizeyi ve mesleki deneyim gibi bilgilerini iceren demografik veri formu yer almaktadir. ikinci
boliimde Miizik ve Oyun ders kitabinin genel degerlendirilmesine yonelik 12 madde, iiglincii bdliimde
“Dinleme-Soyleme-Calma” 6grenme alanina iliskin 8 madde ve son bolimde ise “Miiziksel Algi ve
Bilgilenme” 6grenme alanma yonelik 9 madde bulunmaktadir. Bu yapi, 6gretmen goriislerinin farkl
boyutlarda sistematik bir sekilde incelenmesine olanak saglamaktadir.
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Aragtirma verileri, 2023-2024 egitim-ogretim yili gliz doneminde, 24-27 Ekim tarihleri arasinda
toplanmistir. Veri toplama siirecinde, Agr1 ili siirlari igerisinde yer alan Agr1 Ozel Egitim Uygulama Okulu,
Patnos Ozel Egitim Uygulama Okulu ve Dogubayazit Ozel Egitim Uygulama Merkezi’nde gérev yapan toplam
54 birinci kademe 6zel egitim 6gretmenine arastirmacilar tarafindan hazirlanan goériisme formu uygulanmustir.

Elde edilen verilerin analizinde SPSS Statistics 22.0 paket programindan yararlanilmistir. Bu kapsamda,
ogretmenlerin goriigme formunda yer alan maddelere verdikleri “Evet”, “Kismen” ve “Hayir” yanitlariin
frekans ve yiizde degerleri hesaplanarak degerlendirilmistir. Ayrica formda olumsuz ifadeyle diizenlenmis
maddeler belirlenmis, katilimc1 yanitlarinin saglikli ve tutarli bicimde yorumlanabilmesi amaciyla bu
maddelere yonelik yeniden kodlama (recode) islemi gerceklestirilmistir. Bu siireg, verilerin analizinde daha
dogru ve anlamli sonuglara ulasilmasina katki saglamistir.

Veri Toplama Siireci

Bu arastirmada bilimsel etik ilkeler gozetilmis ve gerekli tiim izinler alinmigtir. Caligmanin sozlii bildiri
olarak hazirlandig1 agsamada, etik izin kapsaminda Agr1 Valiligi onay1 ile Agri I Milli Egitim Midiirligi
Arastirma ve Uygulama izin Komisyonu’ndan 24.10.2023 tarihli ve E-78971437-20-87877417 sayili izin
belgesi temin edilmistir.

) Aragtirmanin makale siirecine doniistiiriilmesi asamasinda ise etik kurul izni kapsaminda Gazi
Universitesi Rektorliigi Etik Komisyonu’ndan 30.07.2024 tarihli ve E-77082166-604.01-1011915 sayili belge
almmustir. Bu dogrultuda ¢alisma, tiim asamalarinda etik kurallara uygun bigimde yiiriitiilmiistiir.

BULGULAR

Bu bolimde, arastima kapsaminda 6zel egitim uygulama okullarinda goérev yapan Ozel egitim
ogretmenlerinin Miizik ve Oyun ders kitabina iligkin goriisleri {i¢ ana baslik altinda sunulmustur. Bulgularin
daha sistematik bigimde degerlendirilebilmesi amaciyla her baslik altinda yer alan veriler; kullanilabilirlik ve
iglevsellik, igerik, dil/anlatim, 6l¢gme-degerlendirme ile teknik tasarim ve diizenleme boyutlar1 gercevesinde
ele alinmistir. Bu sekilde; maddelerin frekans ve yiizdelerinin yaninda bu maddelerin birlikte ortaya koydugu
genel egilim de goriiniir hale getirilmistir.

Ozel Egitim 1. Kademede Kullamlan Miizik ve Oyun Kitabmin Geneline iliskin Ogretmen Gériislerine
Yonelik Bulgu ve Yorumlar

Ozel egitim 6gretmenlerinin Miizik ve Oyun ders kitabinin geneline iliskin gériisleri, boyutlara gore
baskin egilim ve kritik gostergeler Tablo 1, 2, 3’te sunulmaktadir.

Tablo 1.

Osretmenlerin Miizik ve Oyun Kitabimn Geneline Iligkin Goriisleri

Sorular Evet Kismen Hayir
f % f % f %
1. Milli Egitim Bakanlig1 tarafindan tahsis edilen
Miizik ve Oyun ders kitabint aktif olarak kullantyor 8 14,8 22 40,7 24 44,4
musunuz?
2. Miizik ve Oyun dersinde Milli Egitim Bakanlig:
tarafindan tahsis edilen ders kitabi haricinde baska 18 33,3 10 18,5 26 48,1

kaynak kitap kullaniyor musunuz?

3. Ogrenciler icin BEP hazirlarken Miizik ve Oyun
ders kitabindan faydalaniyor musunuz?

12 22,2 21 38,9 21 38,9

4. Miizik ve Oyun ders kitabinin dgrencilerin yaslari

dikkate alinarak hazirlandigini diisiiniiyor musunuz? 8 14.8 24 444 2 40.7
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Tablo 1 (Devam)

Sorular Evet Kismen Hayir
f % f % f %
5. Miizik ve Oyun ders kitabinin 6grencilerin biligsel
seviyesine uygun sekilde hazirlandigint diistiniiyor 7 13,0 20 37,0 27 50,0
musunuz?
6. Miizik ve Oyun ders kitabinin igerik olarak yeterli 9 16,7 19 352 2 48.1

oldugunu diisliniiyor musunuz?

7. Miizik ve Oyun ders kitabinin dersin tek ana
kaynag1 olacak kadar yeterli bir materyal oldugunu 3 5,6 10 18,5 41 75,9
diisiiniiyor musunuz?

8. Miizik ve Oyun ders kitabinda kullanilan 6geler

(resimler, alistirmalar vb.) dgrencilerin kitabr verimli 8 14,8 27 50,0 19 35,2
kullanasina uygun mudur?

9. Miizik ve Oyun ders kitabindaki igeriklerin Milli
Egitim Bakanlig1 tarafindan belirlenen temel becerileri
ve alt becerileri kazandiracak sekilde hazirlandigini
diisiiniiyor musunuz?

10. Miizik ve Oyun ders kitabindaki igeriklerin
degerlendirilme agamas1 6grencilerin bedensel-biligsel
durumlart g6z 6niine alinarak 6lgme ve degerlendirme 4 7,4 22 40,7 28 51,9
ilke-tekniklerine uygun hazirlandigimi  diistiniiyor
musunuz?

11. Miizik ve Oyun ders kitabinda yer alan konularin
ogrencilerin  kavrayabilecekleri  sekilde basitten
bilesige sistematik bir yapida oldugunu diistiniiyor
musunuz?

12. Miizik ve Oyun ders kitabinin o6zel egitim
ogrencilerinin biligsel gelisimleri i¢in yararl ve yeterli 3 5,6 21 38,9 30 55,6
bir ara¢ oldugunu diisiiniiyor musunuz?

6 11,1 21 38,9 27 50,0

9 16,7 28 51,9 17 31,5

Tablo 1 genel olarak incelendiginde, dgretmenlerin ders kitabina iliskin goriislerinin biiyilik 6l¢iide
olumsuz ya da sinirh diizeyde olumlu oldugu gériilmektedir. Ozellikle kitabin aktif kullanimina iliskin bulgular
dikkat cekicidir. Katilimcilarin yalnizca %14,8°1 kitab1 aktif olarak kullandiginmi belirtirken, %44,4°1 kitab1
kullanmadigini, %40,7’si ise ancak kismen kullandigini ifade etmistir. Bu durum, kitabin 6gretim siirecinde
dogrudan basvurulan temel bir materyal niteligi tasimadigin1 gostermektedir. Ayni dogrultuda, kitabin dersin
tek ana kaynagi olacak kadar yeterli bulunmamasi (%75,9 “hayir”), kitabin islevselliginin 6gretmen goziinde
oldukga smirli kaldigim ortaya koymaktadir. Ogretmenlerin yaklasik iigte ikisinin BEP hazirlama siirecinde
kitaptan ya hi¢ yararlanmamas1 ya da ancak kismen yararlanmasi da kitabin bireysellestirilmis 0gretim
planlamas1 bakimindan gii¢lii bir destek sunamadigini diistindiirmektedir.

Icerik boyutunda elde edilen bulgular da benzer bi¢cimde elestirel bir tablo ortaya koymaktadir.
Ogretmenlerin yaris1 (%50) kitabin 8grencilerin bilissel seviyesine uygun hazirlanmadigini belirtmis; buna cok
yakin oranlarda igerik yeterliligi (%48,1 “hayir”) ve hedeflenen temel beceri ile alt becerileri kazandirma
yeterliligi (%50 “hayir”) olumsuz degerlendirilmistir. Buna karsilik “kismen” seceneginin de yliksek oranlara
sahip olmasi, kitabin tamamen kullamissiz goriilmedigini; ancak oOzel egitim Ogrencilerinin gelisimsel
ozellikleri, hazirbulunugluk diizeyleri ve dersin 6zgiil amaglar1 dikkate alindiginda beklentileri karsilayacak
biitiinliikli  bir yap1 sunamadigimi gostermektedir. Bagka bir ifadeyle, Ogretmenler kitabr tiimden
reddetmemekte; fakat yeterli, giivenilir ve tek bagina kullanilabilir bir &gretim materyali olarak da
gérmemektedir.

Kitabimn 6lgme-degerlendirme boyutu bulgularin en zayif alanlarindan biri olarak 6ne ¢ikmaktadir.
Ogretmenlerin %51,9’u kitapta yer alan degerlendirme asamalarmin dgrencilerin bedensel ve bilissel
durumlan dikkate alinarak hazirlanmadigin ifade etmistir. Bu sonug, kitabin yalnizca igerik sunumunda degil,
O6grenmenin kontrolii ve kazanimlarin izlenmesinde de 6gretmen beklentilerini yeterince karsilayamadigini
gostermektedir. Ozel egitim baglaminda 6lgme-degerlendirmenin dgrencinin bireysel 6zelliklerini, siirece
dayal1 gelisimini ve islevsel performansini dikkate almasi beklenirken; ilgili bulgular, mevcut kitabin bu
ihtiyaglara tam olarak yanit veremedigine isaret etmektedir.
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Buna karsilik teknik tasarim ve diizenlemeye iliskin maddelerde gorece daha 1limli bir goriiniim s6z
konusudur. Kitapta yer alan resim, alistirma ve benzeri 6gelerin 6grencilerin kitab1 verimli kullanmasina
uygunlugu konusunda 6gretmenlerin yarisi (%50) “kismen” yanitin1 vermistir. Benzer sekilde konularin
basitten karmasiga dogru sistematik bir yapi izledigine iliskin goriislerde de “kismen” secenegi (%51,9) 6ne
cikmaktadir. Bu durum, kitabin yapisal diizenleme agisindan tamamen yetersiz bulunmadigimi, ancak bu
diizenlemenin Ogretimsel islevselligi tek bagina garanti etmedigini gdostermektedir. Nitekim teknik ya da
yiizeysel diizenlemede gorece kabul edilebilir goriilen yonler, icerik, dil ve degerlendirme alanlarindaki
zayifliklar telafi edememektedir.

Tablo 2.

Ders Kitabinin Genelinin Boyutlara Goére Baskin Egilimi

Boyut Baskin Egilim Dayandig1 Maddeler
Kullanilabilirlik/Islevsellik Olumsuz 1,3,7
Icerik Olumsuz 4,5,6,9,12
Olgme-Degerlendirme Olumsuz 10
Teknik Tasarim/Diizenleme Kismen Olumlu 8,11

Tablo 2, Tablo 1’de yer alan bulgularin alt boyutlar diizeyinde 6zetlenmis goriiniimiinii sunmaktadir.
Buna gore ders kitabinin en problemli yonleri kullanilabilirlik/islevsellik, igerik ve dlgme-degerlendirme
alanlarinda toplanmaktadir. Teknik tasarim ve diizenleme boyutunda ise dogrudan olumlu bir goriiniimden
ziyade, “kismen yeterli” olarak nitelenebilecek bir tablo s6z konusudur. Dolayisiyla kitabin genelinde
Ogretmen goriisleri, ylizeysel diizenlemelerden ¢ok 6gretimsel niteligin sorgulandigin1 géstermektedir. Bu
sonug, kitabin 0gretmen tarafindan yalmizca “var olan bir materyal” olarak degil, aym1 zamanda “dersi
tagtyabilecek bir 6gretim arac1” olarak degerlendirildiginde yetersiz bulundugunu diisiindiirmektedir.

Tablo 3.

Ders Kitabimin Geneline Iligkin Se¢ilmis Kritik Gostergeler

Gosterge Evet (%) Kismen (%) Hayir (%)
Aktif kullanim 14,8 40,7 44 4
Tek kaynak olarak yeterlilik 5,6 18,5 75,9
Biligsel seviyeye uygunluk 13,0 37,0 50,0
Beceri kazandirma yeterliligi 11,1 38,9 50,0
Olgme-degerlendirme uygunlugu 7,4 40,7 51,9
Biligsel gelisime katki 5,6 38,9 55,6

Tablo 3’te kitapla ilgili en belirleyici goriilen gostergeler bir araya getirildiginde, 6zellikle 6gretimsel
yeterlilik acisindan belirgin bir zayiflik ortaya ¢ikmaktadir. Aktif kullanim oraninin diisiikliigi ile tek kaynak
olarak yeterlilik algisinin ¢ok diisiik olusu birlikte degerlendirildiginde, Ogretmenlerin kitab1 pratikte
vazgecilmez ya da merkezi bir ara¢ olarak gormedikleri anlagilmaktadir. Aym sekilde biligsel seviyeye
uygunluk, beceri kazandirma yeterliligi ve bilissel gelisime katki gibi dogrudan 6gretim etkililigini ilgilendiren
gostergelerde “hayir” oranlarinin yiiksek seyretmesi, kitabin dersin amaglarina ulasmada sinirli kaldigini
diisiindiirmektedir. Bu nedenle genel bulgular, kitabin yalmizca kullanim sikligi bakimindan degil, aym
zamanda pedagojik islevi bakimindan da sorgulandigimi géstermektedir.

Ozel Egitim 1. Kademede Kullanilan Miizik ve Oyun Kitabimin Dinleme-Soyleme-Calma Ogrenme
Alanina iliskin Ogretmen Gériislerine Yénelik Bulgu ve Yorumlar

Ozel egitim dgretmenlerinin Miizik ve Oyun ders kitabmin Dinleme-Soyleme-Calma dgrenme alanina
iligkin gortsleri, boyutlara gore baskin egilim ve kritik gostergeler Tablo 4, 5, 6’da yer almaktadir.
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Tablo 4.

Ogretmenlerin Dinleme-Soyleme-Calma Ogrenme Alanina Iliskin Goriisleri

Evet Kismen Hayir
Sorular
f % f % f %
13. “Dinleme — Sdyleme — Calma” iinitesindeki
iceriklerin siif seviyesi i¢in uygun oldugunu diisiiniiyor 4 7,4 22 40,7 28 51,9
musunuz?
14. “Dinleme — S0yleme — Calma” tinitesinde kullanilan 6 1.1 16 20,6 3 59.3

konu anlatimlarini yeterli buluyor musunuz?

15. “Dinleme — Séyleme — Calma” {initesinde kullanilan

dilin ogrencilerin seviyesi i¢in uygun oldugunu 5 9,3 18 33,3 31 57,4
diisiiniiyor musunuz?

16. “Dinleme — Séyleme — Calma” {initesinde kullanilan

ogelerin ve dilin somut bir yapida oldugunu diisiiniiyor 10 18,5 23 42,6 21 38.9
musunuz?

17. “Dinleme — Sdyleme — Calma” iinitesindeki

konularin hazirlanisinda temel becerileri ve alt becerileri 26 48,1 21 38,9 7 13,0
kazandirmada yetersiz oldugunu diisiiniiyor musunuz? *

18. “Dinleme — Sdyleme — Calma” iinitesindeki

konularin  degerlendirilme  asamasi  &grencilerin

durumlart g6z oniine alinarak, 6lgme ve degerlendirme 4 7,4 29 53,7 21 38,9
ilke ve tekniklerine uygun hazirlandigimi disiintiyor

musunuz?

19. “Dinleme — Soyleme — Calma” iinitesindeki konular
performans degerlendirme, gozlem formu gibi siireg

N . > L S 4 7,4 27 50,0 23 42,6
degerlendirme asamalarina izin verdigini diisiiniiyor
musunuz?
20. “Dinleme — Sdyleme — Calma” iinitesinde yer alan
konularin  &grencilerin  kavrayabilecekleri  sekilde 15 27.8 29 537 10 18,5

basitten karmasiga giden sistematik bir yap1 olugturmada
yetersiz diigiinliyor musunuz? *
* Bu maddeler olumsuz ifade barindirdig1 i¢in yorumlama yapilirken ters anlam dikkate alinmistir.

Tablo 4 incelendiginde, Dinleme-Soyleme-Calma 6grenme alaninin kitabin en ¢ok elestirilen
béliimlerinden biri oldugu gériilmektedir. Ozellikle icerik boyutunda dgretmen gériisleri belirgin bigimde
olumsuzdur. Katilimcilarin %51,9’u tinitedeki igeriklerin sinif seviyesi i¢in uygun olmadigimni, %59,3’i ise
konu anlatimlarim yeterli bulmadigini ifade etmistir. Bu durum, {initenin yalnizca nicelik bakimindan degil,
icerik diizenlenisi ve pedagojik aktarim bi¢imi bakimindan da sorunlu algilandigini gostermektedir. Dinleme,
sOyleme ve ¢alma gibi dogrudan uygulama gerektiren ve 6grencinin bireysel performansina dayali gelisebilen
bir 6grenme alaninda, iceriklerin sinif seviyesine uygun bi¢imde yapilandirilamamis olmasi, 6gretmenlerin bu

Dil ve anlatim boyutunda da benzer bir yetersizlik algis1 s6z konusudur. Ogretmenlerin %57,4’ii iinitede
kullanilan dilin 6grencilerin seviyesine uygun olmadigini belirtmistir. Buna ek olarak, dilin ve kullanilan
Ogelerin somut yapida olup olmadigina iliskin maddede “kismen” (%42,6) ve “hayir” (%38,9) segeneklerinin
birlikte yogunlagmasi, iinitenin 6zel egitim Ogrencileri agisindan gerekli olan aciklik, dogrudanlik ve
somutlastirma diizeyini yeterince karsilayamadigini diislindiirmektedir. Bu bulgu 6nemlidir; ¢iink{i Dinleme-
Soyleme-Calma 6grenme alani, soyut miiziksel kavramlardan ¢ok davranigsa doniik ve isitsel-devinimsel
ogrenmelere dayandigi icin, kullanilan dilin anlagilir ve somut olmasi beklenmektedir.

Bu iinitenin hedef becerileri kazandirma yeterliligine iliskin bulgular da dikkat ¢ekicidir. Olumsuz
ifadeli 17. maddede 6gretmenlerin %48,1°1 “evet” yanit1 vermistir; bu da 6gretmenlerin dnemli bir boliimiiniin
iinitedeki konulari, temel becerileri ve alt becerileri kazandirma bakimindan yetersiz gordiigiinii
gostermektedir. %38,9’luk “kismen” oran1 da dikkate alindiginda, tinitenin beceri kazandirma giictine iliskin

genel kanaatin gii¢lii bir olumlu kabulden uzak oldugu anlagilmaktadir. Bu durum, ders kitabinin program
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hedefleriyle iligkili goriinmesine karsin, sinif i¢i isleniste bu hedefleri somut ve islevsel bigimde
desteklemedigine isaret etmektedir.

Olgme-degerlendirme boyutunda &gretmenlerin  en cok “kismen” seceneginde yogunlastigi
gorlilmektedir. Katilimeilarin %53,7’si tinitedeki degerlendirme asamasinin dlgme ve degerlendirme ilke-
tekniklerine yalnizca kismen uygun oldugunu, %50’si ise performans degerlendirme ya da gézlem formu gibi
siire¢ degerlendirme uygulamalarina ancak kismen imkén verdigini belirtmistir. Bu goriiniim, 6gretmenlerin
Olgme-degerlendirme boyutunu biitiiniiyle reddetmediklerini; ancak yeterli agiklikta, cesitlilikte ve
islevsellikte bulmadiklarin1 gdstermektedir. Ozel egitimde siirece dayali degerlendirme, iiriin kadar siirecin de
izlenmesini gerektirdiginden, iinitede bu yonde daha belirgin ve uygulanabilir diizenlemelere ihtiyag
duyuldugu soylenebilir.

Olumsuz ifadeli 20. madde iizerinden degerlendirildiginde, iinitedeki konularin basitten karmasiga
giden sistematik bir yap1 kurmada da sinirh kaldig1 anlasilmaktadir. Her ne kadar burada en yiiksek oran %53,7
ile “kismen” seceneginde toplansa da %27,8’lik “evet” orani, 6gretmenlerin 6nemli bir boliimiiniin iiniteyi
yapisal agidan da eksik gordiiglinii ortaya koymaktadir. Bu sonug, icerik ve dil sorunlarinin yani sira 6grenme
akiginin diizenleniginde de iyilestirme gereksinimine isaret etmektedir.

Tablo 5.

Dinleme-Séyleme-Calma Unitesinde Boyutlara Gére Baskin Egilim

Boyut Baskin Egilim Dayandig1 Maddeler
Icerik Olumsuz 13,14, 17
Dil/Anlatim Olumsuz 15,16
Olgme-Degerlendirme Kismen Yeterli 18,19
Teknik/Yapisal Diizen Kismen Yeterli-Sorunlu 20

Tablo 5, Dinleme-Sdyleme-Calma iinitesine iligkin bulgularin alt boyutlar diizeyinde 6zetlenmis
gOriiniimiinii  sunmaktadir. Buna gore iinitenin en zayif yonleri igerik ile dil/anlatim alanlarinda
toplanmaktadir. Olgme-degerlendirme ve yapisal diizen boyutlarinda ise dogrudan olumlu bir tablo degil, daha
cok “kismen yeterli” sayilabilecek siirli bir kabul s6z konusudur. Bu sonug, {initenin 6zellikle d6grenci
diizeyine uygunluk, anlatim bi¢imi ve beceri kazandirma yeterliligi bakimmdan yeniden gézden gegirilmesi
gerektigini diislindiirmektedir.

Tablo 6.

Dinleme-Soyleme-Calma Unitesine Iliskin Secilmis Kritik Gostergeler

Gosterge Olumsuz Goriis Orant™*
Seviye uygunlugu yetersizligi 51,9
Konu anlatiminin yetersizligi 59,3
Dil uygunlugunun yetersizligi 57,4
Beceri kazandirma bakimindan yetersizlik algisi 48,1
Siire¢ degerlendirmeye yonelik yetersizlik 42,6

* Olumsuz ifadeli maddelerde yorumlar ters anlam dikkate alinarak yapilmustir.

Tablo 6, bu linitede 6gretmenler tarafindan en ¢ok problem olarak goriilen gdstergeleri toplu bigimde
ortaya koymaktadir. En yiiksek olumsuzluk oranlarinin konu anlatimi, dil uygunlugu ve seviye uygunlugu
maddelerinde toplanmasi, iinitenin daha ¢ok “Ogretimsel sunum bi¢imi” bakimindan -elestirildigini
gostermektedir. Basgka bir deyisle, sorun yalnizca konularm varligi degil; bu konularin hangi seviyede, hangi
dille ve hangi 6gretim mantigiyla sunuldugudur. Bu nedenle iiniteye iliskin bulgular, icerigin yeniden
yazilmasinin yani sira pedagojik sunum bi¢iminin de gdzden gegirilmesini gerekli kilmaktadir.
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Ozel Egitim I. Kademede Kullanilan Miizik ve Oyun Kitabimin Miiziksel Alg1 ve Bilgilenme Ogrenme
Alanina iliskin Ogretmen Gériislerine Yénelik Bulgu ve Yorumlar

Ozel egitim 6gretmenlerinin Miizik ve Oyun ders kitabinin Miizikal Alg1 ve Bilgilenme grenme alanina
iligskin gortsleri, boyutlara gore baskin egilim ve kritik gostergeler Tablo 7, 8, 9’da yer almaktadir.

Tablo 7.

Ogretmenlerin Miizikal Alg: ve Bilgilenme Ogrenme Alanina Iliskin Goriisleri

Evet Kismen Hayir
f % f % f %

Sorular

21. “Mizikal Algt ve Bilgilenme” {initesindeki
igeriklerin simif seviyesi ig¢in uygun olmadigini 21 38,9 20 37,0 13 24,1
diisiiniiyor musunuz? *

22. “Miizikal Algt ve Bilgilenme” tinitesinde kullanilan

konu anlatimlarini yetersiz buluyor musunuz? * 27 50,0 20 37,0 7 13,0

23. “Miizikal Algi ve Bilgilenme” {initesi i¢inde yer alan
grafiklerin ve resimlerin yeterli oldugunu diistiniiyor 12 222 21 38,9 21 38,9
musunuz?
24, “Miizikal Algt ve Bilgilenme” tinitesinde kullanilan
dilin ogrencilerin seviyesi i¢in uygun olmadigini 28 51,9 17 31,5 9 16,7
diisiiniiyor musunuz? *
25. “Miizikal Algt ve Bilgilenme” tinitesinde kullanilan
Ogelerin ve dilin somut bir yapida olmadigim diisliniiyor 20 37,0 19 35,2 15 27,8
musunuz? *
26. “Miizikal Alg1 ve Bilgilenme” tinitesindeki konularin
temel becerileri ve alt becerileri kazandiracak sekilde 6 11,1 29 53,7 19 35,2
hazirlandigini diisiiniiyor musunuz?
27. “Miizikal Alg1 ve Bilgilenme” tinitesindeki konularin
degerlendirilme agsamasi, Ogrencilerin durumlar1 go6z
online alinarak, olgme ve degerlendirme ilke ve
tekniklerine uygun hazirlandigini diisiiniiyor musunuz?
28. “Miizikal Alg1 ve Bilgilenme” iinitesinde yer alan
konularmn  6grencilerin  kavrayabilecekleri  sekilde
basitten karmasiga sistematik bir yapida oldugunu
diisiiniiyor musunuz?
29. “Miizikal Alg1 ve Bilgilenme” tinitesindeki konularin
ve aligtirmalarin 6grencinin miiziksel gelisim hedefi igin 4 7,4 28 51,9 22 40,7
yararl1 ve yeterli oldugunu diisiiniiyor musunuz?

* Bu maddeler olumsuz ifade barmdirdig1 i¢in yorumlama yapilirken ters anlam dikkate alinmistir.

6 11,1 25 46,3 23 42,6

10 18,5 26 48,1 18 33,3

Tablo 7 incelendiginde, Miizikal Alg1 ve Bilgilenme 6grenme alanina iliskin goriislerin de genel olarak
olumsuz ya da smurlt olumlu oldugu goriilmektedir; ancak bazi boyutlarda bu {initenin Dinleme-Soyleme-
Calma alanima gore gorece daha dengeli algilandig1 sdylenebilir. Igerik boyutunda dgretmenlerin %50’si konu
anlatimlarini yetersiz buldugunu belirtmis, ayrica olumsuz ifadeli 21. maddede %38,9’luk bir kesim igeriklerin
smif seviyesine uygun olmadigmi ifade etmistir. Buna karsin ayn1 maddede “kismen” oraninin %37 olmasi,
ogretmenlerin bu tlinitedeki igerikleri tamamen uygun ya da tamamen uygunsuz gérmekten ziyade, sinirda ve
gelistirilmeye acik bir diizlemde degerlendirdiklerini diigiindiirmektedir.

Dil boyutunda ise daha belirgin bir sorun goriinmektedir. Olumsuz ifadeli 24. maddede 6gretmenlerin
%51,9’u dilin 6grencilerin seviyesine uygun olmadigini belirtmistir. Bu oran, kitabin genelinde oldugu gibi bu
iinitede de dilin en problemli alanlardan biri oldugunu gostermektedir. Benzer sekilde, 6gelerin ve dilin somut
yapida olmadigina iliskin 25. maddede de “evet” ve “kismen” oranlarinin toplami oldukga yiiksektir. Bu bulgu,
miizikal alg1 ve bilgilenme gibi kavramsal i¢erigin daha yogun oldugu bir alanda, 6grencilerin diizeyine uygun
somutlastirma ihtiyacinin yeterince karsilanamadigini diigiindiirmektedir.

Bu iinitenin gorece daha dengeli goriinen yonlerinden biri, beceri kazandirma ve yapisal diizen
alanlaridir. Ogretmenlerin %53,7’si konularin temel beceri ve alt becerileri kazandirma bakimindan “kismen”
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yeterli oldugunu ifade etmistir. Benzer sekilde, konularm basitten karmagiga sistematik bir yap: izledigine
ilisgkin maddede de “kismen” secenegi %48,1 ile en yiiksek orana sahiptir. Bu sonuglar, {initenin biitiiniiyle
basarisiz algilanmadigini; ancak daha etkili bir 6gretim materyaline doniisebilmesi i¢in gelistirilmeye ihtiyag
duydugunu gostermektedir. Ozellikle “kismen” oranlarimin baskin olusu, gretmenlerin bu iinitede potansiyel
gordiiklerini; fakat mevcut halin yeterli bulunmadigin ortaya koymaktadir.

Olgme-degerlendirme boyutunda yine smirl bir yeterlilik algis1 s6z konusudur. Ogretmenlerin %46,3’ii
degerlendirme agamasini yalnizca kismen uygun bulurken, %42,6’s1 uygun bulmamistir. Bu durum, tinitenin
Ogretimsel akisinin degerlendirme basamagina yeterince giiclii bicimde yansitilamadigimi gostermektedir.
Ayrica 6grencinin miiziksel gelisim hedefi agisindan konu ve alistirmalarin yararli ve yeterli olup olmadigina
iliskin maddede de %51,9 oraninda “kismen” ve %40,7 oraninda “hayir” yaniti verilmistir. Bu sonug, {initenin
Ogretmenlerce tam islevsel goriilmedigini, ancak tiimden degersiz de bulunmadigim gostermektedir.

Teknik tasarim agisindan grafik ve resimlerin yeterliligiyle ilgili bulgularm iki yonde kiimelendigi
goriilmektedir. Ogretmenlerin %38,9’u gorselleri kismen yeterli, %38,9’u ise yetersiz bulmustur. Bu esit
dagilim, gorsellerin bazi d6gretmenler icin destekleyici bir unsur olarak algilanirken, digerleri igin yeterince
islevsel bulunmadigini gostermektedir. Dolayisiyla bu boyut, agik bir kabul ya da reddin ortaya ¢ikmadigi;
ancak gelistirme ihtiyacinin belirgin oldugu bir alan olarak degerlendirilebilir.

Tablo 8.

Miizikal Algi ve Bilgilenme Unitesinde Boyutlara Gére Baskin Egilim

Boyut Baskin Egilim Dayandig1 Maddeler
Icerik Olumsuz-Kismen Yeterli 21,22,26
Dil/Anlatim Olumsuz 24,25
Olgme-Degerlendirme Olumsuz-Kismen Yeterli 27,29
Teknik Tasarim/Diizenleme Olumsuz-Kismen Yeterli 23,28

Tablo 8, bu iiniteye iliskin alt boyutlarin genel goriiniimiini 6zetlemektedir. Buna gore Miizikal Algi ve
Bilgilenme {initesinde en belirgin sorun alani yine dil/anlatim boyutudur. Igerik ve dlgme-degerlendirme
boyutlarinda ise dogrudan sert bir reddin yerine, “kismen yeterli” ile “olumsuz” arasinda dalgalanan daha ara
bir gdriiniim s6z konusudur. Bu yoniiyle bu {inite, Dinleme-Sdyleme-Calma alanina gore biraz daha dengeli
goriinmekte; ancak yine de giiclii ve yeterli bir 6gretim materyali olarak degerlendirilememektedir.

Tablo 9.

Miizikal Algi ve Bilgilenme Unitesine Iliskin Segilmis Kritik Géstergeler

Gosterge Olumsuz Goriis Orant™*
Konu anlatiminin yetersizligi 50,0
Dil uygunlugunun yetersizligi 51,9
Somutluk yetersizligi algisi 37,0
Olgme-degerlendirme yetersizligi 42,6
Miiziksel gelisime katkinin yetersizligi 40,7

* Olumsuz ifadeli maddelerde yorumlar ters anlam dikkate alinarak yapilmustir.

Tablo 9’da goriildiigii iizere, bu {initede en yiiksek sorun alanlar1 konu anlatimi ve dil uygunlugu
cevresinde toplanmaktadir. Buna karsilik beceri kazandirma ve yapisal diizen gibi alanlarda daha ¢ok “kismen
yeterli” yoniinde bir egilim s6z konusudur. Bu tablo, {initenin tamamen reddedilen bir yapidan ziyade,
ogretimsel agidan yeniden diizenlenmesi halinde daha islevsel olabilecegi diisiiniilen bir igerik sundugunu
gostermektedir. Bu nedenle Ogretmen goriisleri, Miizikal Alg1 ve Bilgilenme alanina yonelik revizyon
ihtiyacini isaret etmekle birlikte, bu alanin gelistirmeye agik yonler tagidigini da ortaya koymaktadir.
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Ozel Egitim 1. Kademede Kullanilan Miizik ve Oyun Kitabinin Geneli ve Ogrenme Alanlar1 Alt
Boyutlarina Iliskin Karsilagtirmali Ogretmen Goriislerine Yonelik Bulgu ve Yorumlar

Ozel egitim dgretmenlerinin goriislerinden elde edilen veriler dogrultusunda ders kitabinin geneli ve iki
O0grenme alani, ortak boyutlar {izerinden karsilastirilmigtir. Bulgular; ii¢ ana tablonun yaninda, alt boyutlar
arasindaki iligkileri dikkate alinarak Tablo 10, 11°de degerlendirilmistir.

Tablo 10.

Miizik ve Oyun Kitabimin Genelinin ve Ogrenme Alanlarimn Alt Boyutlara Gore Karsilastirilmast

Boyut Ders Kitabinin Geneli  Dinleme-Séyleme-Calma  Miizikal Algi ve Bilgilenme
Kullanilabilirlik/Islevsellik Zayif - -
Icerik Olumsuz Olumsuz Olumsuz-Kismen Yeterli
Dil/Anlatim Dolayli olarak zayif Zayif Zayif
Olgme-Degerlendirme Olumsuz Olumsuz-Kismen Yeterli Olumsuz-Kismen Yeterli
Teknik Tasarim/Diizenleme Kismen Yeterli Olumsuz-Kismen Yeterli Olumsuz-Kismen Yeterli

Tablo 10’da goriildiigii {izere, ders kitabinin geneline iligkin bulgular ile iki 6grenme alanina iligkin
bulgular birlikte degerlendirildiginde, en tutarli sorun alaninin dil/anlatim boyutu oldugu anlasilmaktadir. Hem
Dinleme-Séyleme-Calma hem de Miizikal Algi ve Bilgilenme alanlarinda dilin 6grenci seviyesine uygun
bulunmamasi, kitabin 6zel egitim baglaminda en temel eksikliklerinden birinin anlatim big¢imi oldugunu
gostermektedir. Icerik boyutunda ise her iki iinite de elestirilmekle birlikte, Dinleme-Sdyleme-Calma alaninda
bu elestirinin daha belirgin oldugu goriilmektedir. Bu durum, uygulamaya dayali 6grenme alanlarinda igerik
sunumundaki yetersizliklerin daha goriiniir héle geldigini diisiindlirmektedir.

Olgme-degerlendirme boyutunda genel kitap algis1 daha olumsuz bir gériiniim sergilerken, {inite bazinda
“kismen yeterli” egiliminin 6ne ¢ikmasi dikkat ¢ekmektedir. Bu bulgu, 6gretmenlerin bazi degerlendirme
unsurlarini tamamen reddetmediklerini; ancak bunlarin daha islevsel, daha acik ve 6zel egitim 6grencilerine
daha uygun hale getirilmesini beklediklerini diisiindiirmektedir. Teknik tasarim ve diizenleme ise tiim boyutlar
icinde gorece en az olumsuz algilanan alan olmakla birlikte, bu durum yeterli bulundugu anlamina
gelmemektedir; daha ¢ok 6gretmenlerin bu boyutta tam bir reddedis yerine smurlt bir kabul gosterdiklerine
isaret etmektedir.

Tablo 11.

Bulgularin Yogunlastigi Temel Sorun Alanlar

Sorun Alani Bulgulardaki Goriiniimii
Kitabin temel kaynak olarak yetersiz goriilmesi Cok Belirgin
Ogrenci diizeyine uygunluk sorunu Belirgin
Dil ve anlatim yetersizligi Cok Belirgin
Beceri kazandirma giiciiniin sinirli gériilmesi Belirgin
Olgme-degerlendirme yapisinin zayifligt Belirgin
Gorsel ve teknik diizenlemede siirli kabul Kismi Belirgin

Tablo 11, arastirma bulgularinin hangi alanlarda yogunlastigini toplu bicimde gostermektedir. Buna
gbre Ogretmen goriislerinin en giiclii bicimde birlestigi noktalar, kitabin tek basma yeterli bulunmamasi,
ogrenci diizeyine uygunluk sorunu ve dil-anlatim yetersizligidir. Bu sonuglar, kitabin bi¢cimsel olarak var olan
bir ders materyali olmasina ragmen, 6zel egitim baglaminda 6gretimi tagiyacak nitelikte giiclii bir 6gretim aract
olarak algilanmadigim gostermektedir. Olgme-degerlendirme ile beceri kazandirma giicii de yine 6ne ¢ikan
sorun alanlar1 arasinda yer almakta; teknik diizenleme ise diger boyutlara gére daha diigiik yogunlukta sorunlu
goriinmektedir.
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Genel Degerlendirme

Arastirma kapsaminda elde edilen bulgular biitiinciil olarak degerlendirildiginde, Miizik ve Oyun ders
kitabinin 6gretmenler tarafindan genel olarak sinirh dlgiide islevsel, igerik bakimindan yetersiz ve 6zel egitim
ogrencilerinin gelisimsel 6zelliklerine tam uyum saglayamayan bir materyal olarak algilandig1 goriilmektedir.
Ozellikle kitabin aktif kullanim oranmnin diisiik olmasi ve tek basina yeterli bir kaynak olarak goriilmemesi,
Ogretmenlerin kitab1 dersin merkezl materyali olarak benimsemediklerini gostermektedir. Bu bulgu, kitabin
yalnizca igerik acisindan degil, siif i¢i uygulanabilirlik ve dgretim siirecine katki bakimindan da sorunlu
bulundugunu ortaya koymaktadir.

Ogrenme alanlari diizeyinde yapilan degerlendirme, Dinleme-Sdyleme-Calma iinitesinin daha belirgin
sorunlar tasidigini; Miizikal Algi ve Bilgilenme {initesinin ise gorece daha dengeli fakat yine de gelistirilmesi
gereken bir yapiya sahip oldugunu gostermektedir. Her iki 6grenme alaninda ortak sorun alani ise dil/anlatim
boyutudur. Dolayisiyla bulgular, kitabin 6zellikle 6grenci diizeyine uygun anlatim, islevsel igerik kurgusu ve
Ozel egitim baglamma uygun Ol¢me-degerlendirme diizenlemeleri bakimindan yeniden ele alinmasi
gerektigine isaret etmektedir.

SONUC, TARTISMA VE ONERILER

Sonug¢

Bu aragtirmada, 6zel egitim uygulama okullarinin birinci kademesinde kullanilan Miizik ve Oyun ders
kitabi, 6gretmen goriisleri dogrultusunda ¢ok boyutlu olarak degerlendirilmistir. Aragtirma sonucunda, ders
kitabinin 6gretmenler tarafindan genel olarak yeterli, islevsel ve tek basina kullanilabilir bir materyal olarak
goriilmedigi belirlenmistir. Ozellikle kitabin aktif kullanim oraninin diisiik olmasi, tek kaynak olarak yeterli
bulunmamasi ve BEP hazirlama siirecinde sinirli diizeyde kullanilabilmesi, kitabin gretim siirecinde merkezi
bir materyal niteligi tasimadigin1 géstermektedir.

Icerik boyutunda, kitabin 6grencilerin bilissel diizeyine ve gelisimsel dzelliklerine yeterince uygun
olmadig1; temel beceri ve alt becerileri kazandirma giicliniin sinirli goriildiigii sonucuna ulasilmistir. Dil ve
anlatim boyutunda ise hem kitabin genelinde hem de iki 6grenme alaninda 6nemli yetersizlikler tespit edilmis;
ozellikle kullanilan dilin 6grenci seviyesine uygunlugu ve somutlastirma diizeyi en dikkat ¢ekici sorun alanlart
olarak 6ne c¢ikmistir. Bu baglamda dil boyutu, aragtirmanin en tutarli ve en belirgin problem alani olarak
degerlendirilmistir.

Ogrenme alanlar1 diizeyinde yapilan degerlendirme, Dinleme-S&yleme-Calma iinitesinin daha belirgin
sorunlar tasidigini géstermistir. Bu linitede iceriklerin sinif seviyesine uygunlugu, konu anlatim, dil kullanimi
ve beceri kazandirma yeterliligi daha olumsuz degerlendirilmistir. Miizikal Alg1 ve Bilgilenme iinitesi ise
gorece daha dengeli algilanmakla birlikte, konu anlatimi, dil, 6lgme-degerlendirme ve miiziksel gelisime katki
bakimindan gelistirilmesi gereken yonler tasimaktadir. Her iki 6grenme alaninda da ortak sorun alani,
ogrencinin Ozelliklerine uygun dil ve 6gretimsel sunum eksikligi olmustur.

Olgme-degerlendirme boyutunda ulasilan sonuglar, kitabin 6zel egitim &grencilerinin bireysel
ozelliklerini, siire¢ i¢indeki gelisimlerini ve islevsel performanslarini izlemeye yeterince imkan tanimadigini
gostermektedir. Teknik tasarim ve diizenleme boyutunda goérece daha ilimli degerlendirmeler yapilmis olsa da,
bu alanin diger boyutlardaki yetersizlikleri telafi edemedigi anlasilmistir. Sonug olarak, ders kitabinin bigcimsel
olarak kullanilabilir bir materyal goriiniimii tagimasina ragmen, 6zel egitimde miizik 6gretiminin gerektirdigi
pedagojik derinlik, 6grenciye uygunluk ve uygulama esnekligi bakimindan onemli eksiklikler igerdigi
sonucuna varilmistir.

Tartisma

Bu arastirmada elde edilen bulgular, 6zel egitim uygulama okullarinda kullanilan Miizik ve Oyun ders
kitabinin 6gretmenler tarafindan genel olarak yeterli ve islevsel bir 6gretim materyali olarak goriilmedigini
ortaya koymustur. Kitabin aktif kullanim oraninin diisiik olmasi ve tek basina yeterli bir kaynak olarak
degerlendirilmemesi, literatiirde ders kitaplarinin uygulamada islevsellik agisindan yetersiz bulunabildigini
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gosteren caligmalarla ortiismektedir (Meyanct & Erol, 2025; Nikolic vd., 2022). Bu durum, 6gretim
materyallerinin yalnizca programa dayali olarak degil, smif i¢i uygulamalar1 destekleyecek bigimde
yapilandirilmasi gerektigini gostermektedir.

Igerik boyutuna iliskin bulgular, ders kitabmin &grencilerin bilissel diizeyine uygunluk ve beceri
kazandirma agisindan yetersiz bulundugunu gostermistir. Bu sonug, 6zel gereksinimli bireyler i¢in hazirlanan
materyallerin bireysel farkliliklar1 yeterince yansitamadigini belirten literatiirle paralellik gostermektedir
(Thompson, 2000; Park, 2025). Bununla birlikte miizik egitiminin 6zel gereksinimli bireylerin biligsel, sosyal
ve duygusal gelisimine 6nemli katkilar sagladig literatiirde gii¢lii bicimde vurgulanmaktadir (Eren, 2014;
Varig & Hekim, 2017; Rickson & McFerran, 2007). Bu baglamda elde edilen bulgular, miizik egitiminin
potansiyeli ile bu potansiyeli tagiyan Ogretim materyallerinin niteligi arasinda bir uyumsuzluk oldugunu
gostermektedir.

Dil ve anlatim boyutunun hem kitabin genelinde hem de §grenme alanlarinda en belirgin sorun alani
olarak one ¢ikmasi, literatiirde vurgulanan erisilebilir ve 6grenciye uygun materyal gerekliligi ile dogrudan
iliskilidir (Akinci, 2018; Park, 2025). Ozellikle 6zel egitim dgrencileri igin somut, agik ve anlagilir bir dil
kullanimi kritik 6neme sahipken, mevcut bulgular ders kitabimin bu gereklilikleri yeterince karsilamadigin
gostermektedir. Bu durum, yapilandirmaci yaklasimin 6grenci merkezli 6grenme anlayisiyla da tam anlamiyla
ortiismemektedir.

Dinleme-Soyleme-Calma 6grenme alaninin diger 6grenme alanina gore daha problemli bulunmasi,
uygulamaya dayali miizik 6gretiminin materyal diizeyinde yeterince desteklenemedigini gdstermektedir. Oysa
literatiirde ¢oklu duyusal ve etkinlik temelli yaklasimlarin 6zel gereksinimli bireylerin miizik 6grenimine
katilmim artirdig1 vurgulanmaktadir (Sutela vd., 2016). Bu baglamda s6z konusu 6grenme alaninin daha
yapilandirilmis ve uygulamaya doniik bigimde yeniden ele alinmasi gerektigi soylenebilir.

Miizikal Alg1 ve Bilgilenme 6grenme alan1 gorece daha dengeli degerlendirilmis olsa da, dil, igerik ve
0l¢me-degerlendirme boyutlarinda 6nemli eksiklikler tagimaktadir. Bu durum, literatiirde ders materyallerinin
tamamen yetersiz degil, ancak gelistirmeye agik yapilar olarak degerlendirildigini ortaya koyan ¢alismalarla
uyumludur (Meyanci & Erol, 2025; Nikolic vd., 2022).

Olgme-degerlendirme boyutunda ortaya cikan yetersizlik algisi ise, 6zel egitimde siire¢ temelli ve
bireysellestirilmis degerlendirme anlayisinin materyallere yeterince yansitilamadigimi gostermektedir.
Literatlirde 6gretmenlerin uygulamada materyal ve yontem eksikligi yasadiklarini belirten ¢aligmalar da bu
bulguyu desteklemektedir (Karatag, 2020; Kiiylikoglu & Bulut, 2021).

Sonug olarak arastirma bulgulari, literatiirde siklikla vurgulanan bir durumu dogrulamaktadir: Miizik
egitimi Ozel gereksinimli bireyler i¢in énemli bir gelisim alan1 sunmasina ragmen, bu potansiyel 6gretim
materyallerine yeterince yansitilamamaktadir (Pektas, 2016; Ergiil & Caydere, 2021). Bu nedenle dzel
egitimde miizik 6gretiminin niteliginin artirilabilmesi i¢in ders kitaplarinin 6grenci 6zelliklerine duyarli, esnek
ve uygulamaya doniik bigimde yeniden yapilandirilmasi gerekmektedir.

Oneriler

e Miizik ve Oyun ders kitabiin, 6zel egitim Ogrencilerinin biligsel, dilsel ve gelisimsel 6zellikleri
dikkate alinarak yeniden yapilandirilmasi onerilmektedir. Bu kapsamda igeriklerin, &grencilerin
hazirbulunusluk diizeyine uygun, basitten karmasiga ilerleyen ve iglevsel beceri kazandirmayi
hedefleyen bir yapida diizenlenmesi 6nem tagimaktadir.

e Ders kitabinda yer alan igeriklerin, 6zellikle uygulama temelli 6grenme alanlarinda daha agik, anlagilir
ve dgrenci katilimim artiracak bigimde yeniden kurgulanmasi gerekmektedir. Bu dogrultuda, 6grenme
stirecini destekleyen etkinliklerin ¢esitlendirilmesi ve uygulamaya doniik Orneklerin artirilmasi
oOnerilmektedir.

o Igeriklerde kullanilan dilin, 6zel egitim 6grencilerinin algisal ve bilissel dzelliklerine uygun olarak
sadelestirilmesi; kisa, agik ve dogrudan anlatim bigimlerinin tercih edilmesi gerekmektedir. Ayrica
soyut kavramlarin somutlagtirilmas1 ve farkli 6grenme yollarin1 destekleyecek ¢oklu sunum
bicimlerine yer verilmesi 6nerilmektedir.
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e Ders kitabinin 6gretim siirecinde daha iglevsel bir arag¢ hiline gelebilmesi i¢in, 6gretmenlere rehberlik
edecek aciklayici yonergeler, uygulama 6rnekleri ve alternatif etkinlik onerileri ile zenginlestirilmesi
onem tagimaktadir. Bu sayede materyalin yalnizca bilgi sunan degil, 6gretim siirecini yonlendiren bir
yapiya kavusmasi saglanabilir.

e Olgme-degerlendirme boyutunda, dgrencilerin bireysel gelisimlerini izlemeye olanak taniyan siireg
temelli ve esnek degerlendirme yaklagimlarina daha fazla yer verilmesi 6nerilmektedir. Bu dogrultuda,
performans gozlemleri, gelisim takibi ve bireysellestirilmis degerlendirme araglarinin &gretim
materyaliyle biitlinlestirilmesi yararli olacaktir.

¢ Ders kitabinin hazirlanma siirecinde disiplinler arasi bir yaklagim benimsenmesi 6nerilmektedir. Bu
kapsamda, 6zel egitim alan uzmanlari, miizik egitimi alaninda ¢alisan akademisyenler ve uygulayici
Ogretmenlerin is birligi i¢erisinde ¢aligmasi, materyalin hem pedagojik hem de alan bilgisi acisindan
daha giiclii bir yapiya kavusmasina katki saglayacaktir.

¢ Ders kitabinin etkililigini artirmak amaciyla, dijital igerikler, etkilesimli uygulamalar ve gorsel-isitsel
destek materyallerle zenginlestirilmesi 6nerilmektedir. Bu tiir destekleyici materyaller, farkli 6grenme
stillerine sahip 6grenciler i¢in daha kapsayici ve esnek 6grenme ortamlar1 sunabilir.

e Uygulamaya doniik olarak, 6gretmenlerin ders kitabin1 etkili kullanabilmelerini destekleyecek hizmet
ici egitim programlarmin diizenlenmesi Onerilmektedir. Bu egitimlerde, materyal uyarlama, ¢oklu
duyusal 6gretim yaklasimlari ve siire¢ temelli degerlendirme konularma yer verilmesi, 0gretim
stirecinin niteligini artirabilir.

o Gelecek aragtirmalar agisindan, ders kitaplarinin uygulamadaki islevselligini farkli veri toplama
yontemleriyle inceleyen calismalarin yapilmasi onerilmektedir. Ozellikle sinif igi gozlem, nitel
goriigme ve karma yontem desenlerinin kullanildigi aragtirmalar, materyalin gergek kullanimina iligkin
daha derinlikli veriler saglayabilir.

¢ Son olarak, bu arastirmadan elde edilen sonuglarin ilgili kurum ve kuruluslarla paylasilmasi ve ders
kitab1 gelistirme siireclerinde dikkate alinmasi Onerilmektedir. Bu sayede, 6zel egitimde miizik
Ogretimine yonelik materyallerin niteliginin artirilmasina katki saglanabilir.
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INTRODUCTION

Music education stands out as an interdisciplinary field of learning that supports individuals’ cognitive,
affective, and psychomotor development. Musical activities reflect individuals’ understanding, creativity, and
talent development, while also being regarded as indicators of mental development. For this reason, music
occupies an important place among the criteria used in intelligence and developmental assessments. The gains
achieved through music education contribute to progress in such foundational developmental domains as
attention, perception, motor skills, and coordination (Yavuzer, 2005). In this respect, music education for
individuals with special needs can be considered a systematic and structured educational process that supports
students in attaining their learning goals (Salderay, 2008; Sahin, 2015).

Music education is regarded as an important and complementary component of special education.
Musical activities constitute a powerful means of supporting a sense of achievement among individuals with
special needs and motivating them in the learning process. Experiences of success, in particular, help
individuals to feel better about themselves and foster the development of self-confidence. In turn, this growing
sense of self-confidence contributes positively not only to achievement in music but also to success in other
domains and to the process of becoming more independent individuals (Artan, 2001; Diizbastilar & Eytiipoglu,
2019).

Musical activities support special education students in acquiring new skills while also helping address
developmental limitations. At the same time, the process of learning and performing music is a multifaceted
educational experience that requires discipline, effort, and continuity, especially for younger learners. For this
process to be lasting and effective, students’ motivation must be maintained at a high level. For this reason, it
is of great importance for teachers to plan activities that reinforce students’ sense of achievement and increase
their interest in learning (Malkog, 2022).
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The constructivist approach focuses not on knowledge as an absolute and unchanging reality, but rather
on its subjective significance for the individual. According to this approach, knowledge is not an element
directly transmitted from the external world; instead, it is a process through which the individual interprets and
reconstructs meaning in light of personal experiences, beliefs, and existing cognitive structures. Indeed,
constructivists view knowledge not as a fixed reality, but as a functional assumption. In this sense, each
individual constructs knowledge differently on the basis of lived experience, and the knowledge that emerges
carries a form of truth specific to that individual (Schunk, 2014). The main goal of the Music and Play
Curriculum, developed on the basis of a constructivist understanding of education, is to enable individuals
with moderate to severe intellectual disabilities and students diagnosed with autism spectrum disorder to
acquire musical skills they can use throughout their lives. In addition, the curriculum aims to help students
communicate through music, express their feelings and thoughts, and support their individual, social, and
emotional development (Ministry of National Education [MEB], 2018).

In line with the curriculum prepared by the Ministry of National Education, revised textbooks and
teachers’ guidebooks were developed and introduced in 2018 within the scope of a TUBITAK project to
replace the materials previously in use. Textbooks are important instructional tools that encompass not only
the transmission of knowledge but also a structure that invites reflection on the accuracy, changeability, and
continuity of knowledge, while integrating perceptual, cognitive, and visual learning outcomes (Demirel,
2004). In this respect, the main purpose of preparing textbooks for the instructional process is to include
activities that serve the attainment of the target behaviors specified in curricula and to provide guidance to
teachers in implementing those activities (Unsal & Giines, 2002).

Given the contribution of music education in special education to individuals’ cognitive, affective, and
psychomotor development, the quality and functionality of the instructional materials used in this field are of
great importance. In particular, textbooks prepared within curricula developed in line with the constructivist
approach are expected to take students’ individual differences into account, support learning, and include
activities aimed at skill development. However, the extent to which such textbooks are adequate in terms of
content, language and expression, teaching—learning processes, and assessment and evaluation—and whether
they meet teachers’ needs in practice—emerges as an important area of inquiry. In this context, evaluating the
Music and Play textbooks used in special education practice schools on the basis of teachers’ views is
considered essential both for identifying the current situation and for contributing to the improvement of the
instructional process. From this point of view, the problem statement of the study was formulated as follows:
“How is the Music and Play textbook used at the first level of special education evaluated multidimensionally
in light of teachers’ views?”

Sub-problems

1. What are teachers’ views on the Music and Play textbook used at the first level of special education as
a whole?

2. What are teachers’ views on the Listening—Singing—Playing learning domain of the Music and Play
textbook used at the first level of special education?

3. What are teachers’ views on the Musical Perception and Knowledge learning domain of the Music and
Play textbook used at the first level of special education?

4. What are teachers’ comparative views regarding the textbook as a whole and the subdimensions of its
learning domains in the Music and Play textbook used at the first level of special education?

Purpose of the Study

The purpose of this study was to provide a multidimensional evaluation of the Music and Play textbook
used at the first level of special education practice schools, based on teachers’ views. In this context, the
textbook was examined in terms of content adequacy, appropriateness to students’ cognitive levels, language
and expression, contribution to the teaching—learning process, assessment and evaluation structure, and
instructional functionality.
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The study also aimed to comparatively analyze teachers’ views on the learning domains of Listening—
Singing—Playing and Musical Perception and Knowledge and to identify the strengths and weaknesses that
emerged in these domains. Accordingly, the study sought to determine the extent to which the current textbook
met the learning needs of special education students and to generate findings that could contribute to a more
effective instructional process.

Significance of the Study

The quality of instructional materials used in special education is one of the fundamental factors that
directly affect students’ learning processes. Although music education is an important field supporting the
cognitive, affective, and social development of individuals with special needs, research on the adequacy of the
course materials used in this field is limited. In this respect, evaluating the Music and Play textbook used in
special education in light of teachers’ views is important both for contributing to the literature and for providing
practice-oriented data.

This study differs from similar studies in the literature in that it addresses textbooks not only in terms of
content but also in terms of pedagogical appropriateness, assessment and evaluation, and instructional
functionality. In addition, the comparative analyses conducted on the basis of learning domains reveal the
strengths of the textbook as well as the aspects in need of improvement in greater detail.

It is expected that the findings obtained from this study will guide textbook authors, curriculum
developers, and teachers, and contribute to making music instruction in special education more effective and
student-centered. In this respect, the study aims to fill an important gap both theoretically and practically.

Limitations

* In the data collection process, a demographic information form developed by the researcher and a 29-
item structured interview form were used.

* The sample consisted of a total of 54 special education teachers working at the first level of Agn
Special Education Practice School, Patnos Special Education Practice School, and Dogubayazit
Special Education Practice Center during the fall semester of the 2023-2024 academic year.

* The scope of the study was limited to the “Listening—Singing—Playing” and “Musical Perception and
Knowledge” units included in the first-level Music and Play textbook.

Related Literature

In the field of special education, music education is regarded as a multidimensional educational tool that
supports individuals’ cognitive, affective, social, and psychomotor development. Studies in the literature show
that music makes meaningful contributions to the communication skills, levels of social interaction, attention
processes, and self-expression skills of individuals with special needs (Eren, 2014; Varig & Hekim, 2017;
Gerrity et al., 2013; Pellitteri, 2000; Rickson & McFerran, 2007). In particular, the positive effects of music-
based practices on language development, social adjustment, and behavior regulation have been supported by
studies conducted with different sample groups (Pektas, 2016; Ergiil & Caydere, 2021; Cay, 2020; Pektas,
Diizkantar, & Yurga, 2016). In this respect, music is considered in special education not merely as course
content, but also as an interdisciplinary instructional tool.

Nevertheless, the literature points to a central contradiction. Although the importance of music in special
education is strongly acknowledged at the theoretical level, this potential does not appear to be adequately
reflected in curricula, teaching materials, and implementation processes. Studies specifically focusing on
textbooks show that current materials contain serious deficiencies in terms of their suitability to students’
developmental characteristics, cognitive levels, and individual differences (Meyanci & Erol, 2025; Thompson,
2000; Park, 2025; Oztiirk, 2025a; Oztiirk, 2025b; Nikolic, Cvijetic, Minic, & Vukajlovic, 2022). The
inadequacy of textbooks in terms of content structure, language use, visual design, assessment and evaluation,
and skill-building capacity stands out as one of the fundamental problems of music instruction in special
education (Meyanci & Erol, 2025; Thompson, 2000; Nikolic et al., 2022).
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This situation is not confined to the national literature; international studies have also reported similar
results. Research shows that a considerable number of teachers find existing textbooks inadequate and
therefore have to develop their own materials (Nikolic et al., 2022; Bernabé-Villodre & Martinez-Bello, 2018).
It has also been noted that textbooks prepared for general education are not appropriate for students with special
needs and that these students cannot benefit sufficiently from standard content (Nikolic et al., 2022).

Criticisms directed at textbooks are not limited to pedagogical insufficiencies; they also include the
dimensions of representation, inclusiveness, and content diversity. Studies indicate that individuals with
special needs are not sufficiently represented in music textbooks and that the content is generally organized
according to a standard student profile (Bernabé-Villodre & Martinez-Bello, 2018; Meyanci1 & Erol, 2025).
This situation necessitates reconsidering the materials used in special education from both pedagogical and
socio-cultural perspectives.

Studies based on teachers’ views show that material inadequacies are directly reflected in
implementation processes. Teachers working in special education institutions identify the inadequacy of
textbooks, limited course hours, unfavorable physical conditions, and lack of instructional equipment as major
problem areas (Karatag, 2020; Kiiylikoglu & Bulut, 2021; Nacakc1 & Dalkiran, 2016). In addition, although
teachers have positive attitudes toward music lessons, these attitudes do not seem to be sufficiently reflected
in practice, and instructional processes remain limited because of material shortages (Diizbastilar & Eyiipoglu,
2019; Alkan & Akarsu, 2025).

Teacher competencies and levels of professional preparation also occupy an important place in the
literature. Studies reveal that teachers develop positive attitudes toward working with students with special
needs, yet they do not possess sufficient pedagogical knowledge and practical experience in this field
(Diizbastilar & Eyiipoglu, 2019; Wong & Chik, 2016; VanWeelden & Whipple, 2005; Sagirkaya, 2023;
Sagirkaya, 2021). In particular, insufficient attention to special education music pedagogy in both preservice
and in-service training causes teachers to feel inadequate in the implementation process (Wong & Chik, 2016;
VanWeelden & Whipple, 2005).

Studies based on parents’ views provide an important perspective on the effects of music on individuals
with special needs. Parents state that music makes significant contributions to their children’s social, cognitive,
and language development; however, they also report that musical activities are not given adequate space in
educational institutions (Pektas, Diizkantar, & Yurga, 2016). In particular, the shortage of music teachers and
the limited number of music-based activities indicate that the potential of music in education is not being used
sufficiently.

Research focusing on specific groups of individuals with special needs presents the effects of music
education more concretely. Studies conducted with individuals with autism spectrum disorder, in particular,
show that music makes important contributions to communication skills, language development, and social
interaction (Pektas, 2016; Ergiil & Caydere, 2021). In addition, it has been stated that individuals with special
needs who have musical talent can show significant progress in music when appropriate educational
environments are provided (Aytemur & Sipahi, 2022).

Studies in the context of inclusion and inclusive education draw attention to the importance of teaching
approaches. Multi-sensory approaches such as Orff and Dalcroze are reported to increase the participation of
students with special needs in music education and make learning more accessible (Eren, 2012; Sutela,
Juntunen, & Ojala, 2016). This demonstrates that not only content but also the pedagogical approach employed
in the instructional process is decisive.

Another trend that has become prominent in recent years is differentiated instruction and universal
design for learning (UDL). These approaches aim to create flexible learning environments that take students’
individual differences into account. In particular, teaching materials developed through the use of digital tools
are reported to be effective in supporting the learning processes of students with special needs (Park, 2025;
Roman, Collins, & Son, 2024; Akinci, 2018). In this respect, digital and interactive materials are regarded as
important alternatives for overcoming the shortcomings of current textbooks.

When the literature is reviewed as a whole, it is clear that the positive effects of music education on the
development of individuals with special needs have been strongly demonstrated. However, it is also evident
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that this potential has not been sufficiently reflected in curricula and instructional materials. Studies on
textbooks, in particular, reveal important shortcomings in terms of suitability to students’ cognitive levels,
content organization, language use, and assessment and evaluation processes. This raises the question of to
what extent the music textbooks used in special education contribute to the instructional process and how they
are evaluated by teachers. Teacher views are, in fact, regarded as one of the most important sources of data
revealing the practical functionality of textbooks. Although many studies exist in the context of music
education and special education, studies that examine the Music and Play textbook used in special education
practice schools multidimensionally on the basis of teachers’ views remain limited. This suggests that the
present study may fill an important gap in the literature.

METHOD

Research Design

The study was structured within a descriptive survey model designed to reveal the current situation as it
exists. Accordingly, it sought to describe and interpret the existing condition on the basis of objective data
without intervening in any variable. Because the focus of the study was to examine the views of special
education teachers and thereby identify the current state of practice and process, the study is descriptive in
nature. Descriptive research systematically investigates the characteristics of individuals, groups, or physical
settings such as schools—including abilities, preferences, attitudes, and behaviors. The purpose of this
approach is not to manipulate variables, but to describe, analyze, and interpret the phenomenon as it naturally
occurs. In this way, descriptive studies help organize the data into a coherent and meaningful whole, reveal the
strengths and weaknesses of the current situation, allow comparisons with similar studies, and provide a basis
for future research. From this perspective, the descriptive survey model made it possible to address the
phenomenon under investigation in a comprehensive, multidimensional, and objective manner (Biiylikoztiirk,
Kilig-Cakmak, Akgiin, Karadeniz, & Demirel, 2015).

Study Group

The study group consisted of 54 special education teachers working at the first level (Grades 1, 2, 3, and
4) of three special education practice schools located in Agri during the fall semester of the 2023-2024
academic year. The gender distribution of the participants was balanced: 27 were female and 27 were male. In
terms of age, the majority of teachers were between 26 and 30 years old (n = 35); in addition, 12 were between
21 and 25, 2 between 31 and 35, 3 between 36 and 40, and 2 between 41 and 45.

In terms of professional experience, a substantial part of the participants had 1-5 years of seniority (n =
46), while fewer teachers had 6—10 years (n = 6) or 11-20 years (n = 2) of experience. Similarly, the teachers’
years of service within the Ministry of National Education were also concentrated largely in the 1-5 year range
(n=>51).

When the distribution by grade level taught is examined, 14 teachers were working in Grade 1, 9 in
Grade 2, 15 in Grade 3, and 16 in Grade 4. In addition, 21 participants were working with students with
moderate to severe intellectual disabilities, while 33 were working with students with autism spectrum
disorder. These findings indicate that the study group displayed diversity both in demographic and professional
terms.

Data Collection Instrument

A structured interview form developed by the researcher was used as the data collection instrument to
determine the views of teachers working at the first level (Grades 1, 2, 3, and 4) of special education practice
schools regarding the core Music and Play textbook. The form was designed to present teachers’ evaluations
of the textbook in a systematic and comparable manner. Structured interviews are a data collection technique
conducted through questions or statements predetermined by the researcher and presented in a fixed order and
framework, with participants responding by selecting from the options provided. This method facilitates the
standardized collection of data, makes the resulting information easier to analyze, and contributes to the
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objectivity of the research process. In addition, structured interviews offer important advantages by enabling
data to be collected in a relatively short time and processed in an orderly way (Biiytlikoztiirk et al., 2015).

According to the Regulation on Textbooks and Educational Tools updated and brought into force in
2021, a textbook is defined as a printed or digital book prepared in line with the content of a curriculum for
use in formal and non-formal educational institutions, approved by the Board of Education and Discipline,
together with its supplementary materials or model prototypes (MEB, 2021). In addition, the Guideline on the
Examination and Evaluation of Textbooks and Educational Tools published in the Ministry of National
Education’s Journal of Notifications (No. 2597) emphasizes that textbooks should be prepared in accordance
with criteria gathered under specific headings. Accordingly, the principal dimensions to be considered in
textbook preparation are as follows:

1) Content
2) Language, Expression, and Style
3) Learning, Teaching, and Assessment and Evaluation

4) Technical Design and Layout (MEB, 2007)

In the process of preparing and developing the interview form, the criteria for textbooks included in the
Ministry of National Education’s Journal of Notifications No. 2597 were taken as the basis. The criteria
specified in the journal concerning textbook qualities and preparation processes were examined in detail by
the researcher, and draft items were formed by reorganizing these criteria. The draft form was then submitted
to an academic expert in music education and curriculum development for evaluation in terms of scope and
wording. Necessary revisions were made in line with expert opinions, and thus content validity was
established.

To determine the reliability of the developed interview form, a pilot implementation was conducted with
10 special education teachers working at the first level. Cronbach’s alpha reliability coefficient, commonly
used to determine internal consistency, was calculated on the pilot data. This coefficient is an important
indicator showing the extent to which the items in a measurement instrument form a consistent and
homogeneous structure (Biiylikoztiirk et al., 2015; Tavsancil, 2018). According to the generally accepted view,
values between .70 and 1.00 indicate reliability, and values closer to 1.00 indicate stronger reliability. The
Cronbach’s alpha coefficient of the form was calculated as .835. During this process, three items that were
considered to affect the internal consistency negatively were removed, and the instrument was finalized. On
the basis of this value, the interview form was deemed reliable.

The final form consisted of three main sections. The first included a demographic information form
covering age, gender, place of duty, grade level, and professional experience. The second contained 12 items
concerning the general evaluation of the Music and Play textbook, the third included 8 items related to the
Listening—Singing—Playing learning domain, and the final section comprised 9 items related to the Musical
Perception and Knowledge learning domain. This structure made it possible to examine teachers’ views
systematically across different dimensions.

Data Collection and Analysis

The research data were collected between 24 and 27 October during the fall semester of the 20232024
academic year. During this process, the interview form prepared by the researchers was administered to 54
special education teachers working at the first level in Agr1 Special Education Practice School, Patnos Special
Education Practice School, and Dogubayazit Special Education Practice Center, all located within the province
of Agr1.

SPSS Statistics 22.0 was used to analyze the data. In this context, the frequency and percentage values
of the teachers’ responses - “Yes,” “Partly,” and “No” - to the items in the interview form were calculated and
evaluated. In addition, items containing negative wording were identified, and recoding procedures were
performed for these items to ensure that participants’ responses could be interpreted accurately and
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consistently. This process contributed to obtaining more accurate and meaningful results from the data
analysis.

Ethical Procedure

Scientific ethical principles were observed throughout the study, and all required permissions were
obtained. At the stage when the study was prepared as an oral presentation, official permission was secured
from the Research and Implementation Permissions Commission of the Agr1 Provincial Directorate of National
Education, with the approval of the Agr1 Governor’s Office, dated 24 October 2023 and numbered E-
78971437-20-87877417.

When the study was revised into an article manuscript, ethics committee approval was obtained from
the Ethics Commission of the Rectorate of Gazi University, dated 30 July 2024 and numbered E-77082166-
604.01-1011915. Accordingly, the study was conducted in compliance with ethical standards at all stages.

FINDINGS

This section presents the views of special education teachers working in special education practice
schools regarding the Music and Play textbook under three main headings. To allow the findings to be
evaluated more systematically, the data under each heading were addressed within the dimensions of usability
and functionality, content, language/expression, assessment and evaluation, and technical design and layout.
In this way, in addition to the frequencies and percentages for individual items, the overall tendency reflected
by those items was also made visible.

Findings and Interpretations Regarding Teachers’ Views on the Music and Play Textbook Used at the
First Level of Special Education as a Whole

The views of special education teachers regarding the Music and Play textbook as a whole, together
with dominant tendencies by dimension and critical indicators, are presented in Tables 1, 2, and 3.

Table 1.

Teachers’ Views on the Music and Play Textbook as a Whole

Yes Partly No
f % f % f %

8 14,8 22 40,7 24 44,4

Questions

1. Do you actively use the Music and Play textbook
allocated by the Ministry of National Education?

2. In the Music and Play course, do you use any other
resource books besides the textbook allocated by the 18 333 10 18,5 26 48,1
Ministry of National Education?

3. Do you make use of the Music and Play textbook
while preparing IEPs for students?

4. Do you think the Music and Play textbook was

12 222 21 38,9 21 38,9

prepared by taking students’ ages into account? 8 14.8 24 444 22 40,7
5. Do you think the Music and Play textbook was

prepared in accordance with students’ cognitive 7 13,0 20 37,0 27 50,0
levels?

6. Do you think the Music and Play textbook is 9 16,7 19 352 2 48.1

adequate in terms of content?

7. Do you think the Music and Play textbook is

sufficient enough to serve as the sole main resource for 3 5,6 10 18,5 41 75,9
the course?

8. Are the elements used in the Music and Play

textbook (pictures, exercises, etc.) appropriate for 8 14,8 27 50,0 19 35,2
students to use the textbook efficiently?
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Table 1 (Continued)

. Yes Partly No
Questions F % F % F %
9. Do you think the contents of the Music and Play
textbook are prepared in a way that enables students to 6 1.1 71 38.9 27 50,0

acquire the main and sub-skills determined by the
Ministry of National Education?

10. Do you think the assessment stage of the contents
in the Music and Play textbook was prepared in
accordance with assessment and evaluation 4 7,4 22 40,7 28 51,9
principles/techniques by taking students’ physical and
cognitive conditions into account?

11. Do you think the topics in the Music and Play
textbook follow a systematic structure progressing

. . 9 16,7 28 51,9 17 31,5
from simple to complex in a way students can
understand?
12. Do you think the Music and Play textbook is a
useful and sufficient tool for the cognitive 3 5,6 21 38,9 30 55,6

development of special education students?

When Table 1 is examined as a whole, it can be seen that teachers’ views regarding the textbook are
largely negative or only limitedly positive. The findings related to the active use of the textbook are particularly
noteworthy. While only 14.8% of the participants reported that they actively used the textbook, 44.4% stated
that they did not use it at all, and 40.7% indicated that they used it only partially. This suggests that the textbook
does not function as a core material directly consulted in the instructional process. In the same direction, the
fact that the textbook was not considered sufficient to serve as the sole main source for the course (75.9%
“no”) indicates that its functionality remains quite limited in the eyes of teachers. Likewise, the fact that nearly
two thirds of the teachers either did not use the textbook at all or used it only partially in the process of
preparing individualized education programs (IEPs) suggests that the textbook does not provide strong support
for individualized instructional planning.

The findings related to the content dimension similarly reveal a critical picture. Half of the teachers
(50%) stated that the textbook was not prepared in accordance with students’ cognitive levels; at similarly high
rates, both content adequacy (48.1% “no”’) and the adequacy of fostering the targeted main and sub-skills (50%
“no”’) were evaluated negatively. On the other hand, the high proportion of “partly” responses indicates that
the textbook is not regarded as entirely unusable; however, when the developmental characteristics, readiness
levels, and specific instructional aims of special education students are taken into account, it does not appear
to offer a comprehensive structure capable of meeting expectations. In other words, teachers do not reject the
textbook outright, but neither do they regard it as an adequate, reliable, and independently usable instructional
material.

The assessment and evaluation dimension stands out as one of the weakest areas in the findings. A total
of 51.9% of the teachers stated that the evaluation stages included in the textbook had not been prepared by
taking students’ physical and cognitive conditions into account. This result indicates that the textbook does not
sufficiently meet teachers’ expectations not only in terms of content presentation, but also in monitoring
learning and tracking the attainment of outcomes. In the context of special education, assessment and
evaluation are expected to take into account students’ individual characteristics, process-based development,
and functional performance; in this respect, the relevant findings suggest that the current textbook is unable to
respond fully to these needs.

By contrast, the items related to technical design and layout present a relatively more moderate picture.
Half of the teachers (50%) responded “partly” to the question of whether the pictures, exercises, and similar
elements included in the textbook were suitable for enabling students to use the book efficiently. Similarly, in
relation to whether the topics followed a systematic structure progressing from simple to complex, the “partly”
option (51.9%) again emerged as the most frequent response. This suggests that the textbook is not regarded
as entirely inadequate in terms of structural organization; however, such organization alone does not guarantee
instructional functionality. Indeed, those aspects that appear relatively acceptable at the technical or surface
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level are not sufficient to compensate for the weaknesses identified in the areas of content, language, and
assessment.

Table 2.

Dominant Tendencies by Dimension for the Textbook as a Whole

Dimension Dominant Tendency Items on Which It Is Based
Usability/Functionality Negative 1,3,7
Content Negative 4,5,6,9,12
Assessment and Evaluation Negative 10
Technical Design/Layout Partly Positive 8,11

Table 2 presents a summary of the findings reported in Table 1 at the level of subdimensions.
Accordingly, the most problematic aspects of the textbook are concentrated in the areas of
usability/functionality, content, and assessment and evaluation. In the dimension of technical design and
layout, however, the findings do not point to a directly positive picture; rather, they suggest a state that may
be described as only “partly adequate.” Therefore, teachers’ views regarding the textbook as a whole indicate
that it is the instructional quality of the book, rather than its surface-level organization, that is being called into
question. This result suggests that when the textbook is evaluated by teachers not merely as an “existing
material,” but also as an “instructional tool capable of carrying the course,” it is regarded as inadequate.

Table 3.

Selected Critical Indicators Related to the Textbook as a Whole

Indicator Yes (%) Partly (%) No (%)
Active use 14,8 40,7 44 4
Adequacy as a sole source 5,6 18,5 75,9
Suitability to cognitive level 13,0 37,0 50,0
Adequacy for skill acquisition 11,1 38,9 50,0
Appropriateness of assessment and evaluation 7,4 40,7 51,9
Contribution to cognitive development 5,6 38,9 55,6

When the most salient indicators related to the textbook are considered together in Table 3, a clear
weakness emerges, particularly in terms of instructional adequacy. The low rate of active use, together with
the very limited perception of the textbook as sufficient to serve as the sole resource, suggests that teachers do
not regard it in practice as an indispensable or central instructional tool. Likewise, the high proportion of “no”
responses on indicators directly related to instructional effectiveness—such as appropriateness to students’
cognitive level, adequacy in fostering skill acquisition, and contribution to cognitive development—suggests
that the textbook remains limited in helping achieve the objectives of the course. Therefore, the overall findings
indicate that the textbook is being questioned not only in terms of frequency of use, but also in terms of its
pedagogical function.

Findings and Interpretations Regarding Teachers’ Views on the Listening—Singing—Playing Learning
Domain of the Music and Play Textbook Used at the First Level of Special Education

The views of special education teachers regarding the Listening—Singing—Playing learning domain,
together with dominant tendencies by dimension and critical indicators, are presented in Tables 4, 5, and 6.

612



Nihat Kalkandelen, Aytekin Albuz

Table 4.

Teachers’ Views on the Listening—Singing—Playing Learning Domain

Yes Partly No
f % f % f %

Questions

13. Do you think the contents in the “Listening—Singing—
Playing” unit are appropriate for the class level? 4 7,4 22 40,7 28 51,9

14. Do you find the topic explanations used in the
“Listening—Singing—Playing” unit adequate? 6 11,1 16 29,6 32 59,3

15. Do you think the language used in the “Listening—
Singing—Playing” unit is appropriate for students’ level? 5 9,3 18 333 31 57,4

16. Do you think the elements and language used in the
“Listening—Singing—Playing” unit have a concrete 10 18,5 23 42,6 21 38,9
structure?
17. Do you think the topics in the “Listening—Singing—
Playing” unit are inadequate in helping students acquire 26 48,1 21 38,9 7 13,0
the main and sub-skills?*
18. Do you think the assessment stage of the topics in the
“Listening—Singing—Playing” unit was prepared in
accordance with assessment and evaluation principles 4 7,4 29 53,7 21 38,9
and techniques by taking students’ conditions into
account?
19. Do you think the topics in the “Listening—Singing—
Playing” unit allow for process-oriented assessment
practices such as performance assessment and
observation forms?
20. Do you think the topics in the “Listening—Singing—
Playing” unit are inadequate in forming a systematic
structure progressing from simple to complex in a way
students can understand?*

* Because these items contain negative wording, reverse interpretation was taken into account during

analysis.

4 7,4 27 50,0 23 42,6

15 27,8 29 53,7 10 18,5

When Table 4 is examined, it becomes clear that the Listening—Singing—Playing learning domain is one
of the most heavily criticized sections of the textbook. Teachers’ views are particularly negative with respect
to the content dimension. A total of 51.9% of the participants stated that the content in this unit was not
appropriate for the class level, while 59.3% reported that the topic explanations were inadequate. This suggests
that the unit is perceived as problematic not only in quantitative terms, but also in terms of the organization of
its content and the manner of its pedagogical presentation. In a learning domain such as listening, singing, and
playing—which requires direct practice and develops through students’ individual performance—the failure
to structure the content in accordance with class level appears to have weakened the instructional support that
teachers expect from this unit.

A similar perception of inadequacy is also evident in the language and expression dimension. A total of
57.4% of the teachers stated that the language used in the unit was not appropriate for students’ level. In
addition, the concentration of responses in the “partly” (42.6%) and “no” (38.9%) categories on the item
concerning whether the language and the elements used were concrete in nature suggests that the unit does not
adequately meet the levels of clarity, directness, and concretization required for special education students.
This finding is significant because the Listening—Singing—Playing learning domain is based less on abstract
musical concepts than on behavior-oriented and auditory-kinesthetic forms of learning; accordingly, the
language used is expected to be both comprehensible and concrete.

The findings concerning the adequacy of this unit in fostering target skills are also noteworthy. In

negatively worded Item 17, 48.1% of the teachers responded “yes,” indicating that a substantial proportion of
teachers regarded the topics in the unit as inadequate in terms of fostering basic and sub-skills. When the
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additional 38.9% of “partly” responses is taken into account, it becomes clear that the overall perception of the
unit’s capacity to foster skill acquisition is far from strongly positive. This suggests that although the textbook
appears to be aligned with the goals of the curriculum, it does not support these goals in a concrete and
functional manner during classroom implementation.

In the assessment and evaluation dimension, teachers were most concentrated in the “partly” category.
A total of 53.7% of the participants indicated that the evaluation stages in the unit were only partly consistent
with assessment and evaluation principles and techniques, while 50% stated that the unit only partly allowed
for process-based assessment practices such as performance evaluation or observation forms. This pattern
suggests that teachers do not reject the assessment and evaluation dimension altogether; rather, they perceive
it as lacking in sufficient clarity, diversity, and functionality. Since process-based assessment in special
education requires monitoring not only outcomes but also the learning process itself, it may be argued that the
unit needs more explicit and more practicable arrangements in this regard.

When considered through negatively worded Item 20, it also becomes apparent that the topics in the unit
remain limited in establishing a systematic structure that progresses from simple to complex. Although the
highest proportion of responses here falls within the “partly” category (53.7%), the 27.8% “yes” rate indicates
that a substantial proportion of teachers regard the unit as structurally deficient as well. This result points to
the need for improvement not only in terms of content and language, but also in the organization of the
instructional sequence.

Table 5.

Dominant Tendencies by Dimension in the Listening—Singing—Playing Unit

Dimension Dominant Tendency Items on Which It Is Based
Content Negative 13,14, 17
Language/Expression Negative 15, 16
Assessment and Evaluation Partly Adequate 18, 19
Technical/Structural Layout Partly Adequate—Problematic 20

Table 5 presents a summary of the findings related to the Listening—Singing—Playing unit at the level of
subdimensions. Accordingly, the weakest aspects of the unit are concentrated in the areas of content and
language/expression. In the dimensions of assessment and evaluation and structural organization, however, the
findings do not point to a directly positive picture; rather, they reflect a limited level of acceptance that may
be described as only “partly adequate.” This result suggests that the unit needs to be reconsidered particularly
in terms of its appropriateness to students’ level, its mode of presentation, and its adequacy in fostering skill
acquisition.

Table 6.

Selected Critical Indicators Related to the Listening—Singing—Playing Unit

Indicator Negative Response Rate*
Inadequacy in level appropriateness 51,9
Inadequacy of topic presentation 59,3
Inadequacy of language appropriateness 57,4
Perceived inadequacy in skill acquisition 48,1
Inadequacy regarding process evaluation 42,6

* In negatively worded items, interpretations were made by taking reverse meaning into account.

Table 6 collectively presents the indicators that teachers identified as the most problematic in this unit.
The concentration of the highest rates of negative responses in the items related to topic explanation, language
appropriateness, and level appropriateness indicates that the unit is criticized primarily in terms of its mode of
instructional presentation. In other words, the issue lies not merely in the presence of the topics themselves,
but in the level at which they are presented, the language through which they are conveyed, and the
instructional rationale underlying their presentation. Accordingly, the findings related to this unit suggest that
not only the content itself, but also its pedagogical mode of presentation, needs to be reconsidered.
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Findings and Interpretations Regarding Teachers’ Views on the Musical Perception and Knowledge
Learning Domain of the Music and Play Textbook Used at the First Level of Special Education

The views of special education teachers regarding the Musical Perception and Knowledge learning
domain, together with dominant tendencies by dimension and critical indicators, are presented in Tables 7, 8,
and 9.

Table 7.

Teachers’ Views on the Musical Perception and Knowledge Learning Domain

Questi Yes Partly No
stions

e £ % £ % £ %

21. Do you think the contents in the “Musical Perception

and Knowledge” unit are not appropriate for the class 21 38,9 20 37,0 13 241

level ?*

22. Do you find the topic explanations used in the

“Musical Perception and Knowledge” unit inadequate?* 27 50,0 20 37,0 7 13,0

23. Do you think the graphics and pictures in the

“Musical Perception and Knowledge” unit are adequate? 12 22,2 21 38,9 21 38,9

24. Do you think the language used in the “Musical

Perception and Knowledge” unit is not appropriate for 28 51,9 17 31,5 9 16,7
students’ level?*

25. Do you think the elements and language used in the

“Musical Perception and Knowledge” unit are not 20 37,0 19 35,2 15 27,8
concrete?*

26. Do you think the topics in the “Musical Perception

and Knowledge” unit were prepared in a way that 6 11,1 29 53,7 19 35,2

enables students to acquire the main and sub-skills?
27. Do you think the assessment stage of the topics in the
“Musical Perception and Knowledge” unit was prepared

in accordance with assessment and evaluation principles 6 11,1 25 46,3 23 42,6
and techniques by taking students’ conditions into

account?

28. Do you think the topics in the “Musical Perception

and Knowledge” unit follow a systematic structure from 10 18,5 26 48,1 18 333

simple to complex in a way students can understand?
29. Do you think the topics and exercises in the “Musical
Perception and Knowledge” unit are useful and sufficient 4 7,4 28 51,9 22 40,7
for the student’s musical development goal?
* Because these items contain negative wording, reverse interpretation was taken into account during
analysis.

When Table 7 is examined, it can be seen that views regarding the Musical Perception and Knowledge
learning domain are also generally negative or only limitedly positive; however, in some dimensions this unit
appears to be perceived as relatively more balanced than the Listening—Singing—Playing domain. In the content
dimension, 50% of the teachers stated that they found the topic explanations inadequate, while in negatively
worded Item 21, 38.9% indicated that the content was not appropriate for the class level. On the other hand,
the fact that the “partly” response in the same item accounts for 37% suggests that teachers do not view the
content in this unit as either entirely appropriate or entirely inappropriate; rather, they appear to evaluate it as
being on the borderline and open to improvement.

A more pronounced problem emerges in the language dimension. In negatively worded Item 24, 51.9%
of the teachers stated that the language was not appropriate to students’ level. This rate indicates that, as in the
textbook as a whole, language is one of the most problematic areas in this unit as well. Similarly, in Item 25,
which concerns whether the elements and language used are not concrete in nature, the combined proportion
of “yes” and “partly” responses is quite high. This finding suggests that, in a domain such as Musical
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Perception and Knowledge—where conceptual content is more heavily emphasized—the need for
concretization appropriate to students’ level is not being adequately met.

One of the relatively more balanced aspects of this unit appears to be the areas of skill acquisition and
structural organization. A total of 53.7% of the teachers stated that the topics were “partly” adequate in terms
of fostering basic and sub-skills. Similarly, in the item concerning whether the topics followed a systematic
structure progressing from simple to complex, the “partly” option again had the highest rate, at 48.1%. These
results suggest that the unit is not perceived as entirely unsuccessful; however, it does require improvement in
order to become a more effective instructional material. In particular, the predominance of “partly” responses
indicates that teachers perceive potential in this unit, but do not regard its current form as sufficient.

In the assessment and evaluation dimension, there is again a perception of limited adequacy. While
46.3% of the teachers found the evaluation stage only partly appropriate, 42.6% did not find it appropriate.
This suggests that the instructional flow of the unit is not reflected strongly enough in the evaluation stage.
Furthermore, in the item concerning whether the topics and exercises are useful and sufficient in relation to
the student’s musical development goals, 51.9% responded “partly” and 40.7% responded “no.” This result
indicates that the unit is not seen by teachers as fully functional, but neither is it regarded as entirely without
value.

In terms of technical design, the findings related to the adequacy of graphics and pictures appear to
cluster in two directions. While 38.9% of the teachers found the visuals partly adequate, another 38.9%
regarded them as inadequate. This equal distribution suggests that visuals are perceived as supportive by some
teachers, whereas others do not find them sufficiently functional. Accordingly, this dimension may be
considered an area in which neither clear acceptance nor outright rejection emerges, but where the need for
improvement remains evident.

Table 8.

Dominant Tendencies by Dimension in the Musical Perception and Knowledge Unit

Dimension Dominant Tendency Items on Which It Is Based
Content Negative—Partly Adequate 21,22,26
Language/Expression Negative 24,25
Assessment and Evaluation Negative—Partly Adequate 27,29
Technical Design/Layout Negative—Partly Adequate 23,28

Table 8 summarizes the overall profile of the subdimensions related to this unit. Accordingly, the most
prominent problem area in the Musical Perception and Knowledge unit is, once again, the language/expression
dimension. In the dimensions of content and assessment and evaluation, rather than a direct and strongly
negative rejection, a more intermediate pattern emerges, fluctuating between “partly adequate” and “negative.”
In this respect, the unit appears somewhat more balanced than the Listening—Singing—Playing domain;
nevertheless, it still cannot be regarded as a strong and adequate instructional material.

Table 9.

Selected Critical Indicators Related to the Musical Perception and Knowledge Unit

Indicator Negative Response Rate*
Inadequacy of topic presentation 50,0
Inadequacy of language appropriateness 51,9
Perceived lack of concreteness 37,0
Inadequacy of assessment and evaluation 42,6
Inadequacy of contribution to musical development 40,7

* In negatively worded items, interpretations were made by taking reverse meaning into account.

As shown in Table 9, the most prominent problem areas in this unit are concentrated around
topic explanation and language appropriateness. By contrast, in areas such as skill acquisition and
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structural organization, the prevailing tendency is more toward being “partly adequate.” This pattern
suggests that, rather than presenting a structure that is entirely rejected, the unit offers content that
could become more functional if it were pedagogically revised. Therefore, teachers’ views not only
point to the need for revision in the Musical Perception and Knowledge domain, but also reveal that
this domain possesses aspects that are open to further development.

Findings and Interpretations Regarding Comparative Teachers’ Views on the Music and Play Textbook
Used at the First Level of Special Education as a Whole and Its Learning Domains by Subdimension

Based on the data obtained from the views of special education teachers, the textbook as a
whole and its two learning domains were compared across common dimensions. In addition to the
three main tables, the findings were further evaluated in Tables 10 and 11 by taking into account the
relationships among the subdimensions.

Table 10.

Comparison of the Textbook as a Whole and the Learning Domains by Subdimension

Dimension Textbook as a Whole  Listening—Singing—Playing Musical Perception and
Knowledge
Usability/Functionality Weak - -
Content Negative Negative Negative—Partly Adequate
Language/Expression Indirectly weak Weak Weak
Assessment and Evaluation Negative Negative—Partly Adequate  Negative—Partly Adequate
Technical Design/Layout Partly Adequate Negative—Partly Adequate ~ Negative—Partly Adequate

As shown in Table 10, when the findings related to the textbook as a whole are considered
together with those concerning the two learning domains, it becomes clear that the most consistent
problem area is the language/expression dimension. The fact that the language was not found
appropriate to students’ level in both the Listening—Singing—Playing and the Musical Perception and
Knowledge domains indicates that one of the most fundamental shortcomings of the textbook in the
context of special education lies in its mode of expression. In the content dimension, although both
units were criticized, this criticism appears to be more pronounced in the Listening—Singing—Playing
domain. This suggests that inadequacies in the presentation of content become more visible in
practice-based learning domains.

In the assessment and evaluation dimension, while the general perception of the textbook as a
whole reflects a more negative picture, it is noteworthy that at the unit level the tendency toward
“partly adequate” becomes more prominent. This finding suggests that teachers do not reject certain
assessment elements outright; rather, they expect them to be made more functional, clearer, and more
appropriate to special education students. Although technical design and layout appear to be the least
negatively perceived areas among all dimensions, this does not mean that they are regarded as fully
adequate; rather, it indicates that teachers show a limited degree of acceptance in this dimension rather
than a complete rejection.
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Table 11.

Main Problem Areas in Which the Findings Concentrated

Problem Area Appearance in the Findings
The book is regarded as inadequate as a main resource Very Pronounced
Problem of suitability to student level Pronounced
Inadequacy of language and expression Very Pronounced
Limited perceived power in fostering skills Pronounced
Weakness of the assessment and evaluation structure Pronounced
Limited acceptance of visual and technical design Moderately Pronounced

Table 11 provides a consolidated overview of the areas in which the research findings are most
concentrated. Accordingly, the points on which teachers’ views converge most strongly are the
insufficiency of the textbook as a stand-alone resource, its lack of appropriateness to students’ level,
and its inadequacy in terms of language and expression. These results indicate that, although the
textbook exists formally as a course material, it is not perceived as a strong instructional tool capable
of effectively supporting teaching in the context of special education. Assessment and evaluation, as
well as the textbook’s capacity to foster skill acquisition, also emerge as prominent problem areas,
whereas technical organization appears to be problematic to a lesser extent compared with the other
dimensions.

Overall Evaluation

When the findings obtained within the scope of the study are evaluated holistically, it becomes
clear that the Music and Play textbook is generally perceived by teachers as a material that is only
limitedly functional, inadequate in terms of content, and not fully compatible with the developmental
characteristics of special education students. In particular, the low rate of active use and the fact that
the textbook is not regarded as a sufficient stand-alone resource indicate that teachers do not adopt it
as the central instructional material of the course. This finding reveals that the textbook is considered
problematic not only in terms of content, but also in terms of classroom applicability and its
contribution to the instructional process.

At the level of learning domains, the evaluation showed that the Listening—Singing—Playing
unit presents more pronounced problems, whereas the Musical Perception and Knowledge unit has a
relatively more balanced structure, although it still requires improvement. The common problem area
across both learning domains is the language/expression dimension. Accordingly, the findings
suggest that the textbook needs to be reconsidered particularly in terms of level-appropriate language,
functional content organization, and assessment and evaluation arrangements suited to the context of
special education.

CONCLUSION, DISCUSSION, AND RECOMMENDATIONS

Conclusion

In this study, the Music and Play textbook used at the first level of special education practice
schools was evaluated multidimensionally on the basis of teachers’ views. The results indicated that
the textbook was generally not regarded by teachers as an adequate, functional, or independently
usable instructional material. In particular, the low rate of active use, its perceived inadequacy as a
sole resource, and its limited usability in the preparation of individualized education programs (IEPs)
suggest that the textbook does not function as a central instructional material within the teaching
process.
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In the content dimension, it was concluded that the textbook was not sufficiently appropriate to
students’ cognitive levels and developmental characteristics, and that its capacity to foster the
acquisition of basic and sub-skills was perceived as limited. In the dimension of language and
expression, significant inadequacies were identified both in the textbook as a whole and across the
two learning domains; in particular, the appropriateness of the language to students’ level and the
degree of concretization emerged as the most salient problem areas. In this respect, the language
dimension was identified as the most consistent and most pronounced problem area of the study.

Evaluation at the level of learning domains showed that the Listening—Singing—Playing unit
presented more pronounced problems. In this unit, the appropriateness of the content to class level,
the presentation of topics, the use of language, and the adequacy of skill acquisition were all evaluated
more negatively. Although the Musical Perception and Knowledge unit was perceived as relatively
more balanced, it still displayed aspects requiring improvement in terms of topic presentation,
language, assessment and evaluation, and contribution to musical development. In both learning
domains, the common problem area was the lack of language and instructional presentation
appropriate to students’ characteristics.

The findings obtained in the assessment and evaluation dimension indicate that the textbook
does not provide sufficient opportunities to monitor the individual characteristics, process-based
development, and functional performance of special education students. Although relatively more
moderate evaluations were observed in the dimension of technical design and layout, it was
understood that this area could not compensate for the inadequacies identified in the other dimensions.
In conclusion, although the textbook presents the formal appearance of a usable instructional material,
it was found to contain significant shortcomings in terms of the pedagogical depth, student
appropriateness, and practical flexibility required for music teaching in special education.

Discussion

The findings of this study revealed that the Music and Play textbook used in special education
practice schools is generally not regarded by teachers as an adequate or functional instructional
material. The low rate of active use and the fact that the textbook is not considered sufficient as a
stand-alone resource are consistent with studies in the literature showing that textbooks may be found
inadequate in terms of practical functionality (Meyanc1 & Erol, 2025; Nikolic et al., 2022). This
suggests that instructional materials should be structured not only on the basis of the curriculum, but
also in ways that effectively support classroom implementation.

The findings related to the content dimension showed that the textbook was considered
inadequate in terms of appropriateness to students’ cognitive levels and its capacity to foster skill
acquisition. This result is in parallel with the literature indicating that materials prepared for
individuals with special needs often fail to adequately reflect individual differences (Thompson,
2000; Park, 2025). At the same time, the literature strongly emphasizes that music education makes
important contributions to the cognitive, social, and emotional development of individuals with
special needs (Eren, 2014; Varis & Hekim, 2017; Rickson & McFerran, 2007). In this respect, the
present findings point to a mismatch between the potential of music education and the quality of the
instructional materials intended to convey that potential.

The fact that the language and expression dimension emerged as the most pronounced problem
area both in the textbook as a whole and across the learning domains is directly related to the need,
emphasized in the literature, for accessible and student-appropriate materials (Akinci, 2018; Park,
2025). Given that the use of concrete, clear, and comprehensible language is of critical importance
for special education students, the present findings indicate that the textbook does not sufficiently
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meet these requirements. In this regard, the textbook also does not appear to be fully consistent with
the student-centered learning perspective of the constructivist approach.

The finding that the Listening—Singing—Playing learning domain was regarded as more
problematic than the other learning domain suggests that practice-based music instruction is not being
adequately supported at the material level. However, the literature emphasizes that multisensory and
activity-based approaches increase the participation of individuals with special needs in music
learning (Sutela et al., 2016). In this respect, it may be argued that this learning domain should be
reconsidered in a more structured and practice-oriented manner.

Although the Musical Perception and Knowledge learning domain was evaluated as relatively
more balanced, it still displays important inadequacies in terms of language, content, and assessment
and evaluation. This is consistent with studies in the literature suggesting that instructional materials
are not necessarily entirely inadequate, but rather constitute structures that remain open to further
development (Meyanci & Erol, 2025; Nikolic et al., 2022).

The perception of inadequacy that emerged in the assessment and evaluation dimension
indicates that the process-based and individualized understanding of assessment in special education
has not been sufficiently reflected in instructional materials. Studies reporting that teachers
experience deficiencies in materials and methods in practice also support this finding (Karatag, 2020;
Kiiylikoglu & Bulut, 2021).

In conclusion, the findings of this study confirm a condition that has been frequently
emphasized in the literature: although music education offers an important developmental field for
individuals with special needs, this potential is not adequately reflected in instructional materials
(Pektas, 2016; Ergiil & Caydere, 2021). Therefore, in order to improve the quality of music instruction
in special education, textbooks need to be restructured in ways that are responsive to student
characteristics, flexible, and practice-oriented.

Recommendations

e [t is recommended that the Music and Play textbook be restructured by taking into account the
cognitive, linguistic, and developmental characteristics of special education students. In this context,
it is important that the content be organized in a way that is appropriate to students’ readiness levels,
progresses from simple to complex, and aims to foster functional skills.

e The content included in the textbook, particularly in practice-based learning domains, should be
redesigned in a clearer and more comprehensible manner that enhances student participation. In this
respect, it is recommended that the activities supporting the learning process be diversified and that
more practice-oriented examples be incorporated.

e The language used in the content should be simplified in accordance with the perceptual and cognitive
characteristics of special education students, and short, clear, and direct forms of expression should be
preferred. In addition, it is recommended that abstract concepts be concretized and that multiple modes
of presentation supporting different learning pathways be included.

e In order for the textbook to become a more functional tool in the instructional process, it is important
that it be enriched with explanatory guidelines, sample applications, and alternative activity
suggestions that can guide teachers. In this way, the material can acquire a structure that not only
presents information but also directs the instructional process.

o In the dimension of assessment and evaluation, it is recommended that greater emphasis be placed on
process-based and flexible assessment approaches that allow for the monitoring of students’ individual
development. In this regard, it would be beneficial to integrate performance observations,
developmental monitoring, and individualized assessment tools into the instructional material.
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e [tis recommended that an interdisciplinary approach be adopted in the preparation of the textbook. In
this context, collaboration among special education specialists, academics working in the field of
music education, and practicing teachers would contribute to strengthening the material both
pedagogically and in terms of subject-matter knowledge.

e In order to enhance the effectiveness of the textbook, it is recommended that it be enriched with digital
content, interactive applications, and audiovisual support materials. Such supplementary materials
may provide more inclusive and flexible learning environments for students with diverse learning
styles.

e From a practical perspective, it is recommended that in-service training programs be organized to
support teachers in using the textbook effectively. Including topics such as material adaptation,
multisensory instructional approaches, and process-based assessment in these programs may improve
the quality of the instructional process.

e For future research, it is recommended that studies be conducted to examine the practical functionality
of textbooks through different data collection methods. In particular, research employing classroom
observation, qualitative interviews, and mixed-method designs may provide more in-depth data
regarding the actual use of the material.

e Finally, it is recommended that the results obtained from this study be shared with the relevant
institutions and organizations and taken into consideration in future textbook development processes.
In this way, a contribution may be made to improving the quality of materials designed for music
instruction in special education.
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