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TURKCE OGRENEN ULUSLARARASI OGRENCILERDE
KULTURLERARASI DUYARLILIK VE ZIHNIYET ARASINDAKI
ILISKININ INCELENMESI

0z

Bu caligma, Tiirk¢e 6grenen uluslararasi 6grencilerin kiiltiirleraras: duyarlilik-
lar1 ile zihniyetleri arasindaki iliskiyi arastirmaktadir. Kiiltiirel farkliliklar: tanima
ve takdir etme becerisi olarak tanimlanan kiiltiirleraras1 duyarlilik ve dil 6grenen
bireylerin zihniyet tiirdi, hedef kiiltiir ortaminda dil 6grenim siirecine etki eden
iki 6nemli unsurdur. Arastirma iligkisel tarama modeline gore ytriitilmistiir. Ve-
riler sosyo-demografik bilgilerin yer aldig: bir Kisisel Bilgi Formu, Kiiltiirlerarasi
Duyarlilik Olgegi ve Zihniyet Teorisi Olgegi araciliiyla Tiirkiye'de ii¢ devlet {ini-
versitesinin Tiirkge Ogretim Merkezlerinde Tiirkge 6grenen uluslararasi 6grenci-
lerden toplanmustir. Elde edilen veriler SPSS paket programi kullanilarak analiz
edilmistir. Calismanin bulgulari, Tiirk¢e 6grenen uluslararas: 6grenciler arasinda
kiiltiirlerarasi duyarliligin sekillenmesinde zihniyetin kritik roliine vurgu yapmak-
tadir. Sabit 6z teori, 6zellikle kiiltiirleraras: etkilesimlere katilim ve bunlardan keyif
alma a¢isindan daha diisiik kiiltiirlerarasi duyarlilik seviyeleriyle iligkilidir. Buna
karsilik, gelisim 6z teorisi, daha ytiksek kiiltiirleraras: duyarlilik diizeylerinin yan1
sira kiiltirleraras etkilesimlere daha fazla katilim ve bunlardan daha fazla zevk
alma ile baglantilidir. Arastirma sonuglari, uluslararas: 6grencilerin Tiirkiyedeki
kiiltiirel ortama genel uyumlarini, dolayli bir sekilde dil 6grenme ¢iktilarini iyiles-
tirmenin, onlarin kiiltiirlerarasi duyarliligini arttirmak ve gelisim odakli bireyler
olma yolunda onlar1 desteklemek ile olabilecegini gostermektedir. Bu dogrultuda
gelisimin ve zorluklarin {istesinden gelmede gayretin degerini vurgulayan gelisim
0z teorisini destekleyen uygulamalarin yapilmasi, dil egitimi ve mesleki egitim
programlarina bireylerin kiiltiirleraras1 duyarliliklarini destekleyecek iceriklerin
entegre edilmesi 6nerilmektedir.

Anahtar Sézciikler: Kiltiirlerarast Duyarlilik, Zihniyet, Gelisim Oz Teorisi,
Sabit Oz Teori, Uluslararas: Ogrenciler.
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INVESTIGATION OF THE RELATIONSHIP BETWEEN
INTERCULTURAL SENSITIVITY AND MINDSET OF INTERNATIONAL
STUDENTS LEARNING TURKISH

ABSTRACT

This study investigates the relationship between intercultural sensitivity and
the mindset of international learners of Turkish. Intercultural sensitivity, defined
as the ability to recognise and appreciate cultural differences, and the mindset of
language learners are essential for effective language learning in the target culture
environment. The research was conducted according to the relational survey mo-
del. Data were collected from international students learning Turkish at Turkish
Language Teaching Centres of three state universities in Turkey through a Personal
Information Form including socio-demographic information, Intercultural Sensi-
tivity Scale, and Theory of Mindset Scale. The data obtained were analysed using
SPSS package software. The findings of the study emphasise the critical role of
mindset in shaping intercultural sensitivity among international students learning
Turkish. The fixed mindset is associated with lower levels of intercultural sensiti-
vity, especially in terms of participation in and enjoyment of intercultural interac-
tions. In contrast, a growth mindset is linked to higher levels of intercultural sensi-
tivity, as well as greater involvement in and enjoyment of intercultural interactions.
The findings of the study indicate that enhancing international students' general
adaptation to the cultural milieu in Turkey and, consequently, their language acqu-
isition outcomes can be accomplished by raising their intercultural sensitivity and
supporting them in becoming development-oriented individuals. For this purpo-
se, it is suggested that practices that support a growth mindset, which emphasises
the value of development and effort in overcoming difficulties, be implemented,
and contents that support individuals' intercultural sensitivity should be integrated
into language education and professional training programmes.

Keywords: Intercultural Sensitivity, Mindset, Growth Mindset, Fixed Mindset,
International Students.
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GIRIS

Kiiresellesen diinyada, kiiltiirlerarast duyarlilik (KD) ve zihniyet, farkl kiiltiirel
ortamlarda iletisim kurmay etkileyen unsurlar arasinda yer almaktadir. Yabanci/
Ikinci dilde basarili bir iletisim, bilgi aligverisi amaciyla iletisimsel dili 6grenmek-
ten daha fazlasini gerektirmektedir ve kaynak kiiltiir ile hedef kiiltiir arasinda orta-
ya ¢ikabilecek catismalar1 6n gérme ve ¢ozebilme becerisini de igermektedir (By-
ram, 1997). Iletisimsel yeterliligin taniminda yer alan dilbilimsel, sosyo-dilbilimsel
ve pragmatik agidan uygun ifadeler iiretebilme becerisine, kiiltiirleraras: yeterlilik
kavrami da eklenmistir (Council of Europe, 2001). Bu durumda, 6grencilere ikin-
ci/yabanc bir dili 6gretmek, onlar1 kiiltiirleraras: duyarli olmaya ahistirmak, kiil-
tiirleraras1 arabulucu olarak hareket etme, diinyay1 baskalarinin géziinden gérme
ve kiiltiir 6grenme becerilerini bilingli olarak kullanma konusunda desteklemek
anlamina gelmektedir (Sen Gupta, 2002). Bununla birlikte, son donemde gerek
gogler gerekse uluslararasilasma politikalar1 nedeniyle, Tiirkiye yabanci 6grenciler
i¢in kiiresel bir yiliksek 6grenim merkezi haline gelmistir ve Yiiksekogretim Kuru-
lunun 2024 yili verilerine gére, 198 tilkeden 350 bin uluslararas: 6grenci Tiirkiyede
ogrenim goérmektedir. Kiiresellesmenin toplumsal etkileri ve dil 6gretim siirecine
iliskin degisiklikler, farkl: bir tilkede yasamaya baslamus; kiiltiirel yanhs anlagil-
malar, dil kaynakli zorluklar ve izolasyon hissi gibi 6nemli engellerle karsilasan
uluslararas1 6grenciler agisindan kiiltiirlerarasi duyarlilik konusunu ele almay1 ka-
¢inilmaz hale getirmistir.

Kiiltiirleraras: duyarlilik, bireylerin kiiltiirel farkliliklar: tanima, anlama ve bu
farkliliklara sayg1 gosterme becerisini ifade etmekte olup onlarin farkl kiiltiirler-
den insanlarla etkili ve uygun bir sekilde etkilesim kurmalarini kolaylastirmakta-
dir (Bulduk, Tosun ve Ardic, 2011; Chen ve Starosta, 2000; Cirik, 2008). Kiiltiirle-
raras1 duyarlilik bilesenleri arasinda 6z sayg, 6z diizenleme, agik fikirlilik, empati,
etkilesime katilim ve yargilamama yer almaktadir (Chen ve Starosta, 1997). Kiil-
tiirlerarasi duyarlilik, bireyin diger kiiltiirlerden gelen insanlara kars1 sergiledigi
davranistir. Bireyin bir duruma iliskin davranislar1 duygu, diisiince, inang, tutum
ve deneyimleri gibi degiskenlerden etkilendigi i¢in bu degiskenlerle birlikte birey-
lerin tepkileri ve kiiltiirlerarasi duyarlilik diizeyleri de zaman igerisinde farklila-
sabilir. Kiiltiirleraras: duyarli olma, kiiltiir kaynakli farkliliklara saygi gosterirken
davraniglarini degistirmeye istekli olmay: ve davranislarini diizenleyebilmeyi de
kapsamaktadir (Bhawuk ve Brislin, 1992). Bennett (1993)’in kiiltiirleraras: duyar-
lilig1 “inkar, savunma, kiiglimseme, kabul, uyum ve kiiltiirel farkliligin entegras-
yonu” olmak {izere alt1 gelisim asamasinda ele almas, kiiltiirleraras: duyarliligin
agamal1 ve gelisimsel bir siire¢ oldugunu destekler niteliktedir.

Kilttirleraras: iletisim ve duyarliliga etki eden degiskenler, kiiltiirlerarasilik
kavramini kiltiirlerarast zihniyet (intercultural mindset) kavramindan ayri de-
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gerlendirmenin miimkiin olmadigini gostermektedir (Bennett ve Bennett, 2004).
Zekanin ve yeteneklerin dogasina iligkin temel inanglar olarak tanimlanan zihni-
yet, insanlarin kiiltiirel farkliliklar: nasil algiladigini ve bu farkliliklar: nasil deger-
lendirdigini dogrudan etkilemektedir. Bu sebeple zihniyet ve kiiltiirleraras: duyar-
lilik arasindaki iligkiyi anlamak, bireylerin farkl kiilttirel baglamlarda nasil hareket
ettiklerini anlamak agisindan 6nemlidir.

Dweck (2006) tarafindan ortaya atilan zihniyet kavramy, sabit 6z teori ile ge-
lisim 6z teorisi olarak ikiye ayrilmaktadir. Sabit 6z teori, zeka ve yeteneklerin do-
gustan geldigi ve degistirilemez oldugu inanciyla karakterize edilirken, gelisim
0z teorisi yeteneklerin ve zekinin kararlilik ve gayretle gelistirilebilecegine dair
inangtir. Dayaniklilik, 6grenmeye isteklilik ve yeni deneyimlere agik olma bu zih-
niyet tiiriine sahip bireylerin belirgin 6zellikleri arasindadir. Gelisim 6z teorisine
sahip 6grencilerin ise zorluklar1 kabullenme, zorluklar karsisinda sebat etme ve
empati kurma becerileri daha yiiksek oldugundan akademik basariya ulasmala-
r1 (Dweck, 2010; Yeager ve Dweck, 2012) ve kiiltiirleraras: ortamlara kolaylikla
uyum saglamalari (Van Dyne vd., 2008) daha olasidir. Gelisim 6z teorisine sahip
bireyler farkl: kiiltiirel perspektifleri anlamaya daha agik ve daha uyumlu olmala-
r1 nedeniyle kiiltiirleraras: ortamlarda iliski kurmada basarilidirlar (Chao, 2015;
Dweck, 2006). Dolayisiyla gelisim 6z teorisi zihniyet tiiriine sahip bireylerin, daha
yiiksek diizeyde kiiltiirleraras: duyarlilik sergileme ihtimalleri vardir. Bununla bir-
likte aragtirmalar, bireylerin farkli kiiltiirlerle etkilesime ge¢cmeye ve onlardan yeni
seyler 6grenmeye daha istekli hale gelmesiyle birlikte, gelisim odakli bir anlayis ge-
listirdiklerini gostermektedir (Deardorff, 2009). Bu durumda yiiksek diizeyde kiil-
titrlerarasi duyarliliga sahip olanlarin gelisim 6z teorisine sahip bireyler olmalar1
beklenir, ¢linkii bu bireyler kiiltiirel farkliliklar1 engellerden ziyade zenginlestirici
deneyimler olarak goriirler. Ote yandan farkli kiiltiirel deneyimlere maruz kalmak,
bireylerin 6nyargili diisiincelerini sorgulatabilir ve onlar1 yeni beceriler ve bilgi-
ler edinmeye yonlendirerek gelisim 6z teorisini beraberinde getirebilir (Hammer,
Bennett ve Wiseman, 2003). Bu durum ise kiiltirlerarast duyarlilik ve gelisim 6z
teorisi arasinda karsilikli bir iliski oldugunu; kiiltiirleraras: duyarliligin gelisim 6z
teorisini olumlu etkileyebilecegini gostermektedir.

Gelisim 6z teorisine sahip bireylerin, yeni bir dili 6grenmek gibi zorlu durum-
larda dayanikliliklarinin ve uyum yeteneklerinin daha yiiksek oldugu; bunun da
daha iyi kazanimlarla sonuglanabilecegi bilinmektedir (Tadmor vd., 2012). Dil
Ogrenirken 6grenciler sik sik hatalar yaparlar ve bir¢ok basarisizlikla karsilagirlar.
Gelisim 0z teorisine sahip 6grencilerin bu zorluklari, 6grenme siirecinin bir par-
cas1 olarak gormeleri ve motivasyonlarinin diismemesi daha olasidir. Bu durum
6grencileri daha fazla pratik yapmaya sevk etmektedir ve boylece 6grenciler dile
daha fazla maruz kalmaktadir (Dweck, 2010). Ayrica kendilerini gelistirebilecek-
lerine inanan 6grenciler, zorluklar1 6z degerlerine yonelik tehditler yerine bityiime
firsatlar: olarak goriirler; yeni bir dil 6grenirken hata yapacaklarini bilseler de risk
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alma konusunda daha rahat davranirlar (Dweck, 2006; Mercer, 2011). Bu i¢sel mo-
tivasyon sayesinde ogrenciler, gercekgi hedefler belirleyerek dil 6grenimine daha
uzun siire devam etme egiliminde olurlar. Bu stireklilik yalnizca dil becerilerinin
gelismesini saglamakla kalmaz, ayni zamanda dilsel nitanslarin ve kiiltiirel baglam-
larin daha derinlemesine anlagilmasina da katkida bulunur.

Kiiltiirlerarasi duyarlilik, yabanci/ikinci dil 6grenen bireylerin hedef dili ve he-
def kiiltiirti nasil algiladiklaring bu dil ve kiiltiirle nasil iliski kurduklarin: etkiler.
Kiiltiirleraras1 duyarlilig yiiksek olan 6grencilerin hedef kiiltiirde karsilastiklar
farkliliklar1 benimseme olasiliklar1 daha yiiksektir ve bu da dil 6grenmeye kars
daha olumlu bir tutum gelistirmelerine yol agabilir. Bu olumlu tutum genellikle
dil ediniminde artan motivasyon ve ¢abayla kendini gosterir (ayd vd., 2003). Ote
yandan, kiiltiirlerarasi duyarlilig: diisiik olan 6grenciler, kiiltiirel farkliliklarla kar-
silagtiklarinda hayal kirikligi, endise ve hatta direng duygular1 yasayabilirler. Bu
durum ise 6grencilerin yeteneklerinin duragan olduguna, yeni kiiltiirel ve dilsel
ortamin getirdigi zorluklarin istesinden gelemeyeceklerine inandiklar: sabit bir
zihniyete yol agabilir (Dweck, 2006). Sonug olarak, 6grencilerin kiiltirel farklilik-
lara yonelik olumsuz tutumlari dil gelisimlerini engelleyebileceginden, bu 6gren-
ciler Tiirk¢e 6grenirken daha fazla zorlanabilirler. Ozetle, kiiltiirleraras: duyarlilik
ve zihniyet arasindaki iliski, basarili bir kiiltiirlerarasi iletisim ve kisisel gelisim i¢in
oldukea 6nemlidir. Bireylerin gelisim 6z teorisine sahip olmalari, onlarin kiiltiirle-
rarast duyarliliklarini gelistirerek farkl kiiltiirel ortamlarda daha uyumlu ve saygi
gercevesinde etkilesim kurmalarini saglayabilir.

Gerek ikinci ve yabanci dil olarak Tiirkge 6gretimi ile ilgili calismalar gerekse
Tiirkiyede yiliksek 6grenim gormekte olan bireylerin kiiltiirlerarasilik becerilerine
iliskin yapilan aragtirmalar incelendiginde, bu ¢alismalarda kiiltiirleraras: duyarli-
ligin kuramsal boyutta ele alindig1 (Aydin ve Giiltekin, 2023; Demir ve A¢ik; 2011;
Kurt, 2022; Kiigtik, 2011); Tiirk¢e 6gretimi ders kitaplarindaki kiltiir aktariminin
(Kalenderoglu, 2015; Koparan ve Canbulat, 2020; Omiir, 2021) ve kiiltiirlerara-
st unsurlarin incelendigi (Iscan ve Yassitas, 2018; Kinay ve Durmus, 2023; Okten
ve Kavanoz; 2014; Yilmaz ve Cetinkaya, 2018), yabanci dil olarak Tiirk¢e 6greten
6gretmenlerin kilttirleraras: farkindalik seviyelerinin karsilagtirildig: (Saygili ve
Kana, 2018) ve yabanci dil olarak Tiirkge 6grencilerinin kiiltiirleraras: duyarlilik
diizeylerinin incelendigi (Tuncay, 2022) tespit edilirken Tiirk¢e 6grenen uluslara-
ras1 dgrencilerin kiiltiirleraras1 duyarliliklar1 ve zihniyetleri arasindaki iliskiyi in-
celeyen bir ¢caligmanin olmadig: goriilmiistiir. Ayrica yukarida da belirtildigi tizere
gelisim 0z teorisine sahip bireylerin 6grenmeye agik, uyumlu, dayanikli, zorluk-
larla baga ¢ikabilen, empati kurabilen ve olaylara genis agidan bakabilen bireyler
olduklar1 ve bu 6zelliklerin kiiltiirleraras: duyarlilik ile de yakindan iligkili oldugu
g6z dniinde bulunduruldugunda Tiirk¢e 6grenen uluslararas: 6grencilerin zihniyet
tiirleri ile kiiltiirlerarasi duyarlilik diizeylerinin iliskili olabilecegi dngértlmiistiir.
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Bu caligma, Tiirk¢e 6grenen uluslararasi 6grencilerin kiiltiirleraras: duyarlilik-
lar1 ve zihniyetleri arasindaki iligskinin belirlenmesi amaciyla yapilmistir. Arastir-
mada bu amag¢ dogrultusunda su sorulara cevap aranmigtir:

1. Tiirkge 6grenen uluslararasi 6grencilerin kiiltiirleraras: duyarliliklar: ne dii-
zeydedir?

2. Tiirkge 6grenen uluslararasi 6grencilerin zihniyet teorisi tiirii nedir?

3. Tiirkge 6grenen uluslararasi 6grencilerin kiiltiirleraras: duyarliliklar ile zih-
niyetleri arasinda nasil bir iligki vardir?

4. Tirkce 6grenen uluslararasi 6grencilerin algilarina gore 6grencilerin zihni-
yet tiirleri kiiltiirleraras: duyarliliklarinin ne kadarini agiklamaktadir?

YONTEM

Arastirma Modeli

[ligkisel tarama modeline gore yiiriitiilen bu calisma, Tiirkiyede ii¢ devlet {ini-
versitesinin Tiirkge Ogretim Merkezlerinde (TOMER) gergeklestirilmistir. iliskisel
tarama modeli, bir arastirma setine iliskin degiskenler arasindaki iliskileri anlamak
ve analiz etmek icin kullanilan bir aragtirma teknigidir (Fraenkel vd., 2012). Bu
yontem, degiskenleri bagimsiz olarak aragtirmak yerine farkli degiskenler arasin-
daki baglantilara ve karsilikli etkilesimlere odaklanan anket veya anketler yoluyla
veri toplamay icerir. Arastirmacilar, korelasyon analizi ve yapisal denklem mo-
dellemesi gibi istatistiksel teknikler kullanarak, incelenen olgularin degiskenlerine
dair daha derin bir i¢gorii saglayarak ortintiileri ve nedensel iligkileri belirleyebilir
(Karasar, 2005). Iliskisel tarama modeli, 6zellikle karmasik karsilikli etkilesimler
iceren sosyal bilim ¢aligmalarinda oldukgea etkilidir ve konunun daha kapsamli bir
sekilde anlagilmasini saglar.

Calisma Grubu

Aragtirmanin  6rneklemini 2023-24 akademik yili bahar déneminde TO-
MERerde 6grenim goren 126 6grenci olusturmustur ve ¢alismada kolay ulasilabi-
lir 6rneklem yontemi secilmistir. Katilimcilara iliskin kisisel bilgi formundan elden
edilen bilgiler asagidaki gibidir (bkz. Tablo 1).
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Tablo 1. Calisma grubuna iliskin bilgiler

Degisken (N=126) N %
Cinsiyet

Kadin 53 42
Erkek 73 58
Egitim Diizeyi

Lisans 97 77
Y. lisans 29 23
Yas Araligi

(17-22) 126 100
Tiirkge Seviyesi

B2 18 17
C1 108 83
Tiirkge Ogrenme Siiresi

1-12 ay 115 90
1 yildan daha uzun siire 11 10
Cok Dillilik Durumu

Evet 116 92
Hayir 10 8
Toplam 126 100

Caligmaya katilan 6grenciler, Asya ve Afrika kitasindan olmak tizere 51 farkli
tilkeden gelmektedir ve 6grencilerin yas araliklar1 17-22 arasinda yer almaktadir.
Zihniyet Teorisi 6l¢eginin gecerlik ve giivenirlik ¢alismasi 14-22 yas aras1 6grenci-
ler i¢in yapilmustir ve ¢alisma kapsaminda ulagilabilen doktora egitim diizeyindeki
uluslararasi 6grenciler 22 yagindan biiyiik olduklar: i¢in ¢aliymaya dahil edilme-
mislerdir.

Yabanci Dil Olarak Tiirkge Ogretimi alaninda deneyimli 6gretmenler ve arag-
tirmacilar, uluslararas: 6grencilerin 6lgekleri anlayabilmeleri i¢in en az B2 diize-
yinde Tiirkge yeterlige sahip olmalarini 6nermislerdir. Bu sebeple Tiirkge seviyesi
B2 altinda olan bireylerden veri toplanmamugtir. Katilimeilarin ¢ogunlugu (%83)
C1 diizeyinde ve geriye kalani (%17) ise B2 diizeyinde Tiirkge yeterlilige, dolay1sty-
la katilimcilarin tamamu 6l¢ekleri anlayacak Tiirkee yeterlilige sahiptirler. Bununla
birlikte katilimecilarin tamamu iki dilli iken gogunlugu (%92) ¢ok dillidir.
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Veri Toplama Araclari

Aragtirmanin verileri, Kiiltiirleraras1 Duyarlilik Olgegi (KDO) (Chen ve Sta-
rosta, 2000; Ustiin, 2011), Zihniyet Teorisi Ol¢egi (ZTO) (Yilmaz, 2022) ve Kisisel
Bilgi Formu kullanilarak yiiz yiize ve goniilliiliik esasina gore toplanmistir.

Arastirmada, uluslararasi 6grencilerin kiiltiirlerarast duyarlilik diizeylerini be-
lirlemek amaciyla Chen ve Starosta (2000) tarafindan gelistirilen ve Ustiin (2011)
tarafindan Tiirk¢e'ye uyarlanan Kiiltiirleraras1 Duyarhlik Olgegi kullanilmigtir. Ol-
¢egin orijinali, kiiltiirleraras: etkilesime katilm (7 madde), kiiltiirel farkliliklara
saygt duyma (6 madde), kiiltiirleraras: etkilesimde 6zgiiven (5 madde), kiiltiirlera-
rast etkilesimden zevk alma (3 madde) ve kiiltiirleraras: etkilesime 6zen gosterme
(3 madde) olmak iizere 5 alt boyuttan ve 24 maddeden olusmaktadir. Ancak 6l-
ek Tiirk¢eye uyarlanirken yapilan faktor analizi sonucunda, faktor yiik degerinin
diisiik cikmasi sebebiyle 19. madde 6lgekten ¢ikarilmistir ve 20. madde itibariyle
geriye kalan maddelerin siras1 6ne dogru kaymustir. Olgegin Tiirkgeye uyarlanmig
son halinde 23 madde yer almaktadir ve 6lgek kiiltiirleraras: etkilesime katilim (1,
11, 13, 20, 21, 22, 23. maddeler), kiiltiirel farkliliklara sayg: duyma (2, 7, 8, 16, 18,
19. maddeler), kiiltiirleraras: etkilesimde 6zgiiven (3, 4, 5, 6, 10. maddeler), kiil-
tiirlerarasi etkilesimden zevk alma (9, 12, 15. maddeler), kiiltiirleraras: etkilesime
Ozen gosterme (14, 17. maddeler) olmak {izere toplam 5 alt boyuttan olusmaktadur.
KDO 5’li Likert 6lcegine gore puanlanmaktadir: hi¢ katilmiyorum (1), katilmi-
yorum (2), kararsizim (3), katiliyorum (4) ve tamamen katiliyorum (5). Olgekten
almabilecek toplam puan minimum 23 ile maksimum 115 arasinda degismektedir.
Puanlarin 20’ye yaklasmasi duyarlilik diizeyinin diisiik oldugunu, 115% yaklasma-
s1 ise duyarlilik diizeyinin daha yiiksek oldugunu goéstermektedir (Banos, 2006;
Ustiin, 2011; Chen ve Starosta, 2000; Ruddock ve Turner, 2007). Orijinal él¢egin
geneli i¢in rapor edilen Cronbach Alpha (Cr ) giivenirlik katsayis: .86 olarak ra-
por edilmistir (Chen ve Starosta, 2000). Ustiin’iin (2011) uyarlama yaptig1 6lcekte
ise Cr a .90 olarak hesaplanmistir. Mevcut aragtirmada 6l¢egin geneli i¢in Cr a .72
iken; alt boyutlar i¢in Cr a sirasiyla .76, .83, .68, .72 ve .66 olarak hesaplanmuistir.

Calismaya katilan 6grencilerin zihniyet teorisi tiiriiniin sabit 6z teorili mi yoksa
gelisim 6z teorili mi oldugunu belirlemek i¢in Yilmaz (2022) tarafindan gelistirilen
Zihniyet Teorisi Ol¢egi kullanilmistir. Olgek, 13 maddeden ve Gelisim Oz Teorisi
ve Sabit Oz Teori olmak iizere iki boyuttan olusmaktadir. Gelisim Oz Teorisi bo-
yutunda Gayret (2, 8, 12. maddeler) ve Gelisime Inang (6, 10, 13. maddeler); Sabit
Oz Teori boyutunda ise Atalet (3, 4, 7, 11. maddeler) ve Degismezlik Inanci (1, 5,
9. maddeler) olmak {izere dért alt boyut yer almaktadir. ZTO gelistirilirken kati-
limcilarin yag aralig1 14-22 oldugu ve 6l¢egin daha biiyiik yas gruplari icin gegerlik
ve giivenirlik ¢aligmalar1 yapilmamis oldugu i¢in 22 yagindan biiyiik 6grenciler ¢a-
lismaya dahil edilmemistir. Olgegin geneli i¢in rapor edilen Cronbach alpha giive-
nirlik katsayis1 .76 iken, her bir alt boyut i¢in Cronbach alpha giivenirlik katsayilar1
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.62 ile .74 arasinda hesaplanmuistir. Mevcut arastirmada 6l¢egin geneli i¢in Cr a .73
iken; alt boyutlar i¢in Cr a sirasiyla .68 ve .78 olarak hesaplanmistir.

Arastirmaci tarafindan alan yazin 1s18inda hazirlanan sosyo-demografik bilgi-
lerin yer aldig: Kisisel Bilgi Formu kapsaminda katilimcilarin cinsiyet, egitim dii-
zeyi, yas araligy, Tiirkce seviyesi, Tiirk¢e 6grenme siiresi ve ¢ok dillilik durumlarina
iliskin bilgiler elde edilmistir.

Verilerin Analizi

Calisma sirasinda elde edilen veriler SPSS paket programi kullanilarak analiz
edilmigtir. Aragtirmanin birinci alt probleminde 6grencilerin kiltiirleraras: du-
yarlilik diizeylerini belirlemek amaciyla Kiiltiirleraras1 Duyarlilik Olgegine, ikinci
alt probleminde ise 6grencilerin zihniyet tiirlerini tespit etmek amaciyla Zihni-
yet Teorisi Olgegine aritmetik ortalama ve standart sapma testleri uygulanmistir.
Aragtirmanin ti¢iinct alt probleminde, Tiirk¢e 6grenen uluslararasi 6grencilerin
kiltirlerarast duyarliliklar: ile zihniyetleri arasindaki iliski diizeyini belirlemek
i¢in Pearson Korelasyon katsayisi (Pearson, 1894) hesaplanmustir. Dordiincii alt
problemde ise 6grencilerin zihniyet tiirlerinin, kiiltiirlerarasi duyarliliklarini ne
olgiide agikladigini tespit etmek amaciyla ¢oklu dogrusal regresyon analizi yapil-
mustir. {liski degerleri incelendiginde katsayinin 0.30'dan kiigiik olmas zayif dii-
zeyde, 0.30 ile 0.70 arasinda olmasi orta diizeyde, 0.70'den biiyiik olmasi ise yitksek
diizeyde iliski oldugunu gostermektedir. (Buytukoztirk vd., 2014).

Etik Kurul izin Bilgileri

Yapilan bu ¢alismada “Yitksekogretim Kurumlar: Bilimsel Arastirma ve Yayin
Etigi Yonergesi” kapsaminda uyulmasi belirtilen tiim kurallara uyulmustur.

Etik Degerlendirmeyi Yapan Kurul Adi: Nevsehir Haci Bektas Veli Universitesi
Rektorlugi Bilimsel Arastirmalar ve Yayin Etik Kurulu

Etik Degerlendirme Kararinin Tarihi: 30.04.2024
Etik Degerlendirme Belgesi Say1 Numarasi: 2400032911
BULGULAR
Bu bolimde 6l¢ekler araciligiyla elde edilen nicel verilerin analiz sonuglari;

kiltiirleraras: duyarlilik, zihniyet teorisi, zihniyet teorisi ve kiiltiirleraras: duyarli-
lik arasindaki iliski olmak tizere ti¢ bashkta verilecektir.
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Kiiltiirlerarasi Duyarlilik

Arastirmanin ilk alt probleminde Tiirkge 6grenen uluslararasi 6grencilerin kiil-
tiirlerarasi duyarliliklari ne diizeydedir? sorusuna cevap aranmistir ve 6grencilerin
kiiltiirlerarasi duyarlilik diizeylerine iliskin bulgular Tablo 2'de sunulmustur.

Tablo 2. Tiirk¢e 6grenen uluslararasi 6grencilerin kiiltiirleraras: duyarlilik diizeyleri

Saygi . Ozen
Katilim Duyma Ozgiiven Zevk Alma Gosterme KD Top
N 126 126 126 126 126 126
X 25.48 23.11 15.70 10.44 7.50 82.25
Ss 3.29 3.72 2.28 2.66 1.82 8.88
Min 17.00 14.00 10.00 3.00 3.00 57.00
Max 35.00 30.00 22.00 15.00 100.0 107.00

Tablo 2'de 6grencilerin, kiiltiirleraras: duyarlilik diizeylerine iligkin ortalamalar
("X = 82.25) incelendiginde diger alt boyutlara kiyasla 6grencilerin kiiltiirleraras:
farkliliklara saygi duyma diizeylerinin ("X = 23.11) kiiltiirleraras: etkilesime kati-
lim diizeylerinin ("X = 25.48) ve 6grencilerin kiiltiirleraras: etkilesimde 6zen dii-
zeylerinin ("X = 7.50) daha yiiksek oldugu; kiiltiirleraras: etkilesimden zevk alma
diizeylerinin ("X = 10.44) ve kiiltiirlerarasi etkilesimde 6zgtiven diizeylerinin ("X=

15.70) daha diisiik diizeyde oldugu goriilmektedir ("X =2.70).

Zihniyet Teorisi

Aragtirmanin ikinci alt probleminde Tiirk¢e 6grenen uluslararas: 6grencilerin
zihniyeti nasildir? sorusuna cevap aranmistir ve 6grencilerin zihniyet tiirlerine

iliskin bulgular Tablo 3’te sunulmustur.

Tablo 3. Tiirkce 6grenen uluslararas: 6grencilerin zihniyet teorileri

Gelisime Sabit Oz Gelisim Oz
Atalet Degismezlik  Gayret Inang Teori Teorisi
N 126 126 126 126 126 126
X 9.98 8.34 12.03 12.11 18.32 24.15
Ss 3.04 3.20 2.32 2.40 5.38 3.85
Min 4.00 3.00 3.00 3.00 7.00 6.00
Max 17.00 15.00 15.00 15.00 32.00 30.00
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Tablo 3’te, zihniyet teorisi tiirlerine ait aritmetik ortalamalar incelendigin-
de ogrencilerin gelisim 6z teorisi aritmetik ortalamasimin "X = 24.15 oldugu ve
zihniyet tiirlerinden gelisim 6z teorisi kategorisinde yer aldiklari tespit edilmistir.
Ogrencilerin, gelisim 6z teorisinin alt boyutlarindan gelisime inang ("X = 12.11)
ve gayret ("X = 12.03) alg1 duizeylerine iliskin aritmetik ortalamalar1 da bu tespiti
dogrulamaktadir.

Zihniyet Teorisi ve Kiiltiirlerarasi Duyarliik Arasindaki iligki

Aragtirmanin {iglincii alt probleminde Tiirk¢e 6grenen uluslararasi 6grencile-
rin zihniyet teorileri ile kiiltiirleraras: duyarliliklari arasinda nasil bir iligki vardir?
sorusuna cevap aranmuigtir ve 6grencilerin kiiltiirleraras: duyarliliklari ile zihniyet-
leri arasindaki iligkiye iliskin bulgular Tablo 4’te sunulmustur.

Tablo 4. Ogrencilerin zihniyet teorileri ile kiiltiirlerarast duyarhlik diizeyleri
arasindaki iliski

Sabit Oz  Gelisim Oz Sayg1 Zevk  Ozen KD
Teori Teorisi Katilm Duyma f)zgi.iven Alma Gosterme  Top
Sabit Oz r 1
Teori p
GeligimOz r  -.364" 1
Teorisi p 000
r -360" 474" 1
Katilim
p  .000 .000
Sayg1 r -151 198 3057 1
Duyma p 091 026 001
. r o .031 -.089 .011 .082 1
Ozgiiven
p 728 321 907 .359
r -354" 3187 .408™ 388" -.015 1
Zevk Alma
p .000 .000 .000 .000 .866
Ozen r -.092 265" 465" 269" 3417 289" 1
Gosterme  p 304 .003 .000 .002 .000 .001
r -314"7 386" 719" 725" 3617 669" 665" 1
KD Top
.000 .000 .000 .000 .000 .000 .000

**_ Correlation is significant at the 0.01 level (2-tailed).

*. Correlation is significant at the 0.05 level (2-tailed).

Tablo 4 incelendiginde Tiirk¢e 6grenen uluslararasi 6grencilerin kiiltiirlerarasi
duyarlilik alt boyutlari ile zihniyet teorisi boyutlar1 ve alt boyutlar: arasindaki ilis-
kilerin diizeyi gorilmektedir. Tablo 4’teki veriler, sabit 6z teori ile kiiltiirlerarasi
duyarlilik arasinda (r= -.314) anlamli diizeyde, negatif yonde ve orta diizey bir
iliskinin oldugu gostermektedir. Bu iliskiyi dogrular sekilde sabit zihniyet teori-
si ile kiltiirlerarast duyarlilik alt boyutlarindan kiiltiirleraras: etkilesime katilim
arasinda (r= -.360) ve kiiltiirleraras: etkilesimden zevk alma arasinda (r= -.354)
anlamli diizeyde, negatif yonde ve orta diizey bir iliski bulunmaktadur.
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Gelisim 0z teorisi ile kiiltiirlerarasi duyarlilik arasinda (r=.386) anlaml, pozitif
yonde ve orta diizey bir iliski oldugu tespit edilmistir. Ayrica gelisim 6z teorisi ile
kiltiirleraras: duyarlilik alt boyutlarindan sirasiyla kiiltiirleraras: etkilesime kati-
lim (r= .474) ve kiiltiirleraras: etkilesimden zevk alma (r= .318) arasinda anlam-
11 diizeyde, pozitif yonde ve orta diizey bir iliski; kiiltiirleraras: farkliliklara saygi
duyma (r=.198) ve kiiltiirlerarasi etkilesime 6zen gosterme (r= .265) arasinda ise
anlamli diizeyde, pozitif yonde ve diisiik bir iliski gorilmektedir.

Aragtirmanin dérdiincii alt probleminde ise Tiirk¢e 6grenen uluslararas: 68-
rencilerin algilarina gore 6grencilerin zihniyet tiirleri kiiltiirlerarast duyarliliklari-
nin ne kadarini agiklamaktadir? sorusuna cevap aranmistir ve Tablo 5’te 6grenci-
lerin kiiltiirlerarasi duyarliliklarinin, zihniyet teorisi alt boyutlar: ile yordanmasina
iliskin ¢oklu dogrusal regresyon analizi sonuglar: verilmistir.

Tablo 5. Kiiltiirleraras: duyarliligin, zihniyet teorisi alt boyutlari ile yordanmasi-
na iliskin ¢oklu dogrusal regresyon analizi sonuglari

Standart

Degisken B Hata, B t P
Sabit 65.237 6.632 9.836 .000
Atalet 314 283 108 1.109 270
Degismezlik -.663 267 -239 2485 014
Gayret 289 328 076 880 381
Gelisime Inang 1315 379 356 3.473 .001
R=.483 R*=.234

F, ., = 9216 p =.000

Tablo 5 incelendiginde zihniyet teorisi alt boyutlarinin kiiltiirleraras: duyarlilik
degiskenindeki toplam varyansin %23.4’tinii agikladig1 gérilmektedir. Standardize
edilmis regresyon katsayisina () gore yordayici degiskenlerin goreli onem sirasy;
gelisime inang, atalet, gayret ve degismezlik seklinde olmustur. Regresyon sonug-
larimin anlamliligina iliskin t-testi sonuglar1 incelendiginde ise, gelisime inang ve
degismezlik alt boyutlarinin kiiltiirleraras: duyarlilik tizerinde anlaml bir yorda-
yict oldugu; atalet ve gayretin ise dnemli bir etkisinin bulunmadig gériillmektedir.

TARTISMA, SONUC VE ONERILER

Calismanin bulgulari, farkli zihniyet teorileri (sabit 6z teori ve gelisim 6z teorisi)
ile killtiirleraras1 duyarliligin cesitli boyutlar1 arasinda 6nemli iliskiler oldugunu
ortaya koymaktadir. Bu iliskiler, 6grencilerin kendilerine iligskin inanglarmin Tirk
kiltirtiyle etkilesimlerini ve Tirk kiiltiirine yonelik tutumlarini nasil etkiledigini
ve nihayetinde dil 6grenme deneyimlerini nasil etkiledigini anlamak agisindan
onemlidir.
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Aragtirma sonucunda elde edilen kiiltiirleraras1 duyarlilik 6l¢eginden elde edi-
len aritmetik ortalama puani (82.25 + 8.88), Uzun ve Seving¢’in (2015) Tiirk hem-
sirelik 6grencileriyle yaptiklar: ¢aligmadaki bulgulariyla (84.32 + 11.40) tutarlidir.
Tiirkge 0grenen uluslararasi 6grencilerin kiiltiirlerarasi duyarlilik diizeyi, daha
once Bulduk vd. (2011) tarafindan Tiirk hemsirelik 6grencileri ile yapilan caligma
sonuglarindan (77.58 + 9.44) ve Banos'un (2006) Katalanyadaki ortaokul 6grenci-
leri ile yaptig1 arastirma sonuglarindan (76.49 + 11.53) daha yiiksektir. Tiirkiyede
Tiirkge 6grenen uluslararasi 6grencilerin kiltiirel farkliliklar ve benzerlikler ko-
nusunda bilgili ve duyarli olmalarimin 6nemi diisiiniildiigiinde, bu bulgu olumlu
olarak degerlendirilebilir.

Tiirkge 6grenen uluslararast 6grencilerin zihniyet teorilerine iligkin verilerin
analizi, aritmetik ortalamanin da gosterdigi gibi, 6grencilerin ¢ogunlugunun ge-
lisim 6z teorisine sahip olduklarini ortaya koymaktadir. Bu bulgu, 6grencilerin
agirlikl olarak kendilerini gelistirme ve yeteneklerini ilerletebilme potansiyeline
inandiklarini géstermektedir ve bu durum gelisim 6z teorisinin 6zellikleriyle 6r-
tiigmektedir (Dweck, 2006). Gelisim 6z teorisinin alt boyutlarindan gelisime inang
ve gayret bu simiflandirmay: dogrulamaktadir; bu durum ise 6grencilerin sadece
gelisimin 6nemini kabul etmekle kalmay1ip ayni1 zamanda basariya ulasmada ¢aba-
nin roliine de 6nem verdiklerini gostermektedir. Gelisim 6z teorisine sahip 6gren-
ciler kiiltiirel farkliliklarla etkilesime girmeye ve bunlardan bir seyler 6grenmeye
daha agik olduklarindan, gelisime ve ¢abaya y6nelik bu yonelim kiltiirleraras: du-
yarlilig1 biiyiik 6l¢tide arttirmaktadir. Cabanin gelisimi miimkiin kilacagina olan
inanglary, kiiltiirlerarasi etkilesimlere daha olumlu ve esnek bir tutumla yaklagma-
larini saglayarak Tiirkiye” deki kiiltiirel ortama karsi duyarliliklarini ve anlayislarini
artirabilir (Chen ve Starosta, 2000; Hammer vd., 2003).

Calisma, sabit 6z teori ile genel kiiltiirlerarasi duyarlhilik arasinda anlaml,
negatif ve orta diizeyde bir iliski oldugunu gostermektedir. Bu bulgu, yeteneklerinin
dogustan geldigine ve degistirilemez olduguna inanan sabit 6z teorili 6grencilerin
kiiltiirlerarasi duyarhilik sergileme olasiliginin daha diisiik oldugunu géstermektedir.
Bu tiir 6grenciler, kiltiirel farkliliklar: 6grenme ve kisisel gelisim firsatlar: yerine
engeller olarak gorebilir ve bu da dil 6grenme siirecinde daha diisiik motivasyon
diizeylerine ve katilima yol acabilir (Dweck, 2006).

Sabit 6z teori ile kiiltiirleraras: duyarlilik arasindaki negatif iliski, kiiltiirlerarasi
duyarliligin belirli alt boyutlarina iliskin verilerle de desteklenmektedir. Ornegin,
sabit 0z teori ile kiiltiirlerarasi etkilesime katilim ve kiiltiirleraras: etkilesimden ke-
yif alma arasinda anlamli, negatif ve orta diizeyde bir iliski vardir. Bu bulgular,
sabit 6z teorili 6grencilerin farkli kiiltiirlerden gelen bireylerle aktif olarak etki-
lesime girme veya etkilesimden keyif alma olasiliklarinin daha diisitk oldugunu
gostermektedir. Kiiltiirleraras: etkilesimlere katilma konusundaki bu isteksizligin
nedeni, hata yapma korkusu ya da kiiltiirleraras iletisim becerilerini gelistireme-
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yeceklerine dair inanglari olabilir; bu durum ise 6grencilerin Tiirk¢eyi otantik, ger-
¢ek ortamlarda kullanma olanaklarini kisitlamaktadir (Hammer vd., 2003). Sabit
0z teorinin aksine, ¢caligma gelisim 6z teorisi ile genel kiiltiirlerarasi duyarlilik ara-
sinda anlamly, pozitif ve orta diizeyde bir iliski oldugunu gostermektedir. Yetenek-
lerinin ¢aba ve 6grenme yoluyla gelistirilebilecegine inanan gelisim 6z teorisine
sahip 6grencilerin daha yiiksek diizeyde kiiltiirleraras: duyarlilik gosterme olasilig
daha yiiksektir. Bu zihniyet tiirti, kitltiirel farkliliklara kars1 daha agik ve uyumlu
bir tutumu tegvik ederek 6grencilerin Tiirk¢e 6grenmenin zorluklarini bitylime ve
gelisme firsatlar1 olarak benimsemelerini saglar (Dweck, 2006).

Gelisim 0z teorisi ile kiiltiirleraras: duyarlilik arasindaki olumlu iliski, kiltiir-
lerarast duyarliligin alt boyutlarinda da goriilmektedir. Ozellikle, gelisim 6z teo-
risi ile kiiltiirleraras: etkilesime katilim ve kiilttirleraras: etkilesimden keyif alma
arasinda anlamli, pozitif ve orta diizeyde bir iliski vardir. Bu bulgular, gelisim 6z
teorisine sahip 6grencilerin farkli kiiltiirel gegmislerden gelen bireylerle etkilesime
aktif olarak katilma ve bundan zevk alma olasiliklarinin daha ytiksek oldugunu
gostermektedir. Kiltiirleraras: etkilesimdeki bu artis, 6grencilerin kiiltiirleraras:
duyarlhiliklarini arttirmakla kalmayip, onlara hedef kiiltiirde anlamli baglamlarda
Tiirkge dil becerilerini uygulama ve gelistirme konusunda daha fazla imkan sagla-
maktadir (Hammer vd., 2003). Ayrica bulgular, gelisim 6z teorisi ile kiiltiirleraras:
farkliliklara saygr duyma ve kiiltiirleraras: etkilesimi 6nemseme arasinda anlamli,
olumlu ancak diisiik diizeyde bir iliski oldugunu ortaya koymaktadir. Bu iligkiler
katilim ve keyif alma i¢in gézlemlenenlerden daha zayif olsa da kiiltiirel ¢esitlilige
iliskin saygili ve ilgili bir tutum gelistirmede gelisim 6z teorisinin 6nemini vur-
gulamaktadir. Gelisebilecegine ve yeni seyler 6grenebilecegine inanan égrenciler,
karsilastiklar: kiiltiirel farkliliklara daha fazla deger verir ve sayg: duyar; bu da
daha olumlu ve basarili kiiltiirleraras: etkilesimlerin kurulmasina katkida bulunur
(Chen ve Starosta, 2000).

Arastirmalar, kiiltiirleraras1 duyarlilig1 artirmaya yonelik miidahalelerin ayni
zamanda gelisim 0z teorisini de destekleyebilecegini ve bunun tersinin de geger-
li oldugunu gostermektedir (Hammer vd., 2003; Dweck, 2006). Ornegin, kiiltiirel
daldirma programlar: veya kiiltiirleraras: iletisim egitimi, 6grencilerin hem kiil-
tiirlerarasi duyarlilik hem de gelisim 6z teorisini gelistirmelerine yardimci olarak
daha etkili dil 6grenme ¢iktilar1 elde etmelerini saglayabilir.

Sonug olarak, kiiltiirlerarasi duyarlilik ve zihniyet arasindaki iliski, Tiirkge 68-
renen uluslararasi dgrenciler igin kritik 6nem tagimaktadir. Ogrencilerin kiiltiirle-
rarast duyarliliginin yiiksek olmasi, Tiirk kiiltiiriine uyum saglama becerilerini ge-
listirir ve bu da dil 6grenmeye elverisli bir gelisim 6z teorisini beraberinde getirir.
Buna karsilik, genellikle diigiik kiiltiirleraras: duyarlilikla iliskilendirilen sabit 6z
teori, 6grenmenin oniinde psikolojik engeller olusturarak dil edinimini olumsuz
etkileyebilir. Bu nedenle hem kiiltiirleraras: duyarliligi hem de gelisim 6z teorisini
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olumlu yonde temele alan egitim stratejileri, uluslararas1 6grencilerin dil 6grenim
stireglerini etkili hale getirmek ve kolaylastirmak icin gereklidir.

Bu ¢alismanin bulgulari, Tiirk¢e 6grenen uluslararasi 6grenciler arasinda kiil-
tirleraras1 duyarliligr artirmak icin gelisim 6z teorisini desteklemenin dnemini
vurgulamaktadir. Gelisim 6z teorisi ile kiiltiirleraras1 duyarlilik arasindaki anlaml
pozitif iligki goz oniine alindiginda, egitim kurumlari 6grencilerde gelisim 6z teo-
risini destekleyecek sekilde tasarlanmig yaklagimlar uygulamalidir. Bu dogrultuda,
gelisimin ve zorluklarin iistesinden gelmede ¢abanin degerini vurgulayan atélye
calismalar1 veya kurslar gibi zihniyet odakli uygulamalar yapilabilir. Ayrica, kiil-
titrlerarasi beceri egitiminin dil egitimi ve mesleki egitim programlarina entegre
edilmesi, bireylerin kiilttirel farkliliklarla olumlu ve yapict bir sekilde etkilesime
girmesine imkén tanir; béylece bireylerin kiiltiirlerarasi duyarliliklar: gelisirken dil
edinimi siireci de iyilestirilebilir (A¢itkgoz, 2019; Altshuler, Sussman ve Kachur,
2003; de Hei, Tabacaru, Sjoer, Rippe ve Walenkamp, 2020; Esmaeili, Kuhi ve Beh-
roozizad, 2022). Bununla birlikte bireylerin kiiltiirlerarast duyarliliklarinin ve ge-
lisim 6z teorisi zihniyet tiirtintin gelisimine katki saglayacak aktorler arasinda yer
alan yabanci dil 6gretmenlerine ve 6gretmen adaylarina kiiltiirleraras: duyarlilik ve
zihniyet teorisi hakkinda teorik ve uygulamali egitimler verilmelidir. Bu dogrultu-
da hem egitim fakiiltesi 6gretim programlarina hem de yabanci dil 6gretim prog-
ramlarina kiiltiirlerarast duyarliliga iliskin igerikler ve kazanimlar eklenmelidir.
Boylece kiiltiirleraras: farkliliklar ve bu farkliliklardan kaynakli ¢atigmalar konu-
sunda bireyler birbirlerine kars1 daha anlayisl ve hosgériilii olmalar: saglanabilir.
Bu alanda gelecekte yapilacak aragtirmalar hem gelisim 6z teorisini hem de kiil-
titrlerarasi duyarlilig1 gelistirmeye yonelik spesifik uygulamalarin etkinligini aras-
tirmalidir. Boylamsal ¢aligmalar, bu 6zelliklerin zaman i¢inde nasil gelistigini ve
dil 6grenme sonuglarini nasil etkilediklerini incelemek agisindan 6zellikle degerli
olabilir. Ayrica, nitel arastirmalar, uluslararasi 6grencilerin kisisel deneyimlerine
dair daha derin bilgi saglayabilir, zihniyet ve kiiltiirlerarasi duyarliligin Tiirk kiil-
tiirel baglamina uyum siireglerini nasil etkiledigi konusuna 1sik tutabilir. Bu aras-
tirmanin farkli dilsel ve kiiltiirel gegmislerden gelen 6grenci gruplarini kapsayacak
sekilde genisletilmesi, bu dinamiklerin farkls kiltiirler agisindan daha ayrintili bir
sekilde anlagilmasini da saglayacaktir. Ayrica, dayaniklilik ve kiiltiirel zeka gibi di-
ger psikolojik faktorlerin roliiniin aragtirilmasi, kiiltiirlerarast ortamlarda bagarili
dil 6grenimine etki eden faktorlere daha bitiinciil bir bakis acisi saglayabilir.
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INVESTIGATION OF THE RELATIONSHIP BETWEEN
INTERCULTURAL SENSITIVITY AND MINDSET OF INTERNATIONAL
STUDENTS LEARNING TURKISH

ABSTRACT

This study investigates the relationship between intercultural sensitivity and
the mindset of international learners of Turkish. Intercultural sensitivity, defined
as the ability to recognise and appreciate cultural differences, and the mindset of
language learners are essential for effective language learning in the target culture
environment. The research was conducted according to the relational survey mo-
del. Data were collected from international students learning Turkish at Turkish
Language Teaching Centres of three state universities in Turkey through a Personal
Information Form including socio-demographic information, Intercultural Sensi-
tivity Scale, and Theory of Mindset Scale. The data obtained were analysed using
SPSS package software. The findings of the study emphasise the critical role of
mindset in shaping intercultural sensitivity among international students learning
Turkish. The fixed mindset is associated with lower levels of intercultural sensiti-
vity, especially in terms of participation in and enjoyment of intercultural interac-
tions. In contrast, a growth mindset is linked to higher levels of intercultural sensi-
tivity, as well as greater involvement in and enjoyment of intercultural interactions.
The findings of the study indicate that enhancing international students' general
adaptation to the cultural milieu in Turkey and, consequently, their language acqu-
isition outcomes can be accomplished by raising their intercultural sensitivity and
supporting them in becoming development-oriented individuals. For this purpo-
se, it is suggested that practices that support a growth mindset, which emphasises
the value of development and effort in overcoming difficulties, be implemented,
and contents that support individuals' intercultural sensitivity should be integrated
into language education and professional training programmes.

Keywords: Intercultural Sensitivity, Mindset, Growth Mindset, Fixed Mindset,
International Students.
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TURKCE OGRENEN ULUSLARARASI OGRENCILERDE
KULTURLERARASI DUYARLILIK VE ZIHNIYET ARASINDAKI
ILISKININ INCELENMESI

0z

Bu caligma, Tiirkce 6grenen uluslararasi 6grencilerin kiiltiirleraras: duyarlilik-
lar1 ile zihniyetleri arasindaki iliskiyi arastirmaktadir. Kiiltiirel farkliliklar: tanima
ve takdir etme becerisi olarak tanimlanan kiiltiirleraras1 duyarlilik ve dil 6grenen
bireylerin zihniyet tiirii, hedef kiiltiir ortaminda dil 6grenim siirecine etki eden
iki 6nemli unsurdur. Arastirma iligkisel tarama modeline gore ytriitilmiistiir. Ve-
riler sosyo-demografik bilgilerin yer aldig: bir Kisisel Bilgi Formu, Kiiltiirlerarasi
Duyarlilik Olgegi ve Zihniyet Teorisi Olgegi araciifiyla Tiirkiye'de ii¢ devlet {ini-
versitesinin Tiirkge Ogretim Merkezlerinde Tiirkge 6grenen uluslararasi égrenci-
lerden toplanmustir. Elde edilen veriler SPSS paket programi kullanilarak analiz
edilmistir. Calismanin bulgulari, Tiirkce 6grenen uluslararas: 6grenciler arasinda
kiiltiirlerarasi duyarliligin sekillenmesinde zihniyetin kritik roliine vurgu yapmak-
tadir. Sabit 6z teori, 6zellikle kiiltiirleraras: etkilesimlere katilim ve bunlardan keyif
alma a¢isindan daha diisiik kiiltiirlerarasi duyarlilik seviyeleriyle iligkilidir. Buna
karsilik, gelisim 6z teorisi, daha ytiksek kiiltiirleraras: duyarlilik diizeylerinin yani
sira kiiltirleraras etkilesimlere daha fazla katilim ve bunlardan daha fazla zevk
alma ile baglantilidir. Arastirma sonuglari, uluslararas: 6grencilerin Tiirkiyedeki
kiiltiirel ortama genel uyumlarini, dolayli bir sekilde dil 6grenme ¢iktilarini iyiles-
tirmenin, onlarin kiiltiirlerarasi duyarliligini arttirmak ve gelisim odakli bireyler
olma yolunda onlar1 desteklemek ile olabilecegini gostermektedir. Bu dogrultuda
gelisimin ve zorluklarin iistesinden gelmede gayretin degerini vurgulayan gelisim
0z teorisini destekleyen uygulamalarin yapilmasi, dil egitimi ve mesleki egitim
programlarina bireylerin kiiltiirlerarasi duyarliliklarini destekleyecek iceriklerin
entegre edilmesi 6nerilmektedir.

Anahtar Sézciikler: Kiltiirlerarast Duyarlilik, Zihniyet, Gelisim Oz Teorisi,
Sabit Oz Teori, Uluslararas1 Ogrenciler.

ek

INTRODUCTION

In a globalised world, intercultural sensitivity (IS) and mindset are among the
factors that affect communication in different cultural settings. Successful com-
munication in a foreign/second language requires more than learning the target
language for the purpose of transmitting information and includes the ability to
anticipate and resolve conflicts that may arise between the source culture and the
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target culture (Byram, 1997). Besides the ability to produce linguistically, socio-lin-
guistically, and pragmatically appropriate expressions, the concept of intercultu-
ral competence has been added to the definition of communicative competence
(Council of Europe, 2001). In this case, teaching a second/foreign language to stu-
dents means accustoming them to be interculturally sensitive, supporting them to
act as intercultural mediators, to see the world through the eyes of others and to
consciously use their cultural learning skills (Sen Gupta, 2002). However, recent-
ly, due to both migration and internationalisation policies, Turkey has become a
global higher education centre for foreign students and, according to the data of
the Council of Higher Education for 2024, 350 thousand international students
from 198 countries are studying in Turkey. The social effects of globalisation and
changes in the language teaching procedure have made it inevitable to address the
issue of intercultural sensitivity for international students who have started to live
in a different country and face significant obstacles such as cultural misunderstan-
dings, language-based difficulties, and sense of isolation.

Intercultural sensitivity refers to the ability of individuals to recognise, unders-
tand, and respect cultural differences and makes it easy for them to interact effe-
ctively and appropriately with people from different cultures (Bulduk, Tosun, &
Ardic, 2011; Chen & Starosta, 2000; Cirik, 2008). The components of intercultural
sensitivity include self-esteem, self-regulation, open-mindedness, empathy, parti-
cipation in interaction, and non-judgement (Chen & Starosta, 1997). Intercultural
sensitivity is an individual’s behaviour against people from other cultures. Indivi-
dual’s behaviours related to a situation are affected by variables such as feelings,
thoughts, beliefs, attitudes, and experiences; therefore, individuals’ reactions and
intercultural sensitivity levels may also vary over time with these variables. Being
interculturally sensitive includes being willing to change one’s behaviour and being
able to regulate one’s behaviour while respecting cultural differences (Bhawuk &
Brislin, 1992). Bennett’s (1993) discussion of intercultural sensitivity in six deve-
lopmental stages, namely ‘denial, defence, minimisation, acceptance, adaptation,
and integration of cultural difference’ supports that intercultural sensitivity is a
gradual and developmental process.

The variables affecting intercultural communication and sensitivity show that
it is not possible to evaluate the concept of interculturality separately from the con-
cept of intercultural mindset (Bennett & Bennett, 2004). Mindset, which is defined
as basic beliefs about the nature of intelligence and abilities, directly affects how
people perceive and evaluate cultural differences. Therefore, understanding the
relationship between mindset and intercultural sensitivity is important for unders-
tanding how individuals act in different cultural contexts.

The concept of mindset put forward by Dweck (2006) is divided into two: fixed
and growth mindsets. While a fixed mindset is characterised by the belief that
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intelligence and abilities are innate and unchangeable, a growth mindset is the be-
lief that abilities and intelligence can be developed through dedication and effort.
Resilience, willingness to learn, and openness to new experiences are among the
prominent characteristics of individuals who hold this type of mindset. Students
with a growth mindset are more likely to achieve academic success (Dweck, 2010;
Yeager & Dweck, 2012) and adapt easily to intercultural environments (Van Dyne
et al., 2008) as they have a higher ability to accept difficulties, persevere in the face
of difficulties, and empathise. Individuals with a growth mindset are successful in
establishing relationships in intercultural settings because they are more open and
adaptable to understanding different cultural perspectives (Chao, 2015; Dweck,
2006). Therefore, individuals with a growth mindset type are likely to exhibit a
higher level of intercultural sensitivity. In addition, research shows that when indi-
viduals have a greater willingness to interact with and learn from different cultures,
they develop a growth-oriented mindset (Deardorff, 2009). In this case, indivi-
duals with a high level of intercultural sensitivity are expected to have a growth
mindset, because they regard cultural differences as enriching experiences rather
than obstacles. On the other hand, being exposed to different cultural experiences
can make individuals critically evaluate their preconceived ideas and lead them to
acquire new skills and knowledge, which may lead to a growth mindset (Hammer
etal., 2003). This shows that there is a reciprocal relationship between intercultural
sensitivity and a growth mindset and that intercultural sensitivity can positively
affect the growth mindset.

It is widely known that individuals with a growth mindset have higher resilien-
ce and adaptability in challenging situations, such as learning a new language, whi-
ch can result in better outcomes (Tadmor et al., 2012). When learning a language,
learners often make mistakes and encounter many failures. Learners with a growth
mindset are more likely to recognise these difficulties as part of the learning pro-
cess and not be demotivated. This encourages students to practice more, and thus
students are more exposed to the language (Dweck, 2010). Moreover, students
who believe that they can improve themselves see difficulties as opportunities for
growth rather than threats to their self-worth; they are more comfortable taking
risks even if they know that they will make mistakes when learning a new language
(Dweck, 2006; Mercer, 2011). Thanks to this intrinsic motivation, learners tend
to continue their language learning for a longer period of time by setting realistic
goals. This continuity not only leads to the development of language skills but also
contributes to a deeper understanding of linguistic nuances and cultural contexts.

Intercultural sensitivity affects how foreign/second language learners perceive
the target language and the target culture and how they relate to these languages
and cultures. Learners with high intercultural sensitivity are more likely to emb-
race the differences they encounter in the target culture, which can lead to a more
positive attitude towards language learning. This positive attitude usually manifests
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itself in increased motivation and effort in language acquisition (Hammer, Ben-
nett, & Wiseman, 2003). On the other hand, students with low intercultural sensiti-
vity may experience feelings of frustration, anxiety, and even resistance when they
encounter cultural differences. This may lead to a fixed mindset in which students
believe that their abilities are static and that they cannot overcome the challenges
of a new cultural and linguistic environment (Dweck, 2006). Consequently, since
students’ negative attitudes towards cultural differences may hinder their langu-
age development, these students may have more difficulties in learning Turkish.
To summarise, the relationship between intercultural sensitivity and mindset is
crucial for successful intercultural communication and personal development. The
possession of a growth mindset by individuals can improve their intercultural sen-
sitivity and enable them to interact more effectively and respectfully in different
cultural environments.

When both the relevant literature on teaching Turkish as a second and foreign
language and the research on the intercultural skills of individuals currently in
higher education in Turkey are reviewed, it is seen that the studies address inter-
cultural sensitivity in the theoretical dimension (Aydin & Giiltekin, 2023; Demir &
Agik; 2011; Kurt, 2022; Kiigiik, 2011); cultural transfer in Turkish language teach-
ing textbooks (Kalenderoglu, 2015; Koparan & Canbulat, 2020; Omiir, 2021), and
intercultural elements are handled (Iscan & Yassitas, 2018; Kinay & Durmus, 2023
Okten & Kavanoz; 2014; Yilmaz & Cetinkaya, 2018), the intercultural awareness
levels of teachers teaching Turkish as a foreign language were compared (Saygili
& Kana, 2018), and the intercultural sensitivity levels of Turkish as a foreign lan-
guage students were examined (Tuncay, 2022). In addition, as mentioned above,
individuals with a growth mindset are open to learning, adaptable, resilient, able to
cope with difficulties, empathise, and look at things from a broad perspective, and
considering that these characteristics are closely related to intercultural sensitivity,
it was predicted that the mindset types and intercultural sensitivity levels of inter-
national students learning Turkish may be related.

This study was conducted to determine the relationship between intercultural
sensitivity and the mindset of international students learning Turkish. In line with
this purpose, the following questions were addressed in the study:

1. What is the intercultural sensitivity level of international students learning
Turkish?

2. What is the mindset type of international students learning Turkish?

3. What is the relationship between intercultural sensitivity and mindset types
of international students learning Turkish?

4. Accordingtotheperceptionsofinternationalstudentslearning Turkish,towhat
extent do the mindset types of students explain their intercultural sensitivity?
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METHOD

Research Design

This study, which was conducted according to the correlational survey model,
was carried out in Turkish Language Teaching Centres (TOMER) of three state
universities in Turkey. The correlational survey model is a research design used to
understand and analyse the relationships between variables in a research set (Fra-
enkel et al., 2012). This type of design involves collecting data through questionna-
ires or surveys that focus on the links and interactions between different variables
rather than investigating variables independently. Using statistical techniques such
as correlation analysis and structural equation modelling, researchers can identify
patterns and causal relationships by providing a deeper insight into the variables
of the phenomena under study (Karasar, 2005). The correlational survey model is
particularly effective in social science studies involving complex interactions and
provides a more comprehensive understanding of the subject.

Sampling

The sample of the study consisted of 126 students studying at TOMERSs in the
spring semester of the 2023-24 academic year, and the convenience sampling met-
hod was preferred for the study. The following biographical details about the par-

ticipants obtained from the personal information form are as follows (see Table 1).

Table 1. Information about the participants

Variable (N=126) N %
Gender

Female 53 42
Male 73 58
Education Level

Bachelor’s degree 97 77
Master’s Degree 29 23
Age Range

(17-22) 126 100
Turkish Language Level

B2 18 17
Cl1 108 83
Turkish Learning Duration

1-12 month 115 90
Longer than 1 year 11 10
Multilingualism

Yes 116 92
No 10 8
Total 126 100
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The students participating in the study come from 51 different countries, inclu-
ding Asia and Africa, and the age range of the students is between 17 and 22 years
old. The validity and reliability study of the Mindset Theory scale was conducted
for students between the ages of 14 and 22, and international students at the doc-
toral education level who could be reached within the scope of the study were not
included in the study since they were over 22 years old.

Experienced teachers and researchers in the field of Teaching Turkish as a Fore-
ign Language have suggested that international students should have at least B2-le-
vel Turkish proficiency in order to understand the scales. For this reason, data were
not collected from individuals whose Turkish level was below B2. The majority of
the participants (83%) had C1 level Turkish proficiency, and the rest (17%) had
B2 level Turkish proficiency, thus all of the participants had Turkish proficiency
to understand the scales. However, while all the participants were bilingual, the
majority (92%) were multilingual.

Data Collection Tools

The data of the present research were collected face-to-face and on a voluntary
basis by using the Intercultural Sensitivity Scale (ISS) (Chen & Starosta, 2000; Us-
tiin, 2011), Mindset Theory Scale ( MTS) (Yilmaz, 2022), and Personal Informati-
on Form.

In the study, the Intercultural Sensitivity Scale developed by Chen and Starosta
(2000) and adapted into Turkish by Ustiin (2011) was used to determine the inter-
cultural sensitivity levels of international students. The original scale consists of
five sub-dimensions and 24 items: participation in intercultural interaction (seven
items), respect for cultural differences (six items), self-confidence in intercultural
interaction (five items), enjoyment in intercultural interaction (three items), and
paying attention to intercultural interaction (three items). However, as a result of
the factor analysis conducted during the adaptation of the scale to Turkish, item 19
was removed from the scale due to the low factor loading value and the following
order of the remaining items was shifted forward as of item 20. In the final version
of the scale adapted to Turkish, there are 23 items and the scale consists of five
sub-dimensions: participation in intercultural interaction (items 1, 11, 13, 20, 21,
22, 23), respecting cultural differences (items 2, 7, 8, 16, 18, 19), self-confidence
in intercultural interaction (items 3, 4, 5, 6, 10), enjoying intercultural interaction
(items 9, 12, 15), and paying attention to intercultural interaction (items 14, 17).

The Mindset Theory Scale is scored according to a 5-point Likert scale: strong-
ly disagree (1), disagree (2), undecided (3), agree (4), and strongly agree (5). The
total score that can be obtained from the scale ranges from a minimum of 23 to a
maximum of 115. Scores closer to 20 indicate a low level of sensitivity, while scores
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closer to 115 mean a higher level of sensitivity (Banos, 2006; Ustiin, 2011; Chen &
Starosta, 2000; Ruddock & Turner, 2007). The Cronbach’s Alpha (Cr a) reliability
coefficient reported for the original scale was .86 (Chen & Starosta, 2000). In the
scale adapted by Ustiin (2011), Cr a was calculated as .90. In the present study, whi-
le Cr a for the overall scale was .72, Cr a for the sub-dimensions were calculated as
.76, .83, .68, .72 and .66, respectively.

The MTS developed by Yilmaz (2022) was used to determine whether the min-
dset theory type of the study participants was a fixed mindset or a growth mindset.
The scale consists of 13 items and two dimensions: Growth Mindset and Fixed
Mindset. There are four sub-dimensions in the Growth Mindset dimension: Ende-
avour (items 2, 8, 12) and Belief in Development (items 6, 10, 13); and four sub-di-
mensions in the Fixed Mindset dimension: Inertia (items 3, 4, 7, 11) and Belief in
Immutability (items 1, 5, 9).

Since the age range of the participants was 14-22 years old during the deve-
lopment of the MTS and the validity and reliability studies of the scale for older
age groups have not been conducted, students older than 22 years old were not
included in the study. While the Cronbach’s alpha reliability coefficient reported
for the overall scale was .76, Cronbach alpha reliability coefficients for each su-
b-dimension were calculated between .62 and .74. In the current study, Cr o for the
overall scale was .73, whereas Cr a for the sub-dimensions were calculated as .68
and .78, respectively.

Within the scope of the Personal Information Form, which includes socio-de-
mographic information prepared by the researcher in light of the literature, infor-
mation about the participants’ gender, education level, age range, Turkish profi-
ciency, Turkish learning duration, and multilingual status was obtained.

Ethics Committee Approval

Ethics committee approval was received for this study from Nevsehir Haci Bek-
tag Veli University, Faculty of Education.

The Title of the Ethics Committee: Nevsehir Hac1 Bektas Veli Universitesi Rek-
torliigii Bilimsel Aragtirmalar ve Yayimn Etik Kurulu

Approval Date: 30.04.2024

Ethics Document’s Number: 2400032911
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FINDINGS

In this section, the results of the analyses of the quantitative data obtained th-
rough the scales will be presented under three categories: intercultural sensitivity,
mindset theory, and the relationship between mindset theory and intercultural
sensitivity.

Intercultural Sensitivity

In the first sub-problem of the study, the answer to the question ‘What is the
intercultural sensitivity level of international students learning Turkish?” was sou-
ght, and the findings regarding the intercultural sensitivity levels of the students

are presented in Table 2.

Table 2. Intercultural sensitivity levels of international students learning Turkish

Participation Respect for

in intercultural cultural Self- Paying

interaction differences confidence Enjoyment Attention IS Total
N 126 126 126 126 126 126
X 25.48 23.11 15.70 10.44 7.50 82.25
Ss 3.29 3.72 2.28 2.66 1.82 8.88
Min 17.00 14.00 10.00 3.00 3.00 57.00
Max 35.00 30.00 22.00 15.00 100.0 107.00

According to Table 2, when the averages ("X = 82.25) related to the intercul-
tural sensitivity levels of the students are analysed, it is seen that compared to the
other sub-dimensions, the students’ level of respect for intercultural differences
("X =23.11), level of participation in intercultural interaction ("X = 25. 48), and
level of care in intercultural interaction ("X = 7.50) were higher, while their level of
enjoyment in intercultural interaction ("X = 10.44) and level of self-confidence in
intercultural interaction ("X = 15.70) were lower ("X = 2.70).

Mindset Theory
In the second sub-problem of the study, the answer to the question “‘What is the

mindset of international students learning Turkish?” was sought, and the findings
related to the mindset types of the students are presented in Table 3.
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Table 3. Mindset types of international students learning Turkish

Belief in Im- Belief in De-  Fixed Growth
Inertia mutability Endeavour velopment Mindset Mindset
N 126 126 126 126 126 126
X 9.98 8.34 12.03 12.11 18.32 24.15
Ss 3.04 3.20 2.32 2.40 5.38 3.85
Min 4.00 3.00 3.00 3.00 7.00 6.00
Max 17.00 15.00 15.00 15.00 32.00 30.00

In Table 3, when the arithmetic averages of mindset theory types were analy-
sed, it was determined that the arithmetic mean of students’ growth mindset was
"X =24.15, and they were in the category of growth mindset among mindset types.
The arithmetic averages of the students’ perception levels of belief in development
("X =12.11) and endeavour ("X = 12.03), which are the sub-dimensions of growth
mindset, also confirm this finding.

The Relationship Between Mindset Theory and Intercultural Sensitivity

In the third sub-problem of the study, the answer to the question ‘What is the rela-
tionship between the mindset theories of international studentslearning Turkishand
theirintercultural sensitivity?” wassought,and thefindingsregardingtherelationship
between students’ intercultural sensitivity and their mindset are presented in Table 4.

Table 4. The relationship between students’ mindset types and intercultural sen-
sitivity levels

Fixed Growth Partici- Respect for Self Enjoy-  Paying
Mindset  Mindset pation  cult. dif. conf. ment attention IS Tot
Fixed ro 1
Mindset P
Growth ro -3647 1
Mindset p 000
.t -360" 474" 1
Participation
p  .000 .000
Respect for r -.151 198" 305" 1
cult. dif. p  .091 026 .001
r .031 -.089 011 .082 1
Self conf.
p 728 321 907 359
. r -354" 318" .408™ .388" -.015 1
Enjoyment
p .000 .000 .000 .000 .866
Paying r -.092 265" 465" 269" 3417 289" 1
attention p 304 .003 .000 .002 .000 .001
r  -3147 386" 719" 725" 361" .669™ 665" 1
IS Tot
.000 .000 .000 .000 .000 .000 .000

**_ Correlation is significant at the 0.01 level (2-tailed).

*. Correlation is significant at the 0.05 level (2-tailed).
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Table 4 demonstrates the level of the relationship between the sub-dimensions
of intercultural sensitivity and the dimensions and sub-dimensions of mindset the-
ory of international students learning Turkish. The findings in Table 4 show that
there is a significant, negative, and moderate relationship between fixed mindset
and intercultural sensitivity (r= -.314). In confirmation of this relationship, there
is a significant, negative, and moderate relationship between fixed mindset and in-
tercultural sensitivity sub-dimensions of participation in intercultural interaction
(r="-.360) and enjoyment in intercultural interaction (r= -.354).

Also, there is a significant, positive, and moderate relationship between growth
mindset and intercultural sensitivity (r=.386). In addition, there is a significant,
positive, and medium-level relationship between growth mindset and intercultural
sensitivity sub-dimensions of participation in intercultural interaction (r= .474)
and enjoyment in intercultural interaction (r= .318); and a significant, positive,
and low-level relationship between respecting intercultural differences (r= .198)
and paying attention to intercultural interaction (r=.265).

The fourth sub-problem of the study investigates how much of intercultural
sensitivity is explained by students’ mindset types according to the perceptions
of international students learning Turkish, and the results of multiple linear re-
gression analysis on the prediction of students™ intercultural sensitivity with the
sub-dimensions of mindset type are given in Table 5.

Table 5. Multiple linear regression analysis results for the prediction of intercul-
tural sensitivity with the sub-dimensions of the theory of mindset

Variable B f)t:‘tli‘::;:nfs B t P
Stable 65.237 6.632 9.836 .000
Inertia 314 283 .108 1.109 270
Belief in Immutability -.663 267 -.239 -2.485 .014
Endeavour 289 328 .076 .880 381
Belief in Development 1.315 379 .356 3.473 .001
R =.483 R*=.234

Fi oy =9:216 p =.000

As Table 5 shows, mindset theory sub-dimensions explained 23.4% of the total
variance in the intercultural sensitivity variable. According to the standardised re-
gression coeflicient (), the relative order of importance of the predictor variables
was as follows: belief in development, inertia, endeavour, and immutability. When
the t-test results regarding the significance of the regression results are analysed, it
is seen that belief in development and immutability sub-dimensions are significant
predictors of intercultural sensitivity, while inertia and endeavour are not signifi-
cant predictors of intercultural sensitivity.
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RESULT AND DISCUSSION

The findings of the study reveal that there are significant relationships between
different mindset types (fixed mindset and growth mindset) and various dimen-
sions of intercultural sensitivity. These relationships are important for understan-
ding how students’ beliefs about themselves affect their interactions with and at-
titudes towards Turkish culture and ultimately influence their language learning
experiences.

The arithmetic mean score obtained from the intercultural sensitivity scale
(82.25 * 8.88) is consistent with the findings of Uzun and Seving (2015) in the-
ir study with Turkish nursing students (84.32 + 11.40). The intercultural sensiti-
vity level of international students learning Turkish is higher than the results of
the study conducted by Bulduk et al. (2011) with Turkish nursing students (77.58
+ 9.44) and Banos (2006) with secondary school students in Catalonia (76.49 +
11.53). Considering that international students learning Turkish in Turkey are
well-informed and sensitive about cultural differences and similarities, this finding
can be considered positive.

The analysis of the data on the mindset types of international students learning
Turkish reveals that the majority of the students have a growth mindset, as indica-
ted by the arithmetic mean. This finding shows that students predominantly belie-
ve in their potential to develop themselves and improve their abilities, which is in
line with the characteristics of growth mindsets (Dweck, 2006). Belief in develop-
ment and endeavour, which are sub-dimensions of the growth mindset, confirm
this categorization, indicating that students not only recognize the importance of
development but also value the role of endeavour in achieving success. This orien-
tation towards development and endeavour greatly enhances intercultural sensi-
tivity, as students with a growth mindset are more open to interacting with and
learning from cultural differences. Their belief that endeavour makes development
possible may increase their sensitivity and understanding of the cultural environ-
ment in Turkey by enabling them to approach intercultural interactions with a
more positive and flexible attitude (Chen & Starosta, 2000; Hammer, Bennett, &
Wiseman, 2003).

The study shows that there is a significant, negative, and moderate relationship
between the fixed mindset and general intercultural sensitivity. This finding sug-
gests that students with a fixed mindset who believe that their abilities are innate
and unchangeable are less likely to exhibit intercultural sensitivity.

The negative relationship between the fixed mindset and intercultural sen-
sitivity is also supported by the data on certain sub-dimensions of intercultural
sensitivity. For example, there is a significant, negative, and moderate relationship
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between the fixed mindset and participation in intercultural interaction and enjoy-
ment in intercultural interaction. These findings suggest that students with a fixed
mindset are less likely to actively participate in or enjoy interactions with individu-
als from other cultures. This hesitation to participate in intercultural interactions
may be due to a fear of making mistakes or a belief that they cannot improve their
intercultural communication skills, which limits their opportunities to use Turkish
in authentic, real-life settings (Hammer et al., 2003). In contrast to the fixed mind-
set, the study shows that there is a significant, positive, and moderate relationship
between the growth mindset and general intercultural sensitivity. Students with a
growth mindset, who believe that their abilities can be developed through effort
and learning, are more likely to show higher levels of intercultural sensitivity. This
type of mindset promotes a more open and accommodating attitude toward cultu-
ral differences, which enables students to view the challenges of learning Turkish
as opportunities for growing and developing (Dweck, 2006).

The positive relationship between the growth mindset and intercultural sen-
sitivity is also seen in the sub-dimensions of intercultural sensitivity. In particu-
lar, there is a significant, positive, and moderate relationship between the growth
mindset and participation in intercultural interaction and enjoyment of intercul-
tural interaction. These findings suggest that students with a growth mindset are
more likely to actively participate in and enjoy interaction with individuals from
different cultural backgrounds. This increase in intercultural interaction not only
improves students intercultural sensitivity but also provides them with more op-
portunities to practice and develop Turkish language skills in meaningful contexts
in the target culture (Hammer et al., 2003). The findings also reveal that there is
a significant, positive but low-level relationship between the growth mindset and
respecting intercultural differences and caring about intercultural interaction. Alt-
hough these relationships are weaker than those observed for participation and
enjoyment, they emphasize the importance of a growth mindset in developing a
respectful and caring attitude towards cultural diversity. Students who believe that
they can grow and learn new things value and respect the cultural differences they
encounter more, which contributes to more positive and successful intercultural
interactions (Chen & Starosta, 2000).

Research shows that interventions aimed at increasing intercultural sensitivity
can also support a growth mindset and vice versa (Hammer et al., 2003; Dweck,
2006). For example, cultural immersion programs or intercultural communication
training can help learners develop both intercultural sensitivity and a growth min-
dset, leading to more effective language learning outcomes.

In conclusion, the relationship between intercultural sensitivity and mindset
is critical for international students learning Turkish. Students’ high intercultural
sensitivity enhances their ability to adapt to Turkish culture, which, in turn, leads
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to a growth mindset that is conducive to language learning. In contrast, a fixed
mindset, which is often associated with low intercultural sensitivity, can negatively
affect language acquisition by creating psychological barriers to learning. Therefo-
re, educational strategies that positively ground both intercultural sensitivity and
growth mindset are necessary to facilitate and make the language learning process
of international students effective.

The findings of this study emphasize the importance of supporting the growth
mindset to increase intercultural sensitivity among international students learning
Turkish. Given the significant positive relationship between the growth mindset
and intercultural sensitivity, educational institutions should implement approac-
hes designed to promote a growth mindset in students. This could include min-
dset-oriented practices such as workshops or courses that emphasize the value of
growth and effort in overcoming challenges. Moreover, integrating intercultural
skills training into language education and vocational training programs allows
individuals to interact with cultural differences in a positive and constructive
way; thus, the process of language acquisition can be improved while developing
intercultural sensitivity (A¢ikgoz, 2019; Altshuler, Sussman, & Kachur, 2003; de
Hei, Tabacaru, Sjoer, Rippe, & Walenkamp, 2020; Esmaeili, Kuhi, & Behroozizad,
2022). In addition, theoretical and practical training on intercultural sensitivity
and mindset theory should be provided to foreign language teachers and prospe-
ctive teachers, who are among the actors that will contribute to the development
of individuals’ intercultural sensitivity and growth mindset type. In this directi-
on, content and acquisitions related to intercultural sensitivity should be added to
both education faculty curricula and foreign language teaching programs. Thus,
individuals can be more understanding and tolerant towards each other about in-
tercultural differences and conflicts arising from these differences. Future research
in this area should investigate both the growth mindset and the effectiveness of
specific practices to develop intercultural sensitivity. Longitudinal studies may be
particularly valuable to examine how these traits develop over time and how they
influence language learning outcomes. Moreover, qualitative research can provide
deeper insights into the personal experiences of international students and shed
light on how mindset and intercultural sensitivity influence their adjustment to the
Turkish cultural context.

Further research extending this study to include groups of learners from diffe-
rent linguistic and cultural backgrounds would provide a more detailed understan-
ding of these dynamics from a cross-cultural perspective. Furthermore, exploring
the role of other psychological factors such as resilience and cultural intelligence
may provide a more holistic view of the factors that influence successful language
learning in intercultural settings.
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