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ABSTRACT

The aim of this research is to determine the place of life skills in Waldorf pedagogy and
the Montessori method, as well as to identify educational practices that support life skills.
A descriptive qualitative design was chosen because there wasn't enough specific
information about how Waldorf pedagogy and the Montessori method help with life
skills. Descriptive qualitative design is used with the aim of complementing and
explaining the quantitative dimension of studies conducted with mixed methods. The
study group consisted of 13 teachers working in the preschool education level of Waldorf
and Montessori schools. The interview technique was used for the purpose of sharing
experiential knowledge. Criterion sampling, one of the purposive sampling methods was
used to determine the study group. In this study, teachers' opinions on twelve life skills
were gathered. During the interview, audio recordings were made with the participants'
knowledge, and subsequently, a transcript was created. According to the study, the
Waldorf method uses random, inwardly focused, nature-based, and cyclical ways of
teaching, while the Montessori method uses social, real-life experience-based, and more
structured ways of teaching. In the research results, it is interesting to note that the
Waldorf method and the Montessori method had fewer teaching activities about how to
avoid dangerous situations and what to do in an emergency than they did about other
life skills. According to the research, Waldorf pedagogy and the Montessori method are
both based on the philosophy of anthropology, but they have different ways of teaching
preschool. However, both teach kids skills that will help them in their future lives. It is
suggested that in future research, the study group should be met before the study to
improve the interview method, different ways of teaching life skills in preschool should
be looked at, and finally, this study should be repeated during the Covid-19 period after
the pandemic and the results should be compared.
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Introduction

Every society aims to provide a better and safer future for children. Education is one of the most
effective methods for preparing children for their future lives. The world of the future, where access
to and consumption of many things is expected to increase, has defined the characteristics of healthy,
successful, and happy individuals as life skills (Lisievici, 2015; Prajapati et al., 2017). The concept of
life skills contributes to individuals developing their well-being in the present and the unknown
future and maintaining it even amidst the anxiety of uncertainty (OECD, 2019).

Many researchers have looked into the idea of life skills. The studies are mostly the same, but there
are differences in the types of skills that were looked at (Fahmie & Luczynski, 2018; Francis, 2007;
Field, 2000; Hanbury, 2008; Hanley et al., 2007; Pan American Health Organization, 2001; Pestalozzi,
2004; Rooth, 2000; Spence, 2003; WHO, 1997; Yalgintas Sezgin, 2018; Yildirim, 2017). In order to
address the mentioned confusion, life skills in this research have been examined in accordance with
the literature as decision-making, social life, coping with emotions and stress, problem-solving,
creative thinking, critical thinking, self-awareness, responsibility, self-care, avoiding dangerous
situations, what to do in emergencies, and daily living skills. One of the notable studies in the
literature related to life skills is the report titled "The Future of Education and Skills 2030," published
by the OECD in 2019.

In this report prepared by the OECD (2019), the aim is to develop the skills that individuals are
expected to need in the future. The Learning Compass, which is an element of this project initiated
by the OECD in 2015, is a metaphor that provides a clearer understanding of the dynamic structure
of teaching and learning. According to the Learning Compass, the world of the future expects
individuals to possess not only cognitive skills that include traditional academic abilities but also
health-based skills encompassing physical and mental well-being, as well as social-emotional skills
that encompass ethics, values, and digital-data literacy.

Examining their objectives and stages reveals commonalities between the skills that form the
learning compass and life skills. Due to this knowledge, it is thought to be very important for life
skills education to be a part of both Waldorf pedagogy and the Montessori method, which are
globally popular ways to teach. In this context, the aim of the research is to examine the situations
in which Waldorf pedagogy and the Montessori method support life skills.

When examining scientific research on life skills, it is observed that many studies investigate what
life skills are and their contributions (Hanley et al., 2014; Temel & Yildirim, 2018; UNICEF, 2019). As
a result, it has been seen that teaching kids life skills makes them more adaptable, able to think
critically, and flexible, making them unique individuals (Fahmie & Luczynski, 2018; Gelen, 2017;
Kili¢ & Giiltekin, 2015; Yayla-Eskici & Ozsevgeg, 2019; Yildirim, 2017; UNICEF, 2019).

Educational approaches must support life skills for a future that we expect to be different. Various
educational approaches implemented around the world are also aware of this importance. When the
literature is examined, it is observed that the Waldorf pedagogy and Montessori method, which are
among the educational approaches including the preschool period, have content that supports life
skills. In this regard, it has been considered that examining the relevant content specifically in terms
of life skills would contribute to the literature.

Waldorf pedagogy was implemented in Germany in 1919 by Rudolf Steiner (Celik, 2013; Koca &
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Unal, 2018; Kotaman, 2009; Mays & Nordwall, 2004-14; Ogletree, 1989; Steiner, 1924). Waldorf
pedagogy is based on the philosophy of anthroposophy, which means human wisdom. It is defined
as a philosophy that argues that humans are not only composed of material structures but also
possess spiritual and psychological structures. In this context, when Waldorf pedagogy is examined
in terms of supporting life skills, it is generally seen to advocate the idea of educating the head,
hands, and heart. This idea has also guided the development of Waldorf pedagogy's specific
practices (Bjornholt, 2014; Moravanszky, 2012; Steiner, 2006; Tharaldsen, 2010). Eurythmy is the art
of moving to show how you feel and what you're thinking. It's based on the idea that everyone has
12 senses (Bryer, 2011; Steiner, 1921; Tunkey, 2013). Other things that are unique to Waldorf
pedagogy are the use of unstructured educational materials like expressionless dolls, peg dolls,
fabrics, and more (Bryer, 2011; Steiner, 1921), the presence of specific routines and rhythms,
storytelling (table theater), and aquarelle activities (Bruin & Lichthart, 2008; Easton, 1997).

On the other hand, the Montessori method was initially developed for children with special needs
by Maria Montessori in Italy in 1907, based on the philosophy of anthroposophy. When it was
understood that the Montessori method was successful and inclusive for all children, it became an
educational approach applied worldwide (Cakiroglu-Wilbrandt, 2019; Edwards, 2002; Temel &
Toran, 2019; Williams, 1996). Maria Montessori, based on the concept of the absorbent mind she
introduced to the literature, emphasized the importance of supporting children's developmental
areas and reflecting societal characteristics, as well as the significance of imparting desired skills
(Montessori, 1949; Montessori, 1975). The Montessori method distinguishes itself from other
educational approaches through the sensitivity to order in a prepared environment, the freedom
brought by discipline (Oguz & Koksal Akyol, 2006), and educational materials that allow for control
of error (Bettmann, 2015; Dede & Gece, 2021; Durakoglu, 2010; Faryadi, 2017; Gitter, 1971; Lillard,
2008; Mangen & Balsvik, 2016). Additionally, the peace table (Duckworth, 2006; Durakoglu, 2010;
Montessori, 1912) and themes created weekly/monthly that provide holistic learning within
meaningful contexts can also be considered within this scope (Kasper, 2000; Kural & Ceylan, 2021;
Moats, 2023). It is important to note that Waldorf pedagogy has been called pedagogy because it
teaches children life skills through a whole-person approach that is right for their age, stage of
development, and learning style (Paschen, 2014; Rawson, 2021; Steiner, 1996; Steiner, 1997). Steiner,
the founder of Waldorf pedagogy, used the word pedagogy to describe it (Paschen, 2014; Rawson,
2021; Steiner, 1996; Steiner, 1997). The Montessori method, on the other hand, has been considered
a model because it incorporates systematic educational practices using specific teaching techniques
and materials in the acquisition of life skills, and it is expressed as a method by its founder, Maria
Montessori (Montessori, 1912; Montessori, 1967; Lillard, 2005). However, to avoid translational and
semantic confusion, this study has used the umbrella term "educational approaches."

Life skills education is important for enabling individuals to resist today's challenges and is
necessary to exist in the unknown world of the future. It is suggested that preschool education
programs in both public and private schools, as well as required courses in all university
departments, especially in early childhood education, should include these skills (WHO, 1997). This
is because life skills are important and should be learned at a young age.

Research has determined the skills that individuals will need in the future. Different educational
approaches have also incorporated life skills into their educational practices. Life skills, which begin
to be acquired in early childhood, stand out in this context. Life skills provide children with the
tlexibility to adapt to changing conditions, critical thinking, effective communication, and awareness
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of themselves and their surroundings. In this context, the research question is as follows:

What are teachers' views on the support for life skills provided by Waldorf pedagogy and the
Montessori method?

Method

The Model of the Research

In this research, the aim was to determine the place of life skills in Waldorf pedagogy and the
Montessori method, as well as to identify educational practices that support life skills. For this
purpose, the qualitative dimension based on a master's thesis studied using a mixed method has
been described. When examining studies related to scientific research methods, it is observed that
the descriptive qualitative design pattern is used as a complement and explainer of the quantitative
dimension in mixed-method studies (Doyle et al., 2016). It is observed that many descriptive
qualitative design studies are misrepresented in the literature due to incomplete information or the
researchers' tendency to label their research with well-known qualitative research methods
(phenomenology, case study, etc.) (Sandelowski, 2010). Among the purposes of using descriptive
qualitative design, which offers a broad field of study, are the points where there is very little
information on the subject in the literature, where experiential sharing is needed, and where it can
serve as a precursor for subsequent research (Doyle et al., 2016). Based on this, it was deemed
appropriate to use a descriptive qualitative design in this research due to the lack of information
specifically regarding the support of life skills by Waldorf pedagogy and the Montessori method.
The interview technique was used to convey the aforementioned experiential shares.

Sample

When determining the study group, criterion sampling, one of the purposive sampling methods,
was used. The study group was determined based on the criteria of being within the Association of
Friends of Waldorf Education for schools applying Waldorf pedagogy and being AMI and North
American Montessori Center certified for schools applying the Montessori method. As a result,
teachers working in Waldorf (8) and Montessori (5) preschool institutions for the purpose of
interviews formed the study group of the research.
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Table 1
Demographic Information of the Sample
Teacher  Age Seniority Education Status City Teacher Training
Codes

T1 41  5years Master’s degree (Philosophy) Istanbul Waldorf teacher training

T2 29  5years Bachelor's degree (Preschool) Istanbul Waldorf teacher training

T3 33  9years Bachelor's degree (Preschool) New York  West Side Montessori School

T4 28  4years Bachelor's degree (Preschool) Antalya Waldorf teacher training

(continuing)
T5 24 1year  Bachelor's degree (Preschool) Istanbul Waldorf teacher training
(continuing)

T11 30  5years Bachelor's degree (Child Istanbul Waldorf teacher training
Development)

T12 36  8years Master’s degree (Math) Istanbul Waldorf teacher training

T13 36 12 years Associate degree (Child Ankara Institutional education
Development)

T17 31 10years Bachelor's degree (Preschool) Istanbul Uluslararas1 American

Montessori Society certificate

T18 26  6years Bachelor's degree (Child Ankara Montessori education
Development)

T19 36  6years Bachelor's degree (Child Istanbul Waldorf teacher training
Development)

T20 29  7years Associate degree (Child Eskisehir Waldorf teacher training
Development) (continuing)

121 44 24 years Associate degree (Child Istanbul Emel Cakiroglu Wilbrant
Development) Montessori education and

Munich Montessori Therapy
education

Data Collection Tools

While collecting the research data, a semi-structured interview form prepared by the researchers
(Appendix A) was used. During the preparation process of the semi-structured interview form, the
opinions of three field experts were sought, and the interview form was finalized accordingly.
During the interview process, the educational practices that support life skills, daily flow planning,
and evaluation in the preschool education institutions where the teachers work were discussed.
Twelve questions were directed to the teachers in the interview form (Appendix-A).

Data Collection

Within the scope of this study, ethical approval was unanimously granted by the Gazi University
Measurement and Evaluation Ethics Sub-Working Group in the 12th meeting held on 01/12/2020
before the research data were collected. After the approval, the data collection was carried out by
the researchers in the form of audio or video interviews with preschool teachers who were part of
the working group, at their discretion. Each teacher was interviewed for an average of thirty
minutes. After the interview, the text was transcribed. After the interview, the transcription was
shared with the participant to obtain member checking.

Data Analysis

There are many analyses described in the literature for qualitative data. For this research, deductive
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content analysis was used because twelve life skills, which were conceptually predetermined, were
accepted as themes. Deductive content analysis is conducted by placing the codes obtained from the
interviews under the already identified themes (Patton, 2014). In this study, the data collected
through the examination of interviews were converted into codes and placed under the identified
themes. The frequency information of the relevant codes is presented in the tables in the findings
section. The codes created were checked by two researchers, and the percentage of inter-coder
agreement was calculated. To calculate the percentage of agreement among coders, the inter-coder
reliability coefficient was determined using Miles & Huberman's (1994) formula: "[number of
agreements + (total number of agreements + number of disagreements) x 100]." As a result, this rate
was found to be 94%. In the coding process, cases that showed differences among coders were
discussed, and consensus was reached through agreement. To ensure the validity of the research,
participant verification (member checking) was conducted during the data collection process, and
participant selection was explained using the purposive sampling method. Additionally, participant
profiles and inclusion/exclusion criteria have been clearly specified. These elements have been
implemented to enhance the internal validity of the research and support the reliability of the
findings.

Teachers participating in the research were also assigned codes such as T1, T2, etc.
Findings

In the educational practices of Waldorf pedagogy and the Montessori method aimed at supporting
life skills, data obtained from teachers' opinions were identified as the theme of life skills at the
beginning of the research. The theme of life skills was later divided into 12 categories (decision
making, social life, coping with emotions-stress, problem solving, creative thinking, critical thinking,
self-awareness, responsibility, self-care, avoiding dangerous situations, what to do in emergency-
life-threatening situations, daily life experience). Opinions related to each category have been
included. The codes reached as a result of the interviews, the educational approach to which the
codes belong, the teachers who conveyed the codes, the example sentences quoted from the
interviews, and their frequencies are presented in the tables below.

Table 2 shows that Montessori method teachers leave the choice of materials to the child, observe
the child, and use positive language to support children's decision-making skills. T18 expressed their
practices t do support decision-making skills as "... observing ... using positive language, the
language used is very important...". It has been found that Waldorf pedagogy teachers implement
practices such as respecting the child's decision, allowing the child to experience the consequences
of their decision, and not insisting with the child to support decision-making skills. T4 expressed
their views on the subject as follows: "They are completely free in decision-making..." She expressed it
as, "We allow him/her to experience and live through it when he encounters an undesired outcome."
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Table 2
Findings Related to the Decision-Making Category
Category Code f Code f Code f
(Montessori) (Waldorf) (Waldorf)
Decisision- Positive T18, T17 2 Free play T1,T2 2 Helping the T11 1
Making language young age
Material T3, T14, 5 Activity choice T2, T4, 4 Respectfor T1,T2,T4,T5 8
choice T18, T17, T11, T20 the decision T11,T12, T19, T20
T21
Observing T18, 3 Responsibility T2, T5 2 Individual T12 1
T17,T21 difference
Teacher T18 1 Clothing T2, T11 2 Freedom T4, T12,T19 3
stability choice
Freedom T3, T14 2 Live the T4, T5, 4 Observing T12 1
consequence T11, T19
of the decision.
Internal T3,T18 2 Choosing food T2, 4 Insist on not T4, T12, T19, T204
discipline and quantity T5,T12, doing it
T20
Total 15 Drama T5 1 Ability to T5, T12 2
say no
Do real actions T20 1
Total 40
Table 3
Findings Related to the Social Life Category
Catego Code f  Code (Waldorf) f Code f
ry (Montessori) (Waldorf)
Social Mixed age T3, T18, 3 Magic stone T4 1 Child of the T2,T4, 4
Life T21 day T11, T19
Teacher role T3 1 Peer learning T11, T12 2 Realistictalk  T20 1
model
Rules of T17,T21 2 Mixed age T11,T12 2 Individual TI1,T2, 4
etiquette difference T11, T19
Material/Play/Ga T18 1 Responsibility =~ T11, T12 2 The teacher's  T1 1
rden according to age self-
evaluation
Conversation T14,T17, 3 Clear warnings T5,T20 2 Imitate T1,T19, 3
T18 and reminders T20
Expressions of ~ T14,T18 2  Not competing T4, T19 2 Play 12,720 2
respect
Drama T17 1  Ability to say no T5 1 Annualcycle T2 1
and festival
Disabled student T21 1 Respect for living T12,T20 2 Healing T2, T12, 3
beings, conscience, T19
compassion
Total 1 Notinterveningin T5,T19 1  Teacher T12 1
4 social conflicts Training
Encouraging 12,1711, 3
mutual assistance T12
Total 38
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When Table 3 is examined, it has been stated that in the Montessori method, conversations are held
and education is provided with mixed-age groups to develop children's social life skills. T18
explained this situation as follows: "Children can chat while doing separate activities. They don’t need to
be the same age." A five-year-old child takes a three-year-old child and shows them how to fold a
towel." In Waldorf pedagogy, it is understood from T19's statement that they believe mixed ages,
not having competitive activities, and children imitating their teachers support social life skills:
"...We don’t have competition, we just have our turn... let’s say my partner has something, “what can I do for
you, what do you need?" children see this...”

Table 4
Findings Related to the Emotion-Stress Coping Category
Category Code (Montessori) f Code (Waldorf) f
Emotion- Imitate T3 1 Allowing him/her to T1,T5, T19, T20 4
Stress experience the emotion
Coping
Circle time T3 1  Recognizing/accepting the T2, T11, T12, 5
emotion T19, T20

Emotional Intelligence T17 1 Swaddling T19 1

class
Peace table T14, T18 2 Play T2, T11,T19, 4

T20
Sensory materials T21 1 Fairy tale T2 1
Emotion cards T14, T18 2 Routine T4, T20 2
Physical contact T14, T18 2 Feeding hard foods T19 1
Individual difference T18, T17 2 Imitate T4 1
Play-Doh T17 1 Encouraging the thrill of T19 1
discovery

Getting to know the T18, T21 2 Physical contact T5, T19 2

child
Allowing him/her to T18 1 Singing T19 1

experience the emotion
Drama T21 1 Conversation T5,T12, T11, 4
T19, T20

Total 17 Soft touch T1,T12,T20 3
Total 30

When examining Table 4, it was found that Montessori method teachers use for the development of
children's emotional and stress management life skills "...emotion cards, we definitely incorporate them
into our classroom activities...we have peace table". It can be inferred from this statement that peace table
and emotion education are provided. On the other hand, in Waldorf pedagogy, for this skill, “I allow
the child to remain in their sadness...Yes, you are very angry..." Based on these expressions, practices can
be mentioned that allow children to experience their feelings and the recognition/acceptance of the
child's feelings by the teacher.
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Table 5

Findings Related to the Problem Solving Category

Category Code (Montessori) f Code (Waldorf) f
Problem Two types (social and T3, T18 2 Play T1, T20 2
Solving cognitive problem
solving)
Error controlled T3, T18,T21 3 Imitate T1 1
material
Brain storm T3 1 Conversation T1, T11, T19 3
Peace table T14, T17 2 Encouragement to try T2, T5, T11, 5
T12, T19
Prepared environment 121 1 Teacher support at the final T2, T5,T19, 4
point 120
Conversation T14 1 Refer to peer T4, T12 2
No reward or T14 1 The teacher's other class T5, T11 2
punishment commitments
Minimum adult T18 1 Ability to say no T11 1
support
Total 12 Total 20

When examining Table 5, it has been determined that in supporting problem-solving skills within

the Montessori method, error-controlled materials and peace table practices are included, as stated

in the expressions "...Since the material itself inherently has error control, problems encountered while

working with the material are resolved during the working process...”. In Waldorf pedagogy, however,

problem-solving is approached with the idea that "I want and support his/her effort..." It has been found that

the practices involve encouraging attempts and, at the final stage, the teacher providing support, as

indicated by the expressions "I see they are trying but can’t do it, at the last stage I show them how it could

be done..."
Table 6
Findings Related to the Creative Thinking Category
Category Code f  Code (Waldorf) f Code f
(Montessori) (Waldorf)
Creative Expertise in T3, T18 3 Aquarell T1, T2, 3 Finger game T19 1
Thinking materials T21 T11
Board games T14 1 Pretend play T1,T2, 5 Drama T2, T12 2
T11, T19,
T20
Stories T17 1 Unstructured T1,T2,T4, 8 Costume T2,T5,T12 3
material/activity ~ T5, T11, (fabrics,
T12, T19, knits,
T20 covers, etc.)
Drama T17 1 Beeswax modeling T1,T2 2 Routine T12
Scamper T17 1 Dry pastel works T1 1 Song T12
technique
Brain storm T17 1 Unintervening T2, T11, 3 Storytelling T2, T12, 3
T20 T19
Prepared 121 1
environment
Total 9 Total 33
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When Table 6 is examined, the skill of creative thinking in the Montessori method can be supported
by gaining expertise in the materials of the Montessori method. A clearer expression would be,
"...Once the child has mastered this activity, they can create new shapes with it... It has been stated that after
building the pink tower as you showed, they can use it in different shapes according to their own creativity."
In order to examine the findings of Waldorf pedagogy regarding creative thinking skills, it has been
determined that primarily pretend play (T1, T2, T11, T19, T20) and unstructured educational
materials/activities are used, as evidenced by the statements "...We use unstructured materials..." and
"...they spread a piece of fabric to use it as a carpet, as a dress...".

Table 7
Findings Related to the Critical Thinking Category
Category Code f  Code (Waldorf) Category Code f
(Montessori) (Montessori)
Critical Holistic T3, T18 2 Freedom T1 1 Fairy tale T19 1
Thinking education
Material T21 1 Imitate T1, T19 2 Puppet T2, T12 2
Cosmic T21 1 Peer evaluation T1 1 Supportive T2, T5, 3
education language T12
Focus T14, 2 Unstructured T2, T20 2 Real-life T12 1
T18 education experiences
Different T14, 2 To arouse curiosity T19 1 Tolerance for T12 1
perspective T18 mistakes
Circle time T18 1 Asmany questions T4 1
and answers as
needed
Patience T17 1 Garden time T20

Attention T17 1 W-H questions T11
spans
Curiosity T21 1 Song T11
Individual T21 1 Gamification of T19
speed skill-based
activities
Total 13 Total 19

Table 7 shows that Montessori method educators state, "They are all a whole,” “The ability to look from
a broader perspective, critical thinking, the ability to see the world from different perspectives in the child’s
mind,” "You can see the topics we cover during circle time; It is focus, concentration, coordination..." It is
stated that in the Montessori method, education is applied holistically to support children's critical
thinking skills, with practices aimed at developing different perspectives, as indicated by
expressions. According to Table 7, Waldorf pedagogy teachers implement unstructured real-life
processes in the child's education process, stating that "the use of unstructured educational processes
and materials also prepares for critical thinking..." and "When they make a mistake, it’s okay, we can go
back, the worm can go back, it can go back and forth,” we say. Or we have a craft like pulling a chain with a
string; 1 pass my finger through my thumb, and it becomes a beak; a bird's beak..." from such expressions,
they aim to develop children's critical thinking skills.
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Table 8
Findings Related to the Self-Awareness Category
Category Code (Montessori) f Code (Waldorf) f
Self- Cosmic education T3, T18 2 Self-caring T2 1
Awareness
Responsibility T3 1 Daily life tasks T1, T5 2
Circle time T3 1 Ability say no T2, T4,T5,T11, 5
T19
Meditation T3 1 Mixed age T4 1
Drama T17 1 Respect for their decisions ~ T11, T19 2
Individual difference T3, T18 2 Imitate T11,T19, T20 3
Theme T14,T17,T21 3 Honesty T11 1
Story T14 1  Education suitable for the T12 1
culture
Conversation T14, T17 2 Routine T12 1
Mirroring T14 1 Family cooperation T12 1
Observation T18 1 Observation T12, T20 2
Total 16 Total 20

When Table 8 is examined, the cosmic education applied in the Montessori method is "Maria
Montessori emphasized in cosmic education for children aged 6-12 the question "Who am 1?" She/he wants
children to discover who they are...We need to give them responsibilities to reach this maturity at the age of
3-6" and "These are part of our themes...We completely leave the child to their own awareness on the subject,
we read a lot of stories...We constantly talk and become each other’s mirrors..." practices are seen to be
implemented to develop self-awareness skills in children. On the other hand, in Waldorf pedagogy,
it is understood that teachers teach children to say no' to foster self-awareness, respect children's
decisions, and emphasize the importance of children imitating their teachers. "We teach them to be

" on

able to say no...,” "My partner wanted to hug me, but I don't want that right now, maybe later...It is

understood from the expression, I try to be a role model, or I truly accept the child’s 'no’.

Table 9
Findings Related to the Responsibility Category
Category Code (Montessori) f Code (Waldorf) f
Responsibility Practical life area T3 1  Teaching community life T1, T11 2
Task board T14, T18, T21 3 Circle time T11, T19 2
Material usage T14,T18,T21 3 Imitate T1,T12,T19 3
Fair teacher T18, T21 2 Self caring T2, T5,T11, 4
T20
Class leader T17 1 Child of the day T2, T12,T19 3
Emphasis on the rules T17 1 Routine T4, T11, T20 3
Total 11 Daily life activities T5,T11, T12, 4
T20
Total 21

Table 9 shows that the task board and classroom organization implemented in the Montessori
method are aimed at developing responsibility skills in children, "We have a board, we hang it on the
board here, picking up the papers on the floor belongs to C2, collecting the pencils belongs to C3, and so on...”
and "the moment they take a piece of work from the shelf, their responsibility begins." It can be said based
on the expression, "She/he needs to put it back on the shelf as soon as he takes it..." Waldorf pedagogy, as
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mentioned in Table 9, involves children imitating their teacher to develop responsibility skills. “Here,
the most important thing is the teacher’s awareness of being worthy of imitation...” the selection of the child
of the day “Every child has a day, and the most important thing is that they learn to take responsibility on that
day...” and “education is provided around a specific cyclical routine... Since our routines are very clear, the
child knows what to do and their responsibilities..." it can be said based on the statements made.

Table 10
Findings Related to the Self-Care Category

Category Code (Montessori) f Code (Waldorf) f
Self-Care Practical living T14,T18,T17 3 Developmental T1, T12 2
area expectation
Unintervening T3 1 The teacher getting to T1, T5 2
know the child
Healty food T3 1 Peer learning T20 1
Theme T21 1 Garden time T2, T4 2
Materials T14 1 Learning by doing T1,T2,T4, 15, 7
T11, T19, T20
Conversation T17 1 Easy clothing use T4, T20 2
Body privacy 121 1  Daily life activities T4, T19 2
Total 9 Imitate T11,T12, T19 3
Song T11 1
Gamification T11, T20 2
Family cooperation T4, T5,T12, 5
T19, T20
Total 29

When Table 10 is examined, it is revealed that in the Montessori method, the practical life area is
used to support children's self-care skills, based on the statement "The answer to all of these is: Activities
in the daily (practical) life area." Additionally, in Waldorf pedagogy, teachers ask, "...Is your sock wet?
The child says, I'll stay like this. But this will make you sick and if you get sick, you know you need to rest at
home, I say. Then he changes his socks. For example, one child kept saying, there’s already a machine, machines
wash. I told the family to wash clothes together by hand at home. That effort, that responsibility needs to be
seen by the child..." As understood from the expression, it has been found that the aim is to develop
self-care skills as a result of children learning through experience and ensuring cooperation with the
family.

It can be seen in Table 11 that the prepared environment, conversation, and visual recording
watching practices are "...acquired with inner discipline in Montessori “...We let them be free in the
prepared environment...We have a civil defense hour, for example, we watch Amir Khan movies once a year.
We give speeches..." As indicated by the statements, it has been observed that the Montessori method
plays a role in helping children avoid dangerous situations. In Waldorf pedagogy, teachers
emphasize the importance of imitating adults to support children's ability to avoid dangerous
situations and convey the message “'The world is beautiful, the world is safe’ to children.’I say the world
is beautiful, the world is safe... In the stories I tell, danger never comes from one person to another. It comes
from animals; there is no danger coming from humans. Our classes are the same way..." is explained.
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Table 11
Findings Related to the Avoidance of Dangerous Situations Category
Category Code (Montessori) f Code (Waldorf) f
Avoidance of = Internal discipline T3 1 Imitate T1, T11 2
Dangerous
Situations
Teacher guidance T3 1 Family cooperation T1, T4 2
Theme T21 1 Explaining safe borders T1,T2, T4, 5
T11, T12
Prepared T3, T17 2 Ability to say no T1 1
environment
Conversation T14, T17 2 Safe classroom T2, T12,T19 3
environment
Civil defense hour T14 1 Soft touch T2
Visual record T14, T17 2 Experience controlled T5
monitoring danger
Family attitude T14, T18 2 Fairy tale/puppet  T11, T12, T19 3
Total 13 Warning T5, T12, T20 3
The world is beautiful, T19 1
the world is safe
Circle time T20 1
Total 23
Table 12
Findings Related to the Actions to be Taken in Emergency-Life Situations Category
Category Code (Montessori) f Code (Waldorf)
Actions to be Theme T3, T17, T21 3 Training for thisisnot T1, T2, T4, 8
Taken in provided T5,T11, T12,
Emergency- T19, T20
Life
Situations
Training for this is T18 1 The family provides this T2, T4, T11, 5
not provided T19, T20
The family provides T17 1 Total 13
this education
They know the T14 1
emergency numbers
Conversation T14, T17 2
Total 8

It has been determined in Table 12 that in the Montessori method, the acquisition of skills involving
the behaviors children need to perform in emergencies is included. "I had just mentioned the themes.
Now, another theme similar to this is coming. As can be inferred from the phrase a theme that describes the
child getting to know their environment after getting to know themselves and their family..." theme
applications are being used. In the classes where Waldorf pedagogy is used, it is understood from
the statement that, with the consensus of the teachers, they do not provide training on the behaviors
children should exhibit in emergency-life situations, and this training is given by the family, similar
to others, as indicated by the expression "...We do not provide this in the nursery, but parents teach it at
home...".
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Table 13
Findings Related to the Daily Life Experience Category
Category Code (Montessori) f Code f
Daily Life Practical life area T3, T14,T18, 5 Setting and clearing the T4,T5, T11, 6
Experience T17, T21 table T12, T19, T20
Choosing tasks T3, T18 2 Learning by doing T20 1
according to your

need
Material study T14, T17 2 Child of the day T5,T11,T12 3
Order T18 1 Fairy tale 120 1
Focus T18 1 Imitate T1, T5, T20 3
Independence T18 1 Handicraft 120 1
Holistic T21 1 Throwing away trash T4 1
Theme T18, T17 2 To collect T1,T12,T19, 4

T20
Task board T21 1 Washing tiys T1, T11 2
Food Preparation T17, T21 2 Food Preparation T1,T2,T5,T11, 4
T19
Total 18 Distributing materials T1 1
Repairing torn books 12, T11,T19 3
Collecting and arranging T4, T5, T11, 4
dishes T19, T20

Total 34

When Table 13 is examined, it is observed that the Montessori method is used by teachers with
consensus in the practical life area to develop children's daily living skills. In Waldorf pedagogy,
however, in order to provide children with daily life experiences, "We play our games together, we clean
our table together, we eat our meals together, we clean the floors together. When any accident happens, you
already see one person bringing the cream, and immediately another one bringing the ice. Our Wednesday is
our soil day. According to the seasons, we plant vegetables, we plant fruits, we harvest, and when spring
comes, we hold festivals like the Newroz spring festival together...” .

Discussion

The research section includes comments and discussions on the significant results. In this study, the
aim was to determine the place of life skills in Waldorf pedagogy and the Montessori method, as
well as the activities that support these skills. In this context, it has been determined that Waldorf
pedagogy and the Montessori method support life skills through similar and different educational
practices. Generally speaking, although both are fundamentally based on the same philosophy, in
terms of life skills, Waldorf pedagogy incorporates unstructured, nature-based, and cyclical
educational practices free from the teaching of writing and numbers, while the Montessori method
includes structured educational practices based on social, real-life experiences (Cakiroglu-
Wilbrandt, 2019; Edwards, 2002).

Among the twelve identified life skills, the social life skill receives the most support in Waldorf
pedagogy. In Waldorf pedagogy, social life skills are believed to be supported during circle time,
play, and table theater, based on the idea of higher external senses (hearing, language, concept-
thought, self) rooted in the philosophy of anthroposophy. Observations reveal that Eurythmy and
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Aquarell, when viewed as group activities, also bolster social life skills. In contrast, Montessori
practices like the peace table and politeness rules support social life skills. In terms of social life skills,
their view of social development goes beyond the individual and includes the social environment.
This can be explained by the humanistic and anthroposophy philosophical views that both
educational programs are based on (Steiner, 2002; Steiner, 2015).

As a result of the research, it is noteworthy that no direct training is provided to the child in the
educational institution regarding the skills to be performed in emergency-life situations within
Waldorf pedagogy. The literature review and interviews conducted on this matter have revealed
that the idea of encountering an emergency situation, in other words, being in an unsafe
environment, is considered destructive for the child within Waldorf pedagogy. From this
perspective, considering the principles adopted by Waldorf pedagogy, the lack of support for the
skill of handling emergency-critical situations can be seen as a way to support other life skills (such
as emotional-stress management, self-awareness) (Ker, 2006; Kullak-Ublick, 2019; Moore, 2000). On
the other hand, although direct education on acquiring this skill is not provided to children in
Waldorf pedagogy, family education and information sessions are conducted. In schools where
Waldorf pedagogy is implemented, family guides and bulletins containing actions to be taken in
emergency-critical situations are published, and these documents include information on the
relevant topic (Cedarwood Waldorf School, 2020). In contrast, in the Montessori method, it has been
determined that, in addition to family education, the skill of what to do in emergency-life situations
is also supported in the institution through monthly themes set for children. Although the
Montessori method is also based on the philosophy of anthroposophy, it is not clear how it can be
used to teach this skill. This is different from Waldorf pedagogy, where it is clear. This situation can
be viewed as two distinct interpretations of the same philosophy. As a result of the research, it was
observed that the most significant difference between the practices of Waldorf pedagogy and the
Montessori method lies in the skills required for emergency-life situations.

One of the points emphasized in this section of the research is that, under the decision-making
category, the Montessori method views the concepts of freedom and discipline as interdependent
and mutually reinforcing. In the Montessori method, it is emphasized that for a child to be free, they
must be independent; and to be independent, they must demonstrate the discipline to adhere to the
rules of life and possess willpower (Cakiroglu-Wilbrandt, 2019). In this respect, it has been observed
that it supports children's decision-making skills. Although they may initially seem like opposing
concepts, the Montessori method has become associated with the idea of achieving freedom through
the acquisition of inner discipline and self-control (Cakiroglu-Wilbrandt, 2019; Temel & Toran,
2019). On the other hand, in Waldorf pedagogy, it has been concluded that teachers agree on the
importance of Respect for Decisions (Steiner, 2001) and the category of Creative Thinking under the
codes of Unstructured Materials/Activities for the development of decision-making skills (Almon,
1992; Steiner, 1960). At the same time, it has been concluded that rhythm/routine, table theater, the
importance given to art, individual differences, the advantages of mixed-age groups, and the
unstructured natural environment also support children's decision-making skills, in line with the
literature, according to teachers (Baditz, 2011; Bruin & Lichthart, 2008; Bryer, 2011; Easton, 1997; Ker,
2006; Steiner, 1920).

The importance given to materials in the Montessori method has been discussed, and it has been
demonstrated that they support many life skills. However, Montessori method educational
materials are criticized for being structured in today's discussions of 21st-century expectations.

134



Nurcihan Tutar * Zeynep Fulya Temel

Research has demonstrated that structured educational materials can hinder children's imagination
and creative thinking skills (Thiessen et al., 2013; Shmukler and Naveh, 1985). In contrast to this
idea, as T18 and T21 have indicated and as expressed in research, the Montessori method supports
creative thinking by allowing materials to be experienced repeatedly and subsequently used for
many functions beyond their primary purpose (Avsar, 2021; Bahatheg, 2012; Fleming et al., 2019). In
Waldorf pedagogy, methods used in the classroom that encourage imaginative and creative thinking
are mostly made up of unstructured activities (Ogletree, 1996).

Another finding that emerged from the research was that the Montessori method predominantly
involves teacher observation, while Waldorf pedagogy predominantly involves teacher imitation.
In this context, it has been observed that both preschool education programs emphasize the
importance of the teacher in the development of children's life skills from different perspectives. In
the Montessori method, the teacher must carefully observe the children and follow each child's
interests and needs, organizing educational processes accordingly (Durakoglu, 2010; Mungia
Salazar, 2013; Murray et al., 2021). According to Waldorf pedagogy, the adult, knowing that they are
being modeled by the child, should be worthy of imitation, as they will be one of the people who
will influence a child's entire life (Bergstrom, 1991; Bjerkvold, 2007; Bjernholt, 2014; McKenna, 2013;
Steiner, 1921; Steiner, 1923; Steiner, 1924; Steiner, 2004; Steiner, 2010; Tjarnstig, 2013).

In the context of imitation, which holds enormous importance in Waldorf pedagogy, Steiner used
'Ego Awareness' in mutual conversations. According to this, when two people are conversing with
each other, they feel each other's 'T' (Ich). With its emphasis on imitation, it has been demonstrated
that Waldorf pedagogy supports social life and self-awareness skills in children (Hughes, 2013;
Kurtulmus, 2019; Steiner, 1980; Steiner, 2015; Steiner, 2021).

In both Waldorf pedagogy and the Montessori method, it has been observed that the mixed-age
approach supports children's life skills in terms of imitation and environmental influence. In both
educational programs, it has been observed that children of mixed ages are educated together, and
it has been revealed that the mixed-age approach supports social life skills the most. Based on the
interviews, it was seen that the mixed-age approach in Waldorf education helps kids learn self-
awareness, problem-solving, decision-making, and self-care skills, as well as social life skills.
Vygotsky made important contributions to the field with his theory of social development, which
includes the idea of peer learning. He saw mixed-age practice as a part of the scaffolding structure.
So much so that a child can learn many things not only from adults but also from peers who are
more knowledgeable or skilled than themselves (Nicolopoulou, 2004; Okutan, 2012; Topgiu &
Myftiu, 2015).

Finally, within the scope of this research, it has been observed that the practical life area, which is
part of the Montessori method, is used to develop children's daily living skills, specifically the last
life skill, which is daily living experience skills. Indeed, it was observed in interviews with teachers
that the practical life area was designed to support children's daily life experiences (Bettmann, 2015;
Dede & Gece, 2021; Gleen, 2003; Lillard & Else-Quest, 2006; Montessori, 2013; Mutlu et al., 2012).
When Waldorf pedagogy is examined for this skill, it is similarly observed that practices related to
the kitchen, such as setting the table, food preparation, as well as tidying up and the day's activities
for the child, are emphasized. However, focusing primarily on kitchen tasks may be considered too
narrow for the scope of daily life experience skills. In the Montessori method, the practical life area
addresses daily life experience skills in two dimensions: environmental interest and self-interest
(Cakiroglu-Wilbrandt, 2019). In this context, as noted by Montessori method teacher T18, the
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presence of skills that foster intrinsic interests such as focus, independence, and self-confidence, as
well as skills related to environmental interests such as kitchen tasks, has been observed. In Waldorf
pedagogy, it is noteworthy that the introspective aspect of the daily life experience skill is not
addressed (Erdal Erkilig, 2019; Rawson, 2010). In the Montessori method, the educational practice
used for this skill is concentrated under a single code (Practical Life Area), while in Waldorf
pedagogy, the diversification of environmental activities within the broader context of daily life
experiences is open to interpretation and is seen as another point that differentiates the two
educational approaches.

Conclusions and Recommendations

The research examined how the Montessori method and Waldorf pedagogy support children's life
skills. This research involved conducting interviews with thirteen (13) preschool teachers who work
in institutions that apply both Waldorf pedagogy and the Montessori method. Looking at the results
of these interviews, it was seen that Waldorf pedagogy, and the Montessori method are both thought
to help children learn different life skills through their teaching methods. Examining the teachers'
opinions revealed no conflicting findings. In light of the research findings, it has been concluded
that the Montessori method includes structured educational practices that encourage children to
explore with materials and practical life areas by fostering independence, while Waldorf pedagogy
emphasizes unstructured educational practices that highlight learning through internal processes,
imitation, and experience. According to the findings obtained from teacher opinions, the Montessori
method supports life skills through materials, practical life areas, observation, and cosmic education
practices. According to the views of teachers involved in educational practices related to Waldorf
pedagogy, it has been concluded that life skills are supported through holistic educational practices
in an internal, artistic, and cyclical rhythm. As a result of the research, it was observed that,
according to the teachers' views from the two educational approaches, similar practices were
implemented regarding what to do in emergency life situations and skills for avoiding dangerous
situations. When the findings related to this skill were examined, it was concluded that the family
supports the acquisition of skills necessary for emergency situations and avoiding dangerous
situations. As a result of the research, it has been understood that the unique educational practices
of Waldorf pedagogy and the Montessori method, which have been implemented for over a century,
support the acquisition of life skills in early childhood.

In light of the above information, in future studies;

1. The expansion of the study group, which is limited to the teachers participating in this
research, to include teachers working in other Waldorf and Montessori preschool education
institutions in Turkey,

2. Expanding the working group to include teachers working in Waldorf and Montessori
preschool education institutions abroad and examining the results comparatively,

3. The comparative examination of the 2024 updated Ministry of National Education preschool
education program and alternative preschool education programs,

4. Including parents as an important stakeholder in education in the working group,

5. This study, conducted with Waldorf and Montessori educators working with normally
developing children, is recommended with the thought that conducting it with Waldorf and
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Montessori educators who provide education to children with atypical development will
make a significant contribution to the literature.
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OZET

MAKALE BILGISI

Bu aragtirmanin amac1 Waldorf pedagojisi ve Montessori metodunda yasam becerilerinin
yeri ve yasam becerilerini destekleyen egitim uygulamalarinin belirlenmesidir. Waldorf
Pedagojisi ve Montessori metodunun yasam becerilerini desteklemesi ¢zelinde ¢ok az
bilgi bulunmas: nedeniyle betimleyici nitel tasarim kullanilmasi uygun goriilmiistiir.
Betimleyici nitel tasarim, karma yontemle yapilan ¢alismalarin nicel boyutunun
tamamlayicis1 ve agiklayicisi olma amaciyla kullanilmaktadir. Calisma grubunu, Waldorf
ve Montessori okullarinin okul 6ncesi egitim kademesinde gorev yapan 13 6gretmen
olusturmustur. Deneyimsel paylasimlarin aktarilmasi amaciyla goriisme teknigi
kullanilmistir. Calisma grubu belirlenirken amagh Ornekleme yontemlerinden Olgiit
ornekleme kullanilmistir. Bu calismada Ogretmenlerin on iki yasam becerisine dair
goriisleri alinmistir. Goriisme siiresince katilimcilarin bilgisi dahilinde ses kayd1 alinmas,
sonrasinda trankript metni olusturulmustur. Calismada, Waldorf pedagojisinde
yapilandirilmamis, igsel farkindaliga doniik, doga temelli ve dongiisel egitim
uygulamalarina yer verilirken; Montessori metodunda ise toplumsal, gercek yasam
deneyimlerine dayali ve daha yapilandirilmis egitim uygulamalarma yer verildigi
bulgulanmistir. Arastirma bulgularinda, Waldorf pedagojisinin ve Montessori
metodunun diger yasamF becerilerine oranla tehlikeli durumlardan kaginma ve acil-
hayati durumlalarda yapilmasi gerekenler kategorilerinde daha az egitim uygulamasima
yer verdikleri dikkat cekmektedir. Arastirma sonucunda, antropoloji felsefesine
dayanmasina ragmen Waldorf pedagojisi ve Montessori metodunun okul 6ncesi egitim
uygulamalarinda farkliliklar gosterdigi, ancak her iki egitim yaklasimin da gocuklarin
yasam becerilerini destekleyici egitim uygulamalar1 sundugu tespit edilmistir. Sonraki
aragtirmalarda goriisme tekniginin etkililiginin artmas1 amaciyla ¢alisma grubu ile
calisma Oncesi tanisilmasi, yasam becerileri ediniminde farkli okul Oncesi egitim
yaklagimlarinin incelenmesi ve son olarak Covid-19 doneminde gerceklesen bu
¢alismanin pandemi sonrasinda tekrarlanarak sonuglarin Kkarsilastirmali olarak
incelenmesi Onerilmektedir.
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Giris

Her toplum ¢ocuklar i¢in daha iyi ve giivenli bir gelecek sunmay1 amaglamaktadir. Cocuklarin
gelecekteki hayatlarmna hazirlanmasinda egitim, etkili yontemlerin basinda gelmektedir. Pek cok
seye erisimin ve tiiketimin daha da artacagi 6n goriilen gelecegin diinyasy; saglikli, basarili ve mutlu
bireylerin 6zelliklerini, yasam becerileri olarak tanimlamistir (Lisievici, 2015; Prajapati ve digerleri,
2017). Yasam becerileri kavrami, bireylerin bugiinde ve bilinmeyen gelecekte iyi olma hallerini
gelistirmelerine ve bu bilinmezlik endisesi igerisinde bile iyi olma hallerini siirdiirmelerine katki
saglamaktadir (OECD, 2019).

Bir¢ok arastirmaci tarafindan ¢alisma konusu olmus yasam becerileri kavrami, yapilan
arastirmalarda temelde benzer olsa da beceri gesitliligi agisindan farklilagsmaktadir (Fahmie ve
Luczynski, 2018; Francis, 2007; Field, 2000; Hanbury, 2008; Hanley ve digerleri, 2007; Pan American
Health Organization, 2001; Pestalozzi, 2004; Rooth, 2000; Spence, 2003; WHO, 1997; Yalgintas Sezgin,
2018; Yildirim, 2017). S6z konusu karisikligin giderilmesi adina bu arastirma kapsaminda yasam
becerileri; karar verme, sosyal yasam, duygu-stresle bas etme, problem ¢ozme, yaratic1 diisiinme,
elestirel distinme, 6z farkindalik, sorumluluk, 6z bakim, tehlikeli durumlardan ka¢inma, acil
durumlarda yapilmas: gerekenler ve giinliik yasam becerileri olarak literatiire uygun sekilde ele
alinmistir. Literatiirde yasam becerileri ile iligkili olarak dikkat ¢eken galismalardan birisi de OECD
tarafindan 2019 yilinda yayimlanmus Egitim ve Becerilerin Gelecegi 2030 baslikli rapordur.

OECD (2019) tarafindan hazirlanan bu raporda, gelecekte bireylerin ihtiya¢ duymasi ongoriilen
becerilerin gelistirilmesi amaglanmaktadir. 2015 yilinda OECD tarafindan baslatilan bu projenin bir
unsuru olan Ogrenme Pusulasi, 5gretme ve dgrenmeye dair dinamik yapinin daha net anlagilmasin
saglayan bir metafordur. Ogrenme Pusulasina gore gelecegin diinyasi, bireylerden geleneksel
akademik becerileri iceren biligsel becerilerin yani sira fiziksel ve ruhsal saglig1 kapsayan saghk
temelli beceriler ile ahlak, etik, deger ve dijjital-veri okuryazarligini igeren sosyal-duygusal
becerilere sahip olmasini beklemektedir.

Amaglar1 ve asamalar1 incelendiginde oOgrenme pusulasini olusturan beceriler ile yasam
becerilerinin ortak yonlerinin oldugu fark edilmistir. Bu farkindalik sonucunda, yasam becerileri
egitiminin kiiresel Olcekte yaygm olarak tercih edilen egitim yaklasimlari olarak Waldorf
pedagojisinde ve Montessori metodunda yer almasinin son derece 6nemli oldugu diistiniilmektedir.
Bu baglamda aragtirmanin amact Waldorf pedagojisi ve Montessori metodunun yasam becerilerini
destekleme durumlarmin incelenmesidir.

Yasam becerileri iizerine yapilan bilimsel arastirmalar incelendiginde pek ¢ok arastirmanin yasam
becerilerinin ne oldugunu ve katkilarmi arastirdii goriilmektedir (Hanley ve digerleri, 2014; Temel
ve Yildirim, 2018; UNICEF, 2019). Buna gore yasam becerilerinin eklendigi egitim programlarinin
yetistirdigi bireylerin daha esnek, degisen durumlara daha iyi uyum saglayabilen, elestirel
diistinebilen 6zgiin bireyler oldugu gortilmiistiir (Fahmie ve Luczynski, 2018; Gelen, 2017; Kilig ve
Giiltekin, 2015; Yayla-Eskici ve Ozsevge(;, 2019; Yildirim, 2017; UNICEF, 2019).

Egitim yaklagimlarinin yasam becerilerini desteklemesi, bugiinden farkli olacagini 6n gordiigiimiiz
gelecekte var olabilmeleri acisindan 6nemlidir. Diinya iizerinde uygulanmakta olan cesitli egitim
yaklasimlar1 da bu dnemin farkindadir. Literatiir incelendiginde okul 6ndesi donemi de igine alan
egitim yaklasimlarindan Waldorf pedagojisinin ve Montessori metodunun yasam becerilerini
destekler nitelikte iceriklerinin oldugu goriilmektedir. Bu bakimdan s6z konusu igeriklerin yasam
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becerileri 6zelinde incelenmesinin literatiire katki saglayacag: diistiniilmiistiir.

Waldorf pedagojisi Almanya’da 1919 yilinda Rudolf Steiner tarafindan hayata gegirilmistir (Celik,
2013; Koca ve Unal, 2018; Kotaman, 2009; Mays ve Nordwall, 2004-14; Ogletree,1989; Steiner, 1924).
Waldorf pedagojisi, insan bilgeligi anlamina gelmekte olan antroposofi felsefesine dayanmaktadir.
Insanin sadece maddesel yapilardan olusmadigini; manevi ve ruhsal yapilara da sahip oldugunu
savunan bir felsefe olarak tanimlanmaktadir. Bu dogrultuda Waldorf pedagojisi yasam becerilerini
destekleme agisindan incelendiginde genel olarak bas (head), eller (hands) ve kalp (heart) in egitimi
tikri ile savundugu goriilmektedir. Waldorf pedagojisine 6zgii uygulamalar da bu fikir temelinde
olusturulmustur (Bjornholt, 2014; Moravanszky, 2012; Steiner, 2006; Tharaldsen, 2010). Duygu ve
diistinceleri hareketle anlatma sanati olan Eurythmy, bireylerin sanildiginin aksine 12 duyuya sahip
oldugu (Bryer, 2011; Steiner, 1921; Tunkey, 2013), yapilandirilmamis egitim materyallerinin (ifadesiz
bebekler, tahta insanlar (peg doll), kumaslar vb ) kullanilmas1 (Bryer, 2011; Steiner, 1921), Waldorf
pedagojisinde belirli rutin ve ritimlerin olmasi, hikaye anlatimi (masa tiyatrosu) ve aquarell
etkinlikleri de Waldorf pedagojisine 6zgii egitim uygulamalaridir (Bruin ve Lichthart, 2008; Easton,
1997).

Diger yandan Montessori metodu, 1907 yilinda Italya’da Maria Montessori tarafindan antroposofi
felsefesi temelinde baslangicta 0Ozel gereksinimli ¢ocuklar igin gelistirilmistir. Montessori
metodunun tiim ¢ocuklar icin basarili ve kapsayici oldugu anlasildiginda tiim diinyada uygulanan
bir egitim yaklasimi haline gelmistir (Cakiroglu-Wilbrandt, 2019; Edwards, 2002; Temel ve Toran,
2019; Williams, 1996). Maria Montessori, literatiire kazandirdig1 emici zihin kavrami temelinde
¢ocuklarin gelisim alanlarinin desteklenmesi ve toplumsal 6zellikleri yansitir, istendik becerilerin
kazandirilmasimnin 6neminden bahsetmistir (Montessori, 1949; Montessori, 1975). Montessori
metodu, hazirlanmis ¢evrede diizen duyarlihg, disiplinin getirdigi ozgiirlikk (Oguz ve Koksal
Akyol, 2006), hata kontrolii olan egitim materyalleri ile diger egitim yaklasimlarindan ayrismaktadir
(Bettmann, 2015; Dede ve Gece, 2021; Durakoglu, 2010; Faryadi, 2017; Gitter, 1971; Lillard, 2008;
Mangen ve Balsvik, 2016). Ayrica baris masas1 (Duckworth, 2006; Durakoglu, 2010; Montessori,
1912) ve haftalik/aylik olarak olusturulan, anlaml baglamlar iginde 6grenmeyi saglayan biitiinciil
ogrenme cergeveleri olan temalar da bu kapsamda degerlendirilebilir (Kasper, 2000; Kural ve
Ceylan, 2021; Moats, 2023). Bu noktada belirtilmelidir ki Waldorf pedagojisi, yasam becerilerinin
kazandirilmasini sadece belirli 6gretim yontemleriyle degil, cocuklarin gelisim asamalarina uygun
egitimsel, kisisel ve ruhani olarak biitiinciil bir egitim yaklasimiyla ele almas1 ve kurucusu Steiner
tarafindan da pedagoji olarak ifade edilmesi gerekgesiyle pedagoji olarak tanimlanmustir (Paschen,
2014; Rawson, 2021; Steiner, 1996, Steiner, 1997). Montessori metodu ise yasam becerilerinin
kazandirilmasinda belirli Ogretim teknikleri ve materyalleri kullanarak sistematik egitim
uygulamarma yer vermesi ve kurucusu Maria Montessori'nin metod olarak ifade edilmesi
gerekcesiyle model olarak ele alinmistir (Montessori, 1912; Montessori, 1967; Lillard, 2005). Ancak
cevirisel ve anlamsal karisiklarmin oniine gegilmesi adina bu ¢alismada ¢at1 kavram olarak egitim
yaklasimlar: olarak yer verilmistir.

Yasam becerileri egitimi bireyleri giiniimiiz zorluklarina direng gostermelerini saglama agisindan
onemli ve gelecegin bilinmez diinyasinda var olunabilmesi agisindan ise gereklidir. Bu denli 6nemli
olan ve erken yasta egitimine baslanmasi 6nerilen yasam becerilerinin kazandirilmasinda resmi ve
0zel kurumlarda uygulanan okul Oncesi egitim programlarinin, tiniversitelerin okul Oncesi
ogretmenligi lisans dersleri 6ncelikli olmak tizere, tiim boliimlerde zorunlu ders olarak okutulmas:
distintilmelidir (WHO, 1997).

140



Nurcihan Tutar * Zeynep Fulya Temel

S6z konusu gelecegin bireylerden bekledigi ve kazandirilmasiin ihtiya¢ halini aldig1 beceriler
yapilan arastirmalarla belirlenmistir. Farkli egitim programlar: da egitim uygulamalarina yasam
becerilerini dahil etmislerdir. Erken ¢ocukluk doéneminde kazanimina baslanilan yasam becerileri
bu baglamda dikkat cekmektedir. Yasam becerileri ¢ocuklara degisen kosullara ayak uydurabilecek
esneklikte, elestirel diisiinme, etkili iletisim kurma, kendisinin ve iginde bulundugu gevrenin
farkinda olmay1 kazandirmaktadir. Bu dogrultuda arastirmanin sorusu asagidaki gibidir:

Waldorf pedagojisinin ve Montessori metodunun yasam becerilerini destekleme durumlarina dair
O0gretmen goriisleri nasildir?

Yontem

Arastirmanin Modeli

Bu arastirmada, Waldorf pedagojisi ve Montessori metodunda yasam becerilerinin yeri ve yasam
becerilerini destekleyen egitim uygulamalarinin belirlenmesi amaglanmistir. Bu amaca yonelik
olarak karma yontemde calisilmis yiiksek lisans tez ¢alismasinda temellenen nitel boyut
anlatilmigtir. Bilimsel arastirma yontemleriyle ilgili yapilan aragtirmalar incelendiginde betimleyici
nitel tasarim desenin karma yontemle yapilan ¢aligmalarin nicel boyutunun tamamlayicisi ve
acgiklayicisi olma noktasinda kullanildigr goriilmektedir (Doyle ve digerleri, 2016). Pek ¢ok
betimleyici nitel tasarim ¢alismasinin; eksik bilgi ya da arastirmacinin arastirmasini bilindik nitel
aragtirma yontemleriyle (fenemenoloji, durum ¢alismasi vb.) etiketleme egilimi nedeniyle literatiire
yanlis aktarildig1 goriilmektedir (Sandelowski, 2010). Genis bir ¢alisma alani sunan betimleyici nitel
tasarimmn kullamim amagclar1 arasinda literatiirde konuyla ilgili ¢ok az bilginin bulundugu,
deneyimsel paylasimlara ihtiya¢ duyuldugu noktalarda ve sonraki arastirmalara onciil olmas1 da
yer almaktadir (Doyle ve digerleri, 2016). Buradan hareketle, bu arastirmada Waldorf pedagojisi ve
Montessori metodunun yasam becerilerini desteklemesi 6zelinde ¢ok az bilgi bulunmas: nedeniyle
betimleyici nitel tasarim kullanilmasi uygun goriilmiistiir. Bahsi gecen deneyimsel paylagimlarin
aktarilmasi amaciyla goriisme teknigi kullanilmistir.

Calisma Grubu

Calisma grubu belirlenirken amach 6rnemkleme yontemlerinden 0lgiit 6rnekleme kullanilmistir.
Calisma grubu, Waldorf pedgojisi uygulayan okullar icin Egitim Sanati Dostlar1 Dernegi
biinyesinde olma ve Montessori metodunu uygulayan okullar i¢cin AMI ve North American
Montessori Center sertifikali olma kriteri ile belirlenmistir. Bunun sonucunda goriisme amach
Waldorf (8) ve Montessori (5) okul oncesi kurumlarinda gorev yapmakta olan ogretmenler
arastirmanin ¢alisma grubunu olusturmustur.
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Tablo 1
Calisma Grubuna Ait Demografik Bilgiler
Ogretmen Yas Kidem Egitim Durumu Sehir Egitmenlik Egitimi
Kodlar
O1 41 5yl YL (Felsefe) Istanbul Waldorf egitmenlik egitimi
o2 29 5yil Lisans (Okul Istanbul Waldorf egitmenlik egitimi
Oncesi)
O3 33 9yl Lisans (Okul New West Side Montessori School
Oncesi) York
O4 28 4yl Lisans (Okul Antalya Waldorf egitmenlik egitimi
Oncesi) almaya devam ediyor
05 24 1yil Lisans Istanbul Waldorf egitmenlik egitimi
almaya devam ediyor
O11 30 5yil Lisans (Cocuk Istanbul Waldorf egitmenlik egitimi
Gelisimi)
012 36 8 yil YL (Matematik) ~ Istanbul ~ Waldorf egitmenlik egitimi
013 36 12yl Onlisans (Cocuk Ankara Kurum egitimi
Gelisimi)
017 31 10 y1l Lisans Istanbul Uluslararas: American
Montessori Society sertifikasi
018 26 6 yil Lisans (Cocuk Ankara Montessori egitimi
Gelisimi)
019 36 6 yil Lisans (Cocuk Istanbul Waldorf egitmenlik egitimi
Geligimi)
020 29 7 yil Onlisans (Cocuk  Eskigehir Waldorf egitmenlik egitimi
Gelisimi) almaya devam ediyor
021 44 24 yil Onlisans (Cocuk Istanbul Emel Cakiroglu Wilbrant
Geligimi) Montessori egitimi ve Miinih

Montessori Terapisi egitimi

Veri Toplama Araglarn

Arastirma verileri toplanirken arastirmacilar tarafindan hazirlanmis yar1 yapilandirilmig goriisme
formu (Ek-A) kullanilmistir. Yar1 yapilandirilmis goriisme formunun hazirlanma siirecinde {i¢ alan
uzmaninin goriisii alinmis olup bu dogrultuda goriisme formuna nihai sekli verilmistir. Goriisme
siirecinde Ogretmenler ile gorev yapmakta olduklari okul oncesi egitim kurumunda yasam
becerilerini destekleyen egitim uygulamalari, giinliik akis planlanmasi ve degerlendirilmesi ile ilgili
gortisiilmiistiir. Gortisme formunda (Ek-A) on iki soru 6gretmenlere yoneltilmistir.

Verilerin Toplanmasi

Bu calisma kapsaminda, arastirma verileri toplanmadan once Gazi Universitesi Olcme Ve
Degerlendirme Etik Alt Calisma Grubu tarafindan 01/12/2020 tarihinde gergeklestirilen 12 sayili
toplantida oybirligi ile arastirmanin etik onay alinmistir. Onay sonrasinda verilerin toplanmasi
arastirmacilar tarafindan ¢alisma grubunda yer alan okul 6ncesi 6gretmenleri ile tercihe bagh olarak
sesli veya gortintiilii gortisme seklinde gergeklestirilmistir. Her 6gretmenle ortalama otuz dakika
gortisiilmiistiir. Gorlismenin ardindan metin transkripsiyonu yapilmistir. Goriisme sonrasinda
transkripsiyon katihmciyla paylasilarak katilimcr teyidi (member checking) alinmistir.
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Verilerin Analizi

Nitel veriler i¢in alan yazinda agiklanan pek ¢ok analiz yer almaktadir. Bu arastirma igin kavramsal
olarak oOnceden belirlenmis on iki yasam becerisinin tema olarak kabul edilmesi nedeniyle
tiimdengelimsel igerik analiz kullanilmistir. Tiimdengelimsel icerik analizi, halihazirda belirli olan
temalarin altina goriismeden elde edilen kodlarin yerlestirilmesiyle yapilmaktadir (Patton, 2014).
Bu calismada goriismelerin incelemesi ile toplanan veriler kodlara doniistiiriilmiis ve belirli olan
temalara yerlestirilmistir. flgili kodlarin frekans bilgilerine bulgular bdliimiindeki tablolarda yer
verilmistir. Olusturulan kodlar iki arastirmaci tarafindan kontrol edilerek kodlayicilar aras: goriis
birligi yiizdesi hesaplanmistir. Kodlayicilar arasindaki goriis birligi yiizdesini hesaplamak igin,
Miles ve Huberman'in (1994) “[goriis birligi sayis1 + (toplam goriis birligi sayis1 + goriis ayrilig:
sayis1) x 100]” formiilii kullanilarak kodlayicilar arasi giivenirlik katsayis1 hesaplanmistir. Sonug
olarak, bu oran %94 olarak bulunmustur. Kodlama siirecinde kodlayicilar arasinda farklilik gosteren
durumlar tartisilmis, fikir birligi saglanarak uzlagsmaya varilmistir. Arastirmanin gegerligini
saglamak amaciyla veri toplama siirecinde katihma teyidi (member checking) yapilmis, amach
ornekleme yontemi kullanilarak katilimei se¢imi agiklanmistir. Ayrica, katilimar profilleri ve dahil
etme/dislama kriterleri agikga belirtilmistir. Bu unsurlar, arastirmanin i¢ gecgerligini artirmak ve
bulgularin giivenilirligini desteklemek amaciyla uygulanmistir."

Aragtirmaya katilan 6gretmenlere de O1, O2... seklinde kodlar verilmistir.
Bulgular

Waldorf pedagojisinin ve Montessori metodunun yasam becerilerini desteklemeye yonelik egitim
uygulamalarinda, 6gretmenlerin goriislerinden elde edilen veriler, arastirmanin baslangicinda
yasam becerileri temasi olarak belirlenmistir. Yasam becerileri temas: daha sonra 12 kategoriye
(karar verme, sosyal yasam, duygu-stresle basa ¢tkma, problem ¢6zme, yaratici diisiinme, elestirel
diisiinme, 6z farkindalik, sorumluluk, 6z bakim, tehlikeli durumlardan ka¢inma, acil- hayati
durumlarda yapilmasi gerekenler, giinlitk yasam deneyimi) ayrilmistir. Her bir kategori ile ilgili
goriislere yer verilmistir. Gorlismeler sonucu ulasilan kodlara, kodlarin hangi egitim yaklasimina
ait olduguna, kodun hangi 6gretmenler tarafindan aktarildigina, goriismelerden alintilanan 6rnek
ciimlelere ve frekanslarina asagidaki tablolarda yer verilmistir.

Tablo 2’de goriilmektedir ki Montessori metodu Ogretmenlerinin ¢ocuklarin karar verme
becerilerini desteklemek amaciyla materyal tercini cocuga birakma, ¢ocugu gozlemleme ve pozitif
dil kullandiklar1 bulgulanmustir. O18, karar verme becerisini desteklemeye yonelik uygulamalarmi
“... gozleyerek ... pozitif bir dille, kullanilan dil ¢ok énemli...” seklinde dile getirmistir. Waldorf
pedagojisi 0gretmenlerinin ise karar verme becerilerini desteklemek amaciyla ¢ocugun kararina
saygl duyma, kararin sonucunu ¢ocugun yasayarak gormesi ve c¢ocuga israr etmeme gibi
uygulamalarin yapildig1 bulgulanmistir. O4, konuyla ilgili goriislerini “Karar verme konusunda
tamamen ozgiir... Istemedigi bir sonuc oldugunda deneyimleyerek yasamasima izin veriyoruz.” seklinde
ifade etmisgtir.
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Tablo 2
Karar Verme Kategorisine Iliskin Bulgular
Kategori Kod f Kod f Kod f
(Montessori) (Waldorf) (Waldorf)
Karar Pozitif dil  O18,017 2 Serbestoyun O1,02 2 Kiigiik yasa O11 1
Verme kullanimi yardim
Materyal 03,014, 5 Etkinlik 02, 04, 4 Karara sayg1 0O1,02,04,05, 8
tercihi 018,017, tercihi 011, 020 duyma 011,012, 019, O20
021
Ogretmen 018,017, 3  Sorumluluk 2, 05 2 Bireysel 012 1
gozlemi O21 alma farklilik
Ogretmen 018 1 Kiyafet 02,011 2 Oggirlik 04,012,019 3
istikrar1 secimi
Ozgﬁrh’ik 03,014 2 Kararin 04, 05, 4 Ogretmen 012 1
sonucunu  O11, 019 gozlemi
yasama
Icsel disiplin 03,018 2  Yemekve 02,05 4  Israrla 04,012,019, 0204
miktar secimi 012, 020 etmeme
Toplam 15 Drama 05 1 Istemiyorum 05, 012 2
diyebilme
Gergek 020 1
eylemler
yapma
Toplam 40
Tablo 3
Sosyal Yasam Kategorisine Iliskin Bulgular
Katego Kod f Kod (Waldorf) f Kod f
ri (Montessori) (Waldorf)
Sosyal Karma yas 03,018, 021 3 Sihirli tas O4 1 Glinin 02,04, 4
Yasam gocugu 011, 019
Ogretmen rol 03 1 Akranogrenimi  O11,012 2 Gergekgi 020 1
model konugma
Nezaket 017,021 2 Karma yag 011,012 2 Bireysel 01,02, 4
kurallar: farkliliklara  O11, O19
saygl
Materyal/ 018 1 Yasa gore 011,012 2 Ogretmenin 01 1
Oyun/Bahge sorumluluk kendini
degerlendirm
esi
Sohbet 014,017, 3  Netuyarilarve 05020 2 Taklit 01,019, 3
018 hatirlatma 020
Saygi 014, 018 2 Yarig yapmama 04,019 2 Oyun 02,020 2
ifadeleri
Drama O17 1 Istemiyorum 05 1 Yillik dongii O2 1
diyebilme ve festival
Kaynastirma 021 1 Canlilara sayg1 012,020 2 Sifalandirma 02,012, 3
Ogrencisi vicdan merhamet 019
Toplam 14 Sosyal catigmalara 05,019 1 Egitmen 012 1
miidahale etmeme egitimi
Yardimlasmaya 02,011, 3
tesvik etme 012
Toplam 38
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Tablo 3 incelendiginde Montessori metodunda ¢ocuklarinin sosyal yasam becerilerini gelistirmek
igin sohbet edildigi ve karma yas gruplariyla egitim verildigi dile getirilmistir. O18 bu durumu
“Cocuklar ayr1 ¢calismay: yaparak sohbet edebilirler Ayni yasta olmalarina gerek yok. Bes yasindaki bir cocuk
ii¢ yasinmdaki bir cocugu alip nasil havlu katlamas: gerektigini gosteriyor.” seklinde agiklamistir. Waldorf
pedagojisinde de karma yasin, yaris etkinlikleri yapmamalarinin ve gocuklarin 6gretmenlerini taklit
etmesinin sosyal yasam becerilerini destekledigini diisiindiikleri O19'un “...Yarismamiz yok sadece
stramiz var... diyelim ki partnerimin bir seyi var “senin icin ne yapabilirim neye ihtiyacin var?” bunu
goriiyorlar cocuklar...” ifadesinden anlasilmaktadir.

Tablo 4
Duygu-Stresle Bas Etme Kategorisine Iliskin Bulgular
Kategori Kod (Montessori) f Kod (Waldorf) f
Duygu ve Taklit O3 1 Duyguyu yasamasinaizin O1, 05,019, 4
Stresle Bag verme 020
Etme Cember saati O3 1 Duyguyu tamima/kabul 02, 011,012, 5
etme 019, 020
Duygusal Zeka dersi 017 1 Kundaklama 019 1
Baris masasi 014, 018 2 Oyun 02,011,019, 4
020

Duyu materyalleri O21 1 Masallar o2 1

Duygu kartlart 014,018 2 Rutin 04, 020 2

Fiziksel temas 014, 018 2 Sert gidalar yedirme 019 1

Bireysel farklilik 018,017 2 Taklit O4 1

Oyun hamurlar: 017 1 Kesif heyecanina tesvik 019 1

Cocugu tanima 018, 021 2 Fiziksel temas 05, 019 2

Duyguyu yasamasina 018 1 Sarki sdyleme 019 1

izin verme
Drama 021 1 Sohbet etme 05,012,011, 4
019, 020

Toplam 17 Yumusak dokunma 01,012,020 3
Toplam 30

Tablo 4 incelendiginde Montessori metodu 6gretmenlerinin ¢ocuklarda duygu ve stresle bas etme

1,

yasam becerilerinin gelisimi i¢in “...duygu kartlari, calismalarina biz mutlaka simiflarimizda yer
veriyoruz...baris masas: diye adlandirdigumiz bir masa vardir...” ifadelerinden baris masasi ve duygu
egitimi verildigi bulgulanmigstir. Diger yandan Waldorf pedagojisinde ise bu beceri icin

4

“...dizgiinliigiiyle de kalabilme haline izin veririm...evet ¢ok kizgmnsin...” ifadelerinden yola ¢ikarak
cocuklarin hissettigi duyguyu yasamasina izin verme ve ¢ocugun yasadigr duygunun 6gretmen

tarafindan tanima/kabul edilmesi uygulamalarindan s6z edilebilir.
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Tablo 5
Problem Cozme Kategorisine Iliskin Bulgular
Kategori Kod (Montessori) f Kod (Waldorf)
Problem Iki tiir (sosyal ve 03,018 2 Oyun 01, 020 2
Cozme biligsel problem
¢Ozme)
Hata kontrolli 03, 018, 3 Taklit O1 1
materyal 021
Beyin firtinasi 03 1 Sohbet etme 01,011,019 3
Baris masasi 014, 017 2 Denemeye tesvik etme 02,05 011, 5
012, 019
Hazirlanmis ¢evre 021 1 Son noktada 6gretmen 02,05 019, 4
destegi destek 020
Sohbet 014 1 Akrana yonlendirme 04, 012 2
Odiil-ceza olmamasi 014 1 Ogretmenin diger smif 05, 011 2
mesguliyeti
Minimum yetigkin 018 1 Istemiyorum diyebilme o1 1
destegi
Toplam 12 Toplam 20

Tablo 5 incelediginde problem ¢6zme becerisinin desteklenmesinde Montessori metodunda hata

1

kontrollii materyaller ve baris masasi uygulamalarina yer verildigi “...Zaten materyalin kendi
dogasinda hata kontrolii oldugu i¢in materyal ile ¢calisirken yasanan problem ¢alisma siirvecinde ¢oziiliiyor...”
ifadeleriyle belirlenmistir. Waldorf pedagojisinde ise problem ¢6ziimii “onun ¢abalamasin istiyorum
ve destekliyorum... Baktim ugrasiyor yapamiyor en son asamada ben boyle olabilir mi gibi gosteriyorum...”
ifadelerinden denemeye tesvik etme ve son noktada Ogretmenin destek vermesi seklinde

uygulamalarin yapildig: bulgulanmustir.

Tablo 6
Yaratic: Diisiinme Kategorisine Iliskin Bulgular
Kategori Kod f Kod (Waldorf) f Kod f
(Montessori) (Waldorf)
Yaratict Materyalde 03,018 3 Aquarell 01,02, 3 Parmak 019 1
Diisitinme uzmanlik O21 o1 Oyunu
Kutu oyunlari 014 1 Mis gibi oyun 01,02, 5 Drama 02, 012 2
011, 019,
020
Hikayeler 017 1 Yapilandirilmamis 01,02, 8 Kostiim 02, 05, 3
materyal/etkinlik 04, O5, (kumasglar, 012
011, 012, orgiiler,
019,020  ortiiler vb.)
Drama 017 1 Bal mumu 01,02 2  Rutin 012 1
modellemesi
Scamper 017 1 Kuru pastel o1 1 Sarki 012 1
teknigi calismalar1
Beyin firtinasi 017 1 Miidahale etmeme 2, 011, 3 Masal 02,012, 3
020 anlatimi 019
Hazirlanmis O21 1
cevre
Toplam 9 Toplam 33
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Tablo 6 incelendiginde Montessori metodunda yaratic1 diistinme becerisi Montessori metodun
materyallerinde uzmanlik kazanilarak desteklenebilmektedir. Daha acik bir ifade “Cocuk artik bu
calismada uzmanlik kazandiktan sonra bununla yeni sekiller olusturabilir ... pembe kuleyi sizin gosterdiginiz
gibi olusturduktan sonra kendi yaraticiligina gore farkli sekillerle kullanabiliyor...” seklinde belirtilmistir.
Waldorf pedagojisinin yaratici diisiinme becerilerine dair bulgularini incelemek amaciyla agirlikli
olarak -mug gibi oyun (O1, 02, O11, 019, O20) ve yapilandiriimamis egitim materyal/etkinlikleri
kullanildigina “... Yapulandirilmamg materyaller kullantyoruz...” ve “...bir kumas parcasini seriyorlar hali
olarak kullanwyorlar, elbise olarak kullaniyorlar...” ifadelerinden hareketle ulagilmistir.

Tablo 7
Elestirel Diisiinme Kategorisine Miskin Bulgular
Kategori Kod f  Kod (Waldorf) f Kod f
(Montessori) (Waldorf)
Elestirel Biitiinctil O3, 2 Ozgiirliik O1 1 Masal 019 1
Diigiinme egitim 018
Materyal o211 Taklit 01,019 2 Kukla 02,012 2
Kozmik egitim 021 1 Akran Ol 1 Destekleyici 02,05, 3
degerlendirmesi dil 012
Odaklanma O14, 2 Yapilandirilmamis 02,020 2 Gergek 012 1
018 egitim yasam
deneyimleri
Farkli 014, 2 Merak uyandirmak ~ O19 1  Hataya 012 1
perspektif 018 hosgorii
Cember saati 018 1  Gerektigi kadar O4 1
soru ve cevap
Sabretme 017 1 Bahge saati 020 1
Dikkat siireleri ~ O17 1 5N1K o1 1
Merak giidiisi 021 1 Sarki o1 1
Bireysel hiz o211 Becerisel 019 1
faaliyetlerin
oyunlastirilmasi
Toplam 13 Toplam 19

Tablo 7 gostermektedir ki Montessori metodu egitmenleri, “Hepsi bir biitiin... Daha genis pencereden
bakabilme, elestirel diisiinmenin ¢ocugun zihninde farkli perspektifte diinyaya bakabilme... Cember saatlerinde
isledigimiz konulari gorebilirsiniz. Odaktir, konsantrasyondur, koordinasyondur...” gibi ifadeler belirterek
Montessori metodunda gocuklarin elestirel diisiinme becerilerinin desteklenmesinde egitimin
biitlinciil olarak uygulandigini, farkli perspektif algilarinin gelistirilmesine yonelik egitim
uygulamalarmin yapildig belirtilmistir. Tablo 7'ye gore Waldorf pedagojisi 6gretmenleri ise cocuga
egitim stirecinde yapilandirilmamis gercek yasam siireclerinin uygulanmas: “Yapilandirilmanmus
egitim siireci ve materyallerin kullanilmas: elestirel diisiinmeye de hazirlar...” ve “Hata yapti§1 zaman da
tamam, geri donebiliriz solucan geriye donebilir, geri de gidebilir diyoruz. Ya da iple bir zincir ¢ekme gibi
elisimiz var; parmagimla basparmagimi gegiriyorum ve bu bir gaga oluyor; kus gagasi...” seklindeki
ifadelerden gocuklarin elestirel diisiinme becerilerini gelistirmeyi hedeflemektedirler.

Tablo 8
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Oz Farkindalik Kategorisine Iliskin Bulgular

Kategori Kod (Montessori) f Kod (Waldorf) f
Oz Kozmik egitim 03, 018 2 Oz bakim davranislar: 02 1
Farkindalik Sorumluluk O3 1 Giinliik yagam isleri 0105 2
Cember saati O3 1 Istemiyorum diyebilme 02, 04,05, 5

011, 019
Meditasyon 03 1 Karma yas O4 1
Drama 017 1 Kararlaria saygt 011, 019 2
Bireysel farklilik 03,018 2 Taklit 011,019,020 3
Tema 014, 017, 3 Diiriist yaklasma o1 1

021

Hikaye O14 1 Kiiltiire uygun egitim 012 1
Sohbet etme 014,017 2 Rutin O12 1
Ayna calismast O14 1 Aile igbirligi 012 1
Gozlem O18 1 Gozlem 012,020 2
Toplam 16 Toplam 20

7

Tablo 8 incelendiginde Montessori metodunda uygulanan kozmik egitim “...Maria Montessori
kozmik egitimde 6-12 yasinda cocuklarda vurguladigr sey “Ben kimim?” sorusunu cevap vermesidir.
“Cocuklarin kim oldugunu kesfetmelerini ister. 3-6 yasta bu olgunluga erismesi icin sorumluluk vermemiz
gerekir...” ve “Bunlar bizim temalarimizda oluyor. Ben konusunda cocugu tamamen farkindaliga
birakiyoruz... Hikdyeler cok fazla okuyoruz. Siirekli konusuyoruz Birbirimizin aynast oluyoruz...”
uygulamalarmin ¢ocuklarda 6z farkindalik becerilerinin gelistirilmesi i¢in yapildig1 goriilmektedir.
Diger yandan Waldorf pedagojisinde ise ¢ocuklara 6z farkindalik kazandirmak amaciyla
Ogretmenlerin ‘istemiyorum’ demeyi Ogrettikleri, ¢ocuklarin kararlarma saygt duyduklar1 ve
cocugun Ogretmenini taklit etmesini onemsedikleri “Hayir istemiyorum diyebilmeyi dgretiyoruz...”,
“partnerim gelip bana sarilmak istedi su an bunu istemiyorum biraz sonra belki ... Rol model olmaya
calisiyorum ya da ¢ocugun hayirim gercekten kabul ediyorum.” ifadesinden anlasilmaktadir.

Tablo 9
Sorumluluk Kategorisine Iliskin Bulgular
Kategori Kod (Montessori) f Kod (Waldorf) f
Sorumluluk Pratik yasam alani O3 1 Toplulukta yasamin 01, 011 2
ogretimi
Gorev panosu 014, 018, 3 Cember zamani 011, 019 2
021
Materyal kullanimi 014,018, 3 Taklit 01,012,019 3
021
Adil 6gretmen 018, 021 2 Oz bakim davraniglari 02,05,011, 4
020
Sinuf lideri 017 1 Giiniin gocugu 02,012,019 3
Kurallarin 017 1 Rutin 04,011,020 3
vurgulanmast
Toplam 11 Giinliik yagam igleri 05, 011, 012, 4
020
Toplam 21

Tablo 9 gostermektedir ki Montessori metodunda uygulanan gorev panosu ve smif diizeninin
cocuklarda sorumluluk becerisini gelistirmeye yonelik oldugu “Panomuz vardir, panoya asariz. Iste
yerdeki kagitlar: toplamak C2'ye ait, kalemleri toplamak C3’e ait gibi...” ve “raftan bir ¢calisma aldiklar: an
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7

sorumlulugu baslhyor. Onu aldigr gibi o rafa geri koymast gerekiyor...” ifadelerinden hareketle

sOylenebilir. ~ Waldorf pedagojisi Tablo 9'da yer verildigi tizere sorumluluk becerilerinin

“

gelistirilmesi adina ¢ocuklarin 6gretmenini taklit etmesi “...Burada en dnemlisi 6gretmenin taklit
edilmeye layik olma bilincidir...”, glinlin ¢ocugunun segilmesi “Her cocugun bir giinii oluyor ve en

onemlisi o giinde sorumluluk almay: 6greniyorlar...”

“

ve belirli dongiisel bir rutin etrafinda egitim
verilmesi “...Rutinlerimiz de cok belli oldugu icin cocuk ne zaman ne yapacagini ve sorumlulugunu

biliyor...” yapildig ifadelerden hareketle sdylenebilir.

Tablo 10
Oz Bakim Kategorisine Iliskin Bulgular
Kategori Kod (Montessori) f Kod (Waldorf) f
Oz Bakim Pratik yasam alarn 014, 018, 3 Gelisimsel beklenti 01, 012 2
017
Miidahale etmeme O3 1 Ogretmenin ¢ocugu 01, 05 2
tanimasi
Saglikl1 yiyecek O3 1 Akran 6grenimi 020 1
Tema O21 1 Bahcge zamani 02, 04 2
Materyaller 014 1 Yasayarak 6grenme 01,0204, 7
05, O11, O19,
020
Sohbet etme 017 1 Kolay kiyafet kullanim 04, 020 2
Beden mahremiyeti O21 1 Giinliik yasam isleri 04, 019 2
Toplam 9 Taklit 011,012,019 3
Sark1 O11 1
Oyunlastirma 011, 020 2
Aile is birligi 04,05,012, 5
019, 020
Toplam 29

Tablo 10 incelediginde Montessori metodunda ¢ocuklarmn 6z bakim becerilerinin desteklenmesi
amaciyla pratik yasam alaninin kullamildigr “Bunlarin hepsinin tek bir cevabi: Giinliik (pratik) yasam
alamindaki ¢alismalar” ifadesinden hareketle ortaya koyulmustur. Ayrica Waldorf pedagojisinde
ogretmenlerin “...Corabin 1slak mi?” ¢cocuk diyor ki “boyle kalacagim”. “Ama bu seni hasta eder. Ve hasta
olursan evde dinlenmen gerekiyor biliyorsun” diyorum. Sonra degistiriyor ¢orabini. Bir ¢ocuk mesela
stirekli diyordu “zaten makine var makinalar yikar. Aileye dedim ki siz evde elinizde camagir yikayin birlikte.

”

O c¢abayr o sorumlulugun cocugun goérmesi lazim...” ifadesinden de anlasildigi gibi ¢ocuklarin
yasayarak Ogrenmesi ve aileyle is birligi saglanmasi sonucunda 6z bakim becerilerinin

gelistirilmesinin hedeflendigi bulgulanmstir.
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Tablo 11
Tehlikeli Durumlardan Kaginma Kategorisine Iliskin Bulgular
Kategori Kod (Montessori) f Kod (Waldorf) f
Tehlikeli Icsel disiplin O3 1 Taklit 01,011 2
Durumlardan Ogretmen 03 1 Aile igbirligi 01,04 2
Kag¢inma rehberligi
Tema O21 1 Giivenli sinirlarin 01,0204, 5
aciklanmast 011, 012
Hazirlanmis cevre 03, 017 2 istemiyorum diyebilme 01 1
Sohbet etme 014, 017 2 Giivenli sinif ortam1 02, 012, 019 3
Sivil savunma saati 014 1 “Yumusak dokun’ 02 1
Gorsel kayit izleme 014, 017 2 Kontrollii tehlikeyi 05 1
deneyebilme
Aile tutumu 014, 018 2 Masal/kukla 011,012, 3
019
Toplam 13 Uyar1 05, 012,020 3
Diinya giizel Diinya 019 1
giivenli
Cember zamani 020 1
Toplam 23

Tablo 11’de goriilmektedir ki hazirlanmig cevre, sohbet etme ve gorsel kayit izleme uygulamalar:
“...Montessori‘de igsel disiplinle kazamliyor... Onlar1 hazirlanmis gevrede ozgiir birakiyoruz...”, “Sivil
savunma saatimiz var mesela yilda bir kez Amir Khan filmleri izliyoruz. Konusmalar yapryoruz...”
ifadelerinin de belirttigi gibi ¢ocuklarin tehlikeli durumlardan kaginmasinda Montessori
metodunda yer aldig1 goriilmiistiir. Waldorf pedagojisi 0gretmenlerinin ¢ocuklarin tehlikeli
durumlardan kaginma becerilerini desteklemek amaciyla yetiskini taklit etmenin énemsendigi ve
cocuklara ‘Diinya giizel Diinya giivenli’ mesajimin verildigi “... Diinya giizel diinya giivenli diyorum...
Anlatti§im masallarda da zaten tehlike hicbir zaman insandan insana gelmiyor. Hayvandan geliyor; insandan
gelen bir tehlike yoktur. Stmiflarimiz da ayni sekilde...” goriilmektedir.

Tablo 12
Acil-Hayati Durumlarda Yapilmas: Gerekenler Kategorisine Iliskin Bulgular
Kategori Kod (Montessori) f Kod (Waldorf)
Acil-Hayati Tema 03,017,021 3 Bunun egitimini 01,002,004, 8
Durumlarda vermiyoruz 05, 011,
Yapilmasi 012,
Gerekenler 019,020
Bunun egitimi 018 1 Aile dgretiyor 02,004,011, 5
verilmiyor 019, 020
Bunun egitimini aile 017 1 Toplam 13
veriyor
Acil numaralar: O14 1
biliyorlar
Sohbet etme 014, 017 2
Toplam 8

Tablo 12’de belirlenmistir ki Montessori metodunda ¢ocuklarin acil durumlarda yapmas: gereken
davraniglari iceren becerilerin ediniminde “Az énce temalardan bahsetmistim. Simdi buna benzer bir tema
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daha geliyor. Cocugun kendisini ve ailesini tamdiktan sonra yasadig cevreyi tanimasini anlatan bir tema...”
ifadesinden de ulasildig1 {izere tema uygulamalari kullanilmaktadir. Waldorf pedagojisinin
kullanildig1 smiflarinda, 6gretmenlerin fikir birligiyle, cocuklarmn acil-hayati durumlar karsisinda
yapmasi gereken davraniglarin egitimini vermemekte, bu egitimin aile tarafindan verilmekte
oldugu digerleriyle benzer olarak “...Bunu biz yuvada vermiyoruz ama anne babalar kendileri evde
ogretiyorlar...” ifadesinden anlagilmaktadir.

Tablo 13
Giinliik Yasam Deneyimi Kategorisine Iliskin Bulgular
Kategori Kod (Montessori) f Kod (Waldorf) f
Giinluk Pratik yasam alan1 03, 014, 5 Sofra hazirlama-silme 04,05 011, 6
Yasam 018,017, 012, 019, O20
Deneyimi O21

Thtiyacina gore gorev 03, 018 2 Yasayarak 6grenme 020 1

segme
Materyal calisma 014, 017 2 Giiniin ¢ocugu 05,011,012 3
Diizen 018 1 Masal 020 1
Odaklanma O18 1 Taklit 01,05 020 3
Bagimsizlik 018 1 El isi 020 1
Biitiinciil O21 1 Cop atma O4 1
Tema 018,017 2 Toplama 01,012,019, 4

020
Gorev panosu O21 1 Oyuncak yikama 01, O11 2
Gida Hazirlama 017,021 2 Gida hazirlama 01,02 05 4
011, 019
Toplam 18 Malzeme dagitma o1 1
Yirtilan kitaplar: onarma 02, 01 1, 019
Bulasik toplama- 04, 05,011, 4
yerlestirme 019, 020

Toplam 34

Tablo 13 incelendiginde Montessori metodunun c¢ocuklarin giinlitk yasam becerilerinin
gelistirilmesinde 6gretmenlerin fikir birligi ile pratik yasam alanini kullandiklar1 goriilmektedir.
Waldorf pedagojisinde ise ¢ocuklara giinliik yasam deneyimleri kazandirmak amaciyla
“Oyunumuzu birlikte oynuyoruz, masamiz birlikte topluyoruz, yemegimizi birlikte yiyoruz, yerleri birlikte
temizliyoruz. Herhangi bir kaza oldugunda g0rdiin zaten birisi kremi getiriyor, hemen digeri buzu getiriyor.
Bizim ¢arsamba giinleri toprak giiniimiiz. Mevsimlerine gire bir sebze ekiyoruz meyve ekiyoruz topluyoruz
bahar geldiginde nevruzda birlikte dogum gsenlige gibi festivaller yapryoruz...
anlasilabilmektedir.

17

ifadesiyle yapilanlar

Tartisma

Arastirmanin bu boliimiinde anlamli olarak nitelendirilen sonuglara dair yorum ve tartismalara yer
verilmistir. Bu ¢calismada Waldorf pedagojisi ve Montessori metodunda yasam becerilerinin yeri ve
bu becerileri destekler faaliyetlerin belirlenmesi amaglanmistir. Bu dogrultuda Waldorf pedagojisi
ve Montesossori metodunun yasam becerilerini benzer ve farkli egitim uygulamalariyla
destekledigi belirlenmistir. Genel olarak bakildiginda temelde ayni felsefeye dayaniyor olmalarina
ragmen yasam becerileri 6zelinde Waldorf pedagojisi yapilandirilmamis, yazi-rakam 0gretiminden
arinik doga temelli ve dongiisel egitim uygulamalarina yer verirken; Montessori metodunda ise
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toplumsal, gercek yasam deneyimlerine dayali ve daha yapilandirilmis egitim uygulamalarina yer
verildigi goriilmiistiir (Cakiroglu-Wilbrandt, 2019; Edwards, 2002).

Belirlenen on iki yasam becerisine iliskin Waldorf pedagojisinde en ¢ok desteklenen yasam
becerisinin sosyal yasam becerisi oldugu belirlenmistir. Waldorf pedagojisinde yer alan ve
uygulanan; temeli antroposofi felsefesine dayanan yiiksek-dis duyular (isitme, dil, kavram-
diisiince, ben) fikri, gember, oyun ve masa tiyatrosu zamanlarinda sosyal yasam becerilerinin
desteklendigi diistiniilmiistiir. Ek olarak grup ¢alismasi olarak degerlendirildiginde Eurythmy ve
Aquarell etkinliklerinin de sosyal yasam becerilerini destekledigi goriilmiistiir. Diger yandan
Montessori metodunda yer alan baris masasi, nezaket kurallarmin edinimi gibi uygulamalar ile
sosyal yasam becerilerinin desteklendigi ortaya koyulmustur. Ortak paydada sosyal yasam
becerilerinde bireyden sosyal gevreye genisleyen bir sosyal gelisim anlayisinda olmalari en temelde
iki egitim programinin da insancil bakis acis1 ve antroposofi felsefesinde temellenmesi ile
acgiklanabilir (Steiner, 2002; Steiner, 2015).

Arastirma sonucunda Waldorf pedagojisinde acil-hayati durumlar karsisinda yapmas: gerekenler
becerisine dair egitim kurumunda direkt cocuga yonelik herhangi bir egitimin verilmemesi dikkat
cekmektedir. Bu duruma dair yapilan literatiir incelenmesi ve goriismeler, Waldorf pedagojisinde
acil-hayati bir durumla karsilasma bir baska deyisle giivensiz bir ortamda bulunma ihtimalinin
cocuk icin yikici oldugu diistincesinin yer aldigini ortaya koymustur. Buradan hareketle Waldorf
pedagojisinin benimsedigi ilkeler agisindan bakildiginda acil-hayati durumlarda yapilmas:
gerekenler becerisinin desteklenmemesinin; diger (duygu-stresle bas etme, 6z farkindalik gibi)
yasam becerilerini destekler nitelikte oldugu diisiiniilebilir (Ker, 2006; Kullak-Ublick, 2019; Moore,
2000). Diger yandan Waldorf pedagojisinde direkt olarak ¢ocuklara bu becerinin edinimine dair
egitim verilmese de aile egitimleri ve bilgilendirilmeleri yapilmaktadir. Waldorf pedagojisinin
uygulandig1 okullarda acil-hayati durumlarda yapilmasi gereken eylemleri iceren aile rehberleri ve
biiltenler yayinlanmakta, bu dokiimanlarda ilgili konuya dair bilgiler yer almaktadir (Cedarwood
Waldorf School, 2020). Aksine Montessori metodunda ise aile egitimlerinin yani sira ¢ocuklara
yonelik olarak aylik belirlenen temalar ile acil-hayati durumlarda yapilmas: gerekenler becerisinin
kurumda da desteklendigi belirlenmistir. Ancak Montessori metodunun da antroposofi felsefesine
dayandig1 diistiniildiigiinde Waldorf pedagojisinin aksine bu beceriye dair egitim uygulamalar:
sunmasi tartismaya agik bir konudur. Bu durum aymi felsefesinin farkli iki yorumu olarak
diistintilebilir. Arastirma sonucunda Waldorf pedagojisi ve Montessori metodu arasindaki
uygulamalarda en belirgin farklihgin bu yoniiyle acil-hayati durumlarda yapilmasi gerekenler
becerisine yonelik oldugu goriilmiistiir.

Arastirma kapsaminda bu boliimde yer almasinin 6nemsendigi noktalardan birisi de karar verme
kategorisi altinda Montessori metodunun 6zgiirliik ve disiplin kavramlarini birbirini besleyen ve
gerektiren kavramlari olarak gormesidir. Montessori metodunda ¢ocugun 6zgiir olabilmesi icin
bagimsiz olmas: gerektigi; bagimsiz olabilmesi i¢in de hayatin getirdigi kurallara uyma disiplinini
gosterebilmesi ve irade sahibi olabilmesi gerektigi yer almaktadir (Cakiroglu-Wilbrandt, 2019). Bu
yoniiyle de cocuklarda karar verme becerilerini destekledigi goriilmiistiir. Ik olarak akla her ne
kadar zit kavramlar olarak gelse de Montessori metodunun igsel disiplinin ve idare kazanilmasiyla
ozgiirliige ulasma diistincesi ile iliskili hale gelmistir (Cakiroglu-Wilbrandt, 2019; Temel ve Toran,
2019). Diger yandan Waldorf pedagojisinde karar verme becerisinin gelisimi i¢in Kararlara sayg:
duyma (Steiner, 2001) ve yaratici diisiinme kategorisi altinda Yapiulandirilmans materyal/etkinlik
kodlarina iliskin 6gretmenlerin goriis birligi igerisinde oldugu sonucuna ulasilmistir (Almon, 1992;
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Steiner, 1960). Ayni zamanda ritim/rutin, masa tiyatrosu, sanata verieln 6nem, bireysel farklilik,
karma yasin avantajlar1 ve yapilandirilmamis dogal cevre 6gretmenlerce de literatiire paralel sekilde
cocuklarda karar verme becerisini destekledigi sonucuna ulasilmistir (Baditz, 2011; Bruin ve
Lichthart, 2008; Bryer, 2011; Easton, 1997; Ker, 2006; Steiner, 1920).

Montessori metodunda materyallere verilen énemden bahsedilmis ve pek ¢ok yasam becerisini
destekler nitelikte oldugu ortaya konmustur. Ancak Montessori metodu egitim materyalleri 21. yy
beklentilerinin tartigildigr glintimiizde yapilandirilmis olmalar1 yoniiyle elestirilmektedir. Ciinkii
yapilandirilmis egitim materyallerinin ¢ocuklarin hayal giicii ve yaratici diistinme becerilerini
engelledigi yapilan arastirmalarla ortaya koyulmustur (Thiessen ve digerleri, 2013; Shmukler ve
Naveh, 1985). Bu fikre kars1 olarak Montessori metodunda O18 ve O21’in de belirttigi, aragtirmalarla
da ifade edildigi sekliyle Montessori metodu materyalleri tekrarlanarak deneyim kazanilmas: ve
sonrasinda materyale dair birincil amacin digindaki pek c¢ok islevi de gorerek yaratici
diistinmelerinin desteklendigi yoniindedir (Avsar, 2021; Bahatheg, 2012; Fleming ve digerleri, 2019).
Waldorf pedagojisinde ise neredeyse tamami yapilandirilmamis siireglerden olusan, yaratici
diisiinme ve hayal giiciinii destekler egitim uygulamalarina yer verildigi goriilmiistiir (Ogletree,
1996).

Aragtirma kapsaminda ortaya c¢ikan bir diger sonucun Montessori metodunun baskin olarak
Ogretmen gozlemi; Waldorf pedagojisinin de baskin olarak Ogretmen taklidine yer vermesi
olmustur. Bu baglamda iki okul oncesi egitim programmin da cocuklarin yasam becerilerinin
gelistirilmesinde Ogretmenin O6nemine farkli acilardan dikkat cektigi goriilmiistiir. Montessori
metodunda 6gretmen, ¢ocuklar1 dikkatlice gdzlemeli ve her ¢ocugun ilgi-ihtiyaglarini takip edip bu
yonde egitim siiregleri organize etmelidir (Durakoglu, 2010; Mungia Salazar, 2013; Murray ve
digerleri, 2021). Waldorf pedagojisine gore ise yetiskin, ¢ocuk tarafindan model alindigini bilerek;
bir cocugun tiim hayatini etkileyecek kisilerden olmaya layik (worthy of imitation) olmalidir
(Bergstrom, 1991; Bjerkvold, 2007; Bjernholt, 2014; McKenna, 2013; Steiner, 1921; Steiner, 1923;
Steiner, 1924; Steiner, 2004; Steiner, 2010; Tjarnstig, 2013).

Waldorf pedagojisinde biiyiik 6neme sahip taklit konusunda karsilikli konusmalarda Steiner ‘Ben
Farkindaligr” kullanmigtir. Buna gore; iki kisi karsilikli olarak konusurken birbirlerinin “Ben’ini(l, Ich)
hissetmektedirler. Taklit konusuna verdigi énemle de Waldorf pedagojisinin ¢ocuklardaki sosyal
yasam ve 0z farkindalik becerilerini destekledigi ortaya konmustur (Hughes, 2013; Kurtulmus, 2019;
Steiner, 1980; Steiner, 2015; Steiner, 2021).

Waldorf pedagojisi ve Montessori metodunun ikisinde de taklit ve ¢cevreden etkilenme noktasinda
karma yas uygulamasimin ¢ocuklarin yasam becerilerini destekledigi gortilmiistiir. Her iki egitim
programinda da karma yaslardan ¢ocuklarin bir arada egitim aldig1 goriilmiistiir ve karma yas
uygulamasinin en fazla sosyal yasam becerilerini destekledigi ortaya koyulmustur. Gortismeler
sonucunda Waldorf pedagojisinde sosyal yasam becerisinin yani sira; 6z farkindalik, problem
¢ozme, karar verme ve 6z bakim yasam becerilerinin desteklenmesinde karma yas uygulamasinin
cocuklar iizerinde olumlu etkisinin oldugu goriilmiistiir. Akran 6grenimi kavramini da igeren
sosyal gelisim kuramu ile literatiire biiyiik katk: saglayan Vygotsky, karma yas uygulamasini yapi
iskelesinin bilesenlerinden birisi olarak gdrmiistiir. Oyle ki gocuk yalnizca yetigkinlerden degil;
kendisinden daha bilgili ya da yetenekli akranlarindan da pek ¢ok sey ogrenebilmektedir
(Nicolopoulou, 2004; Okutan, 2012; Topgiu ve Myftiu, 2015).

Son olarak bu arastirma kapsaminda son yasam becerisi olan giinlitk yasam deneyimi becerisine
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dair Montessori metodunun isleyisinde bulunan pratik yasam alanmnin ¢ocuklarin giinliik yasam
becerilerini gelistirmek amach kullamldigi goriilmiistiir. Oyle ki gretmenlerle yapilan
goriismelerde pratik yasam alanmin ¢ocuklarin giinliik yasam deneyimlerini desteklemek tiizere
tasarlandig1 goriilmiistiir (Bettmann, 2015; Dede ve Gece, 2021; Gleen, 2003; Lillard ve Else-Quest,
2006; Montessori, 2013; Mutlu ve digerleri, 2012). Waldorf pedagojisi bu beceri igin incelendiginde
benzer sekilde mutfakla ilgili olan sofra, gida hazirhig ayrica toparlanma ve giiniin ¢ocugu
uygulamalariin 6n plana ¢iktigr gortilmiistiir. Oysaki agirlikli olarak mutfak isleri yoniinii ele
almak gilinlitk yasam deneyimi becerisinin kapsamini daralttigi diisiiniilebilir. Montessori
metodunda pratik yasam alan1 giinlitk yasam deneyimi becerilerinin gevre ilgili ve 6z ilgisi olmak
tizere iki boyutta ele almaktadir (Cakiroglu-Wilbrandt, 2019). Bu dogrultuda Montessori metodu
dgretmenlerinden O18'in de belirttigi gibi odaklanma, bagimsizlik ek olarak dzgiiven gibi ice doniik
ozsel ilgiyi ortaya ¢ikaran becerilerin ve mutfak isleri gibi gevresel ilgiye yonelik becerilerin varlig
goriilmiistiir. Waldorf pedagojisinde giinliik yasam deneyimi becerisinin 6ze doniik yoniine
deginilmemesi dikkat ¢ekmektedir (Erdal Erkilig, 2019; Rawson, 2010). Montessori metodunda bu
beceri i¢in kullanilan egitim uygulamasinin tek bir kodda (Pratik yasam alani) yigilmasi ile Waldorf
pedagojisinde giinliik yasam deneyimini genisletir kapsamda cevresel etkinliklerin cesitlenmesi de
yoruma agik ve iki egitim programini farklilastiran noktalardan bir digeri olarak gortilmiistiir.

Sonug ve Oneriler

Aragtirma dahilinde Montessori metodu ve Waldorf pedagojisinin ¢ocuklarin yasam becerilerini
destekleme durumlar: incelenmistir. Bu arastirmada yasam becerilerinin Waldorf pedagojisi ve
Montessori metodunun uygulandigl kurumlarda gorev yapmakta olan on ti¢ (13) okul oncesi
ogretmeniyle goriisme yapilmistir. Bu goriismelerden elde edilen bulgular incelediginde Waldorf
pedagojisi ve Montessori metodunun ¢ocuklarin yasam becerilerini destekledigi diistiniilen farkl
egitim uygulamalarinin oldugu goriilmiistiir. Ogretmen goriisleri incelendiginde birbiriyle celisen
bir bulgu saptanmamigtir. Arastirma bulgular1 1s18iInda Montessori metodunun, ¢ocuklara
bagimsizlik kazandirarak materyallerle ve pratik yasam alami ile kesfetmeyi tesvik eden
yapilandirilmis egitim uygulamalarini, Waldorf pedagojisinin ise igsel siireglerle, taklit ve deneyim
yoluyla 6grenmeyi 6n plana alan yapilandirilmamis egitim uygulamalarin igerdigi sonucuna
ulagilmigtir. Ogretmen goriislerinden elde edilen bulgulara gére Montessori metodu materyal,
pratik yasam alani, gozlem ve kozmik egitim uygulamalari ile yasam becerilerini desteklemektedir.
Waldorf pedagojisine yonelik egitim uygulamalarinda bulunan 6gretmen goriislerine gore ise icsel
ve sanatsal, dongtisel bir ritimde biitlinciil egitim uygulamalar ile yasam becerilerinin desteklendigi
sonucuna ulagilmistir. Aragtirma sonucunda iki egitim yaklagimimin 6gretmenlerinin goriislerine
gore acil hayati durumlarda yapilmasi gerekenler ve tehlikeli durumlardan kaginma becerilerinine
benzer uygulamalar yapildig1 goriilmiistiir. Bu beceriye dair bulgular incelendiginde ailenin, acil
hayati durumlarda yapilmasi gerekenler ve tehlikeli durumlardan kag¢inma becerilerinin
kazandirilmasini destekledigi sonucuna ulasilmistir. Arastirma sonucunda anlasilmistir ki yiiz yili
askin siiredir uygulanmaya devam eden Waldorf pedagojisi ve Montessori metodunun 6zgiin
egitim uygulamalar1 ile erken g¢ocukluk doénemindeki g¢ocuklarin yasam becerileri edinimini
destekler niteliktedir.

Yukaridaki bilgiler 1s181nda bundan sonra yapilacak ¢alismalarda;

1. Bu arastirmaya katilan 6gretmenlerle smirli olan ¢alisma grubunun Tiirkiye’deki diger
Waldorf ve Montessori okul dncesi egitim kurumlarinda 6gretmenlik yapan 6gretmenlerle
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genisletilmesi,

2. Calisma grubunun yurtdisindaki Waldorf ve Montessori okul 6ncesi egitim kurumlarmnda
ogretmenlik yapan Ogretmenlerle genisletiimesi ve sonuglarin karsilastirmali olarak
incelenmesi,

3. 2024 yilinda gilincellenen Milli Egitim Bakanlig1 okul 6ncesi egitim programi ve alternatif
diger okul 6ncesi egitim programlari ile karsilagtirmali olarak incelenmesi,

4. Anne- babalarmn da egitimin 6nemli bir paydas: olarak ¢alisma grubuna dahil edilmesi,

5. Normal gelisim gosteren ¢ocuklarla ¢alisan Waldorf ve Montessori egitmenleriyle
gergeklestirilen bu ¢alismanin, normal gelisim gostermeyen ¢ocuklara egitim vermekte olan
Waldorf ve Montessori egitmenleriyle gergeklestirilmesinin alanyazina onemli katk:
saglayacag: diistincesiyle onerilmektedir.

Etik Kurul Onay1: Gazi Universitesi, 23/12/2020, E-91610558-302.08.01.
Arastirmacilarin Katki Orani: Sorumlu yazar : %60, ikinci yazar: %40.

Catisma Beyani: Yazarlar potansiyel bir ¢ikar catismasi olmadigini beyan ederler.
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Appendix A

Semi-Structured Interview Form

Teacher’s Name:

Education Approach:

Institution Name:

Date:

1. For the development of decision-making skills such as starting and finishing a task
independently, recognizing situations that require decision-making, accepting the
consequences of their decisions, making preferences, and choices, which activities, materials,
and in what frequency and order do you implement in Montessori/Waldorf classrooms?

2. What activities and materials do you implement in Montessori/Waldorf classrooms to
develop social life skills such as listening to different opinions, comforting friends, adapting
to new environments, seeking help from adults or peers, establishing positive relationships
with peers, expressing discomfort, working collaboratively and in groups, empathizing,
being a leader, and recognizing values like tolerance, respect, and tradition? How often and
in what order do you apply them?

3. Which activities and materials are implemented in Montessori/Waldorf classrooms to
develop skills for recognizing, understanding, accepting, sharing feelings, and maintaining
emotions at a certain level in order to cope with emotions and stress? How often and in what
order are they applied?

4. Which activities and materials are implemented in Montessori/Waldorf classrooms, and how
frequently and in what order, to develop problem-solving skills such as recognizing a
problem, generating solutions, testing the generated solutions, and selecting the most
appropriate one?

5. Which activities and materials do you implement in Montessori/Waldorf classes to develop
creative thinking skills such as dreaming, producing alternative and new outcomes, thinking
differently, exploring untried paths, and making free choices? How often and in what order
do you apply them?

6. For the development of critical thinking skills such as being able to analyze, develop different
perspectives, focus, think deeply and logically, and question, which activities and materials
do you implement in Montessori/Waldorf classrooms, and how often and in what order?

7. What activities and materials do you implement in Montessori/Waldorf classrooms, and how
frequently and in what order, to develop self-awareness skills such as being able to provide
information about oneself and their family, being knowledgeable about the universe they
live in, being aware of things they like/dislike and can/cannot do, being able to identify
different characteristics of other individuals, and expressing situations they do not want?

8. For the development of responsibility skills such as waiting in line, borrowing and lending,
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10.

11.

12.

being polite, practicing etiquette, and closing/opening water, cupboard, and door, which
activities and materials do you implement in Montessori/Waldorf classes, and how often and
in what order do you apply them?

What activities, materials, and in what frequency and order do you implement in
Montessori/Waldorf classrooms for the development of self-care skills such as paying
attention to keeping clothes clean and seasonally appropriate, being able to dress and
undress, being aware of the cleanliness and healthiness of food, and being able to maintain
personal hygiene (hands, teeth, toilet, etc.)?

What activities and materials do you implement in Montessori/Waldorf classrooms, how
often, and in what order, to develop skills such as recognizing dangerous
situations/people/signs and knowing how to avoid them, and knowing what to do in a
dangerous situation (e.g., when encountering a stranger who wants them to come with
them)?

What activities and materials do you implement in Montessori/Waldorf classrooms to
develop skills such as knowing how to reach people who can help in emergencies (parent
phone numbers, 112, home address, etc.), and how often and in what order do you apply
them?

Which activities, materials, and in what frequency and order do you implement in
Montessori/Waldorf classrooms for the development of practical life skills such as tidying
up toys, cleaning the living-play area, serving, food preparation, occupational play,
gardening, and repair skills?
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Yar1 Yapilandirilmis Goriisme Formu

Ogretmen Adr:

Egitim Programau:
Kurum Adz:
Tarih:

1. Kendiliginden bir ise baslama-bitirme, karar vermesi gereken durumlar1 fark edebilme,
verdigi kararlarin sonuglarin1 kabul edebilme, tercih etme, se¢cim yapma gibi karar verme
becerilerinin gelisimi i¢in Montessori/Waldorf siniflarinda hangi etkinlik(ler)i, materyalleri,
ne siklikla ve sirayla uygularsiniz?

2. Farkl fikirleri dinleme, arkadaslarin: teselli edebilme, yeni ortamlara uyum saglayabilme,
yetiskin ya da akranindan yardim etme-isteme, akraniyla olumlu iligkiler kurabilme,
rahatsizligini dile getirme, is birlikli ve grupla ¢alisma, empati kurabilme, lider olabilme,
hosgorii-saygi-gelenek vb. degerleri tanima gibi sosyal yasam becerilerinin gelisimi igin
Montessori/Waldorf simiflarinda hangi etkinlik(ler)i, materyalleri, ne siklikla ve sirayla
uygulamaktasiniz?

3. Hissettigi duygular1 tanima, anlama, kabul etme, paylasma, duygularin belirli diizeyde
tutabilme gibi duygu-stresle bas etme becerilerin gelisimi i¢in Montessori/Waldorf
siniflarinda hangi etkinlik(ler)i, materyalleri ne siklikla ve ne sirayla uygulamaktadir?

4. Karsilastig1 problemin farkina varabilme, probleme ¢oziim yollar {iretme, tirettigi, ¢6ztim
yollarin1 deneme ve en uygun ¢oziim yolunu segebilme gibi problem ¢6zme becerilerin
gelisimi i¢in Montessori/Waldorf siniflarinda hangi etkinlik(ler)i, materyalleri, ne siklikla ve
sirayla uygulamaktadir?

5. Hayal kurma, alternatif ve yeni sonuglar iiretme, farkli diistinebilme, denenmemis yollardan
gitme, Ozgiir secimler yapabilme gibi yaratici diisiinme becerilerinin gelisimi igin
Montessori/Waldorf siniflarinda hangi etkinlik(ler)i, materyalleri, ne siklikla ve sirayla
uygulamaktasiniz?

6. Analiz edebilme, farkli bakis agilar1 gelistirebilme, odaklanabilme, derin ve mantiga dayali
diistinebilme, sorgulayabilme gibi elestirel diislinme becerilerin gelisimi igin
Montessori/Waldorf siniflarinda hangi etkinlik(ler)i, materyalleri, ne siklikla ve sirayla
uygulamaktasiniz?

7. Ailesi ve kendisi hakkinda bilgi verebilme, yasadig1 evren hakkinda bilgi sahibi olabilme,
sevdigi/sevmedigi-yapabildigi/yapamadig1 seylerin farkinda olabilme, diger bireylerin
farkli 6zelliklerini belirtebilme, istemedigi durum soyleme, gibi 6z farkindalik becerilerinin
gelisimi i¢in Montessori/Waldorf smiflarinda hangi etkinlik(ler)i, materyalleri, ne siklikla ve
sirayla uygulamaktasiniz?

8. Sira bekleme, 6diing alma-verme, nazik olma, adab-1 muaseret davranislarini yerine getirme,
su-dolap kapagi-kapt kapatma/agma gibi sorumluluk becerilerinin gelisimi igin
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10.

11.

12.

Montessori/Waldorf smiflarinda hangi etkinlik(ler)i, materyalleri, ne siklikla ve sirayla
uygulamaktasiniz?

Giysilerinin temiz ve mevsime uygun olmasina dikkat etme, giyinip-soyunabilme,
yiyeceginin temiz ve saglikli olmasi bilincinde olabilme, bedensel temizligini yerine
getirebilme (el, dis, tuvalet vb.) gibi 6z bakim becerilerinin gelisimi i¢in Montessori/Waldorf
smiflarinda hangi etkinlik(ler)i, materyalleri, ne siklikla ve sirayla uygulamaktasiniz?

Tehlikeli olan durum/kisi/isaretleri tanima ve onlardan nasil uzak durulacagini bilme,
tehlike aninda (Or. kendisiyle gelmesini isteyen bir yabanci ile karsilastiginda) ne yapmasi
gerektigini bilme gibi becerilerin gelisimi i¢in Montessori/Waldorf smiflarinda hangi
etkinlik(ler)i, materyalleri, ne siklikla ve sirayla uygulamaktasiniz?

Acil durumlarda yardim edecek kisilere ulasma yollarim (Ebeveyn telefon numaralari, 112,
Ev adresi vb.) bilme gibi becerilerin gelisimi igin Montessori/Waldorf siniflarinda hangi
etkinlik(ler)i, materyalleri, ne siklikla ve sirayla uygulamaktasiniz?

Oyuncaklar: toplama, yasam-oyun alanmni temizleme, servis yapma, yiyecek hazirlama,
meslek/is oyunlari, bahgecilik, tamir edebilme gibi pratik yasam becerilerinin gelisimi i¢in
Montessori/Waldorf simiflarinda hangi etkinlik(ler)i, materyalleri, ne siklikla ve sirayla
uygulamaktasiniz?
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