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Abstract

The aim of this study is to determine the relationship between
bilingual students' attitudes towards writing in Turkish and variables
such as gender, grade level, father's education level, mother's
education level, language spoken at home, TV watching duration at
home, reading habits, keeping a diary, and the type of books read.
The study was conducted using the relational survey model, which is
one of the quantitative research models. The study group consists of
207 bilingual students studying in middle schools in the central
districts of Van province. The data for the study were collected using
the "Writing Attitude Scale" developed by Can and Topguoglu Unal
(2017). The collected data were analyzed using parametric analysis
techniques with the SPSS 21 software package. The study found that
bilingual students have a "high" level of attitude towards writing in
Turkish. It was observed that the dependent variable did not have a
positive or negative relationship with variables such as grade level,
father's education level, mother's education level, TV watching
duration at home, reading habits, and the type of books read.
However, it was found that females and those who keep a diary have
higher writing attitudes. Additionally, the results indicated that the
language spoken more frequently at home has an impact on bilingual
students' attitudes towards writing in Turkish.
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Iki Dilli Ogrencilerin Tiirkce Yazma Tutumlarinin Baz1 Degiskenler
Acisindan Incelenmesi

Ozet

Bu ¢alismanin amacy; iki dilli 6grencilerin Tiirkge yazma tutumlarimin cinsiyet, sif diizeyi,
baba egitim diizeyi, anne egitim diizeyi, evde konusulan dil, evde TV izleme siiresi, kitap
okuma, giinlik tutma durumu, okunan kitap tiirii degiskenleriyle iliskisini tespit etmektir.
Calisma nicel arastrma modellerinden iliskisel tarama modeline uygun olarak yapilmstir.
Arastirmamin ¢alisma grubunu Van ili merkez ilcelerindeki ortaokullarda 6grenim goren 207

RY/4

iki dilli 6grenci olusturmaktadir. Arastirmamn verileri “Yazma Tutumu Olgegl ve “Kisi Bilgi
Formu (KBF)” ile toplanmistir. Toplanan veriler SPSS 21 paket programi kullamlarak
parametrik analiz teknikleri ile analiz edilmistir. Calisma sonucunda iki dilli 6grencilerin
Tiirkce yazma tutumlarmin “yiiksek” diizeyde oldugu tespit edilmistir. Bagimli degiskenin
smuf diizeyi, baba egitim diizeyi, anne egitim diizeyi, evde TV izleme siiresi, kitap okuma,
okunan kitap tiirti degiskenleriyle olumlu-olumsuz bir iliskisinin olmadig1 goriilmiistiir. Buna
karsiik kadm ogrencilerin ve giinliik tutanlarin yazma tutumlarmin daha yiiksek oldugu
bulgulanmistir. Ayrica iki dilli 6grencilerin Tiirkce yazma tutumlarinda evde daha cok
konusulan dilin etkili oldugu sonucuna varilmistir.

Anahtar Kelimeler: iki dilli ogrenciler, yazma becerisi, yazma tutumu.

Introduction

Language has features that reflect the characteristics of the society to which it
belongs and affect the formation of individual and social thought structures.
Language can be defined as a complex structure that is far from stagnant, constantly
developing and changing, and at the same time has transformative and
transformative features. In this context, it is possible to talk about many features and
functions of language.

Language is a culture transmitter. One of the most important elements of
people being a social being is the relationship and communication they establish with
each other. This communication is mostly realized through language. According to
Can and Kardas (2022), it is possible for people to convey their feelings and thoughts
and to establish relationships with members of the society they live in or with other
societies to the extent that they have a good command of the language they speak
and the rules of this language. Can and Kog (2022) also mention the same issue and
state that good language acquisition is an important factor in individual and social
success. It can be said that this situation is valid for all languages spoken today.
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Today, many languages continue to exist. Although the number of speakers
and the geographies where languages are spoken vary and some languages have
disappeared, many languages are still spoken in the world. ‘It is estimated that 7117
languages are spoken today. The dramatic situation is that about 40 per cent of these
languages are under the threat of extinction. In addition, only 23 languages continue
to function in half of the world's population” (Ethnologue, 2020, p.1). Some of these
languages may also be the common language spoken by individuals with different
mother tongues. This situation can be called “bilingualism’.

There are many definitions and explanations about bilingualism in the
literature. According to Aksan (2020), learning other languages besides the mother
tongue for different reasons and needs in an individual's life is called bilingualism.
According to Rolffs (2009), bilingualism is knowing the culture of two languages,
using two languages together, speaking, thinking and feeling in two languages,
expressing two languages with gestures and mimics, using two languages with
emphasis, intonation and sound features. ‘Bilingualism is the skilful use of two
languages by one person” (Duden, 1990, p.113). According to Lewandowski (1984, p.
184), bilingualism is the ability to master two languages at the same rate, to express
oneself in the second language as well as in the first language or one's mother
tongue, to communicate with others and to understand others.

A monolingual or bilingual individual's level of learning a language is closely
related to his/her successful acquisition of basic language skills (listening, speaking,
reading and writing). One of these basic language skills is writing. Today, writing is
a basic need that we encounter in almost every aspect of life (Karadag & Maden,
2019, p. 164). Writing is the process of transferring knowledge, manners, feelings and
thoughts to others through writing. This process is a complex and intricate set of
processes linked to all language skills and achieved by the human brain with great
effort (Topuzkanamis, 2014). Ipsiroglu (2007) defines writing as the ability to express
thoughts, experiences and observations by grounding them in a fictional integrity.
According to Akyol (2015), “Writing is a skill that enables feelings and thoughts to be
transferred to a surface around some determined rules and in a planned manner,
with the help of some tools, and to convey feelings and thoughts by using some
symbols and signs’. According to Gtines (2014, p. 157), writing is ‘the process of
putting the information structured in the mind into writing’. In line with all these
definitions and explanations, writing can be explained as a complex process that is
carried out in a planned and systematic manner and mediates the transfer of feelings
and thoughts.

In order for a person with normal developmental characteristics to be
successful in acquiring writing skills, there are some factors affecting the writing
process. Factors such as the strategies used in the writing process, the level of anxiety
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against writing, the type of writing used, etc. are directly effective on the success of
the person in the writing process. One of these factors is the attitude towards writing.
Whether the attitude towards writing is positive or negative, as well as the level of
the attitude directly affects the writing success. In this context, it is necessary to
examine the writing attitudes of both monolingual and bilingual individuals.

Attitude is a psychological tendency that measures the degree of liking or
disliking a certain phenomenon; it is a continuous and unchanging belief, feeling and
tendency that leads us to always behave in the same way towards people, objects,
events, etc. (Eagly & Chaiken, 1993; Onciil, 2000, pp- 1082-1083). Attitude means the
way, behaviour, attitude (TDK, 2024). Attitudes are generally accepted as learned
tendencies that push individuals to show certain behaviours towards certain people,
objects and situations and they emerge as by-products of people's daily lives (Sozer,
1996, p. 9). Positive or negative attitude towards writing is closely related to the
successful writing process of bilingual individuals.

Attitude towards writing can be expressed as one of the important factors
affecting writing success before and during writing. In this respect, it can be said that
a positive attitude towards writing will increase achievement over time, while a
negative attitude will decrease achievement over time. According to Daly (1985, p.
44. as cited in @Zbay & Zorbaz, 2011, p. 34), ‘Positive attitude towards writing
depends on successful development in writing skills and continuity in writing.
Problems related to the development of writing skills in the teaching process and the
lack of continuity in writing cause the development of negative attitudes towards
writing. The negative attitude developed in the individual towards writing may
affect the writing success over time and cause writing anxiety in the individual.’
Having positive attitudes towards writing, encouraging students for writing
purposes, supporting students for writing and creating a positive classroom climate
are the conditions that determine students' motivation for writing (Bruning & Horn,
2000).

Analysing monolingual or bilingual individuals in the context of four basic
language skills, especially writing skills, as well as determining the attitudes of
individuals in these skills and determining their current situation is important for the
success of individuals in the language acquisition process. In this context, it can be
said that analysing the writing attitudes of bilingual individuals and identifying their
deficiencies and weaknesses is important for a good language acquisition process.

When the literature is reviewed, many studies analysing the attitudes towards
writing of students studying at various levels can be found. Novita and Erlita (2023)
analysed students' attitudes towards English writing activities in their study, while
Skar, Graham and Huebner (2023) examined the attitudes towards writing of 2,124



327 Harran Education Journal

Norwegian 2nd grade students. Haryanti, Rasyid, and Wahyuni (2022) examined the
relationship between writing anxiety, writing attitude and language awareness with
questionnaire data collected from 100 students, while Adha, Rezeki, Husin, Rosnija,
and Rahmani (2023) examined the attitudes of students who use internet messages as
a writing tool towards writing descriptive texts and the reasons leading to this
attitude. Deti, Ferede, and Tiruneh (2023) investigated the effect of reflection-assisted
learning in writing instruction on students’ writing attitudes and writing
achievement goal orientations, while Yesuf and Anshu (2022) examined the effect of
collaborative writing method on EFL learners’ attitudes towards learning writing
skills. It is possible to increase the number of related studies in the literature. On the
other hand, studies on the four basic language skills of bilingual students can also be
found in the literature. Kardas and Kaya (2021) examined bilingual students' Turkish
listening attitudes and Aydogan (2022) examined Turkish speaking attitudes in terms
of some variables. Kan and Hatay (2017) examined the dictation and writing skills of
212 bilingual secondary school students, and Ismayilova (2023) examined the early
literacy skills of bilingual and monolingual children. In the related literature, there
are studies examining the effect of role-playing activities on bilingual students’
Turkish speaking anxiety (Kaya & Kardas, 2020), bilingual secondary school
students” written expression in terms of syntax and meaning (Kali & Coskun, 2022),
whether bilingual 5th grade secondary school students’ being bilingual affects their
reading comprehension skills (Tekin, 2023), and bilingual 7th grade students’ views
on the aquarium teaching technique applied in Turkish oral communication lessons
(Kardas, Sahin, & Gormez, 2017). On the other hand, there are also studies
examining the bibliography of scientific studies on bilingualism in Turkey (Kaya,
Palas, & Can, 2022), the trends of these studies (Can & Kardas, 2023) and the
compliance of the title and abstract sections of master's and doctoral theses on
bilingualism in Turkey with academic writing principles (Can, Kardas, & Can, 2023).

One of the most important features of this study that distinguishes it from
similar studies in the related literature is that it determines the Turkish writing
attitudes of bilingual secondary school students whose mother tongue is not Turkish
and the effects of various variables on these attitudes. Although there are many
studies on bilingualism in Turkey, there are not enough scientific studies on the
Turkish writing attitudes of bilingual secondary school students in the literature. It is
thought that the study will contribute to the field in this respect.

In this context, the aim of the study is to determine the relationship between
bilingual students' attitudes towards Turkish writing and the variables of gender,
grade level, father's education level, mother's education level, language spoken at
home, duration of watching TV at home, reading books, keeping a diary, and the
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type of books read. In the context of this main purpose, the following problem
questions were sought to be answered in the research.

1. What is the level of Turkish writing attitudes of bilingual students?

2. Do the variables of gender, grade level, father's education level, mother's
education level, language spoken at home, time spent watching TV at home,
reading books, keeping a diary, and the type of books read have any effect on
students' attitudes towards Turkish writing?

Method

In this section, the research model, study group, data collection tools and data
analysis are discussed.

Research Model

In this study, since it is aimed to determine the relationship between bilingual
students' attitudes towards Turkish writing and the variables of gender, grade level,
father's education level, mother's education level, language spoken at home, duration
of watching TV at home, reading books, keeping a diary, and the type of books read,
the relational survey model, one of the descriptive methods, was used in the study.
Relational survey researches are research models that aim to determine the existence of
change between two or more than two variables (Karasar, 2014). Since the relationship
between dependent and independent variables was examined in this study, the
relational survey model was used.

Participants of the Study

The participants of the study consisted of 207 bilingual students studying in
the central districts of Van province. The data of the study were collected in a face-to-
face educational environment. The study group was formed by using convenient
sampling method, which is one of the non-random sampling methods. Descriptive
statistics regarding the socio-demographic information of the middle school students
participating in the study are given in Table 1.
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Table 1. Frequency and percentages of students' socio-demographic information

Variables Variable levels Frequency (f) Percent (%)
Female 116 56,04
Gender
Male 91 43,96
5th grade 71 34,30
6th grade 46 22,23
Class Level
7th grade 61 29,47
8th grade 29 14,00
University 40 19,33
High School 56 27,06
Father's Education Level Middle School 61 29,47
Primary School 22 10,61
Illiterate 28 13,53
University 13 6,28
High School 42 20,30
Mother Education Level Middle School 50 24,15
Primary School 43 20,77
Illiterate 59 28,50
Kurdish 54 26,09
Mainly Spoken Language At Turkish 75 36,23
Home Turkish + Kurdish 78 37,68
0 6 2,89
1-5 1 0,48
Number Of Books Read 6-10 4 1,93
(Annually) 11-15 107 51,71
16-20 21 10,14
21 and above 68 32,85
Tale 53 25,60
Story 31 14,97
Type Of Book Read Novel 53 25,60
Personal Development 41 19,83
Travelling 29 14,00
. . Yes 63 30,44
Keeping A Diary
No 144 69,56
I never watch 22 10,62
Half an hour 73 35,26
Television Viewing Time 1-2 hours 89 42,99
3-4 hours 14 6,79
More than 5 hours 9 4,34

Total 207 100
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When Table 1 is analysed, it is seen that 56.04% of the students participating in
the study are female and 43.96% are male. The majority of the students participating
in the study were in the 5th and 7th grades. When the educational status of the
parents of the students was analysed, it was found that 29.47% of the fathers were
graduated from secondary school and 28.50% of the mothers were illiterate. When
the students were analysed according to the language spoken at home, it was found
that the majority of the students spoke two languages. The majority of the students
read between 11-15 books per year and prefer fairy tales and novels the most. The
majority of the students who participated in the research do not write diaries and
watch television between 1-2 hours a day.

Data Collection Process

The data collection tool used in data collection was hand delivered to the
participants of the study and collected.

Data Collection Tools

In this study, it was aimed to determine the relationship between bilingual
students' Turkish writing attitudes and some variables. For this purpose, the ‘Writing
Attitude Scale’ developed by Can and Topguoglu Unal (2017) was used as a data
collection tool. The measurement tool consists of two parts. The first part includes
personal information (gender, grade level, father's education level, mother's
education level, language spoken at home, TV watching time at home, book reading,
diary keeping status, type of book read). In the second part, there are items to
measure the writing attitudes of bilingual students.

Writing attitude scale. The development process and analyses of the ‘Writing
Attitude Scale’ developed by Can and Topguoglu Unal (2017) were explained as
follows: ‘The writing attitude scale was developed as a valid and reliable
measurement tool that can be used to determine the attitudes of secondary school
(5th-8th grade) students towards writing. The developed scale has three dimensions
(interest, perception, contribution) and consists of 23 items. Exploratory and
confirmatory factor analyses were applied within the scope of validity studies of the
scale. As a result of the exploratory factor analysis, it was determined that the scale
has three dimensions as ‘interest’ with 10 items, ‘perception” with 6 items and
‘contribution” with 7 items. The goodness of fit values obtained as a result of
confirmatory factor analysis (x2 /sd= 2.19, RMSA= 0.097, GFI= 0.75, SRMR= 0.091,
CFI= 0.79, NNFI= 0.76, RMR= 0.071) show that the scale is valid in terms of structure.
Reliability studies were conducted with Cronbach's Alpha method, and the internal
consistency coefficient of the scale was found to be a= .891.” (Can & Topguoglu Unal,
2017).
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Analysing the Data

Parametric tests were used in the analysis of the data since they met the normality
assumptions. In this context, t-test was used for variables with two groups and one-
way ANOVA test was used for variables with more than two groups. For multiple
comparisons, Tukey test, one of the Post Hoc tests, was used.

During the descriptive analysis of the scales, evaluation categories and scores
were determined using the arithmetic mean/number of items formula. According to
this formula

Very low 1.00 - 1.80

Low: 1.81 - 2.60

Partially high 2.61 - 3.40

High: 3.41 - 4.20

Very high 4.21 - 5.00
Reliability and Validity Study

In this section, the reliability, validity and normality of the measurement tool
and its sub-dimensions were analysed.

Table 2. Results related to the reliability values of the measurement tool and its sub-
dimensions

Measurement tool and sub-dimensions Number of
. Cronbach alfa
items
Writing Attitude Scale 23 924
Interest 10 .882
Perception 6 732
Contribution 7 .842

When Table 2 is analysed, it is seen that the reliability values of the
measurement tool and sub-dimensions used to collect data in the study are above .70.
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Table 3. Results related to normality tests of the measurement tool and its sub-dimensions

Kolmogorov-  Shaphiro-Wilk

Smirnov (KS)
N Skewness Kurtosis (SW)

Measurement tool and sub-

dimensions P p
Writing Attitude Scale 207 -,297 -162 ,200* ,006
Interest 207 -,299 -,351 ,200* ,001
Perception 207 -, 158 -,561 ,000 ,005
Contribution 207 -,449 -,135 ,039 ,000

*p > 0,05

One of the assumptions of normality is that skewness and kurtosis take a
value close to zero. However, skewness and kurtosis values alone are not sufficient
to determine normality values, statistical tests such as Kolmogorov-Smirnov (KS)
and Shapiro-Wilk (SW) tests are used for this purpose. Among these tests, KS test is
used for large sample groups (n > 50) and SW test is used for small sample groups (n
< 50) (Buytukoztirk, 2013; Field, 2013; Ghasemi & Zahediasl, 2012). In this context,
when Table 3 is analysed, it is seen that the skewness and kurtosis of the
measurement tools and sub-dimensions are between +1 and -1. Considering the
Writing Attitude Scale and its sub-dimensions, it is seen that the KS test values
provided normality (p> 0.05) in the total and one sub-dimension of the scale, but not
in the other two dimensions. For this reason, it was decided to use t-test and one-way
ANOVA test from parametric tests considering that the total score provided
normality.

Finding
In this section, the findings related to the problem questions of the research are

presented in tables and explained one by one.

The mean scores, standard deviations, minimum and maximum mean scores of
bilingual students on the total and sub-dimensions of the Writing Attitude Scale are
given in Table 4.
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Table 4. Results related to bilingual students' Turkish writing attitude levels

Writing Attitude

Scale and

Subscales N Min. Max. Aver. Ss.
Interest 207 10,00 50,00 34,20 9,45851
Perception 207 10,00 30,00 21,40 4,49806
Contribution 207 7,00 35,00 24,58 6,72342
Scale Total 207 27,00 115,00 80,19 18,7499

Table 4 shows that 207 students participated in the Writing Attitude Scale. The
lowest and the highest points the students received from the Writing Attitude Scale
were 27 and 115 points, respectively. The average total score of the students is 80,19.
According to the evaluation category, it is seen that students' attitude towards writing
in Turkish is at “high” (3,4) level. When the interest dimension scores of the students
are analysed, they vary between 10 and 50 and the average score is 34,20. According to
the evaluation category, it shows that students have a ‘high” (3,4) level of writing
attitude in the interest dimension. When we look at the perception dimension scores,
the students' scores range between 10 and 30, and their average score is 21,40.
According to the evaluation category, it shows that students have ‘high” (3,5) level of
writing attitudes in the perception dimension.

When the contribution dimension scores of the students are analysed, they vary
between 7 and 35 and the average score is 24,58. According to the evaluation category,
it shows that students have ‘high’ (3,5) level of writing attitudes from the contribution
dimension. Based on these results, it can be said that the writing attitudes of bilingual
students are at a ‘high” level.

After the students' writing attitude levels were examined, parametric tests (t-
test, one-way ANOVA) were used to compare the variables affecting writing attitudes
(gender, grade level, father's education level, mother's education level, language
spoken at home, duration of watching TV at home, reading books, keeping a diary,
type of books read). In this context, t-test results for the gender variable are shown in
Table 5.
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Table 5. Results regarding the comparison of bilingual students' attitude levels towards
Turkish writing according to gender

Writing Attitude Scale and

Subscales Gender N Aver. Ss. t P
Interest Wl\zg:n 19116 ;gg; S:ggg?l) 2,457 015+
Perception Wl\(/)[;r;:n 19116 géigi iﬁg%g 2,490 ,014*
Contribution thg:n 19116 ggéi giﬁgg 2,018 045+
Scale Total Wl\‘/)[g:n 19116 782: g 11 97:2;‘31275 2,567 011*
*p<0,05

When Table 5 is analysed, it is found that the writing attitudes of bilingual
students differ in terms of gender (t = 2,567; p<0,05). When the results of the interest,
perception and contribution dimensions of the writing attitude scale are examined, it is
seen that there are significant differences in terms of gender. When the arithmetic
averages are analysed, it is seen that women have higher averages than men both in the
total scale and in its sub-dimensions. In this case, it can be said that women have higher
writing attitudes than men.

In order to compare the writing attitudes of bilingual students according to their
grade level, one-way ANOVA test was conducted and the results are given in Table 6.
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Table 6. Results regarding the comparison of students' attitudes towards writing in Turkish

according to class level

Writing g .
Attitude .g §
Scale and Class 83
Subscales Level N  Aver. Ss. > KT F p Difference
5th 71 3516 9,2813 G. 227,305
grade Between
6th 46 35,02 79512  G.Inside 18202,173
grade
Interest 7th 61 33,18 9,8801 Total 18429,478 845 471 -
grade
8th 29 3268 11,1326
grade
Total 207 34,20 9,4585
5th 71 21,57 43281 G. 31,757
grade Between
6th 46 21,86 34999  G.Inside 4136,156
grade
Perception 7th 61 21,22 4,7832 Total 4167,913 520,669 -
grade
8th 29 20,62 5,6720
grade
Total 207 21,40 4,4980
5th 71 24,69 6,9561 G. 49,651
grade Between
6th 46 2534 4,7103  G.Inside 9262,445
grade
Contribution 7th 61 24,00 7,2018 Total 9312,097 363,780 -
grade
8th 29 24,37 7,9391
grade
Total 207 24,58 6,7234
5th 71 8143 18,4257 G. 678,084 -
grade Between
6th 46 82,23 14,7726 G.Inside 71736,795
grade
Scale Total 7th 61 78,40 19,6946 Total 72414,879 ,640 ,590
grade
8th 29 77,68 23,0513
grade
Total 207 80,19 18,7490

*p<0,05; S= Sum of squares

When Table 6 is analysed, it is found that the scores of bilingual students from

the writing attitude scale do not differ according to the grade level (F=,640; p> 0,05).

When the results of the interest, perception and contribution dimensions of the writing

attitude scale were examined, it was found that there were no significant differences in

terms of class level. According to these results, it can be said that class level is not

effective on bilingual students' attitudes towards writing in Turkish.
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In order to compare the writing attitudes of bilingual students according to their

father's education level, one-way ANOVA test was conducted and the results are given
in Table 7.

Table 7. Results related to the comparison of students' attitudes towards Turkish writing
according to father's education level

Writing Y
Attitude Scale Father's g §
and Subscales  Education R
Level N Aver. Ss. > @ S F p Difference
(1)University 23 33,69 11,553 G. 53,467
Between
(2)High School 61 34,95 7,8727 G.Inside  18376,0
(3)Middle 56 33,73 9,8543 Total 18429,4
Interest School 147 964 -
(4)Primary 40 34,05 10,285
School
5)Illiterate 27 3414 9,3096
Total 207 34,20 9,4585
. . 23 21,47 4,9347 G. 42,986
(1)University Between
(2)High School 61 21,68 4,7628 G.Inside  4124,9
(3)Middle 56 20,69 4,2508 Total 4167,9
Perception School 526 717 -
(4)Primary 40 21,90 4,5505
School
5)Illiterate 27 21,44 4,0509
Total 207 21,40 4,4980
. . 23 24,30 8,4983 G. 33,799
(1)University Between
(2)High School 61 24,54 5,9570 G.Inside 92782
(3)Middle 56 25,19 6,7914 Total 9312,0
Contribution School 184 947 -
(4)Primary 40 24,07 7,3113
School
5)Illiterate 27 24,44 6,0085
Total 207 24,58 6,7234
. . 23 79,47 23,422 G. 91,061
(1)University Between
(2)High School 61 81,18 16,742 G.Inside  72323,8
(3)Middle 56 79,62 19,332 Total 72414,8
Scale Total School ,064 993 -
(4)Primary 40 80,02 20,691
School
5)Illiterate 27 80,03 15,420
Total 207 80,19 18,749

*p<0,05; S= Sum of squares

When Table 7 was analysed, it was found that the scores of bilingual students'
writing attitude scale did not differ according to their father's education level (F=,064;
p>0,05). When the results of the interest, perception and contribution dimensions of the
writing attitude scale were examined, it was found that there were no significant
differences in terms of father's education level. According to these results, it can be said
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that father's education level is not effective on bilingual students' attitudes towards

writing in Turkish.

In order to compare the writing attitudes of bilingual students according to their

mother's education level, one-way ANOVA test was conducted and the results are

given in Table 8.

Table 8. Results regarding the comparison of students' attitudes towards writing in Turkish
according to mother's education level

Writing é o
Attitude Scale Mother's g §
and Subscales Education ; »
Level N Aver. Ss. S F p Difference
(1)University 43 34,79 10,800 G. 203,453
Between
(2)High School 50 33,30 9,3399 G.Inside  18226,0
(3)Middle 42 35,76 8,6442 Total 18429,4
Interest School 564 689 -
(4)Primary 13 32,53 9,7006 G.
School Between
5)llliterate 59 33,79 9,1534
Total 207 34,20 9,4585
. . 43 21,06 4,9828 G. 11,824
(1)University Between
(2)High School 50 21,26 4,2848 G.Inside  4156,08
(3)Middle 42 21,50 3,6775 Total 416791
Perception School 144,966 -
(4)Primary 13 21,38 5,2367
School
5)lliterate 59 21,71 4,7888
Total 207 21,40 4,4980
. . 43 24,39 7,5376 G. 35,146
(1)University Between
(2)High School 50 24,24 6,4982 G.Inside  9276,95
(3)Middle 42 25,16 6,0240 Total 9312,09
Contribution School 191,943 -
(4)Primary 13 23,69 8,5282
School
5)llliterate 59 2481 6,5138
Total 207 24,58 6,7234
. . 43 80,25 21,172 G. 394,449
(1)University Between
(2)High School 50 78,80 18,926 G.Inside  72020,4
(3)Middle 42 82,42 16,508 Total 72414,8 -
Scale Total School 277,893
(4)Primary 13 77,61 22,306
School
5)Illiterate 59 80,32 17,857
Total 207 80,19 18,749

*p<0,05; S= Sum of squares

When Table 8 is analysed, it is found that the scores of bilingual students from

the writing attitude scale do not differ according to their mother's education level (F=

,277; p>0,05). When the results of the interest, perception and contribution dimensions
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of the writing attitude scale were examined, it was found that there were no significant
differences in terms of mother education level. According to these results, it can be said
that the level of mother's education is not effective on bilingual students' attitudes
towards writing in Turkish.

In order to compare the writing attitudes of bilingual students according to the
language spoken at home, one-way ANOVA test was performed and the results are
given in Table 9.

Table 9. Results regarding the comparison of students' attitudes towards Turkish writing
according to the language spoken at home

Writing

()
. 9]
Attitude Language =t g
Scale and spoken at .5 3
Subscales home N Aver. Ss. > D S F p Difference
(1)Turkish 75 3504 9480  G. 439,39
Between
2)Kurdish 54 3570 9498  G.Inside  17990,0
Interest E3;Turkish 78 3235 9228  Total 184204 21 08 ;
+Kurdish
Total 207 3420 9,458
(I)Turkish 75 22,28 4348  G. 171,10
Between
. 2)Kurdish 54 21,85 4341  G.Inside 3996,8
Perception E3;Turkish 78 2025 4556  Total se79 67 O -
+Kurdish
Total 207 2140 4,498
()Turkish 75 2524 7,026  G. 170,78
Between
Contributi  (2)Kurdish 54 2537 6328  G.Inside 91413 Loo6 151 ]
on (3)Turkish 78 2342 6,610  Total 9312,0 ’ '
+Kurdish
Total 207 2458 6,723
()Turkish 75 8256 19,309 G. 2169,81
Between
2)Kurdish 54 82,92 17912 G.Inside 702450 .
Scale Total E3;Turkish 78 7603 18251 Total 7a1ag oL B -
+Kurdish
Total 207 80,19 18,749

*p<0,05; S= Sum of squares

When Table 9 is analysed, it is found that the scores of bilingual students from
the writing attitude scale differ significantly according to the language spoken at
home (F= 3,151; p<0,05). When the results of the interest, perception and contribution
dimensions of the writing attitude scale were examined, it was found that there were
no significant differences in terms of the language spoken at home. According to
these results, it can be said that the language spoken at home is effective in bilingual
students' Turkish writing attitudes.



339

Harran Education Journal

In order to compare the writing attitudes of bilingual students according to

the number of books read per year, one-way ANOVA test was performed and the

results are given in Table 10.

Table 10. Results regarding the comparison of students' attitudes towards Turkish writing
according to the number of books read in a year

Writing w
Attitude Scale é Y
and Subscales Number of g §
Books N Aver. Ss. > @ S F p Difference
o 3 33,00 1,7320 G. 309,728
Between
(2 1-5 1 47,00 . G.Inside 18119,7
(3) 6-10 4 31,75 9,6393 Total 184294
Interest (4) 11-15 107 34,36 9,7915 ,687 634 -
(5) 16-20 24 32,16 7,7159
(6) 21 and 68 34,67 9,6991
above
Total 207 34,20 9,4585
1o 3 20,33 2,0816 G. 77,961
Between
(2 1-5 1 24,00 G.Inside 40899
(3) 6-10 4 19,00 4,3204 Total 4167,9
Perception (4) 11-15 107 21,25 4,8332 766 575 -
(5) 16-20 24 20,66 3,9083
(6) 21 and 68 22,05 4,2281
above
Total 207 21,40 4,4980
o 3 24,66 4,0414 G. 147,944
Between
(2)1-5 1 35,00 G.Inside  9164,15
(3) 6-10 4 21,75 5,6789 Total 9312,09
Contribution (4) 11-15 107 24,63 6,9491 ,649  ,663 -
(5) 16-20 24 24,08 4,9336
(6) 21 and 68 24,70 7,0775
above
Total 207 24,58 6,7234
Mo 3 78,00 6,2450 G. 1281,09
Between
(2 1-5 1 106,0 G.Inside 71133,7
(3) 6-10 4 72,50 19,536 Total 72414,8
Scale Total (4) 11-15 107 80,25 20,091 724,606 -
(5) 16-20 24 76,91 12,870
(6) 21 and 68 81,44 18,652
above
Total 207 80,19 18,749

*p<0,05; S= Sum of squares



Can, F. ve Kardas, M. N. 340

When Table 10 is analysed, it is found that the scores of bilingual students on
the writing attitude scale do not differ according to the number of books read per
year (F=,724; p> 0,05). When the results of the interest, perception and contribution
dimensions of the writing attitude scale were examined, it was found that there were
no significant differences in terms of the number of books read per year. According
to these results, it can be said that the number of books read per year is not effective
in bilingual students' Turkish writing attitudes.

In order to compare the writing attitudes of bilingual students according to
the type of books read, one-way ANOVA test was performed and the results are
given in Table 11.

Table 11. Results regarding the comparison of students' attitudes towards writing in Turkish
according to the type of book read

Writing ég
Attitude Scale g §
and Subscales '>“ 93
Book Type N  Aver Ss. S F p difference
(1) Tale 54 34,53 10,121 G. 184,011
Between
(2) Story 31 34,03 84753 G.Inside 182454
(3) Novel 53 33,05 9,1113 Total 18429,4
Interest (4)Personal 43 3409 10,087 A0 729 -
Development
(5)Travelling 26 36,23  9,1008
Total 207 34,20 94585
(1) Tale 54 21,12 5,0657 G. 111,234
Between
(2) Story 31 2312  4,2484 G.Inside  4056,67
. (3) Novel 53 2124 43717  Total 4167,91
Perception ) personal 43 21,04 4,188 1385 241 -
Development
(5)Travelling 26 20,84 41249
Total 207 21,40  4,4980
(1) Tale 54 2455  6,9815 G. 41,533
Between
(2) Story 31 2525  5,8989 G.Inside  9270,56
o (3) Novel 53 2439  6,9041 Total 9312,09
Contribution ) porconal 43 2400 7,6126 226 923 -
Development
(5)Travelling 26 2523  5,4059
Total 207 2458  6,7234
(1) Tale 54 80,22 20,124 g 436,126
etween
(2) Story 31 8241 17366  G.Inside 719787
(3) Novel 53 78,69 18,128 Total 72414,8
ScaleTotal ) porsonal 43 7913 20117 206 874 -
Development
(5)Travelling 26 82,30 17,180
Total 207 80,19 18,749

*p<0,05; S= Sum of squares
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When Table 11 is analysed, it is found that the scores of bilingual students on
the writing attitude scale do not differ according to the type of book read (F=,306; p>
0,05). When the results of the interest, perception and contribution dimensions of the
writing attitude scale were examined, it was found that there were no significant
differences in terms of the type of books read. According to these results, it can be
said that the type of book read is not effective on bilingual students' attitudes
towards writing in Turkish.

In order to compare the writing attitudes of bilingual students according to
the duration of watching television, one-way ANOVA test was performed and the
results are given in Table 12.

Table 12. Results regarding the comparison of students' Turkish writing attitudes according
to the duration of watching television

Writing qg g
Attitude Scale £ g
and Subscales TV viewing ; @
Time N Aver. Ss. S F p difference
(1) Half an 73 36,10 92113 G. 486,1
hour Between 62
(2) 1-2 hours 89 3359 91635 G.Inside 17943
3
(3) 3-4 hours 14 32,64 94021 Total 18429
A 1,36
Interest @) Morethan5 9 3355 32059 8 246
hours
(5) I never 22 31,59 12,369
watch
Total 207 3420  9,4585
(1) Half an 73 21,71 45627 G. 64,17
hour Between 7
(2) 1-2 hours 89 21,68 44583  G.Inside 4103,
73
(3) 3-4 hours 14 20,50  4,7353  Total 4167,
. 91
Perception )y Morethan5 9 2044  3,0459 790 33
hours
(5) Inever 22 20,22 4,8297
watch
Total 207 21,40  4,4980
(1) Half an 73 2528  7,0266 G. 125,6
hour Between 42
(2) 1-2 hours 89 24,68 65567 G.Inside 9186,
Contribution 45 ,691 ,599
(3) 3-4 hours 14 22,64 54293 Total 9312,
09

(4) More than5 9 24,00  3,9686
hours
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(5) I never 22 23,36 7,9853

watch

Total 207 24,58 6,7234

(1) Half an 73 83,10 18,992 G. 1493,
hour Between 22

(2) 1-2 hours 89 7996 18,481 G.Inside 70921

,6
(3)3-4hours 14 7578 15039 Total 72414
8 1,06
Scale Total @) Morethan5 9 7800 88176 3 376 -
hours
(5) I never 22 75,18 23,226
watch
Total 207 80,19 18,749

*p<0,05; S= Sum of squares

When Table 12 is analysed, it is found that the scores of bilingual students on
the writing attitude scale do not differ according to the duration of television viewing
(F= 1,063; p> 0.05). When the results of the interest, perception and contribution
dimensions of the writing attitude scale were examined, it was found that there were
no significant differences in terms of television viewing time. According to these
results, it can be said that television viewing time is not effective in bilingual
students' attitudes towards writing in Turkish.

In order to understand whether the variable of keeping a diary is effective in
bilingual students' writing attitudes, t-test was conducted and the results of the test
are shown in Table 13.

Table 13. Results regarding the comparison of bilingual students' Turkish writing attitude
levels according to keeping a diary

Writing Attitude Scale and Keeping a

Subscales Diary N Aver. Ss. t P
Interest ;fs &34 gggg giﬁzgg 2,218 ,028*
Perception ﬁs 1134 gi(l)g igé;ﬁ 1,286 ,201
Contribution ;fs &34 ggg Zgzggg 3,319 ,001*
Scale Total ;fs &34 gz;gg g;g?gg 2,577 011*
*p<0,05

When Table 13 is analysed, it is found that bilingual students' writing
attitudes differ in terms of keeping a diary (t = 2,577; p<0,05). When the results of the
interest and contribution dimensions of the writing attitude scale are examined, it is
seen that there are significant differences in terms of diary keeping. However, it is
seen that there is no difference only in the perception dimension. When the



343 Harran Education Journal

arithmetic averages are analysed, it is seen that diary-keepers have higher averages
than non-diary-keepers both in the total scale and in the interest and contribution
dimensions. In this case, it can be said that the writing attitudes of those who keep a
diary are higher than those who do not keep a diary.

Conclusion, Discussion and Recommendations

In this study, which aims to determine the relationship between bilingual
students' attitudes towards Turkish writing and the variables of gender, grade level,
father's education level, mother's education level, language spoken at home,
duration of watching television at home, reading books, keeping a diary and the
type of books read, various results were reached.

The study sought to answer the question “What is the level of bilingual
students' attitudes towards writing in Turkish?”. As a result of the study, it was
determined that bilingual students' attitudes towards writing Turkish were at a
“high” level.

There are scientific studies examining students' writing attitudes in the
literature. While the participants of some of these studies are bilingual students
studying in secondary school and university, the participants of some others are
monolingual students. For example, Yesuf and Anshu (2022), in their study
examining the effect of collaborative writing on EFL learners' attitudes towards
learning writing skills, found that there were “positive” changes in the attitudes of
students who experienced collaborative writing compared to non-collaborative
writing students. The study concluded that the writing attitudes of bilingual
students who experienced collaborative writing were initially low. In the context of
the study results, it can be stated that both studies reached different conclusions.
While this study found the writing attitudes of bilingual students to be high, the
similar study found the writing attitudes of bilingual students to be low in the pre-
test results, and the post-tests of the students who were taught collaborative writing
showed a positive change compared to the initial results. Both studies are not
similar in terms of the results obtained. Skar et al. (2023) examined the attitudes
towards writing of 2,124 Norwegian second grade students (1,069 girls; 1,055 boys).
Half of the students in the study group were monolingual and half bilingual. At the
end of the study, it was found that bilingual students generally had a more positive
attitude towards writing than other students. It can be stated that both studies are
similar in terms of finding bilingual students' writing attitudes at a high level. Akin
(2016) found that the writing attitudes of secondary school students were generally
at a high level and reached a similar conclusion with this study. Akbulut (2016)
found that native Arabic students' attitudes towards writing at a low level. These
results differ from the results of the related study. Yaldiz (2021) found that the
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writing attitudes of primary school students were high. This finding is similar to the
results obtained from the study in question.

In addition to these studies, there are also studies in the literature that
examine monolingual students' attitudes towards writing. Novita and Erlita (2023)
aimed to analyze students' attitudes towards writing activities in their study. They
found that student attitudes were generally positive. The fact that the students who
make up the study groups are at the middle school level in both studies, as well as
being monolingual in one and bilingual in the other, does not make it possible to
tully compare both studies. On the other hand, the fact that the writing attitudes of
the students in the same similar age group have similar writing attitudes is an issue
that needs to be expressed. Tiirkben (2021) also conducted a similar study.
According to the findings of his study, in which the study group consisted of 6th,
7th and 8th grade students, he found that the students' attitudes towards writing
were at a “moderate level”. In both studies, it is seen that the results obtained from
the attitudes of secondary school students towards writing are at different levels.

In the literature, there are also scientific studies that examine bilingual
students' speaking and listening skills in the context of attitude level. Aydogan
(2022) examined bilingual students' speaking attitudes and found that bilingual
students' speaking attitudes were at a “high level”. Kardas (2021), on the other
hand, concluded that bilingual students' attitudes towards listening to Turkish were
at a “high level”. In the context of these studies, it was concluded that bilingual
middle school students' attitudes towards writing, listening and speaking skills are
at a “high level”.

In the study, an answer to the question “Do the variables of gender, grade
level, father's education level, mother's education level, language spoken at home,
TV viewing time at home, book reading, journaling, and type of books read have an
effect on students' attitudes towards writing in Turkish?” was sought. It was
determined that the dependent variable did not have a positive-negative
relationship with the variables of grade level, father's education level, mother's
education level, TV viewing time at home, book reading, and type of books read. In
the context of these results, it can be stated that bilingual secondary school students'
grade level, father's level of education, mother's level of education, time spent
watching TV at home, reading books, and the type of books read are similar to each
other. In his study, Yaldiz (2021) also found that mother and father education levels
were not effective on the writing attitudes of primary school students. This result is
similar to the result obtained in the related study.

In the study, it was determined that women and those who kept diaries had
higher levels of writing attitudes, and the language spoken at home was effective in
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bilingual students' Turkish writing attitudes. Ttirkben (2021) also determined that
the writing attitude and writing motivation scores of female students were higher
than male students according to gender variable. It was determined that students
who had the habit of keeping a diary had higher writing attitude and writing
motivation scores. Yaldiz (2021) also found that primary school students who kept a
diary had higher attitudes towards writing than those who did not. The findings of
both studies are similar. Skar et al. (2023) examined attitudes towards writing and
found that girls had more positive attitudes towards writing than boys. Temel and
Katranci (2019) and Canitezer (2014) also reached similar results in their studies.

These results are similar to the results of the related study. Akin (2016) did
not find a significant difference between students' writing attitudes and their
parents' education level and socioeconomic level in his study, but he found a
significant difference in favor of girls in terms of gender variable and against upper
grades in terms of class variable. These results coincide with the results of the
related study. Akbulut (2016) found no difference in the writing attitudes of
university students learning Arabic as a second language in terms of gender and
grade level, but found significant differences in the level of attitudes towards
writing due to native language differences. While this study differs from the related
study in terms of gender, it is similar in terms of grade level. Yaldiz (2021) found
that the writing attitude levels of primary school students did not differ according
to the gender factor. This result does not coincide with the result of the related
study.

Based on these results, the following suggestions can be made:
- Bilingual students can be encouraged to write regularly and keep a diary.

- In order to provide more successful writing instruction to bilingual students,
studies on writing attitudes can be conducted.

- This study can be repeated with participants at different grade levels.
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Genis Ozet
Giris
Dil, ait oldugu toplumun 6zelliklerini yansitan, bireysel ve toplumsal diistince

yapilarmin olusmasma etki eden, duraganliktan uzak, stirekli gelisen ve degisen
bunun yaninda degistiren ve doniistiiren 6zelliklere sahip karmasik bir yapidir.

Guinumtizde bircok dil varligimmi devam ettirmektedir. Dilleri konusan sayisi
ve dillerin konusuldugu cografyalar farklilik gosterse de ve bazi diller yok olmus
olsa da diinya da hala cok sayida dil konusulmaktadir. iki ve daha fazla dil konusan
bireylere iki dilli veya cok dilli birey denir. Alan yazininda iki dillilik ile ilgili ¢ok
sayida tanim ve aciklama mevcuttur. Aksan’a (2020) gore bireyin yasaminda farkl
neden ve ihtiyaclardan o6ttirti anadillerinin yaninda baska diller 6grenmelerine iki
dillilik denir. Tek dilli veya iki dilli bireyin bir dili 6grenme diizeyi temel dil
becerilerini (dinleme, konusma, okuma ve yazma) basarili bir sekilde edinmesi ile
yakindan ilgilidir. S6z konusu bu temel dil becerilerden biri de yazmadir.

Normal gelisim ¢zellikleri gosteren bir kisinin yazma becerisi edinmesinde
birtakim faktorler s6z konusudur. Yazma siirecinde kullandig1 stratejiler, yazmaya
kars1 gosterdigi kaygi diizeyi, kullandig1 yazma tiirti vb. etkenler kisinin yazma
stirecinde gosterecegi basarida etkili olabilmektedir. Bu etkenlerden biri de kisinin
yazmaya karsi gosterdigi tutumdur. Yazmaya kars: gelistirilen tutumun olumlu veya
olumsuz olmasi, tutumun diizeyi yazma basarisini dogrudan etkilemektedir. Bu
baglamda gerek tek dili gerekse iki dilli bireylerin yazma tutumlarinin incelenmesi
gerekmektedir. “Tutum, belirli bir olguyu sevme ya da sevmeme derecesini Slgen
psikolojik bir egilim; kisilere, nesnelere, olaylara vb. karst benzer davranslar
sergilemeye neden olan inang, duygu ve egilimdir.” (Eagly ve Chaiken, 1993; Onciil,
2000, s. 1082-1083). Tutum; tutulan yol, davrans, tavir demektir (TDK, 2024).

Bu calismayi ilgili alan yazmindaki benzer calismalardan ayiran en onemli
ozelliklerinden biri ana dili Tiirkce olmayan iki dilli ortaokul 6grencilerinin Ttirkge
yazma tutumlarim ve gesitli degiskenlerin bu tutumlara etkisini belirlemesidir.
Turkiye’'de iki dillilik tizerine bir¢ok calisma yapilmasina karsilik alan yazininda iki
dilli ortaokul 6grencilerinin Tiirkce yazma tutumlar: {izerine yapilmis yeterli sayida
bilimsel calisma bulunmamaktadir. Calismanin bu yoniiyle alana katki sunacag:
distiniilmektedir.

Bu baglamda calismanin amacy;, iki dilli 6grencilerin Tiirkce yazma
tutumlarmin cinsiyet, simif diizeyi, baba egitim diizeyi, anne egitim diizeyi, evde
konusulan dil, evde TV izleme siiresi, kitap okuma, giinliik tutma durumu, okunan
kitap turii degiskenleriyle iliskisini tespit etmektir. Bu temel amag¢ baglaminda
arastirmada su problem sorularina cevap aranmuistir.

1. Iki dilli 5grencilerin Tiirkge yazma tutumlar1 hangi diizeydedir?
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2. Cinsiyet, siuf diizeyi, baba egitim diizeyi, anne egitim diizeyi, evde
konusulan dil, evde TV izleme siiresi, kitap okuma, giinliik tutma durumu,
okunan kitap tiirti degiskenlerinin 6grencilerin Tiirkce yazma tutumlarina bir
etkisi var midir?

Yontem

Bu boltimde arastirmanin modeli, calisma grubu, veri toplama araclar: ve veri
analizi tizerinde durulmustur. Bu arastirmada, iki dilli 6grencilerin Tiirkce yazma
tutumlarmin cinsiyet, simif diizeyi, baba egitim diizeyi, anne egitim diizeyi, evde
konusulan dil, evde TV izleme stiresi, kitap okuma, giinliik tutma durumu, okunan
kitap ttirti degiskenleriyle iliskisinin tespit edilmesi amaclandigindan, arastirmada
betimsel yontemlerden iliskisel tarama modeli kullanilmistir. Arastirmanin
katilimcilarini, Van ili merkez ilcelerinde 6grenim goren ve iki dil bilen 207 6grenci
olusturmaktadir. Arastirmanin verileri ytiz yiize egitim ortaminda toplanmustir.
Arastirmanin calisma grubu, seckisiz olmayan ¢rnekleme yontemlerinden uygun
ornekleme metodu kullanilarak olusturulmustur. Verilerin toplanmasinda kullanilan
veri toplama araci ¢alismanin katilimcilarina elden ulastirilmis ve toplanmistir. Bu
calismada iki dilli ogrencilerin Tiirk¢e yazma tutumlarinin bazi degiskenlerle
iliskisini tespit etmek amaglanmistir. Bu amag¢ dogrultusunda Can ve Topcuoglu
Unal (2017) tarafindan gelistirilen “Yazma Tutumu Olgegi” veri toplama araci olarak
kullanilmustir. Olcme araci iki boliimden olusmaktadir. Birinci boliimde kisisel
bilgiler (cinsiyet, siuf diizeyi, baba egitim diizeyi, anne egitim diizeyi, evde
konusulan dil, evde TV izleme stiresi, kitap okuma, giinliik tutma durumu, okunan
kitap tiirdi) yer almaktadir. Tkinci boliimde ise iki dilli 6grencilerin yazma tutumlarin
Olcmeye yonelik maddeler bulunmaktadir. Verilerin analizinde normallik
varsayimlarmi karsiladigl icin parametrik testler kullanilmistir. Bu baglamda iki
grubu olan degiskenler icin t-testi; ikiden fazla grubu olan degiskenler iginse tek
yonlit ANOVA testi ile analizler gergeklestirilmistir. Coklu karsilastirmalar icin Post
Hoc testlerinden Tukey testi kullanilmistir.

Bulgular

Calismada 6grencilerin Yazma Tutum Olgegi'nin toplamindan aldig1 en diisiik
27, en yiiksek ise 115 puandir. Ogrencilerin 6lgekten aldig1 toplam puan ortalamasi
80,19'dur. Degerlendirme kategorisine gore dgrencilerin Tiirkce yazma tutumunun
"yitksek" (3,4) diizeyde oldugu goriilmektedir. ilgi boyutu puanlarina bakildiginda,
ogrencilerin 10 ile 50 arasinda degismekte olup, ortalama puanlar1 34,20'dir.
Degerlendirme kategorisine gore 6grencilerin ilgi boyutunda “ytiksek” (3,4) diizeyde
yazma tutumunun oldugunu gostermektedir. Algi boyutu puanlarina bakildiginda,
ogrencilerin 10 ile 30 arasinda degismekte olup, ortalama puanlar1 21,40'dir.
Degerlendirme kategorisine gore oOgrencilerin algi boyutundan “yiiksek” (3,5)
diizeyde yazma tutumlarimin oldugunu gostermektedir. Katki boyutu puanlarina
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bakildiginda ise 6grencilerin 7 ile 35 arasinda degismekte olup, ortalama 24,58 dir.
Degerlendirme kategorisine gore ogrencilerin katki boyutundan “yiiksek” (3,5)
diizeyde yazma tutumlarmin oldugunu gostermektedir. Bu sonuglardan hareketle iki
dilli 6grencilerin yazma tutumlarinin “yiiksek” dtizeyde oldugu soylenebilir.

Calisma sonucunda iki dilli 6grencilerin yazma tutumlarinin cinsiyet agisindan
farklilastig1 tespit edilmistir (t = 2,567, p<0,05). Bu durumda kadinlarin yazma
tutumlarmin erkeklere gore daha yiiksek oldugu soylenebilir. Arastirmada iki dilli
ogrencilerin yazma tutum olgeginden aldiklar1 puanlarin sif diizeyine gore
farklilasmadig1 bulgulanmustir (F= ,640; p> 0,05). Yazma tutumu 0lceginin ilgi, alg:
ve katki boyutlarinin sonuclarina bakildiginda ise sif diizeyi agisindan anlaml
farkliliklar olmadig1 tespit edilmistir. Iki dilli 6grencilerin yazma tutum o6lceginden
aldiklar1 puanlarin baba ve anne egitim diizeyine gore farklilasmadig: bulunmustur.
Calismada iki dilli 6grencilerin yazma tutum olceginden aldiklar1 puanlarin evde
konusulan dile gore anlaml olarak farklilastig1 saptanmistir (F= 3,151; p<0,05). Iki
dilli 6grencilerin yazma tutum olceginden aldiklar1 puanlarmn yilda okuna kitap
sayisina gore farklilasmadigl sonucuna ulasilmistir (F=,724; p> 0,05). Yazma tutumu
olceginin ilgi, alg1 ve katki boyutlarinin sonuglarina bakildiginda ise yildan okunan
kitap sayisi agisindan anlaml farkliliklar olmadig: tespit edilmistir. Bu sonuglara
gore iki dilli 6grencilerin Tiirkce yazma tutumunda yilda okunan kitap sayisinin
etkili olmadig1 soylenebilir. Arastirmada iki dilli Ogrencilerin yazma tutum
Olceginden aldiklar1 puanlarin okunan kitap tiirtine gore farklilasmadig:
bulunmustur (F= ,306; p> 0,05). Iki dilli ogrencilerin yazma tutum olgeginden
aldiklar1 puanlarin televizyon izleme siirelerine gore farklilasmadig: tespit edilmistir.
(F=1,063; p> 0,05). Calismada iki dilli 6grencilerin yazma tutumlarinin giinliik tutma
acisindan farkhilastigr bulunmustur (t = 2,577; p<0,05). Yazma tutumu 6lgeginin ilgi
ve katki boyutlarinin sonuglarma bakildiginda giinliik tutma agisindan anlaml
farkliliklar oldugu gortilmektedir.

Sonug ve Tartisma

Calismada “Iki dilli 6grencilerin Tiirkge yazma tutumlari hangi diizeydedir?”
sorusuna yamt aranmistir. Calisma sonucunda iki dilli 6grencilerin Turkce yazma
tutumlarinin “yiiksek” diizeyde oldugu bulgulanmustir.

Alan yazininda 6grencilerin yazma tutumlarini inceleyen bilimsel calismalar
mevcuttur. Bu c¢alismalarin bir kismini katilimcilar1 ortaokul ve tniversitede
okumakta olan iki dilli 6grenciler olustururken bir kisminda da katilimcilar: tek dilli
ogrenciler olusturmaktadir. Ornegin; Yesuf ve Anshu (2022) is birlikli yazma
yonteminin 1ngilizceyi yabanci dil olarak 6grenen 6grencilerin yazma becerilerinin
ogrenmeye yonelik tutumlar1 tizerindeki etkisini inceledikleri calismalarinda is
birlikli yazma deneyimi yasayan ¢grencilerin, is birlikli olmayan 6grencilere kiyasla
tutumlarinda “olumlu yonde” degisiklikler yasandigin tespit etmistir. Skar, Graham
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ve Huebner (2023) calismalarinda, 2,124 Norvegli 2. smif 6grencisinin (1,069 kiz; 1,055
erkek) yazmaya yonelik tutumunu incelemistir. Calisma sonunda genel olarak iki
dilli 6grencilerin diger 6grencilere gore daha olumlu bir yazma tutumuna sahip
oldugu bulgulanmistir. Novita ve Erlita (2023) ise calismalarinda 6grencilerin yazma
etkinliklerine yonelik tutumlarim1 analiz etmeyi amaclamislardir. Genel olarak
ogrenci tutumlarinin olumlu oldugunu belirlemislerdir.

“Cinsiyet, sif diizeyi, baba egitim diizeyi, anne egitim diizeyi, evde
konusulan dil, evde TV izleme stiresi, kitap okuma, giinliik tutma durumu, okunan
kitap ttirti degiskenlerinin ogrencilerin Tiirkce yazma tutumlarina bir etkisi var
midir?” seklindeki calisma sorularmna yanit aranmistir. Bagimli degiskenin simuf
diizeyi, baba egitim diizeyi, anne egitim dtizeyi, evde TV izleme siiresi, kitap okuma,
okunan kitap ttiri degiskenleriyle olumlu-olumsuz bir iliskisi olmadig: tespit
edilmistir. Bu sonuglar baglaminda iki dilli ortaokul 6grencilerinde sif dtizeyi, baba
egitim diizeyi, anne egitim diizeyi, evde TV izleme siiresi, kitap okuma, okunan
kitap turti degiskenlerinin, Ogrencilerdeki Tiirkge yazma tutum diizeylerinin
birbirine benzer oldugu ifade edilebilir.

Calismada kadimnlarin ve giinliik tutanlarm yazma tutumlarmin daha ytiksek
diizeyde oldugu, iki dilli 6grencilerin Tiirkge yazma tutumunda evde agirlikli
konusulan dilin etkili oldugu tespit edilmistir. Tiirkben (2021) de calismasinda
cinsiyet degiskenine gore, kizlarin yazma tutum ve yazma motivasyon puanlarmin
erkek ogrencilerden daha yiiksek oldugunu belirlemistir. Guinliik tutma aliskanhig:
olan 6grencilerin ise yazma tutum ve yazma motivasyon puanlarmin daha yiiksek
oldugunu tespit etmistir.



