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Abstract

The article is dedicated to the national educational policies and pri-
orities for intercultural education in Bulgaria regarding the disci-
pline Ethno-psychology, taught at the Faculty of History, Bachelor’s 
Degree specialties: Ethnology, History and Philosophy, and Master’s 
Degree ones: Education in History for the Secondary Education, His-
toric-Ethnic Models of National Security. Principles and approaches 
are identified to encourage socio-cultural competence in teachers 
in the context of higher education in the Bulgarian educational sys-
tem. Paradigms regarding the standard “Civic, health, ecological 
and intercultural education” of the Ministry of Education of Bulgar-
ia (2016), in accordance with the Preschool and School Education 
Act (2016), are clarified. The problems of educational integration of 
minorities in Bulgaria are highlighted. A piloted empirical-theoreti-
cal model from the point of view of ethno-psychology is presented. 
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Etno - Psikoloji Öğretmeninin Kişisel Yansıması (Sosyal - 
Yansımacı Antropolojik Unsurlar)

Öz

Makalede Bulgaristan’da kültürlerarası eğitim için Bulgaristan’da-
ki ulusal eğitim politikaları ve öncelikleri, Etnoloji, Tarih ve Felsefe 
ve Tarih Yüksek Okulu uzmanlık alanlarında Yüksek Lisans eğitimi 
verilen etno-psikoloji, yüksek lisans tezleri yer almaktadır: Orta 
öğretimde Tarih eğitimi, Milli Güvenlik tarihi-etnik modeller. Bul-
gar eğitim sisteminde yükseköğretim bağlamında öğretmenlerin 
sosyo-kültürel yeterliliğini teşvik etmek için ilke ve yaklaşımlar 
belirlenmiştir. Okul Öncesi Eğitim ve Okul Eğitim Kanunu (2016) 
uyarınca Bulgaristan Eğitim Bakanlığının (2016) standart “Toplum-
sal, sağlıklı, ekolojik ve kültürlerarası eğitim” ile ilgili paralellikler 
açıklığa kavuşturulmuştur. Bulgaristan’da azınlığın eğitimle bütün-
leşmesinin sorunları vurgulanmıştır. Etno-psikoloji açısından pilot 
bir ampirik-teorik model sunulmuştur.

Anahtar Kelimeler: Eğitim Teknolojileri Entegrasyonu, Çok 
kültürlü Eğitim, Sosyo-Kültürel Yetkinlik, Standartlar, Stratejiler, 
Okulu Bırakan Öğrenciler, Okulu Erken Yaşta Bırakan Öğrenciler, 
Etnik Topluluklar ve Güçsüz Gruplar.
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Introduction 

Bulgaria is a multiethnic and multicultural society, which situates the 
country in equilateral position regarding the development and dissemi-
nation of ethno-pedagogic and ethno-psychological models of intercultur-
al education within the framework of the European community (Koleva, 
2014, p. 33).  

The reasons for focusing on the university lecturer’s right (and of all other 
stakeholders in the process of education) for basic intercultural level are 
not only of demographic origins. There is a need for refining all measures 
for development of the educational subject, namely: ethnic, socio-cultural, 
ecologic, age-related, legal and language-related, etc.  

Bulgarian educational system offers reliable pedagogic technologies for 
student’s development in multi-cultural and multi-ethnic environment. 
They correspond to the European educational requirements of countries 
with established traditions in the field, as well as to the EC strategy for 
Lifelong Learning, the National Strategy for Lifelong Learning (2016 – 
2020), the National Strategy for Social Inclusion of Ethnic Communities 
and Groups at Risk (2012 – 2010) of the National Council for Collabo-
ration on Ethnic and Integration Issues(NCCEII)regarding policies and 
practices for teaching socio-cultural diversity, the National Strategy of the 
Ministry of Education for educational integration of children and students 
of ethnic minorities (2016), in addition to other compulsory and advisory 
documents. 

The Role of Higher Education Is 

•	 To upgrade knowledge, skills and relations regarding professional 
and personal competencies of the student of ethnology and teacher of civ-
ic education, and of the subjects of the historic and philosophic cycles in 
the case of the school education system (Koleva, 2014, p. 8); 

•	 to ensure the required workforce qualification for the national (and 
global) economy by producing competitive professionals, including edu-
cators; 

•	 to support the process of lifelong qualification of the workforce on 
the market;
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•	 to support the development of science and to integrate scientific 
achievements in the educational and research process, as a result of in-
creased coefficients of the professional fields for the specialties with high 
quality indicators, as well as additional funding of priority fields and pro-
tected specialties – increased quality of education through regulation of 
the specialties (Koleva ve Simov, 2016, p. 8).  All specialties under code 
“Pedagogy of education in (history, philosophy)”– i.e. all specialties giving 
pedagogic qualification - are prioritized, as well as the specialty ethnology 
with teaching qualification. 1,2,3,4)

•	 The system for ensuring quality of education and of the academic 
staff includes:

•	 internal systems of evaluation; 

•	 researching students’ feedback at least once per academic year; 

•	 institutional and program accreditation of the higher educational in-
stitution and of the specialty, which is performed by the National Evalua-
tion and Accreditation Agency (NEAA), Council of Ministers;

•	 National Qualification Framework (NQF), passed with Decree of the 
Council of Ministers 96/2.02.2012. 

•	 Passing the National Qualification Framework is step 4 of its en-
forcement. The following are undergoing or under development: 

•	 step 5 – nationwide consultations; 

•	 step 6 – legislation change; 

•	 step 7 – distribution of the responsibilities among the educational 
institutions, quality monitoring agencies, etc.; 

•	 step 8 – updating the educational programs to correspond to the Na-
tional Qualification Framework; 

•	 step 9 – including the qualifications in the National Qualification 
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Framework

•	 step 10 – self-certification of the National Qualification Framework 
towards compatibility with the European Qualification Framework, ac-
cording to the requirements of the European Higher Education. 

The external pedagogic conditions require also restructuring the curric-
ula: integrating of fundamental (core), special, generic and specialized 
scientific disciplines in the following ratio depending on the educational 
degree:  

50/30/20 – for Bachelor’s Degree,

20/30/50 – for Master’s Degree, 

10/20/70 – for Doctoral Degree.

Higher education curriculum must also correspond to the key competenc-
es demanded by the workforce market, through increasing the research 
towards integral and global studies.   

It is also imperative to establish relations with the economy and workforce 
market (career orientation during the study, opportunities for profession-
al experience in order toachieve self-guided specialization, accumulating 
entrepreneurship experience in the field of ethno-cultural diversity in 
real life professional environment).  

The fact that there is a high rate of youth unemployment, at the same time 
the employers have difficulties finding adequately qualified employees, 
shows the discrepancy between the training received in the universities 
and the requirements of the workforce market. 

Key Goals and Priorities of the Bulgarian Higher Education for the Pe-
riod 2016 – 2020

Increasing the number of the 30–34-year-old Bulgarian citizens with 
completed higher educations, who have acquired knowledge, skills and 
competencies complying with the requirements of the global workforce 
market.
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1.	 Increasing the higher education efficiency through:

•	 High quality academic and practical vocational training of students 
prior to their introduction to the workforce market (adequacy and qual-
ity of the programmes, of the teaching methodology based on the reflex-
ive approach, of the internships, with regards to the requirements of the 
global workforce market and in support of the development of the nation-
al economy);

•	 Developing of a system of bonding the state funding of a higher ed-
ucational institution to the results of the educational process (the higher 
educational “product”); focus on the process of teaching in the context of 
subject-subject approach; use of interactive technologies by the teacher 
as forms of pedagogical interaction; applying didactic methods encourag-
ing student’s reflexive thinking, as well as triggering all aspects of reflec-
tion: communicative, cooperative, intellectual and personal; 

•	 Development of the lifelong learning system; 

2.	 Improving the relations within the system higher education – science 
– business at national and global levels (including active development of 
science in the universities, doctoral and postdoctoral programmers with 
practical/applied orientation).   

3.	 Providing the educational resources and equipment needed, includ-
ing by effective spending the funding under Council of Ministers Decrees 
№ 162 and № 328. The changes of Decree № 162 / 2001 concern also the 
professional field in higher educational field “Sociology, anthropology and 
cultural studies”, where the coefficient of the state subsidy per student 
changes from 1.6 to 1.85.  

4.	 Solving minority educational problems can be initiated by both mi-
norities and majorities. The approaches differ depending on the views re-
garding social aspects, human rights, multi-culturalism, interculturalism, 
and nationality. 

“The social approach” views the minority groups, and the Roma popula-
tion in particular, as marginalized social groups. From this point of view, 
education is a pre-condition for the success at the workforce market 
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(Koleva, 2007, p. 98).  

When the problem is approached from the human rights point of view, the 
focus is on equality and equal chances. According to this interpretation, 
the crucial reason for the failure of education among the minority sub-
jects is discrimination. 

“The intercultural approach” views the problem as a result of inter-eth-
nic relations and focuses on its cultural and socio-psychological aspects. 
Applying a strategy for social inclusion of ethnic communities and groups 
at risk (NCCEII, 2012–2020) is regulated by the application and develop-
ment of pedagogical methodologies, which follow the reflexive approach 
as psychological one (Koleva, 2008, p. 8). One of the national plan mea-
sures under this approach is: “Improving the quality of education through 
qualification of the pedagogical specialists/educators for interaction in 
multi-cultural educational environment and intercultural competence.” 
Under this measure, the Department of Ethnology realized a scientific ed-
ucational project under Action: “Providing conditions for qualification de-
velopment of kindergarten teachers and pedagogical specialists: Teacher 
training for the formation of knowledge, skills and competencies for work-
ing in intercultural environment” - project BG051PO001-3.1.03-0001 
“Pedagogical specialists qualification”, Operational Program Human Re-
sources Development (2012 - 2014).

The strategic goal of this action is to develop teachers’ personal and pro-
fessional competences for applying methodologies for working in inter-
cultural educational environment in accordance with the project for in-
tercultural education standard, as well as towards overcoming existing 
ethnic stereotypes and prejudices (Koleva ve Andreeva, 2015, p. 5).   

Proficiency in methodology on: 

Operative Goals of the Project

1.	 Recognition and application of interactive technologies of classroom 
and out-of-class forms of pedagogical interaction in the context of small 
local and protected schools.

2.	 Recognition and application of interactive technologies and forms of 
pedagogical interaction with parents in the context of multi-ethnic envi-
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ronment. 

3.	 Familiarization with compulsory and strategic documents on so-
cio-cultural diversity, intercultural education and educational integration 
of minorities. 

4.	 Recognition and application of a project of a state educational stan-
dard on civic, health, ecological and intercultural education, with focus on 
intercultural education.    

Training Range 

The total number of trainees – 4500 teachers from small local and pro-
tected schools, as well as the other schools throughout the country, who 
teach, educate and socialize the following groups of students: members 
of ethnic communities, ethnic groups, migrants’ children, refugees’ chil-
dren, emigrants’ children. A team of three teachers or other pedagogical 
specialists from each small local and protected school was trained, and 
one pedagogical specialist was trained from the other schools, who are to 
multiply the training after the initial one (Koleva, Zarev 2015, p.4).

The training was directed to all schools, taking under consideration the 
specific markers of the region and the town/village, as well as the local 
teachers and educators in 28 provinces of Bulgaria3 (Koleva, 2015, p. 7).
3  Providing conditions for qualification development of kindergarten teachers and peda-
gogical specialists: Teacher training for the formation of knowledge, skills and competen-
cies for working in intercultural environment” under project BG051PO001-3.1.03-0001 
“Pedagogical specialists’ qualification”, Operational Programme Human Resources Devel-
opment –Department of Ethnology lecturers’ statement: Assoc. Prof. VeselinTepavicharov, 
Dr. Habil. – President of the consortium of 6 universities and 43 NGOs; Prof. Irina Koleva, 
PhD – training manager; Assoc. Prof. Dzheni Madzharov, PhD – teacher trainer and author 
of training materials; Assoc. Prof. Tanya Boneva, PhD – author of a textbook; Chef Assist. 
Prof. Violeta Kotseva  - teacher trainer, author of textbooks and distance learning consul-
tant; PhD Candidate Georgy Bogdanov – expert on coordination the NGO sector. 

In the further process of dissemination of the project actions, the following PhD candi-
dates of the Department participated: Aneliya Andreeva, Petar Zarev and Tzvetelin Simov.

The project was realized with the management and according to the original idea of the 
National Institute for Training Headmasters, Ministry of Education and Sciences, . Direc-
tor: Aneliya Andreeva, and coordinator of the qualification forms - PetarZarev.
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The actions were managed by a team from the Faculty of History, Sofia 
University, led by the Department of Ethnology. The actions included de-
velopment and piloting of: curriculum and a syllabus, which is an insepa-
rable part of the curriculum.  The syllabus includes modules on socio-cul-
tural competence of the teacher and the student, as well as interactive 
methods for encouraging personal and professional competences to be 
developed by the teacher as a result of the training. Formally, the sylla-
bus is presented by: annotation, prerequisites, trainee’s competences, 
training equipment, topics covered in the module, bibliography, electron-
ic resources and didactic materials and tools.  In terms of contents, the 
following were developed and piloted: methodology for realization of the 
syllabus, methods for conducting the teacher training according to the re-
spective school profiles, didactic materials and tools.  

The qualification process is based on an educational packet: curriculum, 
schedule, trainer’s manual, teacher’s manual, and additional notebooks. 
The main parameters of the teacher training curriculum and the sylla-
bus are: presented through a concept of methodology concept, priorities, 
methods of teacher training, methodology of teaching students, didactic 
materials, feedback on the training, functions of the didactic materials: di-
agnostic parameters of the teaching contents, level of proficiency of each 
trainee.

Length of the training – up to 32 hours face-to-face and 32 hours distance 
consultancy of each trainee on preparing a practice-oriented product. The 
consultancy was delivered via a distance learning platform of the partner: 
(http://sido.niod.bg)

Topics for face-to-face training: 

•	 Socio-cultural teacher competence;

•	 Ethno-pedagogical models of education in multi-cultural environ-
ment; 

•	 Ethno-psychological models of education in intercultural environ-
ment; 

•	 Pedagogical and specific didactic methodology (with focus on bilin-
gual) forms of interaction with the student in intercultural environment;  

http://sido.niod.bg
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•	 Ethno-pedagogical models of the interaction “family-educational in-
stitution”.

The training was completed by each trainee presenting a practice-orient-
ed design with focus on interactivity; certification – receiving a certificate 
of attendance in the cycle of face-to-face training and assessment on the 
solution of the interactive practical task to apply the training to the partic-
ular teaching context, e.g. characteristic for the teacher’s class and school. 

The monitoring and evaluation of the training results consisted of: forma-
tive monitoring and assessment of the face-to-face training, and distance 
learning monitoring and assessment, diagnostic tools. 

The result covers: changed teacher attitude towards working in intercul-
tural environment, changed parent disposition through multiplication of 
the training by the teachers – multipliers (training other teachers) of edu-
cational integration, implementation of pedagogical and specific didactic 
methodology for education in multi-ethnic environment, improved final 
results of the students in cultural educational fields and their realistic 
self-evaluation during the process of education, decreased number of stu-
dents dropping out of the educational system, successful re-integration 
of dropped-out students, and enhanced professional qualification of the 
teachers (Koleva, 2016, p. 9).

“The national approach” treats the minority groups as political subjects 
and focusses on their degree of autonomy in the educational system rath-
er than the specific educational contents. 

At personal level, the role of higher education is to provide conditions for 
acquiring knowledge, skills and competences, which to enable the stu-
dents to:

•	 continue their education throughout their life; 

•	 be competitive among their peers from other countries;

•	 succeeded at the workforce market;  

•	 be active citizens of the global world. 
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•	 At national level, it leads to: 

•	 low compatibility of the economy and workforce productivity; 

•	 vulnerability in case of financial and economic crisis – growth of the 
group at risk of poverty and exclusion; 

•	 substantial load on the system of social support. 

Discussion

The issue about human resources in the educational system usually con-
cerns the issue of quality. Teachers play crucial role not only in ensuring 
the quality of the educational process, but also in student lifelong learn-
ing. 

The national educational priorities have to comply with the Preschool and 
School Education Act (2016) and the Higher Education Act. The intersec-
tion is the introduction of the subject “Civic Education” in the system of 
secondary education. It is imperative courses on inclusive education to be 
introduced in higher education system. Department of Ethnology, Faculty 
of History, Sofia University “St. Kliment Ohridski” is the only academic de-
partment which has introduced such lectures.  

The National Council for Collaboration on Ethnicity and Integration with 
the Council of Ministers developed a National Strategy for Integration of 
Ethnic Communities and Groups at Risk, focused on the Roma, in 2011 / 
2012 (for the period 2012 - 2020).  This Strategy is a political framework 
document, stating the guidelines for realization of the policy for social 
inclusion ofRoma and other ethnic communities and groups, who live in 
similar conditions in Bulgarian society, aswell as for coordinating the ac-
tions of the government institutions, regional and local authorities and 
civil organizations for its realization. A national action plan with priority 
field Education was developed accordingly. The Strategy complies with 
the principles of the EU political framework on human rights protection, 
for following the principle of quarantee of equal opportunities for all cit-
izens and prevention of discrimination based on differences, including 
ethnic origin –Racial Equality Directive 2000 / 43 / EC of 29 June 2000 
implementing the principle of equal treatment between persons irrespec-
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tive of racial or ethnic origin; Council Directive 2000/78/EC of 27 Novem-
ber 2000 establishing a general framework for equal treatment in em-
ployment and occupation, etc.

It is based on the following concepts regarding social inclusion: 

•	 Joint activity on both minority and majority side towards overcoming 
the dominating model of general ethic individual; 

•	 Ensuring the right of non-discrimination for each individual; 

•	 Overcoming the ethnic stereotypes and prejudices through positive 
representation of the minority groups towards sustainable change in in-
ter-group relations and in current attitudes and values;

•	 Overcoming ethnic-based inequality for individual opportunities for 
education, work, residence, living conditions, health, participation in civic 
structures and political life.

Teachers in the field of ethno-psychology must: 

•	 Know about the political and legal context of the socio-cultural diver-
sity;

•	 Possess the ability to reflect on the different dimensions of diversity 
with respect to the external and internal educational environment; 

•	 Know about and apply ethno-pedagogical (general didactic, specific 
didactic and educational, as well socializing if applicable) methodology of 
education in multi-cultural and multi-ethnic environment; 

•	 Know about and apply didactic metric procedures for socio-cultural 
diversity;

•	 Encourage student development of multi-cultural reflection at in-
tercultural, communicative, cooperative and personal level (Koleva, 
Makariev 2014, p. 15).

•	 The philosophy of a concept for Bulgarian higher education develop-
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ment is determined by:

•	 Student development regarding their individual status and specific 
educational needs; 

•	 The pedagogic approach, which determines the choice of predomi-
nant and additional forms and methods of educational interaction within 
an educational institution, faculty, department; 

•	 The pedagogic approach, which determines the choice and structur-
ing of the didactic metric contents of the subjects with value-oriented ed-
ucational paradigm; 

•	 The psychological approach which determines the development/de-
sign and application of specific pedagogical methodology in the scientific 
field taught.

The implementation of reflective and ethno-cultural value-oriented ap-
proaches is determined by our understanding about social inclusion in 
students – ethnologists Koleva, 2014, p. 7).

Conclusion

Lifelong learning integrates all activities (formal and informal) which de-
velop the individual personality in order to simulate their knowledge and 
competences. The macro-environment of the student development has 
significantly changed in the case of market economy. This enforces each 
specialty (faculty – department) to strive to establish a unique vision, own 
peculiar system of education and zeal for implementing cutting-edge psy-
chological approaches.  

The post-modern concepts of education focus on encouraging intercultur-
al reflection in the European education sphere. 

The criteria for national educational identity follow the European indica-
tors of socio-cultural diversity. The following indicators are fundamental: 

•	 Public access – as an open system for all educational subjects and 
social groups, which are bearers of national and European traditions in 
education; 
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•	 Continuity –as a synthesis of the positive national experience of our 
historic past and present in the educational field, at the same time utiliz-
ing the perspective of European integration and mutual exchange of inno-
vative pedagogical methodologies; 

•	 Intercultural reflection – as a process of acquiring awareness, 
self-evaluation and self-regulation by the student, taking into consider-
ation the markers of linguistic, demographic, geographic, ethnic, ecologic 
and other types of diversity. 
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Özet

Makalede Bulgaristan’ın çok etnikli ve çok kültürlü bir toplumdan oluştu-
ğu vurgulanmış, bu bağlamda ülkedeki eğitimin içeriğinin etnik, sosyokül-
türel, yaşa ve dile göre geliştirilmesinin bir ihtiyaç olduğu belirtilmiştir. 
Bulgaristan’ın da eğitim sisteminde, bu çok kültürlü ve çok etnikli çevre 
içerisinde öğrenci gelişimi için yeterli pedagojik teknolojileri sağladığın-
dan ve öğretmen yeterliğini geliştirdiğinden bahsedilmiştir. 

Bu makalede genç nüfusta işsizlik oranının yüksek olduğu, bunun yanı 
sıra işverenlerin eşit niteliklere sahip işçiler bulmakta zorlandıkları ve 
bu durumun işgücü piyasasının ihtiyaçları ile üniversitede verilen eğitim 
arasında bir tutarsızlık olduğunu gösterdiği belirtilmiştir. Bu açıdan yük-
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seköğretimde verilen eğitim ile ekonomi ve işgücü piyasası arasında bir 
uyum inşa etmenin gerekliliği üzerinde durulmuştur. 

Kültürler arası yaklaşımın, bu gibi problemleri etnik gruplar arası iliş-
kilerin sonucu olarak değerlendirdiği ve bu meselede kültürel ve sos-
yo-psikolojik yönlere odaklandığı söylenmiştir. Risk altındaki gruplar ve 
etnik toplulukların sosyal yaşama dahil olmalarını sağlamanın psikolojik 
yöntemler ve yansıtıcı teknikler gibi gelişmiş pedagojik metotların uy-
gulanması ile mümkün olacağı belirtilmiştir. Bunun için Bulgaristan›ın 
çok etnikli yapısı göz önünde bulundurulduğunda bu çok kültürlü çevre 
ile etkileşimi sağlamak için pedagoji uzmanları ile eğitimin niteliğinin 
geliştirilmesi gerektiği vurgulanmıştır. Ayrıca toplumdaki büyüklü küçük-
lü tüm grupların eşit şartlara ve fırsatlara sahip olmasının insan hakları 
açısından da çok önemli olduğu belirtilmiş ve eğitimde yaşanan başarısız-
lığın ana sebebinin insanlar arasında yapılan ayrımcılık olduğunun üze-
rinde durulmuştur.

Makalede öğretmenlerin eğitim sürecinin niteliğini belirlemede ve öğren-
cinin yaşam boyu öğrenmesini sağlamada hayati rol oynadığından da bah-
sedilmiştir. Bulgaristan’ın da hem müfredatın çok kültürlü çevre ile etkile-
şim ve uyumunu hem de her etnik gruptan bireyin iyi bir eğitim almasını 
sağlamak için öğretmen yeterliğini geliştirecek stratejiler geliştirdiği ve 
bu stratejilerin dayanakları, uygulamaları detaylıca anlatılmıştır.

Bu stratejilerin ana amacının kültürlerarası eğitim standardı projesi uya-
rınca ve etnik basmakalıplar ve önyargıların üstesinden gelmek yönünde 
öğretmenlerin çok kültürlü bir eğitim çevresinde çalışırken doğru metot-
ları uygulayabilmekteki kişisel ve mesleki yeterliklerini geliştirmek oldu-
ğu belirtilmiştir. 

Böylelikle kişisel bazda öğrencilerin yaşamları boyunca eğitimlerine 
devam etmelerinin, diğer ülkelerdeki akranları arasında rekabet edebil-
melerinin, işgücü piyasasında başarılı olmalarının, küresel dünyanın ak-
tif yurttaşları olmalarının, ulusal bazda ise ekonomi ve işgücü üretkenli-
ğindeki düşük bağdaşma, mali ve ekonomik kriz durumunda kırılganlık, 
yoksulluk ve dışlanma riski altındaki grupların gelişimi ve sosyal destek 
sistemi üzerindeki önemli yük ile ilgili meselelerdeki sorunların aşımının 
hedeflendiği vurgulanmıştır.
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