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ABSTRACT

Teaching Turkish as a foreign language has been a field carried on with different aims and methods from the
periods that can be traced through written sources to the present day. Today, these teaching activities are
conducted through Turkish teaching centers within universities, Yunus Emre Enstitisu, Turkiye Maarif Vakfi, Milli
Egitim Bakanligi, as well as various public and private institutions; these institutions also develop instructional
materials. Coursebooks, which are among the fundamental materials in language teaching, are one of the most
important resources after the teacher in terms of guiding students’ learning processes. However, the majority of
the existing coursebooks are based on teaching Turkish as a foreign language to adults, and studies aimed at
children are seen to be limited. Yet, in today’s world where multilingual and multicultural societies are becoming
widespread, learning a second language at an early age has become an important necessity for children. Since
children’s cognitive and developmental characteristics differ from those of adults, language teaching materials
designed for this group also need to be structured differently from those for adults. In this study, the Maarif Tirkge
ilkokul Kitap Setleri: Okuma Yazma Ogreniyorum (coursebook and teacher's guidebook) published by Tiirkiye
Maarif Vakfi in 2023, as well as the coursebooks, workbooks, and teacher’s guidebooks covering the A1.1, A1.2,
A1.3,and A1.4 levels, were examined in terms of supplementary materials, format, content, and assessment and
evaluation diversity. The research was conducted using the document analysis method within the scope of the
basic qualitative research design; the data obtained were analyzed through descriptive analysis. The results
revealed that the book sets are rich in terms of supplementary material diversity, present integrity and balance in
general design and aesthetic elements but remain at a low level in some levels in terms of weight and size, that
the Maarif Vakfi Teaching Turkish as a Foreign Language Program is effective in organizing the instructional
process, that they ensure the learner’s active participation in the process through a game- and drama-based
approach, that they are enriched with local and universal cultural elements, that they focus on process-based and
alternative assessment and evaluation techniques, and that as the level increases, the diversity of assessment
and evaluation techniques also increases.
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Introduction

Foreign language or second language learning is a multidimensional process shaped by an
individual's age, environment, and needs. The general consensus is that initiating this process
in childhood leads to more permanent and effective outcomes. Nevertheless, a large proportion
of the studies in the literature focus on adult language learning. However, language teaching for
children requires special attention in terms of both methodology and materials. This need is

T This study is the expanded version of the paper entitled “Tiirkgenin Yabanci Dil Olarak Gocuklara Ogretimi: Maarif Tiirkge Ornegi”
presented at the 15. Uluslararasi Diinya Dili Ttrkge Sempozyumu “ (15th International Symposium on Turkish as the Language of
the World) held between 19-21 October 2023.
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becoming increasingly important, particularly in the contexts of migration, multicultural living,
and global communication.

At this point, coursebooks used in foreign language teaching are not merely tools that transmit
knowledge but also guides that direct the instructional process. Omeroglu (2020) states that
coursebooks are fundamental materials for achieving of educational objectives. Especially in
books prepared for children, elements such as visual density, gamified activities, storytelling,
songs, and rhymes are expected to be included in a systematic manner.

Cameron (2001) emphasizes that children who learn a foreign language at an early age learn
more effectively through concrete, contextualized, and sensory materials rather than abstract
concepts; therefore, children’s books should be structured as story-based, supported by visuals,
and encourage active student participation.

On the other hand, Celik and Kodan (2020), in their study conducted with teachers who teach
Turkish to students whose native language is not Turkish, found that coursebooks are not
always sufficient in terms of classroom practices and that teachers often have to restructure
the books in line with their own experiences. This finding highlights the gap between field
practices and content design in the material development process. Nordlund (2016) conducted
a comparative analysis of two English coursebooks used in Sweden and revealed that the book
incorporating a child-centered approach was more effective. Similarly, Pérez and Garcia (2023)
demonstrate that coursebook texts contribute not only linguistically but also in terms of cultural
awareness, reading strategies, and emotional development.

In this context, it becomes evident that coursebooks designed for children should be structured
as holistic entities that include not only grammatical content but also pedagogical, visual,
cultural, and functional dimensions.

Teaching Turkish as a foreign language to children: A historical perspective

Teaching Turkish as a foreign language to children has been an activity carried out in different
geographies and for various purposes throughout the historical process. In this context, it is
observed that the first systematic initiatives began in the 17th century with language schools
established by Western states for children in order to train their own interpreters (Timur Agildere,
2010).

The intensification of the Ottoman State’s political, cultural, and economic relations with the
West made inter-state translation activities necessary. In this context, in 1551, the Republic of
Venice established the first “Dil Oglanlar” school within its embassy in Istanbul in order for
individuals from its own subjects to learn Eastern languages and Turkish and to carry out
translation activities. This was followed respectively by France in 1669, Austria in 1754, Poland
in 1766, and England in 1814. In these schools, students around the age of eight received
education from Turkish-Muslim instructors, and memorization and grammar-translation
methods were used in instruction (Timur Agildere, 2010).

Although the books taught in these schools are not known precisely, a note written by a student
on the work entitled Livre de Phrases Turques et Frangoises (Book of Turkish and French
Sentences) indicates that this book was used in the Dil Oglanlari school. In these schools, not
only the training of interpreters but also an interest in the Turkish language and culture was
involved. Translation studies conducted in the fields of history, mysticism, and grammar also
support this situation (Timur Agildere, 2010).

Another institution in which Turkish was taught to children as a second language is the Enderun
Schools. In these schools, which were established with the aim of training qualified individuals
for palace service, recruitment children (between the ages of 8 and 20) were provided with
advanced education in fields such as Arabic, Persian, Turkish, literature, mathematics, history,
and Islamic sciences. In these schools, the teaching of Turkish was compulsory for the
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recruitment. In fact, the condition of not knowing Turkish was sought in the selection of
recruitment (Akyuz, 1999; Akkutay, 1984). All courses were taught in Turkish. Those who studied
at this school were required to have a good command of Turkish. For this reason, the hours
allocated to Turkish courses were increased, and students were given instruction in various
types of Turkish writing and calligraphy (Kémr, 2010; Akkutay, 1984). As can be seen, although
the primary purpose of the establishment was not to teach Turkish, it is clear that Turkish was
taught to foreign children in Enderun Schools. It is not certain which materials and books served
as sources for instruction in these schools. Some verse dictionaries and commentaries used
during this period also indirectly functioned as coursebooks and facilitated memorization-based
learning. Oz (1996) states that verse dictionaries, in addition to teaching vocabulary, present
cultural knowledge and combine language teaching with poetic aesthetics.

When the teaching of Turkish to children as a foreign language is examined from a program-
based perspective, although it is difficult to specify a clear starting date, the first comprehensive
study can be considered to be the draft program dated 1969. The draft program in question was
prepared for the children of Turkish worker families who migrated to various European
countries, primarily Germany. Sen (2016) states that the main aim of this program was both to
develop children’s Turkish language skills and to preserve their cultural ties. Over the course of
history, this approach has evolved and has transformed into the Turkish Language and Turkish
Culture Program today. Milli Egitim Bakanligi also provides digital and printed material support
in line with this program. A similar institutional approach continues to exist in projects such as
PIKTES, which is implemented for Syrian children under temporary protection in Turkiye.

With the establishment of Turkiye Maarif Vakfi in 2016, the teaching of Turkish abroad was re-
institutionalized. Along with Maarif schools, the teaching of Turkish as a foreign language to
children also continues in the TOMER and DILMER centers of some private universities and state
universities. In this process, the quality of the materials teachers use has become as important
as the curricula. When evaluated through current literature and practical examples, the “Maarif
Turkge Kitap Setleri” developed by Turkiye Maarif Vakfi offer a comprehensive and holistic
material solution for children and young learners in the teaching of Turkish as a foreign
language. The book set has a structure that addresses the four basic language skills (reading,
listening, speaking, writing) together with grammar. The materials are supported by skill-, game-
and drama-based activities and enriched with cultural content (TUrkiye Maarif Vakfi, 2023a).

It has been observed that studies in the literature examining the materials developed by Maarif
Vakfl are limited. However, the aforementioned studies do not cover the instructional set and
language level addressed in this study; rather, they focus on comparing the grammar content of
the materials with the curriculum (Erdil & Acik, 2021), examining them in terms of cultural
elements (Ercan Guven & Cimen, 2024), evaluating them with regard to elements of intangible
cultural heritage (Kaplan & Bilgin, 2024), and examining them in terms of values education
(Karatas, 2024). No study has been found that holistically addresses the material
characteristics, assessment and evaluation approach, and formal design of the Maarif Turkge
Ilkokul Kitap Setleri developed by Turkiye Maarif Vakfi. This situation increases the significance
of the study.

Purpose of the study

The purpose of this study is to examine the Maarif Tirkge ilkokul Kitap Setleri: Okuma Yazma
Ogreniyorum (coursebook and teacher’s guidebook) published by Tiirkiye Maarif Vakfi in 2023,
as well as the coursebooks, workbooks, and teacher’'s guidebooks covering the A1.1,A1.2, A1.3,
and A1.4 levels, in terms of format, content, supplementary materials, and assessment and
evaluation diversity. In line with this purpose, the study sought answers to the following
questions:

1. What kind of profile do the Maarif Tirkce ilkokul Book Sets present in terms of
supplementary materials?
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2. What kind of profile do the Maarif Turkge ilkokul Book Sets present in terms of formal
characteristics?

3. What kind of profile do the Maarif Turkge ilkokul Book Sets present in terms of content
characteristics?

4. What kind of profile do the Maarif Tiirkge ilkokul Book Sets present in terms of
assessment and evaluation diversity?

Method

Research design

This study, which aims to evaluate the Maarif Tirkge ilkokul Kitap Setleri in terms of format,
content, supplementary materials, and assessment and evaluation tools, was conducted within
the framework of the basic qualitative research design. In the basic qualitative design, data are
obtained through interviews, observations, or document analysis. The documents selected as
data sources in the research are dependent on the theoretical framework of the study. The aim
is to understand the phenomenon that is taken as the focus (Merriam, 2023, p. 23). Since the
focus of this study is instructional materials and the examination is therefore limited to a single
source, it was deemed appropriate to conduct the study using the basic qualitative research
design. The data collection technique of the research is document analysis. The document
analysis technique is the analysis of materials that contain information related to the subject of
the research (Cansiz Aktas, 2023). It involves the process of examining and analyzing written,
visual, digital, and/or physical materials related to the study over a broad period of time
(Merriam, 2023; Cansiz Aktas, 2023). In this research, in accordance with the stages of
document analysis, the documents (Maarif Turkge ilkokul Kitap Setleri; Okuma Yazma
Ogreniyorum, A.1.1, A.1.2, A.1.3, and A.1.4 coursebooks, workbooks, and teacher’s guidebooks)
were first accessed physically, the originality of the documents was checked, the method of
examination was determined, and finally, data analysis was conducted.

Data collection instruments

The data collection instruments of this study consist of the Maarif Turkge Ilkokul Kitap Setleri:
Okuma Yazma Ogreniyorum (coursebook and teacher’s guidebook) printed by Maarif Vakfi in
2023, as well as the coursebooks, workbooks, and teacher's guidebooks covering the A1.1, A1.2,
A1.3,and A1.4 levels.

Evaluation inventories

In this study, the checklists and the rating scale (rubric) presented by Omeroglu (2020) as
examples for the evaluation of coursebooks for teaching Turkish to foreigners were used as
evaluation inventories.

Checklist on supplementary materials

The first checklist is related to the supplementary materials provided by the book and includes
the presence/absence of the workbook, teacher's guidebook, recordings prepared for listening—
viewing activities, and additional materials. The highest score that can be obtained from the
checklist, which can be scored as 1/0, is 5.

Checklist on assessment and evaluation diversity

The second checklist was designed to reveal the diversity of assessment and evaluation in the
books. The checklist was prepared to determine the presence/absence of question types such
as multiple-choice, open-ended, self-assessment, matching, ordering, sentence completion, etc.
The checklist consists of 12 items and is marked as present/absent.

Rating scale (Rubric)
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The Rating Scale (Rubric) used in the evaluation of the books consists of 14 items related to
page layout, color selection, font type, harmony of visual elements with the content, printing,
binding, paper quality, size, weight, cover cardboard, paper texture, and printing technique. It is
a rubric that enables the evaluation of the external structural features of the books through a
three-point rating (1: poor, 2: moderate, 3: very good).

All these instruments were brought together and ordered to create an evaluation set for the
books. This set was converted into a digital, scorable format and sent to three field experts for
scoring. The evaluation inventories were reconsidered by field experts for each of the books at
the A1.2,A1.3,and A1.4 levels (coursebook/workbook and teacher’s guidebook), with the books
at the Okuma Yazma Ogreniyorum and A1.1 levels evaluated together.

Data analysis

In the data analysis stage, various reliability analyses were first employed in order to reveal inter-
rater agreement and to demonstrate the analyzability of the data. The statistical analysis of the
data was conducted using version 2.3 of the Jamovi statistical package program; descriptive
statistics and related analyses were calculated through this software. For categorical
agreement among raters, Light's Kappa coefficient was calculated; for consensus in ordinal
data, Kendall's Coefficient of Concordance (W) was calculated; and Krippendorff's Alpha was
calculated because it can tolerate missing data and different scale types. Simple percentage
agreements among raters were also reported, and rater reliability was confirmed through the
results obtained from different types of analyses. Descriptive statistics were used to reveal the
characteristics of the book sets and to compare their differences. Within this scope, cross-
tabulations were created, and frequency and percentage distributions across items were
presented.

While the supplementary materials, assessment and evaluation diversity, and external structural
features of the book set were evaluated through this approach, the content characteristics were
evaluated using direct quotations from the books in terms of the pedagogical features of the
books, the structure of the activities, cultural interaction, and the Maarif Vakfi Teaching Turkish
as a Foreign Language Program.

Validity and reliability

In order to determine inter-rater agreement regarding the scores assigned to the inventories
used in the evaluation of the book sets, Light's Kappa coefficient, Krippendorff's Alpha
coefficient, Kendall's Coefficient of Concordance (W), and simple percentage agreement were
calculated. When the Checklist on Supplementary Materials scores were examined, it was
observed that each book received the full score and that there was 100% agreement among the
raters. The inter-rater reliability results of the Rating Scale (Rubric) and the Checklist on
Assessment and Evaluation Diversity, in which variation among raters was observed, are
presented below:

Table1 Inter-rater reliability analyses for the rating scale

Analysis Method Coefficient Value Test Statistic p
Light's Kappa 671 4.01(2) <.001
Kendall's W 810 134.00 (x2) <.001
Krippendorff's Alpha 667 - -
Simple Percentage Agreement 750 %

Three raters for each book independently evaluated the Rating Scale (Rubric). To test the inter-
rater reliability of the rubric, the evaluation of the 14 (n = 14) items included in the rubric by three
different raters was subjected to analysis. As shown in Table 1, there is a statistically
significant/good level of agreement among raters in evaluating the formal (external structural)
features of the books. When the results of the applied formulas are examined, Light's Kappa
coefficient was found to be .67 (z = 4.01, p <.001). Kendall's W coefficient was determined as
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81 (x? = 134, p < .001), and Krippendorff's Alpha coefficient was identified as .67, while the
average simple percentage agreement among raters on an item basis was calculated as 75.0%.
In analyses of formal features, it was determined that the agreement among raters (Light's
Kappa = .67) was at a good/substantial level. In contrast, the agreement among raters’ overall
evaluations and ranking tendencies (Kendall's W = .81) was intense/high (p < .001). This
indicates that the raters were at a high level of agreement in evaluating the formal features of
the book sets.

Table 2 Reliability analyses for the checklist on assessment and evaluation diversity

Analysis Method Value Statistic / Degrees of Freedom p
Light's Kappa 916 z=2.3 .022
Krippendorff's Alpha 918 — —
Kendall's W 947 X2=134 <.001
Simple Percentage

Agreement 95,8 % — —

For the examination of assessment and evaluation diversity conducted on the book set, the
“Checklist on Assessment and Evaluation Diversity” was used. Three raters also addressed this
dimension of the evaluation set. To test the inter-rater reliability of the checklist, the evaluation
of the 12 items (n = 12) by three raters was analysed. As shown in Table 2, there is a statistically
significant, nearly perfect level of agreement among raters regarding assessment and
evaluation diversity. When the results of the applied formulas are examined, Light's Kappa
coefficient was found to be .92 (z = 2.3, p < .022). Similarly, Krippendorff's Alpha coefficient
(nominal) was identified as .92, and Kendall's W coefficient was determined as .95 (x> = 134, p
<.007). At the same time, the average simple percentage agreement among raters on an item
basis was calculated as 95.8%. The aforementioned values are statistically significant and
indicate a high level of consistency among raters.

Findings
Findings on the supplementary material content of the book sets

The data regarding the supplementary materials of the book sets were obtained using the
“Checklist on Supplementary Materials.” Three raters examined the sets, and the necessary
evaluations were conducted using the checklist.

Table 3 Percentage and frequency values of the checklist on supplementary materials

Book name Frequency Overall Percentage Cumulative Percentage
IOY+A1.1 5 250 % 250 %
A1.2 5 250 % 50,0 %
A1.3 5 250 % 75,0 %
Al4 5 250 % 100,0 %

The maximum score that can be obtained from the checklist, which includes the workbook,
teacher’s guidebook, recordings prepared for listening—viewing activities, and additional
materials, is 5. As shown in Table 3, each of the materials examined by the three raters received
the full score available on the checklist. In this context, as a result of inter-rater consensus, it
can be stated that the sets include all the elements in the checklist and are rich in supplementary
materials.

Findings on the formal characteristics of the book sets

The formal (external structural) characteristics of the book sets were evaluated using the Rating
Scale (Rubric), which includes assessments related to the page layout, colour selection, font
type, harmony of visual elements with the content, printing, binding, paper quality, size, weight,
cover cardboard, paper texture, and printing technique of the books. The frequency and
percentage values of the averages of the scores given to the 14 items by three raters for each
set are presented below.
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Table 4 Cross-tabulation of the formal evaluation results of the sets

Book Set
Dimension IOY+AT1.1 A1.2 A1.3 Al.4 Total
Cover Des. Observed 2 3 2 2 9
gmﬂ? 5.7% 8.6% 5.3% 5.5% 6.2 %
% of total 14% 21% 1.4% 14% 6.2%
Page Observed 2 3 3 3 10
gmﬂ? 5.7% 8.6% 70% 73% 72%
% of total 14% 21% 18% 18% 7.2%
Colour Observed 3 2 3 3 11
gmﬂ? 8.6% 6.7 % 79% 8.3% 79%
% of total 21% 16% 21% 21% 7.9%
Text Observed 3 3 3 3 12
gmﬂ? 8.6% 8.6% 79% 8.3% 8.3%
% of total 21% 21% 21% 21% 83%
Image Observed 3 3 3 3 11
gmﬂ? 76% 8.6% 70% 8.3% 79%
% of total 18% 21% 18% 21% 7.9%
Printing Observed 6 4 6 5 21
gmﬂ? 17.1% 12.4% 15.8% 13.8% 14.8%
% of total 42% 3.0% 42% 35% 14.8%
Binding Observed 2 2 3 2 9
gmﬂ? 5.7% 5.7% 70% 5.5% 6.0%
% of total 14% 1.4% 18% 14% 6.0%
Paper Observed 3 2 3 2 10
gmﬂ? 8.6% 6.7 % 70% 6.4% 72%
% of total 21% 16% 18% 16% 7.2%
Cover Observed 3 3 3 3 12
&mm? 76% 8.6% 79% 8.3% 8.1%
% of total 18% 21% 21% 21% 81%
Size Observed 2 2 3 2 9
gmﬂ? 57% 5.7% 79% 6.4% 6.5%
% of total 14% 1.4% 21% 16% 6.5%
Height Observed 1 1 2 3 7
&mm? 2.9% 29% 6.1% 8.3% 5.1%
% of total 07% 07% 16% 21% 51%
Cardboard Observed 3 3 2 2 10
gmﬂ? 76% 8.6% 5.3% 5.5% 6.7 %
% of total 18% 21% 1.4% 14% 6.7 %
Texture Observed 3 3 3 3 12
gmﬂ? 8.6% 8.6% 79% 8.3% 8.3%
% of total 21% 21% 21% 21% 83%
Total Observed 35 35 38 36 144
‘gmm? 100.0 % 100.0 % 100.0 % 100.0 % 100.0 %
% of total 242 % 242 % 26.3% 252% 100.0 %

When Table 4 is examined, it is seen that evaluations of printing quality across all book sets
have the highest frequency, totalling 21 points (14.8%). This indicates that, according to the
raters, the printing quality of the sets was judged to be more prominent and successful than
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other formal characteristics. The features related to the paper and binding quality of the books
received 10 (7.2%) and 9 (6.0%) points, respectively. While the ratings for paper and binding
quality in the Okuma Yazma Ogreniyorum + A1.1, A1.2, and A1.4 sets are very close to each
other, the A1.3 set appears to be one step ahead of them. In the evaluation of the books in terms
of paper texture, a balanced distribution (n = 3) is observed for each set. Considering these
ratios, the book sets are found to be at a good level overall in terms of printing and material
quality.

When the sets are considered in terms of cover design, it is observed that, except for A1.2 (8.6%),
the other sets received similar scores (5.7%, 5.3%, and 55%). This may indicate a
standardization among the sets in terms of cover design. Below are the cover visuals of the
coursebooks of the sets:

Madarif
Torkee

iLkOKUL 1 iLkokuL
DERS KITABI DERS KiTABI

iLkOKUL
DERS KiTABI

Image 1 Cover designs of the books

When the cover designs of the books are examined, it is observed that vivid colours appropriate
to the age group of the target audience are used, along with various cultural heroes, folk dances,
local children’s games, and animal figures that are likely to attract their interest. In addition, in
the designs—particularly in the A1.2 book, which has a high overall mean score—the depiction
of children from different cultures sitting on a globe alongside local cultural figures (Hacivat ve
Karagdz) conveys a universal, inclusive message to children and highlights the concept of
cultural interaction. Through this design, emphasis can also be placed on the unifying power of
Turkish. These reasons can be considered among the factors that set the A1.2 set apart in terms
of cover design. When the sets are considered in terms of font readability, the raters assigned 3
points to each set. Below is a visual illustrating the font type and sizes used in the book.
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o Dinle, tekrar et ve goster.

o anruEmegl dinlenmek

sgle yemegi gizgi film
emek yemek izlemek

e Oku, bul ve numaralandir.
dinlemek aksam yemegi yemek uyumak giyinmek
(@] (@] (@] @ ¢

Image 2 Sample activity from the A1.2 coursebook (p. 6)

It was observed that different font types and sizes are presented together in the books. The
layout of the page in the book is of a size that allows children to easily read both font types. In
general, no font type that would cause difficulty in children’s perception was used in the book
sets.

The categories of harmony between visual elements and the content (n = 11, 7.9%) and colour
selection (n = 11, 7.9%) in the books also show mutually supporting ratios. Except for the low
score ratio in the colour category for the A1.2 set (6.7%), all sets exhibit a high level of harmony
in overall visual aesthetics, and the books exhibit integrity and balance in design and aesthetic
elements. From this, it can be concluded that the instructional materials examined were
prepared in accordance with a specific institutional standard for visual design principles.

While cover quality is equally distributed across all sets with n = 3 (8.1%), the Okuma Yazma
Ogreniyorum + A1.1 and A1.2 sets (n = 3) have a higher frequency of cardboard quality than the
A1.3 and A1.4 sets (n = 2). Despite differences in scoring, the cover and cardboard quality of the
books are the same. The category that draws attention by receiving the lowest total score in the
table is the weight category (n = 7, 5.1%). The A1.4 set (n = 3) received a higher score than all
other sets (n =1 or n = 2). This may indicate that the final set was evaluated more positively for
portability or physical weight balance. In terms of size, the sets also received similarly low
scores, except for the A1.3 set (n = 3). Based on these evaluations, it can be stated that the sets
remain at a low level in terms of physical structure.

When comparing the sets by formal characteristics, both the Okuma Yazma Ogreniyorum + A1.1
and A1.2 sets show a similar profile, with 35 points each (24.2%).

The A1.3 set, with 38 points (26.3%), is the highest-rated set for physical characteristics. In
particular, it presents a more dominant profile than the other sets in the paper across the binding
and size categories. On the other hand, the weight dimension of the same set emerges as the
least distinctive feature among all sets, with the lowest frequency (n =7, 5.1%).

The A1.4 set, with 36 points (25.2%), exhibits a balanced distribution and particularly stands out
in the categories of colour, font, visual elements, texture, and weight.

Findings on the content characteristics of the book sets
Reflections of the Maarif Vakfi teaching Turkish as a foreign language program

It is observed that the general framework in the structuring of the Maarif Cocuk ilkokul Book
Sets is formed by the Maarif Vakfi Teaching Turkish as a Foreign Language Program, and that
the program is highly effective in the design of activities aimed at language skills and mediating
activities, as well as in enabling local cultures and values to find a place within the materials.
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Image 4. Themes of the Maarif Cocuk A1.7 coursebook

For instance, as shown in Images 3 and 4, the MV Teaching Turkish as a Foreign Language
Program is almost identical in the organisation of the themes in the sets. In particular, the
schedules included at the beginning of each unit in the teacher’s guidebooks are directly taken
from the Program content. This clearly indicates that the instructional process is aligned with
the Program's objectives. Visuals related to this issue (Image 5 and Image 6) are presented

below.

8.3. Programmn Ilkgretim 1. Kademe ( llkokul) (7-10 Yag Grubu) Izlence Tablolan
8.3.1 A1 (A1.1) Izlence Tablosu

7YAS GRUBU - A1 (A1

1)

Baslangsc/ Hazriik Tel
Merhaba

KAZANIMLAR

mast

Dinleme/ |zZleme

Okuma Yaz
COkumaya Hazirlik} | (Yazmaya Hazirliky

hareketia kanus-
macnin duygu
durumunu belirler
€. Dinledigi sesleri
ayirt =dr.

I Rerkerisayler. | temel fadeleri

. Duygu orumu- | kullanr.

nu ifads eder. 5. Kendisini/ailesini/
bir baskazin basit
comlslerie tanitr,

6. Dinlechg| sesleri
taklit eder/sesletic

56210 Etkilesim s&z10 Oretim
1. Sayilan tanir. 1. Selamlasma, 1. Sayilan tekrar eder, | L Seki.sembol veisaret- | 1. Boyama ve serbest
2. Renkleri tan tarisma ve ve- 2. Rerkleri soyler. lerin ankrninry bir: cizgi palsmalan
3. Igili taklit wapan
tanisma ve terme kalip ifsdeleri | 3. Kelimeler dogru
vedalasmayla ki telaffuz eder.
ilgili termel kalp 2. Sayilar tekrar 4 Konusmalannda
ifadeleri tan. eder. tarih/zaman bildiren

lietisimsel Islevier, DIl Yapiar ve DIl

Ifadelerl-S6z Varg

7 YAS GRUBU- A.1.1. (Bn;lnngl;lﬂnnrllk Temas: Merhahn}

KOMUSMA OKUMA YAZMA
DiMLEME/IZLEME (ol
SOZL ETKILEFIM SOZLU URETIM HAZIRLIK) HAZIRLIK)
1. Sayian tane. 1.Setamisgma, 1. Saysan tekrar 1.Térkge okumaya | 1. Boyama v serbest
2 Do e e ot | e 2 Turkes yazmaya
a igili 2 2. Sekil, sembol d
tansma ve jomel kalp facster 3. Kalimelers dogru ve hazeik yapar.
il fanr. X anlamiarm bilir 3. Duyguve
teme kkalip fiadsieri 2 5oy 4 Femtmtallosini’ auguncolerinl gorsolior
tar. - bir baglas basit Glzerak anitir.
4 Tari 5. Renkdert soyer. Cllmieieria mnite. 4. Ronisort tans va
itadslerini tanr. 4. Konugmalannda 5. Konugmatarnda gbraeierde kullanir.
bidi

veya tonlamadan ‘:r'“sﬂaim temel ifadeleri

wduygu | 5. Duygu dumsmunu cderd
Gunumun balirir. fada eder. tEiit odersesist,

u ssaleri

ayirt sder.

* Renkleri saylerne
* Kerwini tanitma
*Zamnan hakkinda
bilgi verme

* Duygular ifsde
etme

- Gorosuroz.

-Latfen

Otur, kak, boya, ciz, si.
- Mutluyum.

- Sagkinim.

lletisimsel Islevier | DIl Yapilart Dil lfadelerl-Saz Varhg
* Selamlasma Dil ifadeleri

- a - Merhabal - Baretmen, agranci

* Archzik siralama - Gale gale! - Sayilar:1 - 10

- Renkler: kirmizi. mawi. san, yesil. turuncu,
mor, pembe, kahverengi, siyah, beyaz
Sekiller: daire, apgen, kare

Fiiller

oy, ciz-, sil-

-sabah, ogle, aksam, gece

-mrutly, uzgan, saskin

Image 5 MV program syllabus table

lletisimsel Islevler, Dil Yapilan ve Dil ifadeleri-Séz Varlhig

iLeTiginser ipevien. DiL YAPILARI

DiL iFADELERI-SBZ YARLIGI

* Vadatagma

= Ardigik siralama
eri sbyleme

~ Kendini tandma

“Zaman hakinda bilgi verme
* Duyguian ifade etme

Dil fadeler!
- Merhabat

Kelimeler

- . Bgrenci
-Sayilar: 1 - 10

- Renkler: ki, mavi,
san, yesil.

gece
- muthu, iizgon. sagkin

Image 6 OKK unit-opening syllabus
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2. BOLUM MEVSIMLER

= * Nosnator varkkiar hastanca bilg| isteme, biig vama. B - -~
[ RETISISELIGUEVLER || e e a. Hikadye Zamam
O —
e e Kazanmimlar:
S et - * A1.D.2. Selamlasma, tanisma ve vedalasmayla ilgili
SBZL L e s temel kalip ifadeleri tanir.
EEER . e tom devmete b et s v . -
S AT Gl b i e A1.D.10. Temel soru ifadelerini tanir.
s6zLl + ALSDS. Korgmelamda arh zman bidion ol adler
URETIM |+ s g coron s e * A1.D.11. Temel soru kaliplarnna karsilik gelen bilgileri
+ YK, Halrolrt oy ot ok, belirler.
it YAPILARI IS +  A1.D.13. Giinlik hayattaki basit yénergeleri takip
i s eder.
R ——
e e T
eIy in e Bu bolimde, Unitenin ikinci boliminde
- Godugagda g e . ' . . . . ..
o N ogrencilere 6gretilmesi hedeflenen dil ifadelerini,
dil yapilarini ve sdz varlhdgini iceren “Hos Geldin
pr———, ke o, Ege!” adli dinleme metnine ve etkinliklerine yer
B s N
e S —— verilmistir.
Image 7 A1.1 TGB (p. 64) Image 8 A1.2 TGB (p. 43)

As can be seen in Image 7, in addition to the syllabi presented at the beginning of the themes in
the books, there is a table at the beginning of each unit indicating which communicative
functions will be addressed within the unit, the learning outcomes to be achieved in listening
and speaking, the language structures and expressions to be taught, the vocabulary to be taught,
and the time required to accomplish all of these. In this respect, it can be stated that the books
have a methodological system and facilitate the teacher's work in planning the instructional
process and its duration. Along with the syllabi at the beginning of the themes, the learning
outcomes that the activity will help achieve are also transparently presented at the beginning of
each activity (Image 8).

Findings on game- and drama-based instruction

The Maarif Turkge ilkokul Book Sets are prepared using game- and drama-based instruction.
Reflections of this approach can be observed in the reading and listening activities in the
coursebooks, as well as in the numerous educational games in the Teacher's Guidebooks, which
enable students to reinforce the subject matter. The games sometimes have a short format and
sometimes consist of stages and require additional materials. The guidebooks include tables at
the beginning of each lesson that outline the materials the teacher will use, the lesson stages in
which they will be used, and the preparations to be made before the lesson. Therefore, the books
have a structure that guides the teacher in preparing and planning the materials to be used in
the aforementioned games. The games are prepared in accordance with students’ levels and
interests and have content and implementation that support active participation and peer
interaction, and that keep interest and motivation in the lesson alive.

Resimleri Degistir
Arac-geregler: Giysilerin resimli kelime kart-
lan (Sinifinizda her &§rencinin tizerinde bulu-
nan giysileri tercih ediniz.)

Hazirhk:

- Resimli kelime kartlarimin sinif mevcudu
kadar fotokopisini gektiriniz. Sinif mewvcu-
duna bagh olarak her resimli kelime kartunmn
birden fazla ciktisi olabilir.

Uygulamas:

e  Ogrencilerle birlikte yerde cember
olusturunuz.

- Hazirladiginiz fotokopilerden her &6grencive
birer adet veriniz. Ogrencilerin fotokopileri
onlerine koymalarini saglayiniz.

=  Ritmik Sesletirm 1’°in arka muazigini agimiz
ve “Basla!” komutu veriniz.

- Ogrencilerin muzikle beraber fotokopileri
verde degistirmelerini saglayinz.

- Muozik durdugunda her &grencinin
onundeki fotokopide yver alan giysiyvi kendi
Gzerinde gdstererek “Bu corap/ ayakkabl/
pantolon/ mont/ sorty kazak/ ceketr etek/
sapka/ tisdrt benim.” seklinde séylemesini
saglayin.

e Oyunu bu sekilde birkac kez oynatimz.

Image 9 A1.1 TGB game example (p. 98)
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As can also be seen in Image 9, the games are structured to ensure learners’ active participation
in the lesson and to reinforce the subject matter. For similar purposes, drama-based activities
that enable students to engage in role-playing and dramatization during lessons are frequently
included in the book sets.

£ Dinle ve oku. ) Arkadasinla esles ve canlandir.

——

E Karagéz: Bunlar kim
Haci Cavcav?
1]

Hacivat: Bilmiyorum
Karagdz'tim. Haydi
soralim, tanigalim.

s
- S Hacivat: Kag
yasindasin Musa?

A Musa: 10 yasindayim.
Karagdz: Ben de 40
yasindayim.

Musa: Tanistigima
memnun oldum.
Karagbz: Biz de

4 memnun olduk Musa.
Ulkemize hos geldin.
Musa: Hos bulduk.
——

| Hacivat: Merhaba. Benim adim
Hacivat. Senin adin ne?
Musa: Merhaba. Benim adim Musa.
Hacivat: Nerelisin Musa?
] Musa: Ben Kamerunluyum. Sen
Y nerelisin?
Hacivat: Ben Turkiyeliyim.
Karagdz: Ben de Tirkiyeliyim.

Image 10 A1.3 coursebook (p. 17)

As shown in Image 10, the activities are structured in a drama-based manner, allowing learners
to apply what they have learned immediately. In this way, it can be stated that learning retention
will also be increased. In addition, the inclusion of Karagdz and Hacivat, local cultural elements,
in the activities and their engagement with different cultures constitutes a positive reflection on
cultural interaction.

Findings on interculturality and cultural interaction

iyi giinler!
Bugn Bgle yemegimiz Irak'tan o
eliyor o o =
esin A
rbasi var. Ben mercimek cork i |
; u -

xS

Image 11 A1.2 Coursebook (p. 79) Image 12 A1.2 Coursebook (p.91)

i Bir paket cilekli stk 4;:.7

tukknl Amca: Hos geldin Farhad! |~ meabeslio, | -
Farhd: Hos bulc.k beklal amcal- :Gok s )
I £l | —

The unification of different cultures through Turkish is another noteworthy aspect. This is an
effective choice, particularly in helping students from those countries feel valued, develop
positive impressions toward the language, and increase their motivation for language learning.
The inclusion of universal characters from different cultures and countries, and of the food
cultures of various countries, represents a unifying and integrative approach for students.

o e, N
Dede: Hos geldin, Arda. y O i
Arda: Hog bulduk, Mehmet dede. g
Bayraminiz mibarek olsun. Sizin de
bayraminiz mtbarek olsun, Emine nine.

Nine: Cok tegekkir ederim, Arda. Senin M
de bayramin mubarek olsun.

Mine: Cocuklar, size baklava ikram edeyim.
[ Arda: Yagasin! Ben bakl cok severim.
Dede: Enes de baklavay gok sever. O, nerede
ocuklar?
usuf: O bomednn once Ankara’ya gitti, dede.
Bayram bittikten sonra Istanbul’a dénecek.

Image 13 A1.4 coursebook (p.78)
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Intercultural commmunication strategies are important in the process of learning Turkish. For this
reason, it is necessary to highlight the aspects of all cultural values carried by the language that
overlap with the target language and culture, and to include activities and practices that enable
intercultural communication. Within this framework, it should also be ensured that local cultures
and values are incorporated into instructional materials (TMV, 2023b, p. 35). As shown in Image
13, elements of Turkish culture are addressed in the books within a communicative context. In
addition, to present Turkish culture authentically, folk songs from the culture and authentic
content from TRT Cocuk are also included in the instructional sets.

[ 7 TRT,

3 s .
ASLAN — ESKI YENI SANAT ~

.
.

]
.. ]
Ea ——— l‘I

.
[ t ) Videoyu begendin mi? Boya ve yaz.
.
B
.

Image 14 A1.4 coursebook (p.92)

As shown in Image 14, an example of traditional Turkish handicraft is presented to learners as
attention-grabbing, authentic content, and listening comprehension activities are carried out
alongside it. The learning process is enriched with authentic materials appropriate to the
learners’ age level.

Findings on the contribution of activities to the learning process

0 Dk v b X PROJE ZAMANI .
Y —
B Cevreyiile ilgili sen de bir kural bul.
€ Kurahmi yaz.
.,B Kuralinin tabelasini tasarla.
) Kuralni tamit ve videoya gek.
Image 15. A1.4 CB Book 2 (p.17) Image 16. A1.3 CB (p.162)

In the books, there are also songs appropriate to the topic at the end of each section within the
unit (Image 15). Such activities are important in enriching and individualizing instruction and
appeal to the interests of learners who learn in different ways. In addition, various projects and
tasks are included at the end of each unit (Image 16). This also aligns with the sets’ aim of
supporting multidimensional development and extending the learning process beyond the
school environment.
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=) c. Dil Bilgisi

(EiSgian]Mas ol

® Dinle ve oku. Vuzdikean sonra gineglendim.
D Arkadasinla esles ve canlandir.
L1]

Sipsak bana masal anlatir misin?_|

Keloglan padisahin kizina asik olmus.
Agik olduktan sonra yemek yememis,
su igmemis.

" Tabii Tostos. Bir varmis bir yokmus...
eloglan adinda bir gocuk varmig.

GaOnka sabah uyandiktan sonra
padisahin kizini dasGnayormus.
m uyumadan Snce de padisahin

sa
kizini dUsGnayormus. Yemek akiina
gelmiyormus.

2 ' Tekrar dastinyormus.

Image 17 A1.4 CB book 2 (p. 47)

In the books, making the texts engaging through a level-appropriate approach in terms of
characters and presentation, and enabling the internalization of grammatical structures within
the texts, stand out in terms of emphasizing the communicative function of the language. In
addition, as seen in Image 17, the activity is again combined with drama, enabling students to
use the structures they have learned through active participation and to make the reinforcement
activities enjoyable and long-lasting.

Findings on the assessment and evaluation diversity of the book sets

The data regarding the assessment and evaluation diversity of the book sets were obtained
through the “Checklist on Assessment and Evaluation Diversity,” which includes items on
whether types such as multiple-choice, open-ended, self-assessment, matching, ordering,
sentence completion, etc., are present in the books. Information on the mean, percentage, and
frequency values of the scores given to the 12 items by three raters for each set is presented
below.

Table 5 Cross-tabulation of the assessment and evaluation diversity of the sets

' Book Set
Test Type I0Y+A1.1 A1.2 A1.3 A1.4 Total

Multiple Choice Observed 0 0 0 0 0

% within column 0.0% 0.0% 0.0% 0.0% 0.0%

% of total 0.0% 0.0% 0.0% 0.0% 0.0%
Self-Assessment Observed 0 0 1 1 2

% within column 0.0% 0.0% 9.7% 9.1% 53%

% of total 0.0% 0.0% 2.7 % 2.7 % 5.3%
Matching Observed 1 1 1 1 4

% within column 12.0% 12.5% 9.7 % 9.1% 10.6 %

% of total 27 % 27 % 27 % 27 % 10.6 %
Open- Ended Observed 1 1 1 1 4

% within column 12.0% 12.5% 9.7% 9.1% 10.6 %

% of total 27 % 27 % 27 % 27 % 10.6 %
Sentence Observed 0 0 0 1 1
Completion

% within column 0.0% 0.0% 32% 91% 3.5%

% of total 0.0% 0.0% 09% 2.7 % 3.5%
Reading Observed 1 1 1 1 4
Comprehension.

% within column 12.0% 12.5% 9.7% 9.1% 10.6 %

% of total 27 % 27 % 27 % 27 % 10.6 %
Presence—-Absence Observed 1 1 1 1 4

% within column 12.0% 12.5% 9.7% 9.1% 10.6 %

% of total 27 % 27 % 27 % 27 % 10.6 %

Yes/No Question Observed 1 1 1 1 4
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_ Book Set
Test Type I0Y+A1.1 A1.2 A1.3 A1.4 Total
% within column 12.0% 125% 9.7 % 9.1% 10.6 %
% of total 27 % 27 % 27 % 27 % 10.6 %
True- False Observed 0 0 1 1 2
% within column 40% 0.0% 9.7% 9.1% 6.2%
% of total 09% 0.0% 27 % 27 % 6.2%
é‘gﬁﬁggﬂension Observed 1 1 1 1 4
% within column 12.0% 125% 9.7 % 9.1% 10.6 %
% of total 27 % 27 % 27 % 27 % 10.6 %
Writing Observed 1 1 1 1 4
% within column 12.0% 12.5% 9.7% 9.1% 10.6 %
% of total 27 % 27 % 27 % 27 % 10.6 %
Ordering Observed 1 1 1 1 4
% within column 12.0% 12.5% 9.7% 9.1% 10.6 %
% of total 27 % 27 % 27 % 27 % 10.6 %
Total Observed 8 8 10 11 38
% within column 100.0% 100.0% 100.0% 100.0% 1700.0%
% of total 221 % 212 % 27.4% 292 % 100.0%

When Table 5 is examined, none of the sets include multiple-choice test items (n = 0; 0.0%).
However, it was determined that matching, open-ended questions, reading comprehension,
presence—absence, yes—no, listening comprehension, writing, and ordering techniques are
standardly included in all book sets (I0Y + A1.1, A1.2, A1.3, A1.4). These eight techniques
constitute the basic assessment and evaluation structure for the materials examined and
account for 84.8% of the total scores. This indicates that the set focuses more on process-
based and alternative assessment techniques.

If the book sets are compared, the A1.4 set emerges as the most comprehensive, with the
highest number of distinct assessment tools (11 points, 29.2%). This set differs from the others
in that it also includes techniques such as self-assessment, sentence completion, and true—
false. Sentence completion is used only in the A1.4 set (9.1%). Below is a visual example of
sentence-completion activities in the A1.4 book.

B) Gorselleri incele ve cevapla.

= s . |

*kk ok kK *kk
*k ok *k e PASA QA b SASAS

" En temiz plaj 1 Plaji
__________________________ Plaji’dir. P — Plaji'ndan daha kirlidir. J

Plaji [ En G Plaj weeeerseceressesemseesseessessesmseres |
| sssssssssssessssss Plaji’'ndan daha izdi L Plaji"dir. |

Image 18. A1.4 Coursebook sentence completion activity (p. 144)

The A1.3 set ranks second in terms of diversity with 10 points (27.4%). Unlike the Okuma Yazma
Ogreniyorum + A1.1 and A1.2 sets, this set also includes self-assessment and true—false
technigues. Below, sample activities from the A1.3 set are presented:
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Kendimi Degerlendiriyorum

[ Metne gore hangi cimle dodru, hangi cimle yanls isarete (1)

1. Meslekler hakkinda bilgi verebilirim ve
bilgi isteyebilirim.

1. Ayse bugin ablas! e sinemaya gidecek.

2. Gerekgelendirme yapabilirim.

2. Ayse bugiin babasile resim sergisine gidecek.

3. Planlarnimi/tasarilarimi/hayallerimi
anlatabilirim.

3, Ayse hofta sonu miizeye gidecek.

4. Olaylan siralayabilirim.

4, Ayse hafta sonu yiizme havuzuna gidecek.

5. Bir bagkasini tanitabilirim.

5. Ayse miizeden oyuncak bir zirafa alacak.
6. ilgi alanlarim hakkinda bilgi isteyebilirim/
bilgi verebilirim.

QGGOQO.
@@@@@@E
®®®®®®l

60

Image 19 A1.3 Workbook self-assessment activity (p. 15) Image 20 A1.3 Workbook true—false question (p. 23)

The Okuma Yazma Ogreniyorum + A1.1 and A1.2 sets, with a total of 8 points each (22.1% and
21.2%), have the lowest diversity in assessment and evaluation. They include only the eight main
technigues mentioned above and do not incorporate techniques such as self-assessment or
true—false. Below are presented one sample activity from the A1.1 coursebook and one from
the A1.2 workbook related to this issue.

© Kelimeleri eslestir.

dis firgalamak ®
el ylkamak O

B Okuveyaz. yizyikamak ()
banyo yapmak O
Onlar nigin kavga ediyor! sag taramak ()
¢6p atmak O

Masaldan ne anladin?

LY
Image 21 A1.1 CB Open-Ended Question Example (p. 46) Image 22 A1.2 Workbook Matching Question (p. 8)

When the distribution of the assessment and evaluation techniques included in the sets is
examined, it is observed that the eight main techniques are standardly included in all sets and
that the diversity of assessment and evaluation techniques increases as the level increases. The
inclusion of sentence completion only at the A1.4 level and the presence of self-assessment
tools at higher levels can serve as examples of this. The total scores (respectively 22.1%, 21.2%,
27.4%, and 29.2%) also confirm this finding. This indicates that the principles of gradation and
spirality were considered in the assessment and evaluation techniques used in the instructional
materials examined.

Conclusion, discussion, and recommendations

In this study, the Maarif Turkge ilkokul Book Sets published by Tirkiye Maarif Vakfi were
examined with respect to supplementary materials, formal characteristics, content, and
assessment and evaluation diversity. The findings indicate that the sets reflect an institutional
approach based on a structured instructional design that prioritizes multi-material support in
teaching Turkish as a foreign language to children. This framework is also consistent with the
aims and content claims of the Maarif Turkge sets.

Findings related to supplementary materials indicate that all the sets examined provide a
complete structure, including workbooks, teacher's guides, listening—viewing materials, and
additional support materials. In the materials development literature, it is emphasized that the
coursebook alone is not sufficient; particularly when different learner needs and instructional
contexts are taken into account, guides that direct the teacher and complementary resources
increase the pedagogical value of the material (McGrath, 2016; Tomlinson, 2013). The findings
reveal that the sets construct the instructional process not solely through the coursebook but
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through a holistic material structure. In addition, recent findings showing that supplementary
reading materials within the context of Maarif publications can be addressed in terms of
dimensions such as “reading as a leisure activity” and “mediation” in the CEFR strengthen the
instructional objective through the diversity of complementary materials (Kapusizoglu, 2025).

Findings related to formal characteristics reveal that the sets are generally evaluated positively,
particularly in terms of criteria such as printing quality, the harmony of visual elements with the
content, colour selection, and the readability of the font type. In teaching a foreign language to
children, it is frequently emphasized that visual design supports processes of attention,
motivation, and meaning-making, and that the “appeal” and “usability” of the material affect
learning engagement (Cameron, 2001; Shin & Crandall, 2014). On the other hand, the relatively
lower scores in ergonomics components such as weight and size suggest that the dimensions
of portability and classroom practicality of the materials, especially at the primary school level,
need to be reconsidered. This is consistent with the view that material evaluation approaches
should address the criterion of “appropriateness to the context of use” alongside “pedagogical
adequacy” (Tomlinson, 2013; McGrath, 2016).

Findings related to the content characteristics of the books indicate that the instructional sets
were prepared in parallel with the aims, instructional and assessment and evaluation
approaches, syllabi, themes, and learning outcomes of the Maarif Vakfi Teaching Turkish as a
Foreign Language Program. While the reflections of the Program are explicitly evident, especially
in the teacher's guidebooks, they are also implicitly observable across all sets. Another
noteworthy feature of the sets is the presence of dramatization activities that stand out
particularly in listening and reading texts, as well as educational games planned separately for
many stages of the lesson in the guidebooks. The game- and drama-based design of the sets
can be considered a strong aspect in terms of ensuring learners’ active participation in lessons,
promoting peer interaction, positively influencing interest and motivation toward the lesson, and
consequently enabling lasting learning. Recent studies have also emphasized that the use of
drama positively affects students’ attitudes toward language learning and has been regarded
as an effective method in terms of actively engaging learners in the process, being enjoyable,
and ensuring lasting learning (Kutlu & Cevik, 2025). It was observed that the instructional sets
have strong content in terms of interculturality and cultural interaction. The inclusion of Karagoz
and Hacivat as one of the main characters appearing in each unit in the design of the sets (A1.2),
the enrichment of units with authentic materials, and the blending of elements belonging to local
and universal cultures within the sets support cultural interaction. Recent analyses of the Maarif
Turkce materials indicate that cultural content is addressed systematically and that the
dimension of cultural interaction is emphasized (Ercan Guven & Cimen, 2024). This context
strengthens the importance of designing the sets in a way that supports not only language skills
but also goals related to cultural meaning-making and interaction. Another way of enriching the
instructional process in the sets can be exemplified by the songs designed in accordance with
the topic at the end of each section within the units. In addition, it can be emphasized that project
activities aim to support students’ multidimensional development.

Findings related to assessment and evaluation diversity indicate that the sets do not include
multiple-choice items; instead, process-based/alternative techniques such as matching, open-
ended questions, reading comprehension, listening comprehension, and writing are
emphasized. It is emphasized that assessment in language teaching should assume a function
of “assessment for learning,” and that when working with children, performance-based,
meaningful tasks and process-oriented approaches can be more functional (Brown, 2004;
McKay, 2006). This finding suggests that the assessment approach of the sets can be
interpreted as being compatible with communicative and task-based language teaching. In
addition, the diversification of assessment tools as the level increases and the increased
visibility of self-assessment types especially at higher levels can be associated with the updated
emphases of the CEFR. The CEFR Companion Volume provides a framework aimed at
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supporting learner autonomy and self-assessment practices while expanding dimensions such
as mediation and online interaction (Council of Europe, 2020).

Overall, the findings indicate that the Maarif Tirkge ilkokul Book Sets offer a strong framework
in terms of content, material diversity, and assessment approach; however, they also
demonstrate potential for improvement in formal aspects such as ergonomics (weight/size).
Based on the results obtained, the following recommendations can be made:

1. The instructional sets can be reconsidered by material developers in terms of weight
and size.

2. For a more in-depth examination, each level of the Maarif Tirkge ilkokul Book Sets
(Okurma Yazma Ogreniyorum, A1.1,A1.2, A1.3, A1.4) can be addressed separately within
itself and re-evaluated through sub-dimensions or different dimensions.

3. New studies can be designed in which the strengths and weaknesses of the books are
identified through the views of instructors and/or learners who use the instructional sets.
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OZET

Turkgenin yabanci dil olarak 6gretimi, yazili kaynaklarla izlenebilen donemlerden glinimtize degin farkli amag ve
yontemlerle sirdurtlen bir alan olmustur. Gliniimuizde bu 6gretim faaliyetleri Universiteler biinyesindeki Tirkge
Ogretimi Merkezleri, Yunus Emre Enstitist, Turkiye Maarif Vakfi, Milll Egitim Bakanligi ile gesitli kamu ve 6zel
kurumlar araciligiyla yuruttlmekte; bu kurumlar ayni zamanda ogretici materyaller de gelistirmektedirler. Dil
ogretiminde temel materyaller arasinda yer alan ders kitaplari, 6grencilerin 6grenme stirecine rehberlik etmesi
bakimindan 6gretmenden sonraki en dnemli kaynaklardan biridir. Ancak mevcut ders kitaplarinin buyudk bir kismi
yetiskinlere yonelik Turkgenin yabanci dil olarak 6gretimini esas almakta, cocuklara yonelik ¢calismalarin ise sinirli
oldugu gortlmektedir. Oysa ¢ok dilli ve gok kulturlt toplumlarin yayginlastigi gtinimuzde cocuklarin erken yasta
ikinci bir dil 6grenmesi onemli bir gereklilik haline gelmistir. Cocuklarin bilissel ve gelisimsel ozellikleri
yetiskinlerden farkli oldugu igin bu gruba yonelik dil 6gretim materyallerinin de yetiskinlerinkinden farkli bigimde
tasarlanmasi gerekmektedir. Bu arastirmada, Turkiye Maarif Vakfi tarafindan 2023 yilinda yayimlanan Maarif
Tirkge llkokul Kitap Setleri: Okuma Yazma Ogreniyorum (ders kitabi ve 6gretmen kilavuz kitabi) ile A1.1,A1.2, A1.3
ve A1.4 duzeylerini kapsayan ders kitaplari, calisma kitaplari ve 6gretmen kilavuz kitaplari; yardimer materyaller,
bicim, igerik ve dlgme-degerlendirme gesitliligi agisindan incelemeye tabi tutulmustur. Arastirma, temel nitel
arastirma deseni kapsaminda dokiman incelemesi yontemiyle yurttilmus; elde edilen veriler betimsel analiz
yoluyla ¢ozimlenmigstir. Elde edilen sonuglar; kitap setlerinin yardimci materyal cesitliligi acgisindan zengin
oldugunu, genel tasarim ve estetik unsurlar agisindan butinlik ve denge arz ettigini fakat agirlik ve boyut
agisindan bazi seviyelerinin dustk dizeyde kaldigini, 6dretim sirecinin dizenlenmesinde Maarif Vakfi Turkcenin
Yabanci Dil olarak Ogretimi Programi'nin etkili oldugunu, oyun ve drama temelli yaklasim ile dgrenicinin siirece
aktif katiimini sagladigini, yerel ve evrensel kulttr 6geleriyle zenginlestirildigini, strece dayali ve alternatif dlgme-
degerlendirme tekniklerine odaklandigini, seviye arttikca dlgcme- dederlendirme teknigdi gesitliliginin de arttigini
ortaya gikarmistir.

ANAHTAR KELIMELER

Cocuklara Turkge ogretimi, Maarif Turkge kitap seti, ders kitabi, 6gretim setleri.
Giris

Yabanci dil ya da ikinci dil 6grenimi, bireyin yasi, cevresi ve ihtiyaglarina gore sekillenen gok
boyutlu bir surectir. Genel kabul, bu strecin ¢cocukluk doneminde baslamasinin daha kalici ve
etkili sonuglar dogurdugu yonundedir. Bununla birlikte, alan yazininda yer alan c¢alismalarin
buyuk bir kismi yetiskin bireylerin dil 6grenimine odaklanmaktadir. Oysa ¢ocuklara yonelik dil
ogretimi hem yontem hem de materyal acisindan ozel bir dikkat gerektirir. Bu gereksinim,
ozellikle gog, cok kdlturlu yasam ve kuresel iletisim baglamlarinda giderek daha onemli hale
gelmektedir.

TBu galisma 19-21 Ekim 2023 tarihleri arasinda gergeklestirilen 15. Uluslararasi Dinya Dili Tlrkge Sempozyumu’nda sunulan
“Tiirkgenin Yabanci Dil Olarak Gocuklara Ogretimi: Maarif Tiirkce Ornedi” baslikli bildirinin genisletilmis halidir.
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Bu noktada yabanci dil 6gretiminde kullanilan ders kitaplari, yalnizca bilgi aktaran araglar degil,
ayni zamanda ogretim sirecini yonlendiren kilavuzlardir. Omeroglu (2020), ders kitaplarinin
egitsel hedeflerin gergeklesmesinde temel materyaller oldugunu belirtmektedir. Ozellikle
gocuklara yonelik hazirlanan kitaplarda, gorsel yogunluk, oyunlastirimis etkinlikler, hikaye
anlatimi, sarki ve tekerleme gibi unsurlarin sistemli bigcimde yer almasi beklenir.

Cameron (2001), erken yasta yabanci dil 6grenen gocuklarin soyut kavramlardan ziyade somut,
baglamli ve duyusal materyallerle daha etkili o6grendiklerini; bu nedenle gocuk kitaplarinin
hikayelestirilmis, gorsellerle desteklenmis ve ogrenciyi aktif katiima tesvik eden yapida olmasi
gerektigini vurgular. Diger yandan Celik ve Kodan (2020), ana dili Tirkce olmayan 6drencilere
Tlrkce ogreten ogretmenlerle yaptiklari calismada, ders kitaplarinin sinif i¢i uygulamalar
acisindan her zaman yeterli olmadigini, 6gretmenlerin kitaplari gogunlukla kendi deneyimleri
dogrultusunda yeniden yapilandirmak zorunda kaldiklarini ortaya koymustur. Bu bulgu, materyal
gelistirme surecinde saha uygulamalari ile igerik tasarimi arasindaki boslugu gozler onune
sermektedir. Nordlund (2016), isveg'te kullanilan iki ingilizce ders kitabini karsilastirmali olarak
analiz etmis ve ¢ocuk merkezli yaklasim igeren kitabin daha etkili oldugunu ortaya koymustur.
Benzer sekilde Pérez ve Garcia (2023), kitap metinlerinin sadece dilsel degil; kilturel farkindalik,
okuma stratejileri ve duygusal gelisim acisindan da katki sagladigini gostermektedir.

Bu baglamda, gocuklara yonelik ders kitaplarinin yalnizca dil bilgisel icerik degil, ayni zamanda
pedagojik, gorsel, kilttrel ve islevsel boyutlari iceren butincul yapilar olarak tasarlanmasi
gerekliligi ortaya gikmaktadir.

Tarihsel siiregte Tiirkgenin yabanci dil olarak gocuklara ogretimi

Turkgenin yabanci dil olarak gocuklara ogretimi, tarihsel surecte farkli cografyalarda ve
amaglarla gergeklesmis bir faaliyettir. Bu baglamda, ilk sistematik girisimlerin 17. ylzyilda Batili
devletlerin kendi tercimanlarini yetistirmek i¢in ¢ocuklara yonelik olarak kurdugu dil okullariyla
basladigi goridlmektedir (Timur Adildere, 2010).

Osmanli Devleti'nin Bati ile olan siyasi, kulturel ve ekonomik iligkilerinin yogunlagsmasi devletler
aras! tercime faaliyetlerini gerekli kilmistir. Bu baglamda, 1551 yilinda Venedik Cumhuriyeti,
dogu dillerini ve Turkgeyi kendi uyrugundan kisilerin 6grenmesi ve tercime faaliyetlerini
gerceklestirmesiigin Istanbul'daki elgiligi binyesinde ilk “Dil Oglanlar” okulunu kurmustur. Bunu
siraslyla 1669'da Fransa, 1754'te Avusturya, 1766'da Polonya ve 1814'te ingiltere takip etmistir.
Bu okullarda sekiz yas civarindaki ogrenciler, Turk-Musluman egiticilerden egitim almis,
ogretimde ezber ve dil bilgisi-geviri yontemleri kullanilmistir (Timur Adildere, 2010).

So6z konusu okullarda okutulan kitaplar tam olarak bilinmese de bir 6grencinin Livre de Phrases
Turques et Frangoises (Turkge ve Fransizca Climleler Kitabi) adli esere distigu not, bu kitabin
dil oglanlar okulunda kullanildigini gosterir niteliktedir. Bu okullarda yalnizca tercuman
yetistirmek degil, Turk dili ve kilttridne yonelik ilgi de s6z konusudur. Tarih, tasavvuf ve dil bilgisi
alaninda yapilan geviri galismalari da bu durumu desteklemektedir (Timur Adildere, 2010).

TUrkgenin gocuklara ikinci dil olarak ogretildigi bir diger kurum Enderun Mektepleridir. Saray
hizmeti icin yetkin bireyler yetistirme amaciyla kurulan bu mekteplerde, devsirme ¢ocuklara (8-
20 yas arasl) Arapca, Farsca, Turkce, edebiyat, matematik, tarih, islami bilimler gibi alanlarda
ileri dizeyde egitim verilmistir. Bu okullarda Turkge ogretimi devsirmeler i¢in zorunludur. Hatta
devsirme seciminde Turkge bilmeme sarti aranmistir (Akytiz, 1999; Akkutay, 1984). Tum dersler
Turkce olarak verilmistir. Bu okulda okuyanlar iyi derecede Turkge bilmek zorundadir. Bu nedenle
de Turkce derslerinin saatleri artirilmis, ogrencilere Turkce yazi gesitleri ve guzel yazi dersleri
verilmistir (Komdr, 2010; Akkutay, 1984). Gorlldugu Uzere kurulug amaci Turkge ogretmek
olmasa da Enderun mekteplerinde yabanci ¢ocuklara Turkge ogretiminin yapildigi agiktir. Bu
okullarda hangi materyal ve kitaplarin ogretime kaynaklik ettigi hususu kesin degildir. Bu
donemlerde kullanilan bazi manzum sozlukler ve serhler de dolayli olarak ders kitabi islevi
gormis, ezbere dayall 6grenimi kolaylastirmistir. Oz (1996), manzum sozliklerin kelime
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ogretiminin yaninda kulttrel bilgiler sunarak dil 6gretimini siirsel estetikle birlestirdigini ifade
etmektedir.

Turkcenin yabanci dil olarak gocuklara 6gretimine program temelli bakildiginda net bir baslangic
tarihi belirtmek gug olsa da ilk kapsamli ¢alismanin 1969 tarihli program taslagi oldugu kabul
edilebilir. SOz konusu taslak program, basta Almanya olmak tzere Avrupa'nin gesitli dlkelerine
gog eden Turk isci ailelerinin gocuklarina yonelik hazirlanmistir. Sen (2016), bu programin temel
amacinin gocuklarin hem Turkge dil becerilerini gelistirmek hem de kulturel baglarini korumak
oldugunu belirtmektedir. Tarihsel surecte bu yaklasim evrilerek gunumuzde Turkge ve Turk
Kultrd programina donasmustur. Milli Egitim Bakanli@l bu programla uyumlu dijital ve basili
materyal deste@i de saglamaktadir. Benzer bir kurumsal yaklasim, TUrkiye'de gecici koruma
altindaki Suriyeli cocuklara yonelik uygulanan PIKTES gibi projelerde de varligini strdirmektedir.

2016 yilinda Turkiye Maarif Vakfimin kurulmasiyla birlikte yurt disinda Turkgenin ogretimi
yeniden kurumsallagmistir. Maarif okullaryla birlikte bazi 6zel Universitelerin ve devlet
universitelerinin TOMER ve DILMER' lerinde de Tirkgenin yabanci dil olarak gocuklara 6gretimi
faaliyetleri slrmektedir. Bu siregte ogretim programlari kadar ogretmenlerin kullanacadi
materyallerin niteligi de onem kazanmistir. Guncel literatlr ve uygulama ornekleri Uzerinden
degerlendirildiginde, Turkiye Maarif Vakfi'nin gelistirdigi “Maarif Turkge Kitap Setleri”, yabanci dil
olarak Turkce ogretiminde ¢ocuklar ve genc ogrenenler igin kapsamli ve butuncdl bir materyal
¢OzUmu sunmaktadir. Kitap seti, dort temel dil becerisini (okuma, dinleme, konusma, yazma) dil
bilgisiyle birlikte ele alan bir yapiya sahiptir. Materyaller beceri, oyun ve drama temelli etkinliklerle
desteklenmis, kilturel igeriklerle zenginlestirilmistir (TUrkiye Maarif Vakfi, 2023a).

Alan yazininda Maarif Vakfinin gelistirdigi materyallerin incelenmesine iliskin galismalarin sinirli
oldugu gorulmustdr. Bununla birlikte bahsi gecen calismalar bu calismaya konu olan 6gretim
seti ve dil seviyesini kapsamamakta; materyallerin dil bilgisi igeriklerinin program ile
karsilastiriimasini (Erdil & Acik, 2021), kdltlrel 6geler agisindan incelenmesini (Ercan Given &
Cimen, 2024), somut olmayan kdltirel miras unsurlari agisindan degerlendirilmesini (Kaplan &
Bilgin, 2024) degerler egitimi agisindan incelenmesini (Karatas, 2024) ele almaktadir. Tirkiye
Maarif Vakfi tarafindan gelistirilen Maarif Turkge ilkokul Kitap Setleri’ nin materyal 6zellikleri,
olcme-degerlendirme anlayisi ve bicimsel tasarimini bdtuncul bicimde ele alan bir ¢alismaya
rastlanilamamistir. Bu durum g¢alismanin dnemini artirmaktadir.

Arastlrmanm amaci

Bu arastirmanin amaci, Turkiye Maarif Vakfi tarafindan 2023 yilinda yayimlanan Maarif Tirkce
llkokul Kitap Setleri: Okuma Yazma Ogreniyorum (ders kitabi ve 6gretmen kilavuz kitabi) ile A1.7,
A1.2, A1.3 ve A1.4 dizeylerini kapsayan ders kitaplari, calisma kitaplari ve 6gretmen kilavuz
kitaplarini; bicim, icerik, yardimci materyaller ve olgcme-degerlendirme cesitliligi agisindan
incelemektir. Bu amag dogrultusunda ¢alismada asagidaki sorulara yanit aranmistir:

1. Maarif Tlrkge ilkokul Kitap Setleri yardimel materyaller agisindan nasil bir goriinim arz
etmektedir?

2. Maarif Turkge ilkokul Kitap Setleri bigimsel 6zellikleri agisindan nasil bir gérinim arz
etmektedir?

3. Maarif Turkge Ilkokul Kitap Setleri icerik ozellikleri agisindan nasil bir gérinim arz
etmektedir?

4. Maarif Tirkge ilkokul Kitap Setleri 6lgme- degerlendirme gesitliligi agisindan nasil bir
gortnum arz etmektedir?
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Yontem

Arastirma Deseni

Maarif Tlrkge ilkokul Kitap Seti'nin bigim, igerik, yardimci materyal ve dlcme degerlendirme
araclari agisindan degerlendirilmesinin amaclandigi bu galisma, temel nitel desen gercevesinde
yurdtdlmustur. Temel nitel desende veriler gorismeler, gozlemler yahut dokiman analizi yoluyla
elde edilir. Arastirmada veri kaynagi olarak secilen dokiimanlar, calismanin teorik cercevesine
baglhdir. Amag, odaga alinan fenomenin anlasiimasidir (Merriam, 2023, s. 23). Bu galismada
odak ders materyalleri oldugundan dolayisiyla inceleme tek bir kaynak ile sinirli oldugundan
calismanin temel nitel desen ile yurtttlmesi uygun gorulmdustur. Arastirmanin veri toplama
teknigi ise dokiman incelemesidir. Dokuman inceleme teknigi, arastirmanin konusu ile ilgili bilgi
iceren materyallerin analizidir (Cansiz Aktas, 2023). Calismayla ilgili yazili, gorsel, dijital ve/ya
fiziksel materyallerin genis bir zaman diliminde incelenip analiz edilmesi stirecini igerir (Merriam,
2023; Cansiz Aktas, 2023). Bu arastirmada dokiman incelemesinin basamaklarina uygun olarak
oncelikle dokimanlara (Maarif Turkge ilkokul Kitap Setleri: Okuma Yazma Ogreniyorum, A.1.1,
A.1.2,A1.3 ve A.1.4-ders kitaplari, calisma kitaplari ve 6gretmen kilavuz kitaplari) fiziksel oIarak
erisilmis, dokimanlarin orijinalligi kontrol edilmis, inceleme yontemine karar verilmis ve son
olarak veri analizi yapiimistir.

Veri toplama araglari

Bu arastirmanin veri toplama araclarini Maarif Vakfi tarafindan 2023 yilinda basimi yapilan
Maarif Tirkce ilkokul Kitap Setleri: Okuma Yazma Ogreniyorum (ders ve dgretmen kilavuz
kitabi), A1.1,A1.2, A1.3, A1.4 kademelerini kapsayan ders kitaplari, calisma kitaplari ve 6gretmen
kilavuz kitaplari olusturmaktadir.

Degerlendirme envanterleri

Bu arastirmada degerlendirme envanteri olarak Omeroglunun (2020) yabancilara Tirkge
ogretimi ders kitabi incelemeleri igin 6rnek olarak sundugu kontrol listeleri ve dereceli puanlama
anahtari (rubrik) kullaniimistir.

Yardimci materyallere iligkin kontrol listesi

Kontrol listelerinin ilki kitabin sundugu yardimci materyallerle ilgilidir ve galisma kitabi, 6gretmen
kilavuz kitabi, dinleme- izleme etkinligi icin hazirlanmis kayitlar ile ilave materyallerin
varligini/yoklugunu icerir. 1/0 seklinde puanlanabilen listeden alinabilecek en yiksek puan 5'ir.

Olgme degerlendirme cesitliligine iliskin kontrol listesi

Kontrol listelerinin ikincisi kitaplardaki clgme deg@erlendirme cesitliligini ortaya ¢ikarmak tzere
tasarlanmistir. Liste; coktan secmeli, acik uclu, 6z degerlendirme, eslestirme, siralama, cimle
tamamlama vb. sorularinin varligini/yoklugunu ortaya ¢ikarmaya yonelik olarak hazirlanmistir.
12 maddeden olusan kontrol listesi var/yok seklinde isaretlenmektedir.

Dereceli puanlama anahtari (Rubrik)

Kitaplarin degerlendirilmesinde kullanilan Dereceli Puanlama Anahtari (Rubrik), kitaplarin sayfa
tasarimi, renk segimi, yazi karakteri, gorsel elemanlarin igerikle uyumu, baski, cilt, kagit kalitesi,
boyutu, agirligi, kapak kartonu, kagit dokusu ve baski teknigiyle ilgili 14 maddeden olusmaktadir.
3'lt puanlama (1: kotl, 2: orta, 3: gok iyi) ile kitaplarin dis yapi 6zelliklerinin dederlendiriimesini
saglayan bir rubriktir.

TUm bu araclar bir araya getirilip siralanarak kitaplar icin bir degerlendirme seti olusturulmustur.
Olusturulan bu set dijital, puanlanabilir bir bicime getirilmis ve puanlamalarricin 3 alan uzmanina
gonderilmistir. Degerlendirme envanterleri, Okuma Yazma Ogreniyorum ve A1.1 kademesindeki
kitaplar birlikte olmak Uzere A1.2, A1.3, A1.4 kademelerindeki kitaplarin (ders/galisma ve
ogretmen kilavuz kitabi) her biri igin alan uzmanlari tarafindan yeniden ele alinmistir.
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Verilerin analizi

Verilerin analizi asamasinda ilk olarak puanlayicilar arasindaki uyumu ortaya cikarmak ve
verilerin analiz edilebilirligini kanitlamak amaciyla ¢esitli gtvenirlik analizlerinden yararlaniimistir.
Verilerin istatistiksel analizi, Jamovi istatistik paket programinin 2.3 strimu kullanilarak
yapiimis; betimsel istatistikler ve ilgili analizler bu yazihm araciligiyla hesaplanmistir.
Puanlayicilar arasindaki kategorik uyusma icin Light'in Kappa katsayisi, sirali verilerdeki gorts
birligi icin Kendall'n Uyusum Katsayisi (W) ve verideki eksiklikleri/farkli dlgek tirlerini tolere
edebildigiicin Krippendorff'un Alfa’si hesaplanmistir. Puanlayicilar arasi basit yizde uyumlari da
verilmis, farkli analiz tUrlerinden alinan sonuglarla puanlayici guivenirliginin teyit edilmesi
saglanmistir. Kitap setlerinin 6zelliklerinin ortaya konulmasi ve farkliliklarinin karsilastiriimasi
amaclyla betimsel istatistiklerden yararlaniimistir. Bu kapsamda ¢apraz tablolar olusturulmus;
maddeler arasi frekans ve ylzde dagilimlari sunulmustur.

Kitap setinin yardimci materyal, 6lgme degerlendirme cesitliligi ve dis yapi ozellikleri bu yolla
degerlendirilirken igerik ozellikleri; kitaplarin pedagojik ozellikleri, etkinliklerin yapisi, kdlturel
etkilesim, Maarif Vakfi Tlrkcenin Yabanci Dil Olarak Ogretimi Programi acisindan kitaplardan
dogrudan alintilar kullanilarak degerlendirilmistir.

Gegerlik ve giivenirlik

Kitap setlerinin degerlendiriimesinde kullanilan envanterlere verilen puanlara iliskin puanlayicilar
arasl uyumun tespit edilebilmesi acisindan Light'in Kappa katsayisi, Krippendorff'un Alfa
Katsayisi, Kendall''n Uyusum Katsayisi (W) ve basit ylizde uyumu hesaplanmistir. Yardimcl
Materyallere iliskin Kontrol Listesi'nin puanlamalari incelendiginde her bir kitabin tam puan aldig
ve puanlayicilar arasinda %100 uyumun oldugu gozlenmistir. Puanlayicilar arasinda farklilasma
gorulen Dereceli Puanlama Anahtari (Rubrik) ve Olgme Degerlendirme Cesitliligine iliskin Kontrol
Listesi'nin puanlayici guvenirligi sonuglari asagida verilmistir:

Tablo 1 Dereceli puanlama anahtarina iliskin puanlayici glivenirligi analizleri

Analiz Yontemi Katsayl Degeri Test Istatistigi p
Light's Kappa 671 4.01(2) <.001
Kendall's W 810 134.00 (x2) <.001
Krippendorff's Alpha 667 - -
Basit Yizde Uyumu %75,0

Dereceli Puanlama Anahtari her bir kitap i¢in U¢ puanlayici tarafindan bagmsiz olarak
degerlendirilmistir. Rubrigin puanlayicilar arasi guivenirliginin test edilmesi amaciyla rubrikte yer
alan 14 (n=14) maddenin U¢ farkli puanlayici tarafindan degerlendiriimesi analize tabi
tutulmustur. Tablo 71'de de gorllecedi Uzere kitaplarin bigimsel (dis yapi 6zellikleri)
degerlendiriimesi acisindan puanlayicilar arasinda istatistiksel olarak anlamli ve onemli/iyi
derecede uyum so6z konusudur. Uygulanan formillerin sonuclarina bakildiginda Light'in Kappa
katsayisi .67 (z=4.01, p <.007) olarak bulunmustur. Kendall'n W katsayisi .81 (x> = 134, p <.001)
ve Krippendorff'un Alfa katsayisi .67 olarak tespit edilmis olup maddeler bazinda puanlayicilar
aras| ortalama basit yuzde uyumu %75,0 olarak hesaplanmistir. Bigimsel ozelliklere yonelik
yapilan analizlerde puanlayicilar arasindaki kesin uyusma (Light's Kappa = .67) iyi/6nemli
duzeyde iken puanlayicilarin genel degerlendirme ve siralama egilimleri arasindaki uyumun
(Kendall's W = .81) glcli/ylksek dizeyde oldugu belirlenmistir (p <.001). Bu da puanlayicilarin
kitap setlerinin bigimsel Ozelliklerini degderlendirme noktasinda yuksek dizeyde hemfikir
olduklarini gostermektedir.

Tablo 2 Olgme degerlendirme gesitliligine iliskin kontrol listesi glivenirlik analizleri

Analiz Yontemi Deger istatistik / Serbestlik Derecesi p
Light's Kappa 916 7=2.3 .022
Krippendorff's Alpha 918 - -

Kendall's W 947 ¥x2=134 <.001
Basit Yizde Uyumu %95,8 —
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Kitap seti Uzerinde yapilan dlgme- degerlendirme gesitliligine yonelik inceleme igin “Olgme
Degerlendirme Cesitliligine iliskin Kontrol Listesi” kullaniimistir. Degerlendirme setinin bu boyutu
da U¢ puanlayici tarafindan ele alinmustir. Listenin puanlayicilar arasi guvenirliginin test edilmesi
amaciyla listede yer alan 12 (n=12) maddenin Ug farkli puanlayici tarafindan deg@erlendiriimesi
analiz edilmigstir. Tablo 2'de de gorulecedi uzere dlgme- degerlendirme cesitliligi agisindan
puanlayicilar arasinda istatistiksel olarak anlamli ve neredeyse mukemmel dlzeyde uyum soz
konusudur. Uygulanan formdullerin sonuglarina bakildiginda Light'in Kappa katsayisi .92 (z = 2.3,
p <.022) olarak bulunmustur. Benzer sekilde Krippendorff'un Alfa katsayisi (nominal) .92 ve
Kendall'n W katsayisi .95 (x> = 134, p <.001) olarak tespit edilmis olup maddeler bazinda
puanlayicilar arasi ortalama basit yuzde uyumu %95,8 olarak hesaplanmistir. Bahsi gecen
degerlerin istatistiksel olarak anlamli oldugu ve puanlayicilar arasinda yuksek dizeyde tutarliga
isaret ettigi ifade edilebilir.

Bulgular

Kitap setlerinin yardimci materyal igerigine iligkin bulgular

Kitap setlerinin yardimei materyallere iliskin verileri “Yardimei Materyallere iliskin Kontrol Listesi”
ile elde edilmistir. Setler U¢ puanlayici tarafindan incelenerek kontrol listesinde gerekli
degerlendirmeler yapilmistir.

Tablo 3 Yardimci materyallere iligkin kontrol listesi ytizde ve frekans degerleri

Kitap Adi Frekans Genel Yizde Yigihml Yizde
[OY+A1.1 5 %25,0 %25,0

A1.2 5 %25,0 %50,0

A1.3 5 %25,0 %75,0

Al.4 5 %25,0 %100,0

Calisma kitabi, 6gretmen kilavuz kitabi, dinleme-izleme etkinligi icin hazirlanmis kayitlar ve ilave
materyalleri iceren kontrol listesinden alinabilecek en yiksek puan 5tir. Tablo 3'te gordldigu
dzere U¢ puanlayicinin inceledigi materyallerin her birinin kontrol listesinden alinacak tam puani
sagladigi gortlmektedir. Bu baglamda puanlayicilar arasi uzlasl neticesinde setlerin kontrol
listesinin igeriginde bulunan tum unsurlari tagidigr; yardimer materyallere sahip olma bakimindan
zengin oldugu ifade edilebilir.

Kitap setlerinin bicimsel 6zelliklerine iligkin bulgular

Kitap setlerinin bigimsel (dis yap1) 6zellikleri; kitaplarin sayfa tasarimi, renk segimi, yazi karakteri,
gorsel elemanlarin igerikle uyumu, baski, cilt, kagrt kalitesi, boyutu, agirh@l, kapak kartonu, kagit
dokusu ve baski teknigiyle ilgili degerlendirmeleri iceren Dereceli Puanlama Anahtari (Rubrik) ile
degerlendirilmistir. U¢ puanlayicinin her bir set baglaminda 14 maddeye verdidi puanlarin
ortalamalarina iliskin frekans ve ytzde degerleri asagida sunulmustur.

Tablo 4. Setlerin Bicimsel Degerlendirme Sonuglarina iliskin Gapraz Tablo

A Kitap Seti
Boyut I0Y+A1.1 A1.2 A1.3 Al4 Toplam
KAPAK TAS. Gozlenen 2 3 2 2 9
frekans(n)
(SU)“J” I6iyuzde %5,7 %86 %53 %5,5 %6,2
T_Qplam icindeki %14 %2.1 %14 %14 %6,2
ylzde (%)
SAYFA Gozlenen 2 3 3 3 10
frekans(n)
(SU)“J” ici ytizde %57 %86 %7,0 %73 %7,2
Toplam igindek %1,4 %2,1 %18 %1,8 %72

yizde (%)
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Kitap Seti
Boyut I0Y+A1.1 A1.2 A1.3 Al.4 Toplam
RENK Gozlenen 3 2 3 3 11
frekans(n)
(SO/U)tun ici ylzde %86 %6,7 %7.9 %8,3 %7,9
Toplam igindeki %21 %16 %21 %21 %7.9
ylizde (%) ' ' ' ' '
YAZI Gozlenen 3 3 3 3 12
frekans(n)
?;J)tun ici ylzde %86 %8,6 %7.9 %8,3 %83
T_Qplam icindeki %2.1 %2.1 %2.1 %2,1 %8,3
ylzde (%)
GORSEL Gozlenen 3 3 3 3 11
frekans(n)
(Su)tun ici yuzde %76 %86 %70 %83 %79
o ) ) ) ) )
Toplam igindeki %18 %21 %18 %2.1 %79
ylizde (%) ' ' I ' '
BASKI Gozlenen 6 4 6 5 21
frekans(n)
?,/U)m” iGi ytizde %17,1 %12,4 %15,3 %13,8 %14,8
Toplam igindeki %49 %30 %42 %35 %14,8
ylizde (%) ' ' ' ' '
GiLT Gézlenen ” 2 3 2 9
frekans(n)
(Su)tun iciylzde %57 %57 %70 %5,5 %6,0
o : : ) } )
T_Qplam icindeki %14 %14 %18 %1,4 %6,0
ylzde (%)
KAGIT Gozlenen 3 2 3 2 10
frekans(n)
(Su)tun ici yuzde %86 %67 %70 %6,4 %7,2
o ) : ) : )
Toplam igindeki %9 1 %16 %18 %16 %7.2
ylizde (%) ' ' ' ' '
KAPAK Gozlenen 3 3 3 3 12
frekans(n)
?;J)tun ici ylizde %7.,6 %8,6 %7,9 %8,3 %8,1
Toplam igindeki %18 %21 %21 %2.1 %8,1
ylizde (%) ' ' ' ' '
BOYUT Gozlenen 2 2 3 2 9
frekans(n)
(Su)tun ici yuzde %57 %57 %79 %6.4 %6,5
o : : ) : :
T_Qplam icindeki %14 %14 %2,1 %1,6 %6,5
ylzde (%)
AGIRLIK Gozlenen 1 1 2 3 7
frekans(n)
(Su)tun ici yuzde %29 %29 %61 %83 %5,1
o ) ) , ) }
Toplam igindeki %0,7 %0.7 %16 %21 %5,1
yiizde (%) ’ ' ' ' '
KARTON Gozlenen 3 3 2 2 10
frekans(n)
?)/u)tun ici ylzde %7.6 %86 %5,3 %5,5 %6,7
Toplam igindeki %18 %27 %14 %1 4 %6,7
yiizde (%) ’ ' ' ' '
DOKU Gozlenen 3 3 3 3 12
frekans(n)
(Su)tun ici yuzde %86 %86 %79 %83 %8,3
o ) ) ) ) )
Toplam igindeki %21 %2,1 %2,1 %2,1 %8,3

ylzde (%)
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Kitap Seti
Boyut IOY+A11 A12 A1.3 Al.4 Toplam
Total Gozlenen 35 35 38 36 144
frekans(n)
?,/‘:)t“” Gl ylizde %100,0 %100,0 %100,0 %100,0 %100,0
Toplam igindeki %24,2 %24,2 %26,3 %25,2 %100,0

yizde (%)

Tablo 4° e bakildiginda tum kitap setlerinde baski kalitesi ile ilgili degerlendirmelerin
ortalamasinin toplamda 21 puan ile (%14,8) en yiiksek frekansa sahip oldugu goriilmektedir. Bu
durum puanlayicilar tarafindan setlerin baski kalitesinin diger bicimsel 6zelliklerine gore daha 6n
planda ve basarili bulunduguna isaret etmektedir. Kitaplarin kagit ve cilt kaliteleriyle ilgili
ozellikler toplamda sirasiyla 10 (%7,2) ve 9 (%6,0) puan almistir. Ozellikle Okuma Yazma
Ogreniyorum+A1.1, A1.2 ve A1.4. setlerinde kagit ve cilt kalitesi ile ilgili puanlamalar birbirine gok
yakin seyrederken A1.3 seti bu setlerden bir adim daha onde gozukmektedir. Kitaplarin kagit
dokusu agisindan deg@erlendiriimesinde her set igin (n=3) dengeli bir dagiim gozlenmektedir. Bu
oranlara bakildiginda kitap setlerinin genel baski ve malzeme kalitesi agisindan iyi duzeyde
bulundugu soylenebilir.

Setler kapak tasarimi acisindan ele alindiginda A1.2 (%8,6) haric diger setlerin benzer oranlarda
(%5,7, %5,3ve %5,5) puanlar aldigi gortlmektedir. Bu durum setler arasinda kapak tasarimi
noktasinda bir standardizasyon olduguna isaret edebilir. Asagdida setlerin ders kitaplarinin kapak
gorselleri yer almaktadir:

iLKOKUL
DERS KiTABI

iLkoKuL
DERS KiTABI

Gorsel 1 Kitaplarin kapak tasarimlari

Kitaplarin kapak tasarimlari incelendiginde hedef kitlenin yas grubuna uygun canli renklerin,
ilgilerini cezbedecek cesitli kiltdrel kahramanlar, halk oyunlari, yerel cocuk oyunlari ve hayvan
figurlerinin kullanildig goze ¢arpmaktadir. Ayrica tasarimlarda, ozellikle genel ortalama puani
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ylksek olan A1.2 kitabinda farkli kilttrlerden olan gocuklarin yerel kiiltirel figlrler (Hacivat ve
Karagoz) ile diinya modelinin Uzerinde oturmasi ¢ocuklara evrensel ve kapsayici bir mesaj
vermekte kulturel etkilesim kavramini one cikarmaktadir. Bu tasarim ile ayrica TUrkgenin
birlestirici gucune de vurgu yapilabilir. Anilan sebepler A1.2 setinin kapak tasariminda one
cikmasinin sebepleri arasinda sayilabilir.

Setler yazi karakterinin okunabilirligi acisindan ele alindiginda puanlayicilar tarafindan her set
icin 3 puan verildigi gorulmektedir. Asadida kitaptaki yazi karakteri ve boyutlarini drnekleyen
gorsel sunulmustur.

o Dinle, tekrar et ve goster.

kahvalt: etmek

) sgle yemegi cizgi film
emek yemek izlemek

dinlenmek

e Oku, bul ve numaralandir.
dinlemek aksam yemegi yemek uyumak giyinmek
(@] (@] (@] @ ¢

Gorsel 2 A1.2 Ders kitabi 6rnek etkinlik (s.6)

Kitaplarda farkli yazi tipi ve boyutlarinin bir arada sunuldugu gortlmdstur. Sayfanin kitaptaki
bicimi cocuklarin her iki yazi tipini de rahatlikla okuyabilecegi boyuttadir. Kitap setlerinde genel
olarak ¢ocuklarin algilamasinda guclik olusturacak bir yazi karakteri kullaniimamistir.

Kitaplardaki gorsel elemanlarin icerikle uyumu (n=11, %7,9) ve renk segimi (n=11, %7,9)
kategorileri de birbirini destekleyen oranlara sahiptir. A1.2 setinin renk kategorisindeki disuk
puan orani (%6,7) haricinde genel gorsel estetik agisindan tim setlerin yliksek bir uyuma sahip
oldugu; tasarim ve estetik unsurlar agisindan kitaplarin butunltk ve denge arz ettigi soylenebilir.
Buradan incelenen ogretim materyallerinin gorsel tasarim ilkeleri agisindan belirli bir kurumsal
standartta hazirlandigi sonucuna varilabilir.

Kapak kalitesi tUm setlerde n=3 olarak esit dagilirken (%8,1) karton kalitesinde Okuma Yazma
Ogreniyorum+A1.1 ve A.1.2 (n=3) setleri, A1.3 ve A1.4 (n=2) setlerine gore daha yiksek frekansa
sahiptir. Puanlamalarda farkliliklar olmasina ragmen kitaplarin kapak ve karton kalitesinin ayni
oldugu vurgulanabilir. Tabloda toplamda en dustk puani (n=7, %5,1) alarak dikkat geken kategori
agirlik kategorisidir. A1.4 seti (n=3) diger tim setlerden (n=1 veya n=2) daha ylksek bir puan
almistir. Bu, son setin tasinabilirlik veya fiziksel agirlik dengesi agisindan daha olumlu
degerlendirildigini gosterebilir. Setler boyut agisindan da A1.3 seti (n=3) hari¢ benzer dusuk
puanlar almistir. Bu degerlendirmelere gore setlerin fiziksel yapi agisindan dusuk diizeyde kaldig
soylenebilir.

Bigimsel Ozellikler agisindan setler arasi bir karsilagtirma yapacak olursak Okuma Yazma
Ogreniyorum+A1.1 ve A1.2 setlerinin her ikisinin de 35'%er puan ile (%24,2) benzer bir profil
sundugu gortlmektedir.

A1.3 seti toplam 38 puan ile (%26,3) fiziksel ozellikler agisindan en yiksek puanlanan settir.
Ozellikle kagrt, cilt ve boyut kategorilerinde diger setlere nazaran daha baskin bir gorinim
sunmaktadir. Buna karsin ayni setin agirlik boyutu tim setler iginde en disuk frekansla (n=7,
%5,1) en az ayirt edici 6zellik olarak karsimiza ¢ikmaktadir.

A1.4 seti 36 puan ile (%25,2) dengeli bir dagiim sergilemekle beraber ozellikle renk, yazi, gorsel,
doku ve agirlik kategorilerinde one ¢ikmaktadir.
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Maarif Vakfi Tiirkgenin yabanci dil olarak ogretimi programi yansimalari

Maarif Cocuk ilkokul Kitap Setlerinin yapilandirimasinda genel gergeveyi Maarif Vakfi Tirkgenin
Yabanci Dil Olarak Ogretimi Programi’'nin olusturdugu; dil becerilerine yonelik etkinliklerin ve
araci etkinliklerin tasarlanmasinda, yerel kulttrlerin ve degerlerin materyaller icerisinde kendine
yer bulmasinda programin oldukca etkili oldugu goze carpmaktadir.

Gorsel 3 MV Tiirkgenin Yabanci Dil olarak Ogretimi Programi A1.1 Temalar

A1

BASLANGIC Merhaba

1. TEMA Haydi Tanisalim

2. TEMA Benim Sinifim

3. TEMA Ailern

.

A TEMA Odada Ne Var?
Hanedi

5. TEMA Kahwaltiya

6. TEMA Wocudumuz

7. TEMA Gékytiztine Bak
Benim

s TEMA Elbiselerim

9. TEMA Oyun Parkim
Meslekler

10. TEMA

v s 1eolom @ SAYFA6-10
B

2.B0LUM «\; SAYFAT1-16

m[ 1.80L0M SAYFAT7-21

{ 2.BOLUM SAYFA 22 -26

| e | 180L0M SAYFA 45 - 55

[Ailcm] { 2.BOLUM SAYFA 56 - 66

woue | 180L0M SAYFA 67-76

O©dadalNclvar, | 2.80L0m SAYFAT7-88

s on [ 1.BOLOM SAYFA89-98
Havdi

Kahvaitivall) A SAYFA 99 - 110

[ 1eowm v SAYFA1I1 - 120

| 2.8010m SAYFA121-132

%

7.0nne 180l0M $2k|[  savrass-142
GokviZone, —— F

28010M &3 | savPams-154

o.0nie T 1eotom BT saveatss-tea
Benimy ¢

M Eibiscicimil L) SAYFA 165 - 180

S.omime | 180L0M SAYFA181-188

Ovun|Rarkim | 2.5010m { SAYFA 189 - 196

T | cowm B || saveaeroze2
M°SIekler I 2.BOLOM ;r I SAYFA 203 - 208

Gorsel 4 Maarif GCocuk AT

.1 Ders Kitabl Temalar

So6z gelimi Gorsel 3 ve Gorsel 4'te de gorulecedi Uzere setlerin temalarinin dizenlenmesinde
neredeyse birebir olarak MV Tirkcenin Yabanci Dil olarak Ogretimi Programinin etkili oldugu
ifade edilebilir. Ozellikle 6gretmen kilavuz kitaplarinda her tnitenin basinda yer alan izlenceler
birebir Programin igerigidir. Bu durum ogretim surecinin Program hedefleri dogrultusunda
planlandidinin acik gostergeleridir. Bu hususa iliskin gorseller (Gorsel 5 ve Gorsel 6) asadida
sunulmustur.

8.3. Programmn Ilkgretim 1. Kademe ( llkokul) (7-10 Yag Grubu) Izlence Tablolan
8.3.1 A1 (A1.1) Izlence Tablosu

~\

7YAS GRUBU - A1 (A1.1)

7 YAS$ GRUBU- A1, (B

aslangig/Hazirhk Temas1 Merhaba ‘

Baslangic/ Hazrkk Temast
Merhaba
KAZANIMLAR
‘Okuma Yazma
56210 Etkilesim soz10 Uretim | (Okumaya Hazirlik) |(¥azmaya Haziiky
1. Selamlasma, 1. Sayilan tekrar eder, | L Seki.sembol veisaret- | 1. Boyama ve serbest
vama e ve. 2. Rerkleri sayler. lerin ankrmbanr bl sizgi ralEmalan

& Dinte edigi g
ayirt =dr.

igili
el bl reacniar
b Sayla 1 tekrar
ede

5 Rerkieri sayler

t
6. Dinleigi sesleri
taklit eder/sesletic

yapar.

lietisimsel Islevier, Dil Yapian ve DIl Hadelerl-55z Varlig

KAZANIMLAR
KONUSMA oKUMA VAZMA
DiNLEMEsIZLEME (o
sOZ1i ETKILEFiM SGEZL GRETIM HAZIRLIK) HAZIRLIK)

veya tonlamadan
hareketic

kenugmacen duygu 5. Duygu dussmus
unimunss belirier. ifade ed

6. Duydugu sssien

ayirt ader.

1. Sayan tane. 1. Setamiagma, 1. Sayar tekrar
2. Aenklers tanir. tanigma vo ader.
X iigii 2.

o ve temel kalp facsler 3. Kelimelers dogns
vedalagmayla igil - telafiuz ader.
temel Kaiip (fadsieri 2. Saylan tekrar . A—
tane. bir bagkasi bast
4 Tarib/zaman 3. Ronkderi soyiar. e
fadeierini taru. 4. Konugmalannda 5. Konugmatarnda
5. bidiren

temel ifadeieri

1. Trkgs okumaya

1. Bayama ve serbest

2. Sekil, sembol
v garatierin
anlamiarm billr.

gizgi
2. Turkge yazmaya
haprik yapsr.

3. Duygu ve
dUzOncsisin garsalisr
gizersk anistir.

4. Renker tans va
gbraslierd kullanir

lletisimsel islevier

Dil Yapilan

Dil Ifadeleri-Saz Varligi

Dil ifadkeleri
- Merhahat

- Gale galk!

- Gorastroz,

~Latfzn

Ctur kak, boya, <iz. si.
- Mutluyum.

- Dzgaram.

- Sagkinim.

-sabah, ogle, aksam, gece
-rrutiu, uzgon, saskin

Gorsel 5 MV Program izlence Tablosu

lletisimsel Islevler, Dil Yapilan ve Dil ifadeleri-Séz Varhig

ILETigiusEL gEvLER.

DiL YAPILARI

DiL iFADELERI-S8Z VARLIGI

* Selamiagma

- vedatagma

* Ardigik siralama

* Renkderi syleme

- Kendini tandma
“Zaman hakkinda bilgi verme
* Duygulan ifade etme

O niobrd

Kelimeier
- Ogratmen, sgranc
- Sayilar: 1- 10

- Renkier: kimia, mavi,

turunc,

Sekiller: daire, Gogen,
Kare

Filtier
baya-, giz-, si-
- sabah, Bgle, aksam,

gace
- muthu, iizgon. sagkin

Gorsel 6 OKK Tema Basl izlence
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2.BO6LUM MEVSIMLER

- -~
T a. Hikaye Zamani
[ ETISIMSEL ISLEVLER |: s e AR
Dt i b ettt Kazanimlar:
L W2 i s o ot
| G * A1.D.2. Selamlasma, tanisma ve vedalasmayla ilgili
S temel kalip ifadeleri tanir.
SOZLI | e oy seman e s ) -
Emdhegiu [ B ¢ A1.D.10. Temel soru ifadelerini tanir.
+ AN50.7. GBral Sgelaris verilen basit halrms vo kalip Kadwien
ronts sond E&iwm-wmwwwm- * A1.D.11. Temel soru kaliplarina karsilik gelen bilgileri
R e e belirler.
+ IOV.K3. Kalmalart degeu tolafuz acler,
DIL YAPILARS T o ¢ A1.D.13. Ginliik hayattaki basit yonergeleri takip
[E—— eder.
e
~ icbaan yaz! v . o) . g 1]
e N Bu bolimde, UGnitenin ikinci boéliminde
DILIFADELER] o . o . . TR . .
" oOgrencilere &gretilmesi hedeflenen dil ifadelerini,
- dil yapilanni ve séz varligini iceren “Hos Geldin
o T Eg_e!”_ aF“I dinleme metnine ve etkinliklerine yer
e verilmistir.
SUORE 450t
Gorsel 7 A1.1 OKK (s.64) Gorsel 8 A1.2 OKK (s.43)

Gorsel 7' de gorllecegi Uzere kitaplarda tema baslarinda yer alan izlencelere ek olarak her
bolimun basinda boluim igerisinde hangi iletisimsel islevlerin gergeklestirilecegdi, dinlemede
konusmada gerceklestirilecek olan kazanimlar, ogretilecek olan dil yapilart ve dil ifadeleri,
Ogretilecek olan kelimeler ve tim bunlari gerceklestirmek icin gereken surenin bulundugu tablo
yer almaktadir. Bu agidan kitaplarin metodolojik bir sisteme sahip oldugu, 6gretim surecini ve
suresini planlama noktasinda ogretmenin isini kolaylastirdigi soylenebilir. Tema basindaki
izlencelerin yaninda cgesitli etkinliklerin basinda da (Gorsel 8) etkinligin hangi kazanimlari
gerceklestirmede kullanilacagi seffaf olarak sunulmustur.

Oyun ve drama temelli ogretime iligkin bulgular

Maarif Turkge Ilkokul Kitap Setleri oyun ve drama temelli hazirlanmistir. Bunun yansimalarini
ders kitabindaki okuma ve dinleme etkinliklerinde, ayrica Ogretmen Kilavuz Kitaplarinin
icerisinde yer alan dgrencilerin konuyu pekistirmelerini saglayacak ¢ok sayidaki egitici oyunda
gormek mumkindur. Oyunlar zaman zaman kisa, zaman zaman asamalardan olusan ve ek
materyaller gerektiren bir yapiya sahiptir. Kilavuz kitaplar her dersin basinda ogretmenin derste
kullanacagi arag geregleri, bu arag geregleri dersin hangi bolimlerinde kullanacagini, ders oncesi
yapmasl gereken hazirliklarin neler oldugunu ortaya koyan tablolar igermektedir. Dolayisiyla
kitap bahsi gecen oyunlarda kullanilacak olan materyallerin hazirlanmasi ve planlanmasi icin de
ogretmene rehberlik eden bir yapidadir. Oyunlar ogrencilerin seviyesine ve ilgisine gore
hazirlanmis; aktif katilimi ve akran etkilesimini destekleyen, derse karsi ilgi ve motivasyonu canli
tutacak icerige ve uygulama sikligina sahiptirler.

Resimleri Degistir
Aracg-gerecgler: Giysilerin resimli kelime kart-
larn (Sinifinizda her 8grencinin Gzerinde bulu-
nan giysileri tercih ediniz.)

Hazirlik:

- Resimli kelime kartlarimin sinif mevcudu
kadar fotokopisini gektiriniz. Sinif mewvcu-
duna bagh olarak her resimli kelime kartunmn
birden fazla ciktisi olabilir.

Uygulamas:

e  Ogrencilerle birlikte yerde cember
olusturunuz.

e Hazirladiginiz fotokopilerden her &grencive
birer adet veriniz. Ogrencilerin fotokopileri
onlerine koymalarini saglayiniz.

=  Ritmik Sesletirm 1’°in arka muazigini agimiz
ve “Basla!” komutu veriniz.

- Ogrencilerin muzikle beraber fotokopileri
verde degistirmelerini saglayinz.

- Muozik durdugunda her &grencinin
onundeki fotokopide yver alan giysiyvi kendi
Gzerinde gdstererek “Bu corap/ ayakkabl/
pantolon/ mont/ sorty kazak/ ceketr etek/
sapka/ tisdrt benim.” seklinde séylemesini
saglayinz.

e Oyunu bu sekilde birkac kez oynatimz.

Gorsel 9 A1.1 OKK oyun 6rnegi (s.98)

Gorsel 9'da da gorllecegi uzere oyunlar 6grenicinin derse aktif katilimini saglamak ve konuyu
pekistirmek Uzere yapilandinlmistir. Benzer amaglarla ogrencilerin derslerde rol oynama ve
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canlandirma yapmalarini saglayan drama temelli etkinlikler kitap setlerinde siklikla yer
almaktadir.

@ Dinle ve oku. @ Arkadasinla esles ve canlandir.

—

[| Karagsz:Bunlar kim

Haci Cavcav? |
Hacivat: Bilmiyorum ==
Karagéz'um. Haydi
soralim, tanigalim.

oo =
=] ©
v

5

Hacivat: Kag
yasindasin Musa?

g Musa: 10 yasindayim.
Karagdz: Ben de 40
yasindayim.

Musa: Tanistigima
memnun oldum.
Karagdz: Biz de

4 memnun olduk Musa.
Ulkemize hos geldin.
Musa: Hos bulduk.
—]

Hacivat: Merhaba. Benim adim
Hacivat. Senin adin ne?
Musa: Merhaba. Benim adim Musa.
Hacivat: Nerelisin Musa?
l Musa: Ben Kamerunluyum. Sen
L nerelisin?
Hacivat: Ben Turkiyeliyim.
Karag®z: Ben de Turkiyeliyim.

Towy
\f: o

Gorsel 10 A1.3 Ders kitabi (s.17)

Gorsel 10'da da gorulecegi uzere etkinlikler ogrenicilerin 6grendikleri konuyu hemen
uygulamalarina firsat verecek sekilde drama temelli yapilandinimistir. Bu yolla 6grenme
kaliciiginin da artirilacag belirtilebilir. Ayrica yerel kulturel bir 6ge olan Karagdz ve Hacivat'in
etkinliklere dahil olmasi, farkl kulturlerle iletisime gegmeleri kilturel etkilesim agisindan olumlu
bir yansimadir.

Kiiltiirlerarasilik ve kiiltiirel etkilegime iligkin bulgular

NV 7~ Giinaydin arkadaslar!
Roi

&
X liyor.

iyi aksamlar!
Aksam yemeginiz Nijerden geliyor!

§
Bakkal Amca: Bes|i

// Farhad: Cok pahali:

Gorsel 11. A1.2 Ders Kitabi (s.79) Gorsel 12. A1.2 Ders Kitabi (s.91)

Farkli kiltirlerin Tirkce vasitasiyla birlestiriimesi de dikkati ceken bir husustur. Ozellikle o
ulkelerden gelen ogrencilerin degerli hissetmelerinde, dile karsl olumlu izlenim kazanmalarinda
ve dil 6grenmeye yonelik motivasyonlarinin artmasinda etkili bir tercihtir. Farkli kdlturlere ait
evrensel karakterler, farkli ulkeler ve Ulkelere iliskin yemek kdlturinun ele alinmasi 6grencileri
birlestirici ve butunlestirici bir yaklagimdir.

a — .,

Dede: Hog geldin, Arda. ]
Arda: Hog bulduk, Mehmet dede. 2

Bayramimiz mubarek olsun. Sizin de
bayraminiz miibarek clsun, Emine nine.
Nine: Cok tegekkur ederim, Arda. Senin
de bayramin mubarek olsun.

A
<=
& =
Mine: Cocuklar, size baklava ikram edeyim.
[ | Arda: Yasasin! Ben bakl ok severim.
Dede: Enes de baklavay ok sever. O, nerede
ocuklar?

usuf: O bayramdan énce Ankara’ya gitti, dede.
Bayram bittikten sonra Istanbul’a dénecek.

Gorsel 13. A1.4 Ders kitabi (s.78)
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KultUrlerarasi iletisim stratejileri Turkgenin ogrenilme surecinde onemlidir. Bu nedenle dil ile
tasinan butln kulttrel degerlerin hedef dil ve kdltirle ortlisen ozelliklerinin 6ne gikarilmasi ve
kdlturlerarast iletisimi saglayacak etkinlik ve uygulamalara yer verilmesi gereklidir. Bu gercevede
yerel kdlttrlerin ve degerlerin de ogretim materyallerinde kendine yer bulmasi saglanmalidir
(TMV, 2023b, s.35). Gorsel 13'te de goriilecedi lzere kitaplarda Turk kiltlrine ait 6geler
iletisimsel baglam icerisinde ele alinmistir. Bunun yani sira ogretim setlerinde Turk kdlturdnu
0zgun bir bigimde sunmak amaclyla kulture ait turkuler ve TRT Cocuk’ tan otantik icerikler de

sunulmustur.
[ © TRT. J

. . .
— ESKIYENI SANAT o5

9 .
t ) Videoyu begendin mi? Boya ve yaz. :

RYX-"
Gorsel 14. A1.4 Ders kitabi (s.92)

Gorsel 14'te de gorulecedi Uzere geleneksel Turk el sanatlar ornedi ogrenicilere dikkat gekici,
otantik bir igerik olarak sunulmus, yani sira da dinleme anlama etkinlikleri gergeklestirilmistir.
Ogdrenicilerin yas seviyesine uygun otantik materyaller ile 6grenme sureci zenginlestiriimistir.

Etkinliklerin ogrenme siirecine katkisina iligkin bulgular

4

& PROJE ZAMANI

T =

@ Dinle ve eslik et.

P Cevreyiile ilgili sen de bir kural bul.
€ Kurahmi yaz.

B Kuralnin tabelasimi tasarla.

ﬂ Kuralimi tanit ve videoya gek.

Haydi kutlayalim
Grpalim ellerimizi

Gorsel 15 A1.4 DK 2. kitap (s.17) Gorsel 16 A1.3 Ders kitabi (s.162)

Kitaplarda ayrica unitedeki her bir bolimin sonunda konuya uygun sarkilar mevcuttur (Gorsel
15). Ogretimin zenginlestiriimesinde ve bireysellestirilmesinde bu tir etkinlikler 5nem tagimakta
farkli yollarla 6grenen ogrenicilerin ilgilerine hitap etmektedir. Bununla birlikte her Gnite sonunda
cesitli proje ve gorevler yer almaktadir (Gorsel 16). Bu da setlerin vadettigi cok yonli gelisimi
destekleme ve 6grenme surecini okulun disina yayma hedefiyle orttismektedir.



@ Dinle ve oku.

(KEiGgianMasan)

Vitzaiiictan sonra giineglendim.

Lo} s

esles ve c .
© [ sipsak bana masal anlatir misn? | (2]

i kizina asik olmus.
Asik olduktan sonra yemek yememis,
suigme:

— i — I
Tabii Tostos. Bif varmis bir yokmus...
Kologlan adinda bir cocuk varmis.

Canka sabah uyandiktan sonra
padigah + da 5.

Gorsel 17 A1.4 DK 2. kitap (s. 47)
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Kitaplarda metinlerin karakterler ve ele alinis bakimindan seviyeye uygun bir yaklagimla ilgi ¢ekici
hale getirilmesi ve dil bilgisi yapilarinin metin igerisinde kavratiimasi, dilin iletisimsel islevinin 6ne
cikariimasi noktasinda goze garpan bir husustur. Ayrica Gorsel 17'de goruldigu Uzere etkinlik
yine drama ile birlestirilerek ogrencilerin aktif katilim yoluyla 6grendikleri yapilari kullanmalari
saglanmis, pekistirme etkinlikleri eglenceli ve kalici hale getirilmistir.

Kitap setlerinin 6lgme-degerlendirme gesitliligine iliskin bulgular

Kitap setlerinin olgme- degerlendirme cesitliligine iliskin veriler; coktan se¢meli, agik uglu, 6z
degerlendirme, eslestirme, siralama, cimle tamamlama vb. turlerin kitaplarda olup olmadigina
dair maddeleri igeren “Olgme -Degerlendirme Cesitliligine iliskin Kontrol Listesi” ile saglanmistir.
Ug puanlayicinin her bir set baglaminda 12 maddeye verdigi puanlarin ortalama, yiizde ve
frekans degerlerine iliskin bilgiler asagida sunulmustur.

Tablo 5 Setlerin 6lgme-degerlendirme gesitliligine iliskin gapraz tablo

. Kitap Seti
Test Turu IOY+A1.1 A1.2 A1.3 Al.4 Toplam
GOKTAN Gozlenen 0 0 0 0 0
frekans(n)
(S;j)t”“ iGi ylizde %0,0 %0,0 %0,0 %0,0 %0,0
Toplam igindeki %0,0 %0,0 %0,0 %0,0 %0,0
ylzde (%)
0z Gozlenen
frekans(n) 0 0 ! ! 2
?,/‘:)t“” iGi ytizde %0,0 %0,0 %9,7 %9,1 %5,3
Toplam igindeki %0,0 %0,0 %2.7 %27 %5,3
_ ylzde (%)
ESLESTIRME Gozlenen 1 1 1 1 4
frekans(n)
?,/‘:)t“” iGi ylizde %12,0 %12,5 %9,7 %9,1 %10,6
Toplam igindeki %2,7 %2,7 %2,7 %2,7 %10,6
ylzde (%)
ACIK U. Gozlenen
frekans(n) ! ! ! ! 4
?,/‘:)t“” iGi ytizde %12,0 %12,5 %9,7 %9,1 %10,6
Toplam igindeki %2,7 %2,7 %2,7 %2,7 %10,6
) ylzde (%)
CUMLET. Gozlenen 0 0 0 ] ]
frekans(n)
?,/‘:)t“” iGi ytizde %0,0 %0,0 %3,2 %9,1 %3,5
Toplam igindeki %0,0 %0,0 %0,9 %27 %3,5
ylzde (%)
OKUMA ANL. Gozlenen 1 1 1 1 4
frekans(n)
Sutun igi ytizde %12,0 %12,5 %9,7 %9,1 %10,6

(%)
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Kitap Seti
Test Turu IOY+A1.1 A1.2 A1.3 Al.4 Toplam

Toplam igindeki %2,7 %2,7 %2,7 %2,7 %10,6
ylzde (%)

VAR-YOK Gozlenen 1 1 1 1 4
frekans(n)

?,/‘:)t“” iGi ylizde %12,0 %12,5 %9,7 %9,1 %10,6

Toplam igindeki %2,7 %2,7 %2,7 %2,7 %10,6
ylzde (%)

EVET-HAYIR Gozlenen 1 1 1 1 4
frekans(n)

?,/‘:)t“” iGi ytizde %12,0 %12,5 %9,7 %9,1 %10,6

Toplam igindeki %2,7 %2,7 %2,7 %2,7 %10,6
3 ylzde (%)

DOGRU-YANLIS Gozlenen 0 0 ] ] 9
frekans(n)

?,/‘:)t“” iGi ylizde %4,0 %0,0 %9,7 %9,1 %6,2

Toplam igindeki %0,9 %0,0 %2,7 %2,7 %6,2
_ ylzde (%)

DINLEME-ANL. Gozlenen 1 ] ] ] 4
frekans(n)

?,/‘:)t“” iGi ylizde %12,0 %12,5 %9,7 %9,1 %10,6

Toplam igindeki %2,7 %2,7 %2,7 %2,7 %10,6
ylzde (%)

YAZMA Gozlenen 1 1 1 1 4
frekans(n)

?,/‘:)t“” iGi ylizde %12,0 %12,5 %9,7 %9,1 %10,6

Toplam igindeki %2,7 %2,7 %2,7 %2,7 %10,6
ylzde (%)

SIRALAMA Gozlenen 1 ] ] ] 4
frekans(n)

?,/‘:)t“” iGi ylizde %12,0 %12,5 %9,7 %9,1 %10,6

Toplam igindeki %2,7 %2,7 %2,7 %2,7 %10,6
ylzde (%)

Total Gozlenen 8 8 10 1 38
frekans(n)

?,/‘:)t“” iGi ytizde %100,0 %100,0 %100,0 %100,0 %100,0

Toplam igindeki %22,1 %21,2 %27,4 %29,2 %100,0

ylzde (%)

Tablo 5 incelendiginde setlerin hicbirinde goktan segmeli test maddelerine yer verilmedigi
gordlmektedir (n = 0, %0,0). Bununla birlikte; eslestirme, acgik uglu sorular, okuma-anlama, var-
yok, evet-hayir, dinleme-anlama, yazma ve siralama tekniklerinin tim kitap setlerinde (I0Y+A1.1,
A1.2,A1.3,A1.4) standart olarak bulundugu tespit edilmistir. Bu sekiz ayri teknik incelemeye tabi
tutulan materyallerin temel olcme- de@erlendirme yapisini olusturmakta ve toplam puanlarin
%84,8'ine tekabul etmektedir. Bu durum setlerin daha ¢ok slrece dayali ve alternatif
degerlendirme tekniklerine odaklandigini gostermektedir.

Kitap setleri birbiri ile karsilastirilacak olursa toplamda 11 puan ve %29,2'lik oran ile A1.4 seti
bunyesinde en fazla farkli 6lgme aracini barindirmasiyla en kapsamli set olarak karsimiza
cikmaktadir. Bu set 6z de@erlendirme, cumle tamamlama ve dogru-yanlis gibi teknikleri de
barindirmasiyla digerlerinden ayrismaktadir. Cimle tamamlama yalnizca A1.4 setinde (%9,1)
kullanilmistir. Asagida A1.4 kitabindaki cimle tamamlama etkinliklerine 6rnek olarak bir gorsel
sunulmustur.
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Gorsel 18. A1.4 Ders Kitabi cimle tamamlama etkinligi (s. 144)

A1.3 seti, 10 puan (%27,4) ile gesitlilik agisindan ikinci sirada yer almaktadir. Okuma Yazma
Ogreniyorum+A1.1 ve A1.2 setlerinden farkli olarak bu sette 6z-degerlendirme ve dogru-yanlis
teknikleri de yer almaktadir. Asagida A1.3 setinden ornek etkinlikler sunulmustur:

Kendimi Degerlendiryorum -u- 6 Metne gire hangi cime dodru,hangi cimle yanl,iaretl (/).
‘lI).IMesIekIeglhakklndabilgiverebiliyimve @ ® D Y
ilgi isteyebilirim.
1. Ayse bugin ablasi le i idecek.
2. Gerekgelendirme yapabilirim. @ ® z AYEE hugtjni :m:sme‘mqyu g‘| ‘ece ‘d k (jj
— . Ayse bugiin babos e resim sergisine gidece C[:
h Planlqyl_mlltasanlanmllhayo\lerlm\
el g g 3. Ayge hafta sonu milzeye gidecek. G:)
4. Olaylan sialayabilirim.
4. Ayse hafta sonu yiizme hovuzuna gidecek. G:)
5. Bir baskasini tanitabilirim.
e g g 5. Ayse milzeden oyuncak bir zirafa alacak. G:)
6. 1lgi alanlanm hakkinda bilgi i
bilgi verebilirim. 9 5]
Gorsel 19. A1.3 Galisma Kitabi Oz Degerlendirme Etkinligi (s. 15) Gorsel 20. A1.3 Galisma Kitabi D/Y Sorusu (s.23)

Okuma Yazma Ogreniyorum+A1.1 ve A1.2 setleri toplam 8'er puan ile (%22,1 ve %21,2) dlgme-
degerlendirme c¢esitliligi agisindan en dusuk cesitlilige sahip setlerdir. Yalnizca yukarida bahsi
gegen 8 ana teknigi barindirmakta, 6z degerlendirme veya dogru- yanlis gibi tekniklere yer
vermemektedirler. Asagida bu hususa iliskin A1.1 ders kitabi ve A1.2 ¢alisma kitabinda yer alan
birer etkinlik ornegi sunulmustur.

© Kelimeleri eslestir.

dis firgalamak @
el ylkamak O

9 Oku Ve yul‘ yliz yikamak O
banyo yapmak O
Onlar nigin kavga ediyor! sag taramak ()
G6p atmak O
Masaldan ne anladin?
K

Gorsel 21. A1.1 Ders Kitabi Acik Uglu Soru Ornegi (s.46) Gorsel 22. A1.2 Galisma Kitabi Eslestirme Sorusu (s.8)

Setlerde yer alan olgme- degerlendirme tekniklerinin dagilimi incelendiginde 8 ana teknigin
standart olarak tum setlerde yer aldiJl, seviye arttikga dlgme- degerlendirme teknigi gesitliliginin
de arttigi gozlenmistir. Cumle tamamlamanin sadece A1.4'te yer almasi, 6z degerlendirme
araclarinin ileri seviyelerde bulunmasi buna 6rnek verilebilir. Toplam puanlar da (sirasiyla %22,1,
%21,2, %27,4,%29,2) bu bulguyu dogrular niteliktedir. Bu durum incelenen materyallerde 6lgme-
degerlendirme teknikleri agisindan asamalilik ve sarmallik ilkelerinin dikkate alindigini
gostermektedir.
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Sonug, tartisma ve oneriler

Bu arastirmada Turkiye Maarif Vakfi tarafindan yayimlanan Maarif Turkge ilkokul Kitap Setleri;
yardimci materyaller, bigcimsel ozellikler, igerik ve dlgme-degerlendirme gesitliligi boyutlarinda
incelenmistir. Bulgular, setlerin gocuklara yonelik Turkgenin yabanci dil olarak 6gretiminde ¢oklu
materyal destegini dnceleyen ve yapilandiriimis bir 6gretim tasarimina dayanan bir kurumsal
yaklagimi yansittigini gostermektedir. Bu gergeve, Maarif Turkge setlerinin amag ve igerik
iddialariyla da ortusmektedir.

Yardimci materyallere iliskin bulgular, incelenen tum setlerin galisma kitabi, 6gretmen kilavuzu,
dinleme-izleme materyalleri ve ek destek materyalleri bakimindan eksiksiz bir yapi sundugunu
gostermektedir. Materyal gelistirme alan yazininda ders kitabinin “tek basina” yeterli olmadigi;
ozellikle farkli 6grenen gereksinimleri ve ogretim baglamlari dikkate alindiginda 6gretmeni
yonlendiren kilavuzlar ve tamamlayici kaynaklarin materyalin pedagojik degerini artirdig
vurgulanmaktadir (Tomlinson, 2013; McGrath, 2016). Bulgular, setlerin 6gretim sirecini yalnizca
ders kitabi UGzerinden degil, bGtincul bir materyal yapisidzerinden kurdugunu ortaya
koymaktadir. Ayrica Maarif yayinlari baglaminda yardimci okuma materyallerinin CEFR'de
“serbest zaman etkinligi olarak okuma” ve “aracilik/mediation” gibi boyutlar agisindan ele
alinabildigini gosteren guncel bulgular, tamamlayici materyal cesitliliginin 6gretim hedefini
glclendirmektedir (Kapusizoglu, 2025).

Bicimsel ozelliklere iliskin bulgular, ozellikle baski kalitesi, gorsel 6gelerin icerikle uyumu, renk
secimi ve yazi karakterinin - okunabilirligi gibi  Olcutlerde setlerin  genel olarak olumlu
degerlendirildigini ortaya koymaktadir. Cocuklara yabanci dil 6gretiminde gorsel tasarimin
dikkat, gudulenme ve anlam kurma sureclerini destekledigi; materyalin “cekiciligi/appeal” ve
“kullanilabilirligi"nin (usability) 6grenme katilimini etkiledigi siklikla vurgulanmaktadir (Cameron,
2007; Shin & Crandall, 2014). Buna karsilik, agirlk ve boyut gibi ergonomi bilesenlerinde
puanlarin gorece daha dustk olmasi, ozellikle ilkokul dizeyinde materyalin tasinabilirlik ve sinif
igi pratiklik boyutlarinin yeniden ele alinmasi gerektigini dusundirmektedir. Bu, materyal
degerlendirme yaklasimlarinin  “pedagojik vyeterlik® kadar “kullanim baglamina uygunluk”
olgltiini de birlikte ele almasi gerektigi gortsiyle uyumludur (Tomlinson, 2013; McGrath,
2016).

Kitaplarin igerik ozelliklerine iliskin bulgular, 6gretim setlerinin Maarif Vakfi Ttrkgenin Yabanci
Dil Olarak Ogretimi Programinin amaglari, 6gretim ve dlcme- degerlendirme yaklasimlar,
izlenceleri, tema ve kazanimlari paralelinde hazirlandigini  gostermektedir.  Programin
yansimalar ozellikle 6gretmen kilavuz kitaplarinda agikga kendini gostermekle birlikte ortuk
olarak tum setlerde goze carpmaktadir. Setlerin dikkat cekici bir diger ozelligi de ozellikle
dinleme ve okuma metinlerinde 6ne ¢ikan canlandirma etkinlikleri ve kilavuz kitaplarda yer alan
dersin pek cok asamasi icin ayri olarak planlanmis egitici oyunlara sahip olmasidir. Setlerin oyun
ve drama temelli tasarlanmis olmasi ogrenicilerin derse aktif katilimlarini, akran etkilesimini,
derse karsi ilgi ve motivasyonlarina olumlu etki ve dolayisiyla kalici 6grenmeler saglanmasi
acisindan guglu bir yon olarak degerlendirilebilir. GUncel arastirmalarda da drama kullaniminin
ogrencilerin dil 6grenimine yonelik tutumlarini olumlu yonde etkiledigi vurgulanmis; ogrenciyi
surecgte aktif kilmasi, eglenceli olmasi, kalici 6grenme saglamasi agisindan etkili bir yontem
olarak gortlmustir (Kutlu & Cevik, 2025). Ogretim setlerinin kilturlerarasilik ve kiiltirel etkilesim
baglaminda guclU iceriklere sahip oldugu gorudlmustur. Setlerin tasarlanmasinda her Unitede
gortlen ana karakterlerden biri olarak Karagtz ve Hacivat'in yer almasi (A1.2), tnitelerin otantik
materyaller ile zenginlestiriimesi, setlerde yerel ve evrensel kulttre ait ogelerin harmanlanmasi
kdlturel etkilesimi desteklemektedir. Maarif Tlrkge materyallerine yonelik gincel incelemelerde
kdlturel iceriklerin sistematik bicimde ele alindigi ve kulturel etkilesim boyutunun vurgulandigi
gortlmektedir (Ercan Glven & Cimen, 2024). Bu bagdlam, setlerin yalnizca dil becerilerini degil,
kdlturel anlam kurma ve etkilesim hedeflerini de destekleyecek sekilde tasarlanmasinin onemini
guclendirmektedir. Setlerde o6gretim surecinin zenginlestiriimesinin diger bir yolu olarak da
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dnitelerdeki her bir bolimun sonunda konuya uygun tasarlanmis sarkilar ornek verilebilir. Ayrica
proje etkinlikleriyle ogrencilerin ¢ok yonlu gelisiminin de desteklenmesinin  amaclandig
vurgulanabilir.

Olgme-degerlendirme cesitliligine iliskin bulgular, setlerde goktan segmeli maddelere yer
verilmedigini; bunun yerine eslestirme, acik uglu sorular, okuma-anlama, dinleme-anlama ve
yazma gibi strec temelli/alternatif tekniklerin 6ne c¢iktigini gostermektedir. Dil 6gretiminde
olcmenin “0grenmeyi destekleyen” (assessment for learning) bir islev Ustlenmesi gerektigi;
cocuklarla galisirken performansa dayali, anlamli gorevler ve stre¢ odakli yaklasimlarin daha
islevsel olabildigi vurgulanmaktadir (Brown, 2004; McKay, 2006). Bu bulgu, setlerin 6lgme
yaklasiminin iletisimsel ve gorev temelli dil 6gretimiyle uyumlu okunabilecegini gostermektedir.
Ayrica seviye yukseldikge olgcme araclarinin gesitlenmesi ve Ozellikle Ust seviyelerde 0z
degerlendirme tdrlerinin  gorunur hale gelmesi, CEFR'nin guncellenen vurgulariyla da
iliskilendirilebilir. CEFR Companion Volume; arabuluculuk/mediation, gevrim igi etkilesim gibi
boyutlar genisletirken, ogrenen ozerkligi ve 0z de@erlendirme pratiklerinin desteklenmesine
donik bir cerceve sunmaktadir (Council of Europe, 2020).

Genel olarak bulgular, Maarif Turkge ilkokul Kitap Setlerinin igerik, materyal gesitliligi ve lgme
yaklasimi bakimindan gugli bir cergeve sundugunu; ancak bigimsel olarak ergonomi
(agirlik/boyut) gibi alanlarda iyilestirme potansiyeli tasidigini gostermektedir. Ulasilan sonuglar
neticesinde;

1. Ogretim setleri agirlik -boyut agisindan kitap hazirlayicilar tarafindan yeniden ele
alinabilir.

2. Daha derinlemesine inceleme yapiimasi agisindan Maarif Tirkge ilkokul Kitap Setlerinin
her bir seviyesi (Okuma Yazma Ogreniyorum, A1.1, A.1.2, A.1.3, A1.4) kendi igerisinde
ayri ele alinarak calismanin alt boyutlari yahut farkli boyutlarla yeniden degerlendirilebilir.

3. Ogretim setlerini kullanan dgreticiler ve/ya dgrenicilerin gorusleri ile kitaplarin gicli ve
zayif yonlerinin ortaya ¢ikarildigi yeni arastirmalar tasarlanabilir.

seklinde onerilerde bulunulabilir.

Yazar katki oranlari

Calismaya 1. Yazar: %50, 2. Yazar: %50 oraninda katki saglamistir.

Cikar catismasi beyani

“Turkgenin Yabanci Dil Olarak Gocuklara Ogretimi: Maarif Tirkge Ornegi (Kitap Seti incelemesi)”
baslikll makalemizin herhangi bir kurum, kurulus, kisi ile mali ¢ikar gatismasi yoktur. Yazarlar
arasinda da herhangi bir ¢ikar gatismasi bulunmamaktadir.
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