= ’ MSKU Journal of Education
ISSN 2148-6999 Volume 12, Issue 1, (2025) May

Research Article

Faculty Members’ Perceptions and Motivations for
Contributing to and Using Open Course Materials

Nurhayat Kocatiirk Kapucu!, Ali Yakar %, Miige Adnan®

About the Article Abstract

Ensuring the active participation of faculty members in the open education
Received: 30.09.2024 movement should be a clear priority for higher education institutions
Accepted: 03.01.2025 aiming to stand out in the area of Open Education. This research was
Published: 07.03.2025 designed to determine the perceptions of Mugla Sitki Kogman University

(MSKU) faculty members regarding making their course materials fieely
accessible, and their motivation to participate in the associated
institutional practices. Formed as part of a project supported by Mugla
Sitki Kogman University Scientific Research Projects Coordination Unit,

Keywords the study aimed to assess faculty members’ perceptions and motivations
Open Course, related to open education and open educational resources. Conducted as
Open Educational Resources, a case study, the research involved 21 voluntary participants from a group
Open Access, of 230 faculty members from whom data were collected. Semi-structured
Higher Education interviews were conducted with the participant faculty members who

worked within 11 different faculties located at MSKU's central campus.
The interviewed participants emphasised their need for professional
support, collaboration, and the necessary time to develop and disseminate
open course materials. Participants who were cautious about copyright
issues also stressed the importance of technological and institutional
support, along with incentives and teamwork. Higher education
institutions were considered to play a significant role in the dissemination
and improvement of open educational resources and practices due to their
mission to produce and spread knowledge.

For Citation Kocatiirk Kapucu, N., Yakar, A., & Adnan, M. (2025). Faculty members’
Perceptions and Motivations for Contributing to and Using Open Course
Materials. MSKU Journal of Education, 12(1), 23-52. DOL:
10.21666/muefd.1558651

Introduction

Open educational resources (OER) are considered one of the most innovative and cost-effective methods
of improving the quality of educational services since they aim to make best use of existing resources.
As an educational movement, OER has been described as having the potential to transform teaching and
learning practices across all levels. Having emerged in the late 1990s and become widespread
particularly over the past 10-15 years in parallel with advancements in information and communication
technologies, the OER movement has considerably reduced the time overhead necessary to design and
prepare new courses and academic programmes, as well as facilitating the sharing, storage, and
dissemination of knowledge, and helping to improve the quality of education at every level (Kanwar et
al., 2010). OER provides both students and educators with global access to educational content, thereby
offering opportunities to readily access a wide variety of learning resources.

OER offer high-quality educational opportunities by providing tools and materials that enable the
realisation of quality education along with the principle of openness and free accessibility, and by
enriching the entire process through the utilisation of digital instructional technologies. OER encompass
various digital formats, such as online textbooks, lecture notes, slides or recordings, instructional videos,
web-based study materials, animations, simulations, digital graphics, MOOCsS or assessment tools with
automated feedback. To qualify as OER, these resources must be freely accessible for at least
educational purposes (Bates, 2022). Academicians may voluntarily agree to make the course materials
they create available to the wider public without expectation for anything in return. However, unlike the

1 Mugla Sitki Kogman University — nurhayat@mu.edu.tr — ORCID: 0000-0002-6872-6612
2 Mugla Sitki Kogman University — aliyakar@mu.edu.tr — ORCID: 0000-0002-4359-0552
3 Mugla Sitki Kogman University — muge@mu.edu.tr — ORCID: 0000-0003-3256-7418

23



i ’ MSKU Journal of Education
‘ v ISSN 2148-6999 Volume 12, Issue 1, (2025) May

formal tuition approach offered by distance education, the OER movement does not offer academic
degrees or certificates to beneficiaries; rather, it is simply a means to facilitate the provision of free
access to course plans, methods, and certain educational tools unrestricted by copyright, in order to
promote equality in education. Faculty members who wish to enrich their courses, those planning to
offer similar courses at their own universities, alumni who want to follow developments in areas of
academic interest, and currently enrolled university students are considered the natural users of OER.

The primary goal of OER and its related applications is to expand educational opportunities, increase
access, and promote equity. In recent years, a growing awareness regarding openness due to
advancements in digital technologies has made the concept an important theme in today’s education
(Knox, 2013). Openness can help enhance access, equity, and collaboration in education, while also
promoting social justice and removing some of the traditional barriers to learning (Kogdar et al., 2023;
Zawacki-Richter et al., 2020).

In the context of higher education, different degrees and forms of openness may be discussed. The term
‘open’ can be applied to various areas such as student admission criteria, flexibility in registration
periods or course and programme options, professional development, assessment practices, teaching,
learning, and also in research (Zawacki-Richter et al., 2020). A United Nations Educational, Scientific
and Cultural Organization’s (UNESCO) report titled ‘Open Educational Resources: Open Content in
Higher Education’ (Albright, 2005) defined open educational resources as educational content made
available openly and free of charge, facilitated by information and communication technologies, and
aimed at specific users. OER aims to support specific educational programmes by making educational
tools and materials accessible through technology, and typically includes topics, syllabi, lecture notes,
simulations, annotated examples, learning objects, reading lists, and examples of exams, tests, and
projects (Johnstone, 2005). OER is regarded as being particularly valuable and important due to its
considerable potential for application in both higher education and in adult education worldwide, as well
as its applicability to various levels of education.

The Massachusetts Institute of Technology (MIT) played a crucial role in the global spread of the OER
movement, which expanded in the early 2000s with the participation of universities from 19 different
countries, and which also had an impact on higher education in Turkey. In 2006, the National Open
Course Materials Programme was initiated in Turkey under the leadership of the Turkish Academy of
Science (TUBA) and in collaboration with the Turkish Council of Higher Education (YOK) and the
Scientific and Technological Research Council of Turkey (TUBITAK) (Orta Dogu Teknik Universitesi
[Middle East Technical University], 2019). Initially supported by 24 universities, the project grew to
include 60 universities by 2014. The Open Course Materials Programme is one of the key components
of TUBA’s Science Society Project. Since its establishment, higher education institutions such as the
Middle East Technical University (METU), Ankara University, Ege University, Bagkent University,
Hacettepe University, Istanbul Technical University, Gazi University, Atilim University, Sabanci
University, Harran University, and Bartin University have prepared and published course materials on
their websites (Sen Baysal et al., 2015; Tirkiye Bilimler Akademisi [Turkish Academy of Science,
TUBA], 2019).

The most important initiative in the creation of OCW is the electronic public availability of university
course systems. Providing accessibility and usability of high-quality educational materials offers
extraordinary opportunities for sharing, use, and reuse that can be accessed continuously by participants
worldwide. OER, OCW, and Massive Open Online Courses (MOOCs), as an application area of
information technologies, enable the discovery and adoption of new, different, and better ways of
learning, more practical ways and experiences for learners and instructors, as well as achieving learning
goals more effectively (Rodriguez et al., 2017). Since open educational resources have become a new
means of sharing information and knowledge, they have started to replace traditional educational
materials, thereby offering learners new opportunities to acquire and develop lifelong learning and
digital literacy skills, which are also considered ‘21st century skills’ (Cakmak et al., 2013). In this
context, OCW helps to enrich the course-related resources available to students, providing instructors
with the opportunity to compare, benefit from, and to improve their course content in line with others
who teach similar courses. In addition, OCW, which can be utilised by anyone wanting to improve and
develop themselves, constitutes an important resource for lifelong learning (TUBA, 2019).
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The basic philosophy of Turkey’s OCW Programme is to ensure that everyone who wants to access
content on a national and international scale can benefit readily from the service. As the extent to which
OCW prepared by universities becomes more widespread, the quality of the Turkish higher education
system will likely improve and the increased use of the Internet for educational purposes will become
more dynamic and active (Toplu & Gdkgearslan, 2012).

UNESCO’s 2005 report on OER (Albright, 2005) drew attention to the participation of lecturers in the
production and sharing of open content and the use and sharing of open access materials in accordance
with copyright laws, and highlighted these two sensitive issues regarding OER usage in higher
education. The primary component of an OER is its educational content, whilst the source is the lecturer
who produced the content and agreed to freely and openly share it. Therefore, ensuring and securing the
active participation of lecturers in the open education movement should be considered a priority for
higher education institutions that wish to stand out in this field.

Through the use of OCW and OER, learners, instructors, institutions and organisations can achieve
multifaceted gains in education and training, including; i) supporting teaching, ii) ease of access to open
materials, iii) increased professional quality, and iv) adapting to developments in the world (Caro &
Lesko, 2014). OCW, which are accessible via the Internet, offer a global opportunity to learn in different
fields through the use of virtual classrooms. Providing such a service within higher education institutions
is of paramount importance in terms of institutional recognition, increasing the quality of both learning
and also the teaching materials used, and in addressing people from all walks of life who would
otherwise likely remain outside the scope of formal education. However, further studies should be
conducted in order to improve the capacity to use and contribute to the production of OER, to generate
and produce OER according to appropriate and recognised instructional design models, to equip
instructors with the necessary technical skills to integrate OER into their courses, and to direct students
to use OER in a way that supports their growth and development as independent learners (Mishra, 2017).
It is expected that the number and quality of OCW and OER platforms will improve with the increase
of studies in this field. Therefore, it is aimed to overcome the barriers to the construction, reproduction
and sharing of knowledge.

The current study was designed to contribute to the literature on open access and OER in particular, with
the aim of removing barriers to the construction, reproduction, and sharing of knowledge. In the context
of the OER movement in Turkey, the current research was conducted as the foundation for Mugla Sitki
Kogman University’s OER platform. The study focused on determining the perceptions of Mugla Sitki
Kog¢man University faculty members regarding making their course materials freely accessible, and also
to reveal their motivation behind actively participating in the institutional initiative related to open
courseware.

Method

Research Model

The current study, which was conducted within the scope of a project supported by MSKU’s Scientific
Research Projects Coordination Unit as a case study, aimed to determine the perceptions and motivations
of lecturers regarding their use of OER. For this purpose, a case study design was used in the research.
Case study involves in-depth examination of a limited study group, which particularly suits experimental
research that examines a current phenomenon within its real-life context (Yin, 2003). In field-oriented
research studies the initial focus is on determining the unit of research, that is, the situation of interest,
followed by an attempt to reveal the final product (Merriam, 2018). In case studies, in-depth information
about the subject can be reached and its extremes examined (Creswell, 2003). In this way, it is ensured
that new findings can be identified and explored, and that prior existing information is re-examined with
the aim of reaching certain judgements without bias or generalisation. Within the scope of case study,
in addition to qualitative data capture methods such as observation, interview, and literature review,
quantitative data may also be collected via the application of questionnaires.
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Study Group

The study group of the research consisted of 21 voluntary participants out of a total of 230 lecturers
whose data were collected. The sample of the research was determined according to the maximum
diversity sampling method. Demographic information regarding the research participants within the
scope of this research is presented in Table 1.

Table 1. Demographic Information of Participants

Demographic Data n %

Female 12 57.14

Gender Male 9 42.86

26-35 4 19.05

36-45 12 57.14

Age range 46-55 5 23.81
(years)

56-65 0 0.00

Over 65 0 0.00

Research assistant 2 9.52

Lecturer 2 9.52

Academic title Assistant professor 5 23.81

Associate professor 10 47.62

Professor 2 9.52

Natural sciences 6 28.57

. Social sciences 6 28.57

Science field Health sciences 3 14.28

Educational sciences 6 28.57

0-5 6 28.57

6-10 4 19.05

11-15 5 23.81

Years of service 16-20 3 14.29

21-25 0 0.00

26-30 2 9.52

Over 30 1 4.76

Total 21 100.00

Efforts were made to interview a balanced set of participants that would be representative across the
board to cover each demographic data category, and this was achieved through a group of 21 individual
volunteer participants.

Materials and Data Collection

Within the scope of the research, a semi-structured interview form was used as a data collection tool.
The interview form, which consists of questions aiming to reveal the thoughts of lecturers on the
production, sharing and use of open course materials (OCW, OER), was finalized by taking specialist
opinions. The semi-structured interviews were conducted via video conferencing with 21 participant
lecturers representing the fields of science, health sciences, educational sciences, and social sciences
across 11 different faculties located within MSKU’s central campus. Case study was considered the
most appropriate methodological model since it supports the primary goal of increasing participant
lecturers’ awareness of OER through determining their views on OER production, sharing, and usage,
and in determining to what extent they can contribute to the university’s institutional OER policy.
Hence, the study aimed to reveal the experiences, opinions, and expectations of lecturers leading the
production of OCW.
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Figure 1. Summary of Responses to Open-Ended Questions

The questions posed to the participants in the interviews of the current research consisted of both closed-
ended questions (i.e., with limited response options) that helped the participants to be mentally prepared
to answer the subsequent open-ended questions aimed at gathering data for qualitative analysis (i.e.,
where the participants could freely express their opinions). The questions in the interview form were
designed by taking the opinions of experts who had previously studied on this issue. As Miles and
Huberman (2016) stated, when making judgements about qualities, researchers may perform many
different counting operations in the background. Within the data obtained in qualitative research, it is
possible that certain details may be revealed more frequently, are more important than others, or appear
together with other data. Identifying quantitative data including frequency and percentage in qualitative
research allows the researcher to quickly see what attributes exist within a large mass of data, to confirm
hypotheses, or to be analytically honest. For this reason, basic frequency and percentage values were
calculated on the data obtained from short-answer questions aimed at determining the participants’
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awareness and use of OCW, and mixed-content analysis was performed on the data obtained from open-
ended questions directed to obtain their opinions on their OCW preparation.

Data Analysis

Mixed content analysis technique was applied in analysing the data collected within the scope of the
research. According to Bonidis (2004), the mixed content analysis technique consists of coding the raw
data in a classification framework that extends the results from a quantitative perspective in a
generalisable way. Qualitatively, the mixed content analysis approach aims to analyse more in-depth
and reveal the structure of the phenomenological content and identify the prominent relationships related
to the phenomena under investigation. According to Sallan Giil and Kahya Nizam (2021), mixed content
analysis allows focusing on the frequency of units of analysis by applying quantitative and qualitative
content analysis together on the same data or on meanings by reviewing certain high-level categories.
Which one to focus on may depend on the research topic, the problem and the nature of the material
(Bal, 2013). In this context, basic frequency and percentage values were calculated on the data obtained
from short-answer questions aimed at determining the participants' awareness and use of open course
materials, and mixed content analysis was performed on the data obtained from open-ended questions
directed to obtain their opinions on preparing open course materials (Figure 1).

Findings

The data obtained from the semi-structured interviews were analysed using mixed-content analysis
technique, whereby both qualitative and quantitative data were analysed and the findings were
interpreted qualitatively. Findings related to the data obtained within the scope of the research are given
in this section.

During the interviews, after the participants’ demographic information had been captured, the main data
collection process started with short-answer questions in order to provide a basis for the subject to be
analysed. Using this framework, it was attempted to determine the participants’ perceived technology
skill level, their awareness of OER, the channel through which they initially learnt about OER, their
prior use of OER and/or OCW, the open educational platforms they had previously used, whether or not
they had previously prepared OER, and in what form was the OCW that they used in support of their
classroom lectures.

In total, 21 participants provided their perceptions on their technology proficiency. All of the
interviewees perceived themselves to be above average in terms of their own technology-based skills.
Among them, none rated their technology skill level as “very low” or “low.” Approximately one-third
(n=7, 33.33%) perceived their skills as “medium,” while nearly half (n=10, 47.62%) considered their
skills to be “high.” A smaller portion (n=4, 19.05%) rated their technology skills as “very high.”

In order for the research to produce viable findings, it was important that the participants had an
appropriate awareness about OER in general. The majority of participants (n=20, 95.24%) reported
being aware of Open Educational Resources (OER), while only one participant (4.76%) stated they were
not aware of them. The participants also stated that they had learnt about OER from information
provided by either the university’s Distance Education Centre (n=15), by chance from browsing the
Internet (#=13), from research they had undertaken (n=2), or from their colleagues (#=2). The majority
of the interviewees stated that they had learnt about OER from training received from the university’s
Distance Education Centre.

When distance education entered our lives during the pandemic, information was provided by the
Distance Education Centre. At that time we learnt that you could also share open-course
resources with your students: I honestly learnt something I hadn’t known about that before. (P2)

Participants were also asked about their previous OER or OCW use, since it was considered important
in the analysis of their responses to the interview questions. More than half of the participants (n=13,
61.90%) had previously used OER or OCW, while eight participants (38.10%) had no prior experience
with these resources. Although most of the interviewees were aware of OER, not all used OER or OCW
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previously. Most of the participants who indicated previous use of OER or OCW used national platforms
such as TUBA, METU, Anadolu University, open education publications and journals (n=14), and the
rest also used international platforms such as MIT, Google Arts, Coursera and Khan Academy (n=7).

Both METU and MIT have open courses, I was using the one from MIT before for a year, so [
think I learnt about it there. I then came across METU's offering while I was searching other
universities on the Internet. (P15)

Prior exposure to OER was seen to be limited to use, since although approximately 62% of the
participants had previously used OER, the majority (n=20) did not create an OER before. The one
participant involved in creation of OER previously had started by helping to prepare “lecture notes and
a lecture presentation for an undergraduate course of [their] supervisor” (P13).

Lecturers who used OER in their courses previously were then asked open-ended questions about their
views on what these resources contributed to their courses. The participants’ responses were
concentrated around the theme of ‘supportiveness’. In this context, nine different codes were identified,
with the participants mentioning academic contribution in addition to enrichment, concretisation
(embodiment), encouragement (incentive), benefit and accumulation, providing rich examples,
responding to needs, creating different perspectives, and improving quality. They considered that OER
contributed to the enrichment of learning by providing benefit and accumulation in the courses that they
taught and to the concretisation of topics and concepts through the provision of different and diverse
examples. Some of the participants underlined that OER responded to the students’ needs and that they
were better able to motivate them to learn by shaping these resources according to their students’ needs.

We organise the studies according to the needs of the student. It is useful in terms of theoretical
accumulation... It [OER] will definitely support learning and the development of students. One

can adapt it to a similar structure in one’s own work, that is, such an experience can be extracted.
(P2)

According to those who stated that OER contributed to creating different perspectives, OER both
diversified the ways of learning and made an academic contribution in the context of their courses
through helping to increase the quality:

There may be different approaches, but thanks to open course materials, a certain quality is
produced. I think you bring a quality standard, more or less...I think it contributes at that point,

as in which achievements should be given within the scope of a course, and what content should
be included. (P5)

Just like PS5, some of the participants not only emphasised OER’s contribution to increasing the
educational quality but also drew attention to the quality of these resources themselves. In this context,
the lecturers were asked to elaborate on the contribution of OER to potential improvement for their
courses. The participants’ responses were categorised under two themes: ‘quality’ and ‘importance’.

The factors contributing to ‘quality’ include enhanced learning, ensuring diversity, experientiality, and
being open to development. These elements highlight the importance of improving the learning
experience, promoting varied perspectives, encouraging hands-on or interactive engagement, and
allowing for continuous improvement and adaptation. On the other hand, factors emphasizing
‘importance’ encompass verifiability, information accuracy, discipline compliance, addressing other
areas, time savings, fast learning, achieving targets, and unlimited information. These underscore the
need for reliable and accurate content, alignment with academic and professional standards, applicability
across multiple fields, efficiency in terms of time and learning pace, goal attainment, and access to
extensive knowledge resources.

Some of the participants suggested that the accuracy and verifiability of information obtained from
various OER should be questioned, and similarly the importance attached to such resources. They
pointed out that from a user’s perspective, OER should be adapted to different learning disciplines based
on addressing different fields. One of the participants expressed their opinion on this issue as follows:
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I need to develop my own skills. First of all, I have difficulty in this [using OER], since you cannot
measure the accuracy of the information, and that is a very critical thing I believe. For example,

OER addresses that end with .org are probably the more reliable. I often spend time checking
whether or not the information presented is correct; checking its accuracy. As a suggestion, if
MSKU, METU etc., for example, were to do this, or if Khan Academy became a formal institution,

maybe our work would accelerate more. Because, as I said, whilst I can easily recognise the
accuracy of information in my own field, you may not know things outside of that field. Therefore,

1 think it is important to know that the information presented in OER has been put there through

a filter of sorts. The quality of the source, understanding that the information is both correct and
rational is important to me as a user. (P4)

The participants also argued OER could contribute to student’s pace of learning by saving time. On this,
one lecturer reflected that OER provided students with a virtually unlimited amount of information, and
that they were better able to reach their course and lesson goals through the use of OER.

Perhaps OER will help students from becoming overloaded with too many resources in more
reading-oriented disciplines such as sociology. If students fall in love with the visibility of OER,
will we need to talk about quality, or will we talk about it reaching the most people? Perhaps the
development and use of OER will go to a very different place in time. (P3)

Concerns about OER quality is related both to the quality and accuracy of the content as well as the
formal appearance of the materials. While content that attracts students’ attention and motivates them
to learn is expected in these resources since they are designed to be widely available, according to the
participants many resources are actually quite ‘bad’ and “unattractive’ in terms of their format. As such,
the importance of OER design was emphasised:

It [OER] is not always in a format that can be thrown directly in front of students, and some of
these resources look very unattractive. I mean, maybe I can benefit from using it, but there are
also some notes that maybe perceived as unsuitable for new students. Honestly, I have not seen
any in the field of engineering that seem that great or anyone dedicated to getting this right. (P1)

The participants’ opinions about OER helping course outcomes to be achieved was probed with a short
question since it could also shed light on whether or not they made use of these resources. Regarding
the use of OER in achieving course learning outcomes, the majority of participants (n=12, 57.14%)
found them helpful, while 23.81% (n=5) considered them partially helpful and 19.05% (n=4) felt that
OER were not helpful in reaching course objectives due to quality and discipline-specific problems.

Participants who did not use OER cited several reasons for their reluctance. Some found it difficult to
locate or select appropriate resources, while others felt that the available materials were inadequate for
their specific field. Concerns about the incompatibility of OER with intended learning outcomes were
also raised. Additionally, issues related to understandability, including language barriers, were noted as
obstacles. Some participants perceived the content as outdated, while others considered OER
unnecessary for their teaching needs. These factors highlight the various challenges that may hinder the
adoption of OER in educational settings.

The views of one participant who considered the use of OER to be unnecessary, emphasised their
originality and topicality as reasons for not using them:

1did not use it [OER] because [ think that everyone should prepare their own lecture notes. As a
teacher, yes of course I use resources, but when preparing my lecture notes and slides, I prefer
to use my own examples rather than everything being up-to-date and original. (P16)

On the other hand, participants highlighted several reasons for using OER. Many appreciated the
diversity of materials available, which allowed for a broader range of content. The inclusion of audio
and visual support was also seen as a significant advantage, enhancing engagement and comprehension.
Additionally, some participants valued OER for offering different perspectives that enriched the learning
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experience. However, inadequate access to resources was noted as a challenge, potentially limiting the
effective use of OER in certain contexts.

One participant emphasised having shared OER with their students as part of the emergency distance
education courses given during the pandemic.

In the distance education given during the pandemic, some universities opened up their course
source books through open education faculties, and I then shared some of these with my
undergraduate students on our system as additional resources. (P11)

In terms of the obstacles that the participants experienced in finding, using, creating, and sharing OER,
some mentioned the scarcity or absence of resources in certain fields, the need to select/screen resources,
reservations about copyright issues or plagiarism, being able to confirm the accuracy of the information,
their lack of time to investigate or use OER, and limitations in understanding foreign languages.
However, the reasons stated were not centred on any one single obstacle, and were also found to be
compatible with the responses that the participants gave to other questions.

First of all, there are not many open sources in my field. For example, when we look at Istanbul
University’s programmes, the source books related to the courses I give are essentially all the
same. I mean, you see books with different names, but they are all very similar in terms of content.
Therefore, in reality, there is very little diversity. (P13)

Regarding the effect of OER on teaching material preparation practices, participants' opinions were
divided. While 47.62% (n=10) reported a positive impact, indicating that OER supported their material
development process, 52.38% (n=11) found them ineffective in influencing their practices. Notably,
none of the participants perceived OER as having a negative impact. These findings suggest that while
OER can be beneficial for some instructors, others may not see a significant difference in their teaching
material preparation.

The majority of participants (n=15, 71.43%) indicated that they were knowledgeable about instructional
materials copyright as information owners, while 28.57% (n=6) reported being only partially informed.
None of the participants stated that they were completely uninformed on the subject. When it came to
concerns about copyright when sharing OER, 52.38% (n=11) expressed concern, while 33.33% (n=7)
were undecided. Three participants indicated that they had no concerns regarding copyright issues.
These findings highlight varying levels of awareness and caution among instructors regarding the legal
aspects of sharing educational materials.

Participants expressed mixed feelings about the use of open-access course materials. While 42.86%
(n=9) felt comfortable with how these materials could be used, 33.33% (n=7) reported feeling
uncomfortable. Additionally, 23.81% (n=5) were somewhat uncomfortable, indicating some level of
hesitation or concern. These results suggest that while many instructors are open to sharing their
materials, a significant portion still has reservations about their potential use and distribution.

In March 2020, the COVID-19 pandemic’s worldwide impact led to an almost overnight transition to
online distance education in higher education, as well as at the primary and secondary education level.
In response to this sudden transition, some questioned issues such as the infrastructure and readiness of
educational institutions, as well as the availability and quality of the teaching materials used. The
majority of participants (66.67%) (n=14) believed that the pandemic had a positive impact on the need
for OER, highlighting an increased reliance on and recognition of their value during this period. In
contrast, 33.33% (n=7) stated that the pandemic had no effect on the necessity of OER. Notably, none
of the participants perceived a negative impact, suggesting that the pandemic either reinforced or
maintained the relevance of OER in education. Those participants who stated that the pandemic had
positively affected the need for OER underlined that they had gained awareness about these resources
as a result of their having taken part in distance education during that period.
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One of the participants supported the view that OER used as part of the emergency distance education
during the pandemic were ready, qualified, and useful resources in most educational institutions:

The pandemic made a compulsory contribution [to our use of OER] because I am still a person
who would generally prefer face-to-face education, so I used it because it was forced upon us. As
to how much it contributed, of course it contributed a great deal; it lightened my burden. Using
materials such as open access videos, provided that they were not too long (e.g., short 5-minute
informative videos) supported the students. This helped me as a teacher, it helped in my lessons,
although I have no real idea how it was received by the students, but yes, it contributed to me and
to my lessons. (P11)

An overwhelming majority of participants (90.48%) (n=19) believed that they should have a role in
OER initiatives, indicating strong support for active involvement in the creation and use of OER.

Of course, why not, I mean, now I think like this, if I open a master’s interdisciplinary course, |
would to see students from say Malaysia register and watch one of our courses. This presents an
opportunity not only for me, but for every person who will take part in such an interdisciplinary
programme, although I know that not everyone will agree with this as a concept. (P17)

Only two participants felt that they should not take part in such initiatives. These findings suggest a high
level of interest and willingness among instructors to contribute to the development and dissemination
of open educational materials.

Nevertheless, participants' willingness to participate in an Open Educational Resources (OER) initiative
varied. While 33.33% (n=7) expressed a definite willingness to volunteer, a larger group (57.14%)
(n=12) indicated that they might consider volunteering in the future. Again, two participants stated that
they would not volunteer for such initiative, one of whom stated that preparing OER required extra time,
meticulous work, a solid and reliable technical infrastructure.

No, for now, I would not want to take an active role in such an initiative, not before the
infrastructure is fully formed, and I think that I would not be able to provide enough support
unless it is something that I personally wanted. For the time being, I think our country is not ready
[for OER], either philosophically or practically, but I would support ideas and policies to be
formed in this area, hence why I agreed to this kind of meeting. (P18)

Participants also mentioned the need to prepare OER as a team, the need for a workable framework, and
to develop effective OER policies. These findings suggest that while there is a positive inclination
toward contributing to OER, additional encouragement or institutional support may be needed to
increase active participation.

Institutional support was underlined within the context of institutional open education policy.
Participants expressed various opinions on how their institution’s open education policy influenced their
views on OER. Key concerns included the need for institutional support, emphasising that effective
implementation requires structured backing.

Participants pointed out that they needed institutional encouragement to develop and use OER (e.g.,
assignments or for promotions), and that the institution should play an important role in OER policy
development, especially in the development of resources by ensuring that different courses were opened
to those already in existence in order to address some of the access problem issues experienced by
students.

1 believe that there should be an institutional OER policy and that such a policy should encourage
lecturers in this area since that would only be a good thing. I hope it will happen sometime soon
since this would also help to motivate lecturers. (P8)

Many also highlighted the necessity for regular updates to ensure the relevance and accuracy of
materials. Additionally, some participants pointed out the importance of incentives to encourage faculty
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participation in OER initiatives. Others suggested opening different courses to expand accessibility and
reach. Lastly, access problems were noted as a challenge, indicating that institutional policies should
address potential barriers to the effective use and distribution of OERs.

Conclusion

This research was designed to provide a basis for studies on open access and open educational resources
(OER) in particular. The study aimed to determine the perceptions of university lecturers, which then
formed the basis for an OER platform to be established at the university in accordance with the OER
movement started in the late 1990s. The current study and the subsequent OER platform aimed to
remove existing barriers to the construction, reproduction, and sharing of knowledge, and to foster
lecturers’ motivation to become active participants in the university’s institutional practices related to
OCW.

The opinions of the participants interviewed within the scope of the study on the development and use
of OCW reflected a need for professional support and cooperation. The lecturers stated that they needed
sufficient time to develop more qualified and effective OCW, and also that they held reservations about
copyright issues of shared materials, but that they would seek to resolve these issues through research
and from consulting with experts and their more experienced peers. The lecturers emphasised the
importance of encouragement and teamwork in addition to software, hardware, and institutional support
in order to share their knowledge and experience and to reach a much wider audience. They stated that
creating OCW and making OER available to more people would help to diversify and enrich the learning
of students, both in their own discipline/field as well as in other areas, which would promote equality of
opportunity and improve democratisation in learning.

The participants considered it important to change the perspectives of lecturers in the processes of
developing and sharing OCW, and that lecturers should be encouraged to contribute to this area in
accordance with their institution’s policies. They believed that learning in-depth information about the
experiences of lecturers actively involved in the process of developing and sharing OCW and OER will
help to improve the overall process and thereby contribute to the institution responding better to the
needs of its lecturers and subsequently its students.

Discussion

Studies on OER prior to the global pandemic have emphasised the need to raise awareness among
academics both in Turkey and worldwide about the use of open resources in education. For example, in
Atilgan and Bulut’s (2008) study, 71% of academics had not published any of their work in open
archives, and were unaware of open archive studies. Similarly, in a study conducted by Barneva et al.
(2019), more than 50% of the participating lecturers stated being unaware of OER and how it could be
used to replace their current reliance upon traditional textbooks. In the 2020 Educause Horizon Report,
it was stated that 56% of lecturers had never even heard of OER (Brown et al., 2020).

The recent global pandemic highlighted the growing importance of OER that can be accessed for free
from virtually any place and through any device. However, the 2021 Educause Horizon Report
(Pelletier, 2021) pointed out that despite the urgency that ensued in response to the pandemic, OER
adoption rates among faculty members remained stable, with no visible marked usage increase. The
same report emphasised that although the provision of access to learning opportunities is a widely
adopted and accepted educational practice, the function of ‘openness’ in providing educational content
has been largely overlooked. Currently, the necessary ‘awareness’ is not present in the daily practices
of many educators, and this further hinders the adoption of OER within the profession. The 2021 report
also stated that one of the biggest challenges facing Turkish higher education is to overcome the
perception that open and accessible educational resources implies low quality materials.

The participants in the current study also argued that the accuracy and verifiability of information
obtained from various OER should be questioned. Similarly, in a study by Altintag (2024) conducted
with academic staff, the participants held reservations about the reliability and accuracy of information
published in various OER. In addition, the same study emphasised that research should be conducted in
this area since it was clearly not possible for all academicians to be proficient in preparing OER.
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Similarly, participants in Cinel and Ozdemir Sahin’s (2023) study emphasised that very little OER has
been produced in the Turkish language, and that initiatives related to OER production and usage in
Turkey generally failed to offer sustainable solutions.

Recommendations

When the results of these various studies are evaluated as a whole, there are some clear negativities seen
in terms of academicians and educators being insufficiently aware of the concept of OER and OCW, let
alone the skills and know-how necessary to prepare good quality OER or utilising such resources in
teaching. According to Al and Madran (2013), the key problems seen in Turkey regarding OCW are
content development skills, lack of proper presentation of educational content, and a lack of dedication
applied to embracing OER in today’s teaching. For this reason, efforts to raise awareness about OER
should be conducted in parallel with content creation efforts, and the production of OCW should be
appropriately supported by the relevant units with incentivisation policies. Higher education institutions
have a major role to play in overcoming these problems since their primary mission is the production
and dissemination of knowledge.

In order to increase OER adoption and practices at the national level in Turkey and to ensure wider
access and educational quality standards, Turkish higher education institutions should organise training
programmes and meetings aimed at informing faculty members how to use and adapt OER in their
educational practices, to provide incentives such as research grants, awards, and recognition for faculty
members who use or develop OER, and to share good practice examples of faculty members and other
institutions that have successfully utilised these resources. Above all, national-level policies and
guidelines should be developed that are aimed at encouraging the use of OER and OCW within Turkish
higher education practices.

Studies have shown that making OER more widely available and adopted in daily educational teaching
practices can help enrich student learning, both in their own discipline/field as well as in other areas.
The use of OER can also foster equality of opportunity and democratisation in learning. In this context,
it is important for higher education institutions to ensure continuity in the development and sharing of
OCW through their institutional policies.
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Arastirma Makalesi

Ogretim Elemanlariin Acik Ders Malzemelerinin Uretim ve

Kullanimina Iliskin Goriisleri ve Katki Motivasyonlari
Nurhayat Kocatiirk Kapucu?, Ali Yakar °, Miige Adnan®

Makale Hakkinda Ozet

Ogretim elemanlarimin agik egitim hareketine aktif katiliminin temini, bu
Gonderim Tarihi: 30.09.2024 alanda one ¢ikmak isteyen yiiksekogretim kurumlary icin bir oncelik
Kabul Tarihi: 03.01.2025 olmalidir. Bu arastirma, Mugla Sitki Kogman Universitesi (MSKU)
Yayin Tarihi: 07.03.2025 ogretim elemanlarmmin ders materyallerini iicretsiz olarak erisime

a¢malarma iliskin algilarin ve kurumsal bir uygulamanin icerisinde yer
almaya iliskin motivasyonlarint belirlemek iizere tasarlanmistir. Mugla
Sitki Kogman Universitesi Bilimsel Arastirma Projeleri Koordinasyon
Birimi tarafindan desteklenen bir proje kapsaminda gerceklestirilen bu
calismada ogretim elemanlarimin agik egitim kaynaklarina iliskin algi ve
motivasyonlarmin tespiti amag¢lanmistir. Durum  ¢alismast  olarak

Anahtar Kelimeler . . :
gerceklestirilen arastrmanmin ¢alisma grubunu, proje kapsaminda veri
Agik Ders, e . S ..

Actk Esitim K. W toplanan 230 ogretim elemanmindan goniillii olan 21 kisi olusturmaktadir.
¢! g}‘{lm aynakiatt, MSKU merkez kampiisiinde yer alan 11 fakiiltede gorev yapan 6gretim
> elemanlart ile yart yapilandiriimis, goriismeler gerceklestirilmistir.

Agik Erisim lemanlart ile yart yapilandiimis goriismeler gerceklestirilmisti
Yiiksekogretim. Gortisme yapilan katilimcilar, agtk ders malzemelerinin gelistirilmesi ve

kullanima a¢ilmasinda profesyonel destege, is birligine ve zamana ihtiya¢
duyduklarint  belirtmistir. Telif haklart konusunda ¢ekinceli olan
katilimcilar, teknolojik ve kurumsal destegin yani sira, tesvik ve ekip
calismasinin énemine vurgu yapmaktadir. A¢ik egitim kaynaklart ve
uygulamalarmmin yayginlastirilmast ve niteligini artirtlmast anlaminda,
bilgiyi iiretme ve yayma misyonu tagimalarindan dolay: yiiksek ogretim
kurumlarina biiyiik gorev diismektedir.

Atif I¢in Kocatiitck Kapucu, N., Yakar, A., Adnan, M. (2025). Ogretim
Elemanlarinin A¢ik Ders Malzemelerinin Uretim ve Kullanimmna Iliskin
Gortigleri ve Katki Motivasyonlari. MSKU Egitim Fakiiltesi Dergisi,
12(1), 23-52. DOI: 10.21666/muefd.1558651

Giris

Mevcut kaynaklari en iyi sekilde kullanarak egitim hizmetlerinin niteliginin artirilmasindaki en yenilik¢i
ve en maliyet-etkin yontemlerden biri olan acik egitim kaynaklari her diizeydeki 6grenme-6gretme
uygulamalarin1 degistirme potansiyeline sahip bir hareket olarak nitelendirilmektedir. 1990’larin
sonlaria dogru ortaya ¢ikan ve son 10-15 yil igerisinde 6zellikle de bilgi ve iletisim teknolojilerindeki
geligsmelere paralel olarak yayginlasan acik egitim kaynaklar1 hareketi, yeni ders ve program tasarim ve
hazirliklarina ayrilan silireyi azaltmakta, bilginin paylasimini, saklanmasimi  ve yayilimin
kolaylastirmakta ve egitimin niteligini her seviyede artirmaktadir (Kanwar, Kodhandaraman ve Umar,
2010). Agik egitim kaynaklari, 6grencilerin ve egitmenlerin istedikleri egitim icerigine kiiresel diizeyde
erigebilmelerini saglamakta ve onlara farkli 6grenme kaynaklarina ulagma firsati sunmaktadir.

Acik egitim kaynaklar1 egitim-6gretimde kalitenin ve agiklik ilkesinin gerceklestirilmesini saglayan
arag-gere¢-materyallerin  kullanilabildigi ve ogretim teknolojileri araciligiyla biitiin  siirecin
zenginlestirilebildigi nitelikli egitim-6gretim firsatlar1 sunmaktadir. Acik egitim kaynaklari, ¢evrimici
ders kitaplar, ders notlari, slaytlar veya kayitlar, 6gretici videolar, web tabanli ¢alisma materyalleri,
animasyonlar, simiilasyonlar, dijital grafikler, kitlesel agik ¢evrimigi dersler (MOOC'ler) veya otomatik
geri bildirim saglayan degerlendirme araglar gibi gesitli dijital formatlar1 kapsar. Bir materyalin agik
egitim kaynagi olarak nitelendirilebilmesi i¢in, en azindan egitim amagh olarak {icretsiz erisilebilir
olmasi gerekir (Bates, 2022). Bu kapsamda akademisyenler higbir karsilik beklenmeden, kendileri
tarafindan yaratilmis ders malzemelerini herkesin kullanimina agmayi kabul eder. Acik egitim
kaynaklar hareketi, uzaktan egitim yaklasimindan farkli olarak, faydalanan kisilere bir akademik derece

! Mugla Sitki Kogman Universitesi — nurhayat@mu.edu.tr — ORCID: 0000-0002-6872-6612
2 Mugla Sitki Kogman Universitesi — aliyakar@mu.edu.tr — ORCID: 0000-0002-4359-0552
3 Mugla Sitki Kogman Universitesi — muge@mu.edu.tr — ORCID: 0000-0003-3256-7418
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ya da sertifika saglamamaktadir; aksine derslerin planlari, yontemleri ve bazi telif hakki sorunu olmayan
egitim ara¢ gereclerinin erisimini saglamakta ve egitimde firsat esitligini gozetlemektedir. Dersini
zenginlestirmek isteyen, kendi iiniversitesinde benzer ders agmayi planlayan 6gretim elemanlari,
iiniversiteden mezun olmus ama ilgilendigi konularla ilgili gelismeleri takip etmek isteyen ya da
bilgilerini tazeleme ihtiyaci duyan mezunlar ve son olarak bir iiniversitede 6grenim gdren 6grenciler bu
sistemin dogal kullanicilaridir. Ag¢ik egitim kaynak ve uygulamalarinin ana hedefi, egitim firsatlarini
genisleterek erisimi artirmak ve esitligi tesvik etmektir. Son yillarda dijital teknolojilerdeki gelismeler
nedeniyle agiklik fikrine dair artan farkindalik nedeniyle, egitimde agiklik 6nemli bir tema olarak ortaya
cikmistir (Knox, 2013). Aciklik, egitimde erigimi, esitligi ve isbirligini artirmaya yardimci olabilirken,
ayn1 zamanda sosyal adaleti tesvik eder ve 0grenme engellerini kaldirir (Kogdar vd., 2023; Zawacki-
Richter vd., 2020).

Yiksekogretim baglaminda birgok agiklik derecesi ve formundan bahsetmek miimkiindiir. “Agik”
terimi, 0grenci kabul kosullar1, kayit donemlerinde veya ders ya da program seceneklerinde esneklik,
mesleki gelisim, 6lgme-degerlendirme uygulamalari, 6grenmei 6gretme ve arastirma gibi birgok alanda
diisiiniilebilir (Zawacki-Richter, vd., 2020). Birlesmis Milletler Egitim, Bilim ve Kiiltiir Kurumu
(UNESCO) Raporu (2005), acik egitim kaynaklarimi bilgi ve iletisim teknolojilerinin yardimiyla belirli
kullanicilara hitap edebilen egitim igerikli kaynaklarin agik ve iicretsiz olarak saglanmasi seklinde
tanimlamaktadir. Ag¢ik egitim kaynaklar1 teknoloji yardimiyla egitim ara¢ ve gereglerini kullanima
acarak, belirli bir 6gretim programina destek vermeyi amaglar ve genellikle konu basliklari, ders
izlencesi, ders notlari, simiilasyonlar, aciklamali drnekler, 6grenme nesneleri, okunacak kaynaklarin
listesi ve sinav, test ve proje drneklerini biinyesinde bulundurur (Johnstone, 2005). Diinyada 6zellikle
yiliksekogretim ve yetiskin egitimi alanlarinda kullanilma potansiyeli ¢ok yiiksek olan agik egitim
kaynaklar, birgok dgretim kademesinde de kullanilabilmesi ac¢isindan degerli ve 6nemlidir.

Acik egitim kaynaklarinin diinya iizerinde yayginlagmasinda, Massachusetts Teknoloji Enstitiisii (MIT)
onemli rol oynamistir. 2000’lerin basinda 19 farkli iilkeden ¢ok sayida {iniversitenin de katilimi ile
yayginlasan bu hareketinin Tiirkiye’de de yiiksekdgretim diizeyinde etkisi olmus ve 2006 senesinde
Yiiksek Ogretim Kurulu (YOK) ve Tiirkiye Bilimsel ve Teknolojik Arastirma Kurumu’nun (TUBITAK)
katkilariyla Tiirkiye Bilimler Akademisi (TUBA) onciiliigiinde bir Ulusal Agik Ders Malzemeleri
Programi baslatilmistir (ODTU, 2019). Baslangigta 24 iiniversitenin katki sagladig1 projede, 2014 yili
itibariyle 60 iiniversite yer almigtir. A¢ik Ders Malzemeleri Programi, TUBA'min Bilim Toplumu
Projesi'nin ¢ok Onemli ayaklarmmdan biridir. UADM Konsorsiyumu'nun kurulusundan bugiine kadar
Orta Dogu Teknik Universitesi (ODTU), Ankara Universitesi, Ege Universitesi, Baskent Universitesi,
Hacettepe Universitesi, Istanbul Teknik Universitesi, Gazi Universitesi, Atilim Universitesi, Sabanci
Universitesi, Harran Universitesi, Bartin Universitesi gibi birgok iiniversite ders malzemeleri
hazirlayarak internet siteleri iizerinden yayinlamistir (Sen Baysal, Cakir ve Toplu, 2015; TUBA, 2019).

Agik ders malzemelerinin olusturulmasindaki en énemli inisiyatif, iniversitelerdeki ders sistemlerinin
elektronik ortamda herkese acik olarak sunulmasidir. Yiiksek kaliteli egitsel materyallere
ulagilabilirligin ve kullanilabilirligin saglanmasi, diinya ¢apinda katilimcilar igin stirekli erisilebilecek
paylasim, kullanim ve yeniden kullanim gibi siradis1 firsatlar sunmaktadir. A¢ik egitim kaynaklari, agik
ders malzemeleri ve kitlesel agik ¢evrimici kurslar, bilisim teknolojilerinin bir uygulama alani olarak,
Ogrenmenin yeni, farkli ve daha iyi yollarinin kesfedilmesini ve benimsenmesini, dgrenenler ve
egitmenler icin daha pratik yollar ve deneyimler edinilmesini, ayn1 zamanda 6grenme hedeflerine daha
etkin bir sekilde ulagilmasi saglamaktadir (Rodriguez, Perez, Cueva ve Torres, 2017). Agik egitim
kaynaklar, bilginin ve bilgi paylasiminin yeni bir yolu olarak kullanilmaya baslandigindan beri,
geleneksel egitim materyallerinin yerini almig ve dgrenenlerin yasam boyu 6grenme ve 21. yiizyil
becerilerinden olan dijital okuryazarlik becerilerini kazanmalarinda ve gelistirmelerinde yeni olanaklar
sunmaktadir (Cakmak, Ozel ve Yilmaz, 2013). Bu kapsamda, agik ders malzemeleri dgrencilerin dersle
ilgili kaynaklarin1 zenginlestirirken 6gretim elemanlarina da verdikleri derslerin iceriklerini benzer
dersleri verenlerle karsilastirma, bunlardan yararlanma ve bunlar1 gelistirme olanagi sunmaktadir.
Ayrica kendini gelistirmek isteyen herkesin yararlanabilecegi agik ders malzemeleri bu yoniiyle yasam
boyu 6grenme igin 6nemli bir kaynak olusturmaktadir (TUBA, 2019).
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Acik Ders Malzemeleri Programi’nin temel felsefesi, icerige ulusal ve uluslararasi dlgekte erigmek
isteyen biitiin kullanicilarin hizmetten yararlanabilmelerini saglamaktir. Universiteler tarafindan
yiiriitiilecek agik ders malzemeleri yayginlastigi 6l¢iide, Tiirk yiliksekdgretim sisteminin kalitesi artacak
ve egitsel internet kullanim1 daha dinamik ve aktif hale gelecektir (Toplu ve Gokgearslan, 2012).

UNESCO’nun 2005 tarihli, Agik Egitim Kaynaklari: Yiiksekogretimde Agik Igerik Forumu Nihai
Raporu, 6gretim elemanlarmin agik igerigin iiretim ve paylasimina katilimi ve acik erisimdeki
materyallerin telif yasalarina uygun olarak kullanimi1 ve paylagimina dikkati ¢ekerek bu iki hususu
yiiksekogretim baglaminda agik egitim kaynaklarina iliskin iki hassas nokta olarak belirtmistir. Nitekim
bir acik egitim kaynagimin anahtar bileseni egitim igerigi, kaynagi ise o icerigi lireten ve iicretsiz ve agik
olarak paylagsmay1 kabul eden &gretim elemanidir. Dolayisiyla, dgretim elemanlarmin agik egitim
hareketine aktif katiliminin temin edilmesi ve glivence altina alimmasi, bu alanda 6ne ¢ikmak isteyen
yliksekdgretim kurumlart igin bir 6ncelik olmalidir.

Acik ders malzemelerinin ve agik egitim kaynaklarinin kullanilmasiyla 6grenenler, egitmenler, kurum
ve kuruluslar agisindan egitim-6gretimde ¢ok yonlii kazanimlar elde edilmektedir. Bu kazanimlardan
bazilar1 alanyazinda su sekilde siralanmaktadir: (i) Ogretimi destekleme, (ii) agik materyallere kolay
erisebilme, (iii) mesleki kalitenin arttirilmasi, (iv) diinyadaki gelismelere uyum saglanmasi (Caro ve
Lesko, 2014). internet aracilifiyla erisime agik hale getirilen acik ders malzemeleri, sanal siniflarin
olusturulmasi ile birlikte farkli alanlarda 6grenme anlaminda diinya ¢apinda ve kiiresel bir olanak
sunmaktadir. Boyle bir hizmetin yiiksekogretim kurumlarinda verilmesi, kurumun taninirhigi,
Ogrenmenin ve Ogretim materyallerinin niteliginin artirilmas1 ve formal egitim disinda olan her
kesimden kigiye hitap edilmesi acisindan son derece onemlidir. Ancak, acgik egitim kaynaklarinin
kullanilmas1 ve iiretimine katkida bulunulmasina iliskin kapasitenin gelistirilmesi i¢in daha fazla
calisma yapilarak, acik egitim kaynaklarinin uygun 6gretim tasarimi modelleri kullanilarak iiretilmesi,
ogretim elemanlarinin agik egitim kaynaklarmin derslerine entegre edecek teknik becerilerle
donatilmasi, Ogrencilerin bagimsiz Ogrenenler olmalarmi destekleyecek sekilde acgik egitim
kaynaklarina yonlendirilmesi faydali goriilmektedir (Mishra, 2017). Bu alanda yapilacak ¢alismalarin
artisiyla, acik egitim kaynaklar1 ve acik ders malzemeleri platformlarmin sayisi ve niteliginde iyilesme
saglanacag1 diisiiniilmektedir. Dolayisiyla bilginin ingasi, ¢ogaltilmasi ve paylasilmasi Oniindeki
engellerin agilmasi hedeflenmektedir.

Agik erisim ve agik egitim kaynaklarina yonelik ¢aligmalara temel olusturmak amaciyla tasarlanan bu
arastirma, bilginin insasi, cogaltilmasi ve paylasilmasi Onilindeki engelleri kaldirmak amaciyla
Tiirkiye’de 1990’larin sonunda baglayan acgik egitim kaynaklar1 hareketi ¢ergevesinde, iiniversitenin
Agik Egitim Kaynag platformunun hayata gegirilmesine temel olusturmak iizere MSKU’de gorev
yapan Ogretim elemanlarimin ders materyallerini {icretsiz olarak erisime agmalarma iligkin algilarini ve
Acik Ders Malzemeleri ile ilgili kurumsal bir uygulamanin igerisinde aktif olarak yer almaya iligskin
motivasyonlarini belirlemek tizere gerceklestirilmistir.

Yontem
Arastirmamin Modeli

Mugla Sitki Kogman Universitesi Bilimsel Arastirma Projeleri Koordinasyon Birimi tarafindan
desteklenen bir proje kapsaminda yiiriitiilen bu c¢aligmada, 6gretim elemanlarinin agik egitim
kaynaklarina iligkin algi ve motivasyonlarinin tespiti amaglanmistir. Bu amag ¢ergevesinde, aragtirmada
durum caligmasi deseni kullanilmigtir. Durum ¢aligmasi, sinirli bir ¢alisma grubunun derinlemesine
incelenmesini igermektedir. Gilincel bir olguyu gercek hayattaki baglamiyla inceleyen deneysel
arastirmalara durum calismasi ad1 verilir (Yin, 2003). Arastirmanin birimini yani durumu saptamaya
odaklanan bu ¢aligmalarda, saha odakli bir arastirmanin nihai {iriinii ortaya ¢ikarilmaya calisilmaktadir
(Merriam, 2018). Durum ¢aligmalarinda, konu ile ilgili derinlemesine bilgiye ulasilarak, u¢ noktalar
incelenebilir (Creswell, 2003). Bu sekilde, genelleme ihtiyaci olmaksizin belli yargilara ulagma amaci
ile yeni bulgular tespit etme, kesfetme ve eski bilgilerin yeniden sorgulanmasi saglanir. Durum ¢aligmasi
kapsaminda siklikla gozlem, miilakat, literatlir tarama gibi nitel yontemler yaninda, anket gibi nicel
verilerden de yararlanan bir yontemdir.
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Calisma Grubu

Durum caligmasi olarak gergeklestirilen aragtirmanin ¢alisma grubunu, proje kapsaminda veri toplanan
230 dgretim elemanindan goniillii olan 21 kisi olusturmaktadir. Mugla Sitki Kogman Universitesi
merkez kampiisiinde yer alan 11 fakiiltede gorev yapan &gretim elemanlar1 arasindan fen bilimleri,
saglik bilimleri, egitim bilimleri ve sosyal bilimler alanlarini temsil eden 21 6gretim elemaniyla video
konferans yontemiyle ve yiiz yiize yar yapilandirilmig goriismeler gergeklestirilmistir. Aragtirmanin
orneklemi maksimum cesitlilik 6rnekleme yontemine gore belirlenmistir. Arastirmanin kapsaminda
goriisme yapilan katilimcilara ait demografik bilgiler Tablo 1’de yer almaktadir.

Tablo 1. Gériisme Yapilan Katilimcilarin Demografik Bilgileri

Demografik Bilgiler n %
.. Kadin 12 57.14%
Cinsiyet Erkek 9 42.86%
26-35 4 19.05%
36-45 12 57.14%
Yas Aralig 46-55 5 23.81%
56-65 - 0.00%
65+ - 0.00%
Aragtirma Gorevlisi 2 9.52%
Ogretim Gorevlisi 2 9.52%
Unvan Dr. Ogr. Uyesi 5 23.81%
Docgent 10 47.62%
Profesor 2 9.52%
Fen Bilimleri 6 28.57%
Sosyal Bilimler 6 28,57%
Alan - o .
Saglik Bilimleri 3 14,28%
Egitim Bilimleri 6 28,57%
0-5 Y1l 6 28.57%
6-10 Y1l 4 19.05%
11-15 Y1l 5 23.81%
Ders Verme Siiresi 16-20 Y1l 3 14.29%
21-25 Y1 - 0.00%
26-30 Y1l 2 9.52%
30+ Yil 1 4.76%
Toplam 21 100.00%

Veri Toplama Araclar ve Verilerin Toplanmasi

Arastirma kapsaminda veri toplama araci olarak yar1 yapilandirilmig goriigme formu kullanilmistir. Agik
erisim kaynaklarinin iretilmesi, paylasilmas1 ve kullanilmasma iliskin 6gretim elemanlarinin
diisiincelerini ortaya koymay1 amaglayan sorulardan olusan goriigme formuna uzman goriisleri alinarak
son hali verilmistir. Aragtirma kapsaminda yapilan goriismelerde her demografik veri kategorisinden
dengeli sayida katilimciya ulagmaya g¢abalanmig ve toplam 21 goniilli katihmer ile goriismeler
gergeklestirilmigtir. Goriismelerde, katilimcilardan alinan demografik bilgilerin ardindan incelenmek
istenen konuya dair temel teskil etmesi acisindan kisa cevapl sorularla veri toplama iglemine
baglanmistir. Bu cer¢evede; katilimcilarin teknoloji beceri diizeyi algisi, agik egitim kaynagimdan
haberdar olma durumu, acik egitim kaynaklarini hangi kanalla 6grendikleri, daha once acik egitim
kaynagi veya agik ders malzemesi kullanma durumu, daha 6nce kullandiklart agik egitim platformlari,
daha 6nce agik egitim kaynagi hazirlama durumu ve daha 6nce derslerde agik egitim kaynagi kullanma
durumu tespit edilmeye calisilmisgtir.

Durum ¢aligmasinin, dgretim elemanlarmin agik erisim kaynaklarinin iiretilmesi, paylasilmast ve
kullanilmasina iligkin goriislerini alarak onlarin bu konudaki farkindaliklarini arttirmak ve tiniversitenin
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kurumsal acgik egitim kaynagi politikasina ne diizeyde katki saglayabileceklerini belirlemek nihai
hedefiyle gerceklestirilecek olan bu ¢alisma i¢in en uygun yontemsel modeli ifade ettigi diisiiniilmiistiir.
Nitekim bu amaci gergeklestirmenin temel kosulu, oncelikle agik ders malzemelerinin iiretilmesinde
basat rol oynayan Ogretim elemanlarinin konu ile ilgili deneyim, goriis ve beklentilerini ortaya

koyabilmektir.
‘ Katilimcilarin Daha Once Kullandigi Acik Egitim Platformlarn
‘ Uluslararas: Platformlar ‘ ‘ Ulusal Platfarmlar
( \( Anadelu \(
it Goagle Arts Coursera | Khan Acacemny | Youtube T0aA o1l i il A‘g‘;’;;':::; Dergller
Yapnlan
Agik Egitim Kaynaklarinin Derslere Katkisi ’
§ Fayda ve Zengin . Farkli Bakiy -
Zenginlestirme Somutiagtirma Tesvik Etme i Birikim Ornekler Intiyaca Agilan Kaliteyi
Katki 5 Cevap Verme Arttirma
aglama Sunma Yaratma
Nitelik Onem ‘
Ofrenmeyl Cegithlik Deneyimsel Geligime Teyit Siiginin Disipline NF:,:L"" Zamancan Huzh Hedeflere Sinirsa 3iigl
Gellgtirme Saglama Ik Apklik scilebilirkk Dogrulugu Uyum Hitap Kazang Ogrenme Ulagma Saglama
‘ Acik Egitim Kaynagi Kullanmama Nedenleri ‘
1 1 Yabano Dil ve it 200
Bulma/Secme Zorlugu Atan kein Yetersiz Kazamimlarls Anlagilabiliriik Kergh Gincl Gerekli Bulmama
Bulma Uyumsuziuk Problemi Olmamas:

Acik Egitim Kaynagi Kullanma Nedenleri ]

Gorsel ve lyitsel Destek Saglama

Materyal Ceyitlilgi Saglama y Kaynaklara ulagmada yetersizlik y

‘ Farkh Bakiy Agdlar Yaratma ’

Acik Egitim Kaynagini Bulmada, Kullanmada, Olusturmada ve Paylasmada Karsilasilan Engeller ’

Kaynaj Segme/Eleme
Ihtiyac

Dogru/Gergek Bilgi

Azhg/Yoklugu Telif/Intihal Cekincesi Teyidi

Alandaki Kaynak
Anlayamama

H Zaman Yetersizligi H Yabanci Dili w

Kurumun Acik Egitim Politikasina Sahip Olmasinin Acik Egitim Kaynaklaniyla ilgili Diistincelerine Etkisi -
Hakkindaki Goriasler

Kurumsal Destek [htiyac

Goncelleme Gerekliligi ’ ‘ Tegvik [htiyacs ’

Farkli Ders Agma Talebi ’ ‘ Erigim Prablemi ’

Sekil 1. Acik Uclu Sorulara Verilen Yanitlarin Ozeti

Bu aragtirma kapsaminda gergeklestirilen goriismelerde katilimcilara yoneltilen sorular, hem cevaplama
konusunda zihinsel hazirlik yapabilmelerini saglamaya yonelik olan sinirli cevaph kapali uglu sorular
hem de nitel analize uygun olan, katilmcilarin 6zgiirce gorislerini bildirebilecekleri agik uglu
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sorulardan olugmaktadir. Gorlisme formu igerisinde bulunan sorular, bu konu ile ilgili daha 6nce
aragtirma yapmis olan uzmanlarin goriigleri alinarak olusturulmustur. Miles ve Huberman’in (1994)
belirttigi gibi niteliklere iligkin yargilarda bulunurken arastirmacilar arka planda pek ¢ok sayma iglemi
gergeklestirirler. Nitel arastirmalarda elde edilen veriler igerisinde, bazi ayrintilarin daha sik bulunmasi,
digerlerinden daha 6nemli olmasi veya diger verilerle birlikte kargimiza ¢ikmasi olasidir. Nitel arastirma
kapsaminda frenkans ve ylizde igeren nicel veriler tespit edilmesi, biiyiik bir veri y1gini igerisinde nelere
sahip olundugunu hizli bir sekilde goérmek, bir hipotezi dogrulamak veya analitik agidan diiriist
olunmasini saglar.

Verilerin Analizi

Aragtirma kapsaminda elde edilen verilerin ¢6ziimlenmesinde karma igerik analizi teknigi secilmistir.
Bonidis'e (2004) gore; karma igerik analizi teknigi, ham verilerin sonuglarini nicel bir perspektiften
genellestirilebilir olarak genigleten bir siniflandirma gercevesinde kodlanmasindan olusur. Niteliksel
olarak, karma icerik analizi yaklagimi daha derinlemesine analizini ve fenomenolojik igerigin yapisini
ortaya ¢ikarmay1 ve arastirilan olgularla ilgili 6ne ¢ikan iliskileri tanimlamay1 amaglamaktadir. Sallan
Giil ve Kahya Nizam'a (2021) gore karma igerik analizi, nicel ve nitel igerik analizini ayni1 veri tizerinde
birlikte uygulayarak analiz birimlerinin sikligina veya belirli iist diizey kategorileri gdzden gegirerek
anlamlara odaklanmay1 saglar. Hangisine agirlik verilecegi arastirma konusuna, probleme ve materyalin
dogasma baglh olabilir (Bal, 2013). Bu gerekce ile katilmcilarin agik ders malzemelerine iliskin
farkindalik ve kullanim durumlarim saptamaya yonelik olan kisa cevapli sorulardan elde edilen veriler
iizerinde temel frekans ve ylizde degerleri hesaplanmis, agik ders malzemeleri hazirlama konusundaki
goriiglerini almaya yonelik yoneltilen agik uclu sorulardan elde edilen veriler {izerinde ise karma igerik
analizi yapilmistir.

Bulgular

Aragtirmada gergeklestirilen goriismelerden elde edilen veriler karma igerik analizi teknigi kullanilarak
¢oziimlenmigtir. Karma igerik analizinde hem nitel hem de nicel verilerin analizi gergeklestirilmis ve
bulgular nitelik bakimindan yorumlanmistir. Arastirma kapsaminda elde edilen verilere iliskin bulgulara
bu kisimda yer verilmistir.

Gorilismeler sirasinda katilimcilarin demografik bilgileri alindiktan sonra, analiz edilecek konuya temel
olusturmak amaciyla veri toplama siireci kisa yanitli sorularla baglamistir. Bu ¢ergevede, katilimcilarin
algilanan teknoloji yeterlilik diizeyleri, agik egitim kaynaklarina iliskin farkindaliklar, agik egitim
kaynaklar1 hakkinda ilk kez hangi kanal araciligiyla bilgi edindikleri, agik egitim kaynaklar1 ve/veya
acik ders malzemeleri kullanim ge¢misleri, daha 6nce kullandiklar1 agik egitim platformlari, agik egitim
kaynag1 hazirlama deneyimleri olup olmadig1 ve simif i¢i derslerini desteklemek i¢in kullandiklar agik
egitim kaynaklarinin hangi formatta oldugu belirlenmeye caligilmustir.

Toplam 21 katilimer teknoloji yeterliliklerine iligkin algilarini paylagmistir. Tiim katilimeilar teknoloji
becerilerini ortalamanin {lizerinde degerlendirmis olup, higbir katilimer kendini "¢ok diisiik" veya
"diisiik" seviyede gormemistir. Katilimcilarin yaklagik iicte biri (n=7, %33,33) becerilerini "orta"
diizeyde, neredeyse yarist (n=10, %47,62) "yiiksek" diizeyde, daha kiigiik bir grup ise (n=4, %19,05)
"cok yiiksek" diizeyde olarak degerlendirmistir.

Aragtirmanin gecerli bulgular iiretebilmesi i¢in katilimeilarin genel olarak agik egitim kaynaklar
konusunda uygun bir farkindaliga sahip olmalar1 6nemliydi. Katilimeilarin biiyiik ¢ogunlugu (n=20,
%95,24) acik egitim kaynaklar1 hakkinda bilgi sahibi olduklarim belirtirken, yalmizca bir katilimci
(%4,76) bu konuda farkindaliga sahip olmadigini ifade etmistir.

Katilmcilar, agik egitim kaynaklar1 hakkinda bilgiyi iiniversitenin Uzaktan Egitim Merkezi’nden
(n=15), interneti gezinirken tesadiifen (n=13), kendi yaptiklar1 aragtirmalar yoluyla (n=2) veya
meslektaglarindan (n=2) edindiklerini belirtmistir. Gorlismecilerin  ¢ogu, bilgi edinmelerinde
iiniversitenin Uzaktan Egitim Merkezi’nden aldiklar1 egitimin etkili oldugunu ifade etmistir:
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K2: “Bu pandemi dénemi uzaktan egitim hayatimiza girince UZEM ’in yaptig1 bilgilendirmeler
vardi o esnada hani ogrencilerinizle agik ders kaynaklarini da paylasabilirsiniz dediginizde
agtkgast ogrendim oncesinde bilmiyordum”.

Katilimcilara, goriisme sorularina verdikleri yanitlarin analizinde 6nemli gortildiigii i¢in daha 6nce acik
egitim kaynagi veya agik ders malzemesi kullanip kullanmadiklari da sorulmustur. Katilimcilarin
yarisindan fazlast (n=13, %61,90) daha oOnce acgik egitim kaynagi veya acik ders malzemesi
kullanmisken, sekiz katilmci (%38,10) bu kaynaklarla herhangi bir deneyime sahip olmadigim
belirtmistir. Katilimeilarin agik egitim kaynagina dair farkindalig: yiiksek olsa da, tiim katilimcilar daha
once acik egitim kaynagi veya agik ders malzemesi kullanmamustir.

Daha once acik egitim kaynagi veya acik ders malzemesi kullandigini belirten katilimeilarin g¢ogu,
TUBA, ODTU, Anadolu Universitesi, agik erisimli yaymlar ve dergiler gibi ulusal platformlari tercih
ettigini (n=14) belirtmistir. Bunun yani sira, bazi katilimcilar uluslararasi platformlar olan MIT, Google
Arts, Coursera ve Khan Academy’yi de kullandiklarim ifade etmistir (n=7).

KI15: “Hem ODTU'miin hem MITnin acik dersleri var. MIT'dekini ben ¢ok oOnceden
kullantyordum, bir sene oradaydim. Oradayken herhalde ogrendigimi  diisiiniiyorum.
ODTU'niinki vs baska tiniversitelerin internetten arastirirken denk gelmistim.

Katilmcilarin agik egitim kaynaklar ile dnceki deneyimlerinin genellikle kullanim diizeyiyle siirl
oldugu goriilmiistiir. Her ne kadar katiimcilarin yaklagik 9%62°si daha once agik egitim kaynagi
kullanmais olsa da, biiylik ¢ogunlugu (n=20) daha 6nce acik egitim kaynagi olusturmadigini belirtmistir.
Acik egitim kaynagi olusturma siirecine katilmis tek katilimei, tez danismaninin lisans diizeyindeki bir
dersine ait ders notlar1 ve ders sunumu hazirlama siirecine yardime1 olarak bu siirece bagladigim ifade
etmistir (P13).

Daha 6nce derslerinde agik egitim kaynagi kullanan 6gretim elemanlarina, bu kaynaklarin derslerine ne
tiir katkilar sagladigina iliskin acik uglu sorular yoneltilmistir. Katilimc1 yanitlari, ‘destekleyicilik’
temast etrafinda yogunlasmistir. Bu baglamda dokuz farkli kod belirlenmis olup, akademik katkinin
yani sira zenginlestirme, somutlagtirma, tesvik, fayda ve birikim saglama, c¢esitli 6rnekler sunma,
ihtiyaglara yanit verme, farkli bakis agilar1 kazandirma ve kaliteyi artirma gibi unsurlar 6ne ¢ikmustir.
Katilmcilar, agik egitim kaynaklarinin 6gretim siirecine katki sagladigini, dersleri zenginlestirerek
fayda ve birikim sundugunu ve farkli, gesitli 6rnekler araciligiyla kavramlarin somutlagtirilmasina
yardimci oldugunu belirtmistir. Bazi katilimcilar, acik egitim kaynaklarinin dgrencilerin ihtiyaclarima
yanit verdigini ve bu kaynaklar 6grencilerin gereksinimlerine gore sekillendirmenin, onlarim 6grenme
motivasyonlarimni artirmada etkili oldugunu vurgulamistir.

K2: “Ogrencinin ihtiyacina gore c¢alismalart diizenliyoruz. Teorik olarak birikiminin
saglanmasi acisindan yararli ... Ogrenmeye ve ogrencilerin gelisimlerine muhakkak destegi
olacaktir. Kisi kendi eserinde benzer bir yapiya uyarlayabiliv, yani béyle bir deneyim
ctkartilabilir.”

Acik egitim kaynaklarinin farkli bakis acilar1 yaratmaya katki sagladigimi da belirten katilimcilar,
kullandiklar agik egitim kaynaklarinin kaliteyi arttirarak hem dgrenme yollarini ¢esitlendirdigi hem de
dersleri baglaminda akademik bir katki sundugu ifade etmislerdir.
K5: “Farklh yaklagimlar olabilir, ama a¢ik ders malzemesi sayesinde iste belli bir kalite olusmusg
oluyor. Bence bir kalite standardr getirmiy oluyorsunuz az ¢ok ... Ders kapsaminda hangi
kazammlarin verilmesi gerekiyor, iceriklerin verilmesi gerekiyor, o noktada katki sagladigini
diistiniiyorum.”

K5 katilimei ifadesinde oldugu gibi acik egitim kaynaklarinin kaliteyi artirdigini sdyleyen katilimeilar,
bu kaynaklarin niteligine de dikkat ¢ekmislerdir. Bu kapsamda, acgik egitim kaynaklarmi derslerinde
kullanan katilimci 6gretim elemanlarma bu kaynaklarin derslere katkist hakkindaki goriisleri
sorulmustur. Katilimcilarin yanitlar ‘nitelik’ ve ‘6nem’ olmak iizerinde iki tema altinda toplanmustir.

44



Ni ’ MSKU Egitim Fakiiltesi Dergisi
AL ISSN 2148-6999 Cilt 12, Say1 1, (2025) May1s

‘Kalite’ unsuruna katkida bulunan faktorler arasinda 6grenmenin gelistirilmesi, ¢esitliligin saglanmasi,
deneyimsel 6grenme ve gelisime agik olma yer almaktadir. Bu unsurlar, 6grenme deneyiminin
iyilestirilmesi, farkli bakis agilarmin tesvik edilmesi, uygulamali veya etkilesimli katilimin
desteklenmesi ve siirekli iyilestirme ile uyarlamaya olanak taninmasinin énemini vurgulamaktadir. Ote
yandan, ‘Onem’ unsurunu vurgulayan faktorler dogrulanabilirlik, bilgi dogrulugu, disiplin uyumu, farkl
alanlara hitap etme, zaman tasarrufu, hizli 6grenme, hedeflere ulasma ve simirsiz bilgiye erisim gibi
bilesenleri icermektedir. Bu faktorler, giivenilir ve dogru icerigin gerekliligini, akademik ve mesleki
standartlarla uyumu, cesitli disiplinlere uygulanabilirligi, zaman ve 6grenme hizinda verimliligi,
hedeflerin gergeklestirilmesini ve genis bilgi kaynaklarina erisimi 6n plana ¢ikarmaktadir.

Bazi katilimeilar, farkli agik egitim kaynaklarindan elde edilen bilgilerin dogrulugu ve giivenilirliginin
sorgulanmasi gerektigini, ayni sekilde bu kaynaklara atfedilen 6nemin de elestirel bir bakis agisiyla
degerlendirilmesi gerektigini ifade etmistir. Kullanici perspektifinden bakildiginda, acik egitim
kaynaklarmin farkli alanlara hitap edecek sekilde farkli disiplinlere uyarlanmasi gerektigi
vurgulanmistir. Bu konuya iligkin olarak katilimcilardan biri goriigiinii su sekilde ifade etmistir:

K4: “Benim kendi becerilerimi gelistirmem gerekiyor. Bir kere sunda zorlaniyorum, bilginin
dogrulugunu 6lcemiyorsunuz. Mesela o ¢ok kritik bir sey. Sonu .org ile bitenler daha giivenilir
muhtemelen. Kontrol ediyorum bu bilgi dogru mu diye, bilginin dogrulugunu kontrol etmekle
ilgili biraz vakit geciriyorum. Sonucta mesela Mugla Universitesi yaparsa, ODTU yaparsa,
Khan Academy kurumsal olursa, belki isimiz de daha ¢ok hizlanir. Ciinkii dedigim gibi bilgilerin
dogrulugunu alammda ¢ok rahatlikla bilebiliyorum, ama alan disindaki seyleri ¢ok
bilemeyebiliyorsun. O yiizden bence sey onemli, o bilginin bir siizgecten gegirilerek oraya
kondugunu bilmek. Kaynagin niteligi, dogru bilgi, rasyonel bilgi olmast benim igin é6nemli.”

Benzer sekilde katilimeilar acik egitim kaynaklarinin zamandan istifade ederek Ogrencilerin hizl
ogrenmelerine katki sagladigini 6ne slirmiistiir. Bir katilimemin ifadesinde oldugu gibi, katilimeilar
goriislerinde acik egitim kaynaklarinin sinirsiz bilgi saglamasi ile birlikte derslerinde hedeflerine daha
kolay ulagtiklarini yansitmaktadir.
K3: “Cok asirt kaynak yiiklemekten ziyade, nokta atisi ihtiyag olan alanlarda 6nemli olan benim
seyle alakali sosyal olan ozellikle sosyoloji gibi disiplinlerde daha okuma odakli gidiyor.
Goriiniirliik sevdasina girmeye baglarsa bu sefer niteligi mi konusacagiz biz, yoksa en ¢ok kisiye
ulagmayr mi? A¢ik egitim kaynaklarim gelistirip kullanmak ¢ok baska bir yere gidecek belki
de.”

Acik egitim kaynaklarinin niteligine iliskin bir kaygi da, igerigin kalitesi ve dogrulugunun yani sira
materyallerin bi¢imsel gorliniimiiyle ilgilidir. Herkesin erisimine agik bu kaynaklarda bi¢im olarak
ogrencilerin dikkatini ¢ekici ve onlar 6grenmeye giidiileyici igerikler beklenirken, birgok kaynagin
bigim olarak ‘kétii” ve ‘sevimsiz’ oldugu da ifade edilmis ve tasarimin 6nemine dikkat ¢ekilmistir.
K1: “Ogrenciye direk oniine hemen atilacak formatta degil yani ¢ok sevimsiz gériiniiyor
bazilari. Hani ben faydalanabilirim belki ama yani yeni bu iglere giren ogrenci igin ¢ok sey
¢irkin olan notlar da var. Cok miithis, akademide kendini bu ise adamis¢asina sey yaptigini
gormedim agikgasi bizim Miihendislik alaninda.”

Katilimcilarin agik egitim kaynaklarmin ders 6grenme ¢iktilarina katkisini nasil degerlendirdigi kisa bir
soru ile incelenmis, bu sayede s6z konusu kaynaklar1 kullanip kullanmadiklarina dair ek veriler elde
edilmistir. Ders 6grenme ¢iktilarina ulasmada agik egitim kaynaklarinin kullanimina iliskin olarak
katilimcilarin ¢ogunlugu (n=12, %57,14) bu kaynaklan faydali bulurken, %23,81°1 (n=5) kismen faydali
gordiiklerini belirtmistir. Buna karsin, %19,05°1ik bir kesim (n=4), kalite ve disiplin 6zelindeki sorunlar
nedeniyle acik egitim kaynaklarinin ders hedeflerine ulagsmada yeterli olmadigini ifade etmistir.

Acik egitim kaynagi kullanmayan katilimcilar, bu kaynaklari tercih etmeme nedenlerini gesitli faktorlere
dayandirmigtir. Bazilar1 uygun kaynaklar1 bulmanin veya segmenin zor oldugunu belirtirken, digerleri
mevcut materyallerin kendi alanlar i¢in yetersiz oldugunu ifade etmistir. Acik egitim kaynaklarmin
hedeflenen 6grenme c¢iktilariyla uyumlu olmamasi da dile getirilen ¢ekinceler arasindadir. Ayrica, dil
engelleri gibi anlagilirlikla ilgili sorunlar da kullanima yonelik engeller arasinda yer almigstir. Bazi
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katilimcilar igerigi giincellikten uzak bulurken, bazilari ise kendi 6gretim ihtiyaclar1 agisindan gereksiz
olarak degerlendirmistir. Bu faktdrler, egitim ortamlarinda agik egitim kaynaklarinin benimsenmesini
zorlagtirabilecek cesitli engelleri ortaya koymaktadir.

OER kullanimimi gereksiz bulan bir katilimcinin goriisii, bu tiir kaynaklar1 kullanmama nedenleri
arasinda 6zgiinliik ve giincellik faktorlerini vurgulamaktadir:

Ki16: “Kullanmadim ciinkii ders notunu herkesin kendi hocasmin kendisinin hazirlamasi
gerektigini diigiiniiyorum o yiizden de evet tabiki benim de kaynaklarim var ama ders notlarima,
slaytlarimi hazirlarken giincel ve ozgiin sekilde oldugundan daha ¢ok kendi érneklerimle
gitmeyi tercih ederim”.

Ote yandan, katilimcilar acik egitim kaynaklarmin kullanimu igin gesitli gerekgeler de sunmustur. Birgok
katilime1, mevcut materyallerin gesitliligini takdir ederek, bu durumun daha genis bir igerik yelpazesine
erigsim sagladigini belirtmistir. Sesli ve gorsel desteklerin dahil edilmesi, katilimi ve kavrayisi artiran
onemli bir avantaj olarak degerlendirilmistir. Ayrica, bazi katilimeilar agik egitim kaynaklarinin
sundugu farkli bakis acilarmin 6grenme deneyimini zenginlestirdigini ifade etmistir. Bununla birlikte,
kaynaklara erisimde yasanan yetersizlikler, belirli baglamlarda acik egitim kaynaklarinin etkili
kullanimini smirlayabilecek bir zorluk olarak dile getirilmistir.

Bir katilimeil, pandemi siirecinde yiiriitillen acil uzaktan egitim dersleri kapsaminda agik egitim
kaynaklarini 6grencileriyle paylastigini vurgulamistir.

K11: “Pandemi donemindeki uzaktan egitim siirecinde ozellikle bazi iiniversiteler agik ogretim
fakiiltelerindeki ders kaynak kitaplarint acik erisime agnuglardi. Lisans ogrencileriyle onlar
sistem tistiinden paylastim ek kaynak olarak.

Katilmcilarin agik egitim kaynaklarin1 bulma, kullanma, olusturma ve paylasma siireclerinde
karsilastiklar1 engeller agisindan, bazilar1 belirli alanlarda kaynaklarin azlig1 veya yoklugundan, kaynak
secme/eleme gerekliliginden, telif hakki veya intihal konusundaki endiselerden, bilgilerin dogrulugunu
teyit etme gereksiniminden, agik egitim kaynaklarini arastirmak veya kullanmak i¢in yeterli zamana
sahip olmamaktan ve yabanci dildeki kaynaklari anlama konusundaki simirliliklardan bahsetmistir.
Ancak, belirtilen nedenlerin tek bir engel lizerinde yogunlagsmadig1 ve katilimeilarin diger sorulara
verdikleri yanitlarla uyumlu oldugu goriilmistiir.

K13: “Bir kere alan itibariyla acik kaynak cok fazla yok mesela séyle soyleyeyim Istanbul
Universitesi'ndeki programlara baktigimizda orada benim girdigim dersle alakali olan farkli
disiplinlerdeki kaynak kitaplarin hepsi aym zaten. Yani farkly isimlerde kitaplar goriiyorsun
ama igerik olarak hepsi ayni. Dolayisiyla ¢esitlilik anlaminda az. Cok az.”

Katilimcilarin agik egitim kaynaklarinin 6gretim materyali hazirlama uygulamalarn {izerindeki etkisine
iligkin goriisleri ikiye ayrilmistir. Katilimcilarin %47,62’si (n=10), acik egitim kaynaklarmin materyal
gelistirme siirecini destekleyerek olumlu bir etki yarattigini belirtirken, %52,38°1 (n=11) bu kaynaklarin
kendi uygulamalar tizerinde etkisiz oldugunu ifade etmistir. Dikkat ¢ekici bir sekilde, hi¢bir katilimet
acik egitim kaynaklarmi olumsuz bir etkisi oldugunu belirtmemistir. Bu bulgular, agik egitim
kaynaklarinin bazi 6gretim elemanlan igin faydali olabilecegini, ancak digerleri i¢in 6gretim materyali
hazirlama siireglerinde 6nemli bir fark yaratmadigini gostermektedir.

Katilimcilarin biiyiik bir kismi (n=15, %71,43) 6gretim materyallerinin telif haklar1 konusunda bilgi
sahibi olduklarmmi belirtirken, %28,57’si (n=6) bu konuda yalmizca kismen bilgilendiklerini ifade
etmistir. Higbir katilimci konuya tamamen yabanci oldugunu belirtmemistir. A¢ik egitim kaynaklarini
paylasirken telif hakki konusunda endise duyup duymadiklar soruldugunda %52,38’1i (n=11) endise
duydugunu, %33,33°1i (n=7) kararsiz oldugunu, %14,29’u (n=3) ise herhangi bir endise tagimadigini
belirtmistir. Bu bulgular, 6gretim elemanlarinin egitim materyallerini paylasirken hukuki boyutlara
iligkin farkindalik ve ihtiyat diizeylerinin degiskenlik gosterdigini ortaya koymaktadir.
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Agik erisimli ders materyallerinin kullanimi konusunda ise katilimcilarin %42,86’s1 (n=9) bu tiir
materyallerin kullanimina iligkin rahat hissettigini, %33,33’4 (n=7) ise rahatsizlik duydugunu
belirtmistir. Bes katilimc1 (%23,81) kismen rahatsiz oldugunu ifade ederek bu konuda belirli bir tereddiit
tagidigmi gostermistir. Bu sonuglar, birgok Ogretim elemanimin materyallerini paylasmaya acik
oldugunu, ancak 6nemli bir kismmin hala potansiyel kullanim ve dagitim konularinda ¢ekinceleri
oldugunu ortaya koymaktadir.

Mart 2020'de COVID-19 pandemisinin diinya ¢apindaki etkisi, ilk ve ortadgretimde oldugu gibi
yliksekdgretimde de neredeyse bir gecede ¢evrimici uzaktan egitime gegise yol agmistir. Bu ani gecis
stirecinde, egitim kurumlarmin altyapis1 ve hazirlik durumu ile kullanilan 6gretim materyallerinin
erigilebilirligi ve kalitesi gibi konular sorgulanmistir. Katilimeilarin %66,67’si (n=14), pandeminin agik
egitim kaynaklarina duyulan ihtiyaci olumlu yonde etkiledigini belirtmis, bu donemde acik egitim
kaynaklarina olan giivenin ve farkindaligin arttigin1 vurgulamistir. Buna karsin, %33,33’1 (n=7)
pandeminin bu anlamda herhangi bir etkisi olmadigim ifade etmistir. Dikkat ¢ekici bir sekilde, higbir
katiimc1 pandeminin agik egitim kaynaklarina olan ihtiyaci olumsuz etkiledigini belirtmemistir.
Pandeminin agik egitim kaynaklarma olan ihtiyaci artirdigim diisiinen katilimcilar, bu kaynaklara
yonelik farkindaliklariin uzaktan egitim siirecine katilmalar1 sonucu arttigini belirtmislerdir.

Bir katilime1, pandemi siirecinde acil uzaktan egitim kapsaminda kullanilan agik egitim kaynaklarmin
cogu egitim kurumunda hazir, nitelikli ve faydali kaynaklar oldugunu destekleyen bir goriis 6ne
surmiuistiir:

K11: “Pandemi siireci mecburi bir katki saglad: ¢iinkii ben hala bana kalsa yiiz yiize egitimi
ogretimi tercih eden biriyim o yiizden bunu mecbur birakildigt i¢in bunu kullaniyyorum agik¢ast
hani o yiizden ne kadar katki saglad: tabiki ¢ok biiyiik katki sagladi benim yiikiimii hafifletiyor
aslinda agik ders materyalleri bu anlamda buldugum acik erigime sahip bir video ¢ok uzun
olmamak kaydiyla, izlettim bes dakikalik kisa bir bilgilendirme videosu 6grenciyi destekleyecek,
bu beni besliyor dersimi besliyor ama karsi tarafa nasil gegtigi konusunda inanin bir fikvim yok
yani bana katki sagliyor tabi ki dersime de katki saglyor”.

Katilmcilarim bityiik bir ¢ogunlugu (%90,48, n=19), acik egitim kaynagi olusturma ve paylasma
girisimlerinde bir rol {stlenmeleri gerektigine inandiklarimi belirtmistir. Bu bulgu, acik egitim
kaynaklarinin olusturulmasi ve kullanimia yonelik giiclii bir katilim ve sahiplenme istegini ortaya
koymaktadir.
K17: “Tabi ki niye olmasin yani simdi ben goyle diigiiniiyorum; farkl ¢calismalar konusunda bir
yiiksek lisans disiplinler arasi bir yiiksek lisans dersi agsam ben, agik¢asi Malezyadaki bir
ogrencinin kayit olmasint ve buradan ders izlemesini isterim yani ve bu imkdani sadece benim
degil, bu disiplinler arasi programda yer alacak olan her kisinin ama soyle bir sey var bunu
herkes yanasmayacaktir onu biliyorum”.

Bu bulgular, egitmenler arasinda acik egitim materyallerinin gelistirilmesi ve yayginlastirilmasina
yonelik yiiksek diizeyde bir ilgi ve katilim istegi oldugunu gdstermektedir. Ancak, katilimcilarin agik
egitim kaynag1 girisimlerine goniillii olarak katilma egilimleri farklilik gdstermektedir. Katilimcilarm
%33,33’°1 (n=7) goniillii olma konusunda kesin bir isteklilik gosterirken, daha biiyiik bir grup (%57,14,
n=12) gelecekte goniillii olabileceklerini belirtmistir. Ote yandan, iki katilimci bdyle bir girisime
goniillii olmayacaklarini ifade etmistir. Bu katilimcilardan biri, agik egitim kaynagi hazirlamanin ekstra
zaman, titiz ¢alisma ve saglam, giivenilir bir teknik altyap1 gerektirdigini vurgulamistir.

K18: “Hayr, simdilik altyapr olusmadan béyle bir sey de aktif rol almak istemem, istedigim
gibi olmadig: siirece de yeterli destegi veremeyecegimi diistintiriim. Simdilik felsefe olarak
pratik olarak daha hazir olmadigint diistiniiyorum iilkemizin ama bu tarz sizlerle yaptigimiz
gortisme gibi fikir ve olusacak politikalara destek vermek adina destegim olabilir.”

Bu bulgular, katilime1 6gretim elemanlarinin acik egitim kaynagi gelistirme siirecine olumlu baktiklarini
ancak aktif katilimin artirilmasi i¢in kurumsal destek ve tesvik mekanizmalarina ihtiyag duyuldugunu
gostermektedir. Katilimcilar, agik egitim kaynagi hazirlamanin bireysel bir ¢aba yerine ekip ¢aligmasi
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gerektirdigini, uygulanabilir bir gerceveye ihtiyag duyuldugunu ve etkili politikalarin gelistirilmesi
gerektigini vurgulamiglardir.

Kurumsal agik egitim politikas1 baglaminda destek ihtiyaci 6ne ¢ikarken, etkili bir agik egitim kaynagi
uygulamasinin saglam bir kurumsal destek gerektirdigi belirtilmistir. Katilimcilar, agik egitim kaynagi
gelistirme ve kullaniminda kurumsal tegviklerin (6rnegin, akademik atama ve terfilerde
degerlendirilmesi) 6nemli oldugunu ve agik egitim kaynagi politikalarinin 6zellikle 6grencilere erigim
sorunlarii azaltmaya yonelik olarak ders cesitliligini artirmay1 hedeflemesi gerektigini ifade
etmislerdir.

K8: “Ben bu yonde kurum politikasinin olmasi gerektigine inaniyorum zaten hocalari bu yone
tegvik etme konusunun kurum olarak boyle bir politika gelistirmesi gerekiyor ki ona hizmet ¢ok
giizel birsey hakkaten insallah yakin zamanda olur. Ogretim elemanlarint da motive eder bu.”

Ayrica, agik egitim kaynaklarinin giincelligini ve dogrulugunu saglamak i¢in diizenli giincellemelerin
gerekliligi vurgulanmistir. Katilimeilar, 6gretim elemanlarinin agik egitim kaynagi girisimlerine
katilimini tegvik etmek amaciyla tesvik mekanizmalarinin olusturulmasini 6nermistir. Son olarak, erigim
sorunlarmin 6nemli bir engel oldugu belirtilmis ve kurumsal politikalarin agik egitim kaynaklarinin
etkin kullanimim ve dagitimim kolaylagtiracak sekilde yapilandirilmasi gerektigi ifade edilmistir.

Sonuc¢

Agik erisim ve agik egitim kaynaklarina yonelik ¢aligmalara temel olusturmak amaciyla tasarlanan bu
arastirma, bilginin insasi, cogaltilmasi ve paylasilmasi Onilindeki engelleri kaldirmak amaciyla
1990’larin sonunda baslayan acgik egitim kaynaklar1 hareketi ¢ercevesinde, liniversitenin Agik Egitim
Kaynag platformunun hayata gegirilmesine de temel olusturan Mugla Sitk1 Kogman Universitesi’nde
gbrev yapan Ogretim elemanlarinin ders materyallerini {icretsiz olarak erisime agmalarina iliskin
algilarim1 ve Ac¢ik Ders Malzemeleri ile ilgili kurumsal bir uygulamanin igerisinde aktif olarak yer
almaya iliskin motivasyonlarimi belirlemek {izere gerceklestirilmistir.

Arastirma kapsaminda goriisme yapilan katilimcilarin agik ders malzemelerinin gelistirilmesi ve
kullanima agilmasiyla ilgili olarak ifade ettikleri goriisleri, bu konuda profesyonel bir destege ve is
birligine her zaman ihtiya¢ duyduklarin1 yansitmaktadir. Ayrica daha nitelikli ve daha etkili acik ders
malzemeleri i¢in zamana da ihtiya¢ duyduklarini belirten dgretim elemanlan telif haklar1 konusunda
¢ekince duymaktadir, ancak bu konuda arastirmalar yaparak ve uzman kisilere danisarak problemlerini
¢ozmeye calismaktadirlar. Ogretim elemanlari sahip olduklari bilginin ve birikimin paylasilmasi ve
genis bir kitleye ulagmasi amaciyla yazilim, donanim ve kurumsal destegin yami sira, tesvik
edilmelerinin ve ekip caligmasinin 6nemine vurgu yapmis ve agik ders malzemelerinin ve agik egitim
kaynaklarinin 6grenenlerin hem kendi disiplini/alan1 hem de farkl disiplinlerde/alanlarda 6grenmelerini
cesitlendirmesi ve zenginlestirmesi bakimindan daha fazla kisiye ulastirilmasinin firsat esitligi ve
demokratiklestirme gibi yonlerini de besledigini ifade etmislerdir.

Agik ders malzemelerinin gelistirilmesi ve paylasilmasi siireglerinde 6gretim elemanlarinin bu konuya
bakis agilarinin degistirilmesini énemli bulan katilimcilar, 6gretim elemanlarinin bagli bulunduklar
kurumun bu konuda sahip oldugu politikalarla kendilerini tesvik ederek agik ders malzemesi gelistirme
ve paylasma ¢aligmalarina siireklilik kazandirilmasi gerektigini diisiinmektedir. Agik ders malzemeleri
ve acik egitim kaynaklarmin gelistirilmesi ve paylasilmasi siirecinde etkin olarak yer alan 6gretim
elemanlarinin  deneyimleri konusunda edinilen derinlemesine bilginin, agik egitim kaynaklar
konusunda takip edilecek siireci iyilestirmesi ve kurumsal olarak 6gretim elemanlarinin bu siirecteki
ihtiyaglarina daha iyi yanit verilmesine katki saglayacagi diistinmektedirler.

Tartisma
Kiiresel Covid-19 pandemisi Oncesinde acik egitim kaynaklar ile ilgili yapilan ¢aligmalar, hem
Tiirkiye’de hem de diinyada 6gretim elemanlar1 arasinda bu konudaki farkindaligin artirilmasina yonelik
ihtiyac1 vurgulamustir. Ornegin Atilgan ve Bulut’un calismasinda (2008) akademisyenlerin %71 inin
caligmalarini higbir acik arsiv iginde yayinlamadig1 ve agik arsiv ¢aligmalarindan habersiz oldugu ifade
edilirken, Barneva, Brimkov, Gelsomini, Kanev ve Walters (2019) tarafindan yapilan arastirmada da,
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katilan 6gretim elemanlarinin %50'sinden fazlasi acik egitim kaynaklarindan ve bunlarin geleneksel ders
kitaplarinin yerini nasil alabileceklerinden habersiz olduklarmi belirtmislerdir. 2020 Ufuk Raporu’nda
ise, 6gretim elemanlarinin %56’s1n1n agik egitim kaynaklarini hi¢ duymadigi raporlanmistir (Brown vd.,
2020).

Kiiresel pandemi, isteyen herkesin her yerden ve herhangi bir cihazdan iicretsiz olarak erisebilecegi acik
egitim kaynaklarinin giderek artan 6nemini belirgin bir sekilde ortaya koymustur. Bununla birlikte 2021
Ufuk Raporu, pandeminin aciliyetine ragmen, acik egitim kaynaklarinin 6gretim {yeleri arasindaki
benimseme oranlar sabit kaldigina isaret etmektedir. Ayni raporda, her ne kadar erisim ve 6grenme
firsatlan saglamak amaciyla yaygin olarak benimsenen bir yaklasim olsa da, “a¢ik”ligin egitim icerigi
saglamada islevinin goz ardi edildigi, uygulamalarda gerekli farkindaligin mevcut olmadigi ve bu
durumun agik egitim kaynaklarinin uyarlanmasini daha da engellemekte oldugu vurgulanmaktadir.
Raporda, Tiirk ytliksekdgretiminin en biiylik zorluklarindan birinin agik ve erisilebilir ifadesinin diisiik
kalite anlamina geldigi algisin1 agmak oldugu ifade edilmektedir.

Nitekim, bu ¢aligmanin katilimiclar1 da agik egitim kaynaklariin énemi hakkinda cesitli agik egitim
kaynaklarindan elde edilen bilgilerin dogrulugunun ve teyit edilebilirliginin sorgulanmasi1 gerektigini
ileri stirmiiglerdir. Benzer sekilde Altintag’in (2024) 6gretim elemanlar ile ylriittigli arastirmasinda
katilmcilar, acik egitim kaynaklarn igerisinde yayinlanan bilgilerin giivenilirligi ve dogrulugu
konusunda ¢ekinceler olabilecegini ifade etmislerdir. Ayrica tiim akademisyenlerin agik egitim kaynagi
hazirlama konusunda yeterli olmasinin miimkiin olmamasindan dolay1 bazi ¢alismalarin yapilmasi
geregi vurgulanmustir. Cinel ve Ozdemir Sahin’in (2023) arastirmasinda da benzer bicimde katilimcilar,
iilkemizde Tiirkge iiretilmis agik egitim kaynaklarinin yetersiz oldugunu vurgulayarak, gecmis yillarda
iilkemizde agik egitim kaynaklar1 konusundaki girisimlerin siirdiiriilebilir ¢oziimler sunmadigim
belirtmistir.

Oneriler

Arastirma sonuglar1 degerlendirildiginde, agik ders malzemesi kavramindan haberdar olma, agik egitim
kaynagi hazirlama veya bu kaynaklardan yararlanma konusunda birtakim olumsuzluklar goze
carpmaktadir. Al ve Madran’a (2013) gore acik ders malzemeleri ile ilgili olarak Tiirkiye’deki temel
problemler igerik gelistirme, igerigin uygun sekilde sunulmamasi ve bu konuda tiim ilgili kesimlerin
konu hakkinda gerekli 6zeni tam bir adanmislik i¢inde gosterilmemesidir. Bu nedenle konuyla ilgili
farkindalik yaratma cabalar icerik olusturma caligmalarina paralel olarak yiiriitiilmeli ve agik ders
malzemeleri konusu ilgili birimler tarafindan tesvik edici politikalarla desteklenmelidir.  Bu
olumsuzluklarin giderilmesi konusunda, bilgiyi liretme ve yayma misyonu tagimalarindan dolay: yiiksek
Ogretim kurumlarina biiylik rol diismektedir. Bu ¢ercevede, ulusal diizeyde agik egitim kaynak ve
uygulamalarinin benimsenmesini artirmak ve daha genis bir erisim ve egitim kalitesi saglamak amaciyla
Tiirk yiiksekdgretimi, 6gretim elemanlarinin egitim uygulamalarinda agik egitim kaynaklarinin nasil
kullanilacag1 ve uyarlanacagi konusunda egitim programlar ve bilgilendirme toplantilar1 diizenlemeli,
egitim uygulamalarinda agik egitim kaynagi kullanan veya gelistiren dgretim elemanlari igin arastirma
fonlar, odiller, tannirhk vb. tesvikler saglanmali, bu kaynaklar1 basariyla kullanan Ogretim
elemanlarinin ve kurumlarin iyi uygulama ornekleri paylasilmali ve hepsinden once yliksekogretim
kurumlarinda agik egitim kaynaklar1 ve uygulamalarmin kullanimini tesvik eden ulusal politikalar ve
yonergeler gelistirilmelidir.

Caligmalar, agik egitim kaynaklarmin O6grenenlerin hem kendi disiplini/alani hem de farkh
disiplinlerde/alanlarda 6grenmelerini zenginlestirmesi bakimindan daha fazla kisiye ulastirilmasinin
firsat esitligi ve demokratiklestirme gibi yonleri de besledigini ortaya koymaktadir. Bu kapsamda,
kurumlarm bu konuda sahip oldugu politikalarla agik ders malzemesi gelistirme ve paylasma
caligmalarina siireklilik kazandirmasi 6nemlidir.

Etik Kurul izin Bilgisi: Bu arastirma, Mugla Sitki Kogman Universitesi Sosyal ve Beseri Bilimsel
Arastirma ve Yaym Etik Kurulu 15/01/22 tarihli 30112/11-07 sayili karart ile aliman izinle
ylrtitiilmistiir.

Yazar Cikar Catismas1 Bilgisi: Bu calismada yazarlar arasinda herhangi bir ¢ikar catigmasi
bulunmamaktadir.

Fon Kaynaklar1 Beyam:: Arastirma Mugla Sitki Kogman Universitesi Bilimsel Arastirma Projeleri
Koordinasyon Birimi tarafindan (Proje No: 20/104/02/5) desteklenmistir. “Egitim Hizmetlerinin
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Niteliginin Artirilmasinda Bir Model Olarak Agik Egitim Kaynaklari: Ogretim Uyelerinin Agik Ders
Malzemelerinin Uretim ve Kullanimina iliskin Gériisleri, Katki Motivasyonlar1 ve Mskii A¢ik Ders

Platformu Ornegi” isimli projeye destegi dolayistyla MSKU Bilimsel Arastirma Projeleri Koordinasyon
Birimi’ne tesekkiir ederiz.

Yazar Katkisi: Yazarlar makaleye esit katki saglamig olduklarini beyan ederler.

Yapay Zeka Kullanim Beyani: Arastirmada yapay zeka kullanilarak herhangi bir calisma
ylriitilmemistir.

Yazar Is Boliimii Beyami: Arastirmanin planlanmasi ve tasarimu siirecinde; M.A. ve A.Y. arastirmanin
genel cercevesini belirlemis ve metodolojiyi planlamigtir. N.K.K. ve A.Y. literatiir taramasina katkida
bulunmustur, aragtirma sorularinin netlestirilmesine yardimci olarak yontemsel detaylar tartismislardir.
Veri toplama ve analiz ¢caligmalarinda; A.Y. veri toplama yontemlerini belirlemis, verileri analiz etmis
ve sonuglart yorumlamigtir. N.K.K. ve A.Y. veri toplama siirecine katilmig ve veri analizlerini
gergeklestirmiglerdir. Makale yazimu siirecinde; N.K.K. ve A.Y. makalenin ana hatlarini olusturmustur,
giris ve tartigma boliimlerini yazmigtir. A.Y. yontem ve sonuglar boliimlerini yazmistir. M. A. literatiir
taramasi yaparak tartismaya katkida bulunmustur. Goézden gegirme ve revizyon iglemlerinde ise; tim
yazarlar (N.K.K., A.Y., M.A.) makaleyi okuyarak geri bildirimde bulunmuslardir. N.K.K., A.Y. ve
M.A. hakem geri bildirimlerini dikkate alarak makaleyi revize etmis ve makaleye son halini
vermiglerdir. Yayin siirecinde de; N.K.K. dergi secimini yaparak makaleyi dergi sablonuna uygun hale
getirmis ve editorlerle iletigimi yiriitmiistiir. A.Y. ve M.A. hakem degerlendirmesi siirecinde gerekli
revizyonlara katkida bulunmustur.
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