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Abstract

The aim of this study is to determine the social justice leadership behaviors of school
principals towards gifted high school students. The sample of the research consists of 253 gifted
students studying at different high schools in Adana in the spring term of the 2022-2023
academic year. The Social Justice Leadership Scale was used as a data collection tool in the
research. As a result of the research, it was determined that school principals demonstrated
social justice leadership at a moderate level for gifted students. School principals demonstrate
social justice leadership behaviors the lowest in the participation sub-dimension, and the
highest in the critical consciousness and support sub-dimensions. There is no significant
difference according to the variables of gender, family income and parental education status of
the students. Some suggestions were made in accordance with the research results.
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Okul Yoneticilerinin Ozel Yetenekli Ogrencilere Yonelik Sosyal
Adalet Liderligi Davramslarinin incelenmesi”

Oz

Bu ¢alismamn amaci, okul yéneticilerinin ozel yetenekli lise 6grencilerine yonelik sosyal
adalet liderligi davramglarmin tespit edilmesidir. Arastirmanin drneklemi, 2022-2023 egitim
ogretim yuli Bahar déneminde Adana ilindeki farkli liselerde dgrenim goren toplam 253 ozel
yetenekli dgrenciden olugmaktadir. Arastirmada veri toplama aract olarak Sosyal Adalet
Liderligi Olcegi kullanimistir. Arastirma sonucunda, okul yoneticileri ézel yetenekli
ogrencilere yonelik olarak sosyal adalet liderligini orta diizeyde sergilemekte olduklar: tespit
edilmistir. Okul yoneticileri sosyal adalet liderligini en diisiik katilim alt boyutunda, en yiksek
ise elestirel biling ve destek alt boyutlarinda sergilemektedir. Ogrencilerin cinsiyet, aile geliri
ve ebeveyn egitim durumu degiskenlerine gore anlamli bir farkhlik tespit edilmemistir.
Arastirma sonuglart dogrultusunda bazi onerilerde bulunulmugtur.
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Introduction

In recent years, considering the socio-economic and cultural diversity in the society,
it is considered as a necessity to build social justice in education. Justice is defined as
giving the right to the one who deserves it (Bozkurt, 2018). Social justice is not a term
that can be defined, observed, reproduced and embodied, but is a process of ethical
living in various societies (Furman & Shields, 2005). Basically, social justice
leadership with the ideal of developing an inclusive perspective for all stakeholders
of education; points to a process in which principals, teachers and students take an
active role. Inclusiveness for all stakeholders, considering the diversity of individuals;
means the recognition and inclusion of all differences such as language, religion, race,
culture, gender, disability, class and social status (Theoharis, 2007). Social justice
emerged from the effort to equalize and improve the opportunities and hopes of
disadvantaged groups in society (Chiu & Walker, 2007). According to Tomul (2010),
social justice in the educational environment aims to eliminate or minimize the
problems arising from the reflection of differences in education. Social justice
leadership is that school leaders must provide equal opportunity to achieve their
primary educational goals (Arar, Beycioglu & Oplatka, 2017). Education studies place
important responsibilities to educational leaders in both adapting to the globalizing
world and in meeting the educational needs and solving problems arising from the
social, political and economic processes that have emerged with globalization (Oriicii
& Simsek, 2011). In this context, school leaders should have the ability to develop a
school culture that promotes the values of equality, respect for diversity and enables
students to realize their own potential (Wang, 2018). School principals working with
such an understanding increase teachers' belief in what students can learn and increase
students' self-confidence (Feng & Chen, 2019) and demonstrate skills in
communication, emotional awareness, and building meaningful and long-lasting
relationships (DeMatthews & Mawhinney, 2013). There have been recent efforts to
eliminate the barriers for disadvantaged groups face in accessing education (Santrock,
2011). The socio-economic and cultural status index calculation in the PISA 2015
report is important. This index is calculated by taking into account the variables such
as the profession and education level of the parents, the educational resources that the
student has at home (Ministry of National Education [MoNE], 2016). According to
this index, students -1 and below are defined as social and economical disadvantaged.

Many multinational organizations are developing policies to eliminate barriers to
access to education. One of the school-centered efforts to guarantee that students in
the disadvantaged group benefit from quality education services at a high level is the
school principals’ social justice leadership behaviors (Marshall & Oliva, 2006). It is
stated that the social justice leadership behaviors demonstrated by the school
principals contribute to the students' development of positive thoughts towards
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educational environments, and are a factor that increases their school engagement
relatively (Ozdemir, 2017). Murray (2009), who conducted a similar study, observed
that supporting disadvantaged students increased their school engagement. A key
orientation of the school principal as a social justice leader is to increase academic
achievement, especially by supporting disadvantaged students. For this purpose, the
school principal investigates the ways in which students can benefit from enriched
education programs at the highest level (Oakes et al., 2000). In the related literature
reviews, it is found out that the academic development of disadvantaged students who
have difficulty in accessing rich programs is relatively low (Brown, 2006). So that,
school principals who demonstrate social justice leadership behaviors support all
students in the school, especially those from the disadvantaged group (Ozdemir &
Pektas, 2017). According to Ozdemir and Pektas (2017), school principals also
display inclusive/participant-oriented behaviors at a higher rate for including
disadvantaged students in school. A possible reason for school principals to create
critical awareness and adopt an inclusive attitude towards students in the study may
be their strong belief in their students' academic development. In this context, it is
stated that the leadership behaviors of the principal in schools where low-income
students study are significant for academic success (Riehl, 2000).

Social justice leadership needs to be organized with a set of rules backed by
knowledge, skills and experience. Some of these rules include:

understanding social justice and adapting it to the schools of one's own community,
fighting with discrimination and prejudice,

enabling the developing a multicultural and inclusive curriculum,

continuing the fight against the factor that hinders the development of social justice
as much as possible (Furman, 2012).

In the light of aforementioned studies related to the social justice, theoretical
framework on gifted and talented education needs to be presented. This aims to
rationalize the importance of the current study by mirroring the issues of the special
population: gifted students.

Gifted and Talented Students in Education

Clark (2015) defines a gifted individual as a person who demonstrates advanced,
highly integrated and accelerated development of functions in the brain. The gifted
individuals attend Science and Art Centers (SACs), which are project-oriented centers
aiming to develop talent and potential, established in addition to teh schools. SACs
were founded by the MoNE in Tirkiye. Gifted individuals often access intellectual
peers through practices such as advanced placement programs, acceleration practices,
summer schools, and additional education classes (Kanli, 2021).

The asynchronous development of gifted individuals, their “gifted” label, the
expectations of their families and their environment, their dissatisfaction with the
educational environment put them at a disadvantage and constitute a risk factor for
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them (Pfeiffer & Stocking, 2000). Benefiting the qualified education opportunities
may affect disadvantaged students’ development positively. So, it is significant to
provide support the students in these groups at schools. One of the important actors
for this support is the school principals. School principal's support of disadvantaged
students can increase their school engagement (Ozdemir, 2017).

There are references for why gifted individuals are defined as disadvantaged. The
difficulties they face, the educational approaches towards them, the qualifications of
educators, and school principals cause them to be disadvantaged. These are some of
them: They are identified, and start special education late (Altintas & Ilgiin, 2016);
teachers and school principals experience problems in the education process (Levent,
2011; Ozkan, 2009; Summak & Celik Sahin, 2013), transportation problems,
inadequacies of physical equipment and instructional materials (Atli & Balay, 2016),
inadequacy of school management and buildings (Gtiines, 2018), lack of education
policies (Cevher Kilig, 2015; Celik Sahin, 2021). In addition, Celik Sahin (2021)
found out that the sense of injustice outweighs in the SACs. Teachers expect the
school principals to be impartial and fair. It has been explored SACs have insufficient
positive working environment and lack of merit in the school principals’ selection
process. Teachers and school principals need guidance and process-oriented
supervision. There are no objective criteria, transparency, feedback and standard
measurement tools in the supervision process, and this hinders the effectiveness of the
supervision.

When the national literature is examined, it is possible to find official documents
examining the issues of talented individuals and social justice. During the First Five-
Year Development Plan (1963-1967), it was emphasized that facilitating the access of
talented individuals to all levels of education and organizing the education system in
a way that would ensure the distribution of various tasks in society among citizens
according to their abilities would realize the principles of both social justice and equal
opportunity in society. Similarly, in the Third Five-Year Development Plan (1973-
1977), the balanced distribution of educational institutions throughout the country and
the provision of social justice and equal opportunities for talented and low-income
individuals to benefit from education were listed among the general principles of
education (Turkish Grand National Assembly Parliamentary Research Commission
Report, 2012).

According to Bell (1997), the primary goals of social justice are to satisfy the
demands of society's members and guarantee that every group engages in society
equally. Equitable resource distribution, psychological and physical safety for all
members in the community are characteristics of social justice. The Basic Law of
National Education (1973) draws attention to equality of opportunity in education.
Considering these resources, it is thought that building social justice for disadvantaged
groups in education will contribute to equal participation in society, equal distribution
of resources and environment of trust. Gifted education is strongly linked to the needs
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for individual’s development (Schulz, 2005). Current practices of gifted teaching
require more supportive research-based information that can lead to find out the most
appropriate pathways where individual’s requirements, cognitive, social, and other
contextual factors are taken into consideration. In recent years, scholars and educators
showed attention to address these issues of inequality and social justice in gifted
education (Chowdhurry, 2017). The research points to the importance of providing
equal opportunities, meeting educational needs, and ensuring social justice for gifted
students.

Importance of the Research

A review of studies conducted until 2024 revealed that literature on social justice
practices for gifted students is highly limited (Chowdhury, 2017; Dai, 2013; First
Five-Year Development Plan 1963-1967; Preliminary Situation Assessment Report,
2004; Prime Ministry State Planning Organization, 1973; Shulz, 2005), and no
academic research found in the national literature on social justice leadership for
gifted and talented students. The fact that no study aiming to determine the social
justice practices and leadership behaviors of school principals towards gifted students
was found in the literature has also been the driving force of this study. As a principle
of equality in education, it is significant to clarify the level of social justice leadership
practices for meeting the needs of gifted students. Equal education means that a gifted
student can have the learning opportunity he or she needs. Gifted students can have
the learning opportunities they require when they receive equal education. Equal
education also means that each child can maximize his or her own intelligence and
talent and find suitable environments to use that intelligence and talent. This
opportunity should be offered to all on equal terms (Hotaman, 2010). It is predicted
that the creation of these environments will positively affect the success, sense of
belonging and development of gifted students. This research is expected to serve as a
resource for both policymakers and practitioners in addressing social justice concerns
and the needs of gifted students in school environments.

Equality in education is the provision of education in line with the interests and
abilities of the ones who have different abilities from their peers, taking into account
their differences. From this perspective, special education for gifted children does not
violate the principle of equality in education. Because both the skills acquired later
and the cognitive and physical differences that individuals have innately show that
there is no absolute equality in real life (Levent, 2011). The failure to provide the
necessary education for children with special educational needs is considered as
inequality of opportunity in education (Celkan, 1991), and supporting and maximizing
talents is accepted as the essence of equality of opportunity in education (Ergin,
1992). Dai (2013) focuses on making gifted education socially defensible. Key
principles and values that direct policy and practice, including efficiency or
educational productivity, diversity, equity and social equality, excellence, and
selectivity, must be supported in order to achieve this goal.
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Curriculum and accountability standards are two examples of how the dominant
culture has influenced education. Students from different cultures or classes are
treated unfairly when their eligibility for gifted services is based on their performance
in these areas. When services for identified students are of a higher quality than what
unidentified students receive, identified students have been given an unfair advantage.
When participation is open exclusively to those who have had experiences that only
those in the dominant culture or social class have had, an injustice has been done to
those with similar potential who lack appropriate experiences because of their
language or economic or cultural differences. All these conditions presently exist in
gifted education to varying degrees (Cross, 2013).

As social justice leaders, school principals are the architects and founders of a new
social order in which social opportunities are expanded for disadvantaged individuals
(Jean-Marie, Normore & Brooks, 2009). In this context, school principals who exhibit
social justice leadership behaviors support all students in the school, especially those
from the disadvantaged group (Ozdemir & Pektas, 2017). The most important feature
of social justice leadership is to offer disadvantaged groups a leadership that is
positive and free from problems arising from injustice (Blackmore, 2006).

Ozdemir (2017) found out that if the school principals demonstrate social justice
leadership, it will contribute to development of positive attitudes towards schools.
Additionally, it will increase the students’ school engagement. Murray (2009), who
conducted a similar study, observed that supporting disadvantaged students increased
their school engagement. According to Goren (2019), social justice leadership is a
significant predictor of students’ sense of belonging to school and also of the quality
of school life. As a conclusion, it can be inferred that exploring the social justice
leadership behaviors and practices towards gifted students will provide sufficient
background to develop educational policies to set and promote social justice at
schools. The school principals are undoubtedly implementer of the regulations and
policies. So that, exploring the social justice practices towards a special and minority
group such as the gifted ones will enable to review the gaps, and settle equity.

In the light of the literature background related to the social justice and gifted
education context, difficulties faced by the gifted students, it is thought to examine
school principals’ social justice leadership behaviours towards gifted students with
different variables. These two concepts, social justice and gifted students, are the
original aspects of the present study, and it aims to find out the social justice leadership
behaviours of school principals towards gifted students. As a consequence, the current
study is expected to contribute to the national and international literature focusing on
social justice leadership and gifted students.

Method
Research Design
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A survey model, which aims to measure the social justice leadership practices of
school principals for gifted high school students, was used in the study. It is a
quantitative research and describes a past or present situation (Karasar, 2015). The
present study which focuses on the social justice leadership skills of the school
principals in the scope of meeting the needs of gifted high school students is a
correlational survey.

The research question is as follows;

What is the level of school principals’ social justice leadership behaviors towards
gifted students?

This question guided the research. To provide a sharper focus, the study concentrated
on further information, and therefore created three sub questions:

a) Do the school principals’ social justice leadership behaviors differentiate according
to gender of the gifted high school students?

b) Do the school principals’ social justice leadership behaviors differentiate according
to parents’ education level of the gifted high school students?

¢) Do the school principals’ social justice leadership behaviors differentiate according
to family income of the gifted high school students?

Population and Sample

The homogeneous sampling technique which was one of the purposive sampling
methods was used in the research. In quantitative research, purposive sampling can
improve precision and validity (Bougie & Sekaran, 2020). Purposive sampling
enables researchers to collect data that aligns closely with specific parameters,
contexts and research objectives (Saunders et al., 2023). The research sample consists
of 253 gifted students studying at different high schools in Adana in 2022-2023
academic year.

Table 1.

Participant profile
Participants N %
Gender
Male 120 47.4
Female 133 52.6
Grade
9 105 415
10 56 221
11 52 20.5
12 40 15.8
Mother graduation
Primary school 14 55
Secondary school 16 6.3
High school 49 19.4
University 139 54.9
Masters/Doctoral degree 35 13.8

Father graduation
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Primary school 7 2.8
Secondary school 7 2.8
High school 46 18.2
University 140 55.3
Masters/Doctoral degree 53 20.9
Family monthly income (TRY)

1000-5000 16 6.3
5100-10000 50 19.8
10100-15000 54 21.3
15100-20000 49 19.4
20100-25000 39 15.4
Total 253 100

Table 1 demonstrates the participant profile. 133 (52.6%) were female and 120
(47.4%) were male. 105 of the participants are in 9th grade (41.5%), 56 in 10th grade
(22.1%), 52 in 11th grade (20.5%) and 40 in 12th grade (15.8%). The participants’
age range is from 14 to 18. Considering the maternal education status of the
participants, 14 (5.5%) were primary school graduates, 16 were secondary school
(6.3%), 49 were high school (19.4%), 139 (54.9%) were university graduates, and 35
have masters/doctoral degree (13.8%). When the father's education status of the
participants is examined, 7 of them are primary school (2.8%), 7 of them are
secondary school (2.8%), 46 of them are high school (18.2%), 140 of them are
university (55.3%) and 53 of them have masters/doctoral degree (20.9%). When the
family income is examined, the number of participants with monthly income between
1000-5000TRY is 16 (6.3%), 45 (17.8%) between 5100-10000TRY, 50 (19.8%) with
10100-15000TRY, 54 (21.3%) between 15100-20000TRY, 49 (19.4) with 20100-
25000TRY and 39 (15.4%) with 25100 and above.

Data Collection

“Scale for Social Justice Leadership-SSIL” (Ozdemir & Kiitkiit, 2015) was used as a
data collection tool. This scale is a Likert-type scale with response options such as
“Strongly Disagree”, “Slightly Agree” “Moderately Agree”, “Occasionally Agree”,
“Strongly Agree”. The scale’s sub-dimensions are critical consciousness (9 items),
support (12 items), participation (3 items). Cronbach Alpha for scale in total is .94,
for support sub-dimension .91, for critical consciousness sub-dimension .92, for
participation sub-dimension.72.

Data Collection Process

Quantitative studies define validity and reliability standards as following: providing a
detailed account of the research process from beginning to end; providing an
objective, adaptable, and transparent report of the findings (Yildirim & Simsek, 2008).
The research data were collected through the form prepared in the electronic
environment. Instructions and explanation was given by the researcher on the google
form. It takes an average of five minutes to complete the scale.

Data Analysis
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Quantitative techniques were used for the data analysis. In order to identify the
suitability of the data set for analysis, missing data and extreme value analyzes were
performed. In this context, incomplete or incorrect data entries are excluded from
the assesment. When evaluating the data, the arithmetic mean was evaluated as
“Very Low” in 1.00-1.80 range, “Low” in 1.81-2.60 range, “Medium Level” in 2.61-
3.40 range, “High” 3.41-4.20 range, and “Very High” in 4.21-5.00 range.

Findings

SPSS program was used for the analysis. Kolmogorov Smirnov test is one of the most
common hypothesis tests that test the assumption of normality, if the significance
value above 0.05 then the data is considered normal (Collier & Bienstock, 2006). The
Kolmogorov Smirnov normality test was performed for the research data, and it was
identified that the data were not normally distributed since the values were less than
0.05. Descriptive statistical analyzes were conducted to find out the social justice
leadership practices towards gifted students. Kruskal Wallis H. and Man Whitney U.
analyzes were conducted for demographic variables.

Table 2.

Descriptive statistics of sub-dimensions of SSJL
SSJL Mean SD Cronbach alpha
Scale 3.37 .92 .95
Support 341 .96 .93
Critical consciousness 3.66 1.03 .94
Participation 2.35 1.25 .82

Table 2 demonstrates that the general average of SSJL was 3.37 and it was
determined that the social justice leadership behaviors of school principals were at a
moderate level. It was found that the critical consciousness sub-dimension was high
with an average of 3.66, the support sub-dimension was high with an average of 3.41,
and the participation sub-dimension was low with an average of 2.35. Cronbach's
alpha values are .95 for the whole scale, .93 for the support sub-dimension, .94 for the
critical consciousness sub-dimension, and .82 for the participation sub-dimension.

Table 3.
Man whitney u test results for gender variable
SSJL Group N Average Rank total U p
rank
Support Female 133 139.70 18579.50 6291.50 .004
Male 120 112.93 13551.50
Critical Female 133 136.61 18169.50 6701.50 .02
consciousness  Male 120 116.35 13961.50
Participation Female 133 134.48 17885.50 6985.50 .08
Male 120 118.71 14245.50
Total Female 133 139.43 18544.50 6326.50 .004
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Male 120 113.22 13586.50

In Table 3, the social justice leadership participation perceptions of students were
insignificant according to the gender variable (p>.05). However, social justice
leadership total scores, critical consciousness and support sub-dimension perceptions
differentiated significantly according to the gender variable. Male students evaluate
school principals’ social justice leadership practices lower than female students.

Table 4.

Kruskal wallis h test analysis results regarding the parent education variable
Mother N Average rank sd X2 p
Graduation
Level
Primary school 14 146.75 4 1.419 .84
Secondary 16 133.50
school
High school 49 125.94
University 139 124.05
Postgraduate 35 129.34
Father graduation level
Primary school 7 105.93 4 5.721 .22
Secondary 7 188.21
school
High school 46 121.77
University 140 126.99
Postgraduate 53 126.26

Table 4 demonstrates that the social justice leadership practices were insignificant
according to the parents’ education level.

Table 5.
Kruskal wallis h test analysis results regarding family income variable
Total income N Average rank sd X2 p
(TRY)
1000-5000 16 104.78 5 9.31 .09
5100-10000 45 155.11
10100-15000 50 126.64
15100-20000 54 123.23
20100-25000 49 120.74
25000and 39 117.22
above

According to the analysis results, the students' perceptions of the social justice
leadership behaviors demonstrated by the school principals were insignificant
according to the families” monthly income.
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Discussion and Conclusion

The research results indicated that school principals demonstrate social justice
leadership behaviors towards gifted students at a moderate level. Among the social
justice leadership scale subdimensions, the "support™ and “critical consciousness"
sub-dimensions were at the highest level, while the "participation” sub-dimension was
the lowest. In the literature, the components that should be considered to guarantee
social justice in education have been discussed. Furman and Shields (2005) explained
the necessary components to build up social justice in education as respect for the
cultural values and differences of individuals, freedom of expression, supported
participation, and a culture of common choice and interdependence on the basis of
mutual benefit. It is marked that by reflecting of social justice behaviors in the
classroom, students' courage, risk taking, open-mindedness, and willingness to look
at events from multiple perspectives develop positively (Kogak & Bostanci, 2019).
Ozdemir et al., (2021) found out that school administrators should demonstrate a
leadership approach that promotes the academic growth of every student, particularly
the disadvantaged ones. School principals should give all students equal access to
high-quality and enriched educational materials in order to achieve this goal.
Additionally, they should design instructional strategies to support disadvantaged
students and involve all students. Boyles, Carusi, and Attick (2009) argued that social
development will be achieved through the actions of teachers and leaders to address
inequalities in schools. In this context, strengthening and raising the three dimensions
of social justice leadership, which are support, critical consciousness and
participation, to high levels will be an important step in eliminating the obstacles and
limitations faced by disadvantaged gifted students.

The relationship of total and sub-dimensions of SSJL and the participants’ genders
was insignificant. Compared to male students, female students perceive social justice
leadership practices at a higher level. This result demonstrates similarity with some
references in the literature. Local socio-cultural and socio-economic inequalities,
disability, racial, ethnic, religious, gender, etc. Discriminatory and marginalizing
practices are seen as the biggest obstacles to social justice in education (Polat, 2007;
United Nations Educational, Scientific and Cultural Organization [UNESCO], 2021).
This study proved that social justice practices provided for female are more than male.
Attempts to ensure social justice in education will also manifest itself in social life,
and improvements and developments in this regard will accelerate. Changes in the
development that can be achieved in social life with education also provide positive
contributions to education. Thus, on the basis of equality in education, rights and
freedoms will be wider and more acceptable with educational activities where
everyone's free preferences and wishes are taken into account (Bozkurt, 2018;
Ozdemir & Pektas, 2017). In Imamoglu Akman's (2023) study, when the perceptions
of school principals on social justice leadership behaviors and all its dimensions were
examined, it was explored that female students have higher perceptions than male
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students. In the study of Gurgen (2017), it was emphasized that school principals
should be more supportive for girls to ensure social justice at school and social justice
should be strengthened so that they can express themselves.

The difference between the total and sub-dimensions of SSJL and the education
levels of the parents was insignificant in this research. The research results
demonstrated more than half of parents of the gifted students graduated from
university. Similarly, Koksal and Boran (2016) found out that 68% of fathers of gifted
students graduated from university, or graduate education level, and 47.8% of mothers
graduated from university. Likewise the related literature (Erdem, 2015; Keles &
Dogan, 2020; Koksal, 2021), most of the gifted students’ parents graduated from
university/colleges. It can be interfered that more educated parents provide more
enriched livings, sophisticated lifestyle for their children. According to Cam-Tosun
and Tan, the parents of gifted and non-identified children differ in their expenditures
for their children. When it came to out-of-school expenses, parents spent money the
most for books, movies, and intelligence games for their gifted children, but they spent
for field trips and movies for their non-identified children (Cam-Tosun & Tan, 2021).

Turhan (2010) mentions the importance of the leadership roles of principals in
eliminating social injustices in terms of both students and teachers in schools that
provide education to students from different socio-economic and socio-cultural
environments. There are studies on the school principals’ social justice leadership that
no significant difference was seen in the mean scale points according to education
level of participants (Kilim et al., 2023). In another study (Akyurek, 2021), which
differs from the current research findings, teachers' perceptions of school principals'
level of social justice leadership demonstrates a significant difference according to the
educational status variable.

The research results showed that the difference between the total and sub-
dimensions of SSJL and the total monthly income of the participants' families was
insignificant. This finding provides a different approach from some research. There
is a study which reveals that students with a low family income have a more positive
perception about social justice leadership (Goren Géren, 2019 as cited in Ozdemir et
al., 2021). The fact remains that some children have exceptional abilities regardless
of the income bracket into which they were born, despite the fact that children of
socially privileged parents enjoy many benefits, such as greater access to gifted
education programs, and private schools (Merry, 2008). The perception of social
justice leadership of the gifted high school students who have high or low family
income was insignificant. Students with different amount of family income evaluate
school principals' social justice leadership approaches in a similar way. According to
Akkus (2019), the family's expenditure on education is important. In this context, the
quality of education that individuals can receive is parallel to family income. Since
families with low income do not prefer/cannot invest in education, their children are
disadvantaged. As reported by the Social Justice Index Report (2019), Tirkiye is
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ranked the second lowest of the 41 countries in the EU and OECD countries’ social
justice index. According to the same report, Trkiye is ranked second from the bottom
in the income equality ranking and last in the education equality ranking (Hellman et
al., 2019). This result indicates that the phenomenon of social justice should be
considered important from a social perspective and some precautions should be taken
regarding the concept (Kasapoglu Tankutay, 2024). Similarly, in another study, the
low ratio of low-income families to total education expenditures is considered as an
indicator of how poor families’ children benefit from educational services to less
extent than children in the upper-income group (Ozdemir & Pektas, 2017).

Demir (2023) stated that the school principals and teachers make an individual
effort for students with low income levels, and school principals explained that it is
important to establish the student profile of the school and to identify the students in
the disadvantaged category with the studies carried out by the guidance service for the
students with low income, while implementing social justice in schools. MoNE, like
many other developing countries, works to increase educational opportunities for low-
income children in Tiirkiye (Ozdemir et al., 2021). In another study, students'
perceptions of social justice leadership did not differentiate significantly according to
the monthly family income variable (Imamoglu Akman, 2023). In the study of Ugurlu
and Kumru (2019), it was concluded that when school principals practice social justice
leadership, students' sense of belonging to school increases, and a positive school
climate is created. Societal values, beliefs, expectations, societal misconceptions and
misunderstandings greatly influence the development of gifted education. The issues
around social difference, social equality and social justice require more emphasis to
improve gifted education. More research are required to address all societal issues
pertinent to gifted education. Equal opportunity in education requires an assurance
that all students regardless of their identity and their level of ability will be facilitated
to develop the full potential of each individual. All children have a right to develop
maximally and, this should not be confused with the right to an equal development.
Equity should demand the attainment of an individual excellence (Gross, 1999), and
excellence should be within the context of equity (Sapon Shevin, 2000).

The results of the present research indicated that school principals demonstrate
social justice leadership behaviors towards gifted high school students at a moderate
level. The difference between the total and sub-dimensions of SSJL and the education
levels of the parents was insignificant. The third result showed no significant
difference was identified between the total and sub-dimensions of SSJL and the
participants’ genders. Another result demonstrated the difference between the total
and sub-dimensions of SSJL and the education levels of the parents was not
significant. And lastly, the difference between the total and sub-dimensions of SSJL
and the total income of the participants’ families was not significant. Thus, the
conclusions reveals the importance of social justice leadership behaviours towards
gifted high school students, and this research is expected to present original and new
contributions to the gifted education and social justice leadership literature.
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Suggestions

In order to strengthen the participation dimension of the social justice leadership
behaviors of school principals towards gifted students, these students should be
included in the decision-making processes regarding the situations that concern them,
and a culture of democracy should be developed in schools.

Research can be conducted in which the method is different (qualitative, longitudinal,
mixed, etc.) regarding social justice leadership approaches for gifted students.

Social justice leadership behaviors of teachers of gifted students can be examined,
action researches and in-service trainings can be planned to develop these behaviors.

Etik Kurul izin Bilgisi: Bu arastirma, X Universitesi Sosyal ve Beseri Bilimler
Alaninda Bilimsel Arastrma ve Yaym Etigi Kurulu'nun 13/12/2022 tarihli ve E-
74009925-604.01.02-581194 sayil1 karari ile alinan izinle yiiriitiilmiistiir.

Cikar Catismasi1 Beyam: Yazar bu ¢alisma kapsaminda herhangi bir kurum veya kisi
ile ¢ikar ¢atismasi bulunmadigini beyan etmektedir.
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Genisletilmis Ozet

Toplumsal yasamdaki kaynak ve firsatlara erigsimleri kontrol etme iizerine verilen alan
miicadelesinin en yogun gectigi yerlerden birisi de egitimdir (Aktay, 2016). Tiirkiye
Ozel yetenekliler egitimi alaninda politikalar {iretmektedir, ancak bu politikalar uzun
siireli olmamaktadir (Altintas & lgiin, 2016; Sak vd., 2015). Bu sebeple iilkemizde
ozellikle ekonomik agidan iyi durumda olan aileler, 6zel yeteneklerin gelistirilmesi
konusunda daha avantajli olup, maddi giigleri ile farklilagtirilmis ve zenginlestirilmis
egitim olanaklarina ulagabilmektedirler. Sosyo-ekonomik acgidan dezavantajli olan
aileler ve ¢ocuklart ise hem egitim farkindalik agisindan hem de egitim olanaklarina
ulasma agisindan iki kere dezavantajlidir. Celik Sahin (2021) tarafindan yapilan
aragtirmada BILSEM’lerde adaletsizlik duygusunun hakim oldugu vurgulanmistir.
Ogretmenler, yoneticilerinin tarafsiz ve adil olmas1 beklentisindedir. Pozitif calisma
ortammin ve yonetici segcme siirecinde liyakat eksikliginin mevcut oldugu tespit
edilmistir. BILSEM’lerin fiziki durumlarinin ve 6gretimsel materyallerin yetersiz
oldugu bulgular arasindadir. Ogretmen ve yoneticilerin rehberlige, siirec odakli bir
denetime ihtiyaglar1 bulunmaktadir. Denetim siirecinde nesnel 6lgiitler, seffaflik, geri
bildirim ve standart 6lgme araglar1 bulunmamaktadir ve bu durum denetimin etkiligini
engellemektedir. Okul miidiirleri tarafindan sergilenen sosyal adalet davranislarinin,
ogrencilerin okula yonelik olumlu tutum gelistirmesine katkida bulunarak okul
bagliligmi artirdigr belirlenmistir (Ozdemir, 2017).

Bell’e gore (1997) sosyal adaletin amaci toplum iiyelerinin ihtiyaglarini
karsilamak ve toplumdaki tiim gruplarin tam ve esit katilimim gerceklestirebilmektir.
Sosyal adaleti saglamis toplumlarda kaynaklarin dagilimi esit ve tiim toplum iyeleri
fiziksel ve psikolojik olarak giivendedir. Milli Egitim Temel Kanunu (1973) egitimde
firsat esitligine dikkat cekmektedir. Egitimde esitlik ilkesi kapsaminda, sosyal adalet
liderligi uygulamalarinin hangi diizeyde oldugunun tespit edilmesi, bu 6grencilerin
ihtiyaglarinin karsilanmasi i¢in 6nem arz etmektedir. Esit egitimle kastedilen, 6zel
yetenekli bir ¢ocugun ihtiyag duydugu 6grenme firsatina sahip olabilmesidir. Esit
egitim ayni zamanda; her cocugun kendi zekdsmi ve yetenegini en list diizeye
¢ikarabilmesi ve bunu kullanmak i¢in uygun ortamlar bulabilmesidir. Bu firsat
herkese esit kosullarda sunulmalidir (Hotaman, 2010). Bu ortamlarm olusturulmasi,
ozel yetenekli 6grencilerin basarisini, aidiyet duygusunu ve gelisimlerini olumlu
etkileyecegi ongoriilmektedir. 2023 yilina kadar yapilmis aragtirmalar incelendiginde,
ozel yetenekli Ogrencilere yonelik sosyal adalet uygulamalar ile ilgili yapilan
arastirmalarin ¢ok kisith oldugu ulusal alan yazinda ise hi¢ mevcut olmadig tespit
edilmistir. Tespit edilen bu problem, arastirmanin ¢ikis noktasidir.

Ozel yetenekli lise dgrencilerine yonelik olarak okul miidiirlerinin sosyal adalet
liderligi becerilerini Olgmeyi hedefleyen bu arastimada nicel arastirma
yontemlerinden tarama modeli kullanilmaktadir. Tarama modeli, gecmiste ya da hala
var olan bir durumu oldugu sekliyle betimlemeyi amaclar (Karasar, 2015).
Arastirmanin ¢alisma grubu, 2022-2023 egitim 6gretim yil1 Bahar doneminde Adana

ilindeki Bilim ve Sanat Merkezleri’ne devam eden 253 lise 6grencisi olusturmaktadir.
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Katilimei 6grencilerin 133’1 kadin (%52,6), 120°si erkektir (%47,4). Arastirmada veri
toplama araci olarak Ozdemir ve Kiitkiit (2015) tarafindan gelistirilen Sosyal Adalet
Liderligi Olgegi (SALO) kullanilmistir. Arastirma verilerinin toplanmasi elektronik
ortamda hazirlanan form ile gerceklestirilmistir.

Okul yoneticilerinin sosyal adalet liderligi davraniglarinin orta diizeyde oldugu
bulgulanmigtir. Elestirel biling alt boyutunun 3.66 ortalama ile yiiksek, destek alt
boyutu 3.41 ortalama ile yiiksek ve katilim alt boyutunun 2.35 ortalama ile diisiik
oldugu bulgulanmigtir. Cronbach alpha degerleri ise tiim 6lgek .95, destek alt boyutu
.93, elestirel biling alt boyutu .94, katilim alt boyutu.82’dir. Cinsiyet degiskenine gére
okul yoneticilerinin sosyal adalet liderligi davraniglar1 anlamli bir farklilik
olusturmamaktadir (p>.05). Erkek ogrenciler, kiz Ogrencilere goére, okul
yoneticilerinin  sosyal adalet liderligi davramiglarnm1i  daha disiik olarak
degerlendirmelerine ragmen istatistiksel olarak anlaml degildir. Aile geliri degiskeni
ile okul yoneticilerinin sosyal adalet liderligi davranislar1 arasinda anlamli bir farklilik
olmadig1 bulgusu elde edilmistir. Ayrica, Annenin ve babanin egitim diizeyi ile okul
yoneticilerinin 6zel yetenekli 6grencilere yonelik sosyal adalet liderligi davranislari
arasinda anlaml bir farklilik bulunmamaktadir.

Okul yoneticileri, 6zel yetenekli 6grencilere yonelik sosyal adalet liderligi
davraniglarini orta diizeyde sergilemektedir. Sosyal adalet liderligi davranislarindan
en yiiksek diizeyde sergiledigi «destek» ve «elestirel biling» alt boyutlari, en diisiik
ise «katilimy» alt boyutudur. Boyles, Carusi ve Attick (2009) toplumsal gelisimin,
ogretmenlerin ve liderlerin okullardaki esitsizlikleri gidermeye yonelik eylemleri
yoluyla saglanacagini ileri siirmiislerdir. Bu baglamda sosyal adalet liderliginin {i¢
boyutu olan destek, elestirel biling ve katilim boyutlarinin giiglendirilmesi ve yiksek
diizeylere ¢ikarilmasinin, dezavantajli 6zel yetenekli 6grencilerin karsilastiklar1 engel
ve sinirliliklarin giderilmesinde 6nemli bir adim olacaktir.

SALO toplam ve alt boyutlar1 ile katilimeilarin cinsiyeti arasinda anlamli bir fark
bulunmamaktadir. Kiz 6grenciler, erkek Ogrencilere kiyasla okul yoneticilerinin
sosyal adalet liderligi davraniglarin1 daha yiiksek diizeyde oldugunu belirtmislerdir.
Bu sonug, alan yazinda yer alan bazi kaynaklara karsit olarak nitelendirilebilir.
Yerelde yasanan sosyo kiiltiirel ve sosyo ekonomik esitsizlikler, engelli olma
durumlari, 1rki, etnik, dini, cinsiyet vb. ayirici ve dtekilestirici uygulamalar egitimde
sosyal adaletin éniindeki en biiylik engeller olarak gorilmektedir (Polat, 2007; United
Nations Educational, Scientific and Cultural Organization [UNESCO], 2021).
Yapilan bu arastirmada, kadinlara yonelik saglanan sosyal adalet uygulamalarinin
daha fazla oldugu tespit edilmistir. Egitimde sosyal adaleti saglamaya yonelik
girisimler sosyal yagamda da kendini gosterecek ve bu konuda iyilestirme ve
gelismeler hizlanacaktir. Egitimle toplumsal yasamda basarilabilen gelisme de
degisimler ayn1 zamanda egitime de olumlu katkilar saglamaktadir. Boylece egitimde
esitlik temelinde herkesin Ozgiirce tercih ve isteklerinin dikkate alindigi egitim
etkinlikleriyle hak ve ozgiirliikler daha genis ve kabul edilebilir olabilecektir
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(Bozkurt, 2018). SALO toplam ve alt boyutlar1 ile katilimcilarin ebeveynlerinin
egitim diizeyleri arasinda anlaml bir farklilik bulunmamaktadir.

Arastirmanin diger sonucuna gore, SALO toplam ve alt boyutlari ile katilimcilarm
ailesinin toplam geliri arasinda anlamli bir farklilik bulunmamaktadir. Demir (2023)
arastirmasinda gelir diizeyi diisiik 6grenciler i¢in okul yonetiminin ve 6gretmenlerinin
bireysel bir ¢aba i¢inde olduklarini, okul yoneticilerinin okullarda sosyal adaleti
hayata gegirirken gelir diizeyi diisiik 6grenciler igin Oncelikle rehberlik servisi
tarafindan yiiriitilen c¢aligmalarla okulun 6grenci profilinin olusturulmasi ve
dezavantajli kategoride olan dgrencilerin tespit edilmesinin énemli oldugunu ifade
ettiklerini belirtmistir.

Okul yoneticilerinin, 6zel yetenekli lise 6grencilerine yonelik sosyal adalet
liderligi davranislarmin incelendigi bu arastirmada 6nemli sonuglara ulasilmistir.
Okul yoéneticileri, 0zel yetenekli Ogrencilere yonelik sosyal adalet liderligi
davraniglarini orta diizeyde sergilemektedir. Sosyal adalet liderligi davraniglarmdan
en yiiksek diizeyde sergiledigi destek ve elestirel biling alt boyutlar1, en diisiik ise
katihm alt boyutudur. Ogrencilerin cinsiyetleri, okul miidirlerinin sosyal adalet
liderligi kapsayicilik algilar1 ile anlamli bir farklilik yaratmamaktadir. Bununla
birlikte sosyal adalet liderligi toplam puanlari, elestirel farkindalik ve destek alt boyut
algilar1 cinsiyet degiskenine gore anlaml bir sekilde farklilagmistir. Erkek dgrenciler,
okul miidiirlerinin sosyal adalet liderligi davranislarini, kiz 6grencilere gore daha
diisiik degerlendirmektedir. Ebeveyn egitim diizeyi ile aylik gelirlerinin, 6zel
yetenekli lise 6grencilerinin okul yoneticilerinin sergiledigi sosyal adalet liderligi
davraniglarina yonelik algilarni etkileyen faktorler olmadigi sonucuna ulagilmistir.
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