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Abstract

As in all education programmes, in foreign language teaching the

main aim is to reach the objectives of the programme. In order to have
successful in teaching process, measurement and evaluation should be done
continuously. Tests are one of the main instruments to evaluate the success
of the students and the success of the programmes in language teaching.
However, it shouldn’t be forgotten that all the tests are not accepted as the
proper instruments to evaluate the students and the programmes. In this
study, the main aim is to investigate what features the students and the
teachers expect and need in language tests. Besides, in order to have proper
tests in language teaching the suggestions and opinions of the students and
teachers were searched. Also in the study, with recent literature review new
applications and current problems in language testing were scrutinized. In
these studies, some new implementations were detected and researchers’
suggestions were submitted.
In the study, a test evaluation scale was given to 21 instructors and a survey
was given to the 1st, 2" 3" and 4™ grade students in a high education
institution. The data were analysed and the answers of the teachers and
students were compared. According to the results, it is seen that the
teachers and the students have some common opinions about the tests. The
findings show that although there are some positive sides of the tests, there
are some inadequate issues in the tests. At the end of the study, with recent
literature review and the findings in the research, some suggestions are
submitted to have proper tests in language teaching.

Key words: Language tests, measurement and evaluation, foreign language
assessment
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Dil Ogretiminde Uygun Testler:Ogretmen, Ogrenci ve
Arastirmacilarin Goriisleri Uzerine Bir Calisma

Oz

Diger egitim programlarinda oldugu gibi yabanct dil 6gretiminde
temel amag¢ programin hedeflerine ulasmasint saglamaktir. Bunun igin
olgme ve degerlendirme siirecininin siirekli ve wygun bir gsekilde
uygulanmasi: gerekmektedir. Yabanci dil ogretiminde, ogrenci basarisini
degerlendiren baslica araglardan biri testlerdir. Ancak, unutulmamalidir ki
testlerin tiimii ogrenci bagarisini olcen uygun araglar olarak kabul
edilmemektedir. ~ Bu c¢alismanin temel amaci yabanci dil testlerinde
ogretmen ve ogrencilernelerin ihtiya¢ ve beklentilerini ortaya ¢ikarmaktir.
Bunun yamisira, yabanci dil ogretiminde uygun bir test i¢in ogretmen ve
ogrencilerin oneri ve fikirlerinin saptanmasi amaglanmistir. Ayrica,
calismada, son yillara ait alanyazin taramasi yapiarak yabanct dil
testlerinde giincel uygulamalar ve giiniimiizde yasanan problemler ve yeni
uygulamalar. Calismada elde edilen bulgular gostermistir ki ogretmen ve
ogrenciler Ingilizce testleri konusunda ortak fikirlere sahiptir. Verilerden
elde edilen sonuglara gore uygulanan yabanci dil testlerinde olumlu bazi
noktalar olmasina ragmen yetersiz boliimlerinde bulundugu tespit
edilmistir. Calismanmin sonunda, alan yazin taramasindan elde edilen
bilgiler  ve c¢alismadan elde edilen bulgular i1518inda yabanct dil
ogreniminde daha iyi bir test i¢cin oneriler sunulmustur.

Anahtar Sozciikler: Yabanci dil testleri, 6l¢gme ve degerlendirme, yabanci
dil degerlendirme

INTRODUCTION

The general aim in all education programmes is to ensure student
success and development. Therefore, programs should be continuously
assessed and judged in order to realize the objectives are reached or not.
Assessment is the measurement of the ability of a person or the quality or
success of a teaching course (Richards, Plat and Platt, 1992: 23). It is used
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to check on the progress of the students and to assess what has been
achieved.

The first step in assessment is determination of objectives and
content. The second stage is selection of the behaviour to be measured. The
extent to which students have obtained the objectives of the programme
should be constantly tested. If there are any insufficiencies, they should be
eliminated, and this may require further studies (Karsli, 2003: 233). For the
purpose of implementation of all, various assessment instruments are
needed. Decisions cannot be obtained from one or two assessments. If there
is a wide range of data about teaching and learning, it provides the
reliability of assessments.

In different types of education programmes, assessment can be
conducted by test, interview, questionnaire, or observation. One of the
assessment instruments which is commonly used is testing. A test is a task
or set of tasks that measures observable behaviour and knowledge of the test
takers. Different test tasks represent different methods. Tests yield scores
that represent attributes or characteristics of individuals (Genesee and
Upshur,1998:14, Lee, 2000:114). Tests measure ability, knowledge, or
performance.

As in various education programmes, the importance of the test in
foreign language teaching cannot be denied. In order to ensure that the tests
used in language programs service successfully, the following questions
have firstly to be answered: “What things are needed in the test?”, “What
should be done to have qualified tests in language teaching programmes?”
The aim of this study is to understand the importance of the test in language
teaching programs and to analyse the opinions of students and teachers on
testing and the contents of tests. Besides, with the search of recent studies,
some new implementations and opinions about testing in language teaching
are determined.

1.1.A Brief Literature Overview

In Foreign Language Teaching, the assessment instruments have a
very important role for the attainment of targets and the evaluation of
success. Language measurement is not an easy procedure. Language
teaching, including the teaching of skills, language structures, vocabulary,
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content and discourse, is multi-dimensional. On this account, in foreign
language teaching every dimension of language should be assessed
according to the objectives.

Assessment in foreign language teaching is implemented to identify
and check what students can and cannot do with language. In addition to
this, there are many other reasons to have assessment and evaluation. The
beginning step of the assessment is to know why the assessment is being
done. For example, it can be done to improve the course or to evaluate the
students, to improve the programme. Assessment can take place pre, during
or after the course; it can be given to the entire class or to only one person; it
can take the form of large-scaled activities, which are public or non-public
(Abbott and Greenwood, 1985: 172, Nation and Macalister, 2009: 125). As
the aims and implementation of the tests differ, the results of them give
different information about the programme and the students. Because of that
reason many types of tests can take place in a teaching process.

Tests which are used for the purpose of assessment in foreign
language teaching are varied. Tests are classified according to their aims.
The tests differ mainly in the way they are prepared and interpreted. Tests
are categorised as Proficiency tests, Achievement tests, Diagnostic Tests
and Placement Test. Proficiency Tests are designed to measure people’s
ability in a language, regardless of any language course they have had. A
proficiency test is not linked to an instruction. It measures the learner’s
general level of language mastery. These tests are based on what students
can do with language. Achievement Tests are related to their associated
language courses. They aim to measure how successful individual students,
groups of students, or the courses themselves in achieving objectives.
Diagnostic Tests are used to identify learners’ strengths and weaknesses.
They are designed to show what skills or knowledge a learner knows and
doesn’t know. They are intended to determine what learning needs to take
place. They are useful for self-study. They may be used to find out how
much a learner knows before beginning a language course. Placement Tests
are intended to provide information that will help to place students in the
stage of the teaching programme most appropriate to their abilities. They are
used to place students to classes at different levels. The term “placement
test” does not refer to what a test contains or how it is constructed, but to its
purpose. Various types of test or testing procedure can be used for
placement purposes (Hughes, 2003: 11-15, Richards, Plat and Platt, 1992).
Whatever their types, the common aim is to evaluate the success in general.
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There are different approaches used in testing. Testing is direct when
it assesses the skill which is planned to be measured. It is indirect when it
attempts to measure the abilities that underlie such skills. A discrete-point
test is a language test which measures knowledge of individual language
items, such as a grammar test which has different sections on tenses,
adverbs, and prepositions. These tests are based on the theory that language
consists of different parts, and different skills and that these are made up of
elements that can be tested separately. An integrative test is one which
requires a learner to use several language skills at the same time. In
integrative testing different language elements are tested, and this is clearly
in contrast to discrete point testing where one element is tested at a time
(Genesee and Upshur, 1998:152; Richards, Plat and Platt, 1992: 112). Some
tests are designed to give information about the learner’s performance to the
other learners. These are norm-referenced tests. If a test is designed to
classify the learners according to whether or not they are able to perform a
task, it is classified as a criterion-referenced test (Hughes, 2003; Richards,
Plat and Platt, 1992). Some tests are designed to measure a person’s aptitude
for language learning and these can be used to identify those learners who
are most likely to succeed; for example they may test sound coding ability,
grammatical coding ability, inductive learning ability, or memorization.
These tests are called language aptitude test (Richards, Plat and Platt, 1992:
198). In addition to these, some other types of the tests can be added like
pre-test, post-test; computer-based test, oral-production test and etc.

Although there are many types of tests, they share common features.
These are validity, reliability, beneficial backwash and practicality. A test is
said to be valid if it measures accurately what it is supposed to measure, or
can be used successfully for the purposes for which it is intended. To be
valid, a test must provide accurate measurements. It must therefore be
reliable. Reliability refers to consistency and stability. An estimate of the
reliability of a test is determined by the extent to which a test gives the same
results if it is administered at two different times; the more similar the
scores would have been, the more reliable the test is said to be. A reliable
test may not be valid. The effect of testing on learning and teaching is called
as backwash. It can be harmful or beneficial. Practicality is another
important method to be considered when collecting information and
evaluation. Practicality includes the practical considerations of cost, time
and acceptability. To elicit the behaviour of learners, different test items are
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used. A test item is a question or element in a test which requires an answer
or response. Several different types of test items are commonly used in
language tests, such as alternate response items ( true/false, yes/no, A/B ),
fixed response items - closed ended response (multiple choice items), free
response items — open-ended response, and structured response items (some
guidance is given) (Snow, 1997: 203; Hughes: 2003, Genesee and
Upshur,1998:56, 170, Richards, Plat and Platt, 1992: 377). All of these have
different advantages and disadvantages. The important thing is to choose
appropriate items for appropriate assessment.

In language learning and teaching, testing skills is a big problem.
One of them is to test writing skill. The testing of writing is a problem
because we have to set proper writing tasks and we should test only writing
ability at a certain time. Testing oral ability can be a problem when there are
difficulties in finding tasks that we expect the learners to be able to perform.
In oral tests, we need to ensure that we are obtaining a valid sample of the
learner’s oral ability and that we are using reliable scoring. The testing of
reading seems easier when compared with the testing of writing or speaking.
In fact it is not easy because there is uncertainty about the skills which may
be involved in reading and it is difficult to know whether an item has
succeeded in measuring a particular skill. Testing listening is a problem
because listeners cannot move backwards and forwards over what is being
said. Testing grammar is a problem because sampling and scoring are not
easy. Testing vocabulary is a problem because vocabulary has its special
sampling problems. Testing overall ability is a problem because we should
build a test with a number of components and for each component different
scores should be used and added (Lee, 2000; Hughes, 2003; Abbott and
Greenwood, 1985).

Language testing is a very challenging process. It is known that most
language tests are not of high quality. Therefore, tests are mistrusted by
many language teachers. Whatever test or testing system is used, the test
should provide accurate measures of abilities, knowledge or performance
and it should have advantageous effects on teaching.

In many language teaching programmes, the tests are practiced
generally; however there are questions about if they measure the success
accurately. Do the tests evaluate the achievement in language teaching and
learning? What do the students and the teachers think about their tests?
What do they suggest for having proper tests in language teaching? In this
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study, these aspects of testing will be focused on and recent studies will be
analysed handled by asking what features should be in the tests in order to
get high-qualified tests in foreign language teaching. The aim of this study
IS to understand the importance of the test in language teaching programs
and to analyse the opinions of students and teachers on testing and the
contents of tests. Besides, with the search of recent studies, some new
implementations and opinions about testing in language teaching are
determined.

In the study, the answers of the following questions are searched:

1. What do the students and the teachers expect and need in
language tests?

2. What opinions do they have to improve tests techniques and
testing?

3. What problems and in testing are mentioned in recent studies?

4. What are suggested about language testing and language tests?

2. Methodology

The main aim of this study is to investigate the needs and
expectations of the students and teachers about proper tests in language
teaching. The both qualitative and quantitative methods are used in the
study. Besides, some points on language testing are mentioned with a recent
literature review. In addition to this, with this literature review the problems
in this area and suggestions of the researchers are focused on. Besides, in
the study, with recent literature review the problems in this area were
searched and opinions and suggestions of the researchers were presented.

2.1. Research Setting and Instruments

In the study, language testing and proper language tests are searched.
In this study, 21 instructors teaching in a language department in a
university, in Ankara, Turkey, were given “a test evaluation scale” to obtain
their ocPinions on tests. Furthermore a sample group, comprising of the 1st,
2" 3" and 4™ grade students in this university, was given a survey. In this
survey, the students’ opinions of foreign language testing were sought.
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2.2. Sample and Procedure

The sample group of these teachers teach general English and ESP.
They were 431 students who were chosen randomly. The students who
involved in the study were intermediate vocational and general English
English learners. They were between 18 to 22 years old and they were
randomly chosen freshman, sophomore, junior, senior students.

In the preparation of a “test evaluation scale”, a literature review was
made and items in the scale were developed. After preliminary
implementation of the scale, the obtained data were analysed through factor
analysis in the SPSS programme, and following this a rearrangement of the
scale was made. This used a 4 point likert scale (Grade point averages: 0-1:
insufficient, 1-2: partially insufficient, 2-3: partially sufficient, 3-4:
sufficient; Cronbach Alpha value >0.70). In the survey given to students,
items were determined, a factor analysis was made and the internal
consistency and reliability of the survey was measured. (Cronbach Alpha
value >0,70). The statistical averages of the survey were calculated using
analysis in the SPSS programme.

In the test evaluation scale there were 15 parts titled as test objective,
test planning, test appearance, instruction, test content, practicality, tset
implementation, validity, reliability, evaluation, reading, writing, speaking
and grammar.

In the survey, some contents were searched such as implementation
of discussions, making presentation, essay writing, assignments, analysis of
written materials, listening, comprehension, pronunciation, and vocabulary.

2.3 Data Analysis

With this quantitative and qualitative study, the needs and
expectations of the students and teachers about tests and testing in language
were analysed. The first section of the scale given to the instructors includes
some questions related to “the objectives testing in foreign language
teaching”. In the second section, questions are related to “the general
evaluation of tests”; and in the third section, the questions are based on “a
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detailed evaluation of tests in terms of the four skills in foreign language
learning”.

Graphic 1: Averages related to the Test Evaluation Scale

The results obtained from the scale are shown in Graphic (1).
According to these results, instructors thought that “test practicality, test
evaluation and test appearance” were “pretty sufficient”. “Test planning, test
validity” were “sufficient” as well. Instructors stated that “test instruction,
testing environment, content of the test, and reliability of the test” were
“sufficient” despite the fact that the averages were fairly low when
compared with the others. In contrast, the section titled “objectives of the
test” had the smallest average and it was “partially sufficient”. The results
obtained from the scale about language skills and grammar show that
“reading” and “writing” tests were “pretty sufficient”. Besides, “grammar”
and “listening” examinations were ‘“sufficient” with a lower average.
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Instructors thought that the evaluation of “speaking” was “partially
sufficient”.

The survey, given below, was given to the students in order to learn
their opinions about testing in foreign language programmes.

Table 1: Averages of the Skills, Targeted to be Developed by the
Students in the Tests (Definitive Statistics)

Skills Targeted to be Developed Numbers Average Std.
of  the Dvt.
Stds
Participating in discussions actively 427 2,35 1,45
Making speech/presentation 432 341 1,91
Writing well-arranged essay 428 3,45 1,73
Writing projects, assignments, reports etc. 430 4,17 1,86
Writing free essay 427 3,08 1,79
Making analysis of written materials 428 3,66 1,71
Comprehending what is listened to in general terms 430 2,46 1,37
Listening to pronunciation, accent etc. differences 429 3,43 1,78
in English
Improving the level of vocabulary 430 2,16 1,43
Attaining/developing fast reading skill 431 2,49 1,56
Understanding what is read in general terms 431 2,19 1,73

*Scale: The smaller the average is, the higher the order of priority.

The averages of the skills are summarized in Table (1). It is seen that
the students wanted to “improve their vocabularies”. Besides, they wanted
to improve their “understanding what is read in general terms”. They
thought that “writing projects, assignments, reports etc”, and “to make
analysis of written materials” are the areas they did not have many
experiences.
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In addition to this, in the study, recent studies on language tests and
testing were searched. With this search, new trends and current problems in
testing were determined. Also, the suggestions of researchers were defined.

In language learning there are many dimensions which should be
evaluated. From sub-skills to main language skills, from grammar to
pronunciation, the testing areas are so broad. Because of these reasons, the
testing has many different areas in language teaching and learning. One of
these areas is “testing writing skill”. TOEFL is highly practicised English
language proficiency test. Ling (2017), defines the strength of a computer-
based writing test, such as the TOEFL iBT Writing Test. In the study it is
stated that the familiarity and proficiency examinees have with a specific
type of keyboard could affect their efficiency in writing essays and
introduce construct-irrelevant variance. Findings show that most testing
centers used the U.S. standard English keyboard for the test. Secondly
TOEFL IBT Writing scores appear to be significantly associated with the
types of keyboard and overlay in only 10 countries, with small score
differences associated with keyboard type. These results suggest that the
current practices related to keyboard type appear to have no or little
practical effect on examinees’ TOEFL iBT Writing scores.

Reading is also the most widely practiced skill to teach language all
over the world. Thus, to evaluate the reading proficiency of the learners,
many types of reading tests are used in language learning and teaching.
Fulcher (2016) in the study “Assessing second language speaking”,
mentions  that the assessment of  second language  speaking in
performance tests is relatively recent. Fulcher in the study focuses on the
development of educational settings by the need to improve achievement in
communication.

In language testing, the strategies also take an important place.
Huang (2016), in his study, “Exploring strategy use in L2 speaking
assessment”, investigated the test-taking strategies and their relationship
with the performance on the speaking component of a large-scale
standardized English proficiency. At the end of the study the researcher
proposes implications for L2 speaking assessment theory, methods, and
practice.
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In another study, Park (2014) outlines the current state of
language assessment. He focuses on the developments in the use of corpora
He mentions that in regard to developing and validating language tests,
learner corpora, and specialized corpora have been actively used. These
corpora have made it possible to systematically compare the linguistic
features. He suggests that corpus-based research should extend to less
explored areas including analysis of developmental corpora, fine-grained
microanalysis of learner's development, and assessment attuned to
individual learners who use different linguistic varieties.

Testing is not easy. It needs time and experiences to prepare a proper
test in language teaching and learning. Besides, there is another important
point to be not forgotten in language learning. It is self-assessment. In the
study titled “Why bother with testing? The validity of immigrants’ self-
assessed language proficiency.” Edele,et.al.(2015), focus on self-assessment
test. They examine whether commonly applied self-assessments of linguistic
skills yield results that are similar to those of competence tests. Results
show that self-assessed language skills are systematically biased in certain
groups. Subjective measures seem to be inadequate estimates
of language skills.

4. Discussion

The findings obtained in the study show that the language tests are
prepared well in general, as it is mentioned in detail above, and the
implementations of them are successful. However, from the language
teaching point of view, the measurement and evaluation have some
problems. The instructors and the students reflect some missing points in
testing. The instructors mention that there are some deficient points in
development of assessment instruments and their implementations. The
findings show that in the assessment of speaking skill, there is a general
problem. Apart from this, in foreign language programmes, tests are
prepared to evaluate reading skill and language structures, but not the other
skills. From the findings of survey given to the students it is understood that
writing skill do not have an important place. As the tests generally have
multiple-choice items, the productivity of the students is not assessed. Since
all the tests are prepared and implemented by a testing centre, the practices
and implementation of four-skill tests are pretty difficult. In short it can be
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said that the results reflect the common opinions of the instructors and
students about language tests and language testing. Although they have
some positive opinions, both groups reflect the lacks, requirements and
negative sides of the tests.

The recent studies which are mentioned in this study especially focus
on testing language four skills, testing strategies, test components,
validating language tests, learner corpora, self-assessment in language
learning. The researhers in their studies also touch on some problems in
language testing. With tecchnological development, the types of language
tests are started to be changed. One of these changes is computer-based
language testing. However, these developments emerge some troubles in
testing. With this computer-based language tests, new elements can affect
the results of testing. These elements can be time, typing proficiency, key-
board factor etc. Although there are small score differences associated with
keyboard types, the anxiety of new testing style on computer could affect
the results. Another problem in current testing practices are to measure
speaking skills of the learners. It needs a special strategy to measure the
speaking proficiency of the learners. Besides, choosing appropriate strategy
to evaluate the learners need very professional experience. Also, there is a
gap to use self-assessment tests in language learning in many courses and
classes. There is a necessity to vary different areas in testing such as using
corpora. Besides, the language tests should be prepared according to the
needs and expectations of the learners.

5. Conclusion and Suggestions

Testing in foreign language teaching is not an easy process. In this
study, testing in a language department in university has been examined as a
sample. Through the views of instructions and students, it is understood that
there are some missing points in foreign language testing. Generally, these
missing points are common in language tests. The construction of language
tests requires a huge language experience and professional proficiency in
testing methods. What should be done to have proper tests in foreign
language teaching? First of all, instructors should receive special training on
measurement and evaluation. The objectives determine the tests. Each test is
an instrument to reach the objectives. On this account, needs analysis should
be made and objectives should be determined in details. In foreign language
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testing, language skills, content and grammar should be handled in integrity.
In order to have proper tests in foreign language teaching, some suggestions
are given below:

1.
2.
3.

10.

11.
12.

13.

14.
15.
16.
17.
18.
19.
20.

A detailed plan is essential.

The general purpose of the test has to be decided.

The objectives of the test have to be determined. (Detailed
descriptions of language learning objectives are important not only
for valid assessment of learning but also for effective teaching.)
Specifications should be mentioned. (Content, structure, timing,
medium, techniques, and so on)

Tests should reflect important features of instructional purposes,
plans and practices.

A test should measure a sample of everything included in the
specifications.

The sample should represent as far as possible the full scope of what
IS specified.

In the preparation of the test, planning, instruction, content,
environment, validity, reliability, practicality, appropriateness,
backwash and scoring should be handled in detail.

It is important to select testing methods (tasks) that accurately reflect
the kinds of language knowledge and skills under scrutiny.

Tests which assess each skill in foreign language teaching should be
developed.

The skills should be tested directly.

Not only the specific abilities but also other aptitudes should be
tested.

The learners should have a clear picture of what they have to
achieve.

Tests should lead to improvement in language learning and teaching.
Test should be understood by the learners and teachers.

Appropriate test techniques should be chosen.

It should be easy and cheap to construct.

Handbooks for test takers and test users can be prepared.

Teachers and staff should be trained.

For enhancing the quality of tests, a detailed, “test evaluation scale”
should be benefited from.

The researchers in their current studies suggest some important

points in language testing:
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=

Computer-based language testing should be more practicised.

2. Testing strategies should be improved and right strategies should
be used in testing. In order to have proper test, test designers
should be trained and experienced.

3. To assess four language skills, new methods in testing should be
used.

4. Self-assessment practices in language should be common. As it
is inevitable way for a learner to assess herself/ himself, the
practices and implications of self-assessment  should be
encouraged.

5. To develop and validiate the language tests different areas such
as using corpora should be actively used.

6. The needs of the learners should be analyzed continuously and

according to the results of these analysis, the language tests

should be developed.

Language testing is a very difficult activity. In order to reach to the
best solution, it is necessary to understand the principles of testing and its
application. Whatever test or testing system is used, the test should provide
accurate measures of abilities, knowledge or performance and it should have
advantageous effects on teaching. In language teaching and learning
process, teachers and the learners can reach the objectives by using proper
tests in assessments. So, the success of the learners and the programme will
be achieved.
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GENISLETILMIS OZET

DIiL OGRETIMINDE UYGUN TESTLER:OGRETMEN, OGRENCI
VE ARASTIRMACILARIN GORUSLERI UZERINE BIR CALISMA
Giris

Yabanci dil 6gretiminde temel amag¢ Ogrencilerin ve Ogrenenlerin
dilin temel dort becerisinde yeterlilige ulagmalarini saglamaktir. Bunun
gerceklesmesi icin, iyl hazirlanmig bir egitim programina ve bu egitim
stirecinde Ogrencilerin yeterliklerini dlgmek ve programin hedefine ulasip

ulagmadigin1 kontrol etmek icin siireklilik arz eden bir dl¢gme-degerlendirme
stirecine gereksinim duyulmaktadir.

Dil 6gretiminde 6grencikerin yeterlik diizeyleri ve basarilarindaki
gelismeler cesitli 6lgme araglarindan yararlanilarak gergeklesir. Bu 6lgme
araglarindan en yaygin kullanilanlarindan birisi de testlerdir. Testler ¢ok
yaygin kullanilmalarina ragmen acaba uygun olarak kullanilmakta midir
yada icerigi uygun bir sekilde hazirlanmaktamidir? Elbette test hazirlmak
bir deneyim ve bilgi isidir. Iyi bir yabanci dil testi hazirlamak bir
profesyonel calisma gerektirir. Olgme araci ne kadar giivenilir ve gegerli ise
o kadar kesin sonug¢lara ulasilir.

Bu c¢alismada yabanci dil 6gretiminde testlerin O6nemi {izerinde
durularak uygun bir 6lgme araci olan testlerin nasil olmasi gerekliligi
tizerinde durulmaktadir. Calismada, yabanci dil egitimi veren bir
liniversitede ¢alisan Ogretmenler ve Ingilizce dersi alan &grencilerden
yararlanilmigtir. Ayrica, alanyazin taramasi yapilarak, son caligmalarda
yabanci dil ogretiminde testlerle ilgili yasanan sorunlara deginilmis ve
arastirmacilarin bu konu ile ilgili Onerileri yansitilmistir. Calismanin
sonunda Ogrenci ve 0gretmenlerin goriislerinden de yararlanilarak yabanci
dil 6gretiminde kullanilacak testlerin daha basarili bir sonuca ulastirmalari
icin Oneriler sunulmustur.

Calismanin Amaci, Yontem ve Bulgular

Calismada ilk  olarak yabanct dil Ggretiminde  Olgme-
degerlendirmenin 6nemi ve O6lgme aracglkarindan biri olan ve ¢ok yaygin
kullanilan test ile ilgili alanyazin taramasina yer verilmistir. Olgme-
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degerlendirme bir Ogretim silirecinin sonunda kisinin basarisini  ve
gelismesini 6lgme siirecidir (Richards, Plat ve Plat, 1992). Bir 6gretim
programinda 6grenci basarisi siirekli degerlendirilmelidir. Eksik noktalar
tespit edilmeli ve bu eksiklerin giderilmesi i¢in yeni ¢alismalara yer
verilmelidir (Karsli, 2003). Yabanci dil 6gretiminde gozlem, goriisme,
karsilikli konusma, klasik yazili smav, test gibi bir ¢cok Olgme araglari
kullanilabilir. Dil, ¢ok boyutlu bir alan oldugu i¢in farkli 6lgme araglarindan
yararlanilir. Iyi hazirlanmis bir test ile temel dil becerileri kolaylikla
olgiilebilir. Testlerde farkli tekniklerden yararlanilir. Onemli olan uygun
teknigin secilerek hedefe uygun bir sekilde kullanilmasidir. Bu nedenle
yabanci dil dgretiminde basar1 testi, yeterlik testi, seviye testi gibi farkli
testler bulunmaktadir. Test gesitlerini bu kadarla siirlamak yanlis olur.
Yabanci dil 6gretiminde ayrica her bir beceri i¢in ayr1 yaf-da biitiinlesik
testler oldugu gibi terminoloji, okuma, yazma, dilbilgisi gibi farkli alanlara
yonelik cesitli tarzlarda testler de bulunmaktadir. Onemli olan bu testlerin
amaglanan 6gretim hedeflerini tam olarak Sl¢iip 6lcemedigidir (Genessee ve
Upspur, 1998, Richards, Plat ve Plat, 1992, Snow, 1997, Lee, 2000, Hughes,
2003).

Bu ¢alismada Ankara’da Ingilizce egitimi veren bir iiniversitede
bulunan 6grenci ve Ogretmenlere uygun bir yabanci dil testi hakkinda
goriigleri sorulmustur. Calismada, yabanct dil boliimiinde bulunan 21
ogretim elemanindan yararlanilmistir.  Ogretim elemanlarma bir test
degerlendirme 6lgegi verilmistir. Ayrica, birinci, ikinci, ligiincii ve dordiincii
smif Ogrencilerinden rastgele yontemle segilen 431 Ggrenciye bir anket
verilerek yabanci dil testleri ile ilgili goriisleri sorulmustur. Test
degerlendirme Olceginde test planlamasi, testin goriiniisii, Ogretim, test
icerigi, uygulanabilirlik, test uygulamasi, gecerlik, giivenirlik,
degerlendirme, okuma, yazma, konusma ve dilbilgisi olmak {izere 15 baslik
yer almaktadir. Nitel ve nicel verilere dayanan bu g¢alismada 6grenci ve
ogretmenlerin testlerle ilgili goriisleri, beklentileri ve onerileri ele alinmistir.
Test degerlendirme o6l¢eginden elde edilen bulgular gostermektedir ki
Ogretim elemanlar1 testin uygulanabilirligini, test degerlendirme ve test
goriiniislinii oldukga yeterli bulmaktadir. Test planlamasi, test gecerliligi
yeterli bulunmus; testlerin hedeflere ulasmasi konusunda eksik noktalar
goriilmiistiir. Ancak dil becerilerinn ayr1 olarak degerlendirilmesinde de
eksik noktalarin bulundugu belirtilmistir. Ogrencilere verilen ankette ise
ogrenciler okuma becerilerinin Slgiimii konusunda oldukg¢a olumlu fikirleri
paylasmaktadir. S6zlii becerilerin 6l¢limii orta derecede yeterli goriilmiistiir.



Kara Harp Okulu Bilim Dergisi, Aralik 2017, 27 (2), 191-210. | 185

Ancak yazma becerileri konusunda oldukca eksik noktalarin bulundugunu
belirtmislerdir. Ogretmenlere verilen dlcek ve Ogrencilere verilen anket
sonuglar1 karsilagtirildiginda 6gretmen ve dgrenciler yabanci dil 6gretiminde
kullanilan testler konusunda ortak disiinceleri paylagsmaktadirlar. Dil
becerilerinin biitlinciil olarak her birine ayni diizeyde onem verilmesini
istemektedirler. Yazma ve konugma becerisinin 6l¢iimii konusunda yeterli
Olcme sisteminin kullanilmadig1 ortak kanisi i¢cindedirler.

Calismada, bu alanda son zamanlarda yapilan giincel arastirmalar
incelenmis ve yabanci dil dgretiminde genel sorunlar {izerinde durulmus;
arastirmacilarin onerileri yansitilmistir. Son ¢alismalar gostermektedir ki dil
Ogretiminde test her gecen giin 6nemini arttirmaktadir. Ancak, teknolojinin
gelisimi ile birlikte yeni sorunlarla da karst karsiya gelinmektedir.
Bunlardan birisi bilgisayar-temelli dil testleridir. Ogrenci basarisini
etkileyen bazi etmenler ortaya ¢ikmistir. Bilgisayar kullanimindaki tecriibe,
klavye kullanimi, zamanlama dil basarisin1 etkileyen bazi faktorlerdir.
Ayrica, dil testlerinin olusturulmasinda yeni yontem ve tekniklerin
kullnailmast hususu da diger iizerinde durulan bir konudur. Bu alandaki
yeniliklerin  stirekli takip edilmesi ile giincel test tekniklerinden
yararlanilabilinir. Bir diger arastirma konusu ise ise dil korporasinin
tizerinde durulmasi buna yonelik dil testlerinin olusturulmasidir. Ayrica,
yabanci dil 6greniminde bireysel degerlendirme testlerine de yer verilmesi
tizerinde de durulmaktadir (Ling, 2017; Fulcher,2016; Huang, 2016; Park,
2014; Edele,et.al.,2015).

Goriildugi gibi dil cok genis kapsamli bir alandir. Her gecen giin
yeni bir ihtiya¢ ortaya ¢ikacak ve bu ihtiyaglar1 karsilayacak yeni bir test
teknigi kullanilacaktir. Bu nedenle yabanci dil 6gretiminde test gelistirmek
ve uygulamak kolay bir siire¢ degildir.

Sonuc¢

Yabanci dil 6gretiminde iyi bir test i¢in asagidaki hususlara dikkat
edilmesi gerekmektedir:

1. Ayrnntili bir plan hazirlanmalidar.

2. Testin genel amaci belirlenmelidir.

3. Testin ayrintili olarak hedefleri belirlenmelidir.
4. Testler 6gretimin tiim siirecini igermelidir.
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Ogretilen unsurlar testlerde yer almalidir. (Basari testlerinde)

6. Test hazirlama siireci her yoniliyle ayrintili bir calisma ile

olsturulmalidir.

Uygun test yontem ve teknikleri se¢ilmelidir.

Dil becerileri biitlinlesik yada ayr1 ayri dl¢iilmelidir.

9. Ogrenciler, testin sonucunda hangi hedefe ulasacaklarinin
farkinda olmalidir.

10. Testler anlasilir, 6gretim ve egitim hedeflerine uygun olmalidir.

11. Maliyeti ve uygulanabilirligi kolay olmalidir.

12. Test hazirlama konusunda Ogretmenler ve test tasarimcilari
egitim almalidir.

13. Her test uygulamasinin sonunda test degerlendirme 0&lgegi

hazirlanarak testin eksik yonleri 6l¢iilmelidir.

o~

Test hazirlamak ve uygulamak zorlu bir siirectir. En iyi sonuca
ulasmak icin test konusunda yeterli bilgi birikimine sahip olmak ve
prensipleri uygulamak gerekmektedir. Hangi c¢esit test kullanilirsa
kullanilsin temel amag testin giivenilir, gegerli olamasidir. Temel amag
egitim ve Ogretimin amaca ve hedeflerine ulasip ulagsmadiginin control
edilmesidir. Olgme-degerlendirmede basar1 ne kadar fazla ise egitim ve
ogretimde hedeflere o kadar ulagilmis olunur.



