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Bu arastirmada, ortaokul &grencilerinin okul iklimine iliskin algilary; okul tiirii ve siuf
diizeyine gore incelenmistir. Calismada, kesfedici karma desen kullanilarak &nce nicel
veriler toplanmis, ardindan nitel verilerle bulgular derinlestirilmistir. Nicel asamada
nedensel karsilagtirma yontemi, nitel asamada ise durum ¢alismasi metodolojik yaklasimi
benimsenmistir. Aragtirmanin nicel 6rneklemini, 2022-2023 egitim-6gretim yilinda Ankara
ili Cankaya ilcesinde sosyoekonomik agidan benzer 6zellikler gosteren dort ortaokuldan
(ikisi tist, ikisi alt sosyoekonomik diizeyde) toplam 637 6grenci olusturmaktadir. Katithmei
ogrenciler 5. ve 8. smif diizeyindedir; 5. siif 6grencilerinin yas ortalamast 10, 8. siuf
ogrencilerinin ise 13’tiir. Aragtirmanin nitel verileri, her bir okuldan segilen dort 6gretmen
ile gerceklestirilen goriismeler yoluyla toplanmis olup, toplamda 16 6gretmen calismaya
katilmistir. Katilimer 6gretmenlerin sekizi kadin, sekizi ise erkektir. Aragtirma bulgularina
gore, 6grencilerin okul iklimine iligkin algilari ile destekleyici 6gretmen davranislari, basar1
yonelimi ve giivenli 6grenme ortamu alt boyutlarinda cinsiyet degiskenine bagli anlamli bir
farklilik bulunmamustir. Ancak, smnif diizeyine gore anlaml farkliliklar gézlemlenmistir. 5.
smif dgrencilerinin, 8. smif 6grencilerine kiyasla okul iklimini daha olumlu algiladiklar:
saptanmustir. Ayrica, 6grencilerin okul iklimine yonelik algilarinin, okulun sosyoekonomik
diizeyine gore de farklilastigy belirlenmistir. Diisiik sosyoekonomik diizeydeki okullarda,
destekleyici 6gretmen davranislari ve basar1 yonelimi boyutlarinda daha yiiksek diizeyde
olumlu algilar rapor edilmistir. Bu bulgu, mevcut literatiirle celisen bir goriiniim
sergileyerek dikkat cekmistir. Calismamn sonuglari, mevcut arastirmalar ve egitim
politikalar1 baglaminda tartisilmistir.

1. Giris

Okul iklimi, son yillarda egitim bilimlerinde giderek daha

Bu yoniiyle okul iklimi hem bireysel hem de kurumsal
diizeyde oOgrenme siireglerini etkileyen proaktif bir
yaklagim olarak degerlendirilmelidir.

fazla énem kazanan ve okulun isleyisine dair ¢ok boyutlu
bir perspektif sunan bir kavramdir. Literatiirde okul iklimi;
okulun fiziksel, sosyal, akademik ve duygusal ortamin
kapsayan, tiim paydaslarin algilarini ve deneyimlerini
sekillendiren orgiitsel bir yapi olarak tanimlanmaktadir
(Dinger, 2021; Tepe ve Yilmaz, 2020). Hoy ve Hannum’a
(1997) gore okul iklimi, okul etkinliginin temel bir bileseni
olup, okulun genel atmosferini ve kiiltiiriinii belirleyen
dinamik bir unsurdur.

Okul iklimi yalnizca fiziksel kosullar1 degil; ayn1 zamanda
Ogretmen-Ogrenci iligkileri, yonetsel yaklasimlar, iletisim
bicimleri, giivenlik algisi, aidiyet duygusu ve akademik
beklentiler gibi ¢ok sayida degiskeni iceren kapsamli bir
yapidir (Gonder ve Hymes, 1994; DeWitt ve Slade, 2014).

Arastirmalar, olumlu bir okul ikliminin 6grencilerin
akademik basarilarini, psikolojik iyilik hallerini ve sosyal
gelisimlerini destekledigini ortaya koymaktadir (Wang ve
Degol, 2016; Mucherah vd. 2018). Ozellikle yiiksek
akademik standartlarin belirlendigi, 6grenci bagliliginin
onceliklendirildigi, etkili liderligin sergilendigi ve basari
odakliiginin vurgulandig1 okullarda 6grencilerin daha
yliksek performans sergiledigi goriilmektedir. Ayrica,
Ogretmen-ogrenci iligkilerinin sicak ve destekleyici oldugu,
ailelerle diizenli iletisim kurulan ve ¢esitlilige deger verilen
okul ortamlarinda Ogrencilerin motivasyonlar:1 daha
yiiksek diizeyde desteklenmektedir.
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Okul iklimi ile 6gretmen davranislar1 arasinda cift yonlii
bir etkilesim s6z konusudur. Ogretmenlerin iletisime
pedagojik  yeterlilikleri,
yaklasimlari, ogrencilerden beklentileri, mesleki gelisim
diizeyleri ve kiiltiirel farkindaliklar: gibi degiskenler okul
iklimini dogrudan etkilemektedir (Wang ve Degol, 2016).
Ayn1 zamanda Ogretmenlerin duygusal durumlar1 ve
mesleki doyumlar1 da okul ikliminden etkilenmektedir
(Aghar, 2016). Bu baglamda, Ogretmenlerin okulda
zorbaligi onlemede oynadiklar1 rol

agiklig, degerlendirme

ve Ogrencilerle
kurduklar1 sosyal destek iligkileri, okulun giivenli ve adil
bir ortam olmasina katki saglamaktadir (Mucherah vd.,
2018; Coyle vd., 2022).

Olumlu bir okul iklimi yaratmak i¢in kullanilabilecek temel
kavramlar arasinda 6grenci merkezlilik, basar1 merkezlilik,
siirekli iyilestirme, genel hedeflere odaklanma, siirekli
iletisim, kararlara katiim, planlama ve periyodik
degerlendirme yer almaktadir (Sisman ve Turan, 2004). Bu
gercevesinde Ogrenci-Ogretmen  etkilesimi
merkezi bir éneme sahiptir. Etkilesim hedefli bir sekilde

kavramlar

saglandiginda bilissel, duyussal ve davranigsal boyutlarda
O0grenci performansma katki saglanmakta; Ogretmen
mesleki tiretkenligi de artmaktadir.

Okul iklimi, ayn1 zamanda 21. yiizyil becerilerinin (4K:
elestirel diistinme, yaraticilik, is birligi ve iletisim) gelisimi
agisindan da kritik bir rol oynamaktadir. Giiglii bir okul
iklimi, 6grencilerin bu becerileri kazanabilecekleri giivenli,
destekleyici ve kapsayici bir 6grenme ortami sunar (Ciner
ve Goksoy, 2022; Nalgaci ve Bektas, 2016).

Ancak okul iklimi konusunda yapilan arastirmalarin sayisi
artsa da, egitim politikalarinda bu kavrama yeterince yer
verilmedigi ve uygulama ile teori arasinda hala énemli bir
bosluk oldugu belirtilmektedir (Cohen vd. 2009). Bu
calismada, destekleyici Ogretmen davramglari, basar:
odakli yaklasimlar, giivenli 6grenme ortamlar1 ve olumlu
akran etkilesimi gibi unsurlar okul iklimi baglaminda ele
almmakta; bu yoniiyle arastirmanin hem kuramsal hem de
uygulamali katki sunmasi hedeflenmektedir.

Calismanin temel amaci, ortaokul 6grencilerinin okul ve
sinif diizeyine gore okul iklimi algilarmi incelemektir. Okul
iklimi algilar1 6grencilerin goziinden ortaya konulduktan
sonra, okul iklimi algisin1 destekleyen &gretmen goriisleri
ve davraniglari incelenecektir. Bu amagla arastirmanin nicel
alt amaglar1 asagida verilmistir.

1. Okul iklimi algilar1 Ogrencilerin cinsiyetine gore
farklilastyor mu?

2. Okul iklimi algilar1 sinif diizeyine gore farklilasiyor mu?
3. Okul iklimi algilar1 okula gore farklilagiyor mu?

Arastirmanin nitel boyutunda asagidaki alt amaclara yer
verilmigtir.

1. Okul iklimiyle iligkili destekleyici 6gretmen davranislari
nelerdir?

2. Okul iklimiyle iligkili bagar1 odakli davranislar nelerdir?

3. Glivenli 6grenme ortamlar1 ve olumlu akran etkilesimi
davranislar1 okul iklimiyle iliskili nelerdir?

Bu arastirma, 2022-2023 egitim-0gretim yilinda Ankara ili
Cankaya ilgesindeki dort ortaokulda gerceklestirilmis olup,
sosyoekonomik ve fiziksel kosullar1 birbirine yakin iki
ortaokul ile sosyoekonomik ve fiziksel kosullari daha
diisiik iki ortaokuldaki 5. ve 8. smif &grencileri ile aym
okullarda calisan 6gretmenlerin goriisleriyle siurlidir.

1.1. Calismanin Amact ve Onemi

Bu calismanin temel amaci, ortaokul dgrencilerinin okul
iklimine iligkin algilarini okul tiirti ve siuf diizeyine gore
incelemektir. Ozellikle 6grencilerin destekleyici gretmen
davranislari, basar: yonelimi ve giivenli 6grenme ortami
gibi okul iklimi alt boyutlarmna dair algilarinin demografik
degiskenler ve sosyoekonomik diizeyle nasil iliskilendigi
arastirilmistir. Bu kapsamda hem nicel hem de nitel veri
toplama yontemleri kullanilarak daha derinlemesine ve
¢ok yonlii bir analiz gerceklestirilmistir.

Bu c¢alisma, mevcut literatiirdeki Snemli bir boslugu
doldurmay1 hedeflemektedir. Literatiirde genellikle okul
iklimi algilar1 sosyoekonomik diizeyi yiiksek okullarda
daha olumlu olarak raporlanirken, bu ¢alismada diisiik
sosyoekonomik diizeydeki okullarda oOgrencilerin daha
olumlu algilara sahip oldugu sonucuna ulasilmistir. Bu
bulgu, okul iklimi {izerine yapilan geleneksel yaklasimlara
elestire] bir bakis sunmakta ve egitim politikalarinin
yeniden degerlendirilmesi gerektigine isaret etmektedir.

Ayrica, farkli smif diizeylerindeki 6grencilerin okul
iklimine dair algilarindaki degisimi ortaya koyarak, yas ve
gelisim donemlerinin  okul deneyimlerine
anlamaya katki saglamaktadir. Bu yoniiyle c¢alisma,
egitimciler, okul yoneticileri ve politika yapicilar igin
ogrenci okul ortamlarinin
olusturulmasma yonelik énemli ipuglar1 sunmaktadir.

etkisini

merkezli ve kapsayica

1.2. Okul iklimi

Okul iklimi, okul yoneticilerini, 6gretmenleri ve 6grencileri
etkileyerek okul bilesenlerinin davramiglarini sekillendirir
ve boylece o okulu digerlerinden ayiran bir 6zellik haline
gelir (Bakkal, 2019; Bakkal ve Radmard, 2019). Okul iklimi,
okul paydaslar algilanan, paydaslarin
davranislarini etkileyen ve sekillendiren ve okulun kolektif
davranislarint olusturan kalite olarak tanimlanir (Hoy ve
Miskel, 2010).

tarafindan

Okul iklimi, okulun fiziksel ve psikolojik 6zelliklerinin
toplam1 olarak goriiliir. Tiim okul paydaslar {izerinde
yadsinamaz bir etkisi olan ve tiim okul paydaslarini olumlu
veya olumsuz etkileyen bir faktor olarak kabul edilir. Bu
nedenle okul iklimini belirlemek, olumsuz bir okul iklimini
diizeltmek ve daha olumlu bir okul iklimi gelistirmek, okul
iklimi iizerine yapilan ¢alismalarin temel hedefleri olarak
belirtilir. Okul iklimi ayrica okulda bulunan bireylerin
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okulun kalitesine ve okulda bulunan diger bireylere
yonelik duygularimi da igerir (Kaplan ve Geoffroy, 1990).

Okul yoneticileri ve Ogretmenlerin iliskilerinin kalitesi,
olumlu bir okul iklimi yaratmada etkilidir. Bu nedenle okul
yoneticileri ve oOgretmenlerin olumlu bir okul iklimi
yaratma
bulunmaktadir. Ote yandan okulda olumlu bir okul
ikliminin

konusunda  biiyitk  bir  sorumlulugu

ogrencilerin  okula olumlu tutum
gelistirmelerine ve olumlu bir tutum gelistirmelerine
onemli bir katkisi oldugu belirtilmektedir. Ogrencilerin
olumlu okul iklimi tutumlar1 ise Ogrencinin akademik
gelisimine ve Ogrenme siireci basarilarina katkida
bulunmaktadir (Sahin ve Atbasi, 2020).

karst

Tableman (2004) okul iklimini belirleyen unsurlar1 dort
baglik altinda analiz etmistir: okulun fiziksel cevresi,
okulun sosyal gevresi, okulun duygusal ¢evresi ve okulun
akademik cevresi. Okulun fiziksel gevresi; okul giivenligi
ve sagligi, oOgrenci sayisi ve okuldaki materyallerin
yeterliligini igerir. Okulun sosyal okuldaki
paydaslar arasindaki iletisimi, ortak karar almayi, yonetici

cevresi;

ve Ogretmenlerin okulun isleyisi ve isleyisi hakkinda
Onerilere agik olmasini igerirken, okulun duygusal cevresi;
gliven duygusu, motivasyon, say1 ve hosgorii ortami ve
paydaslarin 6z deger duygusu gibi konular1 igerir. Okulun
akademik ortamu,
basariya verdigi onem, farkli yeteneklere sahip 6grencilere
verilen deger, Ogrencileri destekleme ve yonlendirme,
basariy1
yeterlilikleri gibi konular1 kapsamaktadir.

okulun basariya odaklanmasi ve

izleme ve odiillendirme, OJgretmenlerin

Okul ikliminin 6grenciler ve dgretmenler, okulda sosyal
iligkiler ve 6grenme ortamlar1 iizerinde onemli etkileri
oldugu belirtilmektedir. Okul iklimi ile ilgili literatiir
incelendiginde,
etkilerinin 6grencilerin duygusal ve akademik basarisinda
onemli bir unsur oldugu goriilmektedir. Olumlu bir okul
ikliminin 6grencinin sosyal, psikolojik ve akademik
yonlerinin gelisimini destekledigi ve okulun giivenli bir

okul ikliminin Ogrenciler iizerindeki

fiziksel ortam olarak algilanmasina katkida bulundugu
belirtilmektedir (Ada, 2020; Dinger, 2021; Dogan, 2012; Kog,
2021; Miiniisoglu, 2022).

1.3. Okul Ikliminin Boyutlar

Halpin ve Croft (1963), okullarinda
ogretmenlerin birbirleri ve okul yoneticileriyle iliskilerinin
degerlendirilmesine dayali olarak "Orgiitsel Iklim
Tanimlama Anketi (OIB)"ni gelistirmistir. Bu ankette sekiz
alt boyut ve iki ayr grup degerlendirilmistir. Ogretmen ve
miidiir baglaminda alt boyutlar ¢6ziilme, engelleme,
moral, samimiyet 6gretmen davranislari; yukar1 bakma,
siki kontrol, kendini isine verme ve anlayis gosterme
miidiir davranuglart olarak belirlenmistir. Hoy vd. (1991)
okul iklimini miidiir ve Ogretmenler baglaminda alt1
boyutta incelemistir. Midiir boyutunda bu boyutlar
destekleyici davranislar, miidiir yonlendirici
davranmiglar ve miidiir kisitlayict davramslar olarak

olusturulmustur. Ogretmenler baglaminda ise profesyonel

ilkogretim

mudir

Ogretmen davramiglary, samimi 6gretmen davranislari ve
Ozgiir 0gretmen davranislari olusturulmustur. Calik ve
Kurt (2010), okul iklimi igin bir &l¢iim araci gelistirme
siirecinde literatiire dayal olarak ti¢ 6nemli boyuta vurgu
yapildigini  belirtmektedir. Bu boyutlar destekleyici
O0gretmen davranislari, basar1 yonelimi ve giivenli 6grenme
ortami olarak listelenmigtir. Bu nedenle, bu ¢alismada okul
ikliminin boyutlar1 destekleyici 6gretmen davranislari,
basar1 yonelimi, giivenli 6grenme ortami ve olumlu akran
etkilesimi olarak ele alinmigtir.

1.3.1. Destekleyici 6gretmen davranig

Freiberg (1999) yapti1 arastirmada lise diizeyindeki bir
grup 6grencinin 6gretmen destegiyle okul iklimi algilarinin
anlaml sekilde farklilastigini bulmus ve ayni sonucun
kiiciik gruplarla yapilan odak grup goriismelerinde de
dogrulandigmi
Ogrenciler basarili olabilmek i¢in Ogretmen destegine
ihtiyag duyduklarimi belirtmislerdir. Sweetland ve Hoy
(2000), okul yoOnetimi tarafindan Ogrencilerin basaril
olabilmesi igin gerekli koordinasyon saglandiginda ve

belirtmigtir. ~ Arastirma  sonucunda

olumlu bir okul iklimi bu koordinasyonu desteklediginde
O0grenci basarisinin artacagmi ve ogrencilerin basari igin
daha fazla sorumluluk alacaklarini belirtmektedir. Okul
iklimi ile zorbalik, olumlu sosyal davramslar, O0grenci
basaris1 gibi degiskenler arasindaki iliskiye dayanan
¢alismalar bulunmasina ragmen (Calik ve Kurt, 2010) tiim
degiskenlerin  6gretmen destegiyle iligkili oldugu
sOylenebilir. Olumlu bir okul iklimi gelistirmek igin
Ogretmenlerin  Ogrencileriyle  ilgilenmeleri,
olusturmalari, yardimsever ve arkadas canlist olmalar1 ve
destekleyici davraniglar sergilemeleri gerekmektedir
(Arter, 1987).

gliven

1.3.2. Bagar1 odaklilik

Okul iklimi, 6gretmenler, 6grenciler, okul yoneticileri ve
veliler olmak {izere tiim paydaslarin etkiledigi bir
unsurdur. Okulun ogrenciler iizerindeki etkisi onemli
kabul edilir. Olumlu bir okul iklimi yaratmak, basarili
okullarin basarisinda 6nemli bir faktordiir. Kaliteli egitim
ve Ogretim siireglerinin gelismesi i¢in olumlu bir okul
iklimi yaratmak gerekir (Calik ve Kurt, 2010; Dindar, 2008;
Gilimdiseli, 2001). Okul iklimi ile 6grenci basaris1 arasindaki
iligki tizerine bir¢ok ¢alisma yapilmistir (Cohen vd., 2009;
Greenway, 2017; Guo ve Higgins-D'Alessandro, 2011).
Ayrica okul yoneticileri, 6gretmenler ve velilerin paylasilan
bir vizyon gelistirerek ve paydaslara okulun bir parcasi
olduklarmi hissettirerek olumlu bir okul iklimi algisiyla
ogrenci basarisina katkida bulunabilecekleri belirtilmistir
(Greenway, 2017).

1.3.3. Giivenli 6grenme ortami ve olumlu akran
etkilesimi

Okul yoneticilerinin ve 6gretmenlerin temel gorevlerinden
biri giivenli ve olumlu bir 6grenme ortami yaratmaktir.
Ogretmenlerin ve ogrencilerin kendilerini giivende
hissettikleri bir ortamda, uyum ve sayg icinde yiiriitiilen

456
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etkinliklerle olumlu bir okul iklimi yaratilabilecegi
belirtilmektedir (Greenway, 2017; Oztiirk, 2008). Okullarda
ogrencilerin kendilerini saglikli ve giivenli bir ortamda
hissetmeleri desteklenmelidir. Bu sekilde o6grencilerin
akademik bagar1 ve karar alma stireclerine katilimini
saglayan bir okul ortami yaratmak egitim ve Ogretim
siiregleri icin gerekli goriilmektedir (Yazici, 2020).

2. Yontem

Metodolojide ii¢ temel yaklasim oldugu bilinmektedir. Bu
yaklagimlar, sayisal veriler kullanilarak nicel, sézel veriler
kullanilarak nite] ve hem sayisal hem de sozel veriler
kullarularak karma yontem olarak gruplandirilmistir
(Alkan vd., 2019). Ogrencilerin okul iklimine iliskin
algilarini belirlemek amaciyla bir 6lgek kullanildigindan
once nicel yontem uygulanmis, daha sonra 6grencilerin
algiladiklar1 okul iklimi hakkinda Ogretmenlere goriis
sorularak derinlemesine bir inceleme yapilacagindan nitel
yontem uygulanmistir. Elde edilen nitel verilerle nicel
ayrintilandirilmaya  galisilmstar.
¢alismada karma yontem kullanilmistir.

veriler Bu nedenle

2.1. Desen

Karma yontem, tek bir arastirma problemini anlamak icin
nicel ve nitel veri toplama ve analiz yontemlerinin bir arada
kullanildi81 bir tasarim olarak tanimlanmaktadir. Kesfedici
karma tasarim, 6nce nicel kismin yiiritiiliip analiz edildigj,
daha sonra nicel kismin nitel veriler elde edilerek
desteklendigi bir
(Creswell, 2005). Nicel kisimda iligkisel tasarim ve nedensel
kargilastirma modeli kullamilmistir. iliskisel tasarim, iki
veya daha fazla grup veya olgu arasindaki iliskinin
incelendigi bir tasarimdir. Arastirma kapsaminda dort
farkli  okuldaki 6grencilerin  okul algilar
karsilastirilacak ve farkli sinif diizeylerindeki 6grencilerin
okul iklimi algilar1 ortaya ¢ikarilmaya calisilacaktir. Bu
nedenle iligkisel tasarim, nicel bir tasarim olarak uygun
goriilmiistiir. Durum ¢alismasi, simirlari net bir sistemin
nasil calistigr hakkinda sistematik olarak bilgi toplamak

tasarim olarak tanimlanmaktadir

iklimi

icin ¢oklu veri toplama kullanilarak ilgili sistemin
derinlemesine incelenmesini iceren bir yaklasim olarak
tanumlanmaktadir (Chmiliar, 2010). Genel olarak bir durum
calismasi, bir durumun derinlemesine arastirilmast ve
betimlenmesini igerir (Subas: ve Okumus, 2017). Arastirma
kapsamindaki dort okulda ayni smif diizeyinde 6grenim
goren Ogrencilerin okul iklimi algilar1 6lciilecek ve bu
okullarda ¢alisan 6gretmenlerin goriisleri ile derinlemesine
bir inceleme yapilacagindan nitel béliimde metodolojik bir
yaklasim olarak durum ¢alismasmin uygun oldugu
distintilmektedir.

2.2. Orneklem

Arastirmanin  6rneklemini, 2022-2023 egitim-6gretim
Ankara ili Cankaya ilgesinde benzer
sosyoekonomik  Ozellikler —gdsteren, sosyoekonomik
ozellikleri yiiksek iki ortaokul ve sosyoekonomik
ozellikleri diisiik iki ortaokul olmak iizere toplam dort

yilinda

ortaokulda o6grenim goren 5. ve 8. smif Ogrencileri
olusturmaktadir. Arastirmanin nicel boyutunda calisma
grubu belirlenen okullardaki tiim O6grencilerle (n=637)
olusturulmustur. Olgegin uygulandigi okullardaki 6grenci
sayilar1 Tablo 1'de verilmistir. Arastirmanin nicel ¢alisma
grubunu, 2022-2023 egitim-0gretim yilinda Ankara ili
Cankaya ilgesinde benzer
gosteren, sosyoekonomik 6zellikleri yiiksek iki ortaokul ve
sosyoekonomik ozellikleri diisiik iki ortaokul olmak iizere
toplam dort ortaokulda &grenim goéren 5. ve 8. siuf
ogrencileri olusturmaktadir. Arastirmanin nicel boyutunda
calisma grubu belirlenen okullardaki (e-okul.meb.gov.tr)
(n=637) olusturulmustur. Olgegin
uygulandig1 okullardaki 6grenci sayilar1 Tablo 1’de
verilmigtir.

sosyoekonomik ozellikler

tim  Ogrencilerle

Tablo 1.

Katilimcilara iliskin demografik bilgiler

Okul Frekans Yiizde

A 282 44,3

B 163 25,6

C 67 10,5

D 125 19,6

Toplam 637 100,0
2.3. i§lem

Arastirmanin uygulanabilmesi igin 6ncelikle gerekli etik
kurul ve kurum izinleri alinmistir. Veri toplama siireci

2022-2023 egitim-6gretim yili igerisinde Ankara ili
Cankaya ilgesinde bulunan dort ortaokulda
gergeklestirilmistir. ~ Arastirmanin  nicel asamasinda,

calisma grubunda yer alan 5. ve 8. sinif 6grencilerine “Okul
iklimi Olgegi” yiiz yiize uygulanmistir. Uygulama
oncesinde &grencilere arastirmanin amact agiklanmis ve
gonilliiliik esasina dayali katilim saglanmaigtir. Elde edilen
nicel veriler analiz edildikten sonra, bulgularin daha
ayrintili bigimde aciklanabilmesi amaciyla nitel asamaya
gecilmistir.

Nitel veri toplama siirecinde, her bir okuldan segilen
Ogretmenlerle yapilandirilmis goriismeler
gergeklestirilmistir. Goriismeler arastirmacilar tarafindan

yar1

yliz ylize yiiriitiilmiis, katilimcilarin goriisleri etik ilkeler
dogrultusunda kayit altna almmis ve analiz edilmistir.
Aragtirma siirecinde nicel ve nitel veriler birbirini
destekleyecek bigimde degerlendirilmis ve
biittinciil bir yaklasimla yorumlanmustir.

sonuglar

2.4. Veri Toplama Araclari

Calismada kullanilacak kisisel bilgi boliimii arastirmacilar
tarafindan gelistirilmis olup nicel ve nitel bdliimlerde
kullanilan veri toplama araglar1 asagidaki basliklarda
verilmistir.

2.4.1. Nicel veri toplama arac1

Caligmanin nicel kissmda Calik ve Kurt (2010) tarafindan
gelistirilen “Okul iKlimi (jlgegi” (OIKO) kullarulmustir.
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Calismada kullarulan o6lgekler i¢in Dogrulayici Faktor
Analizi (DFA) yapilmis ve uyum indeksleri hesaplanmustir.
Okul iklimi dl¢eginin DFA uyum indeksleri su sekildedir:
x2/sd = 3,27; RMSEA = .06; SRMR = .06; CFI = .95; IFI = .95;
NFI = 93; NNFI = .95, RFI = .93. Uyum indeksleri
incelendiginde; okul iklimi ©6lgeginin x2/sd'si kabul
edilebilir ~ diizeydedir (2<x?*/sd<5); RMSEA degeri
(.08<RMSEA<.10) uyum indeksi igerisinde, SRMR degerleri
(SRMR<0,050) uyum indeksi disinda ve son olarak CFI, IFI,
NNFI, NFI ve RFI degerleri mitkemmel uyum araliginda
(>.95) ve NFI ve RFI degerleri iyi uyum araligindadir
(.90<NF], RFI<.95) (Kline, 2005; Tabachnick ve Fidel, 2007).
Ayrica dlgeklerin giivenirlik testi kapsaminda Cronbach's
Alpha katsayis1 hesaplanmistir. Okul iklimi Olgegi igin
katsay10,87'dir. Calismada kullanilan 6lgek i¢in .70 ve tizeri
bir giivenirlik katsayisinin giivenirlik acisindan yeterli
oldugu diistiniilmektedir (Biiyiikoztiirk, 2002). Veri
toplama siirecinde o6ncelikle nicel boliim kapsamindaki
O0grencilere yonelik arastirma
uygulanmustir.

sorular1 yiliz ylize

2.4.2. Nitel veri toplama araci

Nitel kisimda ise arastirmacilar tarafindan gelistirilen
goriisme formu kullanilmigtir. Sorular 6nce taslak olarak
hazirlanmis, ardindan uzman goriisleri alinarak son haline

getirilmistir. Daha sonra nitel boliim kapsaminda
olusturulan yar1 yapilandirilmis gériisme formu ile gerekli
izinler —alindiktan sonra yiliz yiize goriismeler

gergeklestirilmistir. Gortisme formunun olusturulmasi
asamasinda uzmanlarinin  gortislerine
basvurulmustur ve alman goriisler
goriisme formuna son hali verilmistir. Arastirmanin nitel
verileri, her bir okuldan segilen dort Ogretmen ile
gerceklestirilen goriismeler yoluyla toplanmis olup,
toplamda 16 Ogretmen calismaya katimistir. Katiima
ogretmenlerin sekizi kadin, sekizi ise erkektir.

alan ve dil
dogrultusunda

2.5. Veri Analizi

Calismanin nicel kisminda elde edilen veriler "Statistical
Package for the Social Sciences" (SPPS) programu ile analiz
edilmigtir. Calismanin istatistiksel analizinde anlamlilik
diizeyi .05 olarak belirlenmistir. Dagilimin normalligini test
etmek i¢in ¢arpiklik ve basiklik katsayilar: analiz edilmistir.
Testler sonucunda carpiklik ve basiklik degerlerinin (-0,612
ve 0,145) ve (0,086 ve 0,289) oldugu goriilmiistiir. Verilen
rakamlarin -1,5 ile +1,5 arasinda olmasi verilerin normal

dagilim gosterdigini gostermektedir (Tabachnick ve Fidel,
2013). Ayrica verilerin normal dagilimmi kontrol etmek igin
histogram grafikleri incelenmis ve normal dagilima yakin
bir dagilim gozlenmistir.

Nitel verilerin analizinde betimsel analiz kullanilmisgtir.
Betimsel analiz yontemi tema analizinin devami niteliginde
olup daha detayh
dayanmaktadir. Veriler kodlanmis ve 6lgek kapsaminda

kod olusturularak
yorumlanmustir.

verilerin analiz  edilmesine

belirlenen temalar altinda listesi

toplanmuistr. Bulgular Bulgular
yorumlanirken dogrudan alintilara da basvurulmustur.
Son asamada nicel birlestirilerek

yorumlanmugtir.

ve nitel veriler

3. Bulgular

Calismanin nicel kisminda birinci amag¢ kapsaminda;
“Okul gore
farkhilasmakta midir?” bulgularina ulasilmaistir.

iklimi algilar1 Ggrencilerin  cinsiyetine

Tablo 2.

Ogrencilerin cinsiyete gore okul iklimi algilarina iligkin t-testi
sonuglar

Olgek-Boyut ~ Degisken n X S t [4
Okul iklimi K 339 3,71 .67 55 -
(Genel) E 298 3,74 .56 - :
Destekleyici K 339 361 .04
Oretmen E 298 360 04 0 8
Davramnslar ’ ’

Bagar1 K 339 394 .04 5 »
Odaklilik E 298 3,92 .04 . :
Guivenli K 339 369 .05

Ogrenme E 298 377 04 -1,29 .07
Ortamu ’ '

Tablo 2'ye gore, ortaokul Ogrencilerinin okul iklimi
algilarinda cinsiyete gore anlamli bir fark yoktur (t=-0,558,
p>.05). Olgegin boyutlar1 incelendiginde, destekleyici
0gretmen davraniglar: (t=.20, p>.05), basar1 yonelimi (t=.53,
p>.05) (t=-1,29, p>.05)
boyutlarinda anlamli bir fark olmadig1 goriilmektedir.

ve giivenli Ogrenme ortami

Calismanin nicel boliimiinde, ikinci amag¢ kapsaminda su
bulgular elde edilmistir; "Okul iklimi algilar siuf diizeyine
gore farklilasiyor mu?".
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Tablo 3.

Ogrencilerin simf diizeyine gore okul iklimi algilarina iliskin t-testi sonuclar:

Olgek—Boyut Degisken X S t [4

) 5. Siruf 353 3.88 .56

Okul Iklimi (Genel) 8. Sinuf 284 3.53 68 7.08 <.001
B 5. Siruf 353 3.73 .64

Destekleyici Ogretmen Davraniglar 8. Simuf 284 344 81 4.84 <.001
5. Siruf 353 4.08 .57

Bagar1 Odaklilik 8. Simuf 284 3.75 67 6.45 <.001
R 5. Siruf 353 391 .69

Giivenli Ogrenme Ortamu 8. Sinif 284 350 85 6.52 <.001

Tablo 3’e gore ortaokul dgrencilerinin okul iklimine iliskin
algilar1  simif  diizeyine goére anlamh  gsekilde
farkhlasmaktadir (t=6.521, p<.05). Aritmetik ortalamalara
gore 5. smif 6grencilerinin (X'=3,88) 8. sinif 6grencilerine (X
=3,53) gore okul iklimine iliskin daha olumlu algilara sahip
oldugu sdylenebilir. Destekleyici dgretmen davranislari
konusunda 5. smif Ogrencilerinin (X =3,73) 8.
ogrencilerine (X =3,44) gore okul iklimine iliskin daha
olumlu algilara sahip oldugu goriilmektedir. Benzer
sekilde basar1 yonelimi boyutunda 5. sinuf 6grencilerinin (X

simf

Tablo 4.

=4,08) 8. smif dgrencilerine (X =3,75) gore okul iklimine
iliskin daha olumlu algilara sahip oldugu goriilmektedir.
Son olarak, giivenli 6grenme ortam: boyutunda, 5. smnif
ogrencilerinin (X =3,91) 8. siif 6grencilerine (X =3,50) gore
okul iklimine iliskin daha olumlu algilara sahip oldugu
goriilmektedir.

Calismanin nicel kisminda, iiglincii amag¢ kapsaminda su
bulgular elde edilmistir; "Okul iklimine iliskin algilar okula
gore farklilik gosteriyor mu?".

Ogrencilerin okul iklimine iliskin algilarina iliskin okullara gére ANOVA testi sonuglar:

Kareler Kareler

Olgek-Boyut Toplami df Ortalamast F [4 Hochberg
. Gruplararast 2.92 3 1.21

Okul Iklimi (Genel) Grup 1(;‘1 87.82 633 .39 7.02 <001 3-4>2-1
Toplam 90.75 636
Gruplararast 8.66 3 2.88

Destekleyici Ogretmen Davranslari Grup igi 339.50 633 53 538  .001 3-4>2-1
Toplam 348.16 636
Gruplararast 8.06 3 2.68

Basar1 Yonelimi Grup ici 256.36 633 40 6.63 <001 3-4>2-1
Toplam 264.42 636
Gruplararasi 0,63 3 1.21

Giivenli Ogrenme Ortan Grup ici 185.48 633 -39 72 .53 3-4-2-1
Toplam 186.11 636

Ortalama Kareler Tablo 4’e gore ortaokul &grencilerinin
okul iklimine iligkin algilar1 6grenci goriislerine gore
farklilasmaktadir (F-633=7.021, p<.05). Field (2017), gruplar
arasindaki kiimelerin eleman sayisinin birbirinden uzak
oldugu durumlarda Hochberg testinin yapilmasinin daha
uygun olacagini belirtmektedir. Tabloda 3 ve 4 numarali
okullar diisiik sosyoekonomik diizeye sahip okullar: temsil
ederken, 1 ve 2 numarali okullar yiiksek sosyoekonomik
diizeye sahip okullar1 temsil etmektedir. Test sonuglarina
gore Okul 3 (x =3.40, S=.33) ve Okul 4 (x =3.39, S5=.37)
ortaokul 6grencilerinin Okul 2 (x=3.22, 5=.40) ve Okul 1 (X

=3.28, 5=.37) ortaokul 6grencilerine gore daha olumlu bir
okul iklimi algisina sahip oldugu soylenebilir. Olgegin alt
boyutlary;, Destekleyici 6gretmen davrarislart (Okul 3 (X
=3.81, 5=.66) ve Okul 4 (x =3.76, S=.69) ve Okul 2 (X =3.50,
5=.77) ve Okul 1 (x=3.55, 5=.74)) ve basar1 yonelimi (Okul 3
(x=4.09, S=.59) ve Okul 4 (x=4.11, S=.67) ve Okul 2 (X =3.83,
5=.60) ve Okul 1 (X =3.87, 5=.64) boyutlarinda Okul 3 ve
Okul 4 ortaokul 6grencilerinin Okul 2 ve Okul 1 ortaokul
Ogrencilerine gore okul iklimine iligkin daha olumlu algiya
sahip oldugu soylenebilir. Olgegin bir diger alt boyutu olan
glivenli 6grenme ortami (Okul 3 (X =2,77, S=.57) ve Okul 4
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(x=2,83, 5=.51) ve Okul 2 (x=2,76, 5=.55) ve Okul 1 (x=2,83,
S5=53) agsindan okullar arasinda fark olmadigi
soylenebilir.

Tablo 5.

Okul iklimi destekleyici 6retmen davranist temasina iliskin kodlar

Caligsmanin nitel kisminda birinci amag¢ kapsaminda su
bulgular elde edilmistir; "Okul iklimiyle ilgili destekleyici
O0gretmen davraniglari nelerdir?".

Tema Kavramsal Kodlar

1.1 Disiplinler arasi isbirligi

1.2 Sosyal aktivitelere katilimi kolaylastirma
1.3 Karar alma stireglerine katilim1 kolaylastirma

1.4 Projelerde is birligi yapma

1.5 Okul icinde ve disinda gergek iliskiler kurma
1.6 Bireysel farkliliklar1 dikkate alma

1.7 Basar1 odakl bir sinif iklimi yaratma

1.8 Cesitli 6grenme ortamlar1 yaratma

1.9 Keyifli aktiviteler planlama ve uygulama
1.10 Meslektaslar arasinda sevgi ve saygi

Destekleyici Ogretmen
Davraniglar

1.12 Okulda sorumluluk alma

1.14 Inisiyatif alma
1.15 Mesleki gelisimi siirdiirme
1.16 Olumlu iletisim kurma

1.17 Derslere hazirlanma ve ders planlama
1.18 Zaman gizelgesine gore davranma

1.19 Tutarlihik
1.20 Rol model olma

1.21 Ogrencileri ilgi ve yeteneklerine gre yonlendirme
1.22 Ogrencilerin okula ait olma duygusunu ve aidiyet duygusunu gelistirmek
1.23 Kapsayici 6gretim faaliyetleri

1.11 Miifredat cergevesi iginde aktiviteler uygulama

1.13 Motivasyon ve ddiiller saglama

R R R R NN R O N WWRNWNNRNR =R 2o =N oo™

Tablo 5'e gore, "Destekleyici Ogretmen Davranig1 Temast"
altinda yirmi {i¢ kavramsal kod listelenmistir. Tablo 5
incelendiginde, goriisiilen Ogretmenler '"Destekleyici
Ogretmen Davranisi Temasi" konusunda en fazla goriisii
"Memurlar arasindaki is birligi" (f=8) kavramsal kodunda
belirtmiglerdir. Daha sonra, "Projelerde is birligi" (f=5)
temast ve son olarak "Olumlu iletisim" (f=5) temas:
ifade etmiglerdir. Bu agdan
bakildiginda, okulda destekleyici 6gretmen davranisiyla

ilgili i birliginin 6gretmenler tarafindan énemli gortildiigi

lizerinde goriislerini

soylenebilir. Ayrica, Ogretmenlerin goriislerine gore,
destekleyici 6gretmen davramglarinin iletisim yoluyla da
sergilendigi  diistiniilebilir. =~ Destekleyici = 6gretmen
davraniglar1  temasinda  katiimc  0gretmen P2,

"Okulumuzda o6gretmenler arasinda kargsiikli saygi ve
sevgi vardir. Sosyal etkinlikler birlikte diizenlenir ve bu
etkinliklere katilim oldukca yiiksektir. Her boliimiin bir
sosyal medya grubu vardir ve gruplar aktif olarak

kullanilir. Ogretmenler arasinda her konuda fikir
aligverisinde bulunulur ve ortak bir fikir olusur" ifadesini
kullanmustir. Bu agidan bakildiginda 6gretmenler karsilikh
sevgi ve saygi davraniglar1 sergiler, sosyal medya
araciligiyla iletisim kurar ve egitim ve 6gretim konusunda
fikir aligverisinde bulunurlar.

Ayni konuda bir diger katilimci 6gretmen K7, "Agik
iletisime dayali samimi iliskiler kurulur. Ogretmenler
caligmalarinda Dbirbirlerine destek olur ve boliimler
isbirlikci olarak hareket eder. Ayrica ihtiya¢ duyulan
konularda béliimler arasinda is birligi vardir” ifadesini
kullanmistir. Bu agidan bakildiginda, brans 6gretmenleri
ogrencilerine igten, isbirlik¢i ve kolektif davranarak destek
olur ve boylece okul iklimine katkida bulunurlar.

Caligmanin nitel kisminda ikinci amag¢ kapsaminda su
bulgular elde edilmistir; "Okul iklimiyle ilgili basar1 odakli
davraniglar nelerdir?".
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Tablo 6.

Okul iklimi bagar1 yonelimi temasina iligkin kodlar

Tema Kavramsal Kodlar

2.1 Bilgi yarismalar1 diizenlemek
2.2 Sonug degerlendirme smavlar1

2.3 Kaliteli saha gezileri

2.4 Okuma saatleri diizenlemek
2.5 Zeka yarigsmalar1

2.6 Yiiksek bagar1 beklentisi

2.7 Smav sonuglarinin paydaslara duyurulmasi

2.8 Okul i¢in bagar1 odakli hedefler belirlemek

2.9 Vizyonda basariya vurgu yapmak

2.10 Akademik alan disinda sosyal, sanatsal ve spor faaliyetleri diizenlemek
2.11 Degerlendirme ve degerlendirmede bireysel farkliliklar1 dikkate almak
2.12 Ogrenciler igin bireysel calisma planlar1 hazirlamak

2. Basar: Odaklilik 2.13 Aileleri dahil etmek

2.14 Bagarimin 6niindeki engelleri belirlemek ve gerekli 6nlemleri almak
2.15 Akran 6grenmesini tesvik etmek

2.16 Ogrenciye biitiinsel bakis

2.17 Rekabet duygusunu gelistirmek igin etkinlikler diizenlemek

2.18 Ogrenci yeteneklerini kesfetmek icin aktiviteler

2.19 Okulda saglikl, giivenli ve mutlu bir ortam yaratmak

2.20 Motivasyonu artiran aktiviteler

2.21 Cesitli fedakarliklar 6gretmenler

2.22 Ogrencilerin eksikliklerine uygun bir ders plani hazirlamak ve uygulamak
2.23 Giincel bilgiyi aktarmak ve mesleki gelisime 6nem vermek

2.24 Adalet

2.25 Ogrencilerin kendilerini gerceklestirebilecekleri bir siuf ortami yaratmak
2.26 Smif igi etkinliklere uygun materyaller saglamak
2.27 Ogrencilere etkili galisma yontemleri gretmek
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Tablo 6'ya gore "Basar1 Odaklilik" baglig: altinda yirmi yedi
kavramsal kod siralanmistir. Tablo 6 incelendiginde,
goriisiilen 6gretmenlerin "Basar1 Odaklilik” konusundaki
goriiglerini agirlikli olarak "Akademik alan disinda sosyal,
sanatsal ve sportif etkinlikler diizenleme" (f=5) kavramsal
kodunda ifade ettikleri goriilmektedir.
goriiglerine gore, okulda basar1 kavrammnin yalnizca
akademik basar1 olarak goriilmedigi, ayn1 zamanda sosyal,
sanatsal ve sportif etkinliklerde 6grenci basarisinin da
onemli oldugu sdylenebilir. Daha sonra, "Ogrenci
kesfetmeye etkinlikler"  (f=4)
kavramsal kodunda goriis belirtmislerdir. Son olarak,
"Okul icin basar1 odakli hedefler olusturma" (f=3) ve
"Sonu¢ degerlendirme smavlar1” kavramsal kodlarinda
goriis belirtmislerdir. Bu agidan bakildiginda, okulda
basar1 yonelimi ile ilgili 6grencilerin bireysel yeteneklerini
kesfetmenin 6nemli oldugu ve bu baglamda okulda ve okul
disinda gesitli etkinlikler diizenlendigi sdylenebilir. Ayrica,
Ogretmenlerin Ogrencilere basar1 hedefleri koymalar1
rehberlik  ettigi, boylece eksikliklerin
belirlendigi ve okulda basar1 degerlendirme smavlari
araciligryla geri bildirim verildigi sdylenebilir.

Ogretmen

yeteneklerini yonelik

konusunda

Basar1 yonelimi temasinda, katilmcr ogretmen K1,
"Okulumuzda bilgi yarismalari, deneme siavlari, nitelikli
okul gezileri, cevrimigi kitap okuma saatleri, zeka oyunlari,
spor  turnuvalari, sarki  yarigmalari

diizenlenmektedir. Her 6gretmen basari beklentilerini hem

dans ve

dgrencilerle hem de velilerle paylagir. Ogretmenler kurulu
karartyla aylik olarak bagar1 degerlendirme smavlarn
hazirlanir ve uygulanir. Sonuglar hem 6grencilerle hem de
velilerle paylasilir. Okulun vizyon ve misyonu kapsaminda
basar1 kriterlerimiz sadece akademik degil, ayni zamanda
sosyal, sanatsal ve spor alanlarinda da var olmaya
calisiyoruz." Bu agidan bakildiginda okullarda diizenlenen
deneme smavlari, geziler, kitap okulu saatleri, zeka
spor
etkinlikler okul iklimine katki saglamaktadir. Ogrencilerin
basarisi hakkinda hem o6grencileri hem de velileri
bilgilendirmenin  okulun iletisimini
gliclendirdigini sdyleyebiliriz. Okulun basar1 odakli bir

oyunlar1 turnuvalari, yarigmalari ve sanatsal

paydaslariyla

misyon ve vizyona sahip olmasi ve basarmin sadece
akademik basar1 olarak degerlendirilmemesi de okul
iklimine olumlu katkida bulunmaktadir.

Ayni temada katilimcr 6gretmen K11;

"Okulumuzda zaman zaman projeler ve yarigmalar
diizenliyoruz. Tiim &grencilerimizin ¢aba ve gayretlerinin
degerlendirildigi cesitli etkinlikler diizenliyoruz. Birlik ve
beraberlik duygusu yaratmak igin tiim 6grencilerimizin
katilimiyla bayramlari ve 6zel giinleri coskuyla kutluyoruz.
Ogrencilerimize verimli calisma yontemleri hakkinda
gerekli bilgileri ve caligmalar1 sagliyoruz. Basari, gercek
basar1 hikayeleri araciligiyla 6grencilerle paylasiliyor ve
tartisiliyor. Okulumuzda olumlu bir iklim yaratarak
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o6grenmeye katkida bulunuyoruz. Hazirlik diizeyi diisiik
bir  6grenci geldiginde,  eksiklikleri
tamamlamak icin planlama yapiliyor ve uygulaniyor. Bu
sekilde Ogrenci basarisiu artirmaya ¢alisiyoruz."
Okullardaki projelere, yarismalara ve etkinliklere tiim
ogrencilerin katilimini saglamak onemlidir. Okullarda
saglikli ve gilivenli bir ortam gelistirmek, birlik ve
beraberligi saglamak ve ortak bir okul kiiltiirii olusturmak
okul iklimine katkida bulunabilir. Ogrencilere verimli

okulumuza

Tablo 7.

calismayr anlatmak ve uygulamalarla pekistirmek, her
Ogrenciye ulasmaya calismak ve bireysel farkliliklar
dikkate alarak eksikleri tamamlamak okul iklimine olumlu
katki saglamaktadir.

Calismanin nitel kisminda, tiglincii amag olan "Okul iklimi
ortami ve olumlu akran etkilesim davranislar ile ilgili
glivenli 6grenme?" bashig: altinda asagidaki bulgular elde
edilmistir.

Okulda giivenli 6grenme ortami ve olumlu akran etkilesimi temasina iliskin okul iklimi kodlar

Tema Kavramsal Kodlar

3.1 Okulda kisisel verilerin korunmasina dikkat etmek

3.2 Bireysel farkliliklara sayg1

3.3 Ogrenci etkinlikleri igin veli onay1 almak

3.4 Akran zorbaligini 6nlemeye yonelik etkinlikler

3.5 Akran etkilesimine uygun etkinlikler hazirlamak

3.6 Okulu mutlu ve eglenceli bir ortama doniistiirmek

3.7 Okulda fiziksel giivenlik kosullarini saglamak

3.8 Aidiyet duygusu gelistirmek

3.9 Ozgiiven etkinlikleri diizenlemek

3.10 Kisisel gelisimi saglamak

3.11 Okulda farkli 6grenme alanlar olusturmak

3.12 Okul uyum siirecini desteklemek

3.13 Ogrencilere degerli hissettirmek

3.14 Paydas dayanusmasiyla etkinlikler planlamak ve uygulamak
3.15 Olumlu bir iklim algis1 gelistirme cabalar1

3.16 Olumsuz duygu ve davraniglar: olumluya doniistiirme girisimleri
3.17 Dijital bagimlilikla miicadele

3.18 Okulda giiveni gelistirmek igin etkinlikler diizenlemek

3. Okulda Giivenli Ogrenme
Ortami1 ve Olumlu Akran
Etkilesimi

— Rk R N R N R == WO NG ONN R~ N~

Tablo 7'ye gore, "Okulda Giivenli C")grenme Ortam1 ve
Olumlu Akran Etkilesimi" bashg1 altinda on sekiz
kavramsal kod listelenmistir. Tablo 7 incelendiginde,
goriisiilen 6gretmenler "Okulda Giivenli Ogrenme Ortami
ve Olumlu Akran Etkilesimi" hakkindaki goriislerini
cogunlukla "Akran zorbaligmni dnleme faaliyetleri” (f=6)
kavramsal kodunda ifade etmiglerdir. Daha sonra, "Akran
etkilesimi icin uygun faaliyetler hazirlama" (f=5) ve son
olarak "Okulda fiziksel giivenlik kosullarinin saglanmas1"
(f=b) temasinda goriislerini ifade etmislerdir. Bu noktadan,
okulda giivenli bir 6grenme ortami ve olumlu akran
etkilesimi ile ilgili akran zorbaligini 6nleme faaliyetlerinin
onemli oldugunu ve 6gretmenler tarafindan uygulandigin
soyleyebiliriz. Ayrica, dgretmenler akran etkilesimi icin
uygun bir ortam hazirlar ve egitim faaliyetleri iginde
faaliyetler diizenler. Ogretmenlerin goriislerine gore,
okulda fiziksel giivenlik kosullar1 esastir ve O6grenci
sagligini ve okul isleyisini destekler.

Okulda giivenli bir 6grenme ortami ve olumlu akran
etkilesimi temasinda, katilime1 6gretmen K3;

"Okulumuzda 6grenci ve Ogretmenlerin giivenligi igin
gerekli tedbirlerin alindigi, tiim paydaslarin kendini
glivende hissettigi bir ortam var. Bazi yikiaa veli
tutumlarina karsi okul yOnetiminin ¢6ziim odakh

davrandigmi, 6gretmen ve dgrencileri korumaya yonelik
bir yaklagim sergiledigini gérdiim. Bu kuruma olan giiveni
ve aidiyet duygusunu artirtyor. Pandemi 6ncesinde ¢ok
daha saglikli ve olumlu olan akran etkilesiminin pandemi
sirasinda karantina sonrasi kotiilestigini soyleyebiliriz.
Yaklasik ii¢ donemdir yiiz yiize egitim siireglerinden
kopuk olan ogrencilerin iletisim becerilerinde gerileme
oldugunu ve birbirlerine yikict duygusal baski ve
psikolojik siddet (dislama, lakap takma, alay etme,
kiictimseme vb.) uyguladiklarini gozlemliyoruz. En biiyiik
sorun bazi dgrencilerin bu bask: ve 6tekilestirme-diglama
davraniglarini normal kabul etmeleri ve 6zelestiri kiiltiirti
olmadig i¢in kendilerini ve davranislarini degerlendirmek
yerine suglayict bir dil kullanmalaridir." Bu agidan
bakildiginda okulda fiziksel
saglanmasi, okul yoOnetiminin paydaslar
catismalara ¢oziim {iretebilmesi, okula giiven ve aidiyet
duygusunun saglanmasi okul iklimine olumlu katkilar
saglamaktadir. Pandemi zorbaligin
onlemek, akran etkilesimi i¢in uygun ortam hazirlamak,

givenlik  kosullarinin
arasindaki

sonrasit akran

olumsuz duygu ve davraniglar: olumluya doniistiirmek ve
ogrencilerde bireysel farkliliklara saygiy1 benimsemek icin
¢alismalar yapilmasinin énemli oldugu diistiniilmektedir.

Ayni temada katilimci 6gretmen K10;
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Veliler, giivenli 6grenme ortami agisindan okul iklimini
olumsuz etkileyen en biiyiik faktordiir. Ogrencilerin
okulda gecirdikleri gegmis ve  simdiki
yasamlarinda giiven, aidiyet ve adaletin eksik oldugu
ortamlarin olumsuz etkilerini kirmak igin yetersizdir.
Okulumuzdaki yoneticiler, Ogretmenler ve rehberlik
servisi giivenli 6grenme ortami yaratmada ortalamanin
{izerinde gostermektedir. Iginde
bulundugumuz dijital ¢agda, olumsuz akran etkilesimi
tim diinyadaki

zZaman,

performans
egitim ortamlarindaki en biiyiik
sorunlardan biri haline gelmistir. Okulumuz, olumlu akran
etkilesimi agisndan {ilkemiz genelindeki ortalamanin
altinda olmayan bir okul iklimine sahiptir. Bu acgidan
bakildiginda, okul y0neticilerinin, Ogretmenlerin ve
rehberlik hizmetlerinin giivenli bir okul iklimi yaratmak
icin is birligi yapmasi hayati énem tagimaktadir. Okul
Ogretmenlerin, Ogrencilerin  ge¢mis
deneyimlerinin okul iklimi {izerindeki olumsuz etkilerini
ortadan kaldirmak igin biiyiik bir sorumlulugu vardir.
Dijital cagin getirdigi sosyal medya kullaniminin grenciler

yoneticileri ve

arasinda akran zorbaligini artirdigi ve bunun okul iklimi
tizerinde olumsuz bir etkisi oldugu goriilmektedir.

4. Tartisma

Smirhliklar agisindan, arastirmanin yalnizca Ankara ili
Cankaya
bulgularin genellenebilirligini simirlamaktadir. Ayrica,
verilerin belirli bir egitim-6gretim yilina ait olmasi, zaman
icinde degisebilecek okul iklimi algilarni yansitma
konusunda kisit olusturabilir. Nitel verilerin yalnizca
O0gretmen
deneyimlerini dogrudan yansitma acisindan sinirlayicidir.

ilgesinde yiriitilmiis olmasi, elde edilen

goriislerine dayanmast da Ogrencilerin

Arastirma sonuglarna gore, ortaokul dgrencilerinin okul
iklimi algilari ile destekleyici 6gretmen davranislari, basari
yonelimi ve giivenli 6grenme ortamu dlcek alt boyutlarinda
cinsiyete gore anlamli bir fark bulunmamaktadir. Her bir
boyut kendi i¢inde degerlendirildiginde, erkek ve kiz
ogrencilerin olumlu okul iklimi algilarina iliskin ortalama
puanlarmnin birbirine yakin oldugu goriilmektedir. Benzer
sekilde, Dinger (2021) ve Miiniisoglu (2022) 6grencilerin
okul iklimi algilarinin cinsiyete gore istatistiksel olarak
anlaml bir sekilde farklilasmadigini tespit etmistir.

Akgiil (2013) ise ogrencilerin okul iklimi algilarinda
gore
davraniglar1 ve giivenli 6grenme ortami boyutlarinda
farklilasma oldugunu, ancak basar1 yoneliminde bir fark
olmadigimi ifade etmistir. Donmez ve Tayli (2018) kiz
ogrencilerin erkek 6grencilere gore anlamli bir sekilde daha
yliksek olumlu okul iklimi algilarna sahip oldugunu tespit
etmistir. Bu baglamda, bu c¢alismanmin cinsiyete iligkin
sonuglarmin literatiirle kismen tutarli oldugu sdylenebilir.
Bu bulgularin olasi nedenleri, okul ortamlarinda cinsiyet
temelli farklilasmanin azalmakta olusuyla iligkili olabilir.
Ozellikle ilkogretim diizeyinde, okul iklimine iliskin
unsurlarin tim o6grencilere benzer sekilde yansitilmasi,
Ogretmenlerin cinsiyetten bagimsiz olarak destekleyici

cinsiyet  degiskenine destekleyici  6gretmen

tutumlar sergilemesi ve okul yonetimlerinin kapsayici
uygulamalar1 bu benzerligi aciklayabilir. Ayrica, okul
temelli programlar ve toplumsal farkindalik ¢alismalar
sayesinde, cinsiyete dayali alg: farkliliklarinin daha erken
yaslardan itibaren torpiilenmis olmasi da bir diger olasilik
olarak degerlendirilebilir.

Bu ¢alismada elde edilen bulgular, 6grencilerin okul iklimi
gore farklilik
gostermedigini ortaya koymustur. Bu sonug, Dinger (2021)
ve Miiniisoglu (2022) gibi arastirmalarla ortiismekte; ancak
Akgiil (2013) ve Donmez ve Tayl (2018) gibi bazi
calismalarla celismektedir. Bu durum, okul
algilarinin cinsiyet degiskenine gore tutarli bir bicimde
farklilasmadigini, ancak baglamsal ve donemsel faktorlere
bagh olarak degiskenlik gosterebilecegini
diistindiirmektedir. Cinsiyete dayali alg1 farkliliklarmin
azalmakta olusu, egitim ortamlarinda daha esitlik¢i ve
kapsayic yaklasimlarin benimsendigine isaret etmektedir.
Ozellikle 6gretmenlerin cinsiyetten bagimsiz olarak tiim
okul
toplumsal

algillarinin  cinsiyete anlamli  bir

iklimi

ogrencilere destekleyici tutumlar sergilemeleri,
yonetimlerinin ~ kapsayici
farkindalik ¢alismalarmin etkisiyle, ogrenciler arasinda
okul iklimine dair algilarin daha homojen hale geldigi
sOylenebilir. Bu durum, egitimde firsat esitligi ve toplumsal
cinsiyet duyarliligi acisindan olumlu bir gelisme olarak
degerlendirilebilir. Ancak literatiirdeki farkli bulgular,
okul algilarinin cinsiyetle
aciklanamayacagini;, okulun fiziksel ve sosyal ortami,
O0gretmen tutumlari, yonetim yaklasimlar1 ve 6grencilerin
bireysel deneyimlerinin de bu algilar iizerinde etkili
oldugunu gostermektedir. Bu nedenle, gelecekte yapilacak
aragtirmalarda okul iklimi algilarinin ¢ok boyutlu bir
farkli  degiskenlerin birlikte

degerlendirilmesi 6nem arz etmektedir.

politikalar1 ~ ve

iklimi yalnizca

sekilde ele alinmasi,

Arastirma bulgularina gore, ortaokul dgrencilerinin okul
iklimi algilar1 ve destekleyici 6gretmen davraniglari, basari
odaklilik ve giivenli 6grenme ortami 6lgek alt boyutlar:
siif diizeyine gore anlamli sekilde farklilasmaktadir. 5.
smif 6grencilerinin 8. smif 6grencilerine gore okul iklimine
iliskin daha olumlu algilara sahip oldugu goriilmektedir.
Benzer sekilde Dinger (2021), Kog¢ (2021) ve LaRocque
(2008) ortaokul 6grencilerinin okul iklimi algilarinda sinif
diizeylerine gore anlaml bir farklilik ortaya koymus ve 5.
smif Ogrencilerinin okul iklimi algilarmin diger smf
diizeylerine gore anlamli sekilde yiiksek oldugunu ifade
etmistir. Ozbulat (2020) ise 5. sinif ogrencilerinin diger simif
diizeylerine gore daha yiiksek okul motivasyonuna ve
0grenme sorumluluguna sahip oldugunu bulmustur.
Buradan yola ¢ikarak ortaokul smif
diizeyleri arttik¢a olumlu okul iklimi algilarmin azaldig1 ve
basar1 odakli motivasyonlarmin azaldigi sdylenebilir.
Dogan (2012) ise lise 6grencilerinin olumlu okul iklimine
iligkin ~ algilarinin seviyeleri arttikga arttigin
bulmustur. Bu bulgunun olasi nedenlerinden biri,
ogrencilerin yas ilerledikce okul ortammna yd&nelik
beklentilerinin ve elestirel bakislarinin artmas: olabilir.

Ogrencilerinin

sinuf
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Ozellikle ergenlik donemine giren 8. smif dgrencilerinin,
O0gretmen okul politikalarmi daha
sorgulayici bir sekilde degerlendirmeleri, okul iklimine
iliskin algilarinin daha diisiik olmasina yol agabilir. Ayrica,
akademik baskinin ve smav odakliligin st smiflarda
artmasi, Ogrencilerin okul ortammi daha stresli ve
destekten yoksun olarak algilamalarma neden olabilir.
Nitekim Barksdale, Peters ve Corrales (2019), sinuf diizeyi
arttikca ogrencilerin iligkin
memnuniyetlerinin azaldigini ve bu durumun akademik

tutumlarimi  ve

sinif iklimine
motivasyonla iliskili oldugunu belirtmistir. Bu bulgular,
ogrencilerin gelisimsel siirecleriyle birlikte okul iklimine
yonelik algilarinin degistigini gostermektedir. Ozellikle
ergenlik doneminin getirdigi bilissel ve duygusal
doniistimler, dgrencilerin okul ortamma daha elestirel
yaklagmalarma neden olabilir. smif
diizeylerinde artan akademik baski ve smnav odaklilik,
ogrencilerin okul iklimini daha az destekleyici ve daha
olarak algilamalarma yol agabilmektedir. Bu

nedenle, okul ikliminin siirdiiriilebilir bicimde olumlu

Ayrica, st

stresli

kalabilmesi i¢in sinif diizeyine 6zgii ihtiyaglarm dikkate
alindigy, gelisimsel agidan duyarli egitim politikalarinin
gelistirilmesi 6nem arz etmektedir.

Arastirma sonuglari, ortaokul 6grencilerinin okul iklimine
iliskin algilarinin okullarin sosyoekonomik durumuna gore
farkhlastigini gostermektedir. Ankara ili Cankaya ilgesinde
benzer sosyoekonomik sahip iki st
sosyoekonomik  diizeydeki ortaokul ve iki alt
sosyoekonomik diizeydeki ortaokuldaki 6grencilerin okul
iklimine
goriiglerine gore destekleyici 6gretmen davranislari ve
basar1 yonelimi boyutlarinda olumlu okul iklimi algilarinin
alt sosyoekonomik diizeydeki okullarda daha yiiksek
oldugu goriilmiistiir. Glivenli 6grenme ortami boyutunda
bu dort okul arasinda anlamli bir fark bulunmamuistir. Bu
bulgu, okullarin sosyoekonomik diizeyden bagimsiz
olarak nispeten giivenli bir grenme ortam1 yaratabildigini

ozelliklere

iliskin ~ goriisleri  incelendiginde, ogrenci

gostermektedir. Ote yandan, daha diisiik sosyoekonomik

diizeydeki okullarda Ogretmenlerin ogrencileri
destekleyici tutumlar: artmakta ve 6gretmenler daha fazla
basartya odaklanmaktadir. Berkowitz = vd. (2020);

calismalarinda, olumlu okul ikliminin sosyoekonomik
agidan dezavantajli 6grenciler icin dengeleyici bir rol
oynadigini ve bu o&grencilerin daha olumlu akademik
ciktilar elde etmesine katki sagladigini ortaya koymustur.
Bu bulgu, arastirmadaki diisitk SES'li okullarda olumlu
iklim algisinin yiiksek olmasiyla Ortiisebilir. Donmez'in
(2016) yaptig1 arastirmanin sonuglari ise alt sosyoekonomik
diizeydeki okullardaki dgrencilerin olumlu okul iklimi
algilarmin  orta ve st sosyoekonomik diizeydeki
okullardaki 6grencilere goére anlamli derecede diisiik
oldugunu gostermektedir. Ayrica ¢alismada,
sosyoekonomik diizeyi arttikca okulda yasam kalitesinin
arttig1 Onceki calismalar
sosyoekonomik diizeyin sadece okul iklimini degil
Ogrenciler icin bir¢ok istenen sonucu da destekledigini
gostermistir. Ayrica Cetinkaya vd.nin (2006) yaptig:

okulun

sonucuna da varilmistir.

caligmanin sonuglari
arttik¢a 6grencilerin 6zsaygisinin da arttigmi gostermistir.
Bu calismada 6grencilerin 6zsaygisinin okulun bulundugu
bolgenin sosyoekonomik diizeyine gore degisirken,
ailelerinin sosyoekonomik diizeyine gore degismemesi
dikkat cekmektedir. Bagka bir ¢alismanin sonuglar1 ise
sosyoekonomik diizey arttikca okullardaki yildirma ve
zorbalik davramglarinin azaldigini gostermistir (Atalay,
2010). Bu durum sosyoekonomik diizey arttikca okul
iklimini olumsuz etkileyebilecek degiskenlerin diizeyinin

okulun sosyoekonomik diizeyi

azaldig1 seklinde yorumlanabilir. Basar1 yonelimi agisindan
Broer vd. (2019) ailenin sosyoekonomik diizeyi ile 6grenci
basaris1 arasindaki pozitif iliskinin birgok teorik ve ampirik
calismada gosterildigini ve bu fark arasindaki mesafenin
iilkelerin kosullarina bagli olarak artabilecegini veya
azalabilecegini  belirtmislerdir. =~ Yukarida
calismalardan, sosyoekonomik statiiniin 6grencilerin
istenen ¢iktilarin1 olumlu ydnde etkiledigi sonucuna
varilabilir. Bu noktada bu ¢alismanin sonuglar: literatiirle
tutarli degildir. Bu calismanin sonuglari, sosyoekonomik

belirtilen

statisii diigtik okullarda olumlu okul ikliminin daha
yliksek oldugunu ortaya koymustur. Bu noktada bu
tutarsizhigin okul yoneticilerinden ve 0Ogretmenlerden
kaynaklandigr sOylenebilir. Okullarin sosyoekonomik
diizeyi ne olursa olsun, okul personelinin tutum ve
davranislar: okul iklimini etkiler. McCluskey vd. (2008),
yoneticiler ve dgretmenlerin okulda etkilesim konusunda
bir seyler yaptiklarinda, degerleri gbzden gecirdiklerinde
ve ne tiir bir okul istediklerini degerlendirdiklerinde
okullarin fark yaratabilecegini belirtmislerdir. Ancak, s6z
konusu c¢alismalarda okulun bulundugu bdlgenin
sosyoekonomik diizeyi ve ailenin sosyoekonomik diizeyi
acgisindan bazi geliskili noktalar bulunmaktadir. Liu vd.
(2022); 47 {ilkeyi kapsayan meta-analiz calismalarinda,
sosyoekonomik statii ile akademik basari arasmnda orta
diizeyde bir iliski oldugunu ve bu iligkinin zamanla
gliclendigini gostermektedir. Ayrica, egitim politikalarmin
bu esitsizlikleri etkisi
vurgulamaktadir. Jiang ve Liu (2024); TALIS verilerine
dayanan calismalarinda, okul ikliminin olusumunda okul
dis1 gevre, yoneticilerin kisisel Ozellikleri ve liderlik
becerilerinin etkili oldugunu gostermektedir. Ozellikle

azaltmada smirl oldugunu

liderlik faktoriiniin okul iklimi tizerinde belirleyici oldugu
vurgulanmaktadir. Bu ¢alismanin bulgular, literatiirdeki
genel egilimlerin aksine, diisiik sosyoekonomik diizeydeki
okullarda 6grencilerin okul iklimine iliskin daha olumlu
algilara sahip oldugunu ortaya koyarak dikkat ¢ekici bir
sonu¢ sunmaktadir. Bu durum, okul ikliminin yalmizca
sosyoekonomik cevreyle degil, okul ici aktorlerin tutumlar:
ve  liderlik  yaklagimlariyla  da  sekillendigini
gostermektedir. Ozellikle 6gretmenlerin  destekleyici
davranislar1 ve yoneticilerin kapsayict liderlik anlayislari,
dezavantajli bolgelerde olumlu bir okul atmosferi
yaratilmasinda dengeleyici bir rol ({istlenebilir. Bu
baglamda, okul iyilestirilmesine  y&nelik
miidahalelerin yalnizca yapisal kosullara degil, ayni
zamanda gerektigi

ikliminin

insan faktOriine odaklanmasi
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sOylenebilir. Ayrica, sosyoekonomik diizeyin okul iklimi
tizerindeki etkisinin baglamsal ve kiiltiirel degiskenlerle
birlikte degerlendirilmesi, daha biitiinciil bir anlayis
gelistirilmesine katki saglayacaktr.

Bu c¢alismanin iklimi
sosyoekonomik

sonuglari,  okul
statiiden  ziyade
etkilendigine dair ipuglar1 sunmaktadir.

algisinin
Ogretmenlerden

Literatiirde okul yoneticilerinin ve 6gretmenlerin okul
ikliminin yapilandirilmasinda 6nemli bir rol iistlendigi
belirtilmektedir. Bu rol baglaminda ogrencilerin okula
iliskin olumlu algilarinin olusmasinda 6nemli faktorlerden
biri 6grenci-6gretmen iliskisidir. Ogretmenler &grencilerin
okul yasaminda, bagliliginda ve motivasyonunda 6nemli
bir unsurdur. Ogretmenler ve &grenciler arasinda sevgi ve
sayg1 cercevesinde giiclii bir iletisim, olumlu okul iklimi
algisinin olusmasinda etkilidir. Bu sekilde 6grencilerin
arkadaslariyla iyi iligskiler kurmasinin 6nii agilarak olumlu
bir okul iklimi yaratilabilir (Brown, 2019; Dinger, 2021;
Fenzel ve O'Brennan, 2007; Kog, 2021). Ogretmenlerin
iletisime aciklig1, akademik bask1 diizeyleri, 6grencilerden
beklentileri, basar1 odakli hedefleri, mesleki gelisimi, giiven
duygusu, farkliliklara saygi, adalet, ozerklik, Kkiiltiirel
farkindalik, disiplin ve gorevlere aciklik, okul kurallarina
yonelik kararlilik ve inanglar ve ¢atisma ¢6zme yontemleri
olumlu bir okul iklimini desteklemede Onemli kabul
edilmektedir (Wang ve Degol, 2016). Ayrica, 6gretmenlerin
glivenli bir okul iklimi yaratmada onemli rolleri vardir
(Mucherah vd., 2018). Ayrica, Ogrenciler tarafindan
algilanan destek diizeyi de okul iklimi algilarmi
desteklemektedir (Coyle vd., 2022). Yukarida belirtilen
calismalardan, 6gretmenlerin okul iklimini belirleyen énde
gelen aktorler arasinda oldugu anlagilmaktadir. Literatiirle
tutarli olarak, bu c¢alismanin sonuglar1 dgretmenlerin
destekleyici davraniglari, basari yonelimi, giivenli bir
O0grenme ortamina destek ve olumlu akran etkilesimi
yoluyla olumlu bir okul ikliminin olusumuna katkida
bulundugunu gore
destekleyici 6gretmen davranislari, projelerde is birligi,
olumlu iletisim, iligkilerde samimiyet, okulda sorumluluk
alma ve inisiyatif alma 6n plana gikmistir. Basar1 yonelimi
acisindan akademik alan diginda diizenlenen etkinlikler,
ailelerin siirece dahil edilmesi ve basariy1r degerlendiren

gostermistir.  Onem  sirasmna

smavlar 6n plana ¢ikarken, giivenli 6grenme ortamini
destekleme boyutunda-olumlu, akran etkilesimi, akran
zorbaligini 6nleme, akran etkilesimi i¢in uygun etkinlikler
hazirlama, okulun fiziksel giivenlik kosullarini destekleme
ve aidiyet duygusu gelistirme 6n plana c¢ikmistir. Bu
¢alismanin bulgularinin &zellikle diisiik sosyoekonomik
diizeydeki okullardaki 6grencilerin algiladiklar1 okul
ikliminin ¢alismanin nicel boyutunda daha olumlu
bulunmasiyla birlikte degerlendirildiginde literatiirle
tutarli oldugu sdylenebilir. Bu g¢alismanin sonuglarmna
paralel olarak, o©nceki baz1 caligmalar Ogrencilerin
Ogretmenleriyle iligkilerine dair algilarinin
davranis sorunlarmi azalttigmi (Wang vd. 2010) ve
Ogretmenlerin dgrencileriyle giiclii etkilesimlerinin 6grenci

olumlu

katilimini dogrudan etkiledigini (Skinner ve Belmont, 1993)
ortaya koymustur. Ayrica, Ogretmen
ogrencilerin algiladiklar1 okul ikliminin &nemli bir
yordayicist oldugu vurgulanmaktadir (Koth vd., 2008).
Surdirilebilir, olumlu bir okul iklimi, demokratik bir

ozelliklerinin

toplumda {iretken, katilimci ve tatmin edici bir yasam igin
gerekli olan genglerin gelisimini ve Ogrenmesini tegvik
eder. Olumlu bir okul iklimi, insanlarin sosyal, duygusal ve
olarak giivende destekleyen

degerleri ve igerir.

hissetmelerini
beklentileri
ogretmenlerin beklenen rolii, 6grenmenin faydalarini ve
0grenmeden duyulan memnuniyeti vurgulayan bir tutumu
modellemek ve tesvik etmektir (Cohen vd., 2009). Ilgili
calismanin  sonuglart  birlikte
degerlendirildiginde, 6gretmenlerin olumlu bir okul iklimi

fiziksel

normlari, Burada

literatir ve bu

yaratmada 6nemli bir rolii vardir. Bu ¢alismanin bulgulari,
O0gretmenlerin  okul ikliminin yapilandirilmasindaki
merkezi roliinii bir kez daha ortaya koymaktadir. Ogrenci-
algilarini, motivasyonlarini ve sosyal uyumlarini dogrudan
etkilemektedir. Literatiirde de vurgulandig {izere (Brown,
2019; Wang ve Degol, 2016; Cohen vd. 2009),
ogretmenlerin iletisime agikligi, adalet anlayis, kiiltiirel
farkindalig1 ve catisma ¢6zme becerileri gibi Ozellikleri,
ogrencilerin kendilerini giivende ve degerli hissetmelerini
saglayarak olumlu bir okul ikliminin olusumuna katki
sunmaktadir. Bu ¢galismada 6zellikle diisiik sosyoekonomik
diizeydeki  okullarda
tutumlarinin ve basar1 odakhi yaklasimlarmin &grenciler
tarafindan daha
dezavantajli kosullarda dengeleyici bir rol iistlenebildigini
gostermektedir. Bu durum, Berkowitz vd. (2020) ve
McCluskey vd. (2008) tarafindan da vurgulanan, okul
personelinin tutumlarmin okul iklimini sekillendirmedeki
Ogretmenlerin

ogretmenlerin  destekleyici

olumlu algilanmasi, Ogretmenlerin

belirleyici
ogrencilerle kurdugu samimi ve is birligine dayali iligkiler,

etkisiyle  ortiismektedir.

yalnizca akademik basariy1 degil, ayni zamanda
ogrencilerin sosyal ve duygusal gelisimlerini de
desteklemektedir. Bu baglamda, 06gretmenlerin okul

iklimini belirleyen en 6nemli aktdrlerden biri oldugu ve bu
rollerinin  siirdiiriilebilir, kapsayici ve giivenli okul
ortamlarinin sahip oldugu
sOylenebilir. Egitim politikalarmin bu ydnde &gretmen

insasinda kritik ©neme

destek sistemlerini gliclendirmesi, okul ikliminin
iyilestirilmesine  yonelik etkili bir strateji olarak
degerlendirilebilir.

Okul iklimini etkileyen baslica faktorlerden biri 6gretmen
davranigidir. C)gretmenlerin adil bir ortami, basariyi,
Ogrenciler arasinda saglikli iligkileri, ailelerle is birligini,
ogrenci fiziksel giliveni destekleyen
davraniglar1 benimsemesi olumlu bir okul ikliminin
yaratilmasima katkida bulunabilir. Ancak egitim politikasi
yapicilarmin = ve Ogretmenlerin  bu
davraniglara iligkin farkindaliklarini artirmak i¢in harekete
gecmeleri yararli olabilir. Ayrica okullarda giivenli bir
iklimin gelistirilmesi baglaminda egitim politikas1
yapicilarinin okullardaki su¢ davraniglarina ve akran

katilimm  ve

yoneticilerinin



E. E. Akgoz vd.

Ahi Evran Universitesi Kirsehir Egitim Fakiiltesi Dergisi Cilt 27, Sayz 2, 2026

zorbaligina daha etkili ¢Oziimler getirmeleri onerilir.
Ayrica Egitim Kurulu'nun miifredati 6gretmenlerin ve
ogrencilerin is birligi icinde gergeklestirebilecekleri daha
fazla etkinlik icerecek sekilde revize etmesi 6grenci-6grenci
ve Ogretmen-Ogrenci etkilesimini artirmaya ve iletisimi
gliclendirmeye katkida bulunabilir. Ayrica baglantiya
dayali dijital ortamlar tasarlanarak Ogrenciler arasindaki
etkilesim giiclendirilebilir ve grencilerin kendilerini daha
erigilebilir kendi
tasarlayacaklar1 bir ortam yaratilarak rekabet makul

hissedecekleri ve o0grenmelerini
diizeyde tutulabilir. Bu arastirma bireysel diizeyde
tasarlanmis karma yontemli bir c¢alismadir. Gelecekte
yapilacak aragtirmalarda okul ikliminin okul diizeyinde ele
almarak okul iklimi tizerinde etkili olabilecek degiskenlerin
literatiire  katki  saglayabilir. ~Oneriler
ilerleyen arastirmalarda farkli cografi
bolgelerden ve sosyoekonomik diizeylerden daha genis
orneklemlerle ¢alisilmas1 6nerilmektedir. Ayrica, 6grenci,
O0gretmen ve veli goriislerinin birlikte ele alindig1 ¢ok
paydash nitel c¢alismalar, okul iklimine iliskin daha

belirlenmesi
baglaminda,

biitiinciil bir bakis agis1 saglayabilir. Egitim politikalar1
agisindan ise, 6zellikle iist sinif diizeylerinde okul iklimini
gliclendirmeye sosyal-duygusal

programlariin yayginlastirilmasi onerilmektedir.

yonelik Ogrenme

Etik Bildirim: Yapilan bu calismada “Yiiksekogretim
Kurumlar: Bilimsel Arastirma ve Yayin Etigi Yonergesi”
kapsaminda uyulmas: belirtilen tiim kurallara uyulmus;
yonergenin ikinci boliimii olan “Bilimsel Arastirma ve
Yayin Etigine Aykir1 Eylemler” bashg: altinda belirtilen
eylemlerden hicbiri gergeklestirilmemistir. Bu ¢alisma,
Gazi Universitesi Rektorliigii Etik Komisyonu'nun
12.05.2023 tarihli ve E-77082166-604.01.02-654417 say1l1 izni
dogrultusunda gergeklestirilmistir.

Yazar Notu: Bu calisma I. Ankara Ulusal Egitim Yonetimi
Kongresi'nde [Gelistir - Uygula — Paylas] bildiri olarak
sunulmustur.

Yazar Katkilari: Giris ve Kavramsal Cerceve boliimleri
birinci ve ikinci yazarlar tarafindan ortaklasa yazilmistir.
Metodoloji boliimii birinci ve tiglincii yazarlar tarafindan
hazirlanmigtir.
tarafindan analiz edilmis ve raporlanmistir. Tartigma
boliimii ise birinci ve dordiincii yazarlar tarafindan
hazirlanmisgtir.

Bulgular ikinci ve {iglincii yazarlar

Finansman: Bu arastirmada kamu, ticari veya kar amaci
glitmeyen saglayic1 kuruluslardan
herhangi bir 6zel hibe almamustir.

sektorlerdeki fon

Cikar Catigmasi: Yazarlar bu makalenin yayimlanmastyla
ilgili herhangi bir ¢ikar catismasi olmadigini beyan ederler.
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This study examined middle school students’ perceptions of school climate in relation to
school type and grade level. An exploratory mixed-methods design was employed,
beginning with the collection of quantitative data, followed by qualitative data to deepen the
findings. In the quantitative phase, a causal-comparative method was used, while a case
study approach was adopted in the qualitative phase. The quantitative sample consisted of
637 students enrolled in four middle schools —two representing higher and two representing
lower socioeconomic levels—in the Cankaya district of Ankara during the 2022-2023
academic year. The participating students were in 5th and 8th grades, with an average age
of 10 for 5th graders and 13 for 8th graders. The qualitative data were collected through
interviews with four teachers from each school, totaling 16 participants. Of these teachers,
eight were female and eight were male. According to the findings, there were no statistically
significant differences in students’ perceptions of school climate—specifically in the
subdimensions of supportive teacher behaviors, achievement orientation, and safe learning
environment—based on gender. However, significant differences were observed by grade
level, with 5th-grade students reporting more positive perceptions of school climate
compared to 8th-grade students. Additionally, students’ perceptions of school climate varied
according to the socioeconomic status of their schools. In schools located in lower
socioeconomic areas, students reported more positive perceptions of the dimensions of
supportive teacher behaviors and achievement orientation. This finding stands out as it
contrasts with existing literature. The study's results were discussed in the context of current
research and their implications for educational policy.

1. Introduction

Slade, 2014). In this respect, school climate should be
considered a proactive approach that influences learning

School climate has emerged as a significantly important
concept in educational sciences in recent years, offering a
multidimensional perspective on the functioning of
schools. In the literature, school climate is defined as an
organizational construct encompassing the physical, social,
academic, and emotional environment of the school,
shaping the perceptions and experiences of all stakeholders
(Dinger, 2021; Tepe & Yilmaz, 2020). According to Hoy and
Hannum (1997), school climate is a fundamental
component of school effectiveness and a dynamic element
that determines the overall atmosphere and culture of the
school.

School climate encompasses not only physical conditions
but also a wide range of variables such as teacher-student
relationships, administrative approaches, communication
styles, perceptions of safety, sense of belonging, and
academic expectations (Gonder & Hymes, 1994; DeWitt &

processes at both individual and institutional levels.

Research has shown that a positive school climate supports
students” academic achievement, psychological well-being,
and social development (Wang & Degol, 2016; Mucherah et
al.,, 2018). Students tend to perform better in schools where
high academic standards are set, student engagement is
prioritized, effective leadership is demonstrated, and a
focus on achievement is emphasized. Furthermore,
students’ motivation is more effectively supported in
school environments characterized by warm and
supportive  teacher-student  relationships,  regular
communication with families, and a valuing of diversity.

There is a bidirectional interaction between school climate
and teacher behaviors. Variables such as teachers” openness
to communication, pedagogical competencies, assessment
approaches, expectations from students, professional
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development levels, and cultural awareness directly
influence school climate (Wang & Degol, 2016). At the same
time, teachers’ emotional states and job satisfaction are also
affected by the school climate (Aghar, 2016). In this context,
teachers’ roles in preventing bullying and their efforts to
establish socially supportive relationships with students
contribute to creating a safe and equitable school
environment (Mucherah et al., 2018; Coyle et al., 2022).

Key concepts that can be employed to foster a positive
school climate include student-centeredness, achievement
orientation, continuous improvement, focus on shared
goals, ongoing communication, participatory decision-
making, planning, and periodic evaluation (Sisman &
Turan, 2004). Within this framework, student-teacher
interaction holds When such
interaction is purposefully structured, it contributes to
student performance across cognitive, affective, and
behavioral domains, while also enhancing teachers’
professional productivity.

central importance.

School climate also plays a critical role in the development
of 21st-century skills (the 4Cs: Critical thinking, Creativity,
Collaboration, and Communication). A strong school
climate provides a safe, supportive, and inclusive learning
acquire these
competencies (Ciner & Goksoy, 2022; Nalgac1 & Bektas,
2016).

environment where students can

Despite the growing number of studies on school climate,
it is noted that this concept remains underrepresented in
educational policies, and a significant gap persists between
theory and practice (Cohen et al, 2009). This study
addresses elements such as supportive teacher behaviors,
achievement-oriented  approaches, learning
environments, and constructive peer relationships within
the context of school climate, aiming to contribute both
theoretically and practically to the field.

safe

The primary aim of this study is to investigate middle
school students” perceptions of school climate, taking into
account both school and grade level. Following the
identification of students” perceptions, teacher views, and
behaviors that support school climate will be explored. The
quantitative sub-objectives of the study are as follows:

1. Do students’ perceptions of school climate differ by
gender?

2. Do students’ perceptions of school climate differ by
grade level?

3. Do students’ perceptions of school climate differ by
school?

The qualitative dimension of the study includes the
following sub-objectives:

1. What are the supportive teacher behaviors associated
with school climate?

2. What are the achievement-oriented behaviors associated
with school climate?

3. What behaviors related to safe learning environments
and constructive peer relationships are associated with
school climate?

This research was conducted during the 2022-2023
academic year in four middle schools located in the
Cankaya district of Ankara. The study is limited to the
views of 5th and 8th-grade students and teachers working
in two schools with similar socioeconomic and physical
conditions, as well as two schools with relatively lower
socioeconomic and physical conditions.

1.1. Purpose and Significance of the Study

The primary aim of this study is to examine middle school
students’ perceptions of school climate in relation to school
type and grade level. Specifically, the study examines the
relationship perceptions  of
subdimensions of school climate—such as supportive
teacher behaviors, achievement orientation, and safe
learning environments—and demographic variables and

between students’

socioeconomic status. To achieve a more comprehensive
and in-depth analysis, both quantitative and qualitative
data collection methods were employed.

This study seeks to address a critical gap in the existing
literature. While previous research generally reports more
positive perceptions of school climate in schools with
higher socioeconomic status, this study found that students
in schools with lower socioeconomic conditions exhibited
more favorable perceptions of the school climate. This
finding provides a critical perspective on traditional
approaches to school climate, suggesting the need for a
reevaluation of educational policies.

Moreover, by revealing differences in students” perceptions
of school climate across grade levels, the study contributes
to understanding how age and developmental stages
influence school experiences. In this regard, the study
provides
administrators, and policymakers in creating student-
centered and inclusive school environments.

valuable insights for educators, school

1.2. School Climate

School climate influences school administrators, teachers,
and students by shaping the behaviors of school
components, thereby becoming a distinguishing feature of
a school (Bakkal, 2019; Bakkal & Radmard, 2019). It is
defined as a quality perceived by school stakeholders that
affects and shapes their behaviors and constitutes the
collective behavior of the school (Hoy & Miskel, 2010).

School climate is considered the sum of the school’s
physical and psychological characteristics. It is recognized
as a factor that has an undeniable impact on all school
stakeholders, either positively or negatively. Therefore,
identifying school climate, correcting negative aspects, and
fostering a more positive climate are regarded as the
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primary objectives of studies on this topic. School climate
also encompasses individuals” feelings toward the quality
of the school and their interactions with others within the
school environment (Kaplan & Geoffroy, 1990).

The quality of relationships between school administrators
and teachers plays a crucial role in creating a positive
school climate. Accordingly, administrators and teachers
bear significant responsibility in cultivating such an
environment. A positive school climate has been shown to
contribute to students” development of favorable attitudes
toward school. These attitudes, in turn, support students’
academic growth and success in learning processes (Sahin
& Atbasi, 2020).

Tableman (2004) analyzed the components of school
climate under four categories: physical, social, emotional,
and academic environments. The physical environment
includes school safety and health, student population, and
the adequacy of instructional materials. The social
encompasses among
stakeholders, shared decision-making, and openness of

environment communication
administrators and teachers to suggestions regarding
school operations. The emotional environment involves
feelings of trust, motivation, respect, tolerance, and
stakeholders’ self-worth. The
environment encompasses the school’s emphasis on
achievement, its emphasis on success, recognition of
diverse student abilities, support and guidance for
students, monitoring and rewarding achievement, and
teacher competencies.

sense of academic

The literature suggests that school climate has a significant
impact on students and teachers, particularly in terms of
social relationships and learning environments. Studies
have shown that school climate is a key factor in students’
emotional and academic success. A positive school climate
supports students’ social, psychological, and academic
development, contributing to their perception of the school
as a safe physical space (Ada, 2020; Dinger, 2021; Dogan,
2012; Kog, 2021; Miiniisoglu, 2022).

1.3. Dimensions of School Climate

Halpin and Croft (1963) developed the Organizational
Climate Description Questionnaire (OCDQ) based on
evaluations of relationships among teachers and between
teachers and school administrators in elementary schools.
This instrument assessed eight subdimensions grouped
into two categories. In the context of teachers and
principals, the subdimensions included: disengagement,
hindrance, esprit, and intimacy for teacher behaviors;
aloofness, tight control, thrust, and consideration for
principal behaviors.

Hoy et al. (1991) examined school climate across six
dimensions, also focusing on the perspectives of principals
and teachers. For principals, the dimensions were
identified as supportive principal behavior, directive
principal behavior, and restrictive principal behavior. For

teachers, the dimensions included professional teacher
behavior, collegial teacher behavior, and intimate teacher
behavior.

Calik and Kurt (2010) emphasized three key dimensions,
based on the literature, in their development of a
measurement tool for school climate: supportive teacher
behaviors, achievement orientation, and safe learning
environments. Accordingly, this study conceptualizes
school climate through four primary dimensions:
supportive teacher behaviors, achievement orientation,
safe learning environments,
relationships.

and constructive peer

1.3.1. Supportive teacher behavior

Freiberg (1999) found, in his study involving high school
students, that students’ perceptions of school climate
differed significantly based on the level of perceived
teacher support. This finding was further validated
through focus group interviews conducted with smaller
student groups. The results revealed that students
perceived teacher support as essential for their academic
success.

Sweetland and Hoy (2000) emphasized that when school
administration ensures the necessary coordination for
student success and a positive school climate reinforces this
coordination, student achievement increases, and students
assume greater responsibility for their own success.
Although various studies have examined the relationship
between school climate and variables such as bullying,
prosocial behaviors, and academic achievement (Calik &
Kurt, 2010), it can be argued that these variables are closely
linked to perceived teacher support.

To foster a positive school climate, teachers must
demonstrate care and concern for their students, build
trust, and exhibit helpful and friendly behaviors.
Supportive teacher actions—such as being approachable,
empathetic, and responsive—are fundamental to creating
an environment conducive to student well-being and
academic growth (Arter, 1987).

1.3.2. Achievement orientation

School climate is a construct influenced by all stakeholders,
including teachers, students, school administrators, and
parents. The impact of the school on students is widely
acknowledged, and fostering a positive school climate is
considered a key factor in the success of high-performing
schools. To enhance the quality of educational processes, it
is essential to cultivate a supportive and achievement-
oriented school climate (Calik & Kurt, 2010; Dindar, 2008;
Guimtiseli, 2001).

Numerous studies have explored the relationship between
school climate and student achievement (Cohen et al., 2009;
Greenway, 2017, Guo & Higgins-D'Alessandro, 2011).
These studies suggest that school administrators, teachers,
and parents can contribute to student success by
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developing a shared vision and fostering a sense of
belonging among stakeholders. When all parties perceive
themselves as integral members of the school community,
a positive school climate emerges, which in turn supports
academic achievement (Greenway, 2017).

1.3.3. Safe learning environment and constructive
peer relationships

One of the primary responsibilities of school administrators
and teachers is to establish a safe and positive learning
environment. It is widely recognized that when both
teachers and students feel secure, and when activities are
conducted in an atmosphere of harmony and mutual
respect, a positive school climate can be effectively
cultivated (Greenway, 2017; Oztiirk, 2008).

Schools should actively support students in feeling safe and
healthy within the school environment. Creating such
conditions is deemed essential for educational processes, as
it enables students to participate meaningfully in academic
activities and decision-making processes. A school climate
that promotes safety and inclusivity not only enhances
success but also fosters their

students’” academic

engagement and sense of agency (Yazici, 2020).
2. Method

It is widely acknowledged that there are three fundamental
methodological approaches in research: quantitative,
which relies on numerical data; qualitative, which utilizes
verbal or textual data; and mixed methods, which integrate
both quantitative and qualitative data (Alkan et al., 2019).
In this study, a quantitative method was initially employed
to identify students’” perceptions of school climate using a
standardized scale. Subsequently, a qualitative method
was employed to collect teacher opinions and gain deeper
insights into students’ perceptions of the school climate.
The qualitative data were used to elaborate and enrich the
quantitative
approach was adopted.

findings. Therefore, a mixed-methods

2.1. Design

Mixed-methods design is defined as an approach that
combines quantitative and qualitative data collection and
analysis techniques to understand a single research
problem. Specifically, an exploratory sequential mixed
design was employed, in which the quantitative phase was
conducted and analyzed first, followed by the qualitative
phase to support and expand upon the quantitative results
(Creswell, 2005).

In the quantitative phase, a relational design and a causal-
comparative model were utilized. Relational design is used
to examine the relationships between two or more groups
or phenomena. Within the scope of this study, students’
perceptions of school climate across four different schools
and grade levels were compared, making relational design
appropriate for the quantitative component.

For the qualitative phase, a case study approach was
adopted. A case study is defined as a method that involves
systematic data collection from multiple sources to examine
how a bounded system operates (Chmiliar, 2010). In
general, case studies aim to explore and describe a
phenomenon in depth (Subas1 & Okumus, 2017). Given that
students’ perceptions of school climate were measured at
the same grade level across four schools, and teacher views
were collected for in-depth analysis, the case study
approach was deemed suitable for the qualitative
dimension of the research.

2.2. Sample

The quantitative study group of the research consists of
fifth and 8th-grade students from a total of four middle
schools with similar socioeconomic characteristics, two
middle schools with high socioeconomic characteristics,
with
characteristics in the Cankaya district of Ankara during the
2022-2023 academic year. In the quantitative dimension of
the research, the study group was created from all students

and two middle schools low socioeconomic

(n = 637) in the specified schools (e-okul.meb.gov.tr). The
number of students in the schools where the scale was
applied is given in Table 1. The quantitative study group of
the research consists of 5th and 8th-grade students from a
total of four middle schools with similar socioeconomic
characteristics, middle with  high
socioeconomic characteristics, and two middle schools with

two schools

low socioeconomic characteristics in the Cankaya district of
Ankara during the 2022-2023 academic year.

Table 1.

Student Distribution

School Frequency Percentage
A 282 44,3

B 163 25,6

C 67 10,5

D 125 19,6

Total 637 100,0

2.3. Procedure

Prior to the implementation of the study, the necessary
ethical approval and institutional permissions were
obtained. The data collection process was conducted
during the 2022-2023 academic year in four middle schools
located in the Cankaya district of Ankara, Tiirkiye. In the
quantitative phase of the study, the “School Climate Scale”
was administered face-to-face to 5th- and 8th-grade
students included in the study group. Before the
administration, the purpose of the study was explained to
the participants, and participation was based on voluntary
consent. After the quantitative data were analyzed, the
qualitative phase was conducted to provide a deeper
understanding of the findings. During the qualitative data
collection process, semi-structured
conducted with teachers selected from each school. The
interviews were carried out face-to-face by the researchers,

interviews were
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and participants’ responses were recorded and analyzed in
accordance with ethical principles. Throughout the
research process, quantitative and qualitative findings
were evaluated complementarily, and the results were
interpreted through a holistic perspective.

2.4. Measures

The researchers developed the personal information
section used in this study. The data collection instruments
employed in both the quantitative and qualitative phases of
the research are presented under the following headings.

2.4.1. Quantitative data collection instrument

In the quantitative phase of the study, the “School Climate
Scale” (SCS) developed by Calik and Kurt (2010) was
utilized. Confirmatory Factor Analysis (CFA) was
conducted to assess the construct validity of the scale, and
fit indices were calculated. The CFA results for the School
Climate Scale were as follows: x2/df = 3.27; RMSEA = .064;
SRMR = .06; CFI = .95; IFI = .95; NFI = .93; NNFI = .95; RFI =
.93.

Upon examination of the fit indices, the x?/df ratio was
found to be within the acceptable range (2 < x?/df <5). The
RMSEA value (.064) fell within the acceptable range (.08 <
RMSEA < .10), while the SRMR value (.06) was slightly
above the ideal threshold (SRMR < .050). The CFI, IFI,
NNFI, NFI, and RFI values indicated excellent model fit (>
.95), and the NFI and RFI values were within the good fit
range (.90 < NFI, RFI < .95) (Kline, 2005; Tabachnick &
Fidell, 2007).

In addition, the reliability of the scale was assessed using
Cronbach’s Alpha coefficient, which was calculated as .87
for the School Climate Scale. A reliability coefficient of .70
or higher is considered sufficient for internal consistency
(Buiytikoztiirk, 2002).

During the data collection process, the quantitative
research questions were administered face-to-face to
students participating in the study.

2.4.2. Qualitative data collection instrument

In the qualitative phase of the study, a semi-structured
interview form developed by the researchers was utilized.
Initially, the interview questions were drafted and
subsequently revised based on expert feedback. Following
the finalization of the interview form, face-to-face
interviews were conducted after obtaining the necessary

permissions.

During the development of the interview form, input was
sought from both subject-matter experts and language
specialists. The final version of the form was shaped in
accordance with their recommendations to ensure content
validity and linguistic clarity.

Qualitative data were collected through interviews with
four teachers selected from each of the participating

schools, resulting in a total of 16 teacher participants.
Among these, eight were female and eight were male.

2.5. Data Analysis

Quantitative data obtained in the study were analyzed
using the Statistical Package for the Social Sciences (SPSS).
The significance level for statistical analyses was set at .05.
To test the normality of the data distribution, skewness and
kurtosis coefficients were examined. The results indicated
skewness and kurtosis values of (-0.612 and 0.145) and
(0.086 and 0.289), respectively. Since these values fall within
the acceptable range of -1.5 to +1.5, the data were
considered to be normally distributed (Tabachnick & Fidell,
2013). Additionally, histogram plots were reviewed to
assess the distribution further, and the data were observed
to approximate a normal distribution.

For the qualitative data, descriptive analysis was
employed. This method, which builds upon thematic
analysis, allows for a more detailed examination of the
data. The data were coded and organized under themes
aligned with the dimensions of the scale used in the study.
The findings were interpreted accordingly, and direct
quotations from participants were included to support the
analysis. In the final stage, quantitative and qualitative
findings were integrated to provide a comprehensive
interpretation.

3. Results

In the quantitative phase of the study, findings related to
the first research question—“Do students’ perceptions of
school climate differ by gender?” —were obtained.

Table 2.

Results of t-test on students’ perceptions of school climate
according to gender

Scale-Size Variable n X S t P
School Climate F 339 3,71 .67
(General) M 298 3,74 56 -55 .57
Supportive Teacher F 339 3,61 .04
Behaviors M 208 360 .04 .20 .83

. . F 339 3,94 ,04
Success Orientation

M 298 392 ,04 23 19

Safe Learning F 339 3,69 ,05 )
Environment M .07

298 3,77 ,04 129

According to Table 2, there is no statistically significant
difference in middle school students” perceptions of school
climate based on gender (t = -0.558, p > .05). When
examining the subdimensions of the scale, no significant
differences were found in supportive teacher behaviors (t =
0.206, p > .05), achievement orientation (t = 0.530, p > .05),
or safe learning environment (t = -1.291, p >.05).
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In relation to the second research question —“Do students’
perceptions of school climate differ by grade level?” —the
following findings were obtained.

Table 3.

Results of t-test on students’ perceptions of school climate according to grade level

Scale-Dimension Variable n X S t [4

School Climate (General) Grade 5 353 3,88 56 7,080 ,000
Grade 8 284 3,53 ,68

Supportive Teacher Behaviors Grade 5 353 3,73 ,64 4,849 ,000
Grade 8 284 3,44 81

Success Orientation Grade 5 353 4,08 57 6,453 ,000
Grade 8 284 3,75 67

Safe Learning Environment Grade 5 353 3,91 ,69 6,521 ,000

Scale-Dimension Variable 284 3,50 85

According to Table 3, middle school students’ perceptions
of school climate significantly differ by grade level (t =
6.521, p < .05). Based on the arithmetic means, 5th-grade
students (X = 3.88) demonstrated more positive perceptions
of school climate compared to 8th-grade students (x=3.53).

In terms of supportive teacher behaviors, 5th-grade
students (X = 3.73) reported more favorable perceptions
than 8th-grade students (X = 3.44). Similarly, in the
achievement orientation dimension, 5th-grade students (X

= 4.08) exhibited more positive perceptions than their 8th-
grade counterparts (X = 3.75). Lastly, regarding the safe
learning environment dimension, 5th-grade students (X =
3.91) again showed more favorable perceptions than 8th-
grade students (X=3.50).

In the quantitative part of the study, the following findings
were obtained within the scope of the third aim: "Do
perceptions of school climate differ by school?"

Table 4.
ANOVA test results according to schools regarding students’ perceptions of school climate
Scale Sum of df Mean F P Hochberg
Squares Squares
Between groups 2,923 3 1,21
School Climate Within groups 87,827 633 .39
(General) Total 90,750 636 7.02 <001 342
Between groups 8,662 3 2,88
Supportive Teacher Within groups 339,503 633 .53
Behaviors Total 348,165 636 >38 Lot s
Between groups 8,065 3 2,68
S Orientati Within groups 256,360 633 0,40 6.63 000 34591
uccess Orientation Total 264,425 636 , . -4>2-
Safe L . Between groups 0,635 3 1,21
Ea € eammf Within groups 185,484 633 39 72 53 3-4-2-1
nvironmen Total 186,119 636

Mean Squares According to Table 4, the perceptions of
middle school students about school climate differ
according to students' opinions (F(3-633)=7.021, p<.05).
Field (2017) states that it would be more appropriate to
perform the Hochberg test in cases where the number of
elements in the clusters between the groups are far from
each other. In the table, schools 3 and 4 represent schools

with a low socioeconomic level, while schools 1 and 2
represent schools with a high socioeconomic level.
According to the test results, it can be said that the middle
school students of School 3 (X=3.40, S=.33) and School 4 (X
=3.39, 5=.37) have a more positive perception of school
climate than the middle school students of School 2 (x=3.22,
5=.40) and School 1 (x =3.28, S=.37). The sub-dimensions of
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the scale indicated that the middle school students of
School 3 and School 4 have more positive perceptions of the
school climate than the middle school students of School 2
and School 1 in terms of supportive teacher behaviors
(School 3 (x=3.81, S=.66) and School 4 (X =3.76, S=.69) and
School 2 (x =3.50, S=.77) and School 1 (x =3.55, S=.74)) and
achievement orientation (School 3 (x =4.09, S=.59) and
School 4 (X =4.11, S=.67) and School 2 (X =3.83, S=.60) and
School 1 (X =3.87, S=.64)). It can be said that there is no

Table 5.

difference between the schools in terms of another sub-
dimension of the scale, the safe learning environment
(School 3 (x =2.77, S=.57) and School 4 (x =2.83, S=.51) and
School 2 (x=2.76, S=.55) and School 1 (x=2.83, 5=.53)).

In the qualitative part of the study, the following findings
were obtained within the scope of the first objective: "What
are the supportive teacher behaviors related to school
climate?"

Codes related to the theme of school climate supportive teacher behavior

Theme Conceptual Codes

1.1 Interdisciplinary collaboration
1.2 Facilitating participation in social activities

1.3 Facilitating participation in decision-making

1.4 Collaborating on projects

1.5 Building genuine relationships within and outside the school

1.6 Considering individual differences

1.7 Creating a success-oriented classroom climate

1.8 Creating diverse learning environments

1.9 Planning and implementing enjoyable activities

1.10 Love and respect among colleagues

1.11 Implementing activities within the curriculum framework
1.12 Taking responsibility in the school

1.13 Providing motivation and rewards

Supportive Teacher Behaviors

1.14 Taking initiative

1.15 Keeping up with professional development
1.16 Establishing positive communication

1.17 Preparing for lessons and lesson planning
1.18 Behaving according to the timetable

1.19 Consistency
1.20 Being a role model

1.21 Guiding students based on their interests and abilities
1.22 Fostering student ownership and a sense of belonging to the school

1.23 Inclusive teaching activities

—= o= R R = N R UONWNWRNR R R = W o = N o™

According to Table 5, twenty-three conceptual codes are
listed under the "Supportive Teacher Behavior Theme".
When Table 5 is examined, the interviewed teachers
express the highest number of opinions regarding the
"Supportive Behavior Theme" the
conceptual code "Collaboration among civil servants” (f=8).
They then expressed their opinions on the themes
"Collaboration on projects" (f=b) "Positive
communication" (f=5). From this perspective, it can be said
that teachers consider collaboration regarding supportive
teacher behavior at school important. Furthermore,

Teacher under

and

according to teachers' opinions, supportive teacher
behavior can also be demonstrated through
communication. Regarding the "Supportive Teacher

Behavior Theme" , participant teacher P2 stated, "There is
mutual respect and affection among teachers in our school.
Social events are organized together, and participation in
these events is quite high. Each department has a social
media group, and these groups are actively used. Teachers

exchange ideas on every topic, and a
understanding is formed" . From this perspective, teachers
exhibit mutual love and respect, communicate through
social media, and exchange ideas about education and

training.

common

K7, another participant on the same topic, stated, "Sincere
relationships  are  established based on open
communication. Teachers support one another in their
work, and departments work collaboratively. Furthermore,
there is cooperation between departments on necessary
issues". From this perspective, subject teachers support
their students by behaving sincerely, collaboratively, and
collectively, thereby contributing to a positive school
climate.

The following findings were obtained in the qualitative
part of the study, within the scope of the second objective:
"What are the success-oriented behaviors related to school
climate?"
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Table 6.

Codes related to the school climate achievement orientation theme

Theme

Conceptual Codes

2.1 Organizing knowledge contests
2.2 Outcome assessment exams

2.3 Quality field trips
2.4 Organizing reading hours
2.5 Brain teasers competitions

2.6 High expectation of success
2.7 Announcing the exam results to the stakeholders
2.8 Establishing achievement-oriented goals for the school

2.9 Emphasis on success in the vision

2.10 Organizing social, artistic and sports activities outside the academic field

W N

—_

2.11 Considering individual differences in assessment and evaluation

2.12 Preparing individual study plans for students

2.13 Involving families

2. Success Orientation

2.15 Promoting peer learning

2.16 Holistic view of the student

2.17 Organizing events to develop a sense of competition

2.18 Activities to discover student talents

2.19 Creating a healthy, safe and happy environment at school

2.20 Motivation-enhancing activities

2.21 Various sacrifices of teachers

2.22 Preparing and implementing a lesson plan suitable for students' deficiencies

2
1
3
1
5
2
2
4
2.14 Identifying obstacles to success and taking necessary precautions 1
2
1
1
4
2
2
1
1
1

2.23 Conveying current knowledge and giving importance to professional

development
2.24 Fairness

2.25 Creating a classroom environment where students can realize themselves
2.26 Providing materials suitable for classroom activities

2.27 Teaching students efficient study methods

= T Y

According to Table 6, twenty-seven conceptual codes are
listed under the heading "Success Orientation." An
examination of Table 6 reveals that the interviewed
teachers primarily expressed their views on "Success
Orientation" in the conceptual code "Organizing social,
artistic, and sporting activities outside of academic
settings" (f=5). According to the teachers' views, school
success is not only seen as academic success; student
success in social, artistic, and sporting activities is also
important. Next, they expressed their views in the
conceptual code "Activities to Discover Student Abilities”
(f=4). Finally, they expressed their views in the conceptual
codes "Setting Success-Oriented Goals for School" (f=3) and
"Summative Assessment Exams." From this perspective, it
can be said that discovering students' individual abilities
related to success orientation is essential in school, and

various activities are organized in and outside of school to
this end. Furthermore, it can be said that teachers guide
students in setting success goals, thereby identifying
shortcomings and providing feedback through school
success assessment exams.

In the theme of success orientation, participant teacher K1;

“Our school organizes knowledge contests, practice exams,
quality school trips, online book reading sessions, mind
games, sports tournaments, and dance and singing
competitions. Every teacher shares their expectations for
success with both students and parents. Monthly
performance assessment exams are prepared and
administered by the teachers' council. The results are
shared with both students and parents. Within the scope of
the school's vision and mission, our criteria for success are
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not only academic, but also social, artistic, and sports.”
From this perspective, the practice exams, field trips, book
school sports
competitions, in schools
contribute to the school climate. It can be said that

sessions, mind games tournaments,

and artistic activities held

informing both students and parents about student success
strengthens the
stakeholders. The school's success-oriented mission and
vision, as well as the fact that success is not solely measured
in academic terms, also contribute positively to the school

school's communication with its

climate.
Participating teacher K11 on the same theme;

We occasionally organize projects and competitions at our
school. We organize various events that recognize the
efforts and hard work of all our students. To foster a sense
of unity and solidarity, we enthusiastically celebrate
holidays and special occasions with the participation of all
our students. We provide our students with the necessary
information and exercises about effective study methods.

Table 7.

Success is shared and discussed with students through real-
world success stories. We contribute to learning by creating
a positive climate at our school. When a student with a low
level of preparation attends our school, plans are made and
implemented to address their academic needs. In this way,
we strive to increase student achievement. Ensuring the
participation of all projects,
competitions, and activities is important. Developing a
healthy and safe environment, fostering unity and
solidarity, and establishing a shared school culture can all
contribute to the school climate. Explaining effective study
to students reinforcing it through practical
applications, striving to reach each student, and addressing
any shortcomings by taking individual differences into
account contribute positively to the school climate."

students in school

and

In the qualitative part of the study, the following findings
were obtained under the third objective, "Safe learning in
relation to school climate environment and constructive
peer relationships behaviors?"

School climate codes related to the theme of safe learning environment and positive peer interaction at school

Theme Codes

3.1 Paying attention to the protection of personal data at school
3.2 Respect for individual differences

3.3 Applying for parental consent for student activities
3.4 Activities to prevent peer bullying
3.5 Prepare activities suitable for peer interaction

3.6 Transforming the school into a happy and fun environment

3.7 Ensuring physical security conditions at school
3.8 Developing a sense of belonging

3. Safe Learning Environment and
Positive Peer Interaction at School

3.10 Ensuring personal development

3.11 Creating different learning areas at school

3.12 Supporting the school adjustment process

3.13 Making students feel valued

3.14 Planning and implementing activities with stakeholder solidarity
3.15 Efforts to develop a positive climate perception

3.16 Attempts to transform negative emotions and behaviors into positive

3.17 Fighting digital addiction

3.18 Organizing activities to develop confidence at school

3.9 Organizing self-confidence activities

— N

_om R, R, N R N R R R W N NN

According to Table 7, eighteen conceptual codes are listed
under the heading "Safe Learning Environment and
Constructive Peer Relationships at School." When Table 7 is
examined, the interviewed teachers mostly express their
views on "Safe Learning Environment and Constructive
peer relationships at School" under the conceptual code
"Peer Bullying Prevention Activities" (f=6). They then
expressed their views under the themes "Preparing
Appropriate Activities for Peer Interaction" (f=5) and
"Ensuring Physical Security Conditions at School" (f=5).

From this point, we can conclude that peer bullying
prevention activities related to creating a safe learning
environment and fostering constructive peer relationships
at school are crucial and are implemented by teachers.
Furthermore, teachers prepare an appropriate environment
for peer interaction and organize activities as part of the
educational process. According to teachers, physical
security conditions at school are essential and support
student health and school functioning.
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Participant teacher K3 on the theme of a safe learning
environment and constructive peer relationships at school;

Our school maintains an environment where all
stakeholders feel safe, with precautions in place to ensure
the safety of both students and teachers. I have observed
that the school administration is acting solution-oriented in
the face of some destructive parental attitudes and
adopting an approach designed to protect teachers and
students. This increases trust in the institution and a sense
of belonging. Peer interactions, which were previously
healthier and more positive, have deteriorated since the
onset of the pandemic. We have observed that students,
disconnected from in-person learning for approximately
three semesters, have experienced a decline in their
communication skills and are inflicting destructive
emotional pressure and psychological violence (such as
exclusion, name-calling, mocking, and belittling) on each
other. The biggest problem is that some students accept this
pressure, marginalizing, and exclusionary behavior as
usual. Because there is no culture of self-criticism, they use
accusatory language instead of evaluating themselves and
their behavior. From this perspective, ensuring physical
safety at school, the school administration's ability to
resolve conflicts between stakeholders, and fostering a
sense of trust and belonging within the school all contribute
positively to the school climate. It is believed that
conducting studies to prevent peer bullying after the
pandemic is crucial to create a suitable environment for
peer interaction, transform negative emotions
behaviors into positive ones, and foster respect for
individual differences among students.

and

Participating teacher K10 in the same theme.

Parents are the single most significant factor negatively
impacting school climate in terms of ensuring safe learning
environments. The time students spend at school is
insufficient to counteract the effects of
environments lacking trust, belonging, and justice in their

adverse

past and present lives. Our school's administrators,
teachers, and guidance services perform above average in
creating a safe learning environment. In the digital age,
negative peer interactions have become one of the most
significant problems in educational settings worldwide.
Our school boasts a school climate that is no lower than the
national terms of peer
relationships. From this perspective, school administrators,
teachers, and guidance services must work together to
create a safe school climate. School administrators and
teachers have a significant responsibility to eliminate the
negative impact of students' past experiences on school
climate. Social media use, brought on by the digital age, has
been shown to increase peer bullying among students,
negatively impacting school climate.

average in constructive

4. Discussion

One of the primary limitations of this study is its

geographic scope, as the research was conducted

exclusively in the Cankaya district of Ankara. This restricts
the generalizability of the findings to broader populations.
Additionally, the data were collected during a single
academic year, which may limit the ability to capture
temporal variations in students’ perceptions of school
climate. Another limitation is that the qualitative data were
based solely on teacher interviews, which may not fully
reflect students’ lived experiences and perspectives.

According to the study's results, no statistically significant
differences were found in students’ perceptions of school
climate across the subdimensions—supportive teacher
behaviors, achievement orientation, and safe learning
environment—based on gender. When each subdimension
was examined individually, the mean scores of male and
female students were found to be relatively similar,
indicating comparable levels of positive perception.

This finding is consistent with previous research by Dinger
(2021) and Miiniisoglu (2022), both of whom reported no
statistically significant gender-based differences in
students” perceptions of school climate. However, Akgiil
(2013) found that students” perceptions differed by gender
in the dimensions of supportive teacher behaviors and safe
learning environment, while no difference was observed in
achievement orientation. Similarly, Donmez and Taylh
(2018) reported that female students had significantly more
positive perceptions of school climate compared to male
students.

In this context, the gender-related findings of the present
study can be considered partially consistent with the
existing literature. One possible explanation for the lack of
significant gender differences may be the decreasing
influence of gender-based differentiation in school
environments. At the primary education level, school
climate elements may be presented to all students in a
relatively uniform manner. Teachers’ supportive attitudes,
regardless of gender, and inclusive practices implemented
by school administrations may contribute to this similarity.
Furthermore, school-based programs and broader societal
helped gender-based
perceptual differences from an early age.

awareness initiatives reduce
The findings of this study revealed that students’
perceptions of school climate did not significantly differ by
gender. This result is consistent with studies by Dinger
(2021) and Miiniisoglu (2022), but contrasts with findings
from Akgiil (2013) and Donmez & Tayli (2018), who
reported  gender-based  differences in  specific
subdimensions. These inconsistencies suggest that gender
may not be a stable predictor of school climate perceptions
and that contextual and temporal factors likely play a role
in shaping these views.

The apparent reduction in gender-based perceptual
differences may reflect the adoption of more equitable and
inclusive practices within educational environments.
Teachers’ supportive attitudes toward all students,
regardless of gender, inclusive school policies, and broader
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societal awareness initiatives may contribute to the
homogenization of school climate perceptions. This trend
can be viewed as a positive development in promoting
educational equity and gender sensitivity.

Nevertheless, the divergent findings in the literature
indicate that school climate perceptions cannot be
explained solely by gender. Factors such as the physical
and social environment of the school, teacher attitudes,
administrative approaches,
experiences also exert significant influence. Therefore,

and students’ individual
future research should adopt a multidimensional approach
to school climate, considering a range of variables in
tandem.

In addition, the study found that students’ perceptions of
school climate and its subdimensions —supportive teacher
behaviors, achievement orientation, and safe learning
environment —significantly differed by grade
Specifically, 5th-grade students reported more positive
perceptions than 8th-grade students. This finding is
supported by Dinger (2021), Kog (2021), and LaRocque
(2008), who also observed significant differences in school
climate perceptions across grade levels, with younger
students expressing more favorable views. Ozbulat (2020)
similarly found that 5th-grade students demonstrated
higher
responsibility compared to their older peers.

level.

levels of school motivation and learning

These results suggest that as students progress through
grade levels, their perceptions of school climate and
achievement motivation tend to decline. In contrast, Dogan
(2012) found that high school students’ perceptions of
school climate improved with grade level. One possible
explanation for these differing trends is that older students
develop more expectations
toward their school environment. For
instance, 8th-grade students, who are entering adolescence,
may assess teacher behaviors and school policies more
critically, leading to less favorable perceptions of these
aspects.

critical and evaluative

perspectives

Moreover, increased academic pressure and exam-oriented
practices in upper grades may contribute to students
perceiving the school environment as more stressful and
less supportive. Barksdale, Peters, and Corrales (2019) also
reported that students’ satisfaction with the classroom
climate decreases with grade level, and this decline is
closely linked to academic motivation.

These findings underscore the dynamic nature of school
climate perceptions and their relationship to students’
developmental stages. Cognitive and emotional
transformations during adolescence prompt students to
adopt more critical attitudes toward their educational
environment. Additionally, the intensification of academic
demands in higher grades may lead students to perceive
the school climate as less nurturing and more stressful.

Therefore, to sustain a positive school climate across all
grade levels, it is essential to formulate developmentally
responsive educational policies that address the specific
needs of students at different stages of development.
Tailoring
characteristics can help ensure that all students experience
a supportive learning
throughout their educational journey.

school climate initiatives to grade-level

and inclusive environment

The findings of this study indicate that middle school
students” perceptions of school climate vary according to
the Socio-Economic Status (SES) of their schools. When
comparing two higher-SES and two lower-SES middle
schools in the Cankaya district of Ankara, students from
lower-SES schools reported more positive perceptions in
the dimensions of supportive teacher behaviors and
achievement orientation. No significant differences were
found among the four schools in the dimension of safe
learning environment, suggesting that schools may be
capable of fostering a relatively secure atmosphere
regardless of socio-economic context.

Interestingly, teachers in lower Socio-Economic Status
(SES) schools appeared to exhibit more supportive
attitudes and a stronger focus on student achievement.
Berkowitz et al. (2020) found that a positive school climate
can serve as a compensatory factor for socioeconomically
disadvantaged students, contributing to improved
academic outcomes. This aligns with the current study’s
finding that students in lower-SES schools perceived a
more favorable school climate.

However, Dénmez (2016) reported contrasting results,
indicating that students in lower SES schools had
significantly less positive perceptions of school climate
compared to their peers in middle- and higher-SES schools.
That study also concluded that the quality of school life
increases with SES. Previous research has consistently
shown that SES not only influences school climate but also
supports various desirable student outcomes. For example,
Cetinkaya et al. (2006) found that students’ self-esteem
increased with the SES of the school’s location, although
not necessarily with the SES of their families. Atalay (2010)
demonstrated that bullying and harassment behaviors tend
to decrease as school SES increases, suggesting that higher
SES may reduce factors that negatively impact school
climate.

In terms of achievement orientation, Broer et al. (2019)
highlighted a positive correlation between family SES and
student achievement, noting that the magnitude of this
relationship may vary depending on national conditions.
These studies collectively suggest that SES has a positive
influence on students’ academic and psychosocial
outcomes. In contrast, the present study found that
students in lower SES schools reported more favorable
perceptions of school climate, which diverges from the

general trend in the literature.
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This discrepancy may be attributed to the attitudes and
behaviors of school staff. Regardless of a school’s socio-
economic context, the teachers
administrators play a critical role in shaping school climate.
McCluskey et al. (2008) emphasized that schools can make
a meaningful difference when educators reflect on their
values, engage in purposeful interactions, and envision the
kind of school they wish to create.

actions of and

Nonetheless, inconsistencies remain in the literature
regarding the influence of school-level versus family-level
SES. Liu et al. (2022), in a meta-analysis covering 47
countries, strengthening
relationship between SES and academic achievement over
time, while also noting that educational policies have
limited effectiveness in mitigating these inequalities. Jiang
& Liu (2024), using TALIS data, demonstrated that external
environmental factors, as well as principals’ personal
characteristics and leadership skills, significantly influence
the formation of school climate —particularly highlighting

the decisive role of leadership.

found a moderate and

The findings of this study present a noteworthy deviation
from prevailing trends, showing that students in lower SES
schools perceive a more positive school climate. This
suggests that school climate is shaped not only by socio-
economic conditions but also by the attitudes and
leadership approaches of internal actors. Supportive
teacher behaviors and inclusive leadership practices may
play a compensatory role in fostering a positive atmosphere
in disadvantaged settings.

Therefore, interventions aimed at improving school climate
should not focus solely on structural conditions but also
prioritize human factors. Moreover, the impact of SES on
school climate should be evaluated in conjunction with
contextual and cultural variables to develop a more holistic
understanding.

The findings of this study suggest that students’
perceptions of school climate are influenced more by
teacher-related factors than by SES. The literature
consistently emphasizes the critical role of school
administrators and teachers in shaping school climate.
Among these factors, the quality of student-teacher
relationships stands out as a key determinant of students’
positive perceptions of school. Teachers play a vital role in
students’ school engagement, motivation, and overall
experience. Strong, respectful, and caring communication
between teachers and students fosters a positive school
climate and facilitates healthy peer relationships, thereby
contributing to a supportive school environment (Brown,
2019; Dinger, 2021; Fenzel & O’Brennan, 2007; Kog, 2021).

Teacher openness to communication, expectations for
student achievement, academic pressure levels,
professional development, trust-building, respect for
diversity, fairness, awareness,
consistency in enforcing school rules, and conflict
resolution strategies are all considered essential for

autonomy, cultural

cultivating a positive school climate (Wang & Degol, 2016).
Teachers also play a pivotal role in ensuring a safe school
environment (Mucherah et al, 2018), and students’
perceived levels of teacher support significantly influence
their perceptions of school climate (Coyle et al., 2022).

In line with these findings, the present study demonstrates
that supportive teacher behaviors,
oriented approach, the promotion of a safe learning
environment, and the facilitation of constructive peer
relationships all contribute to the development of a positive
school these, supportive teacher
behaviors—such as collaboration on projects, positive
communication,
encouragement of student responsibility and initiative—
emerged as particularly
achievement orientation, extracurricular activities, parental
involvement, and performance-based assessments were
highlighted. For the safe learning environment dimension,
key elements included fostering peer interaction,
preventing bullying, designing activities,
enhancing physical safety, and promoting a sense of
belonging.

an achievement-

climate. Among

sincerity ~in  relationships, and

influential. In terms of

inclusive

These findings are particularly noteworthy given that
students in lower-SES schools reported more favorable
perceptions of school climate in the quantitative phase. This
aligns with previous research suggesting that positive
student-teacher relationships
problems (Wang et al., 2010) and that strong teacher—
student interactions directly enhance student engagement
(Skinner & Belmont, 1993). Teacher characteristics have
also been identified as significant predictors of students’
perceptions of school climate (Koth et al., 2008).

can reduce behavioral

A sustainable and positive school climate supports the
development and learning of young people, which is
essential for a productive, participatory, and fulfilling life
in a democratic society. Such a climate is characterized by
norms, values, and expectations that promote social,
emotional, and physical safety. In this context, teachers are
expected to model and promote attitudes that emphasize
the benefits and satisfaction of learning (Cohen et al., 2009).

Taken together, the literature and the findings of this study
reaffirm the central role of teachers in shaping school
climate. The quality of student-teacher relationships
directly influences students’ perceptions of school, their
motivation, and their social adjustment. As emphasized in
the literature (Brown, 2019; Wang & Degol, 2016; Cohen et
al., 2009), teacher attributes such as openness, fairness,
cultural sensitivity, and conflict resolution skills help
students feel safe and valued, thereby fostering a positive
school climate.

The particularly favorable perceptions of perceived teacher
support and achievement orientation among students in
lower-SES schools suggest that teachers can play a
compensatory role in disadvantaged contexts. This finding
is consistent with the conclusions of Berkowitz et al. (2020)
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and McCluskey et al. (2008), who emphasized the decisive
influence of school staff attitudes on school climate.
Teachers’ sincere and collaborative relationships with
students not only enhance academic success but also
support students’ social and emotional development.

In this regard, teachers can be considered among the most
influential actors in shaping school climate, and their role
is critical in building sustainable, inclusive, and safe school
environments. Strengthening perceived teacher support
systems through educational policy can serve as an
effective strategy for improving school climate.

Among the primary factors influencing school climate,
teacher behavior stands out. Teachers who promote
fairness, academic success, healthy peer relationships,
collaboration with families, student participation, and
physical safety make significant contributions to fostering
a positive school climate. However, it is recommended that
policymakers and school leaders take action to raise
teachers’ awareness of these behaviors.

In terms of fostering a safe school climate, policymakers
should also develop more effective strategies to address
school-based misconduct and peer bullying. Furthermore,
revising the national curriculum to include more
collaborative activities between teachers and students
could enhance both student-student and teacher—student
Designing  digitally learning
environments may also strengthen peer engagement and
create spaces where students feel more accessible and
empowered to shape their own learning, thereby

maintaining healthy levels of academic competition.

interaction. connected

This study employed a mixed-methods design at the
individual level. Future research could examine school
climate at the institutional level to identify variables that
influence climate across different school contexts. It is also
recommended that future studies include larger samples
from diverse geographic regions and socio-economic
backgrounds. Multi-stakeholder qualitative studies that
incorporate the perspectives of students, teachers, and
parents could offer a more holistic understanding of school
climate.

From a policy perspective, expanding social-emotional
learning programs—particularly at upper grade levels—
may help strengthen school climate and support students’
well-being and engagement.
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