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	Abstract: Among four skills in foreign language learning, listening has been the least researched one, mostly because there are various cognitive and affective factors to consider. This study only focused on strategy use (cognitive) and efficacy beliefs (affective) of the students to investigate the relationship between listening proficiency, efficacy and strategy use of EFL learners. In accordance with quantitative research design, listening efficacy and listening strategy use questionnaires together with a listening comprehension test were used at the outset of a 14-week listening course, which is one of the mainstream courses in the ELT department. The results underline a positive correlation among the three variables. This study suggests some implications for the language teaching and teacher education fields. 
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1. Introduction 
Listening in a foreign language has received the least attention of all four skills by the researchers in the field of education (Vandergrift, 2006, p.191) and is called as the Cinderella skill which has been overlooked by its elder sibling speaking by Nunan (1998). This claim is also obvious in the review article of Lynch (2011). In this review, among the 147 articles published in first nine volumes of Journal of English for Academic Purposes, only 9 were conducted to examine Listening and Speaking in foreign language. More specifically, out of these nine articles, only one was conducted on listening comprehension (Read, 2002). As any case in the field of education, this is not also without reasons some of which can be the difficulty and complexity of conducting research on listening and its being under the influence of various affective factors. Therefore, in order to examine the listening proficiency of a group of learners, affective factors such as efficacy and strategy use need to be taken into consideration.

2. Literature Review

	Success of foreign language learners has been determined through two complementary domains: Cognitive and affective. Within the frame of cognition, language aptitude, and strategy use of learners have been agreed to have a significant role on learners’ language skills achievement (Bialystok & Fröhlich, 1978; Skehan, 1989). On the other hand, affective variables such as anxiety, motivation, empathy, attitude, efficacy, belief, need, and autonomy which were all originated in the field of psychology (Gardner 1960; Lambert 1963), have been widely accepted to be corresponding to the effect of cognitive domain on language learning (Brown, 1987; Chastain, 1988; McKenna et al., 1995). The underlying reason of this claim is that affective factors have the power to control the desire of activating cognition. As Pajares (2000) stated a learner’s knowledge and skills, he undertook previously, can predict the upcoming attainments to a certain extent. Therefore, it will not be wrong to claim the stronger impact of these two domains when activated simultaneously to predict a language learner’s performance. 
Language learners’ performance in listening as one of the prominent language skills also require the activation of these both domains. In this study, language learners’ strategy use and their efficacy beliefs in listening were examined as representatives of each domain to predict their listening proficiency. 

a. Strategy use in Listening
Language learners generally report employing two types of strategies: Metacognitive and cognitive (O’Malley et al. 1985a, Wenden & Rubin, 1987). Metacognitive strategies are about knowing about learning, controlling learning through planning, monitoring and evaluating the learning activity. Strategies applied in listening are mental processes that are involved in to comprehend oral texts (Vandergrift, 1999). In listening comprehension, retaining awareness of the task demands and information content is known as monitoring, one of the metacognitive strategies. Two other compensatory metacognitive strategies that support monitoring are selective attention and directed attention (O’Malley, Chamot & Küpper, 1989). Cognitive strategies, on the other hand, comprise active manipulation of the task through following strategies: rehearsal, repeating the names of objects or items that have been heard, or practicing a longer language sequence, organization, or grouping information to enhance comprehension, elaboration, or relating new information to previously stored information (O’Malley, Chamot & Küpper, 1989). The third type of strategy which has rarely been mentioned by the language learners is social/affective strategies. These strategies are; cooperative learning, questioning for clarification and affective control over learning experiences (Chamot & O’Malley, 1987). As Rubin (1994) stated during this engagement learners are activating their cognition to select, employ and assess the strategies they employ for better listening comprehension. 
	Listening strategies that are mostly used by the foreign language learners, and the effect of strategy training on listening performance have been researched in the field (Chen, 2010; Goh, 1998; Goh & Taib, 2006; Graham, 2003; O’Malley, Chamot, & Küpper, 1989; Vandergrift, 1997, 2003). 
O’Malley, Chamot and Küpper (1989) in their study investigated the mental processes of second language listeners. They specifically focused on the differences between strategies used by effective and ineffective listeners. The study, in which think-aloud protocols were applied, showed that effective and ineffective listeners differed mainly regarding monitoring, elaboration, and inferencing strategies. 
In another study, Goh (1998) examined the listening strategies and tactics of high and low-ability ESL learners in China. The study proved that high-ability listeners applied more strategies and tactics compared to low-ability ones. They also managed to differ the tactics within each strategy.  Either group employed cognitive strategies and tactics more frequently than metacognitive ones. 
Vandergrift (2003) conducted a research with French learners. Strategy training was placed in pre-, while- and post- listening activities. In the end of the training, students reported their positive feelings about the training and admitted its benefit for their listening performance. 
Similar to the previous study, Chen (2010) investigated the language learners’ strategy use after a 14-week strategy training in a Taiwanese college. Results of the study showed that treatment group surpassed the control group in terms of both listening performance and proficiency test.
	As it is clearly explained in these studies, the positive effects of strategy training are unquestionable. The differences in strategy use of high and low achievers are also obvious. In order to delve into the possible reasons of these differences and performance problems of listeners, affective variables in addition to cognition should also be researched.

b. Listening Efficacy 
As the complementary domain, adding an affective variable to investigate language skills performance of language learners is believed to contribute to both the findings of this research and its implications. Therefore, within the scope of this study, learners’ listening efficacy beliefs is another concern. 
	The concept of self-efficacy has been defined in various ways. It is defined as the extent to which the students assume they have the capacity to accomplish a learning task by coping with the challenges by Ehrman (1996). Same concept is also explained as learners’ beliefs regarding their own capabilities to achieve a task by Bernhart (1997). Bernhart (1997) states that learners with high self-efficacy believe that they have the required capability to perform that language skill. On the other hand, ones with low self-efficacy lack this belief. 
	The possible effects of self-efficacy on language performance have also received attention in the field. The effects of this prominent concept on listening have also been under investigation (e.g. Chen & Deborah, 2007; Rahimi & Abedini, 2009).  
	In their study, Chen and Deborah (2007) investigated the relationship between efficacy beliefs and listening performances of college-level Taiwanese students. Results indicated that there was a positive and significant relation between these both variables. Also, efficacy beliefs of students were found to be a much stronger predictor of language performance in comparison to student anxiety and perceived value. 
	Rahimi and Abedini (2009) conducted a similar research with 61 freshman learners of English. They aimed at investigating the role of listening self-efficacy on listening test performance. Results of the analysis showed a significant correlation between self-efficacy and performance regarding listening skill. 
	Another research field is interested in listening strategy training to boost listening comprehension and performance through increasing language learners’ self-efficacy beliefs (Graham, 2007, 2008, 2011; Magogwe & Oliver, 2007; Siew & Wong, 2005). To illustrate, Graham (2007) investigated the impact of strategy training on French learners’ self-efficacy by showing them the strategies they used and the achievement they gained. The results showed that the students who were trained with strategies and received feedback had higher self-efficacy and proficiency in the end of the treatment. Graham (2011) also wrote a descriptive article in which she explained the relation between strategy training, self-efficacy and proficiency with specific relation to listening. 
Other studies mentioned previously have also resulted in similar findings. In other words, language learners with high listening self-efficacy beliefs employed a variety of listening strategies more frequently. And strategy training that language learners received, was found to affect both variables positively and significantly. 
	In the light of this theoretical and practical evidence in the literature, this study aims to investigate the relationship among EFL learners’ listening self-efficacy, listening strategy use and listening performance at the end of a 14-week listening course. With these purposes in mind following research questions were addressed for investigation. 
1.	Is there a relationship among language learners’ self-efficacy beliefs, strategy use and listening performance? 
2.	In which cases do the participants state feeling most /least efficacious?
3.	Which strategies do the participants state using the most / least frequently?

3. Methodology

a. Participants and Setting
35 university level foreign language learners, 24 of whom were female and 11 were male, participated in the study. The age range of the participants was 18-30. They were all freshman students who were majoring in English Language Teaching at a private university in the South-East region of Turkey. They were all attending introductory courses about English Language and Teaching. One of these courses is Listening and Pronunciation course, one of the compulsory courses in the first year of ELT curriculum in Turkey. It is offered 3 hours a week for 14 weeks. The aim of this course is to improve students’ listening and pronunciation skills while developing their confidence in communicating in English. It makes use of authentic listening materials and speech samples used in different contexts to be analyzed as communication-oriented classroom activities. While the course focuses on basic listening and phonetic skills such as discriminating minimal pairs and formulating phonetic transcriptions of problematic sounds focused in class, it also aims to improve learners’ higher level listening skills and strategies by integrating reading and writing to the course curriculum through content-based activities. Students are delivered the fundamentals of listening and phonetics such as vowels, consonants, stress in words, rhythm and intonation as well as the practice of phonetic alphabet for learning and production purposes. The list of strategies this course involves can be categorized under three strategy types; Metacognitive, cognitive and affective/social (see Table 1).

 Table 1. Listening Strategies
	  Metacognitive
	Cognitive
	Affective/social

	Planning
	Listening for gist
	Asking for clarification

	Monitoring
	Listening for details
	Asking for explanation

	Directed Attention
	Inferencing
	Encouraging oneself

	Selective Attention
	Prediction
	

	Evaluation
	Elaboration
	

	
	Visualization
	

	
	Summarization
	

	
	Note-taking
	




b. Data Collection Instruments
Data, for the purposes of this study, gathered through three quantitative instruments: (1) Listening Efficacy Questionnaire, (2) Listening Strategy Use Questionnaire, (3) Listening Comprehension test at the end of the term. 

Listening Efficacy Questionnaire. Rahimi and Abedini (2009) constructed this 20-item questionnaire based on three different questionnaires; Beliefs about Language Learning (BALLI) developed by Hortwiz (1985), Persian Adaptation of the General Self-efficacy Scale constructed by Nezami, Schwarzer and Jerusalem (1996) and Morgan-Links Student Efficacy Scale (MJSES) designed by Jinks and Morgan (1999). All items were prepared on a five point likert type scale ranging from 1 (strongly disagree) to 5 (strongly agree). The Cronbach Alpha value of this questionnaire was found to be ,79 which is agreed to be quite high. 
Listening Strategy Use Questionnaire. Participants’ strategy use was investigated through a questionnaire developed by Chen (2010). It consisted  of  36  strategies  under three  main categories  of  metacognitive,  cognitive  and  social/affective  strategies. The participants were asked to respond  in  a  way  that  best  reflects  how  they  presently  approach  an English listening task. All items were in the form of a five point likert scale (1: Almost never – 5: Almost always). The reliability value of this questionnaire was found to be ,71. 
Listening Comprehension Test. In order to assess participants’ listening proficiency, a 40-question IELTS listening practice test provided by Oxford University Press that was retrieved from https://elt.oup.com/student/ielts/masterclass/a_practice_test?cc=global&selLanguage=en was administered. Since all the participants entered university with language scores in the university entrance exam which is a kind of proficiency test, this exam was found to align to the level of the participants’ proficiency. The content and face validity of the test was checked and approved by two language teaching experts with PhD.

c. Procedure
As it was explained in the previous section, two questionnaires and a multiple choice test on listening proficiency were administered to collect data for the purposes of the research. For the reasons of anonymity and confidentiality, students’ names were not required to be on the documents.   First of all, the 40-question listening proficiency test was given to the students. The students were asked to check the instructions and the questions prior to the listening. They were allowed to listen to the recording twice. Other research instruments were administered following the test in another class session.

4. Data Analysis and Results
In this quantitative study, data were tested for normality to decide on the type of statistical test to be run to analyze the results. Shapiro-Wilk test, which is suggested to be appropriate for small sample sizes (<50 samples) was used as the numerical means of assessing normality of the data. The result of the test revealed that the data gathered through all three instruments are normally distributed (see Table 2).

Table 2. Test of Normality
	
	Shapiro-Wilk

	
	Statistic
	Statistic
	df
	Sig.

	Listening Efficacy
	,114
	,962
	35
	,268

	Strategy Use
	,167
	,941
	35
	,061

	Listening Proficiency
	,088
	,973
	35
	,528



Therefore, a partial correlation test was run to determine the relationship between participating students’ listening efficacy and strategy use whilst controlling for listening proficiency. Results of the test showed that there was a high, positive partial correlation between listening efficacy and stated strategy use whilst controlling for listening proficiency which was not found to be statistically significant, r(32) = .091, N = 35, p = .610 (see table 3).
Table 3. Partial Correlation Test
	Control Variables
	Listening Efficacy
	Strategy Use
	Listening Proficiency

	Listening Proficiency
	Listening Efficacy
	Correlation
	1,000
	,091
	

	
	

	Significance (2-tailed)
	.
	,610
	

	
	

	df
	0
	32
	

	
	Strategy Use
	Correlation
	,091
	1,000
	

	
	

	Significance (2-tailed)
	,610
	.
	

	
	

	df
	32
	0
	


In order to explore in which cases participants stated to be most and least efficacious, data from Listening Efficacy Questionnaire were analyzed through descriptive statistics. According to the results, items 4 (M=3.91), 5 (M=3.77), 16 (M=3.77), 17 (3.94) were rated most frequently. On the other hand, items 7 (M=3.05), 8 (M=2.97) and 13 (M=2.60) were rated the least. These items can be seen in table 4 and 5.
Table 4. Items rated most frequently in the Listening Efficacy Questionnaire
	Most frequently rated items

	Item
	Statement
	M

	4
	I believe that my proficiency in listening skill will improve very soon.
	3.91

	5
	I am sure that if I practice listening more, I will get better grades in the course.
	3.77

	16
	When I am doing a listening practice with a tape at home, it is not important that how difficult it is because I repeat it so much that I can understand it
	3.77

	17
	I enjoy meeting tourists because I can understand them well.
	3.94



Table 5. Items rated least frequently in the Listening Efficacy Questionnaire
	Least frequently rated items

	Item
	Statement
	M

	7
	I cannot understand an English film without English subtitles.
	3.05

	8
	No one cares if I do well in listening course.
	2.97

	13
	I enjoy doing listening practice, when the speaker speaks fast.
	2.60


As the final purpose of the study, the strategy use of participants was investigated through Listening Strategy Use Questionnaire (Chen, 2010). The results showing most and least highly rated strategies are depicted in tables 6 and 7.  
Table 6. Strategies rated most frequently in the Listening Strategy Use Questionnaire
	Item
	Strategy Type
	Statement
	M

	19
	Cognitive
	When I don’t understand something, I use information from pictures or the speaker’s expressions to guess the meaning.
	3.31

	21
	Cognitive
	I use my knowledge about English language to approach the meaning (e.g., whether a word is an adjective or a noun )
	3.28

	25
	Cognitive
	I can picture some key words in my mind.
	3.34

	27
	Cognitive
	Before trying to understand everything, I first translate some difficult English words into Turkish.
	3.28

	33
	Social/Affect
	When I don’t understand something, I ask the speaker/teacher to repeat or explain.
	3.28

	34
	Social/Affect
	When I don’t understand something, I ask my classmate or friends to clarify my comprehension.
	3.57


Table 7. Strategies rated least frequently in the Listening Strategy Use Questionnaire
	Item
	Strategy Type
	Statement
	M

	1
	Metacognitive
	Before I listen to something in English, I first find out more about the topic/task.
	2.62

	15
	Metacognitive
	After I finish listening, I evaluate how much I’ve understood this time, e.g., I could comprehend 80% of the text.
	2.82

	20
	Cognitive
	I use my experience and knowledge about the topic to approach the meaning.
	2.82

	26
	Cognitive
	I try to listen for each word or detail.

	2.85

	29
	Cognitive
	When I hear words I don’t recognize, I stop to think hard about what they mean. 
	2.80


5. Discussion and Conclusion
	As it was stated earlier in the field and in this article, the success of foreign language learners has been determined through cognitive and affective factors which act as complementary. Keeping this in mind, first in this present study, whether there exists any relationship among the participating EFL learners’ listening proficiency, listening efficacy beliefs and stated strategy use was aimed to be investigated. 
As a result of the data analysis, a strong positive correlation was found among these three variables. It is well-known that when activated simultaneously, efficacy –an affective factor- and strategy use –a cognitive factor-,  has the power to predict language learner’s performance which also the case in this study. Therefore, this result supports some other studies discussed previously (Bialystok & Fröhlich, 1978; Chen & Deborah, 2007; Graham, 2007, 2008, 2011; Magogwe & Oliver, 2007; Rahimi & Abedini, 2009; Skehan, 1989; Siew & Wong, 2005). On the other hand, it is not possible to claim that participants’ success is only related to their efficacy and use of listening strategies. As Pajares (2000) stated a learner’s knowledge and skills, he undertook previously, is also effective in his attainment. 
Secondly, the participants felt efficacious regarding their belief to improve their listening skills provided that they practice more. They also stated to enjoy meeting tourists as another and significant sign of their efficacy in this skill. Moreover, they rated the item about social support (item 8) the least showing that their improvement in the listening course was cared by others. On the other hand, they felt least efficacious in understanding fast speaking speakers. These results show that participants who are majoring in the field of language teaching are much aware of the importance of practice in skills improvement without any fear or anxiety. However, it is also clear that they do not feel comfortable when the speaker speaks so fast which shows their lack of confidence and need for more practice. 
Finally, which strategies were stated to be employed the most and least frequently was also explored with this study. Data showed that participants stated to mostly employ cognitive and social/affective strategies compared to metacognitive strategies. On the other hand among the least frequently employed ones, metacognitive strategies also take place. This shows that, participants are open to cooperative learning, questioning for clarification and have the required affective control over their self-learning experiences (Chamot & O’Malley, 1987).  However, they still lack metacognitive strategies which are about knowing about learning, controlling learning through planning, monitoring and evaluating the learning activity.  This finding is parallel to the results of some other research in the field (Chen, 2010; Goh, 1998; Goh & Taib, 2006; Graham, 2003; Graham, 2011; O’Malley, Chamot, & Küpper, 1989; Vandergrift, 1997, 2003). 
To conclude, this research study demonstrated that both cognitive and affective domains of language learning have a strong relation with learners’ listening proficiency. Additionally, it can be claimed that the participants of the study can be more efficacious in their listening performance if they practice and communicate more with native speakers. Finally, they appeared to employ cognitive and social/affective strategies while listening in English.
6. Limitations
Firstly, the number of participants is limited to 35, which should be taken into consideration before making generalizations. This limitation may also be the explanation for the insignificant correlation among three variables.  Also the participants were only Turkish learners of English and all were from the same university.  Finally, this study employed quantitative method only, so in the future researches interview may be used or students’ reflections can be collected to support the interpretation of the quantitative data.
7. Pedagogical Implications
The findings of the current study are of benefit for both the EFL practitioners and EFL research field. They also provide useful information to curriculum designers and language policy makers. Findings indicate that language learners’ proficiency level can be affected by the strength of their self-efficacy beliefs and the types of strategies they employ. As claimed by the relevant literature, cognitive and affective dimensions have a powerful role to boost their language attainment. Therefore, instructors need to support their learners continuously in the process of language learning to improve their self-confidence, autonomy and efficacy instead of attributing their mistakes and failures to their inabilities. They also need to create a communicative atmosphere in the classroom where students do not hesitate to talk, ask for clarification. 
Additionally, the curricula applied in the language classroom should be learner-centered and communicative enough to encourage students’ communication both with peers and the instructor. In this sense they also help learners feel efficacious enough to take risk and control of their own learning. Especially in skills classes, instructors and curriculum designers should pay utmost attention to improve learners’ strategy use through the materials, curriculum, activities, tasks and assignments made use of in the language classroom.
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