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An Examination of the Relationship Between Undergraduate
Students' Personality Traits, Family Communication Patterns,
Communication Skills, and Speaking Anxiety
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Abstract: This study investigates the relationship between undergraduate students' speaking anxiety and
their personality traits, family communication patterns, and communication skills. A total of 775
undergraduate students studying in 6 different faculties at a state university on the northeastern Tiirkiye
participated in the research. The data was gathered using Demographic Information Form, Speech Anxiety
Scale, Family Communication Patterns Scale, Communication Skills Scale and Personality Traits Scale. A
multiple linear regression analysis was computed. The results indicate that the predictor variables accounted
for at least 45% of the variance in speech anxiety. Extroversion (B = -.46), conscientiousness ( = -.11),
openness to experience ( = -.11) personality traits and communication skills (B = -.15) variables predicted
speech anxiety negatively, while neurotic personality traits (B = .11) and conformity-oriented family
communication patterns ( = .11) were found to be positive significant predictors for the dependent variable
of speech anxiety. The results of the study highlight the need for future research to examine the cognitive,
affective and behavioral components of speaking anxiety separately.

Keywords: Speech anxiety, speaking skill, personality traits, communication skills, family communication
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Universite Ogrencilerinin Kisilik Ozellikleri, Aile Iletisim Kahplar
ve lletisim Becerileri ile Konusma Kaygilar1 Arasindaki Iliskinin
Incelenmesi

0Oz: Bu calismanin amaci iiniversite 6grencilerinin konusma kaygilari ile kisilik 6zellikleri, aile iletisim
kaliplar1 ve iletisim becerileri arasindaki iliskiyi incelemektir. Tiirkiye’nin kuzeydogusunda bulunan bir
devlet tniversitesinde 6 farkli fakiiltede 6grenim goéren toplam 775 lisans 6grencisi arastirma grubunu
olusturmustur. Calismanin verileri Kisisel Bilgi Formu, Konusma Kaygis1 Olgegi, Aile Iletisim Kaliplari
Olgegi, Iletisim Becerileri Olgegi ve Kisilik Ozellikleri Olgegi ile toplanmustir. Veriler ¢oklu dogrusal
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regresyon analizi ile hesaplanmig ve yordayici degiskenlerin konugma kaygisindaki varyansin en az %45'ini
acikladig1 goriilmistir. Disa doniiklik (B = -.46), 6z denetimlilik (B = -.11), deneyime agiklik kisilik
ozellikleri (p =-.11) ve iletisim becerileri ( = -.15) degiskenleri konusma kaygisini negatif yonde yordarken
nevrotik kisilik 6zellikleri (B =.11) ve uyum ydnelimli aile iletisim kalibinin (B = .11) pozitif yonde anlamli
yordadigt bulunmustur. Calismadan elde edilen sonuglar konusma kaygisinin biligsel, duyugsal ve
davranigsal bilesenlerini ayr1 ayri1 incelemek icin gelecekteki arastirmalara duyulan ihtiyact
vurgulamaktadir.

Anahtar kelimeler: Konusma kaygisi, konusma becerisi, kisilik 6zellikleri, iletisim becerileri, aile iletisim
kaliplari

Introduction

Having effective speaking skills is something that many people around the world would
desire. However, for individuals experiencing speech anxiety, achieving proficiency in speaking
can be particularly challenging. Individuals suffering from speech anxiety might experience a
variety of unfavorable cognitive, physical, and behavioral conditions (Plandano et al., 2023; Raja,
2017; Sever & Topcuoglu-Unal, 2023). To begin with, the perceived lack of speaking skills and
critical thoughts are cognitive elements that could disturb individuals and raise anxiety (Dwyer,
2005, p. 23). In addition, symptoms such as sweating, trembling, dry mouth and heart pounding
(Allen et al., 2008; Campo, 2012) are widely-known physiological signs of anxiety. Even the mere
idea of giving a speech to more than one person can cause individuals feel intense fear,
embarrassment, and discomfort, which may lead them to avoid situations that the speech will take
place (Ayres & Hopf, 1993; Breakey, 2005; Pull, 2012). Typical escape-avoidance, and security-
seeking behaviors in the anxiety pattern exacerbate the situation and increasingly limit the
individual's life (King & Smith, 2017). Speech anxiety can significantly hamper an individual's
social life, education, and career development (Rajitha & Alamelu, 2020). It is well-documented
that the majority of students and even teachers in many different cultures experience public
speaking anxiety (Haeri, 2009; King & Smith, 2017). Furthermore, research has clearly
demonstrated that speech anxiety affects university absenteeism in addition to lowering students'
academic performance (Doérnyei, 2008; Finning et al., 2019). Consequently, numerous individuals
might suffer from speech anxiety and endure such adverse cognitive, bodily, and behavioral
symptoms.

For this reason, a significant portion of the studies in the field focus on treatment and/or
intervention methods to reduce speech anxiety (Bodie, 2010; Siilter et al., 2022). However,
predicting and preventing a problem before it occurs is always considered as more efficient, put
differently, economical method in terms of time and effort (Konnopka & Konig, 2020). Thus,
identifying the causes of speech anxiety is crucial for both designing preventive studies and being
able to offer diverse intervention programs. However, it is not an easy task as a vast array of diverse
and complex variables are documented to have impact on speech anxiety. To illustrate, situational
variables such as individuals' perceptions of themselves, the novelty of the environment,
hierarchical relationships (Beatty, 1988; Young, 1991), past experiences of the individuals as well
as individual differences per se are identified as predisposing factors that have been proven to be
influential in research exploring the origins of speech anxiety within the extant literature (Booth-
Butterfield, 1989; Levine & McCroskey, 1990). Thus, current study aims to investigate the extent
to which familial and personal variables collectively account for speech anxiety.

Learning to speak a language and how to use it in a variety of interpersonal interactions, as
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Hymes (1972) posits “communicative competence”, is mainly acquired within the family and
generally lasts lifelong (Botta & Dumlao, 2002; Peterson & Green, 2009). Moreover, research
clearly demonstrates that children's capacity to construct a suitable mental model for addressing
their feelings and thoughts and healthy communication patterns depends mainly on adequate
communication with their parents and open discussion of their feelings and thoughts (Kelly et al.,
2002; Kobul, 2022). Conjointly, Ritchie and Fitzpatrick, (1990) identify family communication
patterns in two dimensions: conversation-orientation and conformity-orientation. Families with a
high conversation-orientation allow interaction on any subject, whereas families with a high
conformity-orientation expect parents' opinions to be accepted without question (Koerner &
Fitzpatrick, 2002). In this regard, a negative relationship is expected between speech anxiety and
conversation-orientation, while a positive relationship is expected between speech anxiety and
conformity-orientation (Huang, 2010; Inkinen, 2022; Schrodt & Shimkowski, 2017). Besides, the
possible impact of family communication patterns on speech anxiety is highlighted by the well-
established links between communication anxiety and family communication patterns (Elwood &
Schrader, 1998), reluctance to communicate and reticence (Kelly et al., 2002). Correspondingly,
such a communicative and open discussion environment is expected to benefit children by
alleviating their anxiety about expressing themselves and fostering good communication patterns.

Attributing the origin of speech anxiety solely to familial communication patterns is
undoubtedly inadequate. Interpersonal variables, or more aptly put, individual differences should
also be taken into account in anxiety studies. Personality traits and communication skills, a
significant part of which are shaped within the family and then continue to develop in other social
environments, can be evaluated in this respect (Duncan & Magnuson, 2003; Erdogan, 2021).
Remarkably, a burgeoning body of research suggests that speaking anxiety is related to
communication skills (Can & Bozgiin, 2021; Khan, 2015; Martini et al., 1992). Individuals with
developed communication skills experience less speech anxiety because they can express their
feelings and thoughts clearly, fluently and effectively (Prentiss, 2021). Individuals who can express
themselves comfortably are more confident in verbal interactions and can communicate without
fear of making mistakes. Therefore, effective communication skills are crucial for reducing speech
anxiety and enabling an individual to move more comfortably in social situations (Can & Bozgiin,
2021).

Personality traits comprise an individual's abilities, motivation, attitude, and character
attributes that are formed as a result of diverse experiences and behaviors (Brandstitter, 2011).
Thus, people with different personality traits may experience varying levels of speech anxiety. The
recent body of literature provides extensive evidence on these differences (Booth-Butterfield,
1989; Nel, 2008; Taylor & Broffman, 2011). According to the widely used five-factor personality
model, personality traits are classified as neuroticism, extroversion, openness to experience,
agreeableness and conscientiousness (Costa & McCrae, 1992; McCrae & John, 1992). A
significant body of research based on the relationship between personality traits and speech anxiety
continues to thrive. To illustrate, Dwyer and Cruz (1998) demonstrated that communication
apprehension was significantly related to introversion and extroversion. In addition, research has
convincingly identified extroversion, neuroticism, conscientiousness and openness to experience
as predictors of public speaking anxiety (Kelsen, 2019; Maclntyre & Thivierge, 1995). More
broadly, a number of recent findings suggest that foreign language speaking anxiety is significantly
related to extroversion, conscientiousness, openness to experience, neuroticism and agreeableness
(Ehrman & Leaver, 2003; Oxford & Ehrman, 1995; Kelsen, 2019; Vural, 2019).
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With these caveats in mind, current study mainly investigates the role of communication
skills, personality traits and family communication patterns in explaining college students' speech
anxiety. Even a brief glance over the relevant literature reveals that the majority of studies on public
speaking are characterized by descriptive studies which basically depict the circumstances (Akalin
& Adigiizel, 2020; Giindiiz & Demir, 2022a; Ozkan & Kinay, 2015; Iscan & Karagdz, 2016).
Besides, studies on speech anxiety tend to focus on foreign and/or second language speaking
anxiety (Abbasi et al., 2019; Ates, & Bahsi, 2022; Coppinger & Sheridan, 2022; Hamzaday1 &
Biiyiikikiz, 2015; Mede & Karairmak, 2017; Ozalp & Merg, 2022; Sonmez & Kurtoglu, 2021; Sun,
& Teng, 2021; Tridinanti, 2018; Vural, 2019); conversely, research on speech anxiety in the mother
tongue remains uneven and unsatisfactory (Can & Bozgiin, 2021; Ensar & Giindiiz, 2022; Giindiiz
& Demir, 2022b; Sahan & Dogan-Kahtali, 2021). However, speaking skill is very important for
even native speakers, given that it serves as the primary, and in some cases exclusive, mode of
communication, particularly in societies without a writing system (Ong, 2002). This makes speech
per se significant equally in anthropological grounds. More succinctly, speaking skill is also a
crucial skill for university students too. Explicitly stated, undergraduate students are required to
use public speaking skills during their education period as well as throughout their professional
careers (Ayres & Hopf, 1993; Gallego et al., 2022). However, research has revealed that a
considerable amount of university students suffers from public speaking anxiety (Allen et al., 2008;
Dwyer & Davidson, 2012; Grieve et al., 2021; McCroskey et al., 1989). In light of these, research
on the variables that may be related to speaking anxiety gain due gravity in terms of paving the
way for future studies aimed at alleviating students' speech anxiety (Ayres & Hopf, 1993; Taylor
& Broffman, 2011). However, there is famine of research that examines and explains the influence
of communication skills, family communication patterns, and personality traits on speech anxiety
together.

The aim of this study is to investigate the role of communication skills, personality traits
and family communication patterns in explaining university students' speech anxiety. For this
purpose, the following hypotheses were tested:

H1. There are significant relationships between family communication patterns, communication

skills, personality traits and speech anxiety.

H2. Family communication patterns significantly predict speech anxiety.
H3. Communication skills significantly predict speech anxiety.

H4. Personality traits significantly predict speech anxiety.

H5. Family communication patterns, communication skills, and personality traits significantly

predict speech anxiety.
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Method
Study Design

The study was designed in accordance with a correlational research approach. In social
sciences, the primary objectives of correlational research are to elucidate and predict the
relationships between variables. When a sufficiently strong relationship exists between two
variables, it becomes feasible to estimate the value of one variable based on the known value of
the other (Fraenkel et al., 2012; Karasar, 2015). For the purposes of this study, the design was
specifically oriented towards prediction.

Participants and Context

The study was conducted at a state university on the northeast Tiirkiye. Convenience
sampling method was utilized. It is well-articulated in the literature that it is difficult to reach a true
random sampling in social sciences, thus convenience sampling is commonly used in social
sciences (Fraenkel et al., 2012). A total of 775 university students (Female= 70.3%, Male= 29.7%)
from 6 different faculties were recruited for the study. Majority of the participants were students
from the faculty of education (59%), followed by the participants from the faculties of theology
(16%), law (7.7%), communication (7.2%), sports sciences (7.2%) and fine arts (2.8%),
respectively. Table 1 summarizes the socio-demographic information of the students who
voluntarily participated in the study. Participants’ consent was taken and they were fully informed
that their data will be kept confidential and anonymous.

Table 1
Descriptive Results of Participants

Variable f %
Gender

Female 545 70.3
Male 230 29.7
Faculty of Study

Faculty of Education 457 59.0
Faculty of Law 60 1.7
Faculty of Theology 124 16.0
Faculty of Communication 56 7.2
Faculty of Sport Sciences 56 7.2
Faculty of Fine Arts 22 2.8
Year of Study

1% Year 237 30.6
2" Year 114 14.7
3 Year 197 25.4
4™ Year and more 227 29.3

Household Income Level
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Lower 59 7.6
Middle 663 85.9
Upper 50 6.5
Mother Education Level

Unschooled 70 9.0
Primary 340 43.9
Secondary 158 20.4
High School 145 18.7
University 62 8.0
Mother Education Level

Unschooled 19 25
Primary 216 27.9
Secondary 144 18.6
High School 209 27.0
University 185 23.9

Data Collection Instruments

Personal Information Form: It was created by the researchers to determine some
demographic and personal information about the research group. The form includes questions
about gender, faculty of study, grade level, family economic status, place of long-term residence,
and parents' educational status.

Speaking Anxiety Scale: It was developed by Sevim (2012) to determine the speaking
anxiety of pre-service teachers. The scale consists of three factors and 20 items. The first factor is
speaker-oriented anxiety, the second factor is environment-oriented anxiety and the third factor is
speaking psychology. These three dimensions explained 51.98% of the total variance. Factor
loadings were found to vary between .40 and .78. The scale is a 5-point Likert-type scale ranging
from 1 (never) to 5 (always). The reliability coefficient of the scale was found as .91, .89 in the
first factor, .82 in the second factor and .87 in the third factor (Sevim, 2012). The reliability analysis
conducted on the sample of this study revealed a Cronbach's alpha value of .94.

Family Communication Patterns Scale: The scale was developed by Chaffee et al. (1973)
and revised by Ritchie and Fitzpatrick (1990) as the Revised Family Communication Patterns
Scale. It was adapted into Turkish by Erdogan and Anik (2018). The scale consists of 26 items and
two dimensions: conversation orientation and conformity orientation. The scale is a 5-point Likert-
type scale ranging from 1 (strongly disagree) to 5 (strongly agree). The reliability coefficient of the
scale was found to be .88 for conversation orientation and .81 for adaptation orientation. In the
scale, the variance explained by conversation orientation was found to be 35.218% and the variance
explained by conformity orientation was found to be 22.946% (Erdogan & Anik, 2018). Reliability
analyses of the scale were re-conducted on the data obtained from university students, who form
the sample of this study. The analysis resulted in a Cronbach's alpha value of .70.

Communication Skills Scale: It was developed by Korkut-Owen and Bugay (2014) to
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determine the communication skills of university students. The scale is a 5-point Likert-type scale
consisting of 25 items. The scale consists of four sub-factors: Communication Principles and Basic
Skills (PCBS), Personal Expression (PE), Non-Verbal Expression (NVE), and Willingness to
Communicate (WTC). The fit index values of the scale were [¥*(268) = 377.73, p< .0001; y*/df
ratio = 1.40; CFl = .91, IFI= 0.91, TLI = .90, RMSEA = .046, SRMR = .068]. The internal
consistency coefficient of the scale was found to be .88. The internal consistency was .79 in the
first sub-factor, .72 in the second sub-factor, .64 in the third sub-factor and .74 in the fourth sub-
factor (Korkut-Owen & Bugay, 2014). The Cronbach's alpha value obtained for the sample of this
study is .89.

Personality Traits Scale: The ten-item personality scale developed by Rammstedt and John
(2007) was adapted to Turkish culture by Horzum et al. (2017). It consists of five sub-factors:
“Extroversion”, “Agreeableness”, “Conscientiousness”, “Neuroticism” and “Openness to
Experience”. The scale consists of 10 items. The internal consistency of the scale was .88 and
composite .83 for extroversion, .81 and composite .73 for agreeableness, .90 and composite .85 for
conscientiousness, .85 and composite .79 for neuroticism, and .84 and composite .78 for openness
to experience. In the adaptation study, it was found that the five-factor structure explained 88.4%
of the total variance. The fit index values of the scale were found as RMSEA=.062, GFI=.96,
AGFI=.91, CFI=.98, NFI=.97 and SRMR=.035 (Horzum et al., 2017). The reliability coefficient
calculated for the sample of this study was computed for the five personality dimensions, and it
was found to range between .72 and .79.

Research Procedure

Firstly, research and ethical approval were obtained from the Trabzon University Social
and Human Sciences Research and Ethics Committee (Issue Number: E-81614018-000-
2200013188, 28/03/2022). Then, the self-report scales were administered to the students of the
Faculty of Education, Theology, Law, Communication, Sport Sciences, and Fine Arts in the spring
semester of 2021-2022. Before the scales were administered, the students were informed about the
research and the scales were introduced. Besides, the students were assured that their responses
would only be used only for research purposes and their data would be kept anonymous. The scales
were administered to volunteer students in the classroom setting. The administration of the
instruments took approximately 20-25 minutes.

Data Analysis

All data analyses were performed using IBM SPSS version 26. Descriptive statistical
techniques, including means, standard deviations, and frequencies, were used to summarize
participants' characteristics and determine whether parametric or non-parametric tests should be
applied. Skewness and kurtosis values were calculated to assess data normality (De Vaus, 2002;
Larson-Hall, 2015). The kurtosis and skewness coefficients are summarized in Table 2. Multiple
linear regression analysis was preferred to explain speaking anxiety due to its ability to
simultaneously assess the impact of multiple predictors on a single outcome, offering a more
comprehensive understanding of the factors influencing speaking anxiety.

Results

Multivariate regression analysis was used to determine the predictive levels of participants'
family communication patterns, five-factor personality traits and communication skills on their
speech anxiety. Firstly, Pearson correlation coefficient was used to test whether there was a
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multicollinearity problem among the independent variables. A high level of correlation (r=.90 and
above) between independent variables is defined as multicollinearity (Pallant, 2016, p. 167). Table
2 demonstrates that the highest relationship between the variables is between the sub-dimensions
of family communication patterns with -.46. This result reveals that there is no multicollinearity
problem in the model. In addition, the Variance Inflation Factor (\VIF) values in this study ranged
from 1.07 to 1.36, and the Tolerance values ranged from 0.73 to 0.93, indicating that there was no
multicollinearity problem. Statistically, VIF values should ideally be below 10, and Tolerance
values should be above 0.1 to ensure that multicollinearity is not a concern (Pallant, 2016). Auto-
correlation was examined with the Durbin Watson test. The obtained value of 1.92 was found to
be within the expected ranges (1.5-2.5) (Kalayc1, 2010).

Table 2

Correlations and Descriptive Findings of the Research Data
Variables 1 2 3 4 5 6 7 8 9
1. Speech Anxiety 1
2. Extroversion? -.60™ 1
3. Agreeableness? .09" .02 1
4. Conscientiousness® -36™ 347 12" 1
5. Neuroticism? 307 -24™ -7 -1 1
6. Openness 2 =27 19T .06 A8 -13" 1
7. Conversation-oriented® -19™ 257 .09" A2 07 10" 1
8. Conformity-oriented® 247 167 14T -17t 197 -06  -.46™ 1
9. Communication skills -41™ 357 197 297 .23 27 247 -7 1
Mean 49.26  6.97 8.12 7.34 6.09 6.79 5046  31.17 99.32
Std. Deviation 1545 217 1.47 1.77 1.82 1.87 10.71 8.45 11.83
Skewness 24 -.33 -.76 -.48 .07 -21 -.54 .09 -.25
Kurtosis -.48 -.70 .82 -.07 -.34 -.39 43 -42 24

**p< .01 a= Five Factor Personality Scale Subscale; b= Family Communication Patterns Scale Subscale

Based on the results of the multiple linear regression analysis using the Enter method, the
model was found to be significant (F8, 766 = 79.99, p < .001). The variance explained by family
communication patterns, five-factor personality traits, and communication skills, selected as
predictor variables for speech anxiety, was 45% (AR? = .45). The results of the analysis are
presented in Table 3.

Table 3 illustrates the influence of individual variables on speaking anxiety through
standardized coefficients (B). Specifically, extroversion (B = -.46, p < .001) was found to have a
negative relationship with speaking anxiety, indicating that higher levels of extroversion are
associated with lower levels of anxiety. Conscientiousness (f = -.11, p < .01) and openness to
experience (B = -.11, p < .01) also showed negative relationships, suggesting that more
conscientious and open individuals tend to experience less anxiety. Conversely, neuroticism (f =
11, p <.01) demonstrated a positive relationship, meaning that individuals with higher levels of
neuroticism are more likely to experience greater speaking anxiety.
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Additionally, conformity-oriented family communication patterns (B =.11, p <.01) were positively
associated with speaking anxiety, indicating that individuals from families with a higher focus on
conformity tend to experience more anxiety. Communication skills (f = -.15, p < .01) showed a
negative relationship, meaning that better communication skills are linked to lower levels of
speaking anxiety.

Table 3
Regression Analysis Results for Explanation of Speaking Anxiety
Model B H P : 95%5&?\%‘*”“ Fan R AR?
Constant 90.20 5.59 16.13™ 79.22 101.18 79.99@766)" .45 .45
Extroversion? -3.24 22 -46  -14.91™ -3.67 -2.82
Agreeableness? -.04 29  -01 -.14 -.61 .53
Conscientiousness? -.99 26 -11  -3.89™ -1.49 -.49
Neuroticism? 91 24 A1 .77 44 1.39
Openness? -.87 23 -11 -3.78™ -1.33 -.42
Conversation-oriented® .07 .05 .05 1.47 -.02 15
Conformity-oriented® .20 06 .11 3547 .09 31
Communication skills -.20 .04 -15 -5.00" -.28 -12

**p<.01 a= Five Factor Personality Scale Subscale; b= Family Communication Patterns Scale Subscale

Discussion

Both common sense observation and a preponderance of research evidence suggest that the
social, intellectual, and professional aspects of people's lives are immensely impacted by speech
anxiety. It stands as a crucial impediment to their advancement, achievements, and effective
communication in these domains. Moreover, as a relatively prevalent type of anxiety (Kahlon et
al., 2019) it has been documented to have negative impact on students' academic achievement at
the university level (Allen et al., 2008; Grieve et al., 2021). Accordingly, current study aims to
examine the predictive role of personality traits, communication skills, and family communication
patterns on university students' speech anxiety. The analyses revealed that personality traits,
communication skills and family communication patterns together explained 45% of the total
variance of speech anxiety. This clearly demonstrates that the variables discussed in the study are
important predictors for speech anxiety (Larson-Hall, 2015). Furthermore, it would not be unwise
to claim that this result of the study will contribute to the literature in terms of providing
confirmatory evidence on the importance of individual and familial factors and child rearing
conditions that might cause speech anxiety in undergraduate students.

On the basis of empirical evidence, it seems fair to suggest that personality traits play an
important role in predicting and explaining individuals' emotions, thoughts and actions (McCrae &
Costa, 1995). In this regard, personality traits are expected to be significant in explaining speech
anxiety, which involves emotions, thoughts and actions together (Booth-Butterfield, 1989). By the
same token, the results of this study indicate that extroversion, conscientiousness, and openness to
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experience predict speech anxiety negatively whereas neuroticism predicts it positively. Put
another way, individuals with high level of extroversion, conscientiousness and openness to
experience significantly less speaking anxiety, while individuals with high level of neuroticism
experience intense speaking anxiety. However, given that personality traits are bipolar, the results
of the study indicate that introverts experience speech anxiety more intensely in contrast to
extroverts. Likewise, the results also reveal that individuals who scored low on openness and who
have low conscientiousness also have speech anxiety, albeit at a low level. However, in contrast to
neurotic individuals with high speaking anxiety, it might be fair to claim that individuals with a
balanced emotional state experience less speaking anxiety. Last but not least, agreeableness was
not found to be a significant predictor.

Additionally, a considerable amount of published work emphasizes the role of personality
traits on second/foreign language speaking anxiety, public speaking anxiety and communication
anxiety (Bahrudin & Amir, 2018; Booth-Butterfield, 1989; Can & Bozgiin, 2021; Dewacele, 2013;
Dow, 1941; Hamedi et al., 2015; Hamzaday1 & Biiyiikikiz, 2015; Khan, 2015; Kelsen, 2019;
Martini et al., 1992). However, it is reasonable to assume that the results obtained from this research
are noteworthy in explaining the anxiety that people experience in speaking even their mother
tongue that they frequently need to use in their daily routine. Moreover, a glance at the extant
literature indicates that most of the studies on personality traits and speaking anxiety were largely
conducted in countries other than Tiirkiye which is another aspect that makes this study remarkable.
Put succinctly, the relationship between undergraduate students’ speech anxiety levels and
personality traits has received very little scholarly attention from researchers. This represents also
an apparent dearth of literature on the cultural elements that play a nonnegligible role in human
perception and cognition (DiMaggio, 1997). In this sense, it is reasonable to assume that data from
Turkish context, considered a predominantly collectivist culture (Hofstede et al., 2010; Kagit¢ibast,
2017), substantially contributes to the field by enhancing our understanding of the predictive role
of family communication patterns, five-factor personality traits and communication skills on
undergraduate students’ speech anxiety. Based on the findings of this study, there is merit to
highlight that personality traits are much more dominant on speech anxiety despite numerous
cultural elements.

Another important finding emerged from the study was that extroversion predicted speech
anxiety at a higher level compared to other personality traits. This result is critical in that
introversion, which lays on the other end of extroversion, also predicts speaking anxiety. There is
a large volume of research showing a negative correlation between extroversion and second/foreign
language communication and speaking anxiety, and a positive correlation with introversion
(Bahrudin & Amir, 2018; Hamedi et al., 2015; Hamzaday1 & Biiyiikikiz, 2015; Kelsen, 2019).
Additionally, there is compelling evidence indicating positive correlation between extroversion
and oral performance/communication skills in a second/foreign language, and a negative
correlation between introversion and those skills (Busch, 1982; Kelsen & Liang, 2018; Liang &
Kelsen, 2018). Not surprisingly, literature is rife with work suggesting that extroverted individuals
are more advantageous in verbal communication than other individuals (Dewaele & Furnham,
2000). Conversely, it is not possible to talk about such a benefit for introverts, because introverts
are not so willing to engage in conversation and interact with other people (Wei, 2013; Zhang,
2008). However, according to MaclIntyre and Thivierge (1995) the extroversion/introversion
dichotomy is the personality attribute that most consistently explains speech anxiety. The fact that
extroverts are sociable, active, have positive emotions, like to take risks, are more relaxed, attach
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importance to social interaction makes them self-motivated individuals for verbal communication.
On the contrary, introverts are individuals who tend to avoid communication because they possess
traits that are nearly opposite to those mentioned about extroverts (Cook, 2001; Krashen, 1982;
Swain, 1993; Wei, 2013). In the current study, extroversion predicted speaking anxiety at a higher
level compared to other personality traits, which corroborates the findings of a great deal of extant
literature. In addition, it is a remarkable finding in that it has the highest predictive power among
all predictor variables in this study. This is also a striking result in terms of showing the role of
extroversion personality trait in speech anxiety despite the profound influence of communication
skills and family communication patterns on personality development.

Another remarkable result to emerge from the data is that conscientiousness and openness
to experience personality traits also predicted speaking anxiety, though at a low level. This also
indicates that individuals with low conscientiousness and openness also experience speaking
anxiety albeit to a lesser extent. In the same vein, Kelsen (2019) also found that there was a low
relationship between foreign language learners' public speaking anxiety and the personality traits
of conscientiousness and openness to experience. In another study, Kelsen and Liang (2018) found
a significant positive relationship between university students' oral presentation performance in a
second language and conscientiousness, but not with openness to experience. Openness to
experience is one of the personality traits with a high intellectual aspect, and there is convincing
evidence indicating its relationship with verbal intelligence (Nosal, 1999 as cited in Bahrudin &
Amir, 2018). For this reason, it was expected to predict speech anxiety at a higher level in our
study. However, it is thought that family communication patterns, which are regressed together,
are effective in this low level of predictive power. A synthesis of conscientiousness literature by
Grieve et al. (2021) demonstrated that self-regulation is one of the most prevalent sources of
anxiety among college students who are afraid of oral presentations and public speaking. The
researchers contended that students' anxiety during a speech was caused by poor preparation, lack
of command over the subject matter, or, put another way, their incapacity to regulate the process.
In Turkey, as another cultural milieu, Erdogan (2018) discovered that due to their upbringing with
the expectation that they should never make a mistake, university students who are overburdened
with responsibility and who possess a high degree of responsibility tend to feel increased anxiety
when they speak in public. There is also evidence suggesting that individuals who have higher level
of conscientiousness also have higher job performance compared to individuals with other
personality traits (Barrick & Mount, 1991). Likewise, discipline, planning and control are very
important for individuals with high conscientiousness (Costa & McCrage, 2008). Therefore, it seems
plausible to infer that people experience higher level of speech anxiety when these requirements
are not fulfilled since they are unable to execute their performances as they would like.

Neurotic individuals with trait anxiety (Dewaele, 2013) are considered to be more prone to
language learning anxiety and speech anxiety (Maclntyre & Charos, 1996). Findings of the current
study indicate that individuals with neurotic personality traits experience more speech anxiety.
Otherwise stated, individuals with balanced and stable moods experience less speaking anxiety.
This result corroborates the findings of other studies that examined communication anxiety,
learning anxiety and presentation anxiety in a foreign language (Dow, 1941; Kelsen, 2019). In
addition, studies (Kelsen & Liang, 2018; Liang & Kelsen, 2018) that found a significant negative
relationship between the ability to present and communicate in a second language and neurotic
personality traits also confirm the findings of this study. Moreover, Grieve et al. (2021) and
Shanahan (2013) found that university students showed various physical and emotional symptoms
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such as panic attacks due to fear, heart pounding, body trembling, facial flushing, sweaty hands, or
wanting to cry due to emotional intensity during public and oral presentations. In a similar vein,
Ensar and Giindiiz (2022), who examined the relationship between pre-service teachers' public
speaking anxiety and their psychological resilience, found that there was a significant negative
relationship between these two factors. Correspondingly, individuals with high psychological
resilience can manage their emotional states better (Sarrionandia et al., 2018) as they can adapt to
stressful, anxious or negative situations more easily (American Psychological Association, 2023;
Tugade & Fredrickson, 2004). All of these emphasize the significance of the neurotic personality
trait, which complicates the management of emotions in a balanced manner, when predicting
speech anxiety. However, these results contradict some published studies that do not support this
and report that neuroticism is completely independent of language learning and communication
anxiety (Macintyre & Gardner, 1989). More recently, literature has emerged that found no
relationship between speaking in a foreign language and neuroticism (Oya et al., 2004). By and
large, although there is substantial amount of literature that support the results of the current study,
a number of other investigations documented contradictory findings. This makes it unsafe to make
general evaluations on neuroticism.

Another striking result to emerge from the data is that agreeableness did not emerge as a
significant predictor for speaking anxiety. Contrary to the findings of this study, conventional
wisdom has it that individuals who are self-contented, non-skeptical and agreeable are more likely
to engage in more effective communication with others (Maclntyre & Charos, 1996; McCrae &
John, 1992), while individuals who do not have these characteristics might prefer to communicate
less. In like manner, there is a wealth of literature indicating that individuals with high
agreeableness are more willing to communicate in second language learning (Maclintyre & Charos,
1996). A contributing factor to this outcome could be the desire to acquire a new language. On the
other hand, Kelsen and Liang (2018) did not find a significant relationship between agreeableness
and students' oral presentation performance in a foreign language. Thus, it is reasonable to suggest
that the disparity between these results could be attributed to differences in the research design,
with one study concentrating on direct communication and the other centering on students’
collaborative oral presentation performances. As common belief suggests, individual and
collaborative studies may yield different results for individuals (Tajeddin & Bagherkazemi, 2014).
However, oral presentation which requires public speaking can also induce various anxieties (Allen
etal., 2008). Along somewhat similar lines, Schlenker and Leary (1982) categorize public speaking
anxiety as social anxiety. Additionally, during their speeches, individuals may focus not only on
the content of their speech but also on how the audience perceives them. They might be more
concerned about the audience's opinion of themselves because, as highlighted by Pinquart &
Sorensen (2000), being respected and receiving positive feedback on one's behavior and attitudes
are considered crucial factors in one’s subjective well-being and positive self-concept. In a different
vein, Bippus and Daly (1999) discovered that individuals who have a low tolerance for making
mistakes experience increased public speaking anxiety, whereas past experiences serve to decrease
this anxiety. More broadly, Ferreira-Marinho et al. (2017) also found that students who were
dissatisfied with their voices experienced more fear of public speaking. These findings indicate
that individuals with lower level of agreeableness experience public speaking anxiety more
intensely. However, caution should be exercised in evaluating the results of these studies since
most of the studies in the literature focus on foreign language or public speaking anxiety. Thus, the
existing accounts fail to provide sufficient data to evaluate the results of our study. Hence, more
scholarly attention should be paid to examine the relationship between agreeableness and speaking
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anxiety in participants’ mother tongue.

Family communication patterns offer significant insights into the communication
environment within the family (Bradley & Corwyn, 2002; Hall & Scharp, 2018). These patterns
are well documented to have influence on how children will behave at a later age (Becker, 1993;
Koerner & Fitzpatrick, 2002). There is a large volume of published studies revealing that children
who grow up in conformity-oriented families (Koerner & Fitzpatrick, 2006; Ritchie & Fitzpatrick,
1990) experience severe communication problems. There’s merit to reiterate that in conformity-
oriented families children are the ones who are supposed to conform to the family rules rather than
the mutual exchange of thoughts, feelings and opinions. In such families, ideas and decisions are
accepted without questioning, there is no discussion about any topic, there is a homogeneous
structure regarding beliefs and attitudes. Put differently, there is no comfortable communication
environment within the family, and the children are not allowed to express themselves in any way
(Elwood & Schrader, 1998; Kagitcibasi, 2017; Keaten & Kelly, 2000). In the same vein, findings
of this study indicate that conformity-oriented family communication pattern is a significant
predictor for explaining students' speech anxiety. This result confirms that although the sample of
the current study consists of university students who live away from their families in their
undergraduate years (Dogan & Akgali, 2021), they maintain the conformity-oriented family
communication patterns to which they were exposed throughout their childhood even in their
university life (Hamilton et al., 2011; Phillips & Lonigan, 2005). In this regard, Hofstede et al.
(2010) define cultural thought and behavior patterns acquired in the family at an early age as
"mental software" (p. 384). They liken it to the lifelong operating system of a computer and
emphasize that these patterns form the basis of people's behaviors throughout their lives, even if
they might not be consciously aware of it. Another remarkable result that emerged from the data is
that there was a significant, albeit small, negative relationship between the conversation-oriented
family communication pattern and speech anxiety (see Table 2). However, when regressed on
personality traits and communication skills, this effect was found to be quite small. Thus, this
finding identified that the conversation-oriented family communication pattern is not a significant
predictor for explaining speech anxiety when combined with other variables.

On the other hand, it was hypothesized that growing up in the conversation-oriented
families (Hart & Risley, 1995; Keating et al., 2013) where there are opportunities for deeper
conversations, discussions on challenging topics, and the expression of feelings and thoughts,
would negatively predict speech anxiety in individuals. In line with this, Schrodt, Witt, and
Messersmith (2008), who conducted a meta-analysis study on the relationship between family
communication patterns and psychosocial factors, found that the conversation-oriented family
communication patterns made a more significant contribution to predicting psychosocial outcomes
than conformity-oriented family communication patterns. However, our results indicated that the
conformity-oriented family communication pattern is a more robust predictor of speech anxiety
(Carrillo et al., 2001), which encompasses both psychological and psychosocial dimensions.
Nevertheless, these two dimensions mutually influence each other. Explicitly stated, in order to
fully understand how one dimension impacts speech anxiety, a thorough understanding of the other
dimension is necessary (Erdogan & Anik, 2018; Koerner & Fitzpatrick, 1997). To illustrate, in
families where conversation-oriented communication is low and conformity-oriented
communication is high, protective features gain gravity (Phillips & Lonigan, 2005). In these
families, obedience to parents is expected, it is believed that parents should make the decisions,
and thus, children cannot share their feelings and thoughts enough (Fitzpatrick & Ritchie, 1994).
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Considering that these factors are effective in shaping the child's personality, why the conformity-
oriented family communication pattern predicts speech anxiety when regressed on personality traits
and communication skills in this study becomes quite understandable. In addition, results of this
study conducted in Turkey can be interpreted within the light of the characteristics of the Turkish
family structure. This can be attributed to the protective nature of the Turkey family structure,
which involves increased parental control, expressions of hostility, and even instances of rejection
during childhood, leading to a negative impact on individuals' self-confidence (Kagitcibasi, 2017,
Sahan & Dogan-Kahtali, 2021). In the same vein, Sahan and Dogan-Kahtali (2021) also found that
irrational beliefs, self-esteem and the need for social approval have a complete mediating role in
the relationship between family attitudes and speech anxiety among university students in Turkey.
In another noteworthy study, Erdogan (2018) found that some of the female university students,
particularly those who grew up in authoritarian families, were not allowed to speak much in their
childhood just because they were girls. As a result, they continue to experience considerable
anxiety when speaking in public. As a reflection of the patriarchal norms in the society, it is
extensively documented that women are traditionally positioned as subordinate to men and have
almost no right to speak simply because they are women (Mueller & Parcel, 1981) and they carry
the traces of these attitudes from their childhood even up to their adulthood (Bradby, 2009; Klasen,
2000). Moreover, another plausible interpretation is that a significant proportion of the
undergraduate students recruited for this study were female and this might be deemed decisive in
this result.

Individuals who feel anxiety while speaking do not feel comfortable in the communication
process and thus cannot express themselves properly (Erdogan, 2018; Eysenck et al., 2007).
Findings emerged from this study revealed that as individuals' speaking anxiety decreased, their
communication skills increased. A substantial amount of literature both in foreign language (Khan,
2015; Martini et al., 1992) and studies conducted in mother tongue anxiety (Allen et al., 2008; Can
& Bozgiin, 2021) reveal a negative relationship between speaking anxiety and communication
skills. What is more, Beatty and Andriate (1985) remark that communication anxiety may occur
particularly in individuals who experience public speaking anxiety at their early ages. It is
reasonable to claim that this may negatively affect individuals' communication skills as anxiety
arises as a result of the incompatibility between the difficulties encountered and the perceived
coping mechanisms (Baran-Lucarz, 2013). Furthermore, when the individuals have high self-
efficacy, which results in belief and hope to solve a difficulty faced, they do not generate negative
thoughts in their minds and do not experience anxiety. This is supported by the literature, which
demonstrates growing evidence of a positive correlation between speaking self-efficacy and
communication skills (Baki, 2018). Hence, it is reasonable to predict that as the individual's self-
efficacy belief increases communication skills improve, but communication skills will suffer when
a person experiences anxiety instead of strong self-efficacy belief (Allen et al., 2008; Booth-
Butterfield, 1989; Levine & McCroskey, 1990). Consequently, it is plausible to infer that whether
people have speech anxiety or not has a significant impact on improvement of their communication
skills.

Conclusion
The results obtained in the study are presented below:

1. Personality traits, communication skills and family communication patterns together explained
45% of the total variance of speech anxiety.
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2. When personality traits, family communication patterns and communication skills are pooled
into regression analysis, it emerges that extraversion is as the strongest predictor among all
variables.

3. Extraversion, conscientiousness and openness to experience predicted speaking anxiety

negatively, whereas neuroticism predicted it positively.

Agreeableness among personality traits did not predict speech anxiety at a significant level.

5. Among the family communication patterns, the conversation-oriented communication pattern
did not predict speech anxiety at a significant level, whereas the adjustment-oriented family
communication pattern predicted speech anxiety positively.

6. Communication skills negatively predicted speech anxiety.

&

These results have some implications that merit mention and open avenues for future
research. The study shows a relationship between an individual's personality traits, communication
skills, and speech anxiety. This clearly highlights the need for future research to examine the
cognitive, affective, and behavioural components of speech anxiety separately. In particular,
studies can explore which component is more dominant in different situations. To examine these
components, experimental or mixed-method studies can be conducted beyond the survey studies
that are more commonly preferred in the literature. Considering the role of the family factor in
speech anxiety, its reflections in different cultural contexts can be explored. For example, the level
and causes of speech anxiety can be compared between individualistic and collectivist societies. It
is further recommended that individual and familial factors that cause speech anxiety should be
carefully addressed and examined by different statistical models such as path analysis and
structural equation model. The findings of our study do not support the results of previous research
and clearly reveal the need for further studies that take these variables into account. This study
focuses on university students in a single country. Therefore, analysing different populations in
different parts of the world and making comparisons may contribute more to the literature in terms
of explaining speech anxiety. Moreover, intervention programs should be developed to alleviate
this anxiety. Notably, there is every reason to suggest that numerous trainings, which pay particular
attention to personality characteristics of individuals, can and should be provided under the
psychologists’ and/or psychological counselors’ supervision. In terms of family communication
patterns, necessary follow-up programs can be provided in schools and various seminars on how
to communicate with their children can be organized for the families who are in immediate need.
These anxiety-reducing programs can be offered through various in-class and out-of-class activities
that can be organized by classroom teachers and mother tongue language teachers. In addition to
these, a brief glance through the relevant literature clearly demonstrates that studies regarding the
causes of speaking anxiety are mostly conducted in foreign/second languages, yet studies in the
mother tongue are mostly conducted only for identifying the situation. However, speaking anxiety
is prevalent among undergraduate students (Plandano et al., 2023; Raja, 2017) and it is a serious
situation that is encountered not only in foreign/second languages (Chen, 2024) but also in their
mother tongue (Erdogan, 2018; Iscan & Karagoz, 2016; Raja, 2017; Sever & Topcuoglu-Unal,
2023). Taken together, these issues necessitate further detailed studies to adress the causes of
speaking anxiety even in mother tongue contexts.

Limitations of The Study

The present study offers also some limitations that must be acknowledged. First of all, the
study is limited to students studying at a single state university and departments in the field of
social sciences. In order to increase the generalizability of the results, the findings of the study can
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be tested with larger samples in various other cultural and/or geographical contexts. Another
limitation is the possibility that the results obtained from the data collection tools based on the
participants' self-evaluations may not fully reflect the measured qualities as might be in any self-
report study. Thus, data collection tools should be based not only on students' self-reports but also
on peer, teacher and family evaluations too. In the current study, only the role of individual and
familial factors on speaking anxiety were investigated. However, since speech anxiety also includes
psychological, cultural and social factors, studies that examine how much these psychological
factors predict speech anxiety are recommended for further work.
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Genis Ozet
Giris
Konusma kaygisi etkili sozlii iletisimin 6niindeki en 6nemli engellerden biri olarak kabul
edilmekte ve onlarca yildir akademik tartismalarin merkezinde yer almaktadir. Daha somut bir
ifadeyle, konugma kaygisi, konugsma korkusu (Ayres & Hopf, 1993) ya da konugmaya kars1 bir

tepki (Demir & Melanlioglu, 2014; Dérnyei, 2008) olarak kendini gosterebildiginden (Pearson vd.,
2007) birgok birey i¢in birincil endise kaynagi olarak kabul edilmektedir.

Topluluk 6niinde etkili konusma becerisine sahip olmak diinya ¢apinda pek c¢ok insanin
arzu ettigi bir seydir. Bu nedenle alandaki calismalarin 6nemli bir kismi konusma kaygisini
azaltmaya yoOnelik tedavi ve/veya miidahale yontemlerine odaklanmaktadir (Bodie, 2010; Siilter
vd., 2022). Bununla birlikte bir sorunu ortaya ¢gitkmadan 6nce tahmin etmek ve 6nlemek, zaman ve
caba agisindan her zaman daha verimli ve ekonomik bir yontem olarak kabul edilir (Konnopka &
Konig, 2020). Bu nedenle, konugsma kaygisinin nedenlerini belirlemek hem onleyici ¢alismalar
tasarlamak hem de ¢esitli miidahale programlar1 sunabilmek i¢in ¢ok dnemlidir. Ancak, ¢cok cesitli
ve karmagik degiskenlerin konusma kaygisi lizerinde etkisi oldugu belgelendigi i¢in bu kolay bir
is degildir. Ornegin, bireylerin kendilerine iliskin algilari, ortamin yeniligi, hiyerarsik iliskiler
(Beatty, 1988; Young, 1991), bireylerin gegmis deneyimleri ve bireysel farkliliklar gibi durumsal
degiskenler, mevcut literatiirde konusma kaygisinin kokenlerini arastiran ¢alismalarda etkili
oldugu kanitlanmis yatkinlastirict faktorler olarak tanimlanmaktadir (Booth-Butterfield, 1989;
Levine & McCroskey, 1990). Bu nedenle, mevcut ¢alisma ailesel ve kisisel degiskenlerin konusma
kaygisini ne dl¢lide agikladigini incelemeye odaklanmistir. Bu dogrultuda bu ¢alismanin amaci
lisans 6grencilerinin konusma kaygilarinin agiklanmasinda kisilik 6zellikleri, iletisim becerileri ve
aile iletisim kaliplarinin roliinii belirlemektir.

Yontem

Aragtirma grubunu Tiirkiye'nin kuzeydogusunda bulunan bir devlet tiniversitesinde 6 farkl
fakiiltede 0grenim goren toplam 775 (545 Kadin, 230 Erkek) lisans 6grencisi olusturmustur.
Orneklem seciminde kolay drnekleme yontemi kullanilmistir. Calismanin verileri Kisisel Bilgi
Formu, Konusma Kaygis1 Olcegi, Aile Iletisim Kaliplar1 Olgegi, iletisim Becerileri Olgegi ve
Kisilik Ozellikleri Olgegi ile toplanmistir.

Oncelikle Trabzon Universitesi Sosyal ve Beseri Bilimler Arastirma ve Etik Kurulundan
onay almmustir (Say1 no: E-81614018-000-2200013188, 28.03.2022). Sonrasinda dlgekler, 2021-
2022 bahar yariyil igerisinde Egitim, Ilahiyat, Hukuk, iletisim, Spor Bilimleri ve Giizel Sanatlar
Fakiiltesi 6grencilerine uygulanmistir. Verilerin analizinde IBM SPSS 26 paket programindan
yararlanilmistir. Verilerin normal dagilima uygun olup olmadigi, basiklik ve ¢arpiklik degerleri ile
test edilmistir. Katilimcilara ait tanimlayici bulgularin elde edilmesinde ve verilerin parametreye
uygunlugunun tespitinde tamimlayici istatistik teknikleri kullanilmistir. Konugma kaygisinin
aciklanmasinda ¢oklu dogrusal regresyon analizi tercih edilmistir.

Bulgular

Enter yonteminden yararlanilarak yapilan ¢oklu dogrusal regresyon analizi sonucunda
kurulan modelin sirastyla anlamli oldugu belirlenmistir (Fg 766=79.99, p<.001). Yordayici degisken
olarak secilen aile iletisim kaliplari, bes faktor kisilik 6zellikleri ve iletisim becerilerinin 6lgiit
degiskeni olarak segilen konusma kaygisi ile ilgili agikladig1 varyans %45°tir (41R?=.45). Analize
ait sonuglar Tablo 3’te sunulmustur. Tablo 3 incelendiginde kisilik 6zelliklerinden digsadoniikliik
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(B=-.46, p<.001), 6z denetimlilik (sorumluluk) (B=-.11, p<.01), deneyime aciklik (f=-.11, p<.01)
ve nevrotiklik (B=.11, p< .01) ile uyum yonelimli aile iletisim kalib1 (B=.11, p< .01) ve iletisim
becerileri (B=-.15, p< .01) degiskenlerinin 6grencilerinin konugma kaygilar {izerinde anlamli
yordayicilar oldugu goriilmektedir.

Sonug ve Tartisma

Calismanin sonuglar1 Tirkiye’deki {niversite oOgrencilerinin konusma kaygilarini
aciklamada kisilik 6zelliklerinin, iletisim becerilerinin ve yetistikleri ailedeki iletisim kaliplarinin
dikkate deger yordayicilar oldugunu gosteren 6nemli kanitlar sunmaktadir. Bununla birlikte kisilik
ozellikleri, aile iletisim kaliplari ve iletisim becerileri birlikte regresyona girdiginde kisilik
Ozelliklerinden disa doniikliigiin tiim degiskenler arasindaki en gii¢lii yordayici oldugunu ortaya
koymas1 agisindan da dikkate deger sonuglar sunmaktadir. Kisilik 6zelliklerinden yumusak
basliligin ve aile iletisim kaliplarindan diyalog yonelimli iletisim kalibinin konusma kaygisini
anlamli diizeyde yordamadiklar1 da dikkat ¢ceken bir sonugtur.

Bu sonuglar dogrultusunda konusma kaygisina neden olan bireysel ve ailesel faktorlerin
dikkatle ele alinip incelenmesi ve bu kayginin iyilestirilmesine yonelik miidahale programlarinin
gelistirilmesi 6nerilmektedir. Ozellikle bireylerin kisilik 6zellikleri dikkate alindiginda psikologlar
veya psikolojik danigmalarin dnciiliigiinde ¢esitli egitimlerin verilebilecegi diisiiniilmektedir. Aile
iletisim kaliplar1 acisindan okullarda gerekli takipler yapilarak ihtiya¢ duyan 6grencilerin ailelerine
yonelik ¢ocuklariyla nasil iletisim kuracaklarina dair gesitli seminerler diizenlenebilir. Konusma
becerisi 6zelinde 6zellikle sinif 6gretmenleri ve Tiirkge 6gretmenlerinin diizenleyebilecegi cesitli
smifici ve dis1 etkinliklerle konusma kaygisi yasayan 6grencilerin kaygilarinin azaltilmasina nem
verilmelidir. Bunlarla birlikte konusma kaygisinin nedenlerine dair ¢alismalarin ¢ogunlukla
yabanci/ikinci dile yonelik yapildigi ancak ana dilinde daha ¢ok durum tespitine yonelik
caligmalarin yapildig: goriilmiistiir. Oysaki konusma kaygis1 bugiin oldukc¢a yaygin bir durum olup
sadece yabanci/ikinci dilde degil ana dilinde de karsimiza ¢ikan ciddi bir durumdur. Bu sebeple
ana dilindeki konusma kaygisinin nedenlerinin de belirlenmesine yonelik ayrintili ¢alismalara
ithtiyag vardir.

Calismanin sinirliliklart degerlendirildiginde ise oOncelikle ¢alisma sadece bir devlet
tiniversitesinde ve sosyal bilimler alaninda 6grenim goren Ogrencilerle sinirhidir. Sonuglarin
genellenebilirligini artirmak i¢in daha genis 6rneklemlerle de ¢alismanin bulgulart sianabilir.
Diger bir sinirlilik ise veri toplama araglarinin katilimeilarin kendi sahsi degerlendirmelerine dayali
olmasindan elde edilen sonuglarin 6lgiilen nitelikleri tam olarak yansitmama olasilig1 mevcuttur.
Bu sebeple veri toplama araglarinin sadece Ogrencilerin 6z bildirimine dayali degil; akran,
Ogretmen, aile degerlendirmelerine yonelik de olmasi beklenir. Bu ¢alismada sadece konugma
kaygisi iizerinde bireysel ve ailesel faktorlere odaklanilmistir. Ancak konugma kaygisi psikolojik,
kiltiirel, sosyal ogeleri de igerisinde barindirdigindan gelecekte yapilacak olan ¢alismalarda bu
psikolojik dgelerin konusma kaygisini ne kadar yordadigi da incelenebilir.
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