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Abstract Key Words
This study aims to explore preschool teachers' perspectives on abuse. Designed Preschool
as a phenomenological study, the research employed a convenience sampling Abuse
technique to select participants. Accordingly, the study group consisted of 15 Teacher

preschool teachers working in Rize province during the 2023-2024 academic
year, all of whom participated voluntarily. Data for the study were collected

through semi-structured individual interviews with the teachers. These About Article
interviews, lasting approximately 40 minutes, were conducted using an

interview form comprising five open-ended questions. Prior to the interviews, Sending date: 21.11.2024
participants were informed about the study's purpose. To ensure the accuracy of Acceptance date: 03.01.2025

the data and to prevent any loss, the participants' responses were recorded with
their consent. The collected data were analyzed using content analysis. Findings
revealed that preschool teachers had limited knowledge of the concept of abuse
and lacked clarity on the appropriate steps to take in cases of suspected abuse.
Additionally, they expressed hesitation in reporting such incidents. Moreover,
the study found that most preschool teachers had encountered at least one child
who had experienced some form of abuse during their professional careers. In
these cases, their primary course of action was to arrange meetings with the
child's family. However, all participants agreed that these meetings were often
ineffective in resolving the issue and frequently resulted in conflicts with the
family.
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Introduction

Abuse is the misuse of power by the one who holds the power in relationships between unequal
parties (Gokalp, Kaya & Oviin, 2018). Child abuse is defined as physical, emotional, or sexual
maltreatment, as well as abuse for commercial or other purposes, that is actually or potentially harmful
to the life, development, health, or dignity of the child (UNICEF, 2013). Although countries guarantee
to protect children from all kinds of abuse by signing the Convention on the Rights of the Child,
unfortunately, child abuse is a universal problem today. In recent years, it has been noteworthy that there
has been a significant increase especially in cases of child abuse in Tiirkiye and around the world. For
instance, according to the World Health Organization (WHO, 2020), approximately three out of four
children between the ages of two and four are regularly physically and emotionally abused by their
parents or caregivers. Furthermore, according to the WHO (2023), one in every five women and one in
every thirteen men reported having been sexually abused during childhood (between 0 and 17 years of
age). The situation in our country is not pleasant either. It is known that one in every three children in
Tirkiye is subjected to at least one form of abuse (Boduroglu, 2023). In the Tirkiye-Child Abuse and
Domestic Violence Research Study (UNICEF, 2010), it was reported that 56% of the children
participating in the study witnessed physical abuse, 49% witnessed emotional abuse, and 10% witnessed
sexual abuse; while 43% were subjected to physical abuse, 52% to emotional abuse, and 3% to sexual
abuse. In the same study, all of the children stated that they witnessed or were subjected to abuse by
their parents, teachers, friends and neighbors at home, school or on the street. From a legal point of view,
according to the statistics of Republic of Tiirkiye Ministry of Justice, at least 100 new cases on child
sexual abuse are filed annually at the chief public prosecutor's offices between 2015 and 2023. It is
observed that only in 2023, 193 cases were filed (Justice Statistics, 2023). Moreover, it is believed that
there are many cases of abuse that are not reported or withdrawn after being reported. For instance, it is
known that physical abuse is not reported because it is perceived as a disciplinary measure by families
(Bakir & Kapucu, 2017). Indeed, according to the gender statistics of TurkStat (2021), physical abuse
is identified as one of the punishments that parents inflict on their children. Accordingly, 72% of parents
punish their children by scolding, 32% by slapping and 20% by beating. Therefore, it can be said that
the cases filed are the tip of the iceberg.

Studies reveal that abuse results in both physical and psychological harm, including depression,
anxiety, introversion, self-harm, and other related issues in children (Baskak, 2023; Hailes, Yu, Danese
& Fazel, 2019; Kocakaya, 2019). There are also studies indicating the emergence of health-related issues
such as obesity, eating disorders, schizophrenia (Hemmingsson, Johansson & Reynisdottir, 2014).
Furthermore, being subjected to abuse has a negative impact on children’s future lives. For instance,
children subjected to physical abuse may perceive violence as a legitimate way of enforcing their will
on others (Yanik & Ediz, 2022). Individuals who are subjected to abuse may abuse their spouses and
children in the following years (Doganli1 & Karadrs, 2017). Therefore, there is a need for both preventive
studies and intervention programs on abuse.

Eliminating and preventing all forms of abuse against children is included in the Sustainable
Development Goals (SDGs) to be achieved by the United Nations member states by the end of 2030
(SKA, 2023). In order to achieve these objectives, countries have committed to developing various
measures and practices. Key measures to protect children worldwide include the identification,
reporting, referral, investigation and follow-up of child abuse (Ayling, Walsh & Williams, 2020). At
this point, individuals from all segments of society and every professional group have various duties and
responsibilities. Among these, teachers are one of them. Because after family life, children spend most
of their time in school with their teachers. Teachers can easily observe children, identify risk situations,
intervene and can make the necessary notifications by reporting. Aksel & Yilmaz Irmak (2015) stated
that when children do not feel safe and have negative experiences, they often share this situation with
their teachers. Since teachers have the opportunity to interact with parents as well as children, they can
carry out awareness and consciousness raising activities for both children and parents. Therefore, it is
important that teachers have sufficient and accurate knowledge about abuse.

Although branch teachers spend limited time with a large number of children during class hours,
preschool teachers spend time with the same children during all class hours throughout the year. In
Tiirkiye, a child enrolled in preschool education at a dual-language educational institution spends 30
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hours a week with their preschool teacher. When club activities are included or when the education
period is full day, this period increases even further. Therefore, preschool teachers are among the first
group of teachers who can detect and intervene in all kinds of abuse signals against children as early as
possible.

It is known that the implementation of preventive education programmes for abuse should start
in early childhood (Kenny & Wurtele, 2012). Studies in the literature indicate that the awareness of
children and families about the concept of abuse increases with abuse prevention education programmes
given especially in early childhood (Cirik, Efe & Velipasaoglu, 2019; Citak Tung, 2016; Kenny &
Wourtele, 2010; Kenny, Wurtele & Alonso, 2012; Zhang, Chen, Feng, Li, Zhao & Luo, 2013). In this
context, preschool teachers who lack sufficient knowledge about abuse may have shortcomings in the
implementation of preventive education programmes, and therefore the children will not be able to
access accurate, sufficient and safe information about abuse in their initial education. Correcting
incomplete or inaccurate information may take more time than building new knowledge. For this reason,
it becomes crucial to determine preschool teachers' views and level of knowledge about abuse.

This study aims to determine the views of preschool teachers on abuse. Within this scope,
preschool teachers' recognition of abuse, encountering abuse in professional life and their intervention
situations were examined. By this way, it is thought to contribute to the literature by determining the
views of preschool teachers, analysing in-class experience and reporting situations by guiding the
experts.

Method

This study was designed as a phenomenological study within the qualitative research approach.
Studies conducted within this framework explore individuals' perceptions and interpretations of events
and phenomena they experience (Patton, 2014). This study focuses on the phenomenon of abuse.

Study Group

The convenience sampling technique was used to determine the study group. Convenience
sampling involves obtaining data from readily available and easily accessible participants (Baltact,
2018). In this context, the study group consisted of 15 preschool teachers working in Rize province
during the 2023-2024 academic year. Participation in the study was based on voluntariness. To ensure
data diversity, teachers working in different institutions and with varying years of professional
experience were included in the research.

All participating teachers were female. Three were employed in private schools, while twelve
worked in public schools. Of the public-school teachers, five were based in the city center, five in district
centers, and three in village schools. All private school teachers were located in the city center. The
teachers' years of experience ranged from two to twelve years.

Data Collection Tool

The interview method was employed in this study as it provided an opportunity for an in-depth
exploration of participants' personal perspectives on the subject (Seggie & Bayyurt, 2017). A semi-
structured interview format was chosen, allowing the researcher to pose additional questions during the
discussion. An interview form, developed by the researchers, was utilized throughout the interviews. In
the development process, a comprehensive literature review was conducted, leading to the initial
preparation of ten draft open-ended questions. These questions were subsequently reviewed by four field
experts, and following a revision process, the number was first reduced to seven and then to five.

The study data were collected through individual interviews, each lasting approximately 40
minutes. Prior to the interviews, participants were informed about the study’s purpose and engaged in a
brief conversation. They were encouraged to express their views in detail. To prevent data loss,
responses were recorded with the participants' consent.
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Data analysis

The data collected in this study were analyzed through content analysis. This method involves
examining textual or verbal data with an emphasis on meaning. Codes and themes are employed to
identify and interpret patterns within the data (Giil & Nizam, 2021).

Findings

As a result of the analysis of the participant views, the findings obtained under the following
themes are presented by including the participant views in line with the objectives.

Definition, types and prevalence of abuse

The preschool teachers were initially asked “What do you think abuse is and what are its types?’,
subsequently the question was expanded by asking ‘Which type of abuse do you think is the most
common? Why?’

Definition of abuse 4

10

0 2 4 6 8 10 12

Physical, sexual and emotional harm and economic abuse
Physical, sexual and emotional harm

Physical and sexual harm

Figure 1. Preschool teachers' definitions of abuse

As seen in Figure 1, most of the teachers defined abuse as ‘intentional physical and sexual harm’.
Some teachers emphasized that emotional harm is also within the scope of abuse in addition to physical
harm, while one teacher highlighted the economic dimension of abuse. Some of the teacher’s opinions
obtained on this issue are as follows:

“In my opinion, abuse is harming a person's body and emotions and attempting to control
them.”-T1

“In my opinion, abuse is the unauthorized touching of people's private parts, any part of their
body ’-T5

“Abuse is harming one's body. Physical violence, sexual touching of private parts or being
forced to touch someone else's private parts are all forms of abuse. ”-T11

T4 “I think abuse is about someone gaining power and control over others, dominating,
bullying, exploiting and using them, like mendicity.” With this statement, attention is drawn to the
economic abuse dimension of abuse.

40



Sare TURKMEN CINAR,

Journal of Education, Theory and Practical Research 2025,, Vol 11, Issue 1, 37-51 Yasemin AYDOGAN

15

15
Type of abuse

il -

0 2 4 6 8 10 12 14 16

Sexual Abuse » Physical Abuse m Emotional Abuse m Economic Abuse

Figure 2. Types of abuse according to preschool teachers

Regarding the definitions of abuse, all the teachers answered physical and sexual abuse while
explaining the types of abuse. Whilst three teachers also included emotional abuse, only one teacher
explained the types of physical, emotional, sexual and economic abuse. Sample statements on this
subject are as follows.

“As far as I know, the types of abuse are physical and sexual abuse.”-T2

“There is physical abuse, sexual abuse, and also abuse of emotions.” -T13

Most common type of abuse 7

[

0 1 2 3 4 5 6 7 8

Sexual Abuse Physical Abuse m | dont know

Figure 3. Most common type of abuse

As seen in Figure 3, in response to the question, 'Which type of abuse do you think is the most
common?' one participant stated, 'l don't know." Meanwhile, half of the participants identified physical
abuse as the most common type, while the other half mentioned sexual abuse.

T7 justified their response as follows: “... I think the most intense is violence, physical abuse.
Even children, by observing adults, are hitting each other or animals and throwing stones. Pushing,
shoving, and slapping has become so normal...”.

T14 said, "... We encounter news of sexual abuse at every turn. Maybe each day a woman dies
from abuse. There is too much sexual abuse." indicating that she/he decided on the most common type
of abuse based on media and communication tools.

Risk group and effective factors

Preschool teachers were asked the question, “What are the groups with a high risk of being
abused and what are the effective factors?’.
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Age —  Children
Risk factors for abuse ~|:

Gender — Woman

Figure 4. Risk factors for abuse according to preschool teachers

All teachers stated that risk groups emerged based on age and gender, with children being more
likely to abuse due to age and women being at a higher risk due to gender. Teachers T2, T9, and T15
expressed their views as follows:

“1 think abuse is more likely to be experienced by vulnerable people. | mean, | think it can
happen to women and children more easily.” -T2

"Abuse is something that men resort to in order to humiliate women's dignity. There are many
men who abuse women to oppress them. Likewise, there are many men who only have power over
children and try to compensate for their inadequacy by harming children. ... They see the child as weak,
underestimate the age of the child and abuse him/her." -T9

"I think it happens to children. Children are very open to being deceived and intimidated, they
are much more susceptible. They scare them by saying, ‘No one will believe you, if you tell someone
something, I will do this or that to you, I will harm your family’. That is why the child cannot tell anyone
about the abuse. They are also young, they cannot resist the abuser, and so the abuse carries on and
on." -T15

All participants stated that children are more likely to be abused in early childhood compared to
other age groups. T1 explained his/her opinion on this issue with his/her reasons as follows: "The rate
of abuse is higher in early childhood compared to other ages. The main reason for this is that children
are not aware that they are being abused and because they cannot resist in terms of power, they cannot
resist the people who scold them, emotionally destroy them, rough them up, beat them, sexually harass
them, most of the time they do not realize or because it is carried out as a game, children are abused
very often." The opinion of T4 is as follows:’...Of course, babies and preschool children are abused
more. Because their defenses are lower than other adults or older children. They need love and care,
meaning they cannot survive on their own, they are dependent on someone. This makes them more
vulnerable to all kinds of dangers."

Encountering abuse in professional life

Teachers were asked the question “Have you encountered abuse in your professional life?”” Four
teachers stated that they had not. Eleven teachers stated that they had encountered abuse, and their
experiences were analyzed with the questions “Which type of abuse did you encounter? How did you
recognize it? What made you suspicious?”. Then, they were asked how they intervened in the encounter
of abuse.

Type of abuse encountered 11

e

0 2 4 6 8 10 12

Sexual Abuse Physical Abuse  m Emotional Abuse

Figure 5. Types of abuse encountered by preschool teachers
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Teachers stated that they encountered different types of abuse in their professional life. The
types of abuse that teachers indicated that they encountered the most are physical, emotional and sexual
abuse respectively. By giving examples, they explained that they benefited from children’s conversations
among themselves, in-class observations, individual interviews with children and observations of
parents in determining abuse. Some of the abuse situations encountered by teachers are as follows:

"How did I understand? | understood the words he/she used and the meaning of the words.
When I read a book about turtles laying eggs, he/she would say things like ‘Do you know what birth is?
Do you know what a child looks like? Do you know why turtles lay eggs?’ and he/she would say that
he/she knew things that other children did not know. Later, during several conversations with the child,
... mentioned watching videos in which children's underwear was removed, and girls were hugged. In
another conversation, I noticed that ... frequently explained things such as the existence of sexual organs
in men and women, that children are born that way, and that men hug women, and women become
pregnant. I came to the conclusion that the child was abused because he/she knew the meanings of
special words, used these words in detail and continuously, knew things emotionally older than his/her
age, and wanted to talk about them.” -T1

"l realized the case from what the child was telling in the class. He thought that other children
were playing by holding his willy. Sometimes he would run after other children and squeeze their willy
when he caught them. When | asked him what he was doing, he ran away without answering. One day,
while reading a story with a grandfather as the main character in the class, that child said, ‘Teacher, [
play catch with ....... When ....... catches me, he grabs my willy, pulls and tickles it. It is very funny.” |
learnt from there.” -T8

"I suspected that a child was being emotionally abused. What made me suspicious was the
mocking and derogatory words the mother used to the child. He/she didn't use them in our presence, or
if he/she blurted them out, he/she pretended to be joking, but the words he/she used were not nice...
Another parent used to drag the child away from school. | saw him/her slap the child's mouth and cheek
a few times outside the school..." -T13

“... I saw numerous children with bruises and signs of pinching on their arms and legs. When |
asked the mother, she would say things like “he/she hit somewhere, he/she fell”. Sometimes children
can also be injured in the classroom, while playing or in the garden, but when | saw the marks on the
same child, | realised that it was abuse...." -T3

“...I can say that | saw emotionally abused children a lot. Such as humiliation, not being valued,
conditional love. For example, if you do this, | won't love you, if you do that, | won't be your mother
anymore, you will stay on the streets." -T14

In addition, some of the teachers emphasized that abuse leads to behavioral problems in
children while describing their abuse experiences.

“... When a child experiences violence from the family, he/she does the same in the classroom.
He/she hits his/her friend, takes the toy away from them, provokes other children to start a fight, pushes
them.” -T12

“... This makes children passive, they are either too timid or too aggressive. ..." -T14
Intervention to abuse

Teachers were asked what they did in cases of abuse they encountered, and all of them stated
that they verbally reported the situation to the counsellor or the school principal. While most of the
teachers emphasized that they made joint decisions with the school administration in their solution
strategies, some of them stated that they struggled individually against the pressure and obstacles of the
school administration. The solution strategies used by the teachers are shown in the graph below.
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Figure 6. Solution strategies of teachers in intervention to abuse

All the teachers stated that they first contacted the family in case of abuse they encountered.
They mentioned that they were subjected to reactions such as shouting, accusing them of slander,
walking up to them and threatening them during family meetings. The opinions of some of the teachers
on this subject are as follows:

"Firstly, I informed the school counsellor, then the counsellor informed the principal and said
that we should call the family to the school and inform them. The family came to the school. After talking
about general topics, I asked, ‘Do you know if your child talks about adult content? Does he/she talk
about it to you too?". The mother and father started to raise their voices and shout. They walk up to me
and threatened me. So | realised that this abuse was also known, approved and indirectly supported by
the family. ... The family constantly threatened the school. I'm not sure how the threats were made or
how it was covered up, but | know that they said things like 'l will finish you, I will kill you," and 'l will
shut down your school.' They made it clear that we couldn't be held accountable in any way." -T1

"What did we do in this case? Firstly, we talked to the child's family. We thought that if the
situation was repeated, we would take serious measures, but of course we did not tell the family that.
We explained the severity and importance of the case. We told them that if we witnessed it again, we
would report it to the official institutions, and that in such a case, it could get much more serious..." -
T2

"Firstly, I called the mother to school. I told her about what the child said while reading a book.
‘Yes, teacher, she said, that is the way he/she likes (by squeezing his willy). My son is the first male
grandson, we named him ........ ...... loves him very much. They are joking among themselves, ’ she said.
| told her that this was wrong, that the child showed the same behavior to other children in the class.
The mother did not believe me. She didn't react much at first, but she didn't believe it. She said ‘I have
never seen him do that, he never does that in the park or when he plays with his cousins.’ | told her that
she did it in the classroom and that this behavior was wrong. | asked them to talk to ..... and tell him/her
not to touch the child's body in this way. She said ‘I could never say to ..... such a thing, If you want, you
can tell my husband. ” When the father and mother came to school, there was an argument. The father
was very angry about what was said to his relative and said, ‘....What are you trying to say? Do you
think you know everything. Who are you? Who do you think you are?’ he shouted. He didn't even let me
talk. The male teachers at the school heard the voices and came. The man walked up to me, the teachers
intervened. The principal came. They took me out of the room, the principal and a few male teachers
talked to the parent... ."-T8

T13 stated that she/he referred to a child's parent who was in the process of divorce and who
was not aware that she was harming his child to a health expert as follows: "The parent was recently
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divorced, | was aware of the troubled process she was going through during the divorce. Her behavior
towards the child had changed, she was constantly saying things like "you are like your father, you are
incompetent, why are you like this" without realizing it. | had a chat with the parent as if we were having
a routine meeting. Then, without offending her, I told her that it is not a shame to get support in difficult
times, on the contrary, it is a necessity. | told her that I also received support for a while. She understood
anyway, she said that she did not say those sentences on purpose, that she regretted it afterwards, that
she went home and cried..."”

In addition, T1 and T8 stated that they attempted to report the situation to the school and district
national education with a petition as well as family meetings. All the teachers stated that the solution
strategies were not effective and the case was covered up with the guidance of the school administration.
While teachers working in private schools stated that they let the school administration cover up the
case due to the fear of being dismissed and the fear of parents harming them outside the school, teachers
working in public schools stated that they accepted the cover-up of the case because they did not believe
their school administration and official procedures would solve the problem.

"l wrote a 3-4 pages petition to the school principal, stating in detail that the child was abused
and that the family reacted in this way. The principal said that he did not process my petition and put it
aside. He said that he did not approve of this situation at all, that this would get much bigger, that they
were very bad people, that they would harm me and my family, and end the matter somehow. Private
schools have this aspect where you can think about what should happen up to a certain point. After a
certain point, you have to think about whether I will be fired or what will happen to me. What the
principal said also affected me, the man had the potential to harm me. | was afraid for a while on my
way home. Then | left that institution anyway. The biggest reason was that they were not behind me and
they said OKAY to everything to look cute to the parents.” -T1

“...They calmed the parent down and sent him away. They told me that | was right but not to
drag this out. After that day, whatever they said at home, the child became distant towards me. The child
said "My father calls you s.... teacher”. I went and argued with the principal. I said, ‘You didn't do
anything, the kid called me a ... in the middle of class. | petitioned both the school and the district
Directorate of National Education. The District Director of National Education called me and spoke to
me in a fatherly manner and told me that | was still young and that | would see many more things and
drop the matter." -T8

p— _— B —
Reasons Why Teachers Do Not Write Official Reports
.
I
f_ o 0 f_ 1 0
Teachers working in Teachers working in
private schools L public schools
: I
p— S — 1 S _

Concern about
harassment from
parents outside the
school

Belief that official
notifications are
ineffective

Anxiety of dismissal

Figure 7. Reasons why teachers do not write official reports

When teachers were asked why they did not submit an official report in writing, it was observed
that their reasons varied depending on the type of school in which they worked. Teachers in private
schools stated that they refrained from reporting due to fear of dismissal and concerns about possible
retaliation from parents outside the school, instead allowing the school administration to suppress the
incident. On the other hand, teachers in public schools indicated that they accepted the school
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administration and official procedures covering up the incident, as they lacked confidence in their ability
to resolve the issue. Some teachers explained their reasons for not filing an official report as follows:

“... The thing about private schools is that, up to a certain point, you can think about what
should happen. After a certain point, you have to think about whether | will be fired or what will happen
to me. What the principal said also affected me, he had the potential to harm me. | was afraid for a while
on my way home. Then | left that institution anyway. The biggest reason was that they did not stand
behind me and said everything was okay to look cute for the parents.” —-T1

“... Of course nothing happened. | am so fed up with the fact that every negative thing that
happens at school is accepted by us as normal. | used to object before, but I don't object anymore,
because nothing happens. | told the family about the situation, | told them about the harm it would cause
to the child, I reported the situation to the principal. | mean, | did what I could do." -T12

Teachers' Support Requests

The teachers were asked the question “What kind of support do you need to raise awareness
about abuse?” All teachers stated that they primarily needed to raise awareness of the family and
suggested that free seminars could be organized by university staff. They indicated that if such training
is planned, topics such as the effect of abuse on children's future life, that anyone can be an abuser, and
the definition of special regions should be emphasized in its content. Moreover, it was suggested that
activity suggestions and book list that teachers can use in classroom activities should be prepared by the
Ministry of National Education. In this way, it was indicated that it would be easier to handle the subject
of abuse in classroom activities. The opinions of some of the teachers on this issue are as follows:

"I think people should be scared about this issue. For instance, it should be said that the abuser
may be very close to you. This is already true, but at the same time this information makes people very
uneasy, it is scary. It can be emphasized that we can be abused by our relatives so do not force children
to kiss their relatives. | think it would raise awareness if a longitudinal study is demonstrated, explained
and conducted on what kind of characteristics children may have when they grow up after especially
emotional abuse and how their characters may be damaged. In other words, the biggest support is to
raise this awareness in the people who care for children around them.” -T2

"Especially in rural areas, districts and villages, we are left alone with the public. I think
university lecturers should come to such remote areas from time to time and give free training. We are
also working on something, but if we cannot agree on something with the parents, we get a bad
reputation. Everything we do is labelled as bad and wrong. Even if you try to teach something good and
useful, society does not accept it. I think it would be useful for them to hear similar things from different
people from outside." -T5

"Actually, my biggest requirement in this regard is the support of informing the people around
the child, the family. Because the teacher somehow becomes conscious, has to become conscious. But
the family grows and expands in isolation from this..." -T6

“... Even book selection is a different issue in itself. The Ministry of National Education or
university field experts can do this easily. Like 100 fundamental works, a list of books recommended for
privacy can be created. Activity suggestions can be prepared with these books. It would be very nice.
This would make us even stronger. | would know what to do when | want to work abuse in my class. ” -
T15

T8, who works in the village, emphasized that the source of information of people living in rural
areas is television and that informative programs should be prepared for families:

"As far as | can see, the source of information for people in the village is television. They believe
whatever the television says, their daily conversations are always based on what they see on television.
From TV series to the news. If these people learn through television, informative broadcasts that are
not dull can be added to television. | am not talking about channels such as EBA TV, TRT Documentary,
etc. These channels are already followed by people with a high level of awareness. In order to reach the
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public, these issues should be discussed briefly even in TV series. For example, a short half-hour
information programme could be broadcast simultaneously on all channels at 15.00 hours. My biggest
demand would be the use of television and media intertwined with education...”

Teachers working in private schools stated that they need training for all school staff,
emphasizing that the staff working in private schools have different levels of education.

"If you are working in a private school, your school principal may not be a teacher, so not
knowing about this issue scares him/her. For example, he/she does not want to talk about abuse. School
principals, school staff, cafeteria staff and especially parents should be informed in a planned and
programmed manner by experts and university professors, and the training should be compulsory and
continuous." -T10

Discussion, Conclusion and Suggestions

In this section, the findings obtained are discussed in line with the literature. In the study, it was
observed that the participants mainly defined abuse as physical and sexual abuse. In connection with the
definitions, all teachers mentioned physical and sexual abuse while explaining the types of abuse, and
some teachers stated that emotional abuse is also a type of abuse. Physical abuse is the easiest type of
abuse to identify as it has visible signs on the body such as bruising, scarring and bleeding (Doganl1 &
Karadrs, 2017). Therefore, teachers' awareness about physical abuse may be high. In recent years, there
has been a lot of news about sexual abuse in the media. The situation of expressing opinions and
reactions to sexual abuse news on social media has become quite widespread. Dumanli Kiirkg¢ii (2017)
examined the reactions of Twitter users to sexual abuse cases and analyzed a total of 26,112 tweets
posted in five days against sexual abuse cases. The number of tweets in this short period of time is
noteworthy. In Sagir's (2013) study conducted with 474 preschool and primary school teachers, one
third of the teachers stated that the source of information about abuse was the Internet. Teachers may
have included sexual abuse in their definitions because they were exposed to a lot of news, reactions
and opinions about sexual abuse on social media and news. When Figure 3 is analyzed, although most
of the teachers mentioned that they saw children exposed to emotional abuse in their classrooms, they
did not include emotional abuse in the definition of abuse and its types. It is thought that this situation
stems from the fact that teachers have insufficient knowledge about abuse. However, in order for
teachers to be able to recognize abuse correctly and report it to the authorities, they should have the
necessary knowledge and skills about the procedures for identifying and reporting abuse (Dinehart &
Kenny, 2015). There are studies in literature that support the findings of the study. For instance, Erdogan
and Aslan (2020), in a study conducted with preschool teachers, stated that although teachers have
sensitivity about abuse, their knowledge is insufficient. Similarly, according to Olcay's (2021) study,
preschool teachers consider themselves partially competent in identifying negative child experiences
and sexual abuse, and competent in identifying physical abuse and emotional abuse.

Half of the teachers, referring to their classroom observations, stated that physical abuse was
the most common type of abuse and that children were both victims and abusers in terms of physical
abuse. The other half, on the other hand, stated that sexual abuse is the most common type of abuse by
emphasizing the news on social media as well as classroom observations. When the teachers were asked
about the group most vulnerable to abuse, all of them answered women and children. When the crimes
committed by children and against children in Tiirkiye are analyzed, it is found that physical and sexual
abuse is at a high rate among the crimes (TUIK, 2024 [in English Turkish Statistical Institute] ). Gokalp,
Kaya and Oviin (2018) indicated that women and children are more vulnerable to abuse in every society
and in every period. Therefore, teachers' definition of the group most vulnerable to abuse is correct.
However, the reason for this situation may also stem from teachers' gender perception.

Most of the teachers indicated that they had encountered different types of abuse in their
professional life. The most common types of abuse they reported to have encountered were physical and
emotional abuse. Almost half of them (n=6) also stated that they had encountered sexual abuse. In
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determining the abuse, it was observed that they benefited from children's conversations among
themselves, in-class observations, individual conversations with the child, and parents' attitudes and
behaviors. Children often reflect on the situations they experience and witness in daily life in their games
and share them with their peers. Children may try to attract attention by explaining a new topic to their
peers and try to gain power among peers (Giindogdu & Yasar, 2021). Therefore, children's conversations
among themselves and in the classroom are considered to be an important resource for teachers. It was
observed that teachers verbally reported to the school principal and school counsellor when they
encountered abuse. Similarly, in the study of Tener and Sigad (2019), teachers stated that they reported
to the school administration and counsellor in case of abuse. In this study, only two teachers wrote a
petition and ensured that the situation was officially recorded. However, according to the Turkish Penal
Code, itis a duty of citizenship to report any crime to the competent authorities. Furthermore, according
to Article 279 of the Turkish Penal Code, a public official who, in connection with his/her duty, learns
that an offence requiring investigation and prosecution on behalf of the public has been committed and
neglects to notify the competent authorities or shows delay in this regard shall be punished with
imprisonment from six months to two years. Therefore, teachers are legally required to officially report
any case or suspicion of abuse. It is considered that teachers' lack of knowledge about reporting and
legal responsibility affects their reporting status. In this study and in the literature, it is observed that
preschool teachers are reluctant to report abuse. In the study conducted by Yetis and Ziyalar (2018) with
513 teachers, it was found that 49.9% of the teachers did not have information about the reporting
obligation and penalty in Article 279 of the Turkish Penal Code. Nguyen-Vu (2018), in his study
examining the decision-making process of preschool teachers in reporting abuse, stated that although
teachers had concrete suspicions, they were not willing to report child abuse based on suspicions because
they were not sure what to do. In the study of Dinehart and Kenny (2015), early childhood educators
stated that although they had the necessary knowledge about child abuse and reporting, they would
report to the school administration when they encountered abuse and would not make any reporting
process. Aksel and Yilmaz Irmak (2015), in their study on sexual abuse, found that teachers mostly
preferred referral to authorities (authorities, school administration, guidance service, psychiatrist) and
family meetings as interventions in case of abuse encountered at school. Olcay's (2021) study revealed
that teachers do not have clear information about how to report abuse.

In this study, the reasons why teachers did not make official notifications differed according to
the type of school they worked in. While teachers working in private schools indicated that they did not
report due to work and aggression concerns, teachers working in public schools stated that they did not
believe that procedures would solve the problem. In Widerberg and Eklund's (2018) study, fear of
conflicts that may arise with parents and fear of the reaction of parents were among the reasons for not
making official notifications. This difference according to school type can be explained by the lack of
job security and parent satisfaction policy of private schools. Indeed, in Cimen and Karadag's (2020)
study, it is stated that teachers in private education institutions have the thought of being unemployed at
any moment, and that they experience the stress of whether their contract will be renewed in the presence
of every problem and solution strategy. In the same study, it is also observed that the role attributed to
the teacher in the parent-teacher-school relationship is an element of pressure on the teacher. According
to Can Yasar, Kaya, and Karaca's (2021) study, preschool teachers' personal concerns about reporting
increase as their seniority increases. On the other hand, it is noteworthy that teachers working in the
public sector do not believe that procedures will solve problems. This may be due to teachers' past
negative experiences. Experiences such as the fact that previous notifications were not taken into
consideration, remained unresolved or took time to be resolved may have reduced teachers' trust in
procedures. It is suggested that this issue should be analyzed through in-depth research.

Most of the teachers indicated that they acted jointly with the school administration in the
presence of abuse, and that they mostly met with the family as an intervention. They stated that they
encountered aggressive reactions such as shouting, threats, and walking up to them during the meetings
with the family. Nguyen-Vu (2018) stated that preschool teachers tend to meet with families and obtain
more detailed information in case of suspicion of abuse. In the study by Tener and Sigad (2019), the
family of the victim child reacted to the teacher with shouting and rejection. All of the teachers
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participating in this study stated that the solution strategies were not effective, and the case was covered
up with the guidance of the school administration. In Tener and Sigad's (2019) study, teachers also stated
that the school administration was unprepared for the abuse and reluctant to officially report the abuse.

As a result of the research, it was found that preschool teachers did not have sufficient
knowledge about abuse and perceived abuse mostly as physical and sexual abuse. Furthermore,
according to preschool teachers, women and children are more vulnerable to be victims of abuse because
they are defenseless. Another result of the study was that preschool teachers frequently encountered
different types of abuse in their professional lives. Teachers identified abuse by conducting individual
meetings with their children, observing children's communication with each other and observing parents'
behaviors towards their children. In the face of this situation, it was observed that teachers mostly
preferred to report verbally to the school administration and counsellor but did not report officially.

Within the framework of these results, the following recommendations are suggested in the
study:

- In-service training programs can be given to preschool teachers on the definition,
identification and intervention of abuse.

- A planned and programmed abuse awareness training program can be developed for
preschool teachers and parents.

- Courses on abuse can be added to the preschool teaching undergraduate curriculum. In this
way, awareness and consciousness can be created in preschool teachers before they step into
the teaching profession.

- Research examining the level of knowledge and in-class observations of teachers according
to the types of abuse can be conducted.

- The underlying reasons why preschool teachers do not officially report cases of abuse (but
only report them verbally) can be investigated.

- In order to encourage teachers to officially report in case of abuse or suspicion of abuse,
rewards such as promotion in rank and service points can be added to the Teaching
Profession Law.
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Bu aragtirma okul Oncesi Ogretmenlerinin istismar konusunda goriislerini
belirlemek amaciyla gergeklestirilmistir. Arastirma, nitel aragtirma yaklagiminda
fenomenoloji  (olgubilim) olarak  desenlenmistir. ~ Calisma  grubunun
belirlenmesinde kolay ulagilabilir 6rnekleme teknigi kullanmilmistir. Bu baglamda
2023-2024 egitim 6gretim yilinda Rize ilinde ¢alisan 15 okul 6ncesi 6gretmeni
aragtirmanin ¢alisma grubunu olusturmustur. Calisma gurubunda yer alan
ogretmenlerin belirlenmesinde goniilliiliik esasi dikkate alinmistir. Arastirmanin
verileri 6gretmenler ile yapilan yari yapilandirilmig bireysel goriismeler ile elde
edilmigtir. Bes acik u¢lu sorunun yer aldig1 goriisme formu ile gergeklestirilen
bireysel goriismeler yaklasik 40 dakika siirmiistiir. Gorligmeye baglamadan 6nce
katilimcilara aragtirmanin amaci agiklanmigtir. Veri kaybini dnlemek amaciyla
katilimcilarin izni alimarak yanitlar1 kayit altina alinmigtir. Arastirmadan elde
edilen veriler i¢erik analizi teknigi ile analiz edilmistir. Aragtirma sonucunda okul
oncesi dgretmenlerinin istismar kavrami hakkinda sinirlt bilgiye sahip olduklari,
istismar sliphesi duyduklarinda ne yapacaklari hakkinda net bilgi sahibi
olmadiklart ve siipheli durumlarda bildirimde bulunmakta ¢ekimser kaldiklari
goriilmiistiir. Ayrica, arastirmaya katilan okul Oncesi Ogretmenlerinin
¢ogunlugunun meslek hayati boyunca siniflarinda en az bir istismar tiiriine maruz
kalan cocuklar ile karsilastiklar1 ve bu durumda genellikle aile goriismeleri
yapmaya1 tercih ettikleri belirlenmistir. Okul dncesi 6gretmenlerinin tamamu aile
goriismelerinin problemi ortadan kaldirmada yetersiz kaldigini ve aile ile ¢atigma
yasadigini ifade etmistir.
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Giris

Istismar; esitsizler arasindaki iliskilerde giicii elinde bulunduranm, bu giicii digerine kars:
kotiiye kullanmasidir (Gokalp, Kaya ve Oviin, 2018). Cocuk istismari; gocugun hayati, gelisimi, saghigi
veya onuru acisindan fiilen veya potansiyel olarak zarar verici fiziksel, duygusal ve cinsel kétii muamele
ile ticari veya baska amagli somiirii olarak tanimlanmaktadir (UNICEF, 2013). Ulkeler ¢ocuk haklart
sOzlesmesini imzalayarak ¢cocugu her tiirlii istismardan korumay1 garanti etse de ne yazik ki giiniimiizde
cocuk istismari1 evrensel bir problem olarak karsimiza ¢ikmaktadir. Son yillarda Tiirkiye’de ve diinyada
ozellikle cocuklara yonelik istismar vakalarinin ciddi oranda artis1 dikkat cekmektedir. Ornegin, Diinya
Saglik Orgiiti'ne (WHO, 2020) gére diinyada iki-dért yas arasinda yaklasik dort ¢ocuktan iicii
ebeveynleri veya bakicilari tarafindan diizenli olarak fiziksel ve duygusal olarak istismar edilmektedir.
Ayrica, her bes kadindan biri ve 13 erkekten biri cocuklugunda (0-17 yas arasinda) cinsel istismara
ugradigini ifade edilmektedir (WHO, 2023). Ulkemizdeki durum da i¢ agict degildir. Tiirkiye’de her ii¢
cocuktan birinin istismar tiirlerinden en az birine maruz kaldig1 bilinmektedir (Boduroglu, 2023).
Tiirkiye-Cocuk Istismar1 ve Aile I¢i Siddet Arastirmasina (UNICEF, 2010) katilan ¢ocuklarin %56’sinin
fiziksel istismara, %49 unun duygusal istismara ve %10’unun cinsel istismara tanik oldugu; %43 iiniin
fiziksel istismara, %52’sinin duygusal istismara ve %3’tniin cinsel istismara maruz kaldig
belirtilmektedir. Yine ayni arastirmaya katilan ¢ocuklarin tamami ebeveynleri, 6gretmenleri, arkadaglari
ve komsular tarafindan ev, okul ve sokakta istismara tanik oldugunu veya maruz kaldigini ifade etmistir.
Hukuki a¢idan incelendiginde, Tiirkiye Cumhuriyeti Adalet Bakanlig istatistiklerine gére cumhuriyet
bagsavciliklarinda ¢ocuk cinsel istismarina yonelik 2015-2023 yillar arasinda her yil en az 100 yeni
dosya acilmaktadir. Sadece 2023 yilinda 193 dosya agildig1 goriilmektedir (Adalet Istatistikleri, 2023).
Bunun yaninda ihbar edilmeyen veya ihbar1 geri ¢ekilen pek ¢ok istismar vakasimin oldugu
diisiiniilmektedir. Ornegin fiziksel istismar, aileler tarafindan bir disiplin arac1 olarak goriildiigii i¢in
bildirim yapilmadig1 bilinmektedir (Bakir ve Kapucu, 2017). Nitekim, TUIK toplumsal cinsiyet
istatistiklerinde (2021) anne ve babalarin ¢ocuklara verdikleri cezalar arasinda fiziksel istismarin oldugu
goriilmektedir. Buna gore anne babalarin %72’si azarlama, %32’si tokat atma, %20°si ddvme seklinde
cocuklarini cezalandirmaktadir. Bu nedenle acilan dosyalar i¢in buzdagmnin goriinen kismi demek
mimkiindiir.

Yapilan arastirmalar istismarin ¢ocuklarda depresyon, kaygi, i¢e kapaniklik, kendine zarar
verme vb. fiziksel ve psikolojik hasarlara yol actigin1 gostermektedir (Baskak, 2023; Hailes, Yu, Danese
ve Fazel, 2019; Kocakaya, 2019). Obezite, yeme bozuklugu, sizofreni gibi saglikla ilgili sorunlarin
ortaya ¢iktigini belirten ¢alismalar da mevcuttur (Hemmingsson, Johansson ve Reynisdottir, 2014).
Ayrica, istismara maruz kalma ¢ocuklarin ileriki hayatlarini da olumsuz etkilemektedir. Ornegin,
fiziksel istismara maruz kalan ¢ocuklar siddeti, bagkalarinin istedigini yaptirmanin mesru bir yolu olarak
algilayabilir (Yanik ve Ediz, 2022). istismara maruz kalan bireyler ilerleyen yillarda es ve cocuklarimi
istismar edebilmektedir (Doganli ve Karadrs, 2017). Bu nedenle istismar konusunda hem onleyici
caligmalara hem miidahale programlarina ihtiya¢ duyulmaktadir.

Cocuklara yonelik her istismar tiiriinii ortadan kaldirmak ve 6nlemek Birlesmis Milletlere iiye
tilkelerce 2030 yilinin sonuna kadar ulasilmasi planlanan Siirdiiriilebilir Kalkinma Amaglar (SKA)
kapsaminda yer almaktadir (SKA, 2023). Bu amaglara ulasmak igin iilkeler gesitli tedbirler ve
uygulamalar gelistirmeyi taahhiit etmistir. Diinya ¢apinda ¢ocuklar1 korumaya yonelik temel tedbirler
arasinda ¢ocuk istismariin belirlenmesi, raporlanmasi, sevk edilmesi, sorusturulmasi ve takibi yer
almaktadir (Ayling, Walsh ve Williams, 2020). Bu noktada toplumun her kesiminden bireye ve her
meslek grubuna cesitli 6dev ve sorumluluklar diigmektedir. Bunlardan biri de 6gretmenlerdir. Ciinkii
¢ocuklar aile hayatindan sonra vakitlerinin gogunu okul hayatinda 6gretmenleri ile gegirir. Ogretmenler
cocuklart rahatlikla gézlemleyebilir, risk durumlarini belirleyebilir, miidahale edebilir ve raporlayarak
gerekli bildirimleri yapabilir. Aksel ve Yilmaz Irmak (2015), cocuklarin giivende hissetmediklerinde ve
olumsuz yasantilara sahip oldugunda bu durumu siklikla &gretmenleriyle paylastiklarini ifade
etmislerdir. Ogretmenler cocuklar kadar ebeveynleri ile de etkilesim imkanina sahip olduklarindan hem
¢ocuklara hem de ebeveynlere yonelik farkindalik ve bilinglendirme ¢alismasi yapabilirler. Bu nedenle
Ogretmenlerin istismar konusunda yeterli ve dogru bilgiye sahip olmalar1 énemlidir.
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Brang 6gretmenleri ¢ok sayida ¢ocuk ile ders saati boyunca sinirl vakit gegirse de okul 6ncesi
Ogretmenleri yil boyunca ayni ¢ocuklar ile tiim ders saatlerinde vakit gecirmektedir. Tiirkiye’de ikili
egitim veren bir egitim kurumunda okul 6ncesi egitim alan bir ¢ocuk okul dncesi 6gretmeni ile haftada
30 saat vakit gecirmektedir. Kuliip calismalar1 eklendiginde veya egitim siiresi tam giin oldugunda ise
bu siire daha da artmaktadir. Bu nedenle okul 6ncesi 6gretmenleri olabildigince erken yaslarda ¢ocuklara
yonelik her tiirlii istismar sinyallerini fark edebilecek ve miidahale edebilecek ilk gretmen grubunda
yer almaktadir.

Istismara yonelik onleyici egitim programlarmin uygulanmasina erken ¢ocukluk déneminde
baglanmasi gerektigi bilinmektedir (Kenny ve Wurtele, 2012). Literatiirde yer alan galigmalar 6zellikle
erken ¢ocukluk doneminde verilen istismar1 Onleyici egitim programlari ile ¢cocuklarin ve ailelerin
istismar kavramina yonelik farkindaliklarinin arttigin1 géstermektedir (Cirik, Efe ve Velipasaoglu, 2019;
Citak Tung, 2016; Kenny ve Wurtele, 2010; Kenny, Waurtele ve Alonso, 2012; Zhang, Chen, Feng, Li,
Zhao ve Luo, 2013). Bu baglamda istismar konusunda yeterli bilgiye sahip olmayan okul Oncesi
Ogretmenlerinin  Onleyici egitim programi uygulamalarinda eksiklikler olabilecek, dolayisiyla
cocuklarinda istismar konusunda aldiklari ilk egitimde dogru, yeterli ve giivenli bilgiye ulasabilmeleri
miimkiin olmayacaktir. Eksik veya yanlis bilgileri diizeltmek yeni bilgi insa etmekten daha ¢ok vakit
alabilir. Bu nedenle okul oncesi 6gretmenlerinin istismar konusundaki goriislerini ve bilgi diizeyini
belirlemek 6nem kazanmaktadir.

Bu arasgtirma ile okul Oncesi Ogretmenlerinin istismar konusunda goriislerini belirlemek
amaglanmaktadir. Bu kapsamda okul Oncesi Ogretmenlerinin istismart tanima, meslek hayatinda
istismarla karsilasma ve miidahale durumlar1 irdelenmistir. Bu sayede okul oncesi 6gretmenlerinin
goriislerinin belirlenmesi, smif i¢i yasanti ve bildirim durumlarinin incelenmesi ile uzmanlaria yol
gostererek literatiire katki saglayacagi diistiniilmektedir.

Yontem

Aragtirma, nitel arastirma yaklasiminda fenomenoloji (olgubilim) olarak desenlenmistir. Bu
desen ile yiiriitiilen ¢alismalar insanlarin deneyimledikleri olay ve olgulara yonelik algilarimi ve
anlamlandirmalarini irdelemektedir (Patton, 2014). Arastirmanin odagindaki olgu istismar kavramidir.

Calisma Grubu

Calisma grubunun belirlenmesinde kolay ulasilabilir 6rnekleme teknigi kullanilmistir. Kolay
ulasilabilir 6rnekleme ile veriler mevcut olan, ulasilmasi hizli 6gelerden elde edilir (Baltaci, 2018). Bu
baglamda 2023-2024 egitim 6gretim yilinda Rize ilinde ¢alisan 15 okul dncesi 6gretmeni arastirmanin
caligma grubunu olusturmustur. Calisma grubu goniilliiliik esasi dikkate alinarak olusturulmustur. Veri
cesitliligi olmasi i¢in farkli gorev yerlerinde ¢alisan ve farkli kidem yilina sahip 6gretmenlerin
arastirmaya dahil edilmesine 6zen gosterilmistir.

Calismaya katilan dgretmenlerin tamami kadindir. Ogretmenlerin {icii 6zel okulda, on ikisi
devlet okulunda gorev yapmaktadir. Devlet okulunda gorev yapan 6gretmenlerin besi il merkezinde,
besi ilge merkezinde ve iicii kdy okulunda ¢alismaktadir. Ozel okulda ¢alisan 6gretmenlerin tamamu il
merkezinde ¢alismaktadir. Ogretmenlerin kidem yillari iki ile on iki arasinda degismektedir.

Veri Toplama Aract

Arastirmada katilimcilarin konuyla ilgili paylagmak istedigi kisisel bakis acisin1 derinlemesine
inceleme firsati sunmasi (Seggie ve Bayyurt, 2017) nedeniyle goriisme teknigi kullanilmustir.
Arastirmaciya hazirladigi sorularin yaninda sohbet esnasinda ek sorular sorma imkan1 tanidigi igin yari
yapilandirilmis goriisme teknigi tercih edilmistir. Goriigmelerde arastirmacilar tarafindan gelistirilen
gorlisme formu kullanilmistir. Form gelistirilirken dncelikle kapsamli literatiir taramasi yapilmis ve agik
uglu on taslak soru hazirlanmistir. Dort alan uzmaninin goriisiine bagvurulmus ve sorular iizerinde revize
caligmasi yapilarak soru sayis1 once yediye, ardindan bese indirilmistir.
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Aragtirmanin verileri bireysel goriismeler ile elde edilmistir. Goriismeler yaklasik 40 dakika
stirmiistlir. Gorlismeye baglamadan 6nce katilimcilara arastirmanin amaci agiklanmis ve katilimcilarla
bir siire sohbet edilmistir. Katilimeilarin kendilerini detayli ifade edebilmeleri desteklenmistir. Veri
kaybini 6nlemek amaciyla katilimcilarin izni alinarak yanitlar1 kayit altina alinmistir.

Verilerin Analizi

Arastirmadan elde edilen veriler icerik analizi teknigi ile analiz edilmistir. I¢erik analizinde, veri
olarak elde bulunan metinler veya konugmalar incelenerek anlama odaklanilir. Anlami ortaya ¢ikarirken
kod ve temalardan yararlanilir (Giil ve Nizam, 2021).

Bulgular

Katilimcr goriislerinin ¢oziimlenmesi sonucunda asagidaki temalar altinda elde edilen bulgular
amaglarla uyumlu olacak sekilde katilimer goriislerine yer verilerek sunulmustur.

Istismarin tanin, tiirleri ve goriilme siklig

Okul oncesi 6gretmenlerine ilk olarak “Sizce istismar nedir, tiirleri nelerdir?” diye sorulmus,
ardindan “Sizce en sik goriilen istismar tiirii hangisidir? Neden?” denilerek soru genisletilmistir.

Istismarin tanimi 4

(AR A

0 2 4 6 8 10 12

Fiziksel, cinsel ve duygusal zarar verme ile ekonomik olarak somiirme
Fiziksel, cinsel ve duygusal zarar verme

m Fiziksel ve cinsel zarar verme

Sekil 1. Okul dncesi Ogretmenlerinin Istismar Tamimlar

Sekil 1°de goriildiigii gibi 6gretmenlerin ¢ogu istismart “kasith olarak fiziksel ve cinsel zarar
verme” olarak tanimlamistir. Baz1 6gretmenler fiziksel zararin yaninda duygusal tahribatin da istismar
kapsaminda oldugunu vurgulamiglarken bir O6gretmen istismarin ekonomik sdmiirge boyutundan
bahsetmistir. Bu konuda elde edilen 6gretmen goriislerinden bazilar1 su sekildedir:

“Bence istismar kisinin bedenine ve duygularina zarar verilmesi, kontrol edilmeye
calisilmasidwr. ”-O1

“Bana gore istismar insanlarin ozel bélgelerine, viicudunun herhangi bir yerine izinsiz
dokunulmasi1” -0O5

“[stismar kiginin bedenine zarar verilmesidir. Fiziksel olarak siddet gormek, cinsel olarak ozel
bolgelere dokunulmast veya baskasinin o6zel bolgesine dokunmaya zorlanmast bunlarin hepsi
istismardir.”-O11

04 “Bence istismarda birilerinin baskalart iizerinde gii¢ ve kontrol saglamasi, hakimiyet
kurmasi, zorbalik yapmasi, sémiirmesi, onu kullanmasi séz konusudur, dilencilik gibi.” Bu ifadeyle
istismarin ekonomik olarak somiiriilme boyutuna dikkat ¢ekilmistir.
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Sekil 2. Okul Oncesi Ogretmenlerine Gére Istismar Tiirleri

Istismar tamimlar1 ile baglantili olarak Ogretmenlerin tamamm istismar tiirlerini agiklarken
fiziksel ve cinsel istismar cevabini vermistir. U¢ dgretmen duygusal istismara da yer verirken sadece bir
Ogretmen fiziksel, duygusal, cinsel ve ekonomik istismar tiirlerine yonelik agiklamalar yapmistir. Bu
konudaki ornek ifadeler su sekildedir.

“Istismar tiirleri fiziksel ve cinsel istismar bildigim kadariyla. ”-O2

“Fiziksel istismar var, cinsel istismar var, bir de duygularin istismar edilmesi var.” -O13

1
En sik gortilen istismar i [[[ [N IANIRCIANARRARTACRRRERIAURANIAIAD -
L N

0 1 2 3 4 5 6 7 8

Bilmiyorum  m Fiziksel Istismar i Cinsel Istismar

Sekil 3. Okul Oncesi Ogretmenlerine Gore En Sik Gériilen Istismar Tiirii

“Sizce en sik goriilen istismar tiirli hangisidir?” sorusunu bir katilimci “bilmiyorum” seklinde
yanitlarken, katilimeilarin yarisi fiziksel istismar diger yarisi cinsel istismar cevabini vermistir.

O7 cevabimi su sekilde gerekgelendirmistir: “... En yogun olan bence siddet uygulanmast,
Jiziksel istismardir. Cocuklar bile yetiskinlerden gore gore birbirlerine, hayvanlara vuruyorlar, tas
atwyorlar. Itip-kakma, tokat atma o kadar normal oldu ki...”.

Ol4ise “... Adim bas: cinsel istismar haberi ile karsilasir olduk. Her giin bir kadn istismardan
oliiyor belki de. Kesinlikle cinsel istismar ¢ok fazla.” sdzleriyle medya ve iletisim araglarini baz alarak
en sik goriilen istismar tiirline karar verdigini belirtmistir.

Risk Grubu ve Etkili Faktorler

Okul Oncesi Ogretmenlerine istismara ugrama riski yiiksek olan grup ve etkili faktorler
nelerdir?” sorusu yoneltilmistir.
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- . Yas —  Cocuklar
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Sekil 4. Okul Oncesi Ogretmenlerine Gore Istismar igin Risk Faktorleri

Ogretmenlerin tamami yas ve cinsiyete baglh olarak risk gruplarmin ortaya c¢iktigmi: yas
faktorine gore ¢ocuklarin, cinsiyet faktoriine bagh olarak kadinlarin istismara ugrama ihtimalinin daha
yiiksek oldugunu belirtilmistir. Ogretmenlerden O2, O9 ve O15 goriislerini soyle aciklamistir:

“Istismar savunmasiz insanlarin basina daha ¢ok geliyor diye diisiiniiyorum. Yani kadinlarin
ve ¢ocuklarin basina daha kolay gelebilir bence.” -O2

“Istismar kadinlarin onurunu asagilamak icin erkeklerin basvurdugu bir sey. Kadini ezmek icin
istismar eden bir siirii erkek var. Ayni sekilde cocuklara giicii yeten, kendi yetersizligini cocuklara zarar
vererek gidermeye ¢alisan bir siirii erkek var. ... Zayif goriiyor, ¢ocugun yasini kiigiik goériiyor ve
istismar ediyor.” -O9

“Bence ¢ocuklarin basina geliyor. Cocuklar kandiriimaya ve korkutulmaya ¢ok acik, ¢cok daha
miisait. Sana kimse inanmaz, birine bir sey soylersen sana soyle yaparim, ailene zarar veririm diye
korkutuyorlar. Cocuk da bu yiizden istismari kimseye soyleyemiyor. Yaslari da kiiciik, karsi tarafa giicii
yetmiyor. Ve boylece istismar devam edip duruyor.” -O15

Katilimcilarin tamami ¢ocuklarin erken ¢ocukluk doneminde diger yas gruplarina gore daha ¢ok
istismar edildigini ifade etmistir. O1 bu konudaki gériisiinii gerekceleriyle birlikte soyle agiklamsgtir:
“Erken ¢ocukluk doneminde diger yaslara gére istismar oram daha fazla. Bunun en biiyiik sebebi
cocuklar istismar edildiginin farkinda degil ve gii¢ olarak karsi koyamadiklart igin, onlart azarlayan,
duygusal olarak tahrip eden, hirpalayan, déven, cinsel yonden taciz eden kisilere karsi koyamadiklar,
cogu zaman fark etmedikleri ya da oyun olarak yapildigi icin ¢ocuklar ¢ok sik istismar ediliyor.” O4’iin
gorilisii ise sOyledir: “...Bebekler ve okul oncesi ¢ocuklar daha ¢ok istismar ediliyor tabi. Ciinkii
savunmalart diger yetiskinlere veya biiyiik yaslara gére daha diisiik. Sevgiye ve bakima muhtaglar, yani
tek basina hayatta kalamazlar birine bagimlilar. Bu da onlart her tirlii tehlikeye daha a¢ik hale
getiriyor.”

Meslek Hayatinda Istismarla Karsilasma Durumu

Ogretmenlere “Meslek hayatinizda istismar durumuyla karsilastiniz m1?” sorusu ydnetilmistir.
Dort 6gretmen karsilasmadigini belirtmistir. Karsilastigini belirten on bir 6gretmen ile deneyimleri
“Hangi istismar tiirii ile karsilastiniz? Nasil anladiniz? Sizi siiphelendiren neydi?” sorular1 esliginde
irdelenmistir. Ardindan istismar durumu karsisinda nasil bir miidahalede bulunduklari sorulmustur.

Karsilagilan istismar tiirii 11

-
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Cinsel Istismar Fiziksel Istismar W Duygusal Istismar

Sekil 5. Okul Oncesi Ogretmenlerinin Karsilastiklar1 Istismar Tiirleri
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Ogretmenler meslek hayatinda farkli istismar tiirleri ile karsilastigimi ifade etmislerdir
Ogretmenlerin sirastyla en ¢ok karsilastiklarini ifade ettikleri istismar tiirleri fiziksel, duygusal ve cinsel
istismardir. Istismar1 belirlemede; c¢ocuklarin kendi aralarindaki konusmalarindan, sinif igi
gbzlemlerinden, ¢ocuk ile bireysel goriismelerinden ve ebeveynleri gdzlemlerinden faydalandiklarin
ornekler vererek aciklamislardir. Ogretmenlerin karsilastiklar istismar durumlarindan bazilari sunlardir:

“Nasu anladim? Kullandig1 kelimelerden ve kelimelerin anlamini bilmesinden anladim.
Kaplumbagalarin yumurtladigi anlatan bir kitap okudugumda “Sen dogum nedir biliyor musun? Cocuk
nasiu olur biliyor musun? Kaplumbagalar neden yumurtlar biliyor musun?” gibi ciimlelerle diger
cocuklarin bilmedigi seyleri bildiginden bahsediyordu. Sonrasinda birkag kez ¢ocukla konustugumda
..... ‘min videolar izledigini, videoda ¢ocuklarin i¢ ¢amagsirimin ¢ikarildigini, kiz ¢cocuklara sarildigin
soyledi. ... Baska sohbetlerimizden birinde kadinlarla erkeklerin cinsel organlarimin oldugunu,
cocuklarin o sekilde diinyaya geldigini, dogdugunu, erkeklerin kadinlara sarilip kadinlarin hamile
kaldig1 gibi seyleri sik sik acikladigini fark ettim. Ozel kelimelerin anlamlarim bilmesi, detayli ve siirekli
olarak bu sozciikleri kullanmasi, duygusal olarak yasindan biiyiik seyleri bilmesi, konusmak istemesi
nedeniyle cocugun istismara ugradigi kanisina vardim.” -O1

“Cocugun suif iginde anlattiklarindan fark ettim olayi. Diger ¢ocuklarin pipisini tutarak oyun
oynadigin santyordu. Bazen de diger ¢cocuklarin pesinden kosup yakaladiginda pipisini sitkiyordu. Ne
yapiyorsun diye sordugumda cevap vermeden kagiyordu. Bir giin sinifta kahramani dede olan bir hikaye
okurken o cocuk dedi ki “Ogretmenim ben ...... ile yakalamacilik oynuyorum. ....... beni yakalayinca
pipimi tutup cekiyor, gidikliyor. Cok komik oluyor.” Oradan égrendim.” -O8

“Bir ¢cocugun duygusal olarak istismar edildiginden gsiiphelendim. Beni siiphelendiren sey
annenin ¢ocuga kullandigi alay edici ve asagilayict kelimeleriydi. Bizim yamimizda bunlari
kullanmyyordu veya agzindan kagwirsa saka yapiyor gibi davraniyordu ama kullandigi kelimeler hos
degildi...Baska bir velim ¢ocugu siiriikleyerek gétiiriiyordu okuldan. Birka¢ kez okul disinda ¢cocugun
agzina, yanagina tokat attigin gordiim...” -O13

“...Kolunda, bacaginda morarma, cimcikleme izi olan ¢ocuklarla ¢ok karsilagtim. Anneye
sordugumda bir yere ¢arpti, diistii gibi seyler soyliiyordu. Bazen ¢ocuklar sinifta da yaralanabiliyor,
oynarken veya bahgedeyken ama siirekli ayni ¢cocukta izler goriince istismar oldugunu anladim. ...” -
03

“...Duygusal olarak istismar edilmig ¢ocuklarla ¢ok karsilagstigimi séyleyebilirim. Asagilanma,

deger gormeme, kosullu sevme gibi. Mesela soyle yaparsan seni sevmem, boyle yaparsan artik annen
olmam, sokaklarda kalirsin gibi sdylemlerle ¢ok karsilastim.” -O14

Ek olarak, dgretmenlerden bazilari istismar yasantilarini anlatirken istismarin ¢ocuklarda
davranigsal problemlere yol actigini vurgulamistir.

“... Cocuk aileden siddet gordiigii zaman sinifta da aynisint yapryor. Arkadasina vuruyor,
oyuncagi elinden ¢ekip aliyor, diger ¢cocuklart kavga ¢ikarmast icin tahrik ediyor, itiyor. -0O12

“... Bu durum ¢ocuklar1 pasif yapiyor ya cok iirkek oluyorlar ya ¢ok saldirgan. ...” -O14

43



Sare TURKMEN CINAR,

Egitim Kuram ve Uygulama Arastirmalar1 Dergisi 2025, Cilt 11, Say1 1, 37-51 Yasemin AYDOGAN

Istismara miidahale

Ogretmenlere karsilastiklari istismar durumlarinda ne yaptiklar1 soruldugunda tamam okuldaki
rehber Ogretmene veya okul miidiirine durumu sézel olarak bildirdiklerini belirtmislerdir.
Ogretmenlerin ¢ogu ¢oziim stratejilerinde okul yonetimiyle ortak karar verdiklerini vurgularken bir
kismi ise okul yOnetiminin baskist ve engellemeleri karsisinda bireysel miicadele verdigini ifade
etmistir. Ogretmenlerin kullandiklari ¢6ziim stratejileri asagidaki grafikte gdsterilmistir.

11

11
(Coziim stratejileri
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Aile ile goriisme Olayin iizerini kapatma

Dilekge ile iist makamlara bildirme ® Saglik uzmanina yonlendirme

Sekil 6. Ogretmenlerin Istismara Miidahalede Kullandiklar1 Céziim Stratejileri

Ogretmenlerin tamami karsilastiklar1 istismar durumunda ilk olarak aile ile goriistiiklerini
belirtmistir. Aile goriismelerinde bagirma, iftira atmakla suglama, iizerine yliriime, tehdit etme seklinde
tepkilere maruz kaldiklarindan bahsetmislerdir. Bu konuda 6gretmenlerden bazilarinin goriisleri su
sekildedir:

“Ilk olarak okulun rehber égretmeniyle paylastim. Sonra rehber 6gretmen miidiire haber verip
aileyi okula ¢agirmamiz ve bilgilendirmemiz gerektigini soyledi. Aile okula geldi. Genel konulardan
bahsettikten sonra “Cocugunuzun yetiskin iceriklerinden bahsettigi hakkinda bilginiz var mi? Size de
bahsediyor mu?” seklinde sordum. Anne ve baba sesini yiikseltmeye, bagirmaya basladi. Benim tizerime
geldiler, tehdit ettiler. Yani bu istismarin aile tarafindan da bilindigini, onaylandigini ve dolayli olarak
arkasinda duruldugunu fark ettim. ... Aile siirekli olarak okulu tehdit etti. Yani nasil tehdit etti de iistii
boyle kapatildi bilmiyorum. Sizi bitiririm, 6ldiiriiriim. Siz de okulunuza kapatirum. Bu konuda hi¢bir
sekilde bizim iistiimiize gelemezsiniz gibi sekilde iistimiize geldigini biliyorum.” -O1

“Bu durumda neler yaptik? Ilk énce cocugun ailesiyle konustuk. Hani durum tekrarlanmirsa
ozellikle ciddi bir sekilde tedbir aliriz diye diigiindiik ama aileye boyle demedik tabi. Olaywn ciddiyeti ve
onemini anlattik. Bir daha sahit olursak resmi kurumlara bildirecegimizi, béyle bir durumda isin ¢ok
daha biiyiiyebilecegini séyledik...” -O2

“Iik olarak anneyi okula ¢agirdim. Cocugun kitap okurken séylediklerinden bahsettim. “Evet
hocam dedi, ..... sevme sekli (pipisini sikarak) o. Oglum ilk erkek torun, adini da ... ... adi koyduk. ......
onu ¢ok seviyor. Sakalasvyorlar aralarindan éyle” dedi. Bunun yanhs oldugunu, cocugun siniftaki diger
cocuklara aym davramsi sergiledigini soyledim. Anne inanmadi. Basta ¢ok tepki vermedi ama
inanmadi. “Ben hi¢ gérmedim, parkta ya da kuzenleriyle oynarken hi¢ oyle seyler yapmiyor” dedi.
Swnifta yaptigini soyledim ve bu davramgin yanlys oldugunu séyledim. .... konusup bu sekilde cocugun
bedenine dokunmamasini soylemelerini istedim. “Ben ... ... oyle bir seyi asla sdyleyemem” dedi anne.
Isterseniz esime siz soyleyin” dedi. Ben de kabul ettim. Baba ile anne okula geldiginde tartisma ciktr.
Baba yakinina séylenene ¢ok kizdi ve “....Ne demeye ¢alisiyorsunuz? Her seyi de siz biliyorsunuz zaten.
Siz kimsiniz? Kim oldugunuzu saniyorsunuz?” diye bagirip ¢agirdi. Beni konusturmadi bile. Okuldaki
erkek hocalar sesleri duyup geldi. Adam iizerime yiiriidii, hocalar araya girdi. Miidiir bey geldi. Beni
odadan ¢ikardilar, veli ile miidiir bey ve birkag erkek égretmen konustu.... ”-O8
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013, bosanma siirecinde olan ve ¢ocuguna zarar verdiginin farkinda olmayan velisini saglik
uzmanina yonlendirdigini soyle ifade etmistir: “Velim yeni bosanmuisti, bosanma asamasinda yasadig
stkintili  siirecin  farkindaydim. Cocuga davramslart degismisti, siirekli baban gibi soylesin,
beceriksizsin, niye boylesin tarzi seyler soyliiyordu cocuga farkinda olmadan. Velimle rutin bir gériisme
yapar gibi sohbet ettim. Ardindan kirmadan zor zamanlarda destek almanin ayip olmadigini, tam tersi
ihtiyag¢ oldugunu soyledim. Bir donem benim de destek aldigimi soyledim. Anladi zaten, o ciimleleri
isteyerek kurmadigini, sonrasinda pisman oldugunu, eve gidip agladigini séyledi...”

Ek olarak O1 ve O8, aile goriismelerinin yam sira dilekge ile okula ve ilge milli egitime durumu
bildirme girisiminde bulundugu ifade etmistir. Ogretmenlerin tamanu ¢dziim stratejilerinin etkili
olmadigini ve okul yonetiminin yénlendirmesi ile olayin iizerinin kapatildigini sdylemistir.

“Detayli bir sekilde ¢cocugun istismar edildigine ve ailenin bu sekilde tepki verdigine dair okul
miidiiriine 3-4 sayfalik bir dilek¢e yazdim. Miidiir dilek¢emi isleme almadigini, bir kenara koydugunu
soyledi. Bu durumu hi¢bir sekilde onaylamadigini, bu isin ¢ok daha da biiyiiyecegini, onlarin ¢ok kotii
insanlar oldugunu, bana ve aileme zarar verecegini sdyleyip bir sekilde konuyu kapatti...” -O1

“...Onlar veliyi sakinlestirip yollamiglar. Bana da hakli oldugumu ama bu konuyu uzatmamami
soylediler. O giinden sonra artik evde ne dedilerse, cocuk da bana karsi soguk olmaya basladi. Babam
“O... ogretmen” diyor size dedi. Gittim miidiirle tartistim. Siz bir sey yapmadiniz ¢ocuk sana sinif
ortasindan o... diyor dedim. Hem okula hem de ilce MEM e dilek¢e verdim. Ilge Milli Egitim miidiirii
beni ¢cagirdi ve babacan bir tavirla konusup daha ¢ok geng oldugumu, daha neler gérecegimi soyledi
ve konunun iizerini kapatti.” -O8

e
‘ Ogretmenlerin Resmi Bildirimde Bulunmama Sebepleri
.
I
P p—
Ozel Okulda Calisan ‘ Devlet Okulunda Calisan
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. Okul disinda Resmi bildirimlerin ve
Isten atilma kaygisi velilerden zarar ‘ prosediirlerin etkisiz
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Sekil 7. Ogretmenleri Resmi Bildirimde Bulunmama Sebepleri

Ogretmenlere neden yazili olarak resmi bildirimde bulunmadiklar1 soruldugunda &gretmenlerin
calist1g1 okul tiiriine gore sebeplerinde farklilik gosterdigi goriilmiistiir. Ozel okulda calisan dgretmenler
isten atilma kaygisi ve velilerin okul diginda kendilerine zarar vermesi endisesiyle okul yonetiminin
olayin tizerini kapatmasma goz yumdugunu belirtirken, devlet okullarinda ¢alisan 6gretmenler okul
yonetiminin ve resmi prosediirlerin sorunu ¢dzecegine inanmadigl i¢in olayin iizerinin kapatilmasim
kabullendigini belirtmistir. Ogretmenlerden bazilar1 resmi bildirimde bulunmama sebeplerini sdyle
aciklamistir:

“... Ozel okullarin séyle bir tarafi var, bir yere kadar olmasi gerekeni diisiinebiliyorsunuz. Bir
yerden sonra isten atilir miyum, basima ne gelir diye diisiinmek zorunda kalyorsunuz. Miidiiriin
soyledikleri de beni etkiledi yani, adamin bana zarar verme potansiyeli vardi. Bir siire korku yasadim
eve giderken. Sonra o kurumdan ayrildim zaten. Arkamda olmamalar: ve veliye sirin goziikmek icin her
seye tamam demeleri en biiyiik sebebi oldu.” —O1

“... Tabi ki hi¢cbir sey olmadi. O kadar yildim ki okulda yasanan her olumsuzlugun normalmis
gibi bize kabullendirilmesinden. Onceden itiraz ederdim, artik itiraz da etmiyorum. Bir sey olmuyor
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glinkii. Sistemi bize diyor ki goziiniizii kapatin, sorun ¢ikarmayin. Aileye durumu soyledim, ¢ocuga
verecegi zarari soyledim, miidiire durumu bildirdim. Yapacagimi yaptim yani.” -0O12

Ogretmenlerin Destek Talepleri

Ogretmenlere “Istismar konusunda farkindalik kazanmak igin ne tiir destege ihtiyac
duyuyorsunuz?” sorusu yoneltilmistir. Ogretmenlerin tamami 6ncelikle ailenin bilinglendirilmesine
ihtiya¢ duyduklarim belirtmis, iiniversite personeli tarafindan tlicretsiz seminerler verilebilir 6nerisinde
bulunmuslardir. Béyle bir egitim planlanirsa igeriginde; istismarin ¢ocuklarin ileriki yasamina etkisi,
herkesin istismarci olabilecegi, 6zel bolgelerin tanimi gibi konularin vurgulanmasi gerektigini ifade
etmislerdir. Ayrica, 6gretmenlere yonelik sinif igi etkinliklerde kullanabilecekleri etkinlik onerileri ve
kitap listelerinin MEB tarafindan hazirlanmasi onerilmistir. Bu sayede sinif i¢i etkinliklerde istismar
konusunun islenmesinin daha kolay olacag: belirtilmistir. Ogretmenlerden bazilarmin bu konuda
goriigleri soyledir:

“Bence bu konuda insanlarin korkutulmasi lazim. Mesela istismar eden kisi ¢ok yakininiz
olabilir denmeli. Bu dogru zaten, aym zamanda bu bilgi insam cok tedirgin ediyor, korkutucu.
Akrabalarimiz tarafindan istismar edilebiliriz, ¢ocuklari akrabalarini opmeye zorlamayin seklinde
vurgular yapilabilir. Ozellikle duygusal istismar sonrasinda cocuklarin biiyiidiiklerinde ne gibi
ozelliklere sahip olabilecekleri, karakterlerinin nasil zedelenebilecegine iliskim boylamsal bir ¢alisma
gosterilirse, anlatilirsa, yapilirsa farkindalik yaratir diye diisiiniiyorum. Yani en biiyiik destek,
cocuklarin ¢evresinde bakimini veren insanlarda bu farkindahig yaratmaktir” -0O2

“Ozellikle kirsal bélgelerde, ilcelerde ve kéylerde halk ile cok bas basa birakiliyoruz. Bence
tiniversiteden hocalarin zaman zaman béyle uzak bolgelere gelip ticretsiz egitimler vermesi lazim. Biz
de ¢alismalar yapiyoruz ama veli ile bir konuda anlasamiyorsak advmiz kotiiye ¢ikiyor. Yaptigimiz her
sey kotii ve yanlis olarak adlandiriliyor. Iyi ve faydali bir sey ogretmeye ¢calissan bile toplum kabul
etmiyor. Disardan farkli kisilerden de benzer seyleri duymalar: faydali olur diye diisiiniiyorum.” -05

“Aslinda bu konuda en biiyiik ihtiyacim c¢ocugun cevresinde olan insanlarin, ailesinin
bilgilendirilme destegi. Ciinkii ogretmen bir sekilde bilingleniyor, bilinglenmek zorunda kaltyor. Ama
aile bundan izole bir sekilde biiyiiyor, genisliyor...” -06

“... Kitap secgimi bile basli basina ayrt bir konu. MEB veya tiniversite alan uzmanlar: bunu
rahatlikla yapabilir. 100 temel eser gibi mahremiyet icin oneriler kitaplar listesi olusturulabilir. Bu
kitaplarla etkinlik onerileri hazirlanabilir. Cok da giizel olur. Bu bizi daha da gii¢lii yapar. Sinifimda
istismar ¢alismak istedigimde ne yapmam gerektigini bilirim.” -O15

Kéyde ¢alisan O8, kirsal bélgelerde yasayan insanlarin bilgi kaynagimn televizyon oldugunu
belirterek aileleri bilgilendirici programlar hazirlanmasi gerektigini vurgulanigtir:

“Koyde insanlarin bilgi kaynagi gordiigiim kadart ile televizyon. Televizyon ne derse ona
inanwyorlar, giinliik konusmalar: hep televizyonda gordiikleri tizerine. Dizilerden tutun haberlere kadar.
Madem bu insanlar televizyonla ogreniyorlar, televizyona sikict olmayan, bilgilendirici yaywmlar
eklenebilir. EBA TV, TRT Belgesel gibi kanallardan bahsetmiyorum. Buralari zaten biling diizeyi yiiksek
kisiler takip ediyor. Halka inmek icin dizilerin icerisinde bile kisa kisa islemek lazim bu konulari. Mesela
saat 15.00’da tiim kanallarda aym yayin ve yarim saatlik kisa bir bilgilendirme programi konulabilir.
Benim en biiyiik talebim televizyonun ve medyamin egitimle i¢ ice kullanilmast olur...”

Ozel okulda galisan dgretmenler ise dzel okullarda galigan personelin farkl egitim seviyesinde
oldugunu vurgulayarak tiim okul personeline yonelik egitim ihtiyac1 duyduklarini belirtmistir.

“Eger ozel bir okulda ¢alisiyorsaniz okul miidiiriiniiz 6gretmen olmayabiliyor ve o yiizden bu
konu hakkinda bilgisi olmamasi onu korkutuyor. Istismardan konusulmasini istemiyor mesela. Afisle,
brogiirler degil kesinlikle uzman kisiler, itiniversite hocalart tarafindan bilingli bir sekilde planl,
programli bir sekilde okul miidiirlerine, okul personellerine, yemekhanedeki ¢alisanlara ve en onemlisi
ailelerin bilgilendirilmesi gerekiyor ve bu egitimlerin zorunlu olmasu ve siireklilik saglamasi gerekiyor.”
-010
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Tartisma, Sonuc ve Oneriler

Bu bolimde elde edilen bulgular literatiir dogrultusunda tartisilmistir. Arastirmada
katilimcilarin istismari cogunlukla fiziksel ve cinsel istismar olarak tanimladigi gériilmiistiir. Tanimlarla
baglantili olarak tiim 6gretmenler istismar tiirlerini agiklarken fiziksel ve cinsel istismardan bahsetmis,
bir kisim 6gretmen ise duygusal istismarin da bir istismar tiirli oldugunu belirtmistir. Fiziksel istismar
morarma, iz birakma, kanama gibi viicutta somut belirtileri oldugu i¢in belirlemesi en kolay istismar
tiiriidiir (Doganl1 ve Karadrs, 2017). Bu nedenle 6gretmenlerin fiziksel istismar hakkinda farkindaliklar1
yiiksek olabilir. Medyada cinsel istismara yonelik son yillarda oldukca fazla haber yer almaktadir.
Sosyal medyada cinsel istismar haberleri karsisinda goriis bildirme ve tepkisini ifade etme durumu
oldukca yayginlasmistir. Dumanh Kiirk¢ti (2017) Twitter kullanicilarinin cinsel istismar olaylarina
verdikleri tepkileri inceledigi aragtirmasinda cinsel istismar olay1 karsisinda bes giinde atilan toplam
26.112 tweeti irdelenmistir. Bu kisa siirede atilan tweet sayisi dikkate degerdir. Sagir’in (2013), okul
oncesi ve smif 6gretmenlerinden olugan 474 kisi ile yiriittiigli arastirmasinda 6gretmenlerin ticte biri
istismar konusunda bilgi kaynagimin internet oldugunu ifade etmistir. Ogretmenler sosyal medyada ve
haberlerde cinsel istismara yonelik ¢ok fazla haber, tepki, goriis bildiren igeriklere maruz kaldigi igin
tanimlarinda yer vermis olabilirler.

Sekil 5 incelendiginde, 6gretmenlerin ¢ogu siniflarinda duygusal istismara maruz kalan ¢ocuklar
gordiigiinii ifade etmesine ragmen duygusal istismara istismar ve tiirleri taniminda yer vermemistir. Bu
durumun Ogretmenlerin istismar konusunda yetersiz bilgiye sahip olmasindan kaynaklandig
diisiiniilmektedir. Oysa 6gretmenlerin istismar1 dogru bir sekilde fark edebilmeleri ve yetkililerine rapor
verebilmeleri i¢in, istismar1 tanimlama ve raporlama prosediirleri konusunda gerekli bilgi ve becerilere
sahip olmasi gerekir (Dinehart ve Kenny, 2015). Literatiirde aragtirmanin bulgusunu destekleyen
calismalar mevcuttur. Ornegin, Erdogan ve Aslan (2020), okul dncesi 6gretmenleri ile yiiriittiigii
arastirmasinda d6gretmenlerin istismar konusunda duyarliliga sahip olmakla birlikte bilgilerinin yetersiz
oldugunu ifade etmistir. Benzer sekilde Olcay’in (2021) arastirmasina gore okul dncesi 0gretmenleri
olumsuz ¢ocuk yasantilarini ve cinsel istismari belirlemede kendilerini kismen yeterli, fiziksel istismar
ile duygusal istismar1 belirlemede kendini yeterli gormektedir.

Ogretmenlerin yaris1 smf ici gdzlemlerini rnek gostererek en ¢ok fiziksel istismarin
goriildiigiinii, ¢ocuklarin fiziksel istismar konusunda hem magdur hem istismarci konumunda oldugunu
belirtmistir. Diger yarisi ise sinif i¢i gézlemlerinin yani sira sosyal medyadaki haberleri vurgulayarak
en sik cinsel istismarin goriildiigiinii ifade etmistir. Ogretmenlere istismar edilmeye en agik grup
soruldugunda tamami kadinlar ve gocuklar cevabini vermistir. Tirkiye’de ¢ocuklarin igledigi ve ¢ocuga
kars1 islenen suclar incelendiginde fiziksel ve cinsel istismarin suglar arasinda yliksek oranda oldugu
goriilmektedir (TUIK, 2024). Gokalp, Kaya ve Oviin (2018), kadinlarin ve ¢ocuklarn her toplumda ve
her donemde istismara daha agik bir grup oldugunu belirtmistir. Dolayisiyla, 6gretmenlerin istismara en
acik grup tanimlamalart dogru olarak kabul edilebilir. Fakat, bu durumun sebebi 6gretmenlerin
toplumsal cinsiyet algisindan da kaynaklaniyor olabilir.

Ogretmenlerin ¢ogu meslek hayatinda farkl: istismar tiirleri ile karsilastiginm belirtmistir. En ¢cok
karsilagtiklarini ifade ettikleri istismar tiirii fiziksel ve duygusal istismardir. Neredeyse yarisi (n=6)
cinsel istismar ile karsilastigini da ifade etmistir. Istismar1 belirlemede gocuklarin kendi aralarindaki
konusmalarindan, sinif i¢i gdzlemlerinden, ¢ocuk ile bireysel goriismelerinden, ebeveynlerin tutum ve
davranislarindan faydalandiklar1 gériilmistiir. Cocuklar giinliik hayatta yasadiklar1 ve sahit olduklari
durumlar siklikla oyunlarina yansitmakta, akranlari ile paylagsmaktadir. Cocuklar akranlarma yeni bir
konuda agiklamada bulunarak dikkat ¢cekmeye, akranlar arasinda gii¢ saglamaya calisabilir (Giindogdu
ve Yasar, 2021). Bu nedenle ¢ocuklarin kendi aralarinda ve sinif iginde konugmalarinin 6gretmenler i¢in
onemli bir kaynak oldugu diisiiniilmektedir. Ogretmenlerin istismar ile karsilastiginda sozel olarak okul
miidiirii ve okul rehber dgretmenine bildirim yaptiklar goriilmiistiir. Benzer sekilde Tener ve Sigad’in
(2019) arastirmasinda 6gretmenler istismar durumunda okul yonetimi ve rehber 6gretmene bildirim
yaptiklarini belirtmistir. Bu arastirmada sadece iki 6gretmen dilekge yazarak durumun resmi kayitlara
geemesini saglamistir. Fakat, Tiirk Ceza Kanunu’na gore herhangi bir sugu yetkili makamlara bildirmek
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vatandaslik 6devidir. Ayrica TCK'nin 279. Maddesine gore, kamu adina sorusturma ve kovusturmay1
gerektiren bir sucun islendigini goreviyle baglantili olarak 6grenip de yetkili makamlara bildirimde
bulunmayi ihmal eden veya bu hususta gecikme gosteren kamu gorevlisi, alti aydan iki yila kadar hapis
cezasl ile cezalandirilir. Dolayistyla, yasal olarak 6gretmenlerin istismar durumu veya stiphesinde resmi
olarak bildirimde bulunmalar1 gerekmektedir. Ogretmenlerin bildirim yapma ve yasal sorumluluk
konusundaki bilgi yetersizliginin bildirim yapma durumlarimi etkiledigi diisiiniilmektedir. Bu
arastirmada ve literatiirde okul Oncesi Ogretmenlerinin istismar durumunda bildirimde bulunmakta
cekimser davrandigl goriilmektedir. Yetis ve Ziyalar’m (2018) 513 Ogretmen ile yiiriittiigi
arastirmasinda ogretmenlerin %49,9’unun TCK madde 279’da yer alan bildirim yiikiimliigii ve ceza
durumu hakkinda bilgi sahibi olmadig1 goriilmiistiir. Nguyen-Vu (2018), okul dncesi 6gretmenlerinin
istismar bildirimde karar verme siirecini inceledigi arastirmasinda, 6gretmenlerin somut siipheleri
olmasina ragmen ne yapacaklarindan emin olmadiklarini i¢in siiphelere dayanarak gocuk istismari
bildiriminde bulunmaya istekli olmadiklarin1 ifade etmistir. Dinehart ve Kenny’nin (2015)
arastirmasindaki erken ¢ocukluk egitimcileri ¢ocuk istismar1 ve raporlama konusunda gerekli bilgiye
sahip olmasina ragmen istismarla karsilastiginda okul yonetimine bildireceklerini, herhangi bir
raporlama islemi yapmayacaklarin1 belirtmistir. Aksel ve Yilmaz Irmak (2015) ise cinsel istismar
lizerine yiirlittiigii arastirmasinda 6gretmenlerin okulda karsilastiklart istismar durumunda miidahale
olarak cogunlukla yetkililere (resmi makamlar, okul idaresi, rehberlik servisi, psikiyatrist) yonlendirme
ve aile goriismelerini tercih ettigini bulgulamigtir. Olcay’in (2021) arastirmasi 6gretmenlerin istismar
bildirimi konusunda nasil bir yol izleyecekleri konusunda net bir bilgiye sahip olmadiklarinm
gostermistir.

Sekil 7 incelendiginde 6gretmenlerin resmi bildirim yapmama sebeplerinin ¢aligtiklar1 okul
tiiriine gore farklilik gosterdigi goriilmektedir. Ozel okulda calisan 6gretmenler is ve saldirganlik kaygisi
ile bildirim yapmadigini belirtirken devlet okulunda calisan Ogretmenler prosediirlerin sorunu
cOzecegine inanmadigim ifade etmistir. Widerberg ve Eklund’un (2018) arastirmasinda da resmi
bildirim yapmayan 6gretmenlerin bildirim yapmama sebepleri arasinda velilerle ortaya ¢ikabilecek
catigsmalardan korkma ve velilerin tepkisinden ¢ekinme yer almaktadir. Okul tiiriine gore olusan bu
farklilik, 6zel okullarin i gilivencesinin olmamasi ve veli memnuniyet politikasiyla agiklanabilir.
Nitekim, Cimen ve Karadag’in (2020) arastirmasinda 6zel 6gretim kurumlarinda 6gretmenlerin her an
issiz kalma diistincesi tasidiklar1, her problem ve ¢6ziim stratejisi karsisinda sézlesmem yenilenir mi?
stresi yasadiklari ifade edilmektedir. Ayni ¢alismada veli-6gretmen-okul iligkisinde 6gretmene yiiklenen
roliin 6gretmen tizerinde baski unsuru oldugu da gorilmektedir. Can Yasar, Kaya ve Karaca’nin (2021)
aragtirmasina gore okul oncesi 6gretmenlerinin kidemleri arttikga bildirim yapma konusunda kisisel
kaygilar1 artmaktadir. Diger yandan kamuda c¢alisan Ogretmenlerin prosediirlerin sorun ¢dzecegine
inanmadiklar1 bulgusu dikkat ¢ekmektedir. Bu durum 6gretmenlerin gegmis olumsuz deneyimlerinden
kaynaklaniyor olabilir. Daha 6nce yapilan bildirimlerin dikkate alinmadigi, ¢oziimsiiz kaldig1 veya
¢Oziimiin zaman aldig1 gibi deneyimler 6gretmenlerin prosediirlere giivenini azaltmig olabilir. Bu
konunun derinlemesine arastirmalar yapilarak incelenmesi 6nerilmektedir.

Ogretmenlerin cogu istismar karsisinda okul ydnetimi ile ortak hareket ettigini, miidahale olarak
cogunlukla aile ile goriisiildiigiinii ifade etmistir. Aile ile yapilan gériismelerde bagirma, tehdit, tizerine
yiriime gibi saldirgan tepkilerle karsilastiklarini belirtmislerdir. Nguyen-Vu (2018) okul oncesi
Ogretmenlerinin istismar siiphesi karsisinda aileler ile goriisme ve daha detayli bilgi edinme egiliminde
oldugunu belirtmistir. Tener ve Sigad’in (2019) arastirmasinda da magdur ¢ocugun ailesi 6gretmene
bagirma ve reddetme tepkileri vermistir. Bu arastirmaya katilan Ogretmenlerin tamami ¢ézliim
stratejilerinin etkili olmadigin1 ve okul yonetiminin yonlendirmesi ile olaym iizerinin kapatildigini
sOylemistir. Tener ve Sigad’in (2019) arastirmasinda da okul yonetiminin istismar konusunda hazirliksiz

ve istismarin resmi olarak bildirimi konusunda isteksiz oldugunu belirten 6gretmenler olmustur.

Arastirma sonucunda okul 6ncesi 6gretmenlerinin istismarla ilgili yeterli bilgiye sahip olmadig,
istismar1 ¢ogunlukla fiziksel ve cinsel istismar olarak algiladigi goriilmiistiir. Bununla birlikte okul
Oncesi O0gretmenlerine gore kadinlar ve ¢ocuklar savunmasiz olduklari igin istismar magduru olmaya
daha agiktir. Aragtirmanin bir diger sonucu, okul oncesi dgretmenlerinin meslek hayatlarinda farkl
istismar tiirleri ile siklikla karsilagns olmasidir. Ogretmenler gocuklari ile bireysel goriismeler yaparak,
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cocuklarin birbiri ile iletisimini gozlemleyerek ve ebeveynlerin c¢ocuklarina davranislarim
gozlemleyerek istismar durumunu belirlemistir. Bu durum karsisinda 6gretmenlerin ¢ogunlukla okul
yonetimi ve rehber 6gretmene sozel olarak bildirimde bulunmayi tercih ettigi, resmi olarak bildirimde
bulunmadiklari goriilmiistiir.

Bu sonuglar ¢ergevesinde arastirmada agagidaki onerileri sunulmaktadir:

- Istismarm tanimu, belirlenmesi ve miidahale edilmesi konusunda okul dncesi 6gretmenlerine
hizmet ici egitimler verilebilir.

- Okul 6ncesi 6gretmenlerine ve ebeveynlere yonelik planlt ve programli istismar farkindalik
egitim programu gelistirilebilir.

- Okul 6ncesi 6gretmenligi lisans programina istismara yonelik dersler eklenebilir. Bu sayede
ogretmenlik meslegine adim atmadan okul dncesi 6gretmenlerinde farkindalik ve biling
olusturulabilir.

- Istismar tiirlerine gdre dgretmenlerin bilgi diizeyini ve simf i¢i gdzlemlerini inceleyen
arastirmalar yapilabilir.

- Okul oncesi 6gretmenlerinin istismari resmi olarak bildirmeme (s6zel olarak bildirme)
egitimlerinin altinda yatan nedenler arastirilabilir.

- Istismar durumunda veya siiphesinde dgretmenleri resmi olarak bildirim yapmaya tesvik
etmek icin kademe yiikseltme, hizmet puani ekleme gibi ddiiller Ogretmenlik Meslek
Kanununa eklenebilir.
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