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Abstract: Culture cannot be reduced to religion even though religion is an important
aspect of it. However, exceptionally, religion most usually is the first thing to come to the
mind when Middle-Eastern societies are at stake. In a sense, the culture of all Middle-
Eastern societies, including Turkey, is equated with Islam —a world religion currently
echoing with “oppression” and “terrorism”. This paper explores what kinds of percep-
tions European young people have regarding religious life in Turkey. Additionally and
more importantly, the paper questions if European youth’s perceptions of religious life
in Turkish society get significantly changed after living in this society for about a year.

The data for this paper comes from a qualitative/ethnographic research conducted to
examine major effects of European Voluntary Service Program. Prior to the voluntary
service, more or less a similar line of thinking on Islam is expected to be found among
European young volunteers while a diversity of perceptions is anticipated to be arising
from an experience of living in Turkey, a finding that would partially confirm the literature.

Keywords: Intercultural competence, Islamophobia, European Voluntary Service,
young people, Islam, Turkey

Avrupa Géniillii Hizmeti ve Islami Kiiltiiriin Anlagilmasi
Baglaminda Kiiltiirleraras: Yetkinlik

Ozet: Onemli bir parcas1 olsa da, kiiltiir salt dine indirgenemez. Bu gercege ragmen,
Orta Dogu toplumlar1 s6z konusu oldugunda genellikle din akla gelen ilk seydir. Bir
anlamda, Tiirkiye dahil, tiim Orta Dogulu toplumlarin kiiltiirii Islam ile esitlenir ki, bu
ozellikle son donemlerde siklikla “baski” ve “terdrizm” ile birlikte anilan bir diinya
dininin adidir. Bu makale Avrupali genglerin Tiirkiye’deki dinsel yasama iligkin ne tiir
algilamalara sahip olduklarin1 sorgulayacaktir. Ilaveten ve daha énemli olarak, makale,
Avrupali genglerin Tiirk toplumundaki dinsel yasama iligkin algilamalarinin bu toplum-
da yaklasik bir y1l yasadiktan sonra anlamli derecede degisime ugrayip ugramadigini
sorgulayacaktir.

Arasgtirma verileri, Avrupa Goniillii Hizmet (AGH) Programi’nin temel etkilerini
incelemek iizere gelistirilen daha genis bir nitel/etnografik aragtirmadan alinmistir. AGH
deneyimi 6ncesinde, Islamofobik bir diisiinme bi¢iminin AGH géniilliileri arasinda da
yaygin olmasi ongoriilmiigtiir. Tiirkiye’deki AGH deneyimleri sonrasinda ise farkli tiirlerde
algilamalarin ortaya ¢ikacagi ve bunun ilgili literatiirii kismen dogrulayacagi beklenmistir.

Anahtar Kelimeler: Kiiltiirleraras1 yetkinlik, Islamofobi, Avrupa Goniillii Hizmeti,

gengler, Islam, Tiirkiye
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Introduction

Theoretical and empirical research on intercultural competence is expend-
ing itself from very different angles and in very different fields. This paper
will be focused on Islamophobia with the assumption that it is a concrete
area to discuss and explore possible effects of intercultural contact and dia-
logue. In doing so, young people’s experiences of international voluntary
service will be used as the main source of data. The intention here is not to
offer a new theoretical model; rather it is to discuss a particular question:
Can international mobility programs (European Voluntary Service Program,
for instance) as an instrument of intercultural competence also be an effec-
tive means for reducing Islamophobia? The discussion begins with a brief
overview of the concepts of intercultural competence, Islamophobia, and
European Voluntary Service Program (EVS). Then, after the descriptions
of methodological issues, the findings are described in six main points.

Conceptual Framework
Intercultural Dialogue and Competence

The process of “intercultural learning” and its implied goal “intercultural
competence’ have recently become a central topic of discussion. The vastly
expanding literature on intercultural competence uses a range of terms more
or less relating to the same thing: “intercultural competence” (Deardorff,
2000, p. 247), “global competence” (Hunter, 2006, p. 270), “intercultural
effectiveness” (Stone, 2006, p. 338), “intercultural literacy” (Heyward,
2002, p. 10) etc.. Each term offers different definitions based on differ-
ent theoretical approaches. Deardorff, for example, defines Intercultural
competence as “the ability to communicate effectively and appropriately
in intercultural situations based on one’s intercultural knowledge, skills
and attitudes” (Deardorff, 2006, p. 247). Furthermore it is also defined as
“acquiring increased awareness of subjective cultural context (world view),
including one’s own, and developing greater ability to interact sensitively
and competently across cultural contexts as both an immediate and long-
term effect of exchange” (Bennett, 2009, p. 2). It is beyond the scope of
this paper to examine differing definitions and theoretical models of this
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concept. However, it is necessary to state that elaborations of this concept
usually see it as “a dynamic, on-going, interactive self-reflective learning
process” (Freeman et al., 2009, p. 13). This learning process is about both
“the self” and “the other”. It requires, for many scholars, significant trans-
formations of knowledge, skills, and attitudes of the individual in his/her
relation to the other (Heywood, 2002, p. 10; Hunter, 2006, p. 270; Treleavan
etal., 2007, p. 9).

The fundamental principle of intercultural learning and competence is to
be engaged in dialogue with the other (Crichton et al., 2004, p. 4; Hunfeld,
1997, p. 3).Intercultural dialogue relies on listening and the ability to hear
the voice of the “other”. It is, however, more than just verbal communication
between individuals, groups, organizations and communities from diverse
cultural backgrounds. It is an interactive process that goes beyond a mere
“tolerance of the other”; it is “also an ethos, an attitude and a journey”.
The aim of intercultural dialogue is to develop “a deeper understanding of
diverse perspectives and practices; to increase participation and the free-
dom and ability to make choices; to foster equality; and to enhance creative
processes” (ERICarts, 2008, p. 12).

The literature reveals many discussions on what components this concept
has, how it is gained, how it is measured, whom it targets, etc'. However,
one particularly important discussion is about the goal of intercultural
competence. Why is it necessary? For what purpose it should be gained?

The need for intercultural dialogue/learning/competence is usually em-
phasized as a requirement of new working conditions in the globalized
world. Indeed, some scholars tend to introduce the goal of intercultural
competence as a key to more productivity, efficiency and success in work
and/or educational environments. Some others introduce it as key to personal
development and communicative efficiency (Rathje, 2007, p. 256-257). The
common feature of such approaches is to see intercultural competence as
something that concerns mainly the individual.

However, intercultural competence is also important from socio-political
dimensions? and concerns not only individuals but communities in multi-

1 For a review of such discussions in the German-Speaking world, see Rathje, 2007.
2 Deardorff (2006) acknowledges that definitions of Intercultural competence reflect mainly western
perspectives. It can be added that it is mostly based on western experiences and concerns too.
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cultural societies as well. This is because it takes place in a context and
because cultural misunderstandings, stereotypes, and even conflicts/tensions
are becoming difficult problems in contemporary world. This is true for
most of societies but especially vital for contemporary Europe where such
problems are observable in the form of Islamophobia.

Islamophobia in Europe

Muslims in Europe are estimated at a population of at least 15 million
in Western Europe, to a total of 50 million in the whole Europe. Western
Europe is hosting Muslim immigrant populations for more than half a cen-
tury>. So, Europe is supposed to get used to Muslim culture and to establish
relatively peaceful relations with it. On the contrary, Islamophobia is get-
ting increased day by day especially since September 11, 2001. Almost all
controversies regarding Islam and Muslims in Europe turn out to become
Europe’s demands on Islam and Muslims, instead of becoming motivations
to understand Islamic culture®.

Definitions of Islamophobia characterize it as “the fear and/or hatred of
Islam, Muslims or Islamic culture” (Al-Hassani, 2005, p. 3), “an irrational
distrust, fear or rejection of the Muslim religion and those who are (perceived
as) Muslim” (van Driel, 2004, cited in Gardner at al 2008, p. 3), “a modern
and secular anti-Islamic discourse and practice appearing in the public sphere
with the integration of Muslim immigrant communities and intensifying
after 9/11 (Cesari, 20006, cited in Gardner at al 2008, p. 3). A report by the
Commission on British Muslims and Islamophobia gives a long list of how
Islamophobia is manifested in public spheres. (Hugh Muir and Laura Smith,
2004, p. 7-8). According to The Council of Europe’s European Commission
against Racism and Intolerance (ECRI) Islamophobia “may manifest itself
in different guises, in particular through negative general attitudes but also

3 It is interesting to note that Muslims in Europe are almost always referred as “Islamic community”
as if they were one single community without their particularities including ethnic and national
cultures. No other religion in Europe is referred in this manner.

4 For example, the controversy of headscarf in France turned out to be a demand of laicism and,
therefore, a matter of French identity rather than a motivation to understand what Islamic identity
is.
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to varying degrees, through discriminatory acts and through violence and
harassment” (EUMC 2006, p. 60).

In an Islamophobic atmosphere, Islam has been identified as being the
essential alien other in a negative relation to a European identity (Clarke,
2006, p. 79). People under the influence of Islamophobia come to think that,
‘they’ (Muslims) are so different that they are evil, wicked, cruel, irrational,
disloyal, devious and uncivilized. In short, they do not belong to Europe
and should be removed from Europe. These strongly negative views of the
other are accompanied by totally positive views of the self. “We’ are just
the opposite of what they are — good, wise, kind, reasonable, loyal, honest
and civilized (Hugh Muir and Laura Smith, 2004, p. 11).

Islamophobia encourages people to think that either Muslims should be
kicked out or Islam should be Europanized. Islam is seen either as com-
patibles with European values or as incompatible with them. As Clarke
notes, this creates “a characterization of Muslims as either ‘moderates’ or
‘radicals and fundamentalists’ (Clarke, 2006, p. 82). Of course ‘radicals
will be suppressed while ‘moderates’ are supported.

Indeed all those lines of thinking are absolvable even in the official docu-
ments of the Council of Europe. A report prepared by Mogens Jensen (2010)
on behalf of the Committee on Culture, Science and Education indentifies
7 main reasons for why Islamophobia is at rise:

1.Terrorist attacks of radical Islamist groups are creating it.

2.Media presents Islam in negative images. It does this especially over
Muslim women.

3.Far-right wing parties exploit this issue and make anti-Islamic propaganda.
4 People lack adequate info on Islam.

5.The attitude of some Muslims who associate with Islam some cultural and
patriarchal practices which have nothing to do with the traditional Islamic
teaching and which are contrary to the laws of European democracies: the
so-called “honour killings”, genital mutilation or the full veiling of women
(the burqa and the nigab).

6.Failure of Muslims to integrate in their host countries.

7.Islam itself: Bernard Lewis and Samuel Huntington have developed the

thesis that there is an irreconcilable clash between Islam and ‘the West’.
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Thus, it is either Muslims, or media, or far-right wing parties or Islam
itself that is responsible and should be blamed for the rise of Islamophobia.
In a sense, the victim itself is largely blamed for the rise of Islamophobia in
Europe. All those so-called reasons are open to discussion. Is it really only
right-wing parties or media that advocate a negative view of Muslims? What
about liberal, left-wing politicians and intellectuals? Do they have nothing
to do with the rise of Islamophobia? On the other hand, it can be claimed
that viewing Islam and the West in clash is an essentialist, ahistorical ap-
proach that basically denies dynamic nature of cultures. Such an approach
clearly tends to see members of communities as the prisoners of their cul-
tures. Furthermore, what does failure of Muslims to integrate mean? Is not
the language of integration in fact equivalent to a desire of assimilation?
Does not it mean: ‘they should become like us’? Are there really common
European norms and values to be integrated to? All those questions are le-
gitimate questions reflecting many different directions of answers that will
not be touched on here. However, those questions are worthy of mentioning
to make the point that social and political foundations of Islamophobia are
rarely questioned.

In order to overcome inter-community tensions generated by Islamopho-
bia, thus, the dominant view suggests that;
* Muslims should separate themselves from radical Islamist groups and
discourses. They should reinterpret Islam in a way compatible with core

European norms and values. This will facilitate the integration of Muslim
communities into their host countries.

* Inter-religious education should be supported by member states, in order
to raise public awareness of the common origin and values of Judaism,
Christianity and Islam and their impact on modern European humanism.

* Contacts between Muslim as well as non-Muslim Europeans and Muslims
in North Africa, the Middle East and Asia should be facilitated, in particular
among young people, students and teachers (Jenson, 2010, p. 16-17).

These ideas indicate that lack of adequate info on Islam in both sides
of Muslims and Europeans is a key source of the problem. Therefore, as a
solution, actions should be undertaken and special programs should be run
to promote intercultural contacts. The logic behind this is that intercultural
contact will eventually lead to better understanding of the other and therefore
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will serve for lowering tensions between members of different cultures.

European Voluntary Service (EVS) Program of the European Commission
was created as one of such actions and programs for this end. It is believed
that this program will serve to the aim of combating Islamophobia as well
as other types of xenophobia in Europe.

European Voluntary Service (EVS)

Voluntary work can be defined as “work undertaken not for financial
gain, of one’s own free will, benefiting a third party and performed in an
organizational setting” (PPMI, 2009, p. 85). International volunteering is
understood as voluntary activities performed outside the volunteer’s coun-
try of residence. The primary concept of international voluntary service is
intercultural dialogue and learning, bringing together people from different
social and cultural backgrounds.

People volunteer for many different reasons. For young people the main
benefits are “mainly human capital and social capital as they tend to return
as more mature, autonomous, resourceful and sociable individuals. The
non-formal training they undergo makes them more likely to be mobile
later in life and to benefit from the single European labour market” (Gal at
al. 2003, p. 26-27; PPMI, 2009, p. 59).

EVS is a kind of international voluntary work. It was created in 1996
and has been financed by the European Commission. It is run under the
program called “Youth in Action”. Thus, it is part of European Youth policy
aiming at intercultural dialogue and competence among European youth.
Those young people who are between 18 and 30 years old are eligible to
benefit from this opportunity. The length of EVS may take from 2 weeks
up to 12 months.

Turkey has been involved in EVS sub-program of Youth in Action Pro-
gram of the EC since 2004. Since then Turkey sent 2330 young volunteers
to European countries while she hosted a total of 593 European volunteers
during the 2004-2011 period.
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Research Question and Methodology

The belief that “contact between cultures would automatically lead
to intercultural learning and to the development of positive attitudes to-
wards the other culture” has already been rejected and criticized by many
(O’Dowd, 2003, p. 118). Instead of integration between different ethnic
groups, “a trend towards ghettoization has been observed, with interaction
taking place within rather than across national groups” (Brown, 2009, p.
242). But most of such works were carried out to examine experiences of
non-westerners in western countries. Work on non-western countries host-
ing western people is relatively fewer. As Brown points out “research into
the attitudes and perceptions of the European student community towards
the international classroom is now needed” (Brown, 2009, p. 255). Thus it
is reasonable to think that examining experiences of European youth in an
Islamic culture (Turkey) might be interesting and it may provide somehow
a different picture.

Does intercultural contact (in this case EVS experiences) lead to in-
tercultural competence and affect Islamophobic attitudes among young
people? More specifically, do European youth’s perceptions of religious
life in Turkish society get significantly changed after living in this society
for about a year? The paper will explore those specific questions in order
to discuss if international mobility programs (EVS Program, for instance)
as an instrument of intercultural competence can be an effective means also
for reducing Islamophobia.

Since this is a part of a larger ethnographic research aiming to explore the
effects of EVS experiences on young people who volunteered in Balikesir,
Turkey, the major data comes from interviews carried out with them in
2010. The data, therefore, was gathered through in-depth interviews based
on open-ended questions. All replies were recorded, transcribed and coded.
The names of the informants were changed for the purpose of anonymity.

A snowball/purposeful sampling method was used. The informants
were selected among those who volunteered in Turkey at least 6 months or
longer. They were also selected among those who volunteered in two main
organizations:
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1.GESOGED (Genglik Sosyal Gelisim Dernegi): 22 volunteers.
2.INOBALUN (International Office at Balikesir University): 8 volunteers.

Those two organizations are the major organizations involved in EVS
projects in Balikesir since 2005.

The sample is consisted of 30 volunteers coming from Germany (6),
France (6), Spain (3), Hungary (2), Latvia (3), Belgium (2), Greece (1),
Austria (1), Italy (1), Lithuania (1), Denmark (1), Finland (1), Check Re-
public (1), and Ukraine (1). Thus, the number of volunteers from Germany
and France is clearly higher than the volunteers from all other countries.

The literature on voluntary work emphasizes that girls rather than boys
are more willing to do EVS. Indeed, in this particular research too, the girls
are the greater majority (26 girls and 4 boys). Moreover, the majority of
the volunteers (18 volunteers) are between 21-23 years old whereas only
5 volunteers are between 18-20 years old and only 7 volunteers are 24 or
older. Finally, in terms of level of education, the majority (23 volunteers)
hold university degrees while only 7 of them hold a high school degree.

Key Findings

The findings can be summarized in 6 main points which are described
below.

Previous perceptions. Almost all of the volunteers and their significant
others held negative images and concerns about Turkey and Turkish culture
before they came to Turkey for EVS. Those images included the followings:

» Turkey is an undeveloped country with uneducated, poor, backward,
closed-minded people.

* Turkish people are too religious and have strong Islamic beliefs which
shape all aspects of daily life in Turkey.

* The perception and practice of Islam is the same with other Muslim
countries.

* Turkish women wear headscarf with the force of their family members.
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* Turkish women are subordinated by men and need to be emancipated.

 Turkey is not a safe place for a long stay.

Perceptions changed. EVS experiences seriously changed all those im-
ages of Turkey and Turkish culture. EVS volunteers discovered that;

* Turkey is a modern and developed country that is very similar to Europe.
This similarity concerns both socio-economic and cultural outlook. The
following quotations illustrate this view:

“Before coming to Turkey I used to hear that Turkey is an undeveloped
country with conservatively-minded people. In order to construct my own
view I chose Turkey for my EVS project and afterwards I realized that you
can see in Turkey whatever you see in Europe: democracy, freedom, and a
dynamic economy” (Marie).

“Turkey is a European country more than most of European countries” (Boris).

“After my trip to Syria I returned back to Turkey and from that moment I
felt at home, that is in Europe” (Laura).

* A great majority of Turkish people are hardworking, educated, open-minded
people with a decent level of life standards. However, it is not the same in
all regions of the country. There are significant differences in terms of de-
velopmental level between east and west parts of the country. What follow
are some expressions of those views shared by almost all of the volunteers:

“I used to think that most of Turkish people are uneducated, close-minded,
and too religious. But after living here for one year I realized that most of
them are well educated and hardworking people” (Guna).

“During my EVS project I got the chance of travelling all over the country.
I can say that the eastern and western parts of Turkey are like two different
countries in terms of both economic and cultural structures” (Estefany).

» Turkey possesses a diversity of cultures with different levels of relationship
with religion. Some people are quite religious while others are moderately
religious and still some others are not religious at all. This is expressed by
a volunteer in an interesting way:

“Before I came to Turkey I expected to see a crazy picture of religion and
culture. For example I thought all women wear headscarf and everybody
observe Ramadan month by fasting. I also expected to see all Turkish men
with moustache and long beard. More importantly I thought there would
be no room for different views and life styles in an Islamic country. But the
reality is not like that. Here you would be amazed with the diversity of views
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and lifestyles. You can easily observe this by taking a five-minute walk on
streets” (Francesco).

“Another volunteer informs that she “got to know many women with head-
scarf but at the same time many women without it; many people fasting in
Ramadan but many others not fasting; many people going for Friday prayer
but many others not doing it.” She, furthermore, says that she was “still
surprised to see this much diversity despite the fact that she knew Turkey
was a secular country, not a theocratic one” (Beatris).

* There is a peaceful relationship among Turkish people no matter what
their religious attitudes are. As one volunteer says:

“Of course people here too hold different political views but in terms of
religious attitudes I never saw a hateful relationship; friendships and social
interactions are based on honesty, respect and altruism, not on religiosity.
In fact, you can see, for example, both types of women with and without
headscarf as best friends” (Santa).

« Islamic beliefs are only one of the factors affecting the daily lives of Turks.
Traditions, social class and statue, nationalism and westernization are also
important factors in the lives of Turkish people. A volunteer studied sociol-
ogy expresses this view in a quite reasonable way:

“When we talk about Islamic world, we as Europeans sometimes forget
the fact that Muslims too are humans, like us, subject to not only religious
identity but also other dimensions of social life such as social class, popular
culture, and nationalism. My EVS experience in Turkey taught me that Turks
love talking about religion but also about national and international politics,
social problems, etc.” (Beatris).

» Family ties are very crucial for Turks. This point is emphasized by all
volunteers without exception. This characteristic of Turkish society is greatly
admired by all volunteers.

* Turkish people are proud of their nationality, history and culture.

Perceptions on Turkish women. Despite EVS experiences, there are
differing views of Turkish women among EVS volunteers:

 Some still hold the view that Turkish women are subordinated and need
to be emancipated. For holders of this view, “it is difficult to be a woman
in Turkey” (Christiane). One of the volunteers admits her ethnocentric ori-
entation and adds that “it is not possible to criticize a culture without being
ethnocentric”. For her, “some things in Turkey especially being a woman
are not acceptable. Culture cannot be a justification for gender inequality
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in Turkey” (Sophie).

* Some others, on the other hand, think that Turkish women are treated
equally and are not so much different than European women. Those holding
this view say to discover that;

* Women with headscarf wear it not because of enforcement of family
members but because of their own free choice.

» Women with headscarf, especially young ones, are trying to get empowered
with higher educational degrees and careers and they want to take active
role in social life.

* There is no conflict or aggressive attitudes between women with headscarf
and those without it. On the contrary, they have peaceful relationships with

each other.

The following quotation reflects those views in a striking way:

“For instance, I used to think that Turkish women have no role in social
life, that they were wearing headscarf with the enforcement of their fathers
or husbands. This is still the dominant view in western media. However, I
have a difference. I lived in this country, among those people. I now know
that Turkish women are very active in social and even political life. They
are not so much different from European women. Women with and without
headscarf are able to live together in peace. What is interesting for me is
that especially young women wear headscarf completely on their own wills
and that they even tend to fight for it against strict state policies as well as
in some cases even against their own parents” (Edit).

No xenophobia in Turkish society. All volunteers agree that there is no
place for xenophobia in Turkish society. On the contrary, Turkish people are
very friendly and hospital towards foreigners. They also enjoy very much
being and interacting with foreigners. One volunteer says in this regard:

“I discovered the importance of a rich history and culture, and that of flag
and national values here among Turks. I also noticed very quickly that it is
not so much important whether you are a local or foreign person here. While
xenophobia is getting increased in Europe, people here are quite interested
in meeting and interacting with foreigners and they are very helpful and
hospital towards people from other countries. For many weeks I found this
very strange because people in my country are usually too cold and suspi-
cious towards foreigners” (Tiina).
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Similarly another volunteer says that “it takes only 5 minutes to be a
friend with Turks. In my country this would require at least months, even
years” (Joke). Many others emphasize Turkish hospitality: “Now I closely
know that the famous Turkish hospitality is not a myth” (Sophie). Many
expressions like those indicate that the volunteers had no problems in inte-
grating with local people and that they experienced no ghettoization while
in Turkey. This is clearly a finding contradicting with the findings of many
other researches (Brown, 2009; O’Dowd, 2003).

A different Islam. After EVS experiences almost all volunteers came
to think that Islam in Turkey is quite different than the rest of the world.
They now think that;

* There is a more peaceful and warmer Islam in Turkey.
* Islam is not too much restrictive in this country.

The following quotation exemplifies those views very clearly:

“Another stereotype I had was that all believers of Islam no matter where
they live are the same. But now I know that Turkish Islam is different. Here
you see a more peaceful and loving Islam. Furthermore, I noticed here that

Islam is not restrictive as much as I thought it was” (Guna).

One should pay attention to the fact that volunteers still have negative
images of Islam (violent, hateful, and restrictive) in other parts of Muslim
world. What changes is only the image of Islam in Turkey.

Readings and discussions on Islam. EVS experiences provided plenty of
chances for most volunteers to read on and discuss with local people about
Islam. Some central issues in those readings and discussions are democracy,
human rights, gender equality, holly war (jihad), and freedom of expres-
sion. Those readings and discussions, the volunteers admit, made them to
recognize the diversity of views among Turkish people. The opinions of
the volunteers themselves on the relationships of Islam with those issues
seems to be varying too:
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» Few volunteers hold the view that Islamic belief system is not compatible
with European norms and values because, they believe, “Islamic principles
like Jihad (holy war, men’s superiority over women, obedience to the au-
thority etc. are controversial with western notions of equality, freedom, and
democracy” (Sophie).

* Many volunteers came to think that it is possible and in fact very common
among (Turkish) Muslims to interpret and perceive Islam in a way compat-
ible with European norms and values. In this regard, one particular volunteer
makes a remarkable observation:

“I met hundreds of Turks here. All kinds of them. I have to say that they
love to talk about politics and religion. At the beginning I used to join their
conversations with a heavy tone of criticism. I was always using terms like
freedom, equality, science, reason etc. against them. But in a while I realized
that they embrace those concepts even more than I do. What is interesting

for me is that they very often do that in relation to their Holy Book” (Edit).

Another volunteer just confirms this by saying:

“After interacting with them, I no longer think that values like freedom, de-
mocracy, secularism, social justice, human rights etc. are unique to Europe.
I know think that all those values are the common products of the whole
humanity, including that of Muslims.”

* Thus, few volunteers keep holding the view that there is no room for Tur-
key to be a member state in the European Union while some others came

to think otherwise.

Conclusions and Discussion

The findings indicate that EVS experiences, for most of volunteers,
led significant changes in their perceptions of religion and religious life
in Turkey. At least two conclusions can be drawn from this. First, EVS
experiences clearly provide a better understanding of culture and religious
life in Turkish society. Thus, the EVS program deserves more support from
national governments as well as from the European Commission. Second,
Turkey (at least the city of Balikesir) is an intercultural-competence-friendly
environment. Considering the fact that not all societies/cultures are equally
intercultural-competence-friendly environments®, it is fair to consider the

5 Brown (2009), for instance illustrates how British campus life is based on ghettoization of

international students, instead of integration and intercultural communication.
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concept of intercultural competence as something that is based not only on
the capacity of individuals but also on that of societies/cultures.

Thus, the first conclusion implies that adequate information does matter
at least for ordinary people. Intercultural contact and dialogue may in fact
be a powerful means for promoting cultural diversity. The opportunity to
interact at the grassroots level is crucial to developing a better understand-
ing of, a peaceful relationship with and to dismissing fear of the “other”.

But despite this positive effect, some important questions still remain: is
information enough for overcoming Islamophobic discourses and attitudes
that are in rise in Europe today? Did, in fact, Europe fight against anti-Sem-
itism by gaining more information on the religious beliefs and practices of
Jewish communities? Does Islamophobia really exist today because of lack
of'adequate information on Islam? Or because it is fabricated and needed for
the justification of new colonial intentions and actions by European states®?

If the source of Islamophobia is seen at the grassroots level, then obvi-
ously promoting intercultural contact and dialogue can be very helpful.
However, based on international affairs during at least the last decade (in
the 2000’s), it is equally reasonable to argue that the most influential source
of Islamophobia is somewhere else, in the new international concerns and
plans, for instance, of the ruling powers of the West. If this is the case, then
the role of intercultural contact and dialogue for overcoming Islamophobia
would be really questionable. Furthermore, if that is the case, then the whole
meaning of intercultural competence to be developed in Islamic environ-
ments would be reduced only to a key for success for individuals struggling
to maximize their chances in globally competitive capitalist markets.

Limits of the Study

The study certainly reflects several limitations. First, the size and method
of sampling is not suitable for broad generalizations. Second, the study is

6 Islamophobia creates a mission of wars for the West to “save the Muslim world” from despotic
leaders oppressing Muslim women and men who do not possess capability for liberation. Through
this mission the West brings “freedom and democracy” and takes some other things (oil e.g.) in
return.
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based only on the perceptions of EVS volunteers, not on their behaviors.
Third, the study reflects only one side of the issue that is how European
youth perceive religious culture in Turkey. The other side would be studying
how Turkish youth perceive religious culture in Europe. Such a study may
give researchers a chance of comparison, which is a necessary further step
to better comprehend the state of intercultural competence among the youth
regarding religious cultures and communities in Europe. Finally, although
cross-cultural studies are important in generating new data and insights,
it should be stressed that they should be supported along with historical
analyses also, a quality that this particular study suffers from its deficiency.
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GENISLETILMIiS OZET
Avrupa Géniilli Hizmeti ve Islami Kiiltiiriin Anlasilmas
Baglaminda Kiiltiirlerarasi Yetkinlik

Fahri Caki”

“Kisinin kiiltiirlerarasi bilgi, beceri ve tutumlarina bagl olarak ¢ok
kiiltiirlii durumlarda etkili ve uygun bir sekilde iletisim yetenegi” olarak
tanimlanan “kdiltiirlerarasi yetkinlik” kavrami bilim insanlar1 ve uygulayicilar
arasinda son birkag on-yildir bityiik ilgi gdrmiistiir. “Oteki nin kiiltiiriine karst
derinlemesine bir anlay1s, hosgorii ve saygi iceren kiiltiirlerarasi yetkinligin
gelistirilmesinde genellikle kiiltiirlerarasi temasin 6nemli bir rol oynadigi
varsayilir. Onemli bir parcasi olsa da, kiiltiir salt dine indirgenemez. Bu ger-
cege ragmen, Orta Dogu toplumlari s6z konusu oldugunda genellikle din akla
gelen ilk seydir. Bir anlamda, Tiirkiye dahil, tiim Orta Dogulu toplumlarin
kiiltiirii Islam ile esitlenir ki, bu 6zellikle son dénemlerde siklikla “baski” ve
“terorizm” ile birlikte anilan bir diinya dininin adidir. Bu tiir bir algilamanin
Avrupali gengler arasinda da muhtemelen yaygin oldugu varsayilabilir. Bu
varsayimi test etmek icin bu makale Avrupali genclerin Tiirkiye’deki dinsel
yasama iliskin ne tiir algilamalara sahip olduklarini sorgulamaktatir. laveten
ve daha 6nemli olarak, makale, Avrupali genclerin Tiirk toplumundaki din-
sel yasama iligkin algilamalarinin bu toplumda yaklasik bir yil yasadiktan
sonra anlamli derecede degisime ugrayip ugramadigini incelemektedir. Bu
tiir bir incelemenin kiiltiirlerarasi temasin kiiltiirlerarasi yetkinlik iizerindeki
etkileri hakkinda 6nemli kavrayislara izin vermesi umulmaktadir.

Kavramsal Cerceve

U¢ merkezi kavram iizerinde durulmustur. i1k olarak, kiiltiirleraras:
vetkinlik kavrami lizerine bazi tanimlamalar ve tartismalar sunulmustur.
Kiiltiirleraras1 yetkinligin temel ilkesinin oteki ile diyalog i¢ine girmek
oldugu vurgulanmistir. Kiiltlirlerarasi yetkinligin amaci baglaminda iki ana

*Yrd. Dog. Dr. Balikesir Universitesi, Fen-Edebiyat Fakiiltesi, Sosyoloji Boliimii
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yaklagima yer verilmistir: Bir yaklagim kiiltiirleraras1 yetkinligin amacin
is ve/veya egitim ortamlarinda daha fazla tiretkenlik, verimlilik ve basar1
i¢in anahtar olarak goriirken; diger bir yaklasim onu kisisel gelisim ve
iletisimsel yeterlilik i¢in anahtar olarak sunmaktadir. Her iki yaklagimin
ortak bir 6zelligi kiiltiirleraras1 yetkinligi temelde bireyi ilgilendiren bir sey
olarak gormeleridir. Oysa kiiltiirlerarasi yetkinligin sosyo-politik boyutlar
bakimindan da 6nem tasidig1 ve sadece bireyleri degil, ayn1 zamanda ¢ok-
kiiltiirlii toplumlarda cemaatleri de ilgilendirdigi fikri savunulmustur.

Ikinci olarak, kiiltiirlerarasi yetkinligin somut bir alami olarak /slamofobi
kavramu tartigilmistir. islamofobinin énemli bir niteliginin, Avrupa kimli-
giyle olumsuz bir iliski icinde Islam’1 6zsel-yabanci dteki olarak belirlemesi
oldugu savunulmustur. Takiben, islamofobinin nigin yiikseliste olduguna
iliskin yaygin goriisler incelenmistir. Inceleme gdstermistir ki, yaygin
goriisler Miisliimanlari, medyay1, asir1 sagc1 partileri veya Islam’in bizzat
kendisini Islamofobinin yiikselmesinin temel sorumlusu olarak gérmekte
ve ayiplamaktadirlar. Tiim bu s6zde nedenlerin tartismaya agik oldugu ileri
stirilmiistiir.

Hem Miisliimanlar hem Avrupalilar tarafinda Islam’a iliskin dogru bilgi-
lerden yoksunlugun problemin temel bir kaynag1 oldugu fikri, ¢6zlim olarak,
kiiltiirleraras yetkinligi desteklemek icin 6zel eylemlere gidilmesi ve 6zel
programlar uygulanmasi diisiincesini dogurmaktadir. Avrupa Komisyonu’ nun
Avrupa Goniillii Hizmet (AGH) Programi bu amag¢ dogrultusunda bu tiir ey-
lemlerin ve programlarin bir tiirii olarak olusturuldugu i¢in {igiincii merkezi
kavram olarak AGH hakkinda genel bilgiler sunulmustur.

Yontem

Yukarida zikredilen ii¢ kavrama dayali1 olarak arastirma sorusu su sekilde
formiil edilmistir: kiiltiirleraras1 temas (bu arastirmada, AGH deneyimleri)
kiiltiirleraras1 yetkinlige yol agmakta ve gengler arasindaki Islamofobik
tutumlar etkilemekte midir?

Arastirma verileri, AGH Programi’nin temel etkilerini incelemek {izere
gelistirilen daha genis bir nitel/etnografik arastirmadan alinmistir. Amacli/
kartopu 6rnekleme yontemine dayali 6rneklem, 2005-2010 yillar1 arasinda
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Balikesir’de iki temel kurulusta yaklasik bir yil siireyle goniillii hizmette
bulunmus 30 AGH goniilliisiinden olugsmaktadir. Arastirmada agik-uglu
sorulardan olusan yari-yapilandirilmis bir derinlemesine miilakat formu
kullanilmistir. Tiim yanitlar kaydedilmis, ¢6ziimlenmis, ve kodlanmaistir.
[letmenlerin isimleri gizlilik maksadiyla degistirilmistir.

AGH deneyimi 6ncesinde, Islamofobik bir diisiinme bi¢iminin AGH
goniilliileri arasinda da yaygin olmasi dngoriilmistiir. Tiirkiye’deki AGH
deneyimleri sonrasinda ise farkli tiirlerde algilamalarin ortaya ¢ikacagi ve
bunun ilgili literatiirii kismen dogrulayacag: diistiniilmiistiir.

Bulgular

Arastirma bulgular1 alt1 temel noktada formiile edilmistir: 1) Hemen
hemen tiim goniilliiler ve yakinlart AGH i¢in Tiirkiye’ye gelmeden dnce
Tirkiye ve Tiirk kiiltiirii hakkinda olumsuz imgelere ve endiselere sahip
olmustur. 2) AGH deneyimleri Tiirkiye ve Tirk kiiltiirii hakkindaki bu
olumsuz imge ve endiselerin ciddi derecede degisime ugramasini saglamis-
tir. 3) AGH deneyimlerinden kaynaklanan bu olumlu degisimlere ragmen
AGH goniilliileri arasinda Tiirk kadinina iliskin diislince farkliliklar1 devam
etmektedir. 4) Tiim goniilliiler Tiirk toplumunda yabanci-diigmanligina yer
olmadigy, aksine Tiirk insaninin yabancilara kars1 dostane ve misafirperver
oldugu hususunda hemfikirdirler. 5) AGH deneyimleri sonrasinda neredeyse
tiim goniilliiler Tiirkiye’deki Islam’m diger yerlerdekinden farkli olarak
daha bariscil ve sicak oldugunu, ¢ok fazla sinirlayict olmadigini diisiinme-
ye baslamislardir. 6) AGH deneyimleri géniilliilere islam hakkinda okuma
ve yerel halkla tartigma olanaklar1 vermistir ki bu sayede goniilliiler Tiirk
halki i¢erisindeki diisiince farkliliklarinin yogunlugunu fark edebilmislerdir.

Sonug¢

Bu bulgular 1s181nda iki sonuca ulagilmistir. Birincisi, AGH deneyimleri-
nin Tiirk toplumunda dinsel kiiltiir ve yasama iliskin daha isabetli bir anlay1s
gelistirilmesini sagladig1 ve bu nedenle AGH programinin hiikiimetler ve
Avrupa Komisyonu tarafindan daha fazla desteklenmeyi hak ettigidir. ikin-
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cisi, Tiirkiye’nin (en azindan Balikesir’in) kiiltiirleraras1 yetkinlik-dostu bir
cevre oldugudur. Bu 6zelligin her toplumda es-deger diizeyde bulunmadigi
dikkate alinarak, kiiltiirlerarasi yetkinlik kavraminin salt bireylerin kapasite-
sine dayanmadig1 ayn1 zamanda toplumlarin ve kiiltiirlerin de kapasitesine
dayanan bir kavram oldugu ¢ikarsamasi elde edilmistir.

Birinci sonugtan hareketle, islamofobik tutum ve diisiinceler acisindan,
uygun ve yeterli bilginin ortalama insanlar i¢in fark yaratabildigi vurgulanmis
ve bu olumlu etkiye ragmen bazi énemli sorular (rnegin, islamofobinin
gercekten uygun ve yeterli bilgi eksikliginden dolayr m1 yoksa Avrupali
gliclerin yeni somiirgeci niyet ve eylemlerini mesrulastirmak i¢in mi var
oldugu) daha fazla tartismaya agik birakilmistir.

Arastirmanin sinirhiliklar: baglaminda dort temel nokta ifade edilmistir.
Birincisi, 6rneklem biiyiikliigii ve metodu biiyiik genellemeler yapmaya
uygun degildir. Tkincisi, arastirma AGH goniilliilerinin sadece algilarina
dayanmaktadir, onlarin davranislarina degil. Ugiinciisii, arastirma konunun
sadece bir tarafini1 yani Avrupali genglerin Tiirkiye’deki dinsel kiiltiirii nasil
algiladiklarin1 yansitmaktadir. Konunun diger tarafi, 7iirk genglerinin Avru-
pa’daki dinsel kiiltiirli nasil algiladiklarini aragtirmak olabilir. Son olarak,
yeni veriler ve anlayiglar yaratmasi bakimindan kiiltiirler aras1 arastirmalar
onemli olsalar da bu tiir aragtirmalarin tarihsel analizlerle de desteklenmesi
geregi vardir ki, bu arastirma bu acgidan yoksun sayilmalidir.

Anahtar Kelimeler: Kiiltiirleraras: yetkinlik, islamofobi, Avrupa Goniillii
Hizmeti, gengler, Islam, Tiirkiye

References

Al-Hassani, S. (2005). Islamophobia in Europe. ENAR Shadow Report.
Forum of European Muslim Youth and Student Organisations (FEMYSO).

Bennett, M. J. (2009). Defining, measuring and facilitating intercultural
learning: Conceptual introduction to the IJIE. Special Issue. February
22,2011, http://en.afs60.de/webcontent/files/MbM_Bennet.pdf

Brown, L. (2009). Worlds apart: The barrier between East and West. Jour-
nal of International and Intercultural Communication, 2 (3), 240 -259.



Cak1 / European Voluntary Service and Intercultural Competence 253

Cesari, J. (Ed.) (2006). Securitiziation and religious divides in Europe.
Muslims in Western Europe after 9/11: Why the term Islamophobia
1s more a predicament than an explanation. 1 June, 2006, Submission
to the Changing Landscape of Citizenship and Security, 6th PCRD of
European Commission. September 22, 2011, http://www.euro-islam.
info/wp-ontent/uploads/pdfs/securitization_and religious divides in_
europe.pdf

Clarke, I. (2006). Essentialising Islam: Multiculturalism and Islamic politics
in New Zealand. New Zealand Journal of Asian Studies § (2), December,
69-96.

Crichton, J., Paige, M., Papademetre, & L., Scarino, A. (2004). Introduc-
tion. Integrated resources for intercultural teaching and learning in the
context of internationalisation in higher education. The Research Centre
for Languages and Cultures Education, in the School of International
Studies at the University of South Australia.

Deardorft, D. (2006). Identification and assessment of intercultural com-
petence as a student outcome of internationalization. Journal of Studies
in International Education. 10(3), 241-266.

ERICarts (European Institute for Comparative Cultural Research) (2008).
Sharing diversity. (Executive Summary), 12. September 10, 2011,
http://interculturaldialogue.eu/web/files/14/en/ExeSum-SHARING _
DIVERSITY.pdf

EUMC (2006). Muslims in the European Union - Discrimination and Is-
lamophobia, European Monitoring Centre on Racism and Xenophobia,
ISBN 92-9192-018-5.

Freeman, M., Treleavan, L., Ramburuth, P., Leask, B., Caulfield, N., Simp-
son, L., Ridings, S., & Sykes, C. (2009). Embedding the development
of intercultural competence in business education. Australian Learning
& Teaching Council (ALTC ), 1-111. September 10, 2011, http://www.
altc.edu.au/print/resource-embedding-development-business-usyd-2009

Gal, R., Amit, K., Fleischer, N., Strichman, N. (2003). Volunteers of na-
tional youth service in Israel: A study on motivation for service, social



254 Sosyoloji Dergisi, 3. Dizi, 24. Say1

attitudes and volunteers’ satisfaction. CSD Working Paper No. 03-23.
The Carmel Institute, Israel.

Gardner, R., Karakasoglu, Y. and Luchtenberg, S. (2008). Islamophobia in
the media a response from multicultural education. Intercultural Educa-
tion, 19(2), April, 119-136.

Heyward, M. (2002). From international to intercultural: Redefining the
international school for a globalised world. Journal of Research in In-
ternational Education. 1(9), 9-32.

Hunfeld, H. (1997). Principles of intercultural learning — for better
knowledge of the LIFE concept. LIFE: Ideas and Materials for In-
tercultural Learning (Munich: BMW Group). April 10, 2011, http://
www.bmwgroup.com/e/0_0 www_bmwgroup com/ verantwortung/
gesellschaft/lifeaward/ pdf/ BMWAward Aufsatz Prof Hunfeld.pdf

Hunter, B., White, G. P. & Godbey, G. C. (2006). What Does It Mean to
Be Globally Competent?. Journal of Studies in International Education.
10(3), 267-285.

Jensen, M. (2006). Islam, Islamism and Islamophobia in Europe. Report to
the Committee on Culture, Science and Education, Doc. 11558, Refer-
ence 3442 of 29 May 2008.

Muir, H. & Smith, L. (2004). Islamophobia: Issues, challenges and action.
A report by the Commission on British Muslims and Islamophobia.
Trentham Books. Stoke on Trent, UK and Sterling, USA.

O’Dowd, R. (2003). Understanding the ‘other side’: Intercultural learning in
a Spanish-English e-mail exchange. Language Learning & Technology,
7(2), 118-144. March 8, 2011, http://lit.msu.edu/vol 7Tnum2/pdf/odowd.pdf

PPMI (The Public Policy and Management Institute, the Committee of the
Regions) (2009). Mobility of volunteers across Europe. March 22,2011,
www.eyv2011.eu/funding-opportunities/item/download/238

Rathje, S. (2007). Intercultural competence: The status and future of a
controversial concept. Language and Intercultural Communication.
7(4), 254-266.



Cak1 / European Voluntary Service and Intercultural Competence 255

Stone, N. (2006). Conceptualising intercultural effectiveness for university
teaching. Journal of Studies in International Education. 10(4), 334-356.

Treleavan, L., Freeman, M., Leask, B., Ramburuth, P., Simpson, L., Sykes,
C. & Ridings, S. (2007). Beyond workshops: A conceptual framework
for embedding development of intercultural competence in business
education. HERDSA News, 29(3), 9-11.

van Driel, B. (2004). Introduction. In B. van Driel (Ed.) Confronting Is-
lamophobia in educational practice (pp. vii-xiii), Stoke on Trent and
Sterling: Trentham Books.






