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“Multicultural” education aims to ensure that migrants adapt to their new
countries while the citizens of the host countries show hospitality and develop a
culture of living together. Multicultural education programs have been developed
(Banks, 2011; Cochran-Smith, 2010; Gay, 2000; Grant, 2015; Ladson-Billings, 2005,
2023; May and Sleeter, 2010; Sleeter, 2024) so that “all students — regardless of their
gender and social class and their ethnic, racial, or cultural characteristics — should
have an equal opportunity to learn in school” (Banks, 2007, p. 1). These programs
strive to educate culturally responsive teachers who ‘“have sociocultural
consciousness, and have affirming views of students from diverse backgrounds”
(Villegas and Lucas, 2002, p. xiv).

This case study was conducted in Arizona, USA, known as the “wild west” in
popular culture. Arizona is a multicultural state with large reservation areas and a
large refugee population. This study aimed to explore the basic principles of
multicultural (teacher) education from the perspectives of eight educators teaching
in this region.

Multicultural education

Multicultural education is a key concept and/or an educational reform movement
that aims to offer equitable and just education for all (Banks, 2007). Contrary to
common belief, multicultural education is not limited only to ethnic, racial, and
cultural groups but also attempts to eliminate sexism, discrimination against children
from working-class backgrounds, children with disabilities and/or children with
different sexual orientations. Multicultural education includes content integration of
ethnic or cultural elements into the subject matter as well as prejudice reduction.
Besides, teachers’ adoption of equitable pedagogy and the school culture’s promotion
of gender, racial, and social-class equity are other fundamental components of
education for diversity (Banks, 2007).

As explained by Sleeter and Grant (2007), there are different approaches to
multicultural education. While some approaches offer academic support for
exceptional and culturally different students to catch up with their luckier peers, other
approaches focus on building respectful relationships among people to eliminate
discrimination and bias. Single-group studies raise consciousness about the
oppression of a group of people (such as women, people with disabilities or Native
Americans). A more general multicultural education approach incorporates these
approaches to reduce prejudice, to work for equity, and calls for a complete reform of
education. Multicultural social justice education or critical multiculturalism (May,
2009) problematizes oppression and inequality based on race, class, gender and
disability, aiming to prepare individuals to change society (Sleeter & Grant, 2007).
Critical multiculturalism also offers a structural analysis into unequal power relations
as in anti-racist pedagogy and critical race theory. Yet, this analysis is not limited to
racism but covers all sorts of injustices. Therefore, while investigating what power is
and how it is institutionalized, it also seeks to question how to act collectively for
change (Sleeter, 2024).
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Embracing social justice multicultural education, Au (2009) rejects “pluralist”
or “diversity” oriented educational approaches, which disregard systematic
oppression. For Au (2009), multicultural education is a part of social justice struggle
and aims to act against racism, colonialism, and cultural oppression at schools.

Gloria Ladson-Billings has investigated the actions of teachers who uncovered
the academic achievements and talents of poor African-American students since 1989.
She conceptualized what those teachers achieved as culturally responsive pedagogy,
for they were following a pedagogy sensitive to those students’ cultures. For Ladson-
Billings (2008), culturally responsive pedagogy had three important components:
academic achievement, cultural competence, and sociocultural consciousness.
Culturally responsive teachers do not just focus on their students’ “academic
achievement” based on standardized exams, but “what they learn.” Students should
be challenged intellectually to have a meaningful learning experience, and their
mental and intellectual development should be supported. The second component of
culturally responsive pedagogy, cultural competence, is the competence for bettering
the lives of students, families, and their communities. With this competence, students
will realize and value their own cultural beliefs and practices and improve their
socioeconomic status. It will also help them make more informed decisions about their
lives by gaining access to a broader culture. Sociopolitical consciousness requires
teachers to educate themselves both on local sociopolitical matters (such as school
administration election policies, community activities) and general issues impacting
students’ lives (such as unemployment, access to health services, accommodation,
etc.), so that they can raise consciousness among their students.

In a democratic, equitable society, educating culturally responsive teachers to
meet the needs of diverse children is a necessity. Although it might not be possible
for teachers to change structural inequalities ingrained in the system, “culturally
relevant pedagogy” might make education more accessible to minority students.
Recognizing the need to bridge the achievement gap and to offer minority students
citizenship education, many teacher education programs have added one or two
courses on multicultural education to their curricula. As Villegas and Lucas (2002)
argued, despite being crucial, these add-on courses do not offer a comprehensive
solution to the complex issue of preparing culturally responsive teachers. Rather, there
is a need for a coherent approach (Villegas & Lucas, 2002). For promoting the
development of culturally responsive teaching, Villegas and Lucas suggest classroom-
based practices such as creating classroom communities, learning about the history
and current experiences of diverse groups, and reading or listening to the accounts of
successful teaching in diverse settings. Lea (2010) also describes how she engaged
pre-service teachers in getting to know students and families from low-income
backgrounds through community action projects such as oral history and funds of
knowledge.

This study seeks to understand the basic principles of multicultural (teacher)
education from the lens of educators living in Arizona under the light of the conceptual
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background summarized above. In line with this purpose, approaches, experiences,
and practices of multicultural educators in Arizona will be explored.

Method
Research Model

This study was designed as a qualitative case study. A case study focuses on a
person or a structure within a specific time and location holistically (Merriam, 2009).
The strong side of a case study is its focus on real-life experiences of real people
conveying their realities in their complexity (Nunan & Bailey, 2009). The case of
this study is eight educators teaching in Arizona and their approaches to multicultural
education.

The Role of the Researcher

In qualitative research, "the researcher is the primary instrument for data
collection and analysis" (Merriam, 2009, p. 7). The positionality of the researcher and
the conceptual lens they use inform the selection of the research topic, the research
design, field notes, interview questions, and the selection of the participants. For
qualitative research, "society does not exist in an objective, observable form" for
discovery (Savin-Baden & Howell Major, 2013, p. 6). Rather, people produce
knowledge about society in the light of their own worldviews. Therefore, subjectivity
is intrinsic to qualitative research, which makes it necessary for the researcher to
convey their own positionality and subjectivity (Hatch, 2002). For this reason, I will
write about my positionality in this section.

I identify myself as a researcher of English language teaching and teacher
education and I work on critical pedagogy, critical teacher education, and critical
applied linguistics. As more and more teacher candidates encounter multilingual and
multicultural students without receiving any formal education in Tiirkiye, I developed
an interest in multicultural education. That is why I conducted this research with the
educators in Arizona experienced in multicultural education. I analyzed the findings
from the critical pedagogy lens.

Historical/Cultural Context

The state of Arizona joined the USA in 1912 after having been under the reign
of Mexico for some time. As the first stop for refugees fleeing from Latin America,
a great number of Mexicans live in the state. The USA is in fact a country of
immigrants, as it continued to receive migrants after becoming an independent
country. The first wave of immigrants was British, Scandinavian, German and Irish,
whereas in the second wave, immigrants were from the South and East Europe. In
the second half of the 20th century, a big majority of the migrants were Latin
Americans and Asians (Gerken, 2013).

The first residents of the area are known to be indigenous American people,
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who resided in the area far earlier than the White people. Yet, indigenous populations
of the area were massacred when the Spanish and Anglo-Saxon “white man” arrived
at the west coast and waged a war against the native Americans. Indigenous people
of the area were impoverished and disempowered with the diseases coming with the
Europeans, the slaughter of the buffalos by the White, invasion of their lands, and
their forced exile into reservation areas on the desert. Although indigenous people
resisted moving into the reservation areas for a long time, they were forced to give
in by the US government.

As Arizona is at the heart of the area known as the “Wild West”, many western
movies were shot there. Sitting Bull (1831-1890), who became a popular culture item
due to Western movies, was the real chief of a group of Indigenous people. After
fighting against the US army for a long time, he surrendered owing to the starvation
of his tribe. In 1885, he was invited to take part in the Wild West show of Buffalo
Bill, who killed buffalos. Although Sitting Bull became world famous with this show,
he was enraged by the poverty he saw visiting one city after another. After being
humiliated by the audience, he left the show and went back to his tribe saying: “I'd
rather die an Indian than live a white man.” In 1889, American government wanted
to take Sitting Bull into custody as they saw the resistance spirit among the
indigenous people as a threat. He was killed during the fight with the police officers
who came to arrest him (Sitting Bull, 2019). The oppression of native American
people did not end with forced migrations, starvation, disease, and massacre. In the
Western movies, native Americans were turned into show objects and depicted as
primitive and wild. Their genocide and the impoverished life conditions in the
reservations were made invisible with these movies, and the diverse languages and
cultures of indigenous people were represented as homogenous. The tragedy of
indigenous people continues to this day. They reside in scattered reservation areas on
dry land. There are no facilities or grocery stores around.

Participants

Participants are composed of 4 academics working in the college of education
and 4 teachers working at K-12 level. Participants were reached through snowballing
and they were given nicknames. Table 1 below presents biographical information of
the participants:
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Table 1
Participants
Participant Status Identity Experience
Richard A senior scholar Italian heritage He worked as a
. third-generation social science
Resegmh mnterests white American teacher in the
are critical .
. . reservation area and
gdugatlon, social at a school
Justlce.and the populated by
gdu_catlon of impoverished black
indigenous people kids
Susan Associate professor | A white woman in Started as a French
her mid-forties teacher, worked in
Conducted research coming from an the Peace Corps in
on the lan_guages upper-middle class Philippines
and 1dent¥ty family
construction
processes of
indigenous people
living in the
northern states of
the USA
David Associate professor | In his 40s, raised as | Worked as a teacher
. a multicultural at a private prima
Reseg@h interests person with an schogl in Pgragug
are cr1t}cal American father and | for seven years
educ_atlo_n > Tace a Latin American
studies, indigenous mother
people’s culture
Received his formal
education in
Venezuela until
high school
Casey Instructor Comes from Hopi Taught at the
. tribe and is in his reservation area and
Works. on special 40s. worked as the
education special education
director at a high
school
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Tablo 1 (continued)

Faruk

Teacher

A school principal at

a charter school
educating  Navajo
and Hopi kids

coming from the

reservation area

A Sunni-Turkish
man in his 40s. He
had his
undergraduate
education in
Tiirkiye and
received his
master’s in the USA

He taught at the
public schools with
impoverished kids
from culturally and
linguistically
diverse families. He
has been in school
administration for
the last ten years

Margy

Teacher

Teaches in the poor
neighborhoods in
Arizona

A white teacher in
her late 30s

She has been
teaching at diverse
institutions for the
last 16 years

Worked as a
voluntary teacher in
Egypt for a few
months teaching
Sudanese refugees

Linda

A retired teacher
works as a
substitute teacher

A 60-year-old
White woman who
grew up in
California in an
upper-class family

She worked as a
teacher in the
reservation area for
26 years and taught
in an impoverished
area with a high
population of
immigrants for 5
years

Ellen

Special education
specialist,
administrator in a
university unit
offering education
support to disabled
students in the
reservation area

She comes from a
wealthy family. She
is white and in her
60s

Started to teach in
Navajo reservation
as a special
education teacher

Data Collection Instruments

Field Notes

My entry into the field started with my visit to the USA as a visiting scholar. My
supervisor Richard introduced me to other educators in the field, which facilitated my
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acceptance. | observed classes of Richard, Susan and David and visited schools they
worked with. I contacted K-12 teachers they were in touch. I visited museums and the
reservation areas of native American people. I acted as a participant observer on every
occasion | attended and I tried to learn from all the people I met. After each encounter,
observation, or museum visit, I wrote field notes.

Interviews

I used individual semi-structured interviews to collect systematic data from the
educators. I conducted in-depth interviews lasting around one hour with each educator
and audio-recorded them. Most interviews were conducted at a quiet cafe over coffee
and tea. Interview questions were about the educational backgrounds of participants,
their experiences as to multicultural education as students and teachers, and their
approaches to multicultural teacher education. All interviews were conducted in
English except one with a Turkish participant (Faruk).

Ethics Committee Approval

Ethics committee permissions have been taken both from the university I work
in Tirkiye (ODTU, Protokol No: 2018-EGT-082) and from the host American
university (NAU, Proje No: 1382236-1). The position of the researcher was clearly
expressed in the article. Informed consent of the participants was taken, and the
identities of participants were hidden in the research report.

Data Analysis

To have a systematic flow of data analysis, I used Wellington’s (2000) steps
of qualitative data analysis: immersion, reflecting and standing back, analyzing data,
synthesizing, and returning for more data. In the first reading, I coded data
summarizing participant responses. In the second reading, similar codes were
combined into categories (Saldaia, 2015). Through constant comparison method
(Merriam, 2009) new categories were created or existing ones were merged. The
third reading cycle turned categories into themes. Two major themes emerged, as
seen in Table 2.

Table 2

Themes and Categories

Creating a safe space

Basic principles of Gaining trust
multicultural education for Gaining cultural competence
participant educators Moving beyond rage

Raising consciousness about their rights
Raising social awareness

Basic principles of Building dialogic relationships
multicultural teacher Creating spaces for experiential knowledge
education for participant Benefiting from narratives

educators
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Results
Basic Principles of Multicultural Education for Participant Educators

Five themes emerged from the narratives of participant educators: creating a
safe space, building trust, gaining cultural competence, moving beyond rage, and
raising consciousness about their rights. Respect to language and culture, gaining trust
and creating safe spaces have already been discussed in earlier studies (Banks, 2011;
Cochran-Smith, 2010; Gay, 2000; Grant, 2015; Ladson-Billings, 2005, 2023; May
and Sleeter, 2010; Sleeter, 2024). However, moving beyond rage is not a very
common theme. Raising consciousness about their rights is consistent with the critical
multicultural education’s (Au, 2009; May, 2009; Sleeter and Grant, 2007) aim to
educate students as change agents. Still, narratives of participant educators do not
focus on raising critical awareness (Freire, 1970) among diverse students.

Creating a Safe Space

Participant educators declared that school is a place for impoverished
multicultural students to get a hot meal. It is also a safe space where they are not
exposed to violence. Margy indicated that students in the schools she worked at were
very poor and were therefore entitled to receive free breakfast and lunch. In her
practicum school, students took an extra sandwich to eat at dinner and the teachers
pretended not to notice:

Those kids were all Mexican with one Sudanese kid. Half of the Latino kids did
not speak English. The teacher didn’t know what to do with them. Very poor
area. Students were happy to come to school for friends and free food. They were
tired and would fall asleep in class. One girl came to school with an enormous
black eye and she said she hit the monkey bars. But there were no monkey bars.
She got that from her dad. We tried to support them. Even if school cannot
change their life conditions, it could create a safe space for them and teach them
to love and respect themselves and others. You hope they will get there without
Jjoining their uncles or brothers in prison.

Ellen, who started as a special education teacher in the reservation area, stated
that it was a miracle that kids in the reservation area reached school 40 years ago, as
the roads were covered with mud in rainy weather. I heard there are similar problems
even today. Similarly, Faruk highlighted the fact that 70 to 80 % of the students
received either free or reduced-price meals in all the schools he worked at. He said
what opportunities or limitations you had closely depended on where you lived in the
USA. For Faruk, the problems were based on the fact that resources were not equitably
allocated. There were still residencies with no electricity or water or a grocery store
nearby. He added that unemployment and suicide rates were high.

Alcohol consumption, sexual abuse cases, marihuana, heroin, drug abuse are
too common. Still, school is a place where kids feel safe and where they eat
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nutritious food twice a day. All teachers are genuinely caring for children.
Having such an atmosphere at school makes one feel secure.

Points made by Margy, Ellen and Faruk are in line with Ladson-Billings’ (2008)
argument that poor students are “school dependent.” Their basic needs are not met if
the school does not provide a safe environment or meals.

Gaining Trust

Susan asserted that the year 2012 was important for the USA for the non-white
students in the USA exceeded the number of white students for the first time. Rather
than seeing them as deficits, Susan argued, we should see them as valuable assets we
will learn together. For all participants, respecting the languages and cultures of
students and following an inclusive pedagogy were important. Faruk underlined that
you should not look at these diverse people with pitying ideas, as that gaze would
inform your speech and body language. Teachers should have the curiosity to learn
more about the lives of their students, whom they should approach with respect. In a
similar vein, Richard pointed out that it is essential to learn the cultures of indigenous
people and to respect what is sacred to them:

1 had some insensitive pictures on the wall. I had some native american pictures
that represented their struggles as a people. One day one Anglo teacher came.
Married to a Navajo man. She told me to take that down. There are dead people
on that picture. Death was something not talked about in the Navajo culture.
When someone dies, no Navajo can touch the dead body. Somebody from outside
comes to take the body. I took it down.

Faruk talked about the lack of trust in the White world, which sometimes
stemmed from the lack of knowledge about how the system works. When indigenous
people took their kids to the hospital and were prescribed medicine, they thought that
they were sedating their children with drugs:

The problems of indigenous people are different because of the historical power
struggles between the Americans and native Americans. Gaining their trust will
last long. For one thing, they approach all teachers as people who would not
stay long. They would not listen to you. They would not build a relationship with
you. They are suspicious of newcomers and think they will try to deceive or
exploit them. When they see you are there for a long time and do not give up on
them, they start listening to you.

Faruk’s remarks remind one of Nelson-Barber’s (2017, p. 2) findings as to the
reasons underlying the problems in the education of indigenous people: “generations
of cultural trauma (genocide, punishment for use of heritage language, abuse in
boarding schools, etc.), loss of community self-determination, loss of personal and
collective self-efficacy, separation from ancestral homelands and land based practices,
leading to loss of cultural identity, harmful effects of human intervention on the land
(such as dams, mining, toxic waste sites, etc.), disruptive impacts of weather and
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climate on subsistence activity, compromised mental and physical health owing to
stress and unhealthy diet, etc.”

It is very crucial to build trust-based relationships in multicultural education
(Pratt-Johnson, 2006). Richard and Susan were approached with suspicion due to their
white Anglo-American identities, which were associated with the historical
oppression of the whites. Both of them sensed this lack of trust and distance when
they went to the reservation areas as a teacher or a researcher at first. Richard’s Navajo
babysitter and Susan’s visit with her mother impacted how they were received by the
community. Only with these actions were they able to gain their trust. Otherwise,
Susan would not be able to communicate her genuine interest in learning from them
and sharing with them what she knew. She worked with an indigenous guide to learn
about their rituals and communication styles.

Gaining Cultural Competence

For Ladson-Billings (2008), cultural competence means acknowledging one’s
own cultural beliefs as well as learning about the broader culture to advance their
socioeconomic status. Linda, who taught at the reservation for years, said she was
happy to see the Navajo language and culture was taught at schools:

Our kids had to take Navajo culture and language. How do you introduce
yourself, your clans. I was really grateful for that. Parents liked that. A lot of
them spoke Navajo at home. Parents did not want to teach Navajo that much.
They knew that English is what they needed to succeed.

Faruk indicated the medium of instruction at their school was in English, but the
students also received Navajo language courses:

Tribal languages are all based on oral culture. They did not have an alphabet.
Now they have a Latin alphabet but only a small minority can read it. When we
say language education, it is kids sitting in a circle and learning some things.
They do not have Western style writing, or calendar. What they teach kids are
songs, sayings about their values, ritual practices and songs for some events.
About 300-400 songs.

Students’ learning their heritage languages and cultures increased their cultural
competence. Casey, an indigenous educator, stated that his students went back and
forth between two villages and they were very competent in their own cultures and
religious practices. Yet, this knowledge was never shared in the school setting. The
school knowledge and the tribal knowledge were totally separate. Because they did
not have the space to problematize the conflicts between their own culture and Anglo-
American culture, they had difficulties in relating two distinct epistemologies. Seeing
this gap is one reason that drives kids away from school, lowering their academic
success (Cummings et al., 2012; Nelson-Barber, 2017), Casey started to bring
students’ identities and cultures more into schools (Martin et al., 2017). When Casey
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started to work in the reservation, he realized some things he had not noticed earlier
about his tribe:

Cultural context of disability ... defining that term was not a defined term for
Hopi. Our community values were so much around inclusion. Going back to that
environment I became more aware how do we introduce this term in a culturally
relevant and appropriate way to the community. Those were the very strong
cultural conflicts between my background and my community. By inviting
community to our classroom and talking about what special education is about.
Doing community events by incorporating cultural activities and weaving
baskets and doing other type of things.

Casey’s narrative shows how key teachers are in developing cultural competence in
their students. Because Casey was also educated in Western epistemologies, he had a
hard time making those connections:

For the senior students with disabilities who are graduating, we would sit down
with their families and develop plans for their life after graduation. If you want
to stay here in the community, stay connected and we could talk about
employment and developing skills for that. But once a grandmother stopped me
with her granddaughter. We don't want any of the plans. We have made a
decision as a family that our granddaughter is going to be the next one to take
over the family home. That's a perfectly valid outcome when you think in the
context of the language and culture of a tribal community. I was shocked at
myself for missing it in the first place although I came from the same community.
We were still identifying this idea of success according to external values, but
this was also success in this community. But I was still missing some things that
would help my community.

Casey aimed to show indigenous students coming to university that someone
like himself was a faculty member there. He also wanted to help them make the
connections between the local culture and the Western culture. Faruk also talked about
the conflict between the Western values and those of the indigenous people. He had a
hard time deciding which one was right. What Lee (2017) suggests for the dilemmas
Casey and Faruk felt was community-engaged learning. This would attract the
attention of marginalized students into education. This practice centers on prioritizing
community values and interests in and out of the school. Thus, education becomes
directly relevant to students, who could implement what they learnt in their
communities.

Moving Beyond Rage

Faruk stated that some of the indigenous students at his school had hatred toward
the White and therefore, they had difficulties adapting to high school:

Now they are in a school where 95 % of the students are Navajo. When they go
to a high school, only 10 to 15 % of the school population is native American.
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They struggle. If they are not very determined, they drop out. When they are at
high school, they start understanding what is happening around them or what
happened in history. There are kids growing up hating white people. Why am 1
going to this school? Why are all my teachers white? They cannot get out of the
vicious circle, unfortunately.

Casey indicated that marginalized communities like indigenous people had this
rage naturally, which needs to be understood, accepted and faced. The roots of the
problems should be analyzed critically. For Casey, just rage could make their
communities cease to exist:

Yes, we have a dramatic history and what they have done to us. We have to
understand that and we have to be the leaders identifying ways to help our
communities heal and they can open their lens to talk about those critical
perspectives. Yes, the rage is there but how can we take it into something that is
helpful to us. If we are expressing that without any solutions, eventually we will
cease to exist. We have to find ways to help us sustain ourselves with the changes
of time. The need to develop this awareness for the benefit of all humanity, not
only for native Americans. We have to accept this rage and educate ourselves to
take that next step.

In a similar vein, Richard talked about the significance of understanding the
underlying reasons behind resentment toward refugees:

Teachers have to understand where resentment comes from. Start from the
problem. Explore the class foundations of resentment. People say that refugees
replace their jobs and bring poverty to their cities. For a family who cannot put
food on the table, it is easy to accept the narrative that these people are enemies.

Casey and Richard thought different dimensions of rage should be analyzed
critically, but they did not suggest concrete solutions. Casey argued that their
communities would not survive if they suffocated in rage, following Kubota’s (2021)
warning not to compete in the Oppression Olympics. What Kubota suggested was for
the oppressed people to struggle for equity in solidarity. To express this rage in a
healthy manner and to channel it to destroy racism, one could benefit from anti-racist
pedagogy (Kubota, 2021). Anti-racist pedagogy does not only involve respecting
racially minoritized people but to question power and ideology reproducing
domination. It analyzes the existing situation critically and dialogically drawing from
critical pedagogy’s unity of reflection and action, and aims to transform the world via
critical action (Freire, 1970; Kubota, 2021).

Raising Consciousness about Their Rights

For Richard and Ellen, cultural competence is vital, but it is not enough for native
American people to protect their rights.

Knowing that legislations are part of an ongoing negotiation is an essential part
of culture education for native Americans. Knowing about their customs, food,
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lifestyles, norms, religion is minor in my opinion. Culture is to social justice is
what flavor is to food. Sovereignty and justice and conditions that go along with
power are to social life what nutrition is to food. Mere teaching of culture
reproduces status quo, and it could also reduce, rather than encourage, the
acknowledgement of a conversation about rights. Talking about rights is also
talking about culture. What are my rights as a citizen that allow me to express
myself culturally?

Ellen indicated that she saw Navajos were exploited severely just because they
could not advocate for their rights. Therefore, it was important to teach them how to
defend their rights, make a complaint or take it to court. For Richard, if native
Americans did not know their rights, they would be easily deceived, their rights would
be taken away, and their reservation areas would be decreased:

I came to understand that native American people, 550 tribes or so, they have
their local jurisdiction, but unified in one way: they are named in the
constitution. The rights of the Black or refugees are stated in the constitution
with general terms. The conditions of native Americans are different. So, they
should be educated to know their rights.

One of the most important steps in encouraging advocacy among students is
literacy. Richard realized students had a hard time comprehending what they read
when he went to the reservation. Ellen also noted that many people learn literacy not
at school but in prison. Remarks of Richard and Ellen show critical literacy and
advocacy are essential elements in multicultural education. From the perspective of
critical multicultural education, these elements are very crucial. However, critical
praxis should not be limited to advocacy, it should encourage students to struggle with
injustice, inequity, racism, etc. contributing to transformation (Freire, 1970; May,
2009).

Basic Principles of Multicultural Teacher Education for Participant Educators

Although creating safe spaces, gaining trust, building cultural competence, and
transforming rage into advocacy were foregrounded in multicultural education in the
narratives of participant educators, critical consciousness and action were not
highlighted. However, when it came to the education of multicultural teachers,
educators underlined raising social consciousness in teacher candidates for them to
understand the students’ needs and lifeworlds as well as building dialogic
relationships with them. Participant educators also indicated that student-teachers
should experience the life conditions of students to understand the community culture
deeply. They also pointed out that listening to the narratives of the community would
help. These themes correspond with Ladson-Billling’s (2008) culturally relevant

pedagogy.
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Raising Social Consciousness

Ladson-Billings (2008) argues that teacher candidates usually start their
profession with a romantic understanding, and they expect their energies would be
welcomed by their curious students, who appreciate their efforts. However, real life
is far from this ideal. Impoverished black students are leading complex and difficult
lives, just as other students. Therefore, they challenge even the best intentions of their
teachers. When teachers have romantic expectations about their students, they quickly
begin seeing their students as “problems,” especially if they cannot interpret their
lifeworlds in their historical and social context. The classroom ceases to be a space
for learning and becomes a place where students are disciplined and order is
maintained.

For this reason, David directed attention to the fact that teacher candidates should
not limit themselves to the courses offered at the college of education; rather, they
should be in contact with gender studies, ethnic studies, political science, crime
studies, etc. If teachers do not see the connection between these areas and education,
they cannot perform their profession for long. College of education students should
be readers in the real sense of the word and have a deep commitment to intellectual
thought. David wanted his students to question what they did and why. He did not
want them to suffice by following the orders. Similarly, Richard believed teacher
education should be synthesized with history, politics and philosophy and involve
freedom, democracy and education of the public. Teacher candidates should learn
about the struggles of people fighting for freedom and their rights in history. Raising
social consciousness was essential in teacher education. In his classes, Richard
synthesized education with philosophy, sociology, and politics and linked theoretical
discussions with daily problems:

Opportunities should be created for students to experience democracy.
Students should take part in decision-making for them to become independent
decision makers. They should be reminded that their ideas matter and they will
replace our positions one day. I told them that we were all treated like parrots
at this university. I told them our rights were stolen. That is why I established
a teachers’ union. 1 told students to unite and organize with their colleagues.
1 tried to be a model for them.

The social consciousness David and Richard aimed to raise among teacher candidates
is parallel to sociopolitical consciousness, suggested by Ladson-Billings (2008). For
this consciousness, teachers should educate themselves about local sociopolitical
issues (such as school management policies, community activities, etc.) and general
sociopolitical issues impacting students’ lives (such as unemployment, access to
health services, accommodation, etc.).

Building Democratic and Dialogic Relationships

Teacher educators who tried to raise sociopolitical consciousness among teacher
candidates followed Freire’s (1970) dialogic critical pedagogy. Susan believed in a
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pedagogy in which students were actively involved in the learning process, power was
shared, each individual contributed with their identities into the learning process and
relationships and community spirit were foregrounded. David pointed out that the
majority of teacher candidates in their college were lower-middle class white women
who had never experienced dialogue before. They came from isolated contexts, where
they contacted only those sharing their identities. Most of them had to work while
studying at the university. They had never thought about their identities and they had
been assimilated by the dominant culture. He was inviting his students to think outside
the assimilationist frame of thought:

1 think one of my students had a deep trauma. Therefore, we could only take this
far in deconstructing assimilation. Because it is too painful for her to go that far.
We are still in touch. I guess she is still trying to digest what we discussed.
Another student realized how assimilated he was. He didn’t want to be
associated with the Navajo culture, so he cut his ties with that culture. Another
student identifying themselves as queer was more open to such a dialogue as a
member of a marginalized group.

As can be seen from David’s narratives, David’s relationship with his students and his
encouragement to understand their personal lives from a political lens impacted them
deeply. With his pedagogy, David implements critical multicultural education and
leads his students to transform their identities. Susan also mentioned that some of her
students came from very conservative families:

When students have a sexist or racist discourse, calling out, “wow this was a
very ignorant comment” would not work. Rather, we should work on what we
could do with this information. We should dialogue with that student while we
pay attention to who is excluded from that conversation.

For Susan, the most important point in her pedagogy was building genuine
relationships with her students. While David and Susan respected their students’
cultural and ideological identities, they introduced them to diverse viewpoints. In this
way they were implementing equitable, anti-discriminatory multicultural education,
as suggested by Banks (2007). They were directing their students to question
themselves as well as the power dynamics they observed in their societies. They built
egalitarian relationships with their student-teachers.

Creating Spaces for Experiential Knowledge

Cummings et al. (2012) stress that home and family visits are vital in
multicultural education. Quijada Cerecer (2011) asserts native American families
wish to have a genuine relationship with the teachers and the academic success of
students is dependent on this community spirit. Faruk thought it would be a life-
changing experience for teacher candidates to go and observe where their students
lived:
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When you personally experience a reservation by spending a few days there, you
do not ask your students why they are late. When you know their family dynamics
and see they help out in the family, you become more tolerant.

David believed teachers should know their students’ lifeworlds:

If you do not know who your students are, you can’t understand the school
context. The technical questions you ask do not mean much then. What are the
issues of these students? Is the teacher going to live in their neighborhood? What
will the teachers miss out about the students’ lives if they live somewhere else.
If the teacher is afraid of living in the same neighborhood with their students,
what would this tell about their relationship with the students?

The idea that student-teachers should get to know their students’ lives was
expressed in critical teacher education as well (Reed and Black, 2006; Zeichner and
Flessner, 2009).

On the other hand, Margy asserted that teacher candidates should be informed
about the difficulties they would face in disadvantaged areas. Yet, there was still no
way to prepare teacher candidates for the harsh reality:

There is no preparation for seeing a student with a black eye. You may read what
is written on this but there is no way you can understand how it feels until you
see it.

Margy also directed attention to the fact that teachers should not neglect themselves.
She knew a teacher who worked for 35 years in the reservation area, who dedicated
her life to the students there. She had neglected herself trying to help her students and
sacrificed her health. Therefore, teachers should learn how to protect their health and
teacher candidates should be warned about that. Margy believed they should do yoga,
sports, meditation or keep a diary or engage in other activities to heal themselves.

Benefiting from Narratives

For Susan, narratives were as important as classes, readings and discussions.
Personal narratives had been transformative for her. Therefore, she wanted her
students to experience something similar. Most of the assigned readings of the course
she taught were based on personal narratives. She had invited four guest speakers into
her class and asked them to share their experiences.

The first guest speaker was a faculty member with a serious hearing disability.
She had not had a chance to have a hearing aid until she was 25. She started her lesson
by distributing earplugs to all students and asked us to close our eyes. Then she read
a story. After that she wanted us to answer questions related to this story helping us
experience what students with hearing disabilities go through. If you ask a student
with hearing disability to close their eyes, you ask them not to use their other senses,
which help them read lips or observe body language. This makes it harder for them to
follow the course content. If the teacher turns their back at the students or covers the
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board with their body, it becomes difficult for the students with hearing disabilities to
focus. Likewise, when the teacher moves around the class, students with hearing
abilities cannot follow the teacher. When she asked her teachers to repeat the questions
in her former school life, her requests were rejected, which pushed her to struggle for
her rights. She advised us to teach students to fight for their rights.

The second guest speaker, David, asked students if they had any migrants in their
families and where their ancestors came from. Most students said their ancestors had
migrated from diverse settings in Europe. David stressed that it is important to know
where we came from in a country with social amnesia. If we did not know our family
history, it would be difficult to get to know our students. He asserted that white
Americans usually do not see themselves as migrants and they usually cannot answer
questions regarding their family backgrounds. He also knew very little about his
American father’s background but knew his Latin American mother’s story and
family roots well. This was because of the policy of US imposing people to leave their
family roots aside and mix all cultures in a melting pot.

The third invited speaker was a faculty member who had a trans child. He started
the class by saying we lived in a heteronormative and gendered society. According to
a research study conducted in 2015 in the USA, LGBT+ students did not feel safe at
school. That is why they escaped from school, avoided restrooms or the locker rooms
or did not participate in extracurricular events. Those who were exposed to physical
or sexual abuse did not inform authorities. When the guest speaker was telling the
story of how his kid was bullied at school, he was in tears.

The last guest speakers of the course were a native American teacher with his
two high-school kids. First they introduced themselves in their local language. They
all had headbands and long necklaces. They said the clothes they were wearing that
day were not special to this occasion; they always wore clothes like that. The elder
son said whatever they wore on their bodies reflected nature, as they believed nature
is their mother and a person learns a lot from their mother. He said they came from
the clan of their mother and their communities were matriarchal. Darren told the story
of Navajos’ forced migration, how they went on a long walk of exile and how they
suffered along the way where most lost their lives. Then he mentioned how native
Americans were oppressed in the boarding schools. Her mother was taken from her
family by force to be sent to a boarding school.

Susan implemented critical multicultural teacher education in her classes. Just
like May (2009) and Sleeter and Grant (2007) suggested, she problematized sexism,
racism, refugee problems, the conditions of native Americans, and disabilities in her
classes to raise sociopolitical awareness. She asked her students to read theoretical
articles as well as narratives depicting the lives of oppressed groups and invited guest
speakers. In this way, she wanted teacher candidates to understand the realities of
disadvantaged groups from different dimensions. Susan also wanted her students to
talk with members of a historically marginalized group and to analyze their stories.
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What Susan used was in line with Lemley’s (2017) use of oral history in teacher
education. This method is mind-opening both for privileged students and the
marginalized ones as they hear diverse stories. Privileged students realize their
privileges while historically marginalized students see their stories are given
importance. Students engaged in oral history find a way to transmit these stories and
to act as advocates for others.

Discussion, Conclusion and Suggestions

This study explored the basic principles of multicultural (teacher) education
from the participant educators’ lens. Participants gave importance to building safe
spaces at schools, gaining trust, and helping students gain cultural competence. Even
though they did not give concrete suggestions as to how people would move beyond
rage, anti-racist pedagogy or critical pedagogy could be followed for students to
practice unity of critical reflection and action (praxis) (Freire, 1970; Kubota, 2021).
Participants’ aim to boost critical literacy among multicultural students for them to
advocate for their rights is under the coverage of critical multicultural education (Au
2009; May 2009; Sleeter and Grant, 2007). Still, participants did not talk about raising
critical consciousness among students or encouraging them to take critical action
(Freire, 1970). On the other hand, participants stressed dialogic egalitarian
relationship building with teacher candidates and to raise social consciousness among
them. They directed them to reflect on inequality, injustice, racism and discrimination
in their classes. They foregrounded home visits and community-based practices for
teacher candidates to understand their students’ lifeworlds deeply. It could be argued
that participant educators focused on educating teachers as change agents (Sleeter and
Grant, 2007).

The findings of the study showcase that participant educators have different
missions for multicultural education and multicultural teacher education. For the
participants, multicultural education should aim to educate culturally competent
students, who could advocate for their rights whereas teacher candidates are educated
as transformative intellectuals. This gap in their perceptions might be associated with
the developmental characteristics of the different student groups. It might also stem
from the educators’ approach to multicultural students as “objects to be saved” (Freire,
1970) unconsciously. From the perspective of critical pedagogy, students at any level
might engage in dialogue with their teachers and gain critical consciousness to
become change agents. If teachers and educators get away from the hierarchy of
teachers and students, both parties might liberate themselves in solidarity and
transform themselves individually and collectively.

This study provides clues as to a general framework in multicultural education.
Critical multicultural (teacher) education should be synthesized with history, politics,
sociology and philosophy. Anti-racist pedagogy, critical theory, sexism, etc. should
be covered in every class so that students and teachers develop a critical language.
Teaching students their rights, encouraging them to experience democracy by taking
part in decision making processes, sharing power and responsibility in the classroom,
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and being a role model might prepare them to become change agents. Teacher
candidates and their students educated in such an atmosphere will become influential
in creating a democratic school and society, in which individuals are at peace with
themselves. They may play a key role in making societies peaceful, just and livable.
Unity of theory and practice, experiential and community-based learning
opportunities should be created. One of the most important components of culturally
responsive pedagogy is to involve students in the lessons three dimensionally with
their lives, families, and cultures (Au, 2009). Teachers should encourage their students
to tell the stories of their communities. When the learning process is meaningful for
learners and they find themselves and their identities valuable, they might take part in
the learning processes more actively, take responsibility, and experience long-lasting,
meaningful learning.
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Uzun yillardir gé¢men alan iilkelerde, gd¢menlerin yeni iilkelerine uyumu
yaninda iilke vatandaglarinin onlara kars1 misafirperver davranmalar ve ortak yagam
kiiltiiriinii  gelistirmelerini  saglamak i¢in “gokkiiltiirli” egitim modelleri
uygulanmaktadir. S6z konusu {ilkeler “toplumsal cinsiyetlerine, toplumsal
siiflarma, etnik, irksal ve kiiltiirel 6zelliklerine bakilmaksizin tiim 6grencilerin
okulda egitim almalart igin esit kosullara sahip olmalarini saglamak amaciyla”
(Banks, 2007, s. 1) ¢okkiiltiirlii egitim programlarint gelistirmislerdir (Banks, 2011;
Cochran-Smith, 2010; Gay, 2000; Grant, 2015; Ladson-Billings, 2005, 2023; May
ve Sleeter, 2010; Sleeter, 2024). Cokkiiltlirli 6gretmen egitimi programlarinda
sosyokiiltiirel bilinci olan, farkli kiiltiirlerden gelen 6grencilere pozitif bakis agisina
sahip, Kkiiltiirel ozelliklere duyarli Ogretmenler yetistirilmesi amaglanmaktadir
(Villegas ve Lucas, 2002).

Durum ¢alismasi olarak yapilandirilan bu ¢alisma, popiiler kiiltiirde “vahsi bat1”
olarak ifade edilen ABD’nin Arizona eyaletinde yapilmistir. Arizona, Amerikan
yerlilerinin yasadigi ve yogun gbé¢men niifusuna sahip ¢okkiiltiirlii bir eyalettir.
Caligmanin amaci ¢okkiiltiirlii bir ortamda yasayan ve egitim yapan sekiz egitimcinin
cokkiiltiirlii egitim anlayis ve deneyimlerini arastirarak onlarin goziinden ¢okkiiltiirlii
egitimin ve ¢okkiiltiirlii 6gretmen egitiminin temel unsurlarini saptamaktir.

Cokkiiltiirlii Egitim

“Cokkiiltiirlii egitim” herkes igin esitlik¢i ve adil bir egitim verilmesini
kapsayan hem temel bir kavram hem de egitimde bir reform hareketidir (Banks,
2007). Cokkiiltiirlii egitim yalnizca belirli etnik, 1rksal, kiiltiirel gruplarin egitimi ile
sinirl degildir; cinsiyetgiligi ve farkli sinifsal konumlari, cinsel yonelimleri ya da
fiziksel engelleri olan ¢ocuklara kars1 yapilan ayrimciligi 6nlemeyi de amaglar. Farkli
kiiltiirlere dair unsurlarin ders igeriklerine dahil edilmesi kadar Onyargilarin
giderilmesini, Ogretmenlerin esitlikgi egitim anlayisgini  benimsemesini, okul
kiiltiiriniin  toplumsal cinsiyet, irk ve toplumsal smf esitligini benimseyip
yayginlastirmasini da amaglar (Banks, 2007).

Sleeter ve Grant’in (2007) kategorizasyonuna gore, ¢okkiiltiirlii egitime yonelik
farkli yaklasimlar mevcuttur. Kimi yaklasimlar kiiltiirel agidan farkli 6grencilerin
daha sansli akranlarina yetigmesi i¢in akademik destek verilmesine odaklanirken
baska yaklasimlar ayrimeilik ve dnyargty1 yok etmek igin insanlar arasi saygiya dayali
iliskilerin insa edilmesine oncelik tanir. Kimi yaklasimlarsa belirli gruplara (kadinlar,
engelliler, vb.) yonelik baskilara iligkin farkindalik yaratmaya c¢alisir. Toplumsal
adalet icin ¢okkiiltiirlii egitim ya da elestirel ¢okkiiltiirliiliik (May, 2009) ise rk, sinif,
toplumsal cinsiyet, engellilige dayali baski ve esitsizliklere odaklanarak bireyleri
toplumsal degisimin 6znesi olmaya hazirlar (Sleeter ve Grant, 2007). Elestirel
cokkiiltiirliiliik ayrica, tipki wrkeilik karsitt egitim ve elestirel irk ¢aligmalarinda
oldugu gibi esit olmayan gii¢ iliskilerine iliskin yapisal bir analiz de sunar. Ancak bu
analiz yalmizca rkeilik ile sinirlt degildir, her tiir adaletsizligi kapsar. Bu nedenle
giiclin ne oldugunu, nasil kurumsallasti§int arastirirken degisim icin nasil kolektif
olarak eyleme gecilmesi gerektigini de sorgular (Sleeter, 2024).
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Toplumsal adalet i¢in ¢okkiiltiirlii egitim anlayisini benimseyen Au (2009) sinif,
ik, ulus, vs. temelli sistematik baskiy1 goz ardi eden “gogulcu” ya da “gesitliliklere”
onem veren egitim anlayislarini reddeder. Ona gore cokkiiltiirlii egitim, toplumsal
adalet miicadelesinin bir pargasidir ve sistematik 1rk¢iligi, somiirgeciligin ve
okullarda siiregiden kiiltiirel baskinin sona ermesi i¢in miicadele etmek demektir.

Arastirmaci Gloria Ladson-Billings, 1989 yilindan bagslayarak yoksul Afrikali-
Amerikali ¢cocuklarla galisip bu ¢ocuklarin akademik basarilarinin ve yeteneklerinin
ortaya ¢ikmasini saglayan dgretmenlerin ¢alismalarini arastirmistir. Arastirmalart
sonucunda bu 6gretmenlerin s6z konusu ¢ocuklarin kiiltiiriine duyarli bir pedagoji
izledigi sonucuna vararak bu pedagojiyi kiiltiirel degerlere duyarli pedagoji (culturally
responsive pedagogy) olarak kavramsallastirmistir. Ladson-Billings’e gore (2008)
kiiltiirel degerlere duyarli pedagojinin {i¢ temel bileseni vardir: akademik basari,
kiiltiirel yetkinlik ve sosyo-politik biling. Kiiltiirel degerlere duyarli 6gretmenler,
ogrencilerinin “akademik basarisina”, yani standart sinav basarisina degil,
“dgrencinin dgrenmesi’ne odaklanmir. Ogrenci, anlamli bir &grenme deneyimi
yasayabilmek i¢in entelektiiel agidan zorlanmali, zihinsel ve entelektiiel gelisimi
desteklenmelidir. Kiiltiirel degerlere duyarli pedagojinin ikinci bileseni olan kiiltiirel
yetkinlik 6grencilerin, ailelerin ve iginde yasadiklart toplulugun yasamini
iyilestirmeye hizmet edecek bir yetkinliktir. Bu yetkinlik, 6grencilerin kendi sahip
olduklar1 Kkiiltiire] inan¢ ve uygulamalar1 fark edip onlara deger verirken
sosyoekonomik diizeylerini iyilestirmelerini ve yasamlar ile ilgili daha bilgili bir
bicimde karar vermelerini saglayacak daha genis kiiltiire erisimlerini saglayacaktir.
Kiiltiirel degerlere duyarli pedagoji anlayisinin {iglincli bileseni ise sosyopolitik
bilingtir. Ogretmenlerin kendilerini hem yerel diizlemde etkili olan sosyopolitik
konularda (okul yonetimi se¢imi politikalari, topluluk etkinlikleri, vs.) hem de
Ogrencilerinin yasamini etkileyen genel sosyopolitik konularda (issizlik, saglik
hizmetlerine erigim, barmnma, vs.) egitmeleri ve bu konular ders igerigine yedirmeleri
gerekir.

Esitlik¢i demokratik bir toplumda kiiltiirel ve dilsel agidan farkli ¢ocuklarin
ihtiyaclarina uygun egitim veren kiiltiirel degerlere duyarli 6gretmenlerin
yetistirilmesi gereklidir. Ogretmenlerin mevcut yapisal esitsizlikleri degistirmesi
miimkiin olmasa da kiiltiirel agidan uygun bir pedagoji ile egitimi daha erisilebilir hale
getirmek miimkiin olacaktir. S6z konusu ihtiyacin farkinda olan bircok 6gretmen
egitimi programina cokkiiltiirlii egitim {izerine bir ya da iki ders eklenmistir.
Ogretmen egitimi programlarinda biitiinliiklii kapsayici egitim programlarinin
yiiriitiilmesi, verilen tiim derslerin igeriginin ¢okkiiltiirlii egitim anlayist ile uyumlu
olarak diizenlenmesi gerektigi dile getirilmektedir (Villegas ve Lucas, 2002). Villegas
ve Lucas (2002) ayrica Ogretmen egitimi programlarinda topluluk kiiltiirliniin
yaratilmasi gerektigini ifade eder. Farkli kiiltiirlerden ve kimliklerden gelen insanlarin
tarihleri ve mevcut deneyimleri iizerine metinler okunup videolar izlenmesini ve
kapsayici egitim konusundaki basarili 6rneklerin incelenmesini Onerir. Lea (2010)
topluluk projeleri yiiriiterek az gelirli ailelerden gelen ¢ocuklari ve ailelerini tanimak
icin 6gretmen adaylari ile ¢aligmalar yaptiklarini anlatir.
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Bu ¢aligma yukarida 6zetlenen kavramsal ¢ergeve 1g1ginda Arizona’da yasayan
egitimcilerin goziinden c¢okkiiltlirli egitimin ve Ogretmen egitiminin temel
unsurlarini saptamay1 amaglamaktadir. Bu amag dogrultusunda, Arizona’da yasayan
egitimcilerin ¢okkiiltiirlii egitim konusundaki yaklasimlari, kendi deneyimleri ve
uygulamalar1 baglaminda ele alinacaktir.

Yontem
Arastirma Modeli

Bu c¢alisma nitel aragtirma yontemlerinden durum c¢aligmast olarak
yapilandirilmistir. Durum ¢aligmasi belirli bir zaman ve mekandaki bir programin,
bir kisinin ya da yapinin biitiinciil olarak derinlemesine incelenmesini ele almaktadir
(Merriam, 2009). Durum calismasmin giiglii yani belirli bir ortamdaki gercek
insanlarin  gercek deneyimlerine dayanmasi ve onlarin gercekligini kendi
karmagsiklig1 i¢inde yansitmasidir (Nunan ve Bailey, 2009). Arizona’da yasayan
sekiz egitimcinin ¢okkiiltiirlii egitim deneyim, anlayis ve uygulamalari bu
caligsmadaki durumu olugturmaktadir.

Arastirmacinin Rolii

Nitel aragtirmalarda “veri toplama ve analizinin temel araci aragtirmacinin
kendisidir” (Merriam, 2009, p. 7). Bu nedenle konu se¢iminden, aragtirma desenine,
saha notlarindan miilakat sorularina ve katilimcilarin se¢imine kadar aragtirmacinin
0znel konumu ve arastirmada kullandig1 yorumlayici perspektifin etkisi belirleyicidir.
Zira “toplum nesnel, gozlemlenmeye, kesfedilmeye hazir bir sekilde bulunmaz”
(Savin-Baden ve Howell Major, 2013, s. 6). Bireyler toplumu, kendi diinya goriisleri
cercevesinde yorumlayarak bilgi insa ederler. Iste bu yiizden 6znel bakis acis1 nitel
arastirmaya ickindir. Bu nedenle nitel arastirmalarda arastirmacinin kendi bakis
acisini ve 0znelligini ortaya koymasi beklenmekte, arastirma raporlarinda “ben dili”
kullanilarak aragtirmacinin 6znel durusu vurgulanmaktadir (Hatch, 2002). Bu nedenle
bu makalede ben dili yaygin olarak kullanilacak, bu boliimde arastirmaci olarak benim
bakig agim ve aragtirmadaki konumum netlestirilecektir.

Kendimi yabanci dil egitiminde uzmanlasan bir aragtirmaci ve Ogretmen
egitimcisi olarak nitelendiriyor, elestirel pedagoji, elestirel 6gretmen egitimi ve
elestirel uygulamal1 dilbilim {izerine ¢aligmalar yaptyorum. Tiirkiye’deki dgretmen
adaylarinin giderek daha fazla cokdilli, ¢okkiiltiirlii 6grencilerle karsilastyor
oldugunu ve Ogretmen egitiminin meslege baslamadan 6nce bu konuda onlart
yeterince desteklemiyor oldugunu fark etmem iizerine ¢okkiiltiirlii egitim alani ile
ilgilenmeye basladim ve yabanci bir arastirmaci olarak Arizona’da bu konuda
deneyimi olan egitimcilerle bu arastirmayi gergeklestirdim. Verileri elestirel
pedagoji ¢ercevesinden analiz ettim.

Calhismanin Yapildi@1 Yerin Tarihsel/Kiiltiirel Baglami

Bir siire Meksika egemenliginde kalan Arizona eyaleti 1912°’de ABD’ye dahil
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olmustur. Latin Amerika’dan gelen gé¢menlerin ABD’deki ilk duraklarindan biri
olan bolgede halen ¢ok sayida Meksikali yasamaktadir. Bagimsiz bir devlet
olmasindan sonra da Avrupa’dan go¢ almaya devam etmis olan ABD tam bir gogmen
iilkesidir. Ilk dalgadaki gdgmenlerin ¢ogu ingiliz, Iskandinav, Alman ve
Irlandahiyken ikinci dalgadaki gd¢menlerin biiyiik béliimiinii Giiney ve Dogu
Avrupa’dan gelenler olusturmustur. 20. yiizyilin ikinci yarisinda ise go¢gmenlerin
biiylik boliimiini Latin Amerikalilar ve Asyalilar olugturmaya baglamistir (Gerken,
2013).

Bolgenin bilinen ilk sahipleri ise beyazlardan yiizyillar 6nce bolgeye gelip
yerlesmis Amerikan yerlisi kabilelerdir. Ne var ki Ispanyol ve Anglo-Sakson “beyaz
adam”mm Amerika kitasinin batisina agilmasi ve yerlilerle savasmasi, bolgedeki
yerlilerin biiyiik 6l¢lide soykirima ugramalarina neden olmustur. Avrupalilarin kitaya
tasidig1 hastaliklar, yerlilerin besin kaynaklar1 olan bufalolar1 yok etmeleri, yerlilerin
topraklarint iggal edip onlari verimsiz, corak, ¢Ol arazilerindeki rezervasyon
alanlarma siirmeleri nedeniyle bdlgenin yerli halklar fakirlesmis, ¢ok sayida kayip
vermis ve gii¢slizlesmistir. Amerikan yerlileri uzun yillar rezervasyon bolgelerine
gitmemek i¢in direnmig, ama ABD hiikiimeti tarafindan zorla teslim alinmislardir.

Eyalet, “vahsi Bat1” olarak bilinen bdlgenin kalbi olmasi nedeniyle pek ¢ok
Western filmi bu bdlgede gekilmistir. Kovboy filmlerinden tanidigimiz Oturan Boga
(1831-1890), gergek bir Amerikan yerlisi kabilenin sefiydi. Uzun siire Amerikan
ordusu ile savagmis, beyaz egemenligine boyun egmemek i¢in direnmis, ama
sonunda acglik nedeniyle Amerikan ordusuna teslim olmustur. 1885’de Oturan Boga,
bufalolar1 avlamasiyla taninan Buffalo Bill’in Vahsi Bat1 adl1 gosterisinde yer almaya
davet edilmisg, boylece diinya ¢apinda iin kazanmistir. Ne var ki Oturan Boga, sov
ekibiyle kent kent gezerken gordiigii yoksulluk karsisinda dehsete diismiis, gittigi
yerlerde horlanmig ve bir siire sonra sovu birakarak kabilesine geri donmiis ve
“Beyaz gibi yasamaktansa bir yerli olarak dlmeyi tercih ederim.” demistir (Sitting
Bull, 2019). 1889°da yerliler arasinda direnis ruhunun giderek yaygilik kazanmaya
baslamasini tehdit olarak géren Amerikan yonetimi Oturan Boga’y1 tutuklamak
istemis, yasanan catijmada Oturan Boga Oldiirilmistiir (Sitting Bull, 2019).
Amerikan yerlilerine yapilan zuliim siirgiinlerle, aglikla, hastalikla, katliamla son
bulmamis, film endiistrisiyle Kizilderililer, bu kez de Western filmlerinde sov
malzemesi yapilmis, ilkel ve vahsi olarak gosterilmistir. Ugradiklar1 soykirim ve
mahkim edildikleri yasam kosullar1 bu filmlerle iyiden iyiye goriinmez hale
getirilmis, ¢cok farkl dillere ve kiiltiirlere sahip olan Kizilderili kabileler tek tipmis
gibi yansitilmistir. Amerikan yerlilerinin drami bugilin de biiylik 6l¢iide devam
etmektedir. Kurak ¢ol arazileri iizerinde kurulu rezervasyon bdlgelerinde yerlesim
daginiktir, etrafta herhangi bir tesise ya da markete rastlanmaz.

Katihhmcilar

Caligmaya egitim fakiiltesinde ders veren 4 d6gretim iiyesi ile K-12 diizeyinde
calismis 4 Ogretmen olmak iizere 8 egitimci katilmistir. Katilimcilara kartopu



362

Yasemin Tezgiden-Cakcak

yontemi ile ulasilmig, kendilerine takma isim verilmistir. Katilimeilara dair bilgiler
asagida Tablo 1’de dzetlenmistir:

Tablo 1
Katilimcilar
Katihmc1 Statii Kimlik Deneyim
Richard Emeklilige yaklasan | Italyan kékenli Amerikan
bir 6gretim liyesi ticlincii kusak beyaz | yerlilerinin
. . Amerikall rezervasyon
Elestirel cgitim, bolgelerinde, daha
toplumsal adalet ve cok yoksul siyahi
Amerikan . .
e . ailelerin
yerlilerinin egitimi cocuklarinin
alanlarinda ¢aligtyor okudugu bir lisede
sosyal bilgiler
ogretmenligi
yapmuistir
Susan Opgretim iiyesi 45-50 yaglarinda, Meslege Fransizca
- iist-orta siif bir Ogretmeni  olarak
Amen_ka un aileden gelen beyaz | baslamistir
kuzeyinde yasayan bir kadimn
yerlilerin dil ve Barig Goniilliileri ile
kimlik insa Filipinler’de
stireclerini calismistir
incelemigtir
David Ogretim iiyesi 45-50 yaslarinda, Paraguay’a  gidip
. . Amerikal1 bir baba orada  Ozel  bir
Elestirel egitim, ik | 3107 26y Amerikali | ilkokulda 7 il
Zaliiﬁﬁifl’ bir annenin ¢gocugu | 6gretmenlik
yerlilerinin Venezuela’da yapmistir
kiilttirleri okumus, ABD’ye
konularinda lisede gelmistir
calistyor
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Tablo 1 (devami)
Casey Opgretim iiyesi Hopi kabilesine Rezervasyon
. .. mensup, 45 alaninda
Ozel egitim yaslarinda ogretmenlik ve
komusunda ozel egitimden
uzmanlagmigtir sorumlu lise
midiirligi
yapmuistir
Faruk Ogretmen 40 yaslarinda, Etnik agidan ¢esitli,
- . Siinni-Tiirk bir yoksul kesimlerin
Cogunlugunu aileden geliyor, devam ettigi devlet
rezervasyon lisans egitimini okullarinda
bolgeglnden gel?‘? Tiirkiye’de, yiiksek | &gretmenlik
Amerikan  yerlisi li NS
. . | lisans egitimini yapmistir, 10 yildir
z:\i)ac\ifli?armve Hopi ABD’de almigtir idarecilik
olusturdugu bir yapmaktadir
ilkogretim okulunda
miidiir
Margy Ogretmen 30larinin sonunda 16 yildir farkli
Arizona’da cok beyaz bir 6gretmen klvlrugiarrlclii .
yoksul semtlerdeki ogretme yapuyor
okullarda Misir’da goniillii
calismaktadir olarak birkag ay
Sudanli gogmenlere
O0gretmenlik
yapmuistir
Linda Emekli  6gretmen, | 60 yaslarinda, 26 yil rezervasyon
vekil  6gretmenlik | Kaliforniya’da iist bolgesinde, 5 yil da
yapryor sinif bir beyaz gdemenlerin ve
ailede billytimiistiir yoksullarin
oturdugu bir kentte
O0gretmenlik
yapmuistir
Ellen Ozel egitim uzmani, | 60 yaslarinda, Meslege Navajo
rezervasyon beyaz, varlikli bir rezervasyonunda
bolgesindeki engelli | aileden geliyor ozel egitim
¢ocuklara egitim ogretmeni olarak
destegi sunan bir baglamigtir
iiniversite biriminde
yonetici
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Veri Toplama Araglar
Saha Notlar

Sahaya girisim misafir 6gretim {iyesi olarak ABD’ye seyahatimle basladi. Orada
danismanligimi yapan Richard, beni diger egitimcilerle tanistirarak sahada hizla kabul
gormemi sagladi. Richard, Susan ve David’in derslerini izleyerek onlarin beraber
calistigr okullarda gozlemler yaptim. Onlarin yonlendirdigi K12 diizeyinde egitim
veren Ogretmenlerle baglanti kurdum. Eyaletin miizelerini ve yerlilerin yasadiklar
rezervasyon alanlarini, yani ABD hiikiimeti tarafindan Amerikan yerlileri i¢in ayrilan
kisitlayic1 yasam bolgelerini gezdim. Katilime1 gozlemeci olarak yer aldigim her
etkinlikte miimkiin oldugunca fazla insanla, Amerikan yerlileriyle ve gd¢menlerle
tanigip onlarin goriislerini almaya ¢alistim. Her bir karsilasma, gozlem, miize ziyareti
sonrasinda izlenimlerime dair notlar aldim.

Miilakatlar

Egitimcilerden bitiinliiklii yanitlar alabilmek i¢in sistematik bir veri toplama
araci olarak bireysel yari-yapilandirilmis miilakatlardan yararlandim. Sekiz egitimci
ile her biri ortalama bir saat siiren derinlemesine miilakatlar yapip ses kayd: aldim.
Miilakatlarin ¢ogu sakin bir kafe ortaminda, ¢ay-kahve esliginde yapildi. Sorular
katilimeilarin egitim gegmisleri, d6grenci ve Ogretmen olarak c¢okkiiltiirlii egitim
deneyimleri, cokkiiltiirlii &gretmen egitimine yonelik yaklasim ve onerilerine
iligkindi. Miilakatlarin biri harig (Tiirkiyeli olan Faruk diginda) tamami Ingilizce
yapildi ve Tiirkge’ye gevrildi.

Etik Kurul Karari

Arastirma icin gereken etik kurul izinleri hem Tiirkiye’de c¢alistigim
iiniversiteden (ODTU, Protokol No: 2018-EGT-082), hem de ABD’de konuk 6gretim
iyesi olarak bulundugum iiniversiteden (NAU, Proje No: 1382236-1) alinmustir.
Arastirmacinin ¢aligmadaki rolii makalede dile getirilmis, bilgilendirilmis onay formu
alian katilimcilarin kimlikleri gizlenmistir.

Verilerin Analizi

Bu calismada veri analizinin sistematik bir sira izlemesi i¢in Wellington’in
(2000) 6nerdigi niteliksel veri analizi (verilerin i¢ine dalma (immersion), uzaklasma,
analiz, sentez ve daha fazla veri toplama) adimlari kullanilmugtir. Ik okumada
katilimeilarin - yanitlarin1  zetleyen tamimlayict kodlar olusturulmustur. Ikinci
okumada benzer kodlar kategorilere dontstiiriilmistiir (Saldafia, 2015). Siirekli
karsilastirma yontemi (Merriam, 2009) kullanilarak yeni kategoriler eklenmis ya da
var olan bazi kategoriler birlestirilmistir. Tablo 2’de gosterildigi iizere, iiglincii
okumada kategoriler temalar etrafinda toplanmis ve iki ana tema belirlenmistir:
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Tablo 2

Tema ve Kategoriler

Giivenli bir alan yaratmak

Egitimcilerin goziinden Giiven kazanmak
gokkiiltiirlii egitimin temel Kiiltiirel yetkinlik kazanmak
ilkeleri Ofkenin iistesinden gelinmesini saglamak

Haklarini 6gretmek
Toplumsal biling kazandirmak

Egitimcilerin goziinden Diyalog temelli demokratik iligkiler kurmak
(;f)lfki_iltiirlﬁ O0gretmen Deneyimlemelerini saglamak
egitimin temel unsurlari Anlatilardan yararlanmak
Bulgular

Egitimcilerin Goziinden Cokkiiltiirlii Egitimin Temel ilkeleri

Bu ¢alismaya katilan egitimcilerin anlatilarinda bes tema 6n plana ¢ikmustir:
giivenli bir alan yaratmak, gliven kazanmak, kiiltiirel yetkinlik kazanmak, 6fkenin
iistesinden gelmek ve haklarini 6gretmektir. Dil ve kiiltiire saygi, giiven kazanmak ve
okulda tiim 6grenciler i¢in glivenli bir alan yaratmak 6nceki ¢alismalarda dile getirilen
basliklarken (Banks, 2011; Cochran-Smith, 2010; Gay, 2000; Grant, 2015; Ladson-
Billings, 2005, 2023; May ve Sleeter, 2010; Sleeter, 2024) 6fkenin {istesinden
gelinmesini saglamak {izerinde ¢ok fazla durulmayan bir konudur. Cokkiltiirli
ogrencilere haklarini 6gretmek temast ise elestirel ¢okkiiltiirlii egitimin toplumsal
degisim Oznesi yaratma hedefi (Au, 2009; May, 2009; Sleeter ve Grant, 2007) ile
parallelik gosterse de katilimer egitimcilerin anlatilarinda ¢okkiiltiirlii 6grencilerde
elestirel biling gelistirilmesi (Freire, 1970) yer almamaktadir.

Giivenli Bir Alan Yaratmak

Calismaya katilan egitimciler okulun, ¢ocuklarin sicak yemege erisebildikleri,
siddet gormedikleri giivenli bir alan olduguna dikkat g¢ektiler. Margy calistig1
okullardaki ¢ocuklarin ¢ogunun ¢ok yoksul olduklarini, maddi durumlart nedeniyle
bedava sabah kahvaltis1 ve 6gle yemegi almaya hak kazandiklarimi soyledi. Staj
yaptig1 okulda gocuklar, 6gle yemegini alirken aksam a¢ kalmamak igin ekstra bir
sandvi¢i de ¢antalarina atryor, 6gretmenlerse bunu gérmezden geliyordu:

Oégrencilerin hemen hepsi Meksikaliydi, biri Sudanliydi. Sinifiaki 6grencilerin
yarisi Ingilizce égrenme asamasindaydi. Ogretmen ne yapacagim bilemez
haldeydi. Cok yoksul bir yerdi. Ogrenciler arkadaslarini gérmek ve yemek
yiyebilmek igin  okula geliyorlardi. Yorgun c¢ocuklar vardi, derste
uyuyakaliyorlardi. Bir giin bir kiz gozii mosmor bir halde okula geldi, site
kapisina c¢arptigini soyledi. Bunu ona babasi yapmusti, biliyorduk. Bu
cocuklarin bir¢cogu evde istismara ugruyor ya da ihmal ediliyordu, onlara
destek olmaya c¢alistyorduk. Bence okul bu ¢ocuklarin hayat kosullarini
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degistirmese de onlar icin giivenli bir ortam yaratabilir, kendilerini sevmeyi,
saymayr ogretebilir. Boylece okul belki hapishanedeki babalarinin ya da
amcalarmin yanina gitmelerine engel olabilir.

Meslek hayatina rezervasyonda dzel egitim 6gretmeni olarak baslayan Ellen 40
yil 6ncesinde rezervasyon bolgesindeki ¢ocuklarin okula erismelerinin bile bir mucize
oldugunu, yollarin tamamen ¢amurla kapli oldugunu ve 6grencilerin yagish havalarda
okula gidemedigini sdyledi. Bugiin dahi bolgede benzeri sorunlar yasandigini
duydum. Faruk da calistigi okullarin hepsinde ¢ocuklarin yiizde 70-80 oraninda
bedava ya da azaltilmis iicretle okulda yemek yedigini, Amerika’da yasadig1 yere gore
insanlarin imkanlarinin farkli oldugunu vurguladi. Faruk sorunlarin kaynaklarin ¢ok
dengeli dagitilmamis olmasindan kaynaklandigimi ifade etti. Hala elektrigi, suyu
olmayan, ¢ok yakininda market olmayan pek ¢ok yer oldugunu belirtti. Igsizligin ve
bu nedenle intihar oranlarinin yiiksek oldugunu sdyledi.

Alkol kullanimu, cinsel taciz vakalari, esrar, eroin, uyusturucu vakalart ¢ok
fazla. Bir taraftan da okul ¢ocuklarin kendilerini en giivende hissettikleri, iki
ogiin saglikli yemek yiyebildikleri bir yer. Ogretmenlerin hemen hepsi
samimiyetle 6grencilerle ilgilenen kisiler. Béyle bir ortam olmast insana giiven
veriyor.

Margy, Faruk ve Ellen’in ifadeleri, Ladson-Billings’in (2008) yoksul
ogrencilerin “okula bagimli” olduguna dair goriisiinii destekler niteliktedir. So6z
konusu dezavantajli ¢ocuklar, okul onlar i¢in giivenli bir ortam yaratip yemek
sunmadiginda en temel ihtiyaglarini karsilayamayacak durumdadir.

Giiven Kazanmak

Susan 2012 yilmin ABD ig¢in 6nemli bir y1l oldugunu, ABD’de ilk kez beyaz
olmayan Ogrencilerin sayisinin beyaz 6grencilerin sayisini gectigini dile getirerek
onlart noksan olarak gdrmek yerine degerli birer varlik, beraber 6grenecegimiz
insanlar olarak gormemiz gerektigine degindi. Caligmaya katilan tiim egitimciler i¢in
ogrencilerin dil ve kiiltiirlerine saygi gostermek, onlar1 kapsayacak bir pedagoji
uygulamak onemliydi. Faruk, cokkiiltiirlii egitim konusunda oncelikle insanlara
actyan gozlerle bakmamak gerektigini, boyle bakildiginda o bakisin insanin
konusmasina, beden diline yansidigmi soyledi. Ogretmenlerin  Sgrencilerin
yasamlarint 6grenmeye karst bir merakinin, ilgisinin olmasi gerektigini, onlara
saygiyla yaklagmasi gerektigini sdyledi. Richard da yerlilerin kiiltiirlerini bilip onlarin
kutsal saydiklari seylere dikkat etmenin 6nemini dile getirdi:

O donemde simifa Amerikan yerlilerinin miicadelelerine, savaslarina yonelik
resimler asmistim. Bir giin bir Navajo ile evii olan Anglo bir meslektasim sinifa
gelip o resimleri indirmemi soyledi. Bu resimlerde oliim vardi. Oliim Navajo
kiiltiiriinde adi anilmayan bir seydi. Hatta biri éldiigiinde 6liiye Navajo olan
kimse dokunamuyor, disaridan biri cagrilip liiyii gotiiriip gommesi isteniyordu.
Bunu ogrenince resmi indirdim.
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Faruk ayrica beyaz diinyaya olan giivensizlikten s6z ederek gilivensizliklerinin
kimi zaman da sistemi iyi bilmemekten kaynaklandigini dile getirdi. Amerikan
yerlilerinin ¢ocuklarini hastaneye gétiiriip ilag aldiklarinda beyazlarin onlar1 ilagla
uyuttuklarmi sandiklarimi soyledi:

Insanlarin yasadiklar: sikintilar Amerikalilar ve Kizilderililer arasinda tarihte
yasanmus seylerden ve bugiin de devam etmekte olan dengelerden dolayr ¢ok
farkly. Giiven kurma ¢ok daha uzun siiren bir sey. Zaten en basta, gelen
ogretmene bu da gider zaten diye yaklasiyorlar. Insanlar sizi dinlemiyor, sizinle
iliski kurmuyorlar. Acaba bu da mi bizi kaziklayacak, bizden nasil yararlanacak
dive diisiiniiyor. Insanlar uzun siire kalp vazgecmediginizi goriince kulak
kesilmeye bagsliyorlar.

Faruk’un soyledikleri, Nelson-Barber’in (2017, s. 2) Amerikan yerlisi
¢ocuklarin egitimleri konusunda yasanan sorunlarin kokenlerine dair bulgular ile
ortiismektedir: “Amerikan yerlilerinin nesiller boyunca maruz kaldig: kiiltiirel travma
(soykirim, anadillerini kullandiklari i¢in cezalandirilma, yatili okullarda istismara
maruz kalma), toplulugun kendi kaderini tayin hakkini yitirmesi, bireysel ve kolektif
Ozyeterligin yitirilmesi, atalardan kalma topraklardan ve topraga bagli yasam
pratiklerinden koparilmasi, kiiltiirel kimlik kaybi, topraga yonelik zararli insani
miidahaleler (barajlar, madencilik, zehirli atik bolgeleri), degisen iklim kosullarinin
gecim kaynaklari iizerine etkisi, stres ve sagliksiz beslenme nedeniyle zihinsel ve
fiziksel sagligin zayiflamasi, vb.”

Tam da bu nedenle giivene dayali iliskiler cokkiiltiirlii egitimde kilit rol
oynamaktadir (Pratt-Johnson, 2006). Richard ve Susan’in beyaz Anglo-Amerikan
kimlikleri, tarihte yasanan zuliimler nedeniyle Amerikan yerlilerinin onlara kuskuyla
yaklagmasina neden olmustu. Rezervasyon bolgesine 0gretmen ya da arastirmact
olarak ilk kez gittiklerinde kendilerine yonelik gilivensizlik ve mesafeli bir durus
oldugunu sezmislerdi. Toplulugun giivenini kazanmalarinda Richard’ i kizin1 Navajo
bir bebek bakicisina emanet etmesi, Susan’in da annesini rezervasyon bolgesine
gotlirmesi etkili olmustu. Susan samimi oldugunu, onlardan 6grenmek ve 6grendikleri
karsiliginda da onlarin topluluguna kendi bildiklerini 6gretmek istedigini anlatmay1
bu yolla basarmigti. Bunun i¢in Amerikan yerlilerinden bir rehber edinmis, onlar i¢in
onemli olan ritiielleri ve iletisim becerilerini 6grenmisti.

Kiiltiirel Yetkinlik Kazanmak

Ladson-Billings (2008) i¢in kiiltiirel yetkinlik demek &grencilerin kendi kiiltiirel
inanglarimi tanirken sosyoekonomik diizeylerini iyilestirmeleri i¢in daha genis kiiltiirti
de dgrenmeleri anlamina geliyordu. Uzun yillar rezervasyonda 6gretmenlik yapan
Linda, okullarinda Navajo dil ve kiiltiir dersi verildiginde ¢ok mutlu oldugunu dile
getirdi:

Cocuklar Navajo dilinde kendilerini, klanlarini tanitmayr 6greniyorlardi. Buna
¢ok seviniyordum, veliler de bu dersten memnundu. Cogu evde Navajo
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konusuyordu, ama ¢ocuklarina Navajo ogretmek istemiyorlardi, ¢iinkii basaril
olmak icin Ingilizce 'ye ihtiya¢lari olacagini biliyorlard.

Faruk da okuldaki egitim dilinin Ingilizce oldugunu, ama Navajo dil dersleri de
verdiklerini soyledi:

Kabile dilleri zaten hepsi sozlii gelenege dayanan bir kiiltiir. Alfabe olmamus.
Simdi Latin harfleriyle bir seyler yazilyyor ama onu da okuyan az kisi. Dil
6grenimi derken ¢ocuklarin bir cember iginde oturarak bir seyleri ogrendikleri
bir ders sekli. Yazma, not alma, takvim kullanma gibi Bati diinyasina dair yazili
gelenekler yok. Dilde de ¢ocuklara ogretilen seyler kiiltiirii bir sonraki nesle
aktarmaya dayali sarkilar, degerleri iceren sozler, belirli durumlarda yapilan
torensel pratikler, orada soylenen sarkilar, biri stkintiya diistiigiinde, diigiin
oldugunda soylenen 300-400 sarki.

Ogrencilerin kendi dil ve kiiltiirlerine dair dersler almalar kendi kiiltiirlerine dair
yetkinliklerini artirtyordu. Amerikan yerlisi Casey dgrencilerinin kendi ¢ocuklugunda
oldugu gibi iki kdy arasinda gidip geldigini ve aslinda kendi kiiltlirleri ve dini
pratiklerinde ¢ok yetkin olduklarimi fark etmisti. Ama bu bilginin okulda hig
paylasilmadigini, okuldaki bilgi ile kabilenin bilgisinin birbirinden tamamen kopuk
oldugunu gérmiistii. Ne var ki kendi kiiltiirleriyle Anglo-Amerikan kiiltiirii arasinda
olusan catigmalar1 sorunsallagtiracak alanlari olmadigi i¢in kimi zaman iki farklt
epistemoloji arasinda iliski kurmakta zorlaniyorlardi. Bu kopuklugun &grencileri
okuldan sogutan ve akademik basartyr diisiiren bir etmen oldugunu gorerek
(Cummings, ve dig., 2012; Nelson-Barber, 2017) 06grencilerin kimliklerini,
kiiltiirlerini sinifa daha ¢ok tagimaya, okul bilgisi ile ev bilgisi arasinda kopriiler
kurmaya baglamistt (Martin, ve dig., 2017). Casey rezervasyonda calisirken kendi
kabilesi ile ilgili daha 6nce fark etmedigi seyleri fark etmeye basladigini dile getirdi:

Engelli olmanin ne demek oldugunu tanimlamak Hopi kiiltiiriinde zordu. Ctinkii
bizim kiiltiiriimiiz  herkesi kapsamaya dayali bir kiiltiir. Rezervasyonda
calismaya baslayinca bu kavrami uygun bir dille anlatmak konusunda
zorlandim. Aldigim egitim ile toplumum arasinda ciddi bir kiiltiirel ¢atisma
vardi. Coziim olarak topluluk iiyelerini okula davet edip ozel egitimin ne
oldugunu anlatmaya bagladim. Hep beraber sepet 6rme gibi topluluk aktiviteleri
yapip bir yandan bu konulari tartistyorduk.

Casey’nin anlatis1 6gretmenlerin kendilerinin ve 6grencilerinin kiiltiirel
yetkinligini artirmak konusunda kilit rol oynadiklarini, ama oncelikle kendi
farkindaliklarini gelistirmeleri gerektigini gosteriyor. Casey kendi de hep Bati tarzi
bir egitim aldig1 i¢in bu baglantilar1 kurmakta, Batili bilgi cercevesinin disinda
diisiinmekte zorlandigi séyliiyordu:

Lise sondaki engelli ogrencilerimiz icin aileleriyle birlikte oturup konusuyor,
liseden sonrast igin onlara iiniversite, mesleki egitim, is bulma, vb. ii¢ dort
segenek sunup onlart yonlendirmeye ¢alistyorduk. Bir defasinda bir biiyiikanne
bizi durdurup onlarin bu segeneklerden hicbirini istemedigini, aile iglerinin
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yonetilmesi igini, liseden mezun olmakta olan torununa devretmeye karar
verdiklerini soyledi. Biiyiikannenin soylediklerini duyunca bunun son derece
mantikly oldugunu fark ettim, o kabilenin derin bilgisinin bu ¢ocukta oldugunu
biliyordum. Ama bu toplumdan gelen biri olmama ragmen boyle bir secenek
aklima dahi gelmemisti. Basart kriterlerini daima dis kriterlere gore
belirliyorduk, ashinda bu kiiltiir icinde bu secenek de biiyiik bir basariyd.
Kendime hayret ettim. Hald kendi topluluguma yardimci olacak seyleri gozden
kagirabiliyordum.

Casey bundan boyle amacmin Amerikan yerlisi Ogrenciler iiniversiteye
geldiklerinde kendi gibi birinin orada O6gretim elemani oldugunu goérmelerini
saglamak ve yerel kiiltiir ile Bati kiiltlirii arasinda kendi kuramadigi baglantilar
kurmalarina yardim etmek oldugunu sdyledi. Bat1 deger sistemi ile kabilenin degerleri
arasindaki gatigmadan Faruk da soz etti ve neyin dogru olduguna karar vermekte
zorlandigini ifade etti. Casey ve Faruk’un hissettikleri ¢atigmaya yonelik olarak
Lee’nin (2017) onerisi, toplumun digina itilmis dgrencilerin egitime ve dgrenmeye
olan ilgilerini artirmak icin Topluluk Katihmli Ogrenme (Community Engaged
Learning (CEL)) uygulanmasidir. Bu uygulama 6grenme deneyiminin merkezine
icinde yasanilan toplulugu koyarak okul i¢inde ve disinda topluluk onceliklerine ve
¢ikarlarina uygun bir egitim verilmesine odaklanir. Bdylece egitim, dgrencilerin
yasamlar1 ile dogrudan baglantili hale gelir; 6grenciler O6grendiklerini iginde
yasadiklar1 toplumda uygulanabilir hale getirebilirler.

Ofkenin Otesine Gegilmesini Saglamak

Faruk okullarindaki Amerikan yerlisi 6grencilerin bazilarinda beyaz nefreti
oldugunu ve lisede zorlandiklarini dile getirdi:

Su anda yiizde 95°i Navajo olan bir okuldan lisede yiizde 10-20 arasi Kizilderili
orant olan okullara gidiyorlar. Orada biraz bocalyorlar, ¢ok gayretli degilse
okulu birakanlar oluyor. Bir de liseye gelince etrafinda olup bitenleri, tarihte
olup bitenleri daha ¢ok anlamaya baslyor. Hepsi degilse de beyaz nefreti ile
biiyiiyen ¢ocuklar var. Neden ben bu okula geliyorum? Neden 6gretmenlerim
beyaz? Kisirdongiiden ¢ikamiyorlar maalesef.

Casey ise bu konuda Amerikan yerlileri gibi tarihsel olarak marjinalize olmus
topluluklarda hakli bir 6fkenin oldugunu, bu 6fkenin anlasilmasi, kabul edilmesi ve
bununla yiizlesilmesi gerektigini sdyledi. Sorunun kdkenlerinin elestirel olarak analiz
edilmesi gerektigini, birbirini suglamak yerine oOfkenin Gtesine gecerek kalici
¢oztimler tiretmek gerektigini sdyledi. Casey’e gore, salt 6fke insanlar1 yok edebilirdi:

Evet dramatik bir tarihimiz var ve bize yapuanlar var. Ama egitimciler olarak
bizlerin liderlik yapmamiz, kendi hallkimizin yaralarint sarmamin yollarin
bulmamiz, tarihe elestirel bir gézle bakip bu sorunlari nasil ¢ozecegimizi
diigtinmemiz gerek. Eger ¢oziim sunmadan sadece ofkemizi kusuyorsak bu bizim
sonumuz olur. Degisen zamanda kendimizi nasil koruyup siirdiirecegimizi
diigtinmeliyiz. Bunu sadece kendi halkimiz icin degil, tiim insanlik igin
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yapacagiz. Ofkeyi kabul edip, ondan kagmayip kendimizi bir sonraki asamaya
nasil gececegimize dair egitmeliyiz.

Richard da go¢men karsithgr konusunda oncelikle 6fkenin kokenlerinin
anlasilmasi gerektiginden soz etti:

Insanlar neden gogmenlerden hoslanmiyor, neden kendilerini tehdit altinda
hissediyor? Once bunun simifsal temellerine bakalm. Insanlar go¢menlerin
islerini ellerinden aldigini, kentlere yoksulluk, sefalet getirdiklerini séyliiyorlar.
Tiim bu tehditler gercek. Evde yemegi olmayan ailenin gé¢menlere diisman
olarak lanse edilmesine kanmasi hi¢ zor degil.

Casey ve Richard 6fkenin farkli boyutlarinin elestirel analizinin iyi yapilmasi
gerektigini sdylediler ama somut ¢oziim Onerileri ifade etmediler. Casey’nin 6fkenin
icinde bogulmanin sonlar1 olacagini sdylemesi Kubota’nin (2021) ezilen gruplari
Ezilme Olimpiyatlar1 yarigina girmemek konusunda uyarmasimi animsatiyor.
Kubota’nin onerisi ezilen gruplarin diger gruplarla dayanisma iginde hakkaniyet
miicadelesi igine girmeleridir. Bu 6fkeyi saglikli bir sekilde ifade edip sistematik
irk¢1lig1 yok etmeye kanalize etmek i¢in 1rk¢ilik karsiti pedagojiden (Kubota, 2021)
yararlanilabilir. Irk¢ilik karsiti egitim 1rksal olarak azmnliklastirilmig kisilere saygilt
olmanin 6tesinde tahakkiim sistemini yeniden iireten gii¢ ve ideolojiyi sorgulamaya
dayanir. Elestirel pedagojinin diisiince ve eylem birligi prensibinden yola ¢ikarak
diyalog i¢inde mevcut durumu elestirel analize tabi tutar ve elestirel eylem ile
doniistimii amaglar (Freire, 1970; Kubota, 2021).

Haklarim Ogretmek

Richard ve Ellen, kiiltiirel yetkinligi hayati bulmakla beraber, bunlarin Amerikan
yerlilerinin haklarini ve egemenliklerini korumalari i¢in yeterli olmadiginin altim
cizdiler.

Amerikan yerlilerinin kiiltiir egitiminin en temel parcast yasal haklarini
bilmeleridir. Kiiltiirlerini, yiyeceklerini, normlarint ve dinlerini bilmeleri
onemlidir ama toplumsal adalet s6z konusu oldugunda kiiltiir yemege katilan
baharat gibidir. Baharatin onemli olmasi gibi, kiiltiir de onemlidir. Ama
toplumsal yasamda egemenlik ve adalet besinin oziinii olusturur. Giintimiizde
toplumsal adaletten sz ederken yalnizca igin baharatlarindan soéz edilmeye
basland:. Sadece baharattan soz etmek, insanlarin giicii, gercek egemenligi ve
haklarimi anlamalarint engellemenin onemli bir aract haline geldi. Salt kiiltiirii
konusmak, bizi haklara iliskin bir séyleme gotiirmez, ama haklar: konusmak,
kiiltiirii de konusmaktir. Bir vatandags olarak kendimi kiiltiirel agidan belirli bir
sekilde ifade etmemi saglayan haklarim nelerdir?

Ellen, haklarin1 savunamadiklart i¢in Navajolarin fazlasiyla somiiriildiiklerine sahit
oldugunu ifade etti. Bu nedenle Navajolarin haklarin1 savunabilir, sikdyet edebilir,
dava agabilir hale gelmelerinin ¢ok onemli oldugunu dile getirdi. Richard da
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Amerikan yerlilerinin haklarini bilmedikleri siirece yaniltilabileceklerini, haklarinin
kolaylikla gasp edilebilecegini, rezervasyon alanlarinin kiigiiltiilebilecegini vurguladi:

Calismalarim swasinda 550 Amerikan yerlisi kabilenin bir ortak ozelligi
oldugunu fark ettim. Amerikan yerlileri Anayasada kendilerinden soz edilen ve
kimi haklar taninan, kendilerine ait baska bir yasama organlart olan tek ezilen
gruptur. Siyahilerin ya da gogmenlerin haklar: anayasada genel ifadelerle dile
getirilir, fakat Amerikan yerlilerinin durumu farklidir. Bu nedenle bu
ogrencilerin haklarini bilerek yetistirilmeleri gereklidir.

Ogrencilerin haklarim savunmalar1 icin gereken en dnemli asamalardan biri de
okuryazarliktir. Richard rezervasyona gittiginde 6grencilerin okuduklarini anlama
diizeylerinin ¢ok diisiik oldugunu fark etmisti. Ellen da okuryazarligin son derece
onemli oldugunu dile getirerek pek g¢ok kisinin okuma yazmayr okulda degil,
hapishanede 6grendigine isaret etti. Richard ve Ellen’in sozleri ¢okkiiltiirlii egitimde
elestirel okuryazarligin, haklarmni savunma yetisini kazanmanin 6nemli oldugunu
gostermektedir. Elestirel ¢okkiiltiirlii egitim perspektifinden bakildiginda bu nitelikler
onemli olsa da elestirel praksis salt haksavunuculugu ile sinirli kalmamali,
ogrencilerin adaletsizlik, esitsizlik, irk¢ilik, vs. ile miicadele etmelerini, bireysel ve
toplumsal doniisiime katki sunmalarii saglamayr da amaglamalidir (Freire, 1970;
May, 20009).

Egitimcilerin Goziinden Cokkiiltiirlii Ogretmen Egitiminin Temel Unsurlar

Cokkiiltiirlii 6grencilerin egitiminde okulu onlar igin giivenli bir alan haline
getirip glivenlerini kazanmak, 6grencilere kiiltiirel yetkinlik kazandirip 6fkelerini hak
arayisina doniistiirmek gibi temalar 6n plana ¢ikmis olmasina ragmen elestirel biling
ve eylem geri planda kalmistir. Ne var ki boylesi bir egitimi verecek dgretmenleri
yetistirirken bu kez o 6grencilerin ihtiyaglarini ve yasam evrenlerini anlamlandirmak
adma Ogretmen adaylarina toplumsal biling kazandirmak, onlarla diyalog temelli
iligkiler kurmak vurgulanmugtir. Ogretmenlerin topluluk kiiltiiriinii derinlemesine
kavramalar1 i¢in Ogrencilerinin yasadigt ortami deneyimlemeleri ve topluluk
anlatilarin1 dinlemeleri gerektiginin de alt1 ¢izilmistir. Bu temalar Ladson-Billings’in
(2008) kiiltiirel degerlere duyarli pedagojisi ile uyumludur.

Toplumsal Bilin¢ Kazandirmak

Ladson-Billings (2008) 6gretmen adaylarmin genellikle romantik bir anlayisla
meslege basladigini, iyi niyetlerinin ve smifa getirdikleri enerjinin merakli ve kadir
kiymet bilen 6grencileri tarafindan 6diillendirilecegini sandiklarini belirtir. Ne var ki
gercek yasam bu ideale pek yaklagmaz. Siyahi yoksul 6grenciler, tiim 6grenciler gibi,
karmasik ve zor hayatlar yasamaktadir ve hal bdyle olunca dgretmenlerin en iyi
niyetlerine dahi meydan okurlar. Ogretmenlerin romantik beklentilerle sinifa girdigi
durumlarda, eger 6gretmenler 6grencilerinin yasam evrenlerini anlamlandiramaz, onu
tarihsel ve politik bir baglamda yorumlayamazlarsa kisa zamanda dgrenciler birer
“sorun” olarak goriilmeye baglanir. Snif 6grenme ortami olmaktan ¢ikar, insanlarin
disipline edildigi ve diizenin saglandig: bir yer olur.
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David tam da bu nedenle egitim fakiiltesi 6grencilerinin kendilerini bu fakiilteyle
sinirlamamalar1 gerektigini, toplumsal cinsiyet ¢aligmalari, etnik ¢aligmalar, siyaset
bilimi, su¢ aragtirmalari, vs. gibi alanlarla baglanti i¢cinde olmalar1 gerektigine dikkat
cekti. Eger bu alanlarla egitim arasindaki baglantiyr goremezlerse mesleklerini
stirdiiremeyeceklerini ifade etti. Egitim fakiiltesi 6grencilerinin gercek birer okur
olmalar1 gerektigini ve entelektiiel diislinceye derin bir bagliliklar olmasi gerektigini
dile getirdi. David, dgrencilerinin neyi neden yaptiklarmi diisiinmelerini istiyor,
yalnizca sOylenene itaat etmekle yetinmemeleri gerektigini diisiiniiyordu. Benzer
sekilde Richard’a gore, 6gretmen egitimi tarih, politika ve felsefe ile i¢ i¢e olmaly;
ozgiirliik, demokrasi, halk egitimi nosyonlarmi icermeliydi. Ogretmen adaylarinin
ozgiirliik ve haklart i¢in miicadele eden insanlarin miicadelelerini, hikayelerini,
tarihlerini  6grenmeleri  gerekirdi. Ogretmen egitiminde toplumsal biling
kazandirilmas: gerekliydi. Richard, kendi derslerini felsefe, sosyoloji, politika ve
egitimi sentezleyerek yiiriitliyor, teorik tartigmalari giincel sorunlarla bagdastirip
sorunsallastirtyordu:

Ogrencilerin demokrasiyi deneyimlemesi icin firsat yaratilmali. Kendi
baslarina karar alabilen insanlar olmalari i¢in derslerde simdiden onlarin
fikirleri alinarak ortak karar verilmeli. Onlarn fikirlerinin onemli oldugu, bir
giin  bizim  bulundugumuz noktada onlarin  olacagi  hatirlatilmall.
Ogrencilerime, bu iiniversitede onlara ve biz 6gretim elemanlarina papagan
muamelesi yapildigini séyledim. Bizden haklarimizin ¢alindigimi soyledim. O
yiizden bir sendika kurdum. Ogrencilerime de meslektaslariyla bir araya
gelmeleri, orgiitlenmeleri gerektigini soyleyip durdum. Kendi sendika kurma
girisimlerimizi ogrencilerimle paylasarak onlara model olmaya ¢alistim.

David ve Richard’ i 6gretmen adaylarina kazandirmay1 amagladiklari toplumsal
biling Ladson-Billings’in (2008) ifade ettigi sosyopolitik bilingle oOrtiigiiyordu.
Boylesi bir biling, &gretmenlerin kendilerini hem yerel diizlemde etkili olan
sosyopolitik konularda (okul yonetimi segimi politikalari, topluluk etkinlikleri, vs.)
hem de Ogrencilerinin yasamini etkileyen genel sosyopolitik konularda (issizlik,
saglik hizmetlerine erisim, barinma, vs.) egitmelerini ve bu konular1 ders igerigine
yedirmelerini gerektirir.

Diyalog Temelli Demokratik iliskiler Kurmak

Ogretmen adaylarma sosyopolitik biling kazandirmaya caligan &gretmen
egitimcileri bunu Freire’nin (1970) diyaloga dayali elestirel pedagoji yontemini
kullanarak yapmaya calisiyorlardi. Susan Ogrencilerin dgrenme siireglerine aktif
olarak katildigi, giiciin paylasildigi, her bireyin kimligini 6grenme siireglerine kattig1,
iliskilerin ve topluluk ruhunun 6n plana ¢iktig1 bir pedagojiye inandigin1 vurguladi.
David, kendi fakiiltelerindeki 6gretmen adaylariin ¢ogunun alt-orta sinif beyaz kadin
oldugunu, bir¢cogunun diyalogu deneyimlememis oldugunu, oldukca yalitilmig
ortamlarda biiytidiiklerini, farkli gruplardan bireylerle temas halinde olmadiklarini,
¢ogunun okurken ¢alismak zorunda oldugunu sdyledi. Pek cogunun kendi kimlikleri
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iizerine hi¢ diisiinmediklerini, egemen kiiltiire asimile olduklarini, derslerinde
ogrencilerini o asimilasyoncu bakig agisinin digina ¢ikarmaya ¢alistigini ifade etti:

Ogrencilerimden birinin sanirim derin  bir travmast vardi, o nedenle
asimilasyonu yapi sékiime ugratirken onunla ancak belirli bir yere kadar
gidebildik, daha oteye gecemedik ¢iinkii bunlart konusmak onun igin ¢ok aci
vericiydi. Hala goriisiiyoruz, sanwrim tartistiklarimizi hala sindirmeye ¢alisiyor.
Baska bir 6grencim ders esnasinda nasil asimile olmus oldugu fark etti. Navajo
kiiltiiriiyle olan bagini kesmisti ¢iinkii o kiiltiirle anilmak istemiyordu. Kendini
“queer” olarak tammlayan bagka bir ogrencim ise marjinalize edilmis bir
grubun mensubu olarak bu tiir bir diyaloga daha acikti.

David’in s6zlerinden anlagildig: gibi, David’in 6grencileriyle iliski kurup onlar1
kisisel hayatlari1 politik olanla iliskilendirmeye tesvik etmesi bazi Ogrenciler
iizerinde tetikleyici ve sarsict bir etki yaratmisti. David benimsedigi pedagoji ile
elestirel cokkiiltiirlii egitimi hayata gegiriyor, diyalog yoluyla 6grencilerin kendi
kimliklerini sorgulayip doniistiirmelerine neden oluyordu. Benzer sekilde Susan da
siifindaki 6grencilerin bazilariin ¢ok muhafazakar kesimlerden geldigini belirttti:

Ogrenciler cinsiyet¢i ya da k¢t bir séylem icine girdiklerinde onlara
dogrudan bunun ¢ok cahilce oldugunu séylemek yerine bu bilgiyle nereye
varabilecegimiz iizerine ¢alismak gerekir. O ogrenci ile diyalog iginde
kalmaya ozen gostermek gerekir. Ayrica kimleri diyalogun disinda
birakabiliyor olabilecegimize dikkat etmeliyiz.

Susan su anki egitim anlayisinda 6grencileriyle samimi iligkiler kurmasinin
en 6nemli nokta oldugunu sdyledi. David ve Susan 6grencilerinin kiiltiirel ve ideolojik
kimliklerine saygi duyarken onlarla diyalog iginde onlar1 farkli bakis acilar ile
tanistirtyorlardi. Bu yoniiyle Banks’in (2007) ifade ettigi bicimiyle esitlik¢i,
ayrnimcilik karsitt cokkiiltlirli egitimi hayata geciriyor, kendilerini ve icinde
yasadiklar1 toplumdaki gii¢ iliskilerini sorgulamaya yoneltiyorlardi. Ogrencileriyle
miimkiin oldugunca esitlikgi iliskiler insa ediyorlard.

Deneyimlemelerini Saglamak

Cummings vd. (2012), ¢okkiiltiirlii egitimde ev ve aile ziyaretlerinin ¢ok 6nemli

oldugunu vurgular. Quijada Cerecer (2011) de Amerikan yerlisi ailelerin, 6gretmenlerle
gercek bir iliski kurmay1 ¢ok istediklerini ve ¢ocuklarin akademik basarisinin bu topluluk
ruhuyla paralel oldugunu anlatir. Benzer sekilde Faruk 6gretmen adaylarinin bizzat gidip
Ogrencilerin yasadig1 ortami gozlemlemesinin onlar i¢in hayat degistiren bir deneyim
olacagini diisiindiigiinii sdyledi:

Ogretmen olarak, rezervasyonu bizzat goriip yasadiginda, orada kalip bir iki
giin gecirdiginde, ¢cocuga niye ge¢ kaldin demiyorsun, aile dinamiklerini bilince,
anne babasina nasul yardim ettigini goriince biraz daha toleransl oluyorsun.

David de 6gretmenin 6grencilerin yasam evrenlerini tanimasi gerektiginden soz etti:
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Ogrencilerin kim oldugunu anlamazsamz, okulun icinde bulundugu baglami
anlamazsamiz sordugunuz teknik sorularin pek bir onemi kalmaz. Hangi
sorunlarla karsilagiyor bu 6grenciler? Onlarin yasadigi ¢evrede yasayacak mi
ogretmen? Orada yasamazsa 6grencilerinin hayati hakkinda neleri kaciracak?
Ogretmen onlarin yasadigi ortamda yasamaktan korkuyorsa bu égrencilerinizle
iliskiniz konusunda ne ifade eder?

Ogretmen adaylarinin dgrencilerinin yasamlarmi tanimasi elestirel dgretmen
egitimi alaninda da dile getirilmistir (Reed ve Black, 2006; Zeichner ve Flessner,
2009).

Ote yandan Margy dezavantajli bolgelerde g¢alismaya baslamadan once
karsilasabilecekleri gligliikler konusunda 6gretmenlerin bilgilendirilmesi gerektigine
degindi. Yine de Margy’e gore 6gretmen adaylarini buna hazirlamanin bir yolu yoktu:

Ogrencinizi mosmor bir gozle gordiigiiniizde yasayacaklarmiza yonelik higbir
hazirlik yapilamaz. Bu konuda yazilanlar1 okuyabilirsiniz, ama onu gérene kadar
bunun ne demek oldugunu anlamanin yolu yoktur.

Margy, Ogretmenlerin kendilerini ihmal etmemeleri gerektigine degindi.
Rezervasyon bolgesinde 35 yil ¢alisip kendini oradaki gocuklara adayan bir 6gretmen
tanimusti. Ogrencilerine yardim etmeye calisirken kendini ihmal etmis, sagligini
kaybetmisti. Bu yiizden Margy, bu sorunlar karsisinda Ogretmenlerin kendi
sagliklarin1 korumay1 ogrenmeleri gerektigini, 6gretmen adaylarmin bu konuda
uyarilmasi gerektigini dile getirdi. Ogretmenlerin yoga, spor, meditasyon yaparak,
glinlik tutarak ya da bagka aktivitelerle ugrasarak kendilerini iyilestirmeleri
gerektigini ifade etti.

Anlatilardan Yararlanmak

Susan’a gore anlatilar dersler, okumalar, tartismalar kadar 6nemliydi. Kisisel
anlatilar onda doniistiiriicii bir etki yaratmisti; 6grencilerinin de benzeri bir deneyimi
yasamalarini istiyordu. Susan’in, verdigi derslerde kullandigi makalelerin ¢ogu da
bireysel anlatilardan yola ¢ikiyordu. Dersine dort farkli konugmaci davet etmis,
onlardan kendi deneyimlerini paylagmalarini istemisti.

Davetli konusmacilarin ilki bilylik oranda duyma kayb1 olan, 25 yasina kadar
isitme cihazi kullanma sanst olmamis egitim fakiiltesindeki bir 6gretim {iyesiydi.
Davetli konugmaci, derse herkese kulak tikaci dagitarak, herkesten kulaklarini tikayip
gozlerini kapatmasini isteyerek basladi ve bir hikaye okudu. Sonrasinda goézlerimiz
kapali, kulaklarimiz tikali olarak dinledigimiz bu hikdyeye iliskin sorularn
cevaplamamizi istedi. Bu sekilde isitme kaybi olan bir dgrencinin yasadiklarini
deneyimlememizi istedi. Konusmacinin sdyledigine gore, isitme kaybi olan
ogrencilerden gozlerini de kapatmalarini istediginizde dudak okumaya ve beden dilini
gbzlemlemeye dayanan diger temel duyu organlari da islevsiz hale gelir ve okulda
ders igerigini takip etmeleri cok giiclesir. Ogretmenin sirtim1 6grencilere dénmesi ya
da tahtayr kapatmasi, isitme engelli Ogrencilerin derste kalmalarini ¢ok
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zorlastirmaktadir. Aynmi sekilde, 6gretmen smif iginde siirekli hareket ettiginde de
isitme engeli olan 6grenciler 6gretmeni takip edemezler. Okullarda sorularin tekrar
edilmesini istediginde reddedildigini, boyle zamanlarda kendi haklari i¢in miicadele
etmeyi Ogrendigini soyleyerek Ogrencilere de kendileri i¢in miicadele etmeyi
Ogretmemiz gerektigini vurguladi.

Ikinci davetli konusmaci olan David, dgrencilere ailelerinde gé¢men olup
olmadigini, dgrencilerin ailelerinin nereden ABD’ye geldiklerini sordu. Ogrencilerin
¢ogu, ailelerinin Avrupa’nin farkli yerlerinden goctligiinii dile getirdi. David,
toplumsal amnezi olan bir iilkede nereden geldigimizi bilmemizin 6énemli oldugunu,
kendi ailemizin kokenlerini bilmiyorsak 6grencilerimizi anlamamizin ¢ok daha zor
olacagini vurguladi. Beyaz Amerikalilarin genellikle kendilerini gogmen olarak kabul
etmediklerini, aileleri hakkinda soru soruldugunda da c¢ogunlukla yanit
veremediklerini sdyledi. Kendisi de Amerikali olan babasinin ge¢misi hakkinda ¢ok
az sey bilirken Paraguayli annesinin hikayesini ve aile kokenlerini daha iyi biliyordu.
Ciinkii Amerika Birlesik Devletleri’nde onlara aile kdkenlerinin terk edilmesine, tim
kiilttirlerin tek bir potada eritilmesine dayali bir politika dayatilmisti.

Ugiincii davetli konugmact ise trans bir gocugu olan bir dgretim iiyesiydi. Derse
heteronormatif ve cinsiyetlestirilmis bir toplumda yasadigimizi sdyleyerek basladi.
2015 yilinda ABD’de yapilan bir arastirmaya gore, LGBT+ 06grencilerin, okulda
kendilerini giivende hissetmediklerini belirtti. Ogrenciler bu nedenle okuldan kagiyor,
tuvalete ya da soyunma odasina gitmeye cekiniyor, okuldisi sosyal etkinliklere
katilmiyorlardi. Fiziksel, siber ya da cinsel tacize ugrayan 6grencilerin bilyiik boliimii
bu durumu yetkililere bildirmiyordu. Davetli konugmaci, daha sonra kendi gocugunun
okulda yasadig1 zorbalig1 yillar sonra 6grendigini anlatirken gozleri doldu.

Bu dersin son davetli konusmacilart Amerikan yerlisi bir egitimci olan Darren
ile liseye gitmekte olan iki ogluydu. Darren ve ogullari, kendilerini dnce yerel
dillerinde tamttilar. Ugiiniin de baglarinda bandanalari, boyunlarinda uzun kolyeleri
vardi. Bu kiyafetlerin bugiinkii konusmaya 6zgii olmadigini, her giin bu sekilde
giyindiklerini belirttiler. Bilyiik ogul lizerlerine taktiklar her seyin dogay1 yansittigini
dile getirdi. Cilinkii doganin anneleri oldugunu ve insanin annesinden ¢ok sey
ogrendigini sdyledi. Annelerinin klanindan geldiklerini, toplumlarinin anaerkil
oldugunu anlatti. Darren, Navajolarin go¢ etmeye zorlandiklarini, uzun bir siirgiin
yiiriiyiisiine ¢ikmak zorunda kaldiklarini ve yollarda perisan olduklarini, birgogunun
hayatin1 kaybettiklerini anlatti. Daha sonra da s6z Amerikan yerlilerinin yatili
okullarda maruz birakildig1 zulme geldi. Anneannesi hiikiimet gorevlileri tarafindan
ailesinden zorla koparilip yatili okula gonderilmis, ortaokulu bu sekilde okumustu.
Annesi 8 yasindayken hiikiimet yetkilileri onu zorla ailesinden almiglardi.

Susan derslerinde elestirel ¢okkiiltiirlii 6gretmen egitimini uyguluyor, tipkt May
(2009) ve Sleeter ve Grant’nin (2007) onerdigi sekilde, 6grencilerin sosyopolitik
bilincini artirmak amaciyla toplumsal cinsiyet, irk¢ilik, gogmen sorunlari, Amerikan
yerlilerinin durumu, engellilik gibi konular1 derslerinde giindeme getiriyordu. Teorik
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metinlerin yaninda ezilen gruplarin anlatilarini igeren makaleler okutmus, derslerine
konusmaci davet etmisti. Bdylece Ogretmen adaylarinin dezavantajli gruplarin
gercekligini  farkli  boyutlariyla anlamalarin1  saglamaya c¢aliyordu. Susan
Ogrencilerinden tarihsel olarak marjinalize edilmis bir toplulugun iiyeleriyle
konusmalarini, onlarin hikayelerini dinleyip analiz etmelerini de istiyordu. Susan’in
calismasi ile ortiismektedir. SozIi tarih ¢alismasi sirasinda hem aktarict olarak hem
anlatic1 olarak maruz kaldiklar1 hikayeler hem imtiyazl bir aileden gelen 6grenciler,
hem de imtiyazli aileden gelmeyen grenciler igin zihin agicidir. imtiyazli 6grenciler
ayricaliklarinin farkina varirken, tarihsel olarak marjinalize edilmis 6grenciler kendi
hikayelerine 6nem verildigini goriirler. Elestirel sozlii tarih g¢aligmasi yapan
ogrenciler, hem bu hikayeleri aktarma yolu bulmaya, hem de kendileri ve baskalar1
i¢in hak savunucusu olmaya baslarlar.

Tartisma, Sonuc ve Oneriler

Bu ¢alisma egitimcilerin goziinden ¢okkdiltiirlii egitim ile gokkiiltiirlii 6gretmen
egitiminin temel unsurlarini ortaya koymaktadir. Katilimei egitimciler giivenli bir
okul alani yaratip giiven kazanmanin hayati Onemi oldugunu vurgulayarak
ogrencilerinin kiiltiirel yetkinlik kazanmalarina 6nem vermislerdir. Casey, onerdigi
ofkenin iistesinden gelmek adina ne tiir adimlar atilmasi gerektigine dair somut
onerilerde bulunmasa da 1rkeilik karsitt pedagoji ya da elestirel pedagojinin izinden
gidilerek Ogrencilerin elestirel diisiince ve eylem birligine (praksis) (Freire, 1970;
Kubota, 2021) yonelmesi saglanabilir. Katilimcilarin ifade ettigi c¢okkdltiirlii
ogrencilerin elestirel okuryazarlik kazanip haklarini savunur hale gelmelerini saglama
amaci Ogrencilerin failliklerini vurgulamasiyla elestirel c¢okkiiltiirlii  egitim
caligmalarina (Au 2009; May 2009; Sleeter ve Grant, 2007) yaslansa da ¢okkiiltiirlii
ogrencilerde elestirel bilinci artirip elestirel eyleme (Freire, 1970) yonelmelerini
saglama gibi unsurlardan sz edilmemistir. Ote yandan katilimcilar gretmen adaylar
ile diyalog iginde, esitlik¢i iliskiler kurarak toplumsal bilinci gelistirmenin 6nemine
vurgu yapmuslardir. Derslerde 6gretmen adaylarin esitsizlik, adaletsizlik, irk¢ilik ve
ayrimeilik iizerine diisiinmeye baglamaya sevk etmislerdir. Ogretmen adaylarinin
cokkiiltiirlii 6grencilerin yagam evrenlerini derinlemesine kavramalart i¢in ev
ziyaretlerini, topluluk merkezli ¢aligmalar1 6n plana ¢ikarmis, marjinalize edilen
topluluklarin anlatilarindan yararlandiklarini sdylemislerdir. Bu yoniiyle katilimer
egitimcilerin elestirel degisim Oznesi Ogretmenler (Sleeter ve Grant, 2007)
yetistirmeye odaklandig1 goriilmektedir.

Caligmanin sonuglart katilimcilarin ¢okkiiltiirlii egitim ile cokkiiltiirli 6gretmen
egitimi i¢in farkli misyonlar bictiklerine isaret etmektedir. Katilimeilar ¢okkiiltiirlii
ogrencileri kiiltiirel yetkinlik kazanmis hak savunucusu bireyler olarak yetistirmeyi
amaclarken Ogretmen adaylarini toplumsal doniisiimiin Onciisii bireyler olarak
gormektedirler. Bakis agisindaki bu fark 6grenci gruplariin gelisimsel 6zelliklerinin
farkli olmasina baglanabilecek olsa da egitimcilerin farkinda olmadan gokkiiltiirlii
ogrencileri “kurtarilacak nesneler” olarak (Freire, 1970) go6rmesinden de
kaynaklanmis olabilir. Elestirel pedagoji agisindan bakilacak olursa her diizeydeki
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ogrenci, 6gretmenleri ile diyalog iginde elestirel biling kazanip toplumsal doniisiimiin
onciisii bir 6zne olabilir. O nedenle Freire’nin (1970) sdyledigi bigimde 6gretmen-
ogrenci hiyerarsisinden uzaklasilir ve 6grenciler de siirecin 6znesi haline gelirse hem
ogrenciler hem de Ogretmenler dayanisma iginde Ozgiirlesip bireysel ve kolektif
olarak doniisebilirler.

Bu calisma elestirel g¢okkiiltlirlii egitim uygulamalarinda nasil bir ¢ergeve
cizilmesi gerektigine dair ipuglari sunmaktadir. Elestirel c¢okkiiltiirli egitim ve
o0gretmen egitimi, tarihle, politikayla, sosyolojiyle, felsefeyle i¢ i¢e olmalidir. Irkgilik
karsitligi, elestirel teori, cinsiyetgilik, vb. her dersin igerigine yedirilerek dgrencilerin
ve dgretmen adaylarinin elestirel bir dil gelistirmesi son derece énemlidir. Ogrencilere
haklarimi &gretmek, demokrasiyi deneyimleyerek karar alma mekanizmalaria
katilmalarini tegvik etmek, sinif i¢i giici ve sorumlulugu paylagmak, model olmak
onlar1 degisimin 6znesi yapmaya hazirlayabilir. Boylesi bir ortamda yetisen 6gretmen
yaratilmasi igin kilit oneme sahip olabilirler, bireylerin kendileriyle barigmasi ve
toplumun bariscil, adil ve yasanilabilir olmasi i¢in etkin rol oynayabilirler. Teori ile
pratigin birlestirilmesi, 6grencilerin deneyimleyerek, topluluk bazli etkinlikler iginde
Ogrenmesinin saglanmasi gerekir. Kiiltiirel degerlere duyarli pedagojinin en 6nemli
unsurlarindan biri 6grencileri ii¢ boyutlu olarak, hayatlariyla, aileleriyle, kiiltiirleriyle
derse katmaktir (Au, 2009). Ogretmenler, ogrencilerini kendi topluluklarinin
hikayelerini anlatmalari igin tesvik etmelidir. Ogrenme siireci, 6grenciler i¢in anlamli
oldugunda, 6grenciler kendilerini ve kendi kimliklerini degerli bulduklarinda, okul ile
ev kiiltiirii birbirini desteklediginde, 6grenme siirecine daha ¢ok katilabilir, aktif
sorumluluk alabilir ve kalici, anlamli 6grenme deneyimi yasayabilirler.
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