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ABSTRACT

This study aimed to investigate the effects of the creative drama method on students' life skills and
environmental sensitivity within the "Human and Environment" unit in a fifth-grade science course. A
quantitative, experimental approach was adopted, utilizing a quasi-experimental design with a one-group
pretest-posttest model. The sample comprised 29 fifth-grade students from a middle school in a large
metropolitan area. Creative drama activities were conducted with these students, and the application
scenarios, aligned with the science curriculum's objectives for the "Human and Environment" unit, were
developed by the researcher. The "Life Skills Scale" and "Environmental Sensitivity Scale" were
administered to students before and after the intervention. Findings demonstrated that the creative drama
method had a strong impact on communication and teamwork skills as part of life skills within the unit.
Additionally, a moderate effect was observed on communication skills, with a minor effect on decision-
making skills. The study also found a significant improvement in students' overall life skills and
environmental awareness levels. Based on these results, it is recommended that teachers incorporate more
creative drama activities into their lesson planning.

Keywords: Environment, environmental sensitivity, creative drama, life skills.

OZET

Bu arastirma, 5. siuf fen bilimleri dersindeki "Insan ve Cevre" iinitesinde yaratict drama ydnteminin
kullanilmasmin &grencilerin yasam becerileri ve ¢evresel duyarliliklar: iizerindeki etkilerini incelemek
amaciyla yiritilmistir. Calismada, nicel arastirma yontemlerinden biri olan deneysel yéntem tercih
edilmistir ve tek grup on test-son test modeli kullanilarak zayif deneysel bir tasarim olusturulmustur.
Arastrmanin  6rneklemi, biiyiilk bir sehirde bulunan bir ortaokulda 6grenim goéren 29 besinci smif
ogrencisinden meydana gelmektedir. Bu Ogrencilere yaratici drama yontemi kullanilarak cesitli
uygulamalar gerceklestirilmistir ve bu uygulama senaryolari, fen bilimleri miifredatinda yer alan "Insan ve
Cevre" iinitesinin kazanimlarina uygun olarak arastirmaci tarafindan hazirlanmistir. Caligma kapsaminda,
uygulama oncesinde ve sonrasinda dgrencilere "yasam becerileri 6lgegi" ve "gevresel duyarlilik 6lgegi"
uygulanmustir. Elde edilen sonuglar, yaratict drama yonteminin kullamldigi "Insan ve Cevre" iinitesinde,
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yasam becerileri kapsaminda yer alan iletisim ve takim caligmasi becerilerinde giiclii bir etki yarattigini
ortaya koymustur. Iletisim becerisinde orta diizeyde, karar verme becerisinde ise diisiik diizeyde bir etki
saptanmustir. Ogrencilerin genel yasam becerilerinde ve gevresel duyarlilik diizeylerinde de anlamh bir artis
gozlenmistir. Bu nedenle, 6gretmenlerin ders planlarinda yaratict drama uygulamalarina daha fazla yer
vermeleri 6nerilmektedir.

Anahtar Kelimeler: Cevre, ¢evresel duyarlilik, yaratict drama, yasam becerileri.

INTRODUCTION

Advancements in science and technology, shifts in individual and societal needs, and
progress in innovative learning and teaching theories have had a direct impact on the roles
anticipated from individuals. This change is related to people who can produce knowledge, use it
functionally in life, solve problems, think critically, be entrepreneurial, decisive and
communicate. Curricula that help people to attain these qualities are not based on programmes
that only convey information. They are programmes that take into account individual differences
and aim to provide values and skills in a simple and comprehensible structure. (Ministry of
National Education [MNE], 2018).

It is stated that the understanding of education in the period we live in is to aim to raise
people who know the ways to access the necessary information, who can express their thoughts
and feelings creatively, who can solve problems, and who can cooperate, by centring the learner's
wishes, interests, skills and needs related to all areas of development. In line with this purpose,
teachers should guide students in the learning process by knowing the developmental
characteristics, wishes, interests and needs of children and planning activities in which they can
actively participate, make discoveries and make sense of the world they live in. In this context, it
is stated that one of the activities that teachers can do is creative drama activity (Giinay Bilaloglu,
2019)

Drama is one of the methods that can ensure the active participation of the student in the
process. The permanence of the information learnt by increasing the success of the students at
school can be possible by associating the information with daily life. In addition to the fact that
drama is one of the most effective methods, the necessity of including drama at all levels of
education has been put forward by many researchers (Celikkaya, 2014). Research findings show
that creative drama contributes to both increasing the level of academic achievement (Aktepe &
Bulut, 2014; Adigiizel & Karaosmanoglu, 2017; Batd1 & Batdi, 2015; Basbug & Adigiizel, 2019;
Oztiirk & Sari, 2018) and making the learned information more permanent compared to traditional
teaching methods (Altindal, 2019; Ozogul, 2019; Soylu Makas, 2017; Utkiir & Acikalin, 2018).
Research findings reveal that creative drama improves daily life skills (Bayrak & Akkaynak,
2020; Erdogan, 2018; Kagira Capacioglu & Yildiz Demirtag, 2017; Namdar & Camadan, 2016).

In the field of education, drama is realised in two basic dimensions. In other words, there
are two ways of using drama. Firstly, it is seen that drama in education is used as a discipline and
secondly, drama in education is used as a method. In both forms of use, drama and drama in
education are accepted as a meta-concept. Drama as a method or discipline is applied with
techniques such as role playing, improvisation, dramatisation etc. (Aykag et al., 2016; Ozcan &
Uysal, 2020; Yenen Avci, 2015). The common point of all techniques is that they are based on
animation (Adigiizel, 2020; Aksakal, 2015; Ozensoy, 2022).

Drama activities, in which different techniques are used in the application process, affect
the development of students in many ways. This trend has led to a growing body of research on
the use of drama in education in recent years (Girkan, 2023; Najami et al., 2019; Marjanovic-
Shane, 2016; Piriyaphokanont & Sriswasdi, 2022). On the other hand, at the end of the literature
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review, it was seen that there are limited studies on the effects of creative drama activities on
students, especially in the field of science where abstract concepts are high.

Creative drama workshops encourage students to engage in critical, collaborative, and
creative thinking. These workshops are designed to address sustainable development goals and
help students develop solutions to global challenges (Sahin, 2023).

Among the specific aims of the 2018 science curriculum, there are objectives such as
arousing interest in nature and the events in the environment, studying nature and teaching the
interaction between humans and the environment (MNE, 2018). The most effective factor in
raising environmental awareness and creating a sustainable environmental perspective is raising
environmentally sensitive people (Delican & S6nmez, 2013).

Environmental problems related to education have gained importance again in recent years
and the extent to which schools increase people's environmental awareness has started to be
investigated and questioned (Atasoy & Ertiirk, 2008). Different teaching methods and techniques
are used in environmental education. Creative drama can be used to increase and develop
environmental awareness. Children can establish relationships with themselves and their
environment with the help of drama. Drama can contribute to the development of positive
attitudes and behaviours of the child towards the environment. The level of knowledge learnt by
the child does not remain the same. When the child learns by doing and experiencing, learning
can become permanent. Creative drama is very important for effective learning and is based on
these perspectives (Aydin & Aykag, 2016). Drama-based activities have been shown to improve
students' understanding of environmental issues, motivating them to reflect on their actions and
lifestyle choices(Curtis et al., 2013).

The 2018 science curriculum identifies life skills as including analytical thinking, decision-
making, creativity, entrepreneurship, communication, and teamwork. These core skills are
essential for developing critical thinking, informed decision-making, innovation, effective
communication, and collaborative abilities (MNE, 2018). It is thought that examining the effect
of using creative drama method in the environment unit on life skills, one of the field-specific
skills, will fill an important gap for science. Drama, on the other hand, encourages a deeper
understanding of the interconnectedness of environmental problems by encouraging a sense of
responsibility and agency in students (Lehtonen, 2022).

Based on all these reasons, the problem statement of the research is as follows. In the 5th
grade science course, what is the effect of using creative drama method in terms of environmental
sensitivity and life skills of the students studying in the class where creative drama method is used
in the teaching of ‘Human and Environment’ unit?

The science course encompasses an interdisciplinary structure that integrates various skills
[MNE], 2018).Similar to other subjects, it is essential to avoid rote learning approaches in science
education. In this context, incorporating diverse methods into the curriculum that emphasize
experiential learning and foster students' creativity holds significant importance.

The most enduring solution to addressing environmental challenges and achieving
sustainable environmental management lies in cultivating environmentally conscious individuals
(Atasoy & Ertiirk, 2008). In this regard, researchers have recently dedicated significant efforts to
fostering environmental awareness among individuals (Aksoy & Karatekin, 2011; Cabuk &
Karacaoglu, 2003; Erten, 2005; Keles & Uzun, 2010). From this standpoint, devising innovative
and critical approaches to environmental issues and implementing preventative measures before
such problems arise represent the most effective strategies (Simsekli, 2004). Considering the
critical importance of environmental education, it becomes imperative to explore what additional
measures can be taken to effectively promote this awareness. Real-life applications, including
field trips, games, animations, and videos, should be integrated into environmental education
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practices (Schaal & Lude, 2015). Furthermore, the creative drama method presents an alternative
to traditional lesson plans based on technological materials, offering an interactive and
experiential approach to teaching environmental concepts. Art-integrated projects, such as
printmaking exhibitions, can raise awareness about specific environmental issues, like river
pollution, and inspire action for restoration efforts (Mahmood & Ali, 2024). Programs that
incorporate arts into place-based education foster a personal connection with the environment,
promoting socially responsible and pro-environmental behaviors. These immersive experiences
help students develop a deeper understanding of their natural surroundings(Gray & Thomson,
2016). Simulated outdoor camps and thematic units engage students in hands-on activities that
enhance their appreciation for the outdoors and improve their observational and reporting skills
(Waitman, 1998).

The Science Curriculum (MNE, 2018) incorporates various life skills, including
communication, social and civic competences, and entrepreneurship. In addition to the
competencies outlined in the Science Curriculum, life skills are also highlighted as discipline-
specific skills that should be developed. The program's specific objectives emphasize the
importance of fostering life skills. Objectives that directly address the use and development of
life skills are reflected below [MNE], 2018).

¢ Developing scientific process skills and adopting a scientific research approach to explore
the natural world and comprehend the interaction between humans and the environment, while
formulating solutions to the challenges encountered in these contexts.

e Promoting awareness of the interconnected relationship between individuals, the
environment, and society, alongside fostering an understanding of sustainable development in
relation to societal, economic, and natural resource considerations.

e Encouraging individuals to take responsibility for addressing daily life challenges by
effectively utilizing scientific knowledge, process skills, and other essential life competencies.

e Cultivating awareness of career opportunities and entrepreneurial skills within the field
of science.

¢ Highlighting the importance of safety in scientific practices and fostering a strong sense
of responsibility for safe working environments.

e Strengthening reasoning skills, fostering scientific thinking habits, and enhancing
decision-making abilities through the integration of socio-scientific issues

Assessing the effectiveness of teaching these life skills within the environmental unit
through the use of the creative drama method would serve as a valuable practice, as it would
underscore the critical role of life skills in science education.

The aim of this study is to examine the impact of creative drama activities on fifth-grade
students' life skills and environmental awareness within the "Human and Environment” unit.
Efforts to enhance individuals' environmental sensitivity focus on educating them about
environmental issues and transforming this awareness into tangible and lasting behaviors through
various activities. However, in our country, the prevailing attitude tends to contrast with this ideal
scenario (Caglar, 2011).

In recent years, the creative drama method has been more frequently integrated into science
education. Nonetheless, studies exploring its application in teaching "environmental" topics and
examining its effects on students' life skills and environmental awareness remain insufficient.

The integration of the creative drama method into the primary science curriculum is
regarded as an effective approach for facilitating the attainment of the program'’s targeted learning
outcomes. It is expected that the results of this study will serve as a valuable reference for guiding
future research in this field.
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The development of life skills is a crucial aspect for young individuals transitioning into
adulthood. Research suggests that academic performance, whether successful or unsuccessful, is
not the sole predictor of an individual’s overall well-being or life satisfaction. To support young
individuals in becoming successful and well-adjusted adults, it is imperative to provide them with
opportunities to explore and express their identities, identify their strengths, enhance their
communication abilities, take on responsibilities, and establish plans for their future (Kutsal,
2018). The essential life skills that facilitate personal development are elaborated below.

Self-Awareness: Self-awareness is defined as an individual’s ability to recognize their
physical characteristics, thoughts, emotions, desires, needs, strengths, weaknesses, values, goals,
skills, and abilities. It also involves the capacity to assess these attributes objectively and to accept
them in a healthy manner (Kutsal, 2018; Subasree & Nair, 2014).

Effective Interpersonal Communication Skills: As social beings, individuals engage in a
variety of behaviors, both consciously and unconsciously, in their daily lives. Examples of such
interactions include greeting acquaintances during a walk, making phone calls, going to the
cinema, reading emails, sharing photos on social media, making eye contact with others in an
elevator, maintaining personal space during conversations, smiling at a child on the street,
examining a noticeable advertisement, reading the morning newspaper, engaging in internal
dialogues, or muttering to oneself. These activities, among others, are all components of
interaction. It is noted that the list of such examples can be expanded with numerous other
scenarios from daily life. In fact, it is almost impossible for individuals living in a society to go
through a single day without engaging in some form of communication (Tuna, 2012). Therefore,
possessing effective communication skills is essential for individuals to experience happiness and
fulfillment in their social lives.

Responsibility: It is recognized that individuals living within a society both influence others
and are influenced by them. The acquisition of certain values through interpersonal
communication, the continuation of exemplary behaviors and practices, and the maintenance of a
healthy societal structure are considered significant. In this context, it is accepted that individuals
who fulfill their responsibilities demonstrate attitudes and behaviors rooted in their awareness of
these obligations (Aktepe, 2015). Furthermore, within the framework of social structures, the
family unit is highlighted as a legally supported and defined institution. It is built upon the unity
and solidarity created by individuals who are emotionally connected, aware of their
responsibilities, and act accordingly within shared boundaries (Alus & Selgukkaya, 2015).

Career Planning: The concept of career encompasses activities related to an individual's
professional life as well as matters influencing their social life. It is a dynamic and comprehensive
concept that evolves alongside individuals throughout their lives. Career planning holds
significance not only in facilitating personal development through one’s abilities, interests,
thoughts, and emotions but also in enabling individuals to attain status, motivation, and success
in both social and professional spheres (Merdan, 2011). In today’s world, it is essential for
employees not only to perform their duties but also to continuously develop themselves, stay
updated, and engage in teamwork. Additionally, factors such as career advancement, higher
income, the ability to exercise initiative, and gaining respect and prestige are increasingly
important for employees. Achieving these changes and innovations largely depends on fostering
employees’ existing skills and knowledge, as well as strategically planning their progression
within the organization—commonly referred to as career planning (Tasliyan et al., 2011).

Career planning is a continuous process that involves individuals gaining a clear
understanding of themselves and their goals, while also staying informed about opportunities and
obstacles in the labor and education markets. Ideally, it encompasses making informed decisions
regarding one's life and professional trajectory. Career planning impacts both individuals and
organizations directly. Although individuals play a primary role in this process, the organization
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also has a critical function in supporting career planning. Organizations are expected to provide
necessary assistance and resources to individuals who engage in career planning, as personal
effort alone may not always yield desired outcomes. Thus, it is emphasized that both parties bear
equal responsibilities in this process. Institutions should provide information about opportunities
and tools available within the organization to individuals with career plans. Furthermore, these
resources must be systematically planned and implemented by the organization (Sever-Sarici,
2020).

METHODOLOGY

This section provides explanations regarding the research model, study group, data
collection instruments, and data analysis methods.

2.1. Research Model

This study employed the experimental research method, a type of quantitative approach. It
is a quasi-experimental study structured using a one-group pretest-posttest design. Weak
experimental design consists of single group designs without random assignment and comparative
group designs without random assignment and matching. There is no control group in weak
experimental studies. The intervention tool is applied to a single group to investigate the effect
on the dependent variable (Yildirim & Simsek, 2013).

Since there was only one independent variable (creative drama method) whose effect was
investigated in the study and the teacher taught only one class at the classroom level, a research
method with a control group was not preferred. In the implementation of the research, firstly, life
skills and environmental awareness pre-tests were applied to the students and then the lesson plan
scenarios prepared were applied for 4 weeks. In order to reveal the effect of the applied method,
life skills and environmental awareness post-tests were applied. The data obtained from both tests
were compared and analysed.

2.2. Working Group

The study group for this research comprises 29 fifth-grade students (11 boys and 18 girls)
from Class A in a public school located in a metropolitan area during the 2022-2023 academic
year. The participants were selected using the convenience sampling technique. Convenience
sampling technique was chosen in order to apply the research to the current teaching class and to
select the sample from this class and to prevent loss of time. Considering the socioeconomic
structure and student profile of the school where the research will be conducted, it is seen that it
is a middle level school.

2.3. Data Collection Tools
In this section, the data collection tools to be used in the study will be emphasised.
2.3.1. Life Skills Scale

In the study, the life skills scale developed by Yayla Eskici (2017) was used to measure the
effect of creative drama method on students' life skills. The scale used consists of 23 items. The
scale serves 4 different categories as communication skills, teamwork skills, leadership skills, and
decision-making skills. With the use of the scale, the development of life skills of 5th grade
secondary school students can be observed. As a result of the reliability calculation of the scale,
Cronbach's alpha internal consistency coefficients for the whole test were found to be 0.819. The
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reliability coefficients were 0.812 for communication skills, 0.705 for teamwork skills and 0.364
for leadership skills. The discrimination power of the item is at an acceptable level (Yayla Eskici,
2017).

2.3.2. Environmental Sensitivity Scale

In order to measure the environmental sensitivity of the students, the environmental
sensitivity scale prepared by Acar (2010) was used. There are 31 items in the scale. The scale was
prepared as 3-point Likert type ‘always, sometimes, never’. The internal consistency of the scale
was determined, yielding a Cronbach’s Alpha coefficient of 0.82 (Acar, 2010). This scale was
prepared by Acar (2010) in order to determine the effect of observation trip practice on students'
environmental sensitivity in 5th grade social studies course.

2.4. Data Collection Process

The data of this study were collected from 5th grade students studying in a public school
in a metropolitan area in the second semester of the 2022-2023 academic year by applying life
skills scale and environmental sensitivity scale pre-tests at the beginning of the human and
environment unit. After the 4-week lesson plans were implemented, life skills scale and
environmental sensitivity scale post-tests were applied. The necessary permissions for the
research and data collection were obtained from the relevant institutions.

2.5. Data Analyses

In this study, the data obtained from the environmental sensitivity scale and life skills tests
were analysed. This study is a quantitative research and the data obtained from the pre-test and
post-test results were analysed using the SPSS statistical package and the standard deviations of
the pre-test and post-test scores and the difference between the mean scores were calculated.
Skewness and Kurtosis coefficient values were analysed in order to examine whether the scores
were normally distributed. To test the significance of the difference between the mean scores of
the experimental group, the t-test, one of the parametric tests, was used due to the normal
distribution of the scores. ‘t-test’, arithmetic mean (M), standard deviation (Sd) and frequency (n)
calculations were used to analyse the data obtained from pre and post test applications. Cohen's d
formula (Cohen, 1988) was used to calculate the effect size of the single group t-test. The obtained
d value is interpreted as follows: Cohen generally suggests that an effect size can be considered
weak if the d value is below 0.2, medium if it is 0.5, and strong if it exceeds 0.8. The formula
used to calculate the Cohen-d effect size value and the symbols used in the formula:

d: Cohen-d Effect Size Value;
M1: Pre-test Mean Value; M2: Post-test Mean Value;

SD1: Pre-test Standard Deviation Value; SD2: Post-test Standard Deviation Value

MZ_Ml

JSDIZ + SD,?
2

d =

908



The normality values of the research data of the life skills scale are given in Table 1.
Table 1

Normality Values of Life Skills Scale Research Data

Life Skills Arithmetic Hvdranaea Mod Skewness Kurtosis
Scale Mean y 9 Coefficient Coefficient
Pre-Test 20.34 20.0 20.0 -.025 -1.026
Post-Test 29.51 29.0 29.0 .233 -.983

In the problem in which the effectiveness of creative drama method on life skills was
investigated, life skills test was applied to 5th grade students as pre-test and post-test. Firstly, it
was examined whether the data obtained had a normal distribution or not. For this purpose,
Skewness and Kurtosis coefficient values of the data were examined. Acceptable values for
Skewness and Kurtosis values, which are indicators of normal distribution, are between -2 and
+2, while perfect values are between -1 and +1 (George & Mallery, 2003).

As seen in Table 1, it was determined that the test results had normal distribution according
to the pre-test and post-test data and the use of parametric tests was appropriate (p<.05).

The normality values of the research data of the environmental sensitivity scale are given
in Table 2.

Table 2

Normality Values of Life Skills Scale Research Data

Environmental Arithmetic Hvdranoea Mod Skewness Kurtosis
Sensitisation Scale Mean y g Coefficient Coefficient
Pre-Test 22.06 22.00 20.0 .075 -1.102
Post-Test 28.72 29.0 30.0 -.237 -1.507

In the problem in which the effectiveness of creative drama method on environmental
sensitivity was investigated, the environmental sensitivity scale was applied to 5th grade students
as pre-test and post-test. Firstly, it was examined whether the data obtained had normal
distribution or not. For this purpose, Skewness and Kurtosis coefficient values of the data were
analysed. As shown in Table 2, the pre-test and post-test data indicated a normal distribution,
confirming that the use of parametric tests was appropriate. (p<.05).

FINDINGS

The impact of teaching the objectives in the "Human and Environment" unit through the
creative drama method on students' life skills and environmental sensitivity was assessed using
the Life Skills Scale and Environmental Sensitivity Scale. The results of the data obtained from
the results of the dependent sample t-test applied for this purpose and the results of the sub-
dimensions are discussed in the headings below.

3.1. Life Skills Scale t-test Analysis Results

The results of the dependent sample t-test analysis of the Life Skills Scale are presented in
Table 3.
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Table 3
Life Skills Scale Dependent Sample t-test Analysis Results

Life Skills Scale n M SD df t p Cohen-d
Pre-Test 29 20.34 1.17 28 -65.06 .000 7.78
Post-Test 29 29.51 1.18

As shown in Table 3, a significant difference was found in students' life skills based on the
pre-test and post-test results of the Life Skills Scale, indicating the effect of the creative drama
method on life skills [t(28) = -65,06; p<.05]. According to the test results of students who
participated in the study, the average life skills score was 20.34 before the creative drama
application, rising to 29.51 after the application. The difference was found as M (post) - M (pre)=
9.17. In addition, Cohen-d value was calculated as 7.78. Since the Cohen-d value is greater than
0.8, it is understood that the creative drama method has a strong effect on increasing students' life
skills (Kilig, 2014).

3.2. Life Skills Scale t-test Analysis Results

The t-test analysis results of the Communication Skill Subdimension of the Life Skills
Scale are given in Table 4.

Table 4

Results of the Dependent Samples t-test Analysis for the Communication Skills Sub-Dimension of
the Life Skills Scale

Test n M SD df t p Cohen-d
Pre-Test 29 7.03 .73 28 -34.24 .000 6.77
Post-Test 29 11.86 .69

As shown in Table 4, the pre-test and post-test results of the Life Skills Scale, conducted
to assess the impact of the creative drama method on life skills sub-dimensions, indicate a
significant difference in the communication skills sub-dimension of students' life skills [t(28) = -
34.24; p<.05]. (Kilig, 2014). According to the test results of the students before the creative drama
application, the mean score for the communication skill sub-dimension of students' life skills was
7.03, while this value increased to 11.86 after the application. The difference was found to be
M(post)-M(pre)=4.83. Additionally, the Cohen's d value was calculated as 6.77. Since the
Cohen's d value is greater than 0.8, it is understood that the creative drama method has a strong
effect on enhancing students' communication skills, which is a sub-dimension of life skills.

3.3.Teamwork Subdimension t-test Analysis Results

The t-test analysis results of the Life Skills Scale Teamwork Subdimension are given in
Table 5.

Table 5

Results of the Dependent Samples t-test Analysis for the Teamwork Sub-Dimension of the Life
Skills Scale

Test n M SD df t p Cohen-d
Pre-Test 29 4.31 .66 28 -8.45 .000 1.84
Post-Test 29 6.03 1.14

910



As shown in Table 5, the pre-test and post-test results of the Life Skills Scale, conducted
to assess the impact of the creative drama method on life skills sub-dimensions, indicate a
significant difference in the teamwork sub-dimension of students' life skills [t(28) = -8.45; p<.05].
According to the test results of the students before the creative drama application, the mean score
for the teamwork sub-dimension of students' life skills was 4.31, which increased to 6.03 after the
application. The difference was found as M(post)—M(pre)=172. In addition, the Cohen's d value
was calculated as 1.84. Since the Cohen's d value is greater than 0.8, it is understood that the
creative drama method has a strong effect on increasing teamwork, which is a sub-dimension of
students' life skills (Kilig, 2014).

3.4. Leadership Skill Subdimension t-test Analysis Results

The t-test analysis results of the Leadership Skill Subdimension of the Life Skills Scale are
given in Table 6.

Table 6

Dependent Sample t-test Analysis Results Of The Teamwork Sub-Dimension Of The Life Skills
Scale

Test n M SD df t p Cohen-d
Pre-Test 29 451 .63 28 -25.13 .000 0.63
Post-Test 29 6.48 .63

As shown in Table 6, based on the pre-test and post-test results of the Life Skills Scale,
which was conducted to measure whether the creative drama method has an effect on the sub-
dimensions of life skills, there is a significant difference in the leadership skill sub-dimension of
students' life skills [t(28) = -25.13; p<.05]. Based on the test results of the students involved in
the study before the implementation of the creative drama application, the mean of the
communication skill sub-dimension of the students' life skills was = 4.51, while this value
increased to = 6.48 after the application. The difference was found as M (post) - M (pre)= 1.97.
In addition, Cohen-d value was calculated as 0.63. Since the Cohen-d value takes a value between
0.5 and 0.8, It is evident that the creative drama method has a moderate impact on enhancing
students' leadership skills, a sub-dimension of life skills.(Kilig, 2014).

3.5. Decision Making Skill Subdimension t-test Analysis Results

The t-test analysis results of the Decision Making Skill Subdimension of the Life Skills
Scale are given in Table 7.

Table 7

Dependent Sample t-test Analysis Results Of The Decision-Making Skill Sub-Dimension Of The
Life Skills Scale

Test n M SD df t p Cohen-d
Pre-Test 29 4.31 1.41 28 -2.28 0.30 0.43
Post-Test 29 4.86 1.09

As shown in Table 7, the pre-test and post-test results of the Life Skills Scale, conducted
to determine whether the creative drama method impacts the sub-dimensions of life skills, there
is a significant difference in the decision-making skill sub-dimension of students' life skills [t(28)
= -2.28; p<.05]. Based on the results of the students who participated in the study prior to the
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creative drama application, while the mean of the communication skill sub-dimension of the life
skills of the students was = 4.31, this value increased to = 4.86 after the application. The difference
was found as M (post) - M(pre)= 0.55. In addition, Cohen-d value was calculated as 0.43. Since
the Cohen-d value takes a value between 0.2 and 0.5, It is understood that the creative drama
method has a mild effect on enhancing students' decision-making skills, which is a sub-dimension
of life skills (Kilig, 2014).

3.6. Environmental Sensitivity Scale

Dependent Sample t-test analysis results of the Environmental Sensitivity Scale are given in
Table 8.

Table 8

Environmental Sensitivity Scale Dependent Sample t-test Analysis Results

Test n M SD df t p Cohen-d
Pre-Test 29 22.06 151 28 -28.41 0.00 4.89
Post-Test 29 28.72 1.19

As shown in Table 8, the pre-test and post-test results of the Life Skills Scale, conducted
to assess the impact of the creative drama method on the sub-dimensions of life skills, there is a
significant difference in the leadership skill sub-dimension of students' life skills [t(28) = -25.13;
p<.05]. According to the test results of the students participating in the study prior to the creative
drama application,, the mean of the communication skill sub-dimension of the students' life skills
was = 4.51, while this value increased to = 6.48 after the application. The difference was found
as M (post) - M(pre)= 1.97. In addition, Cohen-d value was calculated as 0.63. Since the Cohen-
d value takes a value between 0.5 and 0.8, It is understood that the creative drama method has a
moderate impact on enhancing students' leadership skills, which is a sub-dimension of life skills
(Kilig, 2014).

CONCLUSION, DISCUSSION AND SUGGESTIONS

When compared with the pre-test scores of the students participating in this study, it was
found that a significant increase occurred in the post-test life skills. According to these results, it
was seen that students' communication, decision-making, teamwork and leadership skills
improved in parallel with the creative drama practice. Additionally, the findings indicated a
significant improvement in the students' overall life skills scores. In a study conducted in the
literature on examining the effects of creative drama education on the acquisition of life skills by
students, it was reported that creative drama education had an effect on life skills (Sefer & Akfirat,
2009). In the studies conducted by Altok (2022) and Jjarrah (2019), it was aimed to examine the
effects of creative drama method on students' life skill levels. As a result of their studies, it was
concluded that the use of creative drama in education improves students' life skills at a positive
level. Creative drama method is a method in which the participants are constantly active and
produce a common solution to the problems that arise in the creative drama process by using their
skills such as interpersonal communication, empathy, critical thinking, recognition and reflection
of their emotions (Ustiindag, 2020). Seen from this angle, it can be stated that life skills are
naturally integrated into creative drama. The inherent structure of the creative drama method not
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only supports cognitive learning processes but also significantly contributes to individuals' social
and emotional development. This characteristic underscores the effectiveness of creative drama
as a pedagogical approach in fostering life skills. Furthermore, research highlights that creative
drama serves as a powerful tool in the development of essential competencies such as
communication, empathy, and critical thinking. Its integration into educational processes has been
shown to positively influence students' individual and social development. Consequently, the
systematic and widespread implementation of creative drama within educational curricula is
anticipated to further enhance its impact on students' acquisition of life skills.

In this study, it was seen that the creative method had a strong effect on increasing students'
communication skills, which is a sub-dimension of life skills. There are studies supporting the
results in the literature. The development of communication skills can be achieved through the
use of creative drama, which encourages students to solve problems alone or in groups and
educates independent learners. In a study aimed at examining the effects of creative drama
education on the communication skills of 6-year-old students, it was reported that creative drama
education was effective on the communication skills of students and that a notable difference was
found in the communication skills of the experimental and control groups when the pre-test and
post-test values were compared (Akoguz, 2002; Dere, 2019; Erbay, 2009; Erdem, 2021). In other
studies in the literature, Dereli (2018) and Oztiirk (2017) examined the effects of creative
education on students' communication skills. In these studies, creative drama was found to be
effective in increasing communication skills. Creative drama is a means of ‘playing and applying
life’. Participants can understand and experience events that happen to others. Creative drama can
be used to improve communication skills. The most important difference of the creative method
compared to other teaching methods is that it focuses on the individual-student and includes
interactive participation. Creative drama provides ‘learning and teaching by creating, living and
having fun’. By using this as a method, the student moves from a passive position to an active-
active position. In addition, by creating awareness with the applications used in this method, the
sensitivity of the individual is increased and an environment where originality and creativity can
be revealed is created. In addition to developing communication skills, it is also necessary to
integrate them into society. It can be said that creative drama is one of the most effective methods
in the development of children's communication skills (Kusdemir, 2016). These findings suggest
that the impact of the creative drama method on communication skills may vary depending on
contextual factors. Specifically, variables such as the demographic characteristics of the sample
groups, age ranges, and the duration of the intervention appear to significantly contribute to the
differences observed in the results across various studies.

In a study in the literature, it was reported that there was a significant and positive
relationship between creative drama education and communication skills (Arslan et al., 2010;
Soylu, 2017). In the study conducted by Guler (2019), it was aimed to examine the effect of
creative drama education on students' communication skills and self-efficacy beliefs. The study
concluded that the creative drama education provided to students led to a significantly higher
level of communication skills in the experimental group compared to the control group. A
significant difference was observed between the experimental and control groups, while no
change was noted in the pre-test and post-test scores within the control group. In another study
on the same subject, it was reported that creative drama education was effective on
communication skills and while the pre and post-test scores of the experimental group were high,
there was no difference in the pre and post-test scores of the control group students (Ali, 2019).
However, it was reported that there are studies in the literature that did not find a significant
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difference between creative drama and communication skills, and when the pre and post tests of
the students were examined, it was reported that there was no change in development (Murat,
2021). It can be said that the reason why the results of the study in question have the opposite
findings of our study is that the sample group and age group are different.

In this study, it was seen that creative drama method had a moderate effect on increasing
students' leadership skills, which is a sub-dimension of life skills. Adigiizel (2013), Erdeveciler
(2016) examined the effects of creative drama on leadership skills. In their study, they concluded
that it improved students' leadership skills. It is important that the participants are respectful,
tolerant and not prejudiced towards each other during the drama process. Celik and Stimbiil
(2008), as cited in Hodgets (1999), stated that effective leadership skills can be affected by many
factors such as age, experience, expectations of the participants, personality traits, the processes
they go through while making decisions, and the type of work done. In another study conducted
in the literature, it was aimed to examine the effects of online creative drama training on
leadership skills. 122 students were included in the study. The study reported a negative
relationship between creative drama education and students' leadership skills. (Alpaydin, 2022).
The online implementation of this study may have had a negative effect on the development of
this skill.

According to the results of the study conducted by Yolcu (2021) and Kémegoglu (2017),
It is evident that the creative drama method has a significant effect on improving teamwork, a
sub-dimension of students' life skills. Yolcu (2021), Kémegoglu (2017) reported that creative
drama education improved teamwork skills positively as a result of their studies. In another study
conducted by Ong et al. (2022), it was aimed to examine the effects of creative drama on
situational interests, career interests and science-related attitudes of science students and non-
science students. Based on the results of the study, it was reported that students' drama activities
increased their teamwork skill levels. All realities in the fictional world are created through
creative drama processes, which in a sense means that the group lives together. Images contribute
to the effectiveness of the process, the development of group dynamics and the learning of the
internal target audience (Adigiizel, 2010). The development of group dynamics, the presence of
common experiences, and the constant interaction of the participants make them a team. All these
reasons show that creative drama is effective in increasing teamwork. These findings highlight
the effectiveness of the creative drama method in fostering teamwork, which is a critical sub-
dimension of life skills. The collaborative and interactive nature of creative drama processes
strengthens group dynamics, facilitates shared experiences, and enhances participants’ ability to
function cohesively as a team, making it a valuable pedagogical tool for developing teamwork
skills.

In the study conducted by Cakmakg1 and Ozabaci (2013), it was seen that creative drama
training of 5th grade students improved their decision-making skills. The study reported a
significant difference between the creative drama and decision-making skill pre-test and post-test
scores of the students, and the difference was found to be significant in favour of the experimental
group. In some studies in the literature, on the contrary to the findings in question, it was
concluded that creative drama education was not effective on decision-making skills (Seven,
2021). The reason for the difference between the results of the studies may be that the studies
were conducted on students with different ethnic structures. These findings indicate that the
effectiveness of creative drama education on decision-making skills may vary depending on
contextual factors such as the demographic and cultural characteristics of the sample groups. The
divergence in results suggests that further research is needed to explore how creative drama
interacts with diverse student populations and to identify the conditions under which it is most
effective in enhancing decision-making skills.
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When compared with the pre-test scores of the 5th grade students participating in this study,
it was found that a significant increase occurred in the post-test environmental sensitivity levels.
According to these results, it was seen that the creative drama method contributed to increase the
environmental sensitivity levels of secondary school students. It is seen that the studies in the
literature support this. In the study conducted by Karabulut (2020), it was aimed to examine the
effect of creative drama education on students' environmental awareness. The study concluded
that creative drama education led to a significant increase in students' environmental awareness.
In the research conducted by Nalgaci (2021), it was aimed to examine the factors related to the
use of creative drama applications in the environment and human unit of science courses. The
study concluded that lessons conducted with creative drama were effective in enhancing students'
environmental sensitivity, leading to an improvement in their levels of environmental awareness.
In another study in the literature, it was aimed to examine the relationship between creative drama
practice and environmental awareness. As a result of the study, it was reported that creative drama
education had positive effects on students’ environmental awareness levels and improved
students’ environmental awareness levels (Aydin & Aykag, 2016). In a similar study, Tokmak et
al. (2023) aimed to examine the relationship between drama education and environmental
awareness. The study concluded that drama education had a positive impact on improving
students' levels of environmental awareness.

Many studies in the literature support the findings of this study (Teker, 2023). Ocal and
Cavdar (2022) aimed to examine the relationship between drama education and environmental
awareness education. The study concluded that drama education enhanced students'
environmental awareness levels, leading to a positive increase. In the study conducted on
environmental education and creative drama applications in the literature, it was aimed to examine
the effects of creative drama education on environmental awareness. Based on the findings of the
study, it was concluded that there was a significant increase in the environmental awareness levels
of the students as a result of the environmental education they received with creative drama
education and that this increase was positive (Ozyiirek, 2021). These findings emphasize the
effectiveness of creative drama as a pedagogical tool in fostering environmental awareness among
students. The integration of experiential learning methods, such as creative drama, into
environmental education not only enhances students' understanding of environmental issues but
also promotes the development of pro-environmental attitudes and behaviors.

It was observed that creative drama scenarios applied to 5th grade students participating in
this study increased their general life skills. Although creative drama method seems to be effective
in increasing communication skills from the sub-dimensions of life skills, it is stated in the
literature that it may have the opposite effect depending on age and group dynamics. In the study,
the effect of creative drama method on leadership sub-skill was found to be at a moderate level.
In the literature, it is generally seen that creative drama method is effective in increasing
communication skills. However, it is also seen in the literature that creative drama method may
have a negative effect on improving communication skills. It is seen from the literature and
research data that creative drama method positively affects decision-making skill and teamwork
skill among life skills. In addition to all these, it is seen that the ‘Human and Environment’ unit
planned with the creative drama method of 5th grade students positively affects the environmental
sensitivity of the students.

As a result of the findings obtained in this study, it was seen that creative drama education
improved students' decision-making, teamwork, communication skills, leadership skills and all
life skills. It is therefore recommended that teachers frequently incorporate creative drama
practices into their lesson planning. 5th grade students' environmental sensitivity is effectively
increased and improved by creative drama training, so it is recommended that creative drama
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activities should be integrated into the lessons while gaining environmental sensitivity
behaviours.

While creative drama-based education effectively fosters environmental awareness and life
skills, it is important to consider the broader educational context. Traditional educational methods
may not always prioritize these aspects, potentially limiting students' exposure to creative and
experiential learning opportunities. Therefore, integrating creative drama into the standard
curriculum could bridge this gap and provide a more holistic educational experience.

Since this study was conducted with a single group at the 5th grade level, there is no
control group in the study. Therefore, it is recommended that a similar study be conducted again
by adding a control group.

It is recommended to apply the creative drama method in different science subjects.

REFERENCES

Acar, S.(2010). The effect of observation trip application in primary social studies course on
students' critical thinking skills and environmental sensitivity [Unpublished master's
thesis]. Canakkale Onsekiz Mart University.

Adigiizel, O. (2015). Creative drama in education. Pegem publishing.

Adigiizel, O. (2019). Child and drama. Erzurum: Atatiirk University Publications.

Adgiizel, O. (2020). Basic concepts, aims and features of drama in education. Pegem Academy.
Akoguz, A., & Akoguz, M. (2016). Creative drama activities. Final Publishing.

Akoguz, M. (2002). The effect of creative drama on the development of communication skills
[Unpublished master's thesis]. Ankara University.

Aksakal, N. (2015). Theoretical view to the approach of the edutainment. Procedia-Social and
Behavioural Sciences, 186, 1232-1239. https://doi.org/10.1016/j.sbspro.2015.04.081

Aksoy, B. ve Karatekin, K. (2011). Farkli programlardaki lisans 6grencilerinin ¢evreye yonelik
duyussal  egilimleri.  Tiirkive  Sosyal  Arastmalar  Dergisi,  153(153).
https://doi.org/10.20296/tsad.48832

Aktepe, V. (2015). A performance task application for the development of 5th grade students'
responsibility value. Kastamonu Journal of Education, 23(4), 1511-1534.

Ali, S.M.A. (2019). The effect of using creative drama in social studies course on communication
skills and academic success [Unpublished master's thesis]. Gazi University.

Alpaydin, G. (2022). Participant opinions on face-to-face and online creative drama
instructor/leadership programme activities [Unpublished master's thesis]. Burdur Mehmet
Akif Ersoy University.

Altindal, G. (2019). The effect of creative drama method in primary school 3rd grade mathematics
course on students' achievements, attitudes and retention of knowledge [Unpublished
master's thesis]. Aksaray University.

Altok, M. (2022). The effect of creative drama based life skills education programme on the life
skills levels of 5-6 year old children [Unpublished master's thesis]. Akdeniz University.

916


https://doi.org/10.1016/j.sbspro.2015.04.081

Alus, Y. ve Selgukkaya, S. (2015). Tiirk ailesinde mutluluk algis1 ve degerleri. Sosyal ve Kiiltiirel
Arastirmalar Dergisi, 1(2), 151-175.

Atasoy, E., & Erturk, H. (2008). A field study on environmental attitude and environmental
knowledge of primary school students. Erzincan University Journal of Faculty of
Education, 10(1), 105-122.

Avel, Y. Y. (2015). Drama activities in Turkish textbooks. Journal of Creative Drama, 10(2),
201-210.

Aydin, O., & Aykag, N. (2016). The effect of education given with creative drama method on
environmental awareness of preschool students. Journal of Creative Drama, 11(1), 1-16.
https://doi.org/10.21612/yader.2016.001

Basbug, S., & Adigiizel, O. (2019). The effect of creative drama activities in the museum on
students' achievements in social studies course. Journal of Creative Drama, 14(1), 1-32.

Batdi, V., & Batdi, H. (2015). Effect of creative drama on academic achievement: A meta-analytic
and thematic analysis. Educational Sciences: Theory & Practice, 15(6), 1459-1470.

Bayrak, A., & Akkaynak, M. (2020). The effect of creative drama education on emotion
regulation and social problem solving skills in preschool education. Journal of Academic
History and Thought, 7(2), 1343-1381.

Cohen, J. (1988). Statistical power analysis fort he behavioural sciences. Lawrence Erlbaum
Associates, Publishers.

Curtis, D. J., Howden, M., Curtis, F., McColm, 1., Scrine, J., Blomfield, T., Reeve, I., & Ryan, T.
(2013). Drama and environment: Joining forces to engage children and young people in
environmental education. Australian Journal of Environmental Education, 29(2), 182-201.
https://doi.org/10.1017/aee.2014.3

Cabuk, B., ve Karacaoglu O., C. (2003). Universiteli dgrencilerinin ¢evre duyarliliklarinin
incelenmesi. Ankara University Journal of Faculty of Educational Sciences, 36(1), 189-
198. https://doi.org/10.1501/Egifak 0000000079

Caglar, Y. (2011). Cevreleme cevre iizerine sessiz tartismalar. imge Yaymevi.

Celikkaya, T. (2014). The importance of drama method in social studies course and application
examples. Turkish Studies - International Periodical For The Languages, Literature and
History of Turkish or Turkic, 9(2), 447-470.

Celik C. and Siinbiil O. (2008). Education and gender factors in leadership perceptions: A field
study in Mersin province. Journal of Siileyman Demirel University Faculty of Economics
and Administrative Sciences, 13(3), 49-66.

Delican, E., & Sénmez, F. (2020). The first experiences of newly appointed classroom teachers.
International Journal of Social Sciences in Turkish Cultural Geography, 5(2), 125-151.

Dere, Z. (2019). Examining the effect of drama on pre-service teachers' communication skills.
Bagkent University Journal of Education, 6(1), 59-67.

Dereli, E. (2018). Investigation of the effect of creative drama education and creative drama-
based interpersonal relations training programme on communication and social problem
solving skills of pre-service teachers. Afyon Kocatepe University Journal of Social
Sciences, 20(3), 95-119. https://doi.org/10.32709/akusosbil. 409590

917


https://doi.org/10.1501/Egifak_0000000079

Erbay, F. (2009). Investigation of the effect of creative drama education given to six-year-old
children attending kindergarten on children's auditory reasoning and processing skills
[Unpublished doctoral dissertation]. Selguk University.

Erdem, A. B. (2021). The use of creative drama in the development of communication skills.
Journal of Innovative Healthcare Practices, 2(2), 88-95.

Erdeveciler, O. (2016). The effect of creative drama education on the leadership skills of sports
management department students [Unpublished master's thesis]. Ankara University.

Erdogan, M. (2018). The effect of creative drama method on creative writing skills of primary
school 4th grade students [Unpublished master's thesis]. Bartin University.

Erten, S. (2005). Okul oncesi 6gretmen adaylarinda ¢evre dostu davramslarin arastirilmast.
Hacettepe Universitesi Egitim Fakiiltesi Dergisi, 28(28), 91-100.

George, D., & Mallery, P. (2003). SPSS for Windows Step by Step: A Simple Guide and Reference.
11.0 Update (4th ed.). Allyn & Bacon.

Giiler, D. (2019). The effect of creative drama method on physical education teacher candidates'
classroom management self-efficacy beliefs and communication skills [Unpublished
master's thesis]. Ankara University.

Ginay Bilaloglu, R. (2019). Stages of creative drama and activity examples. Atatlirk University
Publications.

Girkan, K. (2023). Investigation of postgraduate theses using creative drama method in the field
of science between 2003 and 2021 in Turkey [Unpublished master's thesis]. Necmettin
Erbakan University.

Gray, T., & Thomson, C. (2016). Transforming environmental awareness of students through the
arts and place-based pedagogies. LEARNing Landscapes, 9(2), 239-260.
https://doi.org/10.36510/learnland.v9i2.774

Jjarrah, H. Y. (2019). The impact of using drama in education on life skills and reflective thinking.
StUiJET, 14(9), 1-17. https://doi.org/10.3991/ijet.v14i09.7978

Kagira-Capacioglu, G., & Demirtag, V. Y. (2017). The effect of creative drama on anger
management skills. llkogretim Online, 16(3), 960-977.
https://doi.org/10.17051/ilkonline.2017.330235

Karabulut, O. (2020). The effect of creative drama method in social studies course on students’
critical thinking skills and environmental sensitivity [Unpublished master's thesis]. Trabzon
University.

Karaosmanoglu, G., & Adigiizel, 0. (2015). The effect of creative drama method on the course
achievement of students taking 6th grade information technologies and software course.
Elementary Education Online, 16(2), 693-712.

Kilig, S. (2014). Effect size. Journal of Mood Disorders, 4(1), 44-46.
https://doi.org/10.5455/jmo0d.20140228012836

Komegoglu, S. (2017). Teacher views on the relationship between creative drama and team work
[Master's Thesis]. Maltepe University.

Kusdemir, Y. (2016). Overview of drama drama practices in primary school. Vize Publishing.

918



Kutsal, D. (2018). Yasam becerileri psikoegitim programinin kiz meslek lisesi ogrencilerinin
yasam becerilerine ve problem davranislarina etkisi [ Yayimlanmamusg yiiksek lisans tezi].
Ankara Universitesi.

Lehtonen, A. (2022). Drama for climate change education. In P. O’Connor & C. Rozas Gémez
(Eds.), The Routledge companion to drama in education (pp. 172—174). Routledge.
https://doi.org/10.4324/9781003000914-18

Mahmood, F., & Ali, S. (2024). Harnessing art as a catalyst to environmental awareness. In Cases
on collaborative experiential ecological literacy for education (pp. 21). 1GI Global.
https://doi.org/10.4018/979-8-3693-1710-5.ch004

Marjanovic-Shane, A. (2016). ‘Spoilsport’ in drama in education vs. dialogic pedagogy. Dialogic
Pedagogy: An International Online Journal, 4, 45-80.
https://doi.org/10.5195/dp;j.2016.151

Merdan, E. (2011). Kisilikle kariyer secimi arasindaki iligkinin incglenmesi: Ozel sektorde bir
uygulama [ Yayimlanmamus Yiiksek Lisans Tezi]. Kirikkale Universitesi.

Ministry of National Education (MNE). (2018). Science curriculum (Primary and Secondary
School Grades 3, 4, 5, 6, 7 and 8). Board of Education and Discipline.

Murat, L. (2021). The effect of communication skills training given with creative drama on
university students' forgiveness and interpersonal relationships [Unpublished master's
thesis]. On Dokuz Mayis University.

Najami, N., Hugerat, M., Khalil, K., & Hofstein, A. (2019). Effectiveness of teaching science by
drama. Creative Education, 10(1), 97-110. https://doi.org/10.4236/ce.2019.101007

Nalgact, 1.0. (2021). An action research on the use of creative drama method in science sciences
course human and environment unit [Unpublished master's thesis]. Inénii University.

Namdar, A. O., & Camadan, F. (2016). The effect of creative drama practices on pre-service
teachers' social skills. Gazi University Gazi Faculty of Education Journal, 36(3), 557-575.

Ong, K. J., Chou, Y. C,, Yang, D. Y., & Lin, C. C. (2020). Creative drama in science education:
The effects on situational interest, career interest, and science-related attitudes of science
majors and non-science majors. EURASIA Journal of Mathematics, Science and
Technology Education, 16(4), 1831-1849. https://doi.org/10.29333/ejmste/115296

Ocal, E., & Cavdar, O. (2022). The effect of drama method on pre-service preschool teachers'
academic achievement in environmental education course and their attitudes towards the
environment.  Journal of History School (JOHS), 15(60), 2959-2983.
http://dx.doi.org/10.29228/Joh.63180

Ozcan, S., & Uysal, B. (2020). Creative drama in the axis of renewed primary education
programmes. The Journal of Academic Social Science, 109, 222-232.
https://doi.org/10.29228/AS0S.45813

Ozensoy, A. U. (2022). Teaching with creative drama in historical places in social studies course.
Eren Dergisi, 1(1), 1-13.

Ozogul, T. (2019). The effect of creative drama method in tourism education and training on
student success, attitude, opinions and retention of success: Hotel management course
example [Unpublished doctoral dissertation]. Anadolu University.

919


https://doi.org/10.4324/9781003000914-18
https://doi.org/10.5195/dpj.2016.151

Oztirk, O. (2017). The effect of creative drama method in primary school 3rd grade Turkish
course on the development of speaking skills [Unpublished master's thesis]. Bartin
University.

Oztiirk, T., & Sar1, D. (2018). The effect of using creative drama in social studies on students'
achievements, attitudes and retention of teaching. Journal of Theoretical Educational
Science, 11(3), 586-605.

Ozyirek, A. (2021). Evaluation of the effect of creative drama applications on the development
of empathy skills in environmental education course by prospective teachers [Unpublished
master's thesis].Nevsehir Hac1 Bektas Veli University.

Piriyaphokanont, P., & Sriswasdi, S. (2022). Using technology and drama in education to enhance
the learning process: A conceptual overview. International Journal of Information and
Education Technology, 12(7), 678-684. https://doi.org/10.18178/ijiet.2022.12.7.1670

Schaal, S., & Lude, A. (2015). Digital geogames to foster local biodiversity. International Journal
for Transformative Research, 2(2), 16-29. https://doi.org/10.1515/ijtr-2015-0009

Sefer, S. R., & Akfirat, N. (2009). Using creative drama method in the acquisition of life skills.
Journal of Creative Drama, 4(8), 99-112.

Seven, M. A. (2021). Effects of drama method on the decision-making skills of primary school
students. Education Quarterly Reviews, 4(1), 47-57.
https://doi.org/10.31014/aior.1993.04.02.226

Sever Sarici, H. (2020). Universite égrencilerinin kariver planlama faaliyetlerinin demografik
degiskenlere gére incelenmesi: Vakif iiniversitesi ornegi [Yayimlanmamig yiiksek lisans
tezi]. KTO Karatay Universitesi.

Soylu, S. (2017). Investigation of the relationship between creative drama educators'
communication skills and democratic attitudes [Unpublished master's thesis]. Ankara
University.

Soylu-Makas, F. (2017). The effect of creative drama method on achievement, attitude and
retention of learning in fourth grade mathematics course [Unpublished master's thesis].
Uludag University.

Subasree, R., Nair, A. R., & Ranjan, R. (2014). The Life Skills Assessment Scale: the construction
and validation of a new comprehensive scale for measuring Life Skills. IOSR Journal of
Humanities and Social Science (IOSR-JHSS), 19(1), 50-58.

Sahin, G. (2023). Creative explorations for a sustainable future: Philosophy-based creative drama
workshop proposal for children. Journal of Human and Social Sciences, 6(Education
Special Issue), 616—640.

Simsekli, Y. (2010). Cevre egitimi i¢in 6zgiin etkinlikler ve bu etkinliklerin &grenciler lizerindeki
etkileri. /lkégretim Online, 9(2), 552-560

Tasliyan, M., Ar1, N. U. ve Duzman, B. (2011). Insan kaynaklari yonetiminde kariyer planlama
ve kariyer yonetimi: IIBF ogrencileri lizerinde bir alan arastirmasi. Organizasyon ve
Yonetim Bilimleri Dergisi, 3(2), 231-241.

Teker, E. (2023). The effect of creative drama method on students' views on environmental

problems. Journal of Interdisciplinary Educational Research, 7(14), 84-99.
https://doi.org/10.57135/jier.1233684

920


https://doi.org/10.18178/ijiet.2022.12.7.1670
https://doi.org/10.31014/aior.1993.04.02.226

Tokmak, A., Karanik, M., & ilhan, G. O. (2023). Developing environmental awareness with
drama method in social studies course. Journal of Creative Drama, 18(1), 21-40.
https://doi.org/10.21612/yader.2023.002

Tuna, Y. (2012). Iletisim kavrami ve iletisim siireci. Pegem Akademi.

Uzun, N. ve Keles, O. (2010). Fen ogrenmeye yonelik motivasyonun bazi demografik 6zelliklere
gore degerlendirilmesi. Gazi Universitesi Gazi Egitim Fakiiltesi Dergisi, 30(2).

Ustiindag, T. (2020). Creative drama teacher's diary. Pegem Academy.

Utkiir, N., & Agikalin, M. (2018). Investigation of the effect of using creative drama method in
life science course on students® achievements and students’ opinions. Mersin University
Journal of Faculty of Education, 14(1), 253-2609.
https://doi.org/10.17860/mersinefd.341967

Waitman, C. A. (1998). Creative experiences for environmental awareness, including a simulated
camp: Thematic units for grades three and four (Master's thesis, California State
University, San Bernardino). Theses Digitization Project, 1448.
https://scholarworks.lib.csusb.edu/etd-project/1448

Yayla Eskici, G. (2017). The effect of Birlestirme II technique on middle school 5th grade
students' life skills and academic achievements [Unpublished doctoral dissertation].
Karadeniz Technical University.

Yildirim, A. and Simsek, H. (2013) Qualitative research methods in social sciences. Segkin
Publications.

Yolcu, C.E. (2021). The effect of creative drama programme on communication, self-confidence
and team unity: the example of elite women volleyball players [Unpublished master's
thesis]. Gelisim University.

GENISLETILMIS Oz

Giris

Bilim ve teknolojideki hizl1 degisimler, bireyin ve toplumun degisen ihtiyaclari, yenilik¢i
O0grenme ve Ogretme kuramlar1 ve bu yaklasimlarin gelisimi bireylerden beklenen rolleri
dogrudan etkilemistir. Bu degisim bilgiyi iiretebilen, onu hayatta islevsel olarak kullanabilen,
problem ¢ozebilen, elestirel disinebilen, girisimei olabilen, kararli ve iletisim kurabilen
insanlarla ilgilidir. Insanlar1 bu kaliteli yapiya kavusturmaya yardimci olan miifredat, yalnizca
bilgi aktaran programlara dayanmamaktadir. Bu programlar bireysel farkliliklar1 dikkate alan,

deger ve becerilerin kazandirilmasini amaclayan basit ve anlasilir bir yapida iiretilen
programlardir (Milli Egitim Bakanligi [MEB], 2018).

Yasadigimiz donemdeki egitim anlayisinin 6grenenin biitiin gelisim alanlarina iligkin istek,
ilgi, beceri ve ihtiyaglar1 merkeze alip, gerekli bilgiye ulasabilecek yollar1 bilen, diigiince ve
duygularm yaratict bir sekilde ifade edebilen, problem ¢ézebilen, is birligi yapabilen kisileri
yetistirmeyi amaglamak oldugu belirtilmektedir. Bu amag¢ dogrultusunda g¢ocuklarmn gelisim
ozelliklerini, istek, ilgi ve ihtiyaglarini bilip onlarmn aktif katiliminin saglanabilecegi, kesif
yapabilecegi, yasadigi diinyayr anlamlandirabilecegi faaliyetler planlayip 6grenme siirecinde
Ogretmenlerin  Ogrencilere rehber olmasi gerekmektedir. Bu kapsamda Ogretmenlerin
yapabilecegi faaliyetlerden birinin de yaratici drama etkinligi oldugu belirtilmektedir (Gilinay
Bilaloglu, 2019).
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Drama, 6grencinin siireg igerisinde etkin katilimini saglayabilen yontemlerdendir. Okulda
Ogrencilerin basarilarinin arttirilmastyla 6grenilen bilgilerin kalicilig, bilgilerin glindelik yasam
ile iligkilendirilmesiyle miimkiin olabilmektedir. Dramanin en etkili yontemlerden biri olmasinin
yaninda tiim egitim kademelerinde dramaya yer verilmesinin gerekliligi bir¢cok arastirmaci
tarafindan ortaya koyulmustur (Celikkaya, 2014). Yapilan arastirma bulgular1 geleneksel 6gretim
yontemlerine kiyasla yaratici dramanin hem akademik basar1 diizeyinin yiikselmesine (Aktepe ve
Bulut, 2014; Adigiizel ve Karaosmanoglu, 2017; Batd1 ve Batdi, 2015; Basbug ve Adigiizel, 2019;
Oztiirk ve Sari, 2018) hem de &grenilen bilginin daha kalici olmasma katki sagladigin
gostermektedir (Altindal, 2019; Ozogul, 2019; Soylu Makas, 2017; Utkiir ve Acikalm, 2018).
Yapilan aragtirma bulgular1 yaratict dramanin giinlitk yagam becerilerini gelistirdigini ortaya
koymaktadir (Bayrak ve Akkaynak, 2020; Erdogan, 2018; Kagira Capacioglu ve Yildiz Demirtas,
2017; Namdar ve Camadan, 2016).

Uygulama siirecinde farkli tekniklerin kullamildigi drama etkinlikleri o6grencilerin
gelisimlerini ¢ok yonlii olarak etkilemektedir. Bu durum son yillarda egitimde drama kullanimi
lizerine yapilan arastirmalari artmasina zemin hazirlamistir (Giirkan, 2023; Najami ve digerleri,
2019; Marjanovic-Shane, 2016; Piriyaphokanont ve Sriswasdi, 2022). Buna karsilik yapilan
literatiir taramasi sonunda 6zellikle soyut kavramlarin fazla oldugu fen bilimleri alaninda yaratici
drama etkinliklerinin 6grenciler iizerindeki etkilerinin ele alindig1 ¢alismalarin sinirh oldugu
gorilmiistiir.

Fen bilimleri programinin 6zel amaglari arasinda, insanlarda doga ve ¢evredeki olaylara
ilgi uyandirmak, dogayi incelemek ve insan ve ¢evre arasindaki etkilesimi 6gretmek gibi hedefler
bulunmaktadir (MEB, 2018). insanlara ¢evre bilinci kazandirmada ve siirdiiriilebilir ¢cevre bakis
acis1 olusturmada en etkili faktor ¢cevreye duyarli insanlarin yetistirilmesidir (Delican ve S6nmez,
2013).

Egitimle ilgili ¢evre sorunlari son yillarda yeniden énem kazanmis ve okullarin insanlarin
¢evre bilincini ne kadar arttirdig: arastirilmaya ve sorgulanmaya baslanmustir (Atasoy ve Ertiirk,
2008). Cevre egitiminde farkli 6gretim yontem ve teknikleri kullanilmaktadir. Cevre bilincinin
arttirilmasi ve gelistirilmesi amaciyla yaratict dramadan yararlamlabilir. Cocuk drama yardimryla
kendisi ve gevresiyle iliskiler kurabilir. Drama olusturularak ¢ocugun g¢evreye yonelik olumlu
tutum ve davramiglarmin gelismesine katki saglanabilir. Cocugun 6grendigi bilgi diizeyi ayni
kalmaz. Cocuk yaparak, yasayarak 6grendiginde 6grenme kalic1 hale gelebilir. Yaratici drama
etkili 6grenme i¢in oldukca onemlidir ve bu bakis acilarina dayanmaktadir. (Aydin ve Aykag,
2016).

Fen bilimleri 6gretim programinda yer alan yasam becerileri, analitik diistinme, karar
verme, yaratici diisiinme, girisimcilik, iletisim ve takim ¢alismasi bagliklarini icermektedir. Temel
yasam becerileri arasinda analitik diisiinme, karar verme, yaraticilik, girisimeilik, iletisim ve
takim calismast yer alir (MEB, 2018). Cevre {initesinde yaratict drama yontemi kullaniminin,
alana 6zgii becerilerinden yasam becerilerine etkisinin incelenmesinin fen bilimleri i¢in 6nemli
bir boslugu dolduracag diisiiniilmektedir.

Tiim bu gerekgelerden yola ¢ikarak arastirmanin problem ciimlesi asagidaki gibidir. 5. sinif
fen bilimleri dersinde 'Insan ve Cevre' iinitesinin &gretiminde yaratici drama ydnteminin
kullanildig1 smifta 6grenim goren Ogrencilerin cevreye duyarliliklart ve yasam becerileri
acisindan yaratict drama yonteminin kullanilmasinin etkisi nedir?

Ydntem

Bu caligmada insan ve ¢evre enerjisi {initesinin yaratici drama yontemiyle 0gretiminin
yasam becerileri ve ¢evre tutumuna etkilerine yonelik etkisi arastirillmis olup zayif deneysel
arastirma yontemi uygulanmistir. Arastirma tek grup 6n test-son test modeline gére desenlenmis
zay1f deneysel tiirde bir ¢alismadir.
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Arastirmada etkisi arastirilan tek bagimsiz degisken (yaratici drama yontemi) olmasi
nedeniyle ve 6gretmenin sinif diizeyinde tek bir sinifa 6grenim vermesi dolayisiyla kontrol gruplu
bir aragtirma yontemi tercih edilmemistir. Arastirmanin uygulanmasinda oncelikle 6grencilere
yasam becerileri ve ¢evre duyarliligi 6n testleri uygulanmis sonra hazirlanan ders planlar1 4 hafta
boyunca uygulanmistir. Caligma 2022-2023 egitim 6gretim yili 5. Smuf insan ve gevre Unitesi
kazanimlar1 ve Onerilen siireler dikkate alinarak 9 oturum seklinde hazirlanmistir. Oturumlar
40+40 dk seklinde ders biitiinliigiinii bozmayacak sekilde planlanmistir. Uygulanan yontemin
etkisini ortaya ¢ikarmak i¢in yasam becerileri ve ¢evre duyarliligi son testleri uygulanmstir.

Bu ¢aligmada gevresel duyarlilik 6l¢egi ve yasam becerileri testlerinden elde edilen veriler
analiz edilmistir. Bu ¢alisma nicel bir arastirma olup 6n test, son test sonuglarindan elde edilen
veriler SPSS istatistik paketi kullanilarak on test son test puanlarinin standart sapmalar1 ve
puanlarin ortalamalar: aras1 fark hesaplanmistir. On ve son test uygulamalarindan elde edilen
verilerin analizinde “t-testi”, aritmetik ortalama (X), standart sapma (S) ve frekans (N)
hesaplamalar1 kullanilmistir. Deney grubunun puan ortalamalari arasindaki farkin anlamliligini
test etmek i¢inde puanlarin normal dagilim géstermesi nedeniyle parametrik testlerden t-testi
kullamlmigtir. Puanlarin normal dagilim gosterip gostermediginin incelenmesi amaci ile
Carpiklik(Skewness)-Basiklik(Kurtois) katsay1 degerlerine bakilmustir.

Her iki test sonucunda elde edilen veriler karsilastirilip verilerin analizi yapilmistir. Yasam
becerileri dlgegi arastirma verilerinin normallik dagilim degerlerine tablo 1°de ve cevresel
duyarlilik 6lgegi arastirma verilerinin normallik degerlerine tablo 2’ detayli yer verilmistir.

Sonuc ve Tartisma

Yapilan bu arastirmaya katilan 6grencilerin on test puanlari ile kiyaslandigi zaman son
test yasam becerilerinde anlamli artis meydana geldigi bulunmustur. Ortaya ¢ikan bu sonuglara
gOre, yaratict drama uygulamasina paralel olarak Ggrencilerin iletisim, karar verme, takim
calismasi ve liderlik becerilerinin gelistigi goriilmiistiir. Ayn1 zamanda 6grencilerin genel yasam
beceri puanlarinda da anlamli artis meydana geldigi sonucuna ulagilmigtir. Yaratici drama
yoOntemi yasam becerilerinin alt boyutlarindan iletisim becerisini artirmada etkili oldugu goriilse
de literatiirde yas ve grup dinamiklerine bagl olarak tersi yonde etkisinin olabilecegi yer
almaktadir. Arastirmada yaratict drama yonteminin liderlik alt becerisine etkisinin orta diizeyde
oldugu goriilmiistiir. Literatiirde genel olarak yaratici drama yoOnteminin iletisim becerisini
artirmada etkili oldugu goriilmektedir. Ancak literatiirde yaratici drama yonteminin iletisim
becerisini gelistirmede negatif yonde etkisi olabilecegi de goriilmektedir. Yaratici drama
yoOnteminin yasam becerilerinden karar verme becerisi ve takim ¢aligmas1 becerisine pozitif yonde
etkiledigi literatiir ve arastirma verilerinden goriilmektedir. Tiim bunlarin yaninda 5. simf
ogrencilerin yaratici drama yontemi ile planlanan “Insan ve Cevre” {initesinin 6grencilerin
cevresel duyarliliklarina pozitif yonde etkiledigi gortilmektedir.
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