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Bu aragtirma Sivas Cumhuriyet Universitesi'nde 2023-2024 egitim-6gretim yilinda ilk kez
3+1 Egitim Modeli'ni uygulanmaya baglayan programlarda 6grenci ve akademisyenlerin
yani sira protokol yapilan isletmelerin modele iligkin diistincelerini ortaya cikarmak
amaciyla yapilmistir. Arastirmanin c¢alisma grubunu, 2023-2024 egitim-6gretim yilinda
Sivas Cumhuriyet Universitesi’nde 3+1 Egitim Modeli'ne uygulanan programlarda 6grenim
goren Ogrenciler, bu programda yer alan akademisyenler ve ilgili isletmeler
olusturmaktadir. Arastirmada nitel arastirma yontemlerinden olgu bilim deseni
kullanilmustir.  Arastirmanin  katilimcilar;, amacli  6rnekleme yontemlerinden 6lgiit
ornekleme ile belirlenmistir. Bu calisma icin 19 6grenci, 10 akademisyen ve 10 isletme
yoneticisine ulasilmigtir. Katilimailar ile yiiz yiize yar1 yapilandirilmis goriismeler
yapilmistir. Arastirma kapsaminda yapilan goriismeler dogrultusunda 3+1 Mesleki Staj
Egitim Modeli'ne iliskin 6grenci, akademisyen ve isletme yoneticilerinin modelin avantaj ve
dezavantajlarina iliskin gortisleri ortaya koyulmustur. Arastirma kapsaminda elde edilen
veriler MAXQDA Pro2020 (20.4.0) programi ile analiz edilmistir. Arastirma sonuglar1
danisman 6gretim elemanlarinin degerlendirmeleri, stajyer 6grencilerin degerlendirmeleri
ve igletme yoneticilerinin degerlendirmeleri olmak {izere {i¢ tema altinda toplanmistir. Her
li¢ sonug birlikte analiz edildiginde ise; egitim modelinin 6grencilerin 6zgiivenini
yiikselttigi, 6grencilere deneyim kazandirdigi, modelin {iniversitenin tercih edilme sebebi

olmasi ve egitim programlarmin uyumsuz olduguna dair ortak goriisler s6z konusudur.

1. Giris

Meslek yiiksekokullar1 belirli mesleklere yonelik nitelikli insan
giicii yetistirmeyi amaglayan 6gretim siiresi dort yarryil olan
yiiksek 6gretim kurumlaridir. Bu okullardaki programi basari
ile tamamlayan 6grencilere 6n lisans diplomasi verilmektedir
(Resmi Gazete, 2011). Meslek yiiksekokullarinda verilen
mesleki egitim ile bireylerin tiim yonleriyle dengeli bicimde
gelisimlerinin (Ugar ve Ozerbas, 2013) yaru sira mesleki bir
kimlik gelistirmeleri saglanir (Geijsel ve Meijers, 2005). Ayni
zamanda gelismekte olan {ilkelerde isglicii piyasasmn
iyilesmesini amaglayan cazip bir segenektir (Kahyarara ve
Teal, 2008). Temel amaa is diinyasmun ihtiyag duydugu
becerilere  sahip insan  yetistirmek olan  meslek
yiiksekokullarinin ayni zamanda teknolojik ilerlemeler ve
ekonomik gelismeleri karsilamasi beklenmektedir (Giimiis ve
Orgev, 2018). Diinyanin ve is piyasasinin giincel ihtiyaclarma
uygun nitelikli egitim almis, meslegin spesifik becerilerine

hakim nitelikli ara elemanlara olan ihtiya¢ karsilamaktadir
(Ozkan ve Alan, 2022).

Diinya ¢apinda iilkeleri ve ekonomileri etkileyen teknolojik ve
sosyal degisimin hizi géz oniine alindiginda, is glictiniin egitimi
her gegen giin onem kazanmaktadir. Isgiiciine becerileri
kazandirma ile gorevlendirilen egitim kuruluslari ve egitim
personelinin (Clayton ve Harris, 2018); sosyal, ekonomik ve
teknolojik cergevelere daha hizh uyum saglamas: beklenmektedir
(Anderson, 2018). Bu nedenle, mesleki egitimde geleneksel egitim
yaklagimlarmmn smirlamalarimi ¢dziimlemek gerekmektedir. Is
piyasasimun gerceklerine ve goriislerine dayah beceri anlayisiin
olusturulmasi giiniimiizde bir zorunluluk haline gelmistir
(McGrath ve Yamada, 2023). Bu nedenle kiiresel ekonomide, bilgi
yGnetimine yeni bir bakis agistyla yaklasan egitim sistemleri, degisen
sosyal ve ekonomik talepleri kargilayabilen daha nitelikli bireyler
hazirlamak amactyla 6gretme-6grenme stirecini gozden gecirmeye ve
gelistirmeye odaklanmahdir (Serdenciuc, 2013).
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Mezunlar, giderek daha zahmetli ve talepkar hale gelen bir
diinyada ilerleme saglamak igin yeni beceriler ve yeni
uzmanliklar 6grenebilmelidir. Bu sorunla bas edebilmek
i¢in tiim taraflarin katilimi ile yol haritalar1 olusturulmasi
onemli goriinmektedir. Bu da ancak egitim siireci
igerisinde mesleki becerilerin 6ziimsenmesini tesvik ederek
"profesyonellestirici” mesleki uygulamalarin ve egitimlerin
¢ogaltilmasi ile istihdam igin gerekli egitimin yeterliligi ile
saglayabilir (Haddouchane vd., 2017). isyeri deneyiminden
uzak olmak ise nitelik kaybi olarak alanyazinda siiregelen
bir sorundur. Uzmanliklarini yiiksek 6grenim yoluyla
edinmis olanlarm, is diinyasiyla diizenli
olmamasi, zamanla baglantilarin1 kaybetmelerine neden
olmaktadir. Egitim kurumlari ve isyerleri arasinda diizenli
temas, 6grenci ve isyeri eslestirmeleri en sik dile getirilen

temaslari

oneriler arasindadir (Gamble, 2013). Dolayisiyla yeni
ylizyillin 6grenenleri egitim kurumlarinda verilen teorik
bilgiden daha fazlasna ihtiyag¢ duymaktadir. Egitim,
yalnizca okul sisteminin iginde sikisip kalmak yerine
toplumsal yapidaki diger kurum ve kuruluslarla is birligi
halinde olmalidir (igli, 2001). Zira bilginin kilit {ireticileri
olan iiniversitelerin, sanayi ile is birligi saglamas1 bolgesel
bliyiimenin  ve yapi
olusturmaktadir. Bu baglamda iiniversite sanayi is birligi
gliniimiiz ekonomileri igin vazgecilmez bir unsurdur
(Lilles vd., 2020). Bu nedenlerle; okul ve sektor arasindaki
is birliginin ne kadar onemli oldugu goriilmektedir.
Giintimiizde is piyasalarindaki degisimleri ve yeniliklere
uyumlu olarak, egitim modelleri siirekli olarak gozden
gecirilmesi bir zorunluluk haline gelmistir (Korkmaz ve
Kilci, 2024).

ekonominin  temel tagimi

1.1. 3+1 Egitim Modeli

3+1 Egitim Modeli, meslek yiiksek okulu &grencilerinin
mezuniyeti sonrasinda istihdam edilebilirligini ve mesleki
tecriibesini
programdir. Bu modelin uygulamasi, meslek yiiksek
okullu programlarinda

arttirmak amaciyla uygulanan staj disi
ders igeriklerin diizenleme
yapilarak 3 donem okulda teorik ders, 1 donem
isletmelerde uygulama
dayanmaktadir. Mesleki
Yonergesi ve akademik takvime uygun olarak 3. veya 4.

Donemlerde,

mesleki yapilmasina

Ogrenciler Uygulamalar
16 hafta siiresince tam zamanli olarak
uygulama yapmak {izere is yerlerine yonlendirilmektedir.
3+1 Egitim Modeli; meslek yiiksek okullarinin uygulama
alanindaki eksikliklerinin giderilmesi, is glicli piyasasinin
gerisinde kalmamak, yetistirilen 6grencilerin kendilerini
yenilemeleri, egitim niteligini artirmak amaciyla Sakarya
Universitesi tarafindan gelistirilmistir (Saribiyik, 2013, s.
39).

3+1 uygulamali egitim modeli, Ogrencilere ¢esitli
kazanimlar sagalmaktadir. Bu uygulama; oOgrencilerin
okullarda edindikleri teorik bilgileri gercek is deneyimiyle
pekistirmelerine olanak tanimaktadir (Cakar, 2020). Meslek
yliksekokulu 6grencileri, bu model sayesinde is diinyasiyla
dogrudan temas kurarak, mesleki yeterliliklerini ve is
hayatina ne kadar hazir olduklarimi degerlendirme firsati

bulurlar. Ogrencilerin is ortamlarini yakindan tanimalarma
olanak taniyarak, kisisel ve sosyal gelisimlerine katk:
saglar. Ayni1 zamanda sorumluluk bilinci kazanmalarina,
Ozgiivenlerini  artirmalarma ve is  disiplinlerini
gelistirmelerine yardimci olur (Yildirgan vd. 2016).
Ogrencilerin bagar1 not ortalamalarmmin artmasima katki
saglamakla (Yilmaz ve Cetin, 2016) birlikte, mesleki bilgi
birikimlerini artirmakta (Aksit vd. 2016) ve is bulma
kaygilarin1 azalmaktadir (Sahin Oren ve Oren, 2018).
Ayrica mesleki uygulama ile egitimli gencler arasindaki
Mesleki
trendlerini

igsizlik oranlar1 azaltmaktadir. egitim ile
Ogrenciler; glincel takip
becerileri, genel is yetkinligi ve problem ¢6zmeye odakli bir
sekilde c¢alisma yetenegi ve ekonomi konusunda
farkindalik kazandirmaktadir (Lam ve Ng, 2020; Liu vd.,

2012).

end{istri etme

3+1 uygulamali egitim; 6grencilere oldugu kadar isverenler
ve sektore cesitli katkilar saglamaktadir. Bu egitim modeli;
isverenlerin yeni calisanlara ulasmalarina kolaylastirmakla
(Karadeniz ve Kumas, 2016) birlikte isyerlerinin 6grencileri
uzun siireli istihdam etmelerine olanak tarnir (Arpat vd.,
2017). Dolayisiyla bu egitim modeli, sektoriin ara eleman
ihtiyacin1 - gidermektedir (Olmez, 2024). Isletmeler bu
egitim
saglayabilecek calisanlar1 belirleme firsati bulurken aym
zamanda yeni c¢alisanlarin ise adaptasyon
hizlandirarak egitim maliyetlerini ve zaman kaybinu
azaltmaktadir. Isverenler, ihtiyag duyduklar: nitelikli
yetistirilmelerine  katk:
saglamaktadir. Bu sayede, ise baslayan elemanlar daha kisa
uyum saglamaktadir ve ek bir
katlanmadan is giicii elde edilmektedir (Yildirgan vd.,
2016). Is diinyasinin taleplerinin hizli karsilanmasi ayni
zamanda iilke ekonomisine de katki saglamaktadir (Atals,
vd., 2016).

modeli  araciifiyla,  kendilerine  uyum

stirecini

elemanlar1  kisa slirede

siirede maliyete

3+1 uygulamasi, {iniversitelere ve egitim kalitesine gesitli
agilardan katki saglamaktadir. Universitelerde verilen
teorik egitimin eksiklerini giderek daha giincel olmasin
(Saribiyik, 2013) ve iiniversiteler ile is diinyasimin daha
glicli ve etkili bir iligki kurulmasini saglamaktadir. Meslek
yiiksekokullarindan mezun 6grencilerinin daha kolay ve
iyi imkanlarla is bulabilmesi, {iiniversitenin tercih
edilirligini artirmaktadir (Yildirgan vd., 2016). Ayrica
iniversite ve is diinyasi arasindaki is birliklerini
artirmaktadir (Dikmen ve Baysal 2017).

3+1 uygulamali egitim modeli iizerine c¢alismalar son
yillarda artis gostermektedir. Alan yazinda yeni bir
uygulama sayilan 3+1 Egitim Modeli'ne yonelik onceki
calismalar; Ogrencilerin programdan beklentileri (Sahin
Oren ve Oren, 2015; Tiirk vd., 2017), 6grenci memnuniyet
algilar1 (Aksin, 2014; Arpat vd., 2017; Ay ve Ugar, 2016;
Onur ve Kog, 2023; Yurttas vd. 2018), &grencilerinin
modele yonelik goriisleri ve buna baglh olarak meslege
iligkin tutumlar (Yildirgan vd., 2016), 6grenci kazanimlar:
(C)zkan ve Alan, 2022), 6grenci bilgi, beceri kazanimlar1 ve
davraniglar: (Glimiis ve C)rgev, 2018), 6grencilere yapilan is
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teklifi diizeyleri (Arpat vd., 2017), d6grencilerin modelden
tatmin dereceleri (Korkmaz ve Kilci, 2024; Sahin Oren ve
Oren, 2018), ogrencilerinin ve kurumlarmn bu modelden
memnuniyet durumlarmi (Olmez, 2024), ogrencilerin
yasadiklar1 sorunlarin tespiti (Colaksel, 2019), 6grencilerin
algilari, tutumlari, beklentileri, karsilastiklar1 zorluklar ve
kariyer planlar1 (Kaya, 2023), girisimcilik egilimine etkisi
(Gul ve Yiirekli, 2020), turizm isletme yoneticilerinin
beklentileri (Tekbalkan ve Karatas, 2021), muhasebe meslek
mensuplarinin  beklentileri ve programa yaklasimlar
(Ytirekli vd., 2018) arastirmgtir.

Alanyazin incelendiginde 6nceki arastirmalarin genellikle
Ogrenci algilari, memnuniyeti, becerilerine ve isletmelerin
odaklandig1  goriilmektedir.
arastirma ile 3+1 Egitim Model'ine iligkin tiim paydaslarm

beklentilerine Mevcut
goriislerini bir arada degerlendirerek literatiirdeki 6nemli
bir boslugu doldurmay1 hedeflemektedir. Ogrenciler,
akademisyenler ve is diinyasinin perspektifinden modelin
¢ok yonlii bir analizi sunularak, uygulamanin giigli ve
zayif yonleri belirlenmesi amaglanmistir. Bu yoniiyle
calisma, 3+1 Egitim Model’inin uygulamada nasil etkili bir
sekilde yiiriitiilebilecegine dair biitiinciil bir bakis agist
saglayarak akademik literatiire katkida bulunacaktir.

3+1 Egitim Modeli kapsaminda egitim alan Ogrenciler,
akademisyenler ve isletmeler agisindan bu modelin
avantajlar1 ve dezavantajlar1 neler oldugu ve paydaslarin
modeli degerlendirdigini belirlemek amaciyla
galismanin problem ve alt problemleri asagida ifade
edilmisgtir.

nasil

Bu calisma, Sivas Cumhuriyet Universitesi'nde 3+1 Egitim
Model'inde uygulamasimi tamamlamis olan Ogrenciler,
isletme ve akademisyenlerin diisiincelerini
¢ikarmak amaciyla yapilmistir. Alan yazinda yeni bir
uygulama sayilan 3+1 Egitim Model’ine yonelik &nceki
calismalar; 6grencilerin programdan beklentileri (Tiirk vd.,
2017; Oren ve Oren, 2015), 6grenci memnuniyet algilar
(Arpat vd., 2017; Yurttas vd., 2018), dgrenci kazanimlari

ortaya

(C)Zkan ve Alan, 2022), 6grenci bilgi, beceri kazanimlar1 ve
davraniglar: (Glimiis ve (“)rgev, 2018), 6grencilere yapilan is
teklifi diizeyleri (Arpat vd., 2017), d6grencilerin modelden
tatmin dereceleri (Oren ve Oren, 2018), turizm isletme
yoneticilerinin beklentileri (Tekbalkan ve Karatas, 2021),
girisimcilik egilimine etkisi (Gul ve Yirekli, 2020),
muhasebe meslek mensuplarinin beklentilerini (Yiirekli
vd., 2018) arastirmistir. Bu c¢alisma ile &grenci,
akademisyen ve isletmelerin 3+1 Egitim Model’ine y6nelik;
Ogrenci, liniversite ve is diinyast agisindan avantaj ve
dezavantajlar1 yonelik goriigleri alinmigtir. 3+1 Egitim
Model'inin yiiksekdgretim sisteminde yeni bir uygulama
olmast ve literatiirde modelin tiim paydaslar tizerindeki
avantaj ve  dezavantajlarinin  biitiincil  olarak
degerlendirilmemesi nedeniyle bu ¢alismanin
yiriitiilmesine gerek duyulmustur. Bu arastirma 3+1
Mesleki Staj Egitim Model’inin is diinyasinin beklentilerini
ne Olclide karsiladiginin, 6grencilerin mesleki becerilerini
nasil etkilediginin belirlemesi acisindan ve modelin

iyilestirilerek daha etkili hale getirilmesi noktasinda 6nemli
diisiiniilmektedir. Bu arastirmanin 3+1 Mesleki Staj Egitim
Modeli'ni ¢ok yonlii olarak ele alarak, egitim sisteminde
iyilestirmeler yapilmasi ve is diinyasmin ihtiyaglarinin
karsilanmasi katki saglayacagina
inanilmaktadir.

noktasinda

Problem Ciimlesi: 3+1 Mesleki Staj Egitim Modeli'ne iligskin
ogrenci, akademisyen ve isletmelerin goriisleri nelerdir?

Alt Problemler:

1. 3+1 Mesleki Staj Egitim Modeli'ne iliskin danisman
Ogretim elemanlarinin goriisleri nelerdir?

2. 3+1 Mesleki Staj Egitim Modeli'ne iliskin stajyer
ogrencilerin goriisleri nelerdir?

3. 3+1 Mesleki Staj Egitim Modeli'ne iliskin isletme
yoneticilerinin goriisleri nelerdir?

2. Yontem
2.1. Desen

Bu arastirma; danisman Ogretim elemanlarmin, stajyer
Ogrencilerin ve isletme yoneticilerinin 3+1 Mesleki Staj
Egitim Model'inin uygulanmasina iliskin goriislerinin
belirlendigi nitel bir ¢alismadir. nitel
arastirma yontemlerinden fenomenoloji
kullanilmistir.  Fenomenoloji ~ bir
deneyimin 0ziinii bir¢ok yonden ve
inceleyerek  Dbiitlinlesik  bir  yapiyla
Fenomenolojinin odak noktasi
tanimlanmasidir (Moustakas, 1994).

Aragtirmada,
deseni
fenomenin ya da
perspektiften
sunulmasidir.
deneyimlerin

2.2. Calisma Grubu

Arastirmada amagli Ornekleme yontemlerinden oOlg¢iit
ornekleme yontemi kullanilmistir. Olgiit drneklemede
temel anlays, arastirilacak konuyu temsil edebilecek olan
ornekleme ait temel Olgiitlerin belirlenmesi ve 6rneklemin
bu olgiitler dogrultusunda secilmesidir (Yildirim ve
Simsek, 2016). Bu arastirma siirecinde temel 0l¢iit olarak
3+1 Egitim Modeli uygulamasi iginde yer alan danisman
Ogretim elemani, stajyer Ogrenci ve isletme yoOneticisi
olmasidir. Fenomenoloji arastirmalari icin Creswell
ortalama katilimci sayisinin 20 olmasini 6nermekle birlikte
orneklem  biiyiikligiiniin ~ belirlenmesini, arastirma
sorusuna iliskin katilimcilardan alinan verilerin yeterli
olarak kabul edilmesi ve veri doygunlugunun saglanmasi
olarak ifade etmistir (Creswell ve Poth, 2016). Arastirma
i¢in veri doygunluguna 10 danisman 6gretim elemani, 10
isletme yoneticisi ve 19 stajyer 6grenci ile ulasilmigtir.
Arastirmanin {iniversite boyutunda 2 g¢ocuk bakim ve
gengclik hizmetleri boliimii, 1 gida isleme boliimii, 2 tibbi
hizmetler ve teknikler boliimii, 2 yénetim ve organizasyon
boéliimii, 1 muhasebe ve vergi béliimii, 1 kimya ve kimyasal
isleme teknolojileri boliimii, 1 finans bankacilik ve sigorta
boliimiinde gorev yapan danisman dgretim elemanlar: yer
almaktadir. Arastirmanin stajyer ogrencileri boyutunda

¢ocuk bakim ve genglik hizmetleri béliimiinden 8, sosyal
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bilimler alanindan 4 ve saghk bilimleri alanindan 7
katilimar yer almaktadir. Arastirmanin isletme boyutunda
ise 4 cocuk gelisimi, 3 saglik alan1 ve 3 sosyal bilimler alaru
ile ilgili isletme yoneticisinin katilim1 saglanmastir.

2.3. Islem

Arastirma kapsaminda 3+1 Egitim Model’inin olumlu ve
olumsuz yonlerine iliskin damisman 6gretim elemanlari,
stajyer Ogrenciler ve isletme yoneticilerinin goriislerini
almak amaciyla aragtirmacilar tarafindan ti¢ farkli yar
yapilandirilmig  goriisme
Olusturulan ti¢ farkli veri toplama arac ile

formu  olusturulmustur.
stajyer
o0grencilerden, damisman ogretim elemanlarindan ve
isletmecilerden veri toplamasi asamasina gegilmistir.
Arastirmacilar tarafindan veriler yiiz yiize katilimecilarin
dogal ortamlarinda toplanmis olup, goriisme siireleri 40 ile
60 dakika araliginda
doygunluguna 10 damsman 6gretim eleman, 10 isletme
yoneticisi ve 19 stajyer 6grenci ile ulagilmistir. Arastirma
verileri MAXQDA 2020 (20.4.0) programu ile analiz edilip,

tema ve kodlara yer verilmistir.

surmiigtiir. Arastirmada veri

2.4. Veri Toplama Araglar

Aragtirmada veri toplama olarak yar
yapilandirilmis goriisme teknigi kullanilmistir. 3+1 Egitim
Model’inin olumlu ve olumsuz yonlerine iliskin danisman
Ogretim stajyer
yoneticilerinin goriislerini almak amaciyla arastirmacilar
tarafindan ti¢ farkli yar1 yapilandirilmis goriisme formu
olusturulmustur. Hazirlanan taslak goriisme formlarinmn
kapsam gecerligi ve Tiirk¢eye uygunlugu igin 3 egitim
bilimleri uzman1 ve 1 dil uzmaninin goriisii almustir.
Uzman gruptan gelen doniitlerden sonra taslak form
tizerinde gerekli diizenlemeler yapilmaistir.

yontemi

elemanlari, Ogrenciler ve isletme

Arastirmaya iliskin veriler 2023-2024 egitim-6gretim yil1
bahar doneminde toplanmustir. Goriismeler goniilliiliik
esasmna uygun olarak yiiz yilize gerceklestirilmistir.
Katilimcilardan goriisme oncesi izin alinarak veri kaybin
onlemek i¢in ses kaydi alinmis, ayni zamanda da
aragtirmacilar tarafindan yapilan goriismeler hakkinda
notlar tutulmus ve tim siire¢ Dbirlestirilerek yaziya
dokilmiistiir. Katilimcilarla goriismeler yaklasik olarak 40
ile 60 dakika araliginda stirmiistiir.

2.5. Inandiricilik

Arastirmanin inandiriciligi ile ilgili olarak arastirma
konusu hakkinda ve arastirma siireci hakkinda egitim
programlari alaninda uzman olan 3 akademisyenden goriis
almmustir. Ayrica toplama
olusturulmasinda 3 egitim bilimleri, 1 dil uzmanlarindan
goriigler alinmis ve inandiriciigin alt boyutlarindan olan
uzman goriigleri ve doniitlerinin aragtirma siirecine
yansitilmasi saglanmistir. Arastirmada inandiriciliginin alt
boyutu olan katihmci ve ortam teyidi saglanmustir.
Katiimalarla rahat ifade
ortamda goriisiilmiis ve izinleri dogrultusunda goriismeler
kayit altina alimmustir. Katilimcilara istedikleri anda

veri araglarmin

kendilerini edebilecekleri

calismadan ayrilabilecekleri ve kayitlarinda kendilerine
teslim  edilecegi glivence  verilmistir.
Katilmalarin amach ornekleme

konusunda
secilmesinde
yontemlerinden 6lgiit 6rnekleme yontemi tercih edilmis ve
aktarilabilirlik saglanmaya ¢alisilmistir.
mesleki  igletmenin taglart  baz
olusturulmustur. Katilimcilari 6grenciler, akademisyenler
ve igletmecilerden olusmasi ile farklilik olusturulmus
ayrica katilimeilarin farkli boliimlerden segilmesi ile veri

Katilimailar

temel alinarak

cesitlemesi saglanmuisgtir.

Aragtirmanin inandiricihginin alt boyutu olan dogrudan
alinttyr1 saglamak amaciyla verilerin MAXQDA 2020
(20.4.0) program
aragtirmacilar
kodlamiglardir.

ile analiz edilmesinin yani sira

birbirinden bagimsiz olarak verileri

Aragtirmacilarin bagimsiz veri
toplamasinin ardindan arastirmacilar bir araya gelerek
kodlar1 ve temalar: karsilastirmiglar ve ortak olan kodlar:
belirleyerek veri anahtari olusturmuslardir. Arastirmaci
¢esitlemesinin  yaninda raporlanmasinda

katilimcailarin  goriislerine yer verilerek

verilerin

dogrudan
alintilama yapilmistir. Bu asamada ise olusan kod haritalar:
ve veriler 3 egitim bilimleri uzmanin goriisiine sunulmus
ve verilerin analizinde gesitleme yapilmistir. Uzmanlardan
gelen  dondiitler gerekli
yapilmuistir.

neticesinde diizenlemeler

2.6. Veri Analizi

Arastirma sorusuna yoOnelik hazirlanan “3+1 Egitim
Model’ine iliskin Paydas Goriisme Formu” ile elde edilen
verilerin icerik
kullanilmistir. Goriismelerin analizine gegilmeden 6nce ses

¢ozlimlenmesinde analizi yontemi
kayitlar1 yaziya aktarilarak arastirmacilar tarafindan birgok
kez gapraz okumaya tabi tutulmustur. Ogretim elemanlart
(A1, A2, ...), isletme yoneticileri (il, 2, ..), stajyer
Ogrencilerde (01, 02, ...) olarak kodlanmustir. Arastirma
verileri MAXQDA 2020 (20.4.0) programu ile analiz edilip,

tema ve kodlara yer verilmistir.
3. Bulgular

Arastirmanin problem ciimlesi; 3+1 Mesleki Staj Egitim
Model'ine iliskin paydas goriisleri nelerdir? Seklinde ifade
edilmistir. 3+1 Egitim Model'inin stajyer 6grenci, danisman
Ogretim eleman1 ve mesleki staj gorecegi isletme olmak
yapisi “3+1 Egitim
Model’inin paydaglara gore degerlendirilmesi” ana temasi

tzere 3 temel bulunmaktadair.

altinda “danisman Ogretim elemanlariin
degerlendirmeleri”, “stajyer Ogrencilerin
degerlendirmeleri” ve “isletme yoneticilerinin

degerlendirmeleri” temalar1 yer almaktadur.
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3.1. 3+1 Mesleki Staj Egitim Modeli’ne Iliskin Danmisman Ogretim Elemanlarinin Goriigleri

Kendi sorumlulugu disindaki
islere atanmasi

Nitelikli Uygulama

Call;ma Kosullan &/

DEZAVANTAJ
Ozgiiven”

is dii iliskin farkindalik )
% dinyasina fligidn fariancalt DASNISMANLARA GORE STAJYERLER

is bulma in‘lkam\\ /

AVANTA)
Deneyim kazanma /

Calisma hayatina yonelik hedef belirleme
kurumlarla is

birliginin
yapilabilmesi

/

tercih sebebi olmasi \ ]

AVANTAJ

[ v

DANISMANLARIN KURULUSA
ILISKIN 6Z DEGERLENDIRMESI

A

isletmenin
sahiplenmemesi

Ucret odemelerl \l/ Sosyal Problemler
Ozel Kurumlar

DEZAVANTAJ

personel
yetistirme

is glicii

saglama
DANISANLARA GORE iSLETMELER _\X /

S/

DANISMAN OGRETIM
GOREVLILERININ
DEGERLENDIRMELERI

_/

iicrette devlet destegi
AVANTAJ \

akademiye karsi 6n
yargilarin yikilmasi

v

maddi yiik . v '
v olusturmak siirecin koordine
oryantasyon edilememesi

egitiminin olmamasi

N\

DEZAVANTAJ

v

devlet kurumlanyla is
birliginin saglanamamasi

v

takip sisteminin

program igeriginin v
uyumsuzlugu yetersiz olmasi
6grenci niteliginin tiim béliimlerin
arttiriimasi dahil edilmesi
sjretim is kazalan ve |ht|yag analizi iiniversite-sanayi is
i birliginde
modelindeki hukuld boyut yapilmamasi J

planlama eksikligi

koordinasyon eksikligi

Sekil 1. Ogretim elemanlarimin goriislerine gore 3+1 Mesleki Staj Egitim Model’ine iliskin hiyerarsik kod alt-kod modeli

Aragtirmanin birinci alt problemi; 3+1 Mesleki Staj Egitim
Model'ine
goriigleri nelerdir? seklinde ifade edilmistir.

elemanlarinin
Ogretim
elemanlarimin goriislerine ait bulgularin temasi, alt temasi
ve kodlar1 Sekil 1’de verilmistir. Sekil 1’de 3+1 Mesleki Staj
Egitim Model'inin degerlendirilmesine iliskin tema, alt
tema ve kodlarina yonelik goriis bildiren 06gretim
elemanlari goriilmektedir. Ogretim elemanlarmin goriisleri
“danigsmanlara gore stajyerler”, “danismanlara gore
isletmeler” ve “danigsmanlarin kurum 6z degerlendirmesi”

iliskin danisman &gretim

olmak tizere ii¢ temadan olusmaktadir. Her bir temanin
olumlu degerlendirme ve olumsuz degerlendirme olmak
tzere iki alt temasi bulunmaktadir.

Danismanlara gore stajyerler temasimn “olumsuz
degerlendirmeler” alt temasmin altinda “calisma sartlar1”,
“nitelikli uygulama”, “6zel kurumlar”
disindaki islerde gorevlendirme” kodlarmna iliskin 6gretim

elemanlar1 goriisleri asagida verilmistir.

“sorumlulugu

istedikleri
kurumlarda alakasiz

“Staj yapmak kurumlara
verilmemesi  veya isler
yaptirilmasi, ¢ogu kurumlarin staj iicreti vermek istememesi,

isteyen  dgrencilerin
verildikleri

iicret veren bazi isyerlerinde cocuklarin kéle gibi ¢alistiriimast,
itiraz edenlerin stajlart iptal edilecegi tehdidi ile uzun siireli ve
stresli sartlarda zorla calistirilmalar1” (A1).

“Ozellikle kiz dgrenciler icin bazen ¢aligma sartlarinda sikintilar
olabiliyor. “Ornegin sanayi bilgesinde kiz Ogrencileri agwr
sartlarda veya diger islerde de calistirma gibi durumlar
olabiliyor.” (A4).

“Ozel kreglerde Milli Egitim Bakanhgindan farkli olarak aylik
plan, giinliik plan egitim akisimin  yapilmadiini, yontem
teknikler konusunda vasat kaldiklarini ¢ocuga yaklasimla ilgili
yanhis  davramglar  sergilediklerini Ayrica
ogrencilerin ¢ocuk gelisimi adma konusayim dogru uygulama
gormedigine de tanmiklik ediyoruz.” (A7).

goriiyoruz.
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“Bizim ¢ocuklaruimiz, d3rencilerimiz, Milli EZitim Bakanhgina
bagh okullarda staj yapamamas: bir dezavantaj
olusturuyor. Ciinkii Milli Egitim Bakanlig1, calisan 63retmenler
lisans Sonrasinda KPSS ile atanms kadrolu
ogretmenler, kreglerde calisanlarsa kiz meslek lisesi ya da agik
ogretim calisgan mezunlar: bu da en iyi ihtimal. Dolayisiyla
burada ¢alisan Ogretmen sifatiyla calisan kigilerin formasyon
dersi almamasi, yeterliliklerinin diisiik olmasi, ¢ocuklarin
buradan alacag: deneyim zenginligini engelliyor.” (A10).

resmi

mezunu.

“Isletmelerde Ggrenciler cogu zaman egitim sisteminin diginda
gilinliik islerde calistirtyorlar 6rnegin ¢ay getir, gotiir, temizlik igi
vs gibi.” (A6).

“Kreglerde bebek bezi degistirmeden tutunda tuvalet temizligine
kadar her tirlii is yaptirliyor zaman zaman bu durumda
ogrencilerin sistemden uzaklasmasina sebep oluyor.” (A8).

“Danigmanlara gore temasmnin  “olumlu
degerlendirme” alt temasimin altinda “is bulma imkan”,
“dzgliven”, “is diinyasmna iliskin farkindalik” “deneyim
kazanma” ve “calisma hayatna yonelik hedef belirleme”

kodlarina iliskin Ogretim elemanlar1 goriisleri asagida

stajyerler”

verilmistir.

“Bu sistemin en biiyiik yararinin is bulma imkanini bartdiriyor
olmast olarak gériiyorum. Ogrenci kendi yeteneklerini ve azmini
ispat edebilirse kolaylikla stajyer oldugu firmamn calisam
olacagma inaniyorum.” (A2).

“Ogrenciler ashnda deneyim kazaniyor ve bu sistem sayesinde cv
olusturmus oluyorlar. [lk is basvurusunda dahi alacaklar: soruya
yani daha onceden is deneyiminiz var mi sorusuna evet cevabini
verebilecekler.” (A8).

“Dersin disinda ¢alisma sahasimda kendine olan 0Ozgiivenini
kazanmasi, isi Ogrenmesi aylak dedigimiz yani bosa gecen
vakitleri daha verimli ve etkili bir sekilde doldurma cabasi
sagladigina inantyorum.” (A5).

“Genglerin kendine olan dzgtivenini kazanmas: ag¢isindan onemli
bir model egitim adina ¢iinkii cocuk teorik bilgiyi akademide
altyor  fakat uygulamaya  gecince istenilen  performans:
gosteremeyebiliyor. Bu sistem ile staj siiresi boyunca yogruluyor
ve kendine olan giiveni artiyor.” (A7).

“Is ahlakimun  calisma disiplinin  ve kendi mesleklerinin
ogrenilmesi noktasimda avantajli  bir uygulama olduguna
inaniyorum.” (A10).

“Ogretmenligi seviyorum ve bunu Milli Egitim Bakanligina
bagli okullarda kadrolu 6gretmen olarak yapmay: istiyorum gibi
biling farkindaliinin arttigin goriiyoruz.” (A9).

“Is ortamumin zorluklarimi, gerektirdigi vyetkinlikleri, calisma
sartlarimin nasil oldugunu deneyimleyebiliyorlar.” (A6).

“3 + 1 egitim modelinin dgrencilerin aldi$1 teorik bilgileri pratik
bilgiyle harmanlayan etkin ve verimli bir 0grenme sistemi
oldugunu diisiiniiyorum.” (A2).

“3+1 uygulamasmmn islevsel oldugunu diisiiniiyorum bir
programda bir dénem boyunca Ogrenciye sahayi tanimas,

uygulama becerisi kazanmasi ve is deneyimi yagatmasi acisindan
¢ok avantajli oldugunu diisiiniiyorum.” (A10).

“Ogrencilerin - uygulama  sektoriinde meslegini  taniyarak,
calisma sartlarina hdkim olarak geleceSe dair daha bilingli
kararlar alabilecegini diisiiniiyorum. Ornegin bu meslek benim
icin olduk¢a uygun ya da ben bu meslege hic uygun degilim gibi.”
(A6).

Danigsmanlara gore isletme temasmin “olumsuz
degerlendirmeler” alt temasmnin altinda, “sosyal
problemler”, “isletmenin sahiplenmemesi” ve “iicret

6demeleri” kodlarina iliskin 6gretim elemanlar1 goriisleri
asagida verilmistir.

“Ozel kreslerde sosyal problemlerin MEB gore daha fazla
oldugunu  goriiyoruz.  Kreslerin  bu  konuda  mesafeyi
ayarlayamadigina sahitlik etmis oluyoruz. Ornegin d3retmenler
arasindaki rekabet ve kurumdaki dedikodu 6grencilere de
yanstyor ve onlarda sosyal problemler olusturuyor.” (A10).

“Teknik bilgi ve beceriyi yeterli seviyede almarmg 6grenciye emek,
zaman, kaynak aktarimi yapmak istemiyorlar ve bu durumda
ogrencide  sosyal wve  psikolojik beraberinde
getirebiliyor.” (A8).

sorunlart

“Is diinyasmmin modele bakis acis1 benim cebimden ne kadar para
¢ctkacak cergevesinde oluyor. Ik karsilastigimiz soru iicret sorusu
oluyor. Peki bana ne kazandiracak? Bilim kazanci m1? ikinci soru
olarak karsimiza ¢ikiyor ya da cikmiyor.” (A6).

“olumlu
“personel
is giicli saglama”, “licrette devlet destegi” ve
“akademiye karg1 6n yargilarin yikilmasi” kodlarina iligskin

Ogretim elemanlar1 goriisleri asagida verilmistir.

isletme”  temasinin

temasinin

“Danigsmanlara  gore
degerlendirme”  alt

v

yetigtirme”,

altinda

“Is diinyasinin, akademisyenleri gereksiz detaylarla ugrasan,
gercek  hayattan kopuk calismalar yapan ve reel sektorii
tammayan, dolayisiyla hizli ve pratik ¢oziimler iiretemeyen
calisanlar olarak gormesi bu sistem sayesinde degisiyor, ortak
calismalarin bile ¢ikacagim diisiiniiyorum” (A3).

“Kalifiye eleman nitelikli eleman yetistirmek adina bu stajyer
ogrencilerin  isletmelerde degerlendirilmesi isi 0gretmeleri,
gelecekte isletmeler acisindan  nitelikli ihtiyacim
karsilayacaktir, personel alim siirecinde uzun sinav ve miilakat
siirecleri yasamadan se¢me sansina sahip olacaktir.” (Al).

eleman

“3+1 uygulamast sayesinde firmalar kendilerine gerekli dogru
calisan1 bulabilme konusunda ok fazla alternatife kavusacaklar,
azimli ¢aliskan disiplinli 63rencileri staj sonrasinda ¢calistirmak
icin secebilecekler hatta kendi ¢alistiracaklart elemanlar
kendilerini yetistirebileceklerdir.” (A5).

“Isletmelerin her daim isciye ihtiyaci vardir. Ozellikle ucuz
isgiicii her zaman igletmeleri acisindan aranan bir ozelliktir.”
(A7).

“Is diinyast acisindan diisiik iicretli, sigortast iiniversite
tarafindan  yatirilan ve egitim gormiis cok sayida geng
isyerlerinde neredeyse sifir maliyetle calistirilarak is giicii
olusturmaktadir.” (A4).
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“Danigmanlarin kurum 06z degerlendirmesi” temasmin
“olumsuz degerlendirmeler” alt
“dgretim modelindeki planlama eksikligi”,
hukuki boyut”, “devlet kurumlariyla
saglanamamas1”,  “iiniversite-sanayi  is
koordinasyon eksikligi”, “
ve “program igeriginin uyumsuzlugu” kodlarina iliskin
Ogretim elemanlar1 goriisleri asagida verilmistir.

temasinin  altinda
is kazalar1 ve
is  birliginin

birliginde
tim boliimlerin dahil edilmesi”

“Ogrenciler bu programa kayit yaptirirken staj zorunlulugu
hakkinda kendileri bilgilendirilmeden bu sisteme gegildi. Ogrenci
tercih yaparken bu modelin uygulandigini bilmiyordu bu noktada
planlama hatast oldugunu diigiiniiyorum.” (A7).

“Gerekli ihtiya¢ analizinin yapilmadan biranda ve her béliim
icin sisteme gecis yapimas: neticesinde hem d3renciler icin hem
de ogretim elemanlari icin bir kaos ortami olustu. Normalde
gerekli planlamalar cercevesinde bir gecis yapilsaydi modelin
onemini ve etkililigini daha iyi goriilebilirdi.” (A10).

“Bir kistm 6grenci zaten calisiyor ve bu modelde bu durum
ongoriilerek oncesinde planlanmadigr ya da uygulamal egitim
konusunda 6grenciler bilgilendirilmedikleri i¢in mesai saatleri ve
staj saatleri cakistyor ve 6grenci sorun yasiyor.” (A3).

“Staj sirasinda 0grencilerin gecirebilecegi agir yaralanmalr veya
oliimlii kazalar hukuki agidan bir sorumluluk tasimasa da stajla
ilgili ciddi elestiriler olusturuyor.” (A4).

“Universitenin dgrencilerine is kazasi ve meslek hastaliklarina
dair sigortas: yapmast ve bunun takip edilmesi icin ekstra bir is
yiikiiniin ve sorumlulugunun c¢ikmasi sonucunda, bazen Ozel
sektdrdeki firmalar ile iiniversite arasmda hukuksal sorunlara
sebep olabilecegini diigiiniiyorum.” (A8).

“Bazi boliimlerin staj yapabilmesi igin segebilecegi isletmeler
oldukga kisitl: ve staj icin kamu kurumlarina yonelmek gerekiyor.
Model uygulamaya gegmeden once ihtiyag analizi yapilarak cikan
sonuca bagh kamu kurumlariyla iletisime gecilmedigi sadece
yiizeysel ~ olarak  goriisler paylasildigr icin  uygulamaya
gecildiginde wve modelin detaylart ortaya ¢ikti§inda kamu
kurumlar: biitce ve kontenjan yetersizligini sebep gostererek
siirece dahil olmadilar. Bu durumda uygulama icinde yer alan her
grup icin ayri bir kaosun olusmasina sebep oldu. Birinci dénem
birgok boliim ve MY O uygulama stajin baslatmama karari aldr.”
(A1).

“Universite demek topluma katki saglamak demek olmali ama
maalesef heniiz iiniversite sanayi is birligi saglanabilmis degil.
Bizler kendi calistigimiz alanla ilgili olan is kollarini ve o is
kollarinda faaliyet gisteren is yerleri de bizleri tamimuyor.
Universite tamda bu kadar faydali bir modeli baslatmisken
oncesinde benzer i kollarmi ve ilgili boliimleri bir araya
getirmeliydi bu kiigiik olcekli toplantilar seklinde olmaliydi ve
hem modeli hem de kafalardaki soru isaretlerini gidermeliydi. Bu
calisma modelin uygulama etkililigini gelistirdigi gibi iiniversite
sanayi is birligini de olustururdu.” (A5).

“Her boliim icin ayni iglevsellikte oldugunu diisiinmiiyorum.

Ornek olarak makine iireten bir sanayi isletmesinde iireticinin
personelini  eliyle  yetistirmesini ve kurum  kiiltiiriinii

kazandirarak adaylar arasindan secimler yapabilmesi oldukca
giizel fakat sozel boliimler icin oldukca sikintili oldugunu
diigtintiyorum.” (A6) .

“Teknik boliimler, miihendislige yonelik olan ya da saghga
yonelik olan boliimlerde oldukca islevsel olurken, bankacilik gibi
béliimlerde ise verimli uygulanamadig: diisiincesindeyim ciinkii
ilin yapist ve boliimiin 6zellikleri, modelin uygulanabilirligi
burada on plana ¢ikiyor. Bu nedenle boliim bazinda dogru
degerlendirmeler yapilarak dahil edilmeli diye diisiiniiyorum
ayrica stirve¢ icerisinde yasanan bu boliim bazli sorunlarla ilgili
koordinasyon biinyesinde muhatap bulamadi§umz icin kendi
¢oziimlerimizle siireci devam ettirebildik.” (A9).

“Bazi boliimler igin akademide almig oldugu teorik bilgi ile
uygulamada gormiis oldugu bilginin tutarli olmadigim
goriiyoruz. Teorik bilgi icinde bogulmadan reel sektordeki
ihtiyaclara yonelik programlarda  giincellemelere  gidilmesi
gerektigini diisiiniiyorum.” (A7).

“Danismanlarin kurum 6z degerlendirmesi” temasinin
“olumsuz degerlendirmeler” alt temasmin altinda “takip

v

sisteminin yetersiz olmas1”, “ihtiyag analizi yapilmamas1”,

rou

“siirecin koordine edilememesi”, “maddi yiik olusturmak”
ve “oryantasyon egitiminin olmamas1” kodlarma iligkin

Ogretim elemanlar: goriisleri asagida verilmistir.

“Stajlarin yapildig kurumlarda aldiklar: egitim ve deneyimlerin
etkin bicim ve siklikta damigmanlar1 tarafindan denetlenememesi
onemli bir sorun olusturmaktadir.” (A2).

“3+1 uygulama modelinin cok etkin ve faydali bir model
oldugunu diisiiniiyorum fakat bu siirecin dogru sekillenmedigi
kanaatindeyim. Modelin uygulama karar1 almmadan once il
gelinde ve boliimler genelinde bir ihtiyac analizi ¢alismasinin
yapimast gerekliydi. Yani hangi boliimiin ne kadar 6grencisi var
ve o boliimle ilgili ne kadar igletme var, boliimle ilgili kamu
kurumu var mi1 ve ne diizeyde anlasma saglanabiliyor durum
tespiti yapimaliydr. Model uygulamaya gecmeden dnce
iiniversitenin elinde sayisal verileri ve ortaya ¢ikabilecek sorunlar
ve sorunlara yonelik ¢oziim onerileri ortaya konmug olmaliydi.”
(A8).

“3+1 modelin oldukca dogru bir egitim sekli olduguna inanmakla
birlikte siirecin dogru yonetilemedigi diisiiniiyorum. Bu egitim
sekli uygulamaya gecmeden dnce iiniversite personelini bu
konuda  bilgilendirmeliydi  tiim  siirec  boliim  boliim
tartisilmaliydi. Hocalarin kafalarinda olusan sorular ve sistemin
bosluklar: giderilmeliydi. Sonrasinda her boliimiin ilgili oldugu
kamu kurumunun kapis: ¢alinmaliyd: ve boliim béliim dgrenci
ogrenci planlama yapilmaliydr. Genel hatlar: ile yapilan
protokollerin siireg igerisinde nasil uygulanamadigin yasayarak
tecriibe etmemeliydik. Sonrasinda ilgili i kollart ve temsilcileri
ile goriisiilmeli ortak toplantilar yapilmali sistem anlatilmaliydi.
Maalesef toz pembe c¢izilen tablolar wuygulama esnasinda
pembeligini kaybetti. 3+1 maalesef dogru koordine edilemedi.”
(A10).

“Bu uygulama iiniversiteye o6grenci sigortalar: yoniiyle hem is
yiikii hem de maddi yiik getirmektedir.” (A3).
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“3+1 Egitim Modeli uygulanmaya baglamadan énce isletmelere
ve dgrencilere yonelik bir egitim verilmelidir. Isletmeler agisindan
modelin tamitilmasi, isletmelerden beklentiler vs hakkinda
olurken, 6grencilere is yeri kurallari, meslek etigi, kurum gizliligi,
hukuki siirecler vs hakkinda egitim verilmelidir.” (A5).

“Danigsmanlarin kurum 06z degerlendirmesi” temasmin
“olumlu degerlendirme” alt temasinin altinda “kurumlarla
is birliginin yapilabilmesi”, “tercih sebebi olmasi” ve
“0grenci niteliginin arttirilmas1” kodlarma iligskin 6gretim
elemanlar1 goriisleri asagida verilmistir.

“3+1 Egitim Model’inin uygulanmasi ile iiniversite ildeki diger
ozel sektor ve kamu kurumlar: ile iletisime ge¢mis oldu. Bircok
akademisyen ve igletme sahibi ortak bir platformda bir araya
gelerek sadece bu uygulama icin degil ortak birgok ¢calisma icin
goriis alisverisinde bulundu.” (A2).

“3+1 modeli ile 63rencilerin daha nitelikli yetistirilmesine katki
saglayacag icin mezun Ogrencilerin ig bulma olanaklarimin

is yeri desteginin

A olmamasi

A kati denetim sistemi
is gicii

saglamasi \ /
. DEZAVANTA)

AVANTAJ \ /
is yerinin ozenli

stajyere gore isletme

isletme
kurallarina uyum

artmasiin iiniversitenin  tammirhGmn  artacagr ve tercih
edilebilirlik pozitif  yonde  etki  edecegini
diigiinmekteyim.” (A5).

oranina

“Bu uygulamamn iiniversite agisindan avantaji sanayide ara
eleman yetistiren, iiretim odaklt programlardaki Ogrencilerin
daha donamimli olmas: saglayan bir egitim modelidir. Teorik
bilginin uygulamasimn  yapimas: ile anlamli 0grenmenin
gerceklesmesi saglanir ve 6grenci niteligi artar.” (A8).

3.2. 3+1 Mesleki Staj Egitim Modeli'ne Iliskin Stajyer
Ogrencilerin Goriigleri

Aragtirmanin ikinci alt problemi; 3+1 Mesleki Staj Egitim
Model’ine iliskin stajyer Ogrencilerin gortisleri nelerdir?
seklinde ifade edilmistir. Stajyer 6grencilerin goriislerine
ait bulgularin temasi, alt temas: ve kodlar1 $ekil 2’de
verilmistir.

A
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A farkh alanlarda g y
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DEZAVANTAJ A

’ / bzgiiven A

stajyerlerin 6z
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P AVANTA) A
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V DEGERLENDIRMELERI iletisim
kurmak

oryantasyon
egitiminin
v verilmemesi
siirenin kisa olmasi ‘

\%

takip sisteminin
yetersiz olmasi

tiniversite

v/ DEZAVANTAJ
dogru isyeri seciminin / \
yapilamamasi v v v
devlet kurumlan siirenin
uzun olmasi

ile is birliginin
saglanamamasi

program igeriginin
uyumsuzlugu

stajyerlere gore

i

iase giderleri

v
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olmasi farkindalik
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M v
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Sekil 2. Stajyer 6grencilerin goriislerine gore 3+1 Mesleki Staj Egitim Model'ine iliskin hiyerarsik kod alt-kod modeli
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Sekil 2'de 3+1 Mesleki Staj Egitim Model’inin
degerlendirilmesine iliskin tema, alt tema ve kodlarma
yonelik goriis bildiren stajyer &grenciler goriilmektedir.
Ogrencilerin goriisleri “stajyerlerin 6z degerlendirmesi”,
“stajyere gore isletme” ve “stajyerlere gore iiniversite”
olmak tizere {i¢ temadan olusmaktadir. Her bir temanin
olumlu degerlendirme ve olumsuz degerlendirme olmak
tizere iki alt temas1 bulunmaktadir.

“Stajyerlerin 6z degerlendirmesi” temasmnin “olumsuz
degerlendirmeler” alt temasmun altinda “farkli alanlarda
calistirilmak” ve “is hayatina uyum problemi” kodlarina
iliskin 6grenci goriisleri asagida verilmistir.

“Biz staj esnasinda farkli alanlarda da gorevlendirildik ve
hocamizla iletisime gegerek durumu ¢ozebildik. Ornek vermek
gerekirse biz cocuklarin tuvalet egitiminden sorumlu tutulduk ve
bez degistirmeye basladik ki bu bizim icin oldukca zorlayict bir
stirecti.” (09).

“Ogrenci olarak basladiginiz déneme bir anda 6gretmen olarak
devam ediyorsunuz ve farklt farkli sorumluluklar almaya
bashyorsunuz ben bir siire bu duruma ayak uyduramadim ve
stajin ilk donemlerinde ¢ok zorlandim.” (O13).

“Stajim hastanede yaptim ve caligma ortamina aligmam beni
biraz zorladi. Tammadiimiz bircok cihazla ve tibbi terimle
karsilastik ve zorlandim, Onliik giymemiz ve mesai boyunca
ctkarmamuz istendi bu durum oldukga ilging geldi bunun gibi
farkly gelen birgok siireci yasadik.” (O16).

“Stajyerlerin 6z degerlendirmesi” temasmin “olumlu

degerlendirme” alt temasmmin altinda “deneyim

kazanmak”, “6zgiiven”, “iletisim kurmak” ve “meslegi ile
ilgili farkindalik” kodlarina iligkin stajyer 6grenci goriisleri

asagida verilmistir.

“Ogrenci olarak gidip, deneyimli 6gretmen olarak dondiigiimii
diigiiniiyorum.” (O2).

“Ozel egitim 6grencileri vardi sinifimda ve ben ilk defa ozel
egitim 6grencileriyle nasil iletisim kurmam gerektigini 63rendim.
Onlara nasil yaklagmam gerektigini 6grendim.” (O7).

“Ben sigorta sirketinde calistim ve ilk defa sirketlerin isimlerini,
ozelliklerini, kisiye Ozel gelen teklifleri aldim. Miisteri ile nasil
iletisim kurmam gerektigini 6grendim.” (O11).

“Ben meslek lisesi ¢ikiglt degilim ve 6grencilerle sinifta tek kalma
konusunda oldukga tedirgindim ve staja gelirken de bu durumdan
dolay: oldukca gergindim. Fakat staj siiresi boyunca onlara nasil
yaklasmam gerektigini 6grendim. Onlarla goz temas: kurarak
konusabilmeyi 6grendim ve cocuklarima veda ederken her birinin
aglamas: ve simsiki sarilmast beni oldukga etkiledi. Su an artik
hangi yas grubu olursa olsun rahatlikla idare edebilirim diye
diisiiniiyorum.” (619).

“Miisteri kavrammi 63rendim, miisteri ile nasil iletisim

kurulmast gerektigini 6grendim.” (O5).

“Ben stajimi hastanede yaptim, oradaki personelle ve ozellikle de
hastalarla nasil iletigim kurmam gerektigini ogrendim. Ilk
donemlerde hasta psikolojisi tam olarak algilayamiyorduk fakat

ilerleyen siireclerde onlarn yasadiklar: kaygilar, tedirginlikleri
gozlemledikce yaklasim tarzimiz cok degisti.” (012).

“Ben okula 2 yillik okuyup bitireyim ve polislige bagvurayim
mantig1 ile geldim ve ilk yilvm da bu mantikta gecirdim. Cocuk
gelisiminin ~ bana  hi¢  uygun olmadigim
diigiintiyordum. Bu stajm bana kattigr en biiyiik yarar hem
kendimi tanimam hem de meslegimi tanimam oldu. Cok zor ama
bir o kadarda keyifli bir meslek oldugunu anladim. Giin icerisinde
oliiyorsunuz o kadar cocukla ugrasmaktan ama giin sonunda
ayrilirken size dyle bir sarilworlar ki tiim yorgunlugunuz ve
yasadiklariniz silinip gidiyor.” (O15).

bir  meslek

Stajyere gore isletme” temasmin “olumsuz
degerlendirmeler” alt temasinn altinda “is yeri desteginin
olmamas1”, “isletme kurallarina uyum” ve “kati denetim
sistemi” kodlarina iliskin stajyer 6grenci goriisleri asagida

verilmistir.

“Ben sigorta sirketinde yaptim stajimi ve bana is yeri hi¢ destek
olmadi ben oradan hicbir bilgi alamadim. Ne zaman bir konu
sorsam su an cok yogunuz internetten bakabilirsin cevabim
aldim.” (O5).

“Benim en zorlandigim noktalardan bir tanesi krese ayak basar
basmaz telefonumuzu teslim ediyor olmamuizdi. Giin icerisinde
cok onemli bir durum olmadikca telefonumuzu miidiiriin
odasimdan alamiyorduk is ¢ikisina kadar.” (O15).

“Kuruma giris cikis saatlerimiz konusunda oldukg¢a kati bir
tutum sergilediler, ayrica bu siirecte devamsizlik hakkimizi
kullanamadik sadece hasta oldu§umuz zamanlarda ve rapor
alarak kurumdan ayrilabildik.” (O13).

Stajyere gore isletme” temasmin “olumlu degerlendirme”
alt temasmnin altinda “is yerinin 6zenli davranmas1” ve “is
gilicli saglamas1” kodlarina iliskin stajyer 6grenci goriisleri
asagida verilmistir.

“Acil sorumlu hemsiresinin yamnda ¢alistim orada da
bilgisayardaki islemleri ilag sistemlerini vesaire bunlarin hepsini
yapabilir  hale geldim ciinkii bize karst oldukca samimi
davrandilar ve bilgilerini gizlemediler.” (O4).

“Ben stajum hastanede yaptim ve bizi kuruma girdigimiz ilk
andan itibaren sahiplendiler, personel olarak gordiiler ve ben hala
hastanenin adi gectiginde cok duygulanyorum.” (O16).

“Staj yaptigim kurumun vermis oldugu gorevleri eksiksiz olarak
yapmaya ¢alistim. Yeri geldi ¢ay daittim, yeri geldi temizlik
yaptim, bazen de miisterilerle iletisime gectim ve tiim siireclerde
yer almak beni hi¢ rahatsiz etmedi ciinkii onlar beni personel
olarak kabul etti bende orayt is yerim olarak gordiim.” (O11).

“Stajyerlere gbre iiniversite” temasinin “olumsuz
degerlendirmeler” alt temasmin altinda “iase giderleri”,
“stirenin uzun olmas1”, “slirenin kisa olmas1”, “devlet
kurumlari ile is birliginin saglanamamas1”, “dogru isyeri
se¢iminin “program
uyumsuzlugu”, “takip sisteminin yetersiz olmasi” ve
“oryantasyon egitiminin verilmemesi”

ogrenci goriisleri asagida verilmistir.

yapilamamas1”, igeriginin

iligkin  stajyer
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“Ben hastanede staj yaptim ve tiim personel 6gle yemegini yerken
biz personel olarak kabul edilmedik ve 63le yemegi yiyemedik
ayrica personel servislerini kullanmamiza da izin verilmedi”
(©10).

“Ben kregte staj yaptim bazi arkadaslarimizin staj yaptig1 kregin
calisan sayist fazla oldugu icin benden daha fazla dicret aldilar.
Bu durumun haksizlik oldugunu diisiiniiyorum aymni gorevleri
yaptik ama daha fazla iicret aldilar” (O3).

“Staj siiresinin oldukca uzun oldugunu diisiiniiyorum. Ben
kresten aksam ¢ikiyordum ve yemegimi yedikten sonra ertesi
gliniin etkinliklerini hazirliyordum. Bu siirecte sosyal hayatimin
olmadigim fark ettim ve oldukca yorucu, yipratict gecti. Staj
siiresinin azaltilmas: gerektigini diigiiniiyorum” (O15).

“Ben sigorta sirketinde staj yaptim ve staj siiresinin oldukga kisa

oldugunu diisiiniiyorum. 15 haftada maalesef firmalar: ve
ekranlarin dértte birini bile d§renemiyorsunuz. Staj siiresinin
kesinlikle uzatilmast gerektigini diisiiniiyorum” (O5).

“Ben meslek ¢ikigliyim ve daha 6nce MEB staj yaptim simdi ise
kreste staj yaptim ve kresin sosyal ortamlar acisindan ve sahip
oldugu bilgi acisindan cok yetersiz oldugunu diisiiniiyorum ve
keske MEB anlasma saglanabilseydi diye diisiindiigiim ¢ok oldu”
(09).

“Staj egitiminin ¢ok dogru oldugunu diisiiniiyorum fakat secilen
isletmelerin dogru olmadigimi diisiiniiyorum. Ben isletmede
haksiz bircok harekete maruz kaldim ve durumu damismanimla
goriiserek staj yerimi degistirdim.” (O7).

“Ben hastanenin satin alma biriminde staj yaptim ve okulda
ogrendigim bircok dersin uygulama ile ilgili olmadigini anladim
hatta almamiz gereken bircok dersi de almadigimiz: fark ettim.
Ornegin hastanelerin kullandig sistemlerle ilgili hicbir bilgimiz
yoktu ya da satin alma siiregleri ile ilgili hi¢ ders almadik.” (O18).

“Ben banka ve sigortacilik boliimiinde okuyorum ve siyaset bilimi
dersi aliyorum keske o ders yerine genel sirketler ile ilgili ekran
okumayla ilgili dersler alsaydik ya da iletisim becerileri ile ilgili
dersler alsaydik ciinkii béliimde aldigumiz birgok ders maalesef
uygulamada isimize yaramads.” (O5).

“Damgsmanlarimiz tarafindan yeterince takip edilmedigimizi
diigtintiyorum. — Damsman belirli
kurumumuzu  ziyaret durumumuza
yonlendirmelerde bulunsalardi.” (O12).

araliklarla
yonelik

hocalarimiz
ederek

“Is hayat1 nedir heniiz bilmeden bir anda kendimizi is hayatinin
bulduk ve mne yapmamiz gerektigini,
davranmanmuz gerektigini bilmeden calismaya bagladik. Bizim
kres bu anlamda ¢ok avantajliyd: ¢iinkii miidiiriimiiz bize 1 hafta
kurum kurallarim ve neler yapmamiz gerektigini anlatarak
gOzlem yaptirdi. Fakat arkadaglarinmiz hi¢ egitim almadan direk
calismaya bagladilar ve ¢ok zorlandilar.” (©2).

merkezinde nasil

“Stajyerlere gore iiniversite” temasmin  “olumlu
degerlendirme” alt temasinin altinda “danisman hocanin
rehberligi” ve “tercih sebebi olmas1” iligkin stajyer 6grenci

goriigleri asagida verilmistir.

“Bu siirecte damigman hocamizin  yanimzda olmasi ve
ihtiyacimiz oldugu anlarda bize destek olmas: siirecin daha rahat
gecmesini sagladi. Zorlandiumiz anlarda ve bilgi eksikligi
yasadi§imiz zamanlarda hocamizin destegi bizi rahatlatti bir
ozgiiven kazandird:.” 619).

“Ben bu okuldan mezun olacagim ve mezun oldugumda staj
tecriibem oldugu icin daha kolay is bulabileceim hatta kendime
ait tiriin dosyasi hazirladim. Kres yonetimi de siirec icerisinde
gelistirdigim materyal ve etkinlikleri almama izin verdi ve ben
onlart is basourusunda kullanacagim. Bu uygulama duyulursa
Sivas’a daha fazla 6grenci gelir iiniversiteyi daha fazla 63renci
tercih eder diye diisiiniiyorum.” (©13).

3.3. 3+1 Mesleki Staj Egitim Modeli’ne iliskin Isletme
Yéneticilerinin Goriisleri

Arastirmanin tigiincii alt problemi; 3+1 Mesleki Staj Egitim
Model'ine iliskin isletme y&neticilerinin goriisleri nelerdir?
seklinde ifade edilmistir. Isletme yoneticilerinin
goriislerine ait bulgularin temas, alt temasi ve kodlar1 Sekil
3’te verilmisgtir.

Sekil 3'te 3+1 Mesleki Staj
degerlendirilmesine iligkin tema, alt tema ve kodlarina
yonelik goriis bildiren isletme yoneticileri goriilmektedir.

Egitim Model’inin

Isletme yoneticilerinin ~ goriisleri  “isletmelerin = 6z

degerlendirmesi”,
“isletme yoneticilerine gore {iniversite” olmak {izere {ig
temadan olusmaktadir. Her bir

degerlendirme” ve “olumsuz degerlendirme” olmak iizere

isletme yOneticilerine gore 6grenci” ve

temanin  “olumlu

iki alt temas1 bulunmaktadir.

“Isletmelerin 6z degerlendirmesi” temasinin “olumsuz

degerlendirmeler” alt temasinin altinda “kurumun
deneyim eksikligi”, “sorumluluk alma”, “oryantasyon
egitimi” ve “sisteme hakim olmama” iligkin isletme

yoneticilerinin goriisleri asagida verilmistir.

“Bizim gibi birgok igletme ilk olarak olduk¢a mesafeliydi bu ise.
Biz agik konusayim hatir goniil isine kabul ettik bu stajyerleri
siire¢ ilerledikce biz onlara onlar bize alistilar. Kurum personeli
gibi oldular ve ¢ok anlamli bir uygulama oldugunu fark ettik.
Kurumlarm bu konu hakkinda daha detayl bilgilendirilmesi
gerektigini diisiiniiyorum” (110).

“Bu siirecte bir siirii 6grencinin sorumlulugunu altyorsunuz.
Mesleki risklere, tehlikelere karg: sizin sorumlulugunuz oluyor”
(i3).

“Kuruma gelecek dgrencilerin mutlaka kurum kiiltiiriinii bilmesi
gerekiyor buradaki uygulamalarla kreslerde ilgili bilgi edinmeleri
gerekiyor teorik bilgi maalesef yeterli olmuyor. Biz bunu biraz ge¢
fark ettik bir dahaki stajyerlerimize kurumumuza geldikleri ilk
giinden itibaren oryantasyon egitimi planlyoruz” (i1).

“Isletme olarak hatir isine stajyer kabul ettik ve bir sozlesme
getirdiler imzaladik sadece ben 0denecek iicret kismina baktim.
Kendi haklarmmizi, 6grencinin haklarini ya da iiniversitenin
haklarini ya da sorumluluklarin hukuki boyutlarini bilmiyorum”
(13).

263



A. Orhan vd.

Ahi Evran Universitesi Kirsehir Egitim Fakiiltesi Dergisi Cilt 27, Say1 1, 2026

A is bfncinin A

staj siiresinin uzun olmamasi |

toplumsal
olmasi
iase sorunu

>

aktif olmamasi

rekabet

DEZAVANTAJ

N

isletme yoneticilerine gore 6grenci

v stajyer 6grenci v
sayisinin fazla olmasi program igeriginin
isletme iiniversite uyumsuzlugu

koordinasyon eksikligi v

staj siiresinin kisa

N\

iase planlamasinin
DEZAVANTA)J

eksikligi
/ isletme yoneticilerine gore

staj siiresinin uzun iniversite
stajyer secim hakki

olmasi

isletme tniversite
iletisimsizligi

kimlik kazanma

AVANTAJ \ \ /—/v is yerine
A uyum
isyeri =

iSLETME YONETICILERININ
DEGERLENDIRMELERI O

A

ozgiiven

personel

is glicii
yetistirme $9

katkisi

uyumu

iletisim
/ AVANTA)

cahsanlarin

\ motivasyonu

kurumun

isletmelerin 6z oOzverisi

degerlendirmesi

DEZAVANTAJ \

sorumluluk alma

kurumun A

deneyim sisteme
eksikligi hakim
olmama

¥

A

oryantasyon egitimi

danisman hoca

\ / 6grenci iletigimi

AVANTAJ

\

tercih sebebi olma

Sekil 3. Isletme yineticilerinin goriislerine Gore 3+1 Mesleki Staj Egitim Model'ine iliskin hiyerarsik kod alt-kod modeli

“Isletmelerin 6z degerlendirmesi” temasmin “olumlu
degerlendirme” alt temasmin altinda “iletisim”, “kurumun

Ozverisi”,  “calisanlarin  motivasyonu”,  “personel

VA

yetistirme”,
isletme yoneticilerinin goriisleri asagida verilmistir.

is giicli katkis1” ve “is yerine uyum” iliskin

“Akademi ile daha olumlu iletisim saglandiim diisiiniiyorum.
Normal sartlarda yolumuzun kesismeyecegi hocalarimizla
projeler ve ortak ¢alismalar yapma konusunda hemfikir olduk ve
dogru bir iletisim kuruldugunu diisiiniiyorum.” (7).

“Onlara meslegimizi, deneyimlerimizi yapti§imiz isi dikkat
etmesi gereken kurallarin hepsini uzun uzun anlatiyoruz ve
stajyerleri kendi personelimiz olarak gorerek yetistiriyoruz.” (I1).

“Bu modelde calisanlarimizda motive oluyor ashnda ¢iinkii
stajyer yetistirmek ve bilgilerini aktarmak onlart da motive
ediyor. Stajyerlerin sorularini cevaplamak ve birlikte alana dair

konusmak ile personelimizin performansint iyi tasidigina
inanyorum.” (8).

“Kurum olarak stajyer kabul etmedeki amacimiz personel
yetigtirmekti.  Istediginiz  ozelliklere  yonelik  personel
yetistirilmesini saglamakti.” (13).

“llk hafta isi Ogretmekle gecse ikinci hafta artik biz
arkadaslarimizdan verim almaya baglyyoruz. Onlar: biraz daha
isleyiste gormeye bagliyoruz ve kuruma da katk: saglwyorlar.”
(i6).

“llk dénemde bizim icin avantaj degil dezavantaj oldugunu
diisiindiik  hatir icin  kabul ettik fakat isleyen siirecte
stajyerlerimizin  kurumu  sahiplenmesi, —personelimiz ~ gibi
caligmast ile tiim on yargilarimiz kirildy hatta simdi 2 degil 4
stajyer arkadas istiyoruz.” (110).
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“Stajyerlerimiz sayi olarak fazlayd:r ve ilk geldikleri hafta
stkintilarimiz oldu ve biz onlar1 bir araya toplayarak burasinin
bir hastane oldugunu ve dikkat etmeleri gereken konular:
paylastik 6zenli davranmalarm istedik. Ogrencilerimizde tiim
uyarilara uydular ve zaman zaman rotasyona tabi tutmamiza
ragmen her boliime kolaylikla uyum sagladilar.” (15).

“Isletme yoneticilerine gore dgrenci” temasmin “olumsuz
degerlendirmeler” alt temasmnin altinda “is bilincinin
AT o

olmamasi”,
“staj siiresinin uzun olmasi” iligkin igletme yoneticilerinin

iage sorunu”, “aktif olmamas1”, “rekabet” ve

goriisleri asagida verilmistir.

“Bizim igimiz kiiciiciik cocuklar wve isimiz hata gotiirmez
maalesef. Ik  haftalarda is deneyimini hi¢ yasamamis
olmalarindan kaynaklr ve 3rencilik kimligine ¢ok alismalarindan
kaynakli olarak sikintilar yasand: maalesef.” (I8).

“Kurumda bir i varsa ellerinde telefon oyun oynayamazlar o isin
ucundan tutmak zorundalar ve bir sey soylediginizde de ben
dgrenciyim olayina sigimmazlar.” (110).

“Bizim kurumda staj goren 03rencilere maalesef yemek
hatta  bizim  kullanmg  oldugumuz
kullanmalarma da izin evrilmedi bu siireclerin ¢oziilebilecegine
inanmyorum.” (i7).

verilemedi servisi

“Bazi dgrenciler oldukca isteksiz ve ilgisizdi. Ogretmeye
calistiklavimizi tam olarak dinlemediler ve istenilen diizeyde
performans saglayamadilar.” (19).

“Bizim kurumda iki stajyer yer aldi ve staj bitiminde
begendigimiz dgrenciyle sozlesme imzalayacagimizi soylemigtik
bu daha sonra sorun oldu c¢iinkii birbirlerini rakip gormeye
bagladilar ve bu defa birbirleriyle ugrastilar. Bu olay: ¢ozmekte
bizim icin oldukca zaman aldr.” (I1).

“Staj siiresi uzun geldi ilk zamanlardaki heyecan ve istek zamanla
bizim stajyerlerde azaldi ve performanslar: diistii bu nedenle staj
siiresinin daha kisa tutulmasi ya da stajyerlerin yer degistirmesi
yapilabilir diye diisiiniiyorum.” (i3).

“Isletme yoneticilerine gore dgrenci” temasmin “olumlu
degerlendirme” alt temasmin altinda “toplumsal kimlik
kazanma”, “deneyim kazanma”, “is yeri uyumu” ve
“dzgliven” iliskin isletme yoneticilerinin goriisleri asagida
verilmigtir.

“Ogrencilerimiz toplumsal kimlik kazandiklarini ifade ederek,
normal yasamda karsilastiimiz kisiler beni hastanede goriince ve
onlara yardimc: olunca bana bakis acilar: deisiyor, bu durum
beni ¢ok mutlu ediyor dediklerinde islerine daha da konsantre
olduklarina tamiklik ettim.” (12).

“Cocuk gelisimi ve egitimi boliimii 6grencilerinin  teorikte
ogrenilen bilgileri pratikte uygqulama yapmas: 6§rencinin faydasi
adima alinmig en dogru karardir.” (in).

“Stajyerlerin  her bir laboratuvarda maksimum 3 hafta
kaldiklarinda bilgi gorgii analiz, laboratuvar, isleyisi, hasta hasta
yakini, servislerle iletisim, testlerin yapilist mantigi, test
siirelerinin  kogullarinin sonuclarimn dogru yorumlanmasim
sagladi.” (15).

“Insanlar duyduklarmi unuturlar. Gordiiklerini hatirlamazlar,
yaptiklarin bilirler.” (19).

“Ogrencilerin igyerine kisa siirede uyum saglamast hem
personelimizi hem de bizi oldukca olumlu etkiledi.” (i5).

“Bu durum O0grencinin kendine olan giivenini artirarak is
hayatina baslangicinda bagart oranini artiracagina inanyorum.”
(110).

“Ogrenciler kendilerini bu 3 ayda en azindan bdyle bir 6zgiiven
olusuyor 6grencide kendini biliyor yarm Obiir giin hani kendine
bir is yeri agmak istedigi zaman o 6zgiiveni depolamis oluyor.”
(19).

“Ozgiiven asilamas: kendine 6grencinin kendini benimsemesi
sosyallesmesi miigteriyle olan diyalogu ondan sonra is becerisi
hani bunlar kendiliginden ortaya ¢ikiyor.” (17).

“Isletme yoneticilerine gdre {iniversite” temasmin
“olumsuz degerlendirmeler” alt temasinin altinda “staj
“program igeriginin
uyumsuzlugu”, “stajyer 6grenci sayisinin fazla olmasi”,
“isletme koordinasyon eksikligi”, “iase

planlamasmin eksikligi”, “staj siiresinin uzun olmas1”,

sliresinin kisa olmas1”,

Universite

vy

“isletme tiniversite iletisimsizligi
iliskin isletme yoneticilerinin goriisleri asagida verilmistir.

ve “stajyer se¢cim hakk1”

“Ogrencilerimiz 3 ayda hicbir sistemi algilayan 3 ay bana gore
cok yetersiz ciinkii 6grencileri zaten ilk 2 haftada icerigi acenteye
alismast var 2 haftada ¢aligma ortamina aligmast var bu sekilde
gidiyor iiciincii hafta ufak ufak ekran gosteriyoruz iste hani
sirketleri gosteriyoruz. 41 acentenin 41 ekranda birbirinden farkli
ekrani var ve onlart 6gretebilmek icin staj siiresi oldukca az.” (14).

“Stajyer laboratuvar bilgileri, tibbi terimler, kavramlar
hakkindaki bilgileri son derece yetersizdi. Bu konuda oldukca bu
konuda yetersiz oldugunu fark ettik.” (7).

“Ogrenci smyisinn fazla olmast bu asamada bizi zorlad: 6rnegin
Odyometri mesela bir tane cihazi var ama kirki 6grenci orada.
Hani ciddi problem.” (i2).

“Sadece dezavantajimiz kalabalik hani ¢ok fazla 6grenci var yani
laboratuvarda laboratuvarm kalabaliklastirmast.” (15).

“Ogrenci smyisinin fazla olmast mikrobiyolojiye ya da biyokimya
stkinti olusturdu. 10 o6grenciyi orda barmndirmazdik mesela
patolojiyi destekleyerek azaltmaya calistrm. Yani yer stkintimiz
iste enfeksiyon kaynakli oldugu icin. Bu konuda béliim olarak
zorluk yasadik.” (17).

“Egitim baglamadan once iiniversite ile ortaklasa kararlarin
alinmas: gerektigini diisiiniiyorum. Ben kurumum igin hatir
adina stajyer kabul ettim ama ben isterdim ki kendi alnimla ilgili
bir toplant: yapilsin ve bu sisteme dair goriislerimiz alinsin hatta
ortak kararlar alinsin fakat bir anda bu sistemde 6grencilerimizin
uygulama yapmas: gerekir diyerek isin icine ikili iligkilerin
girmesini profesyonelce gormiiyorum.” (110).

“Ogrencilerin 6gle yemegi, ulasgim ve barinma konusunda
stkintilart oldu. Ozellikler erkek O3renciler adma barinma
konusunda sikmtilar yasandr.” (17).
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“Staj siiresinin uzun oldugunu diisiiniiyorum ve bunun
dezavantaj oldugunu diisiiniiyorum. Belli bir siire sonunda
ogrencilerdeki ilk  giinkii gOremiyoruz ve metal
yorgunluklar: her gecen giin daha da artiyor bu durumda diger
personellerimizin g0zii batmaya basliyor ve kurum ici stkintilar
olusuyor.” (I1).

azmi

“Egitim siireci basladiktan sonra biz iiniversite ile dogru diiriist
iletisime gecemedik ¢iinkii onlar bizimle iletisim kurmadilar.
Arayip siirecin nasil gectigi ile 1lgili ya da sikintilarin olup
olmadigy ile ilgili goriislerimiz alimmadi. Belli araliklarla bir
araya gelmeyi isterdim ama danisman hocalarimiz laboratuvara
gelip dgrencilerini gordiiler ve dondiiler ben orada bu davranis:
yok yadirgadim benim laboratuvarim 63rencilerin sorumlulugu
bende ve ben muhatap almmadim.” (i2).

“Egitim siirecinde stajyerle ilgili bilgi almak isterdim daha
dogrusu onlarla miilakat yaparak onlart kabul etmek isterdim.
Stajyerlerden isteklerim ve onlarim benden beklentilerini
dinleyerek secim yapmak isterdim ismarlama birilerinin gelip
dahil olmasim degil.” (110).

“Isletme yoneticilerine gore tiniversite” temasinin “olumlu
degerlendirme” alt temasimin altinda “danisman hoca
O0grenci iletisimi” ve “tercih sebebi olma” iliskin isletme
yoneticilerinin goriisleri asagida verilmistir.

“Egitim siireci esnasinda hocalarin d3rencilerle siirekli olarak
iletisimde oldugunu gézlemedim. Genellikle ziyaretlere geldiler
gelmedikleri haftalarda da telefonda goriintiilii aradiklarim
g0zdiim. Bizim kurumda telefonda konusma odast var ¢iinkii
miigterilerin yaminda telefonda konusmak yasak ve 6grenciler
konusma odasina geciyorlar siirekli bende merak ettim ve iceriye
girdim gordiim ki damsman hocasiyla telefonda goriintiilii
konusuyor.” (i10).

“Staj yapma tecriibesine sahip olan 6grencilerin daha rahat is
bulacagina inantyorum ve bunu da 63rencilerde biliyor ve bu
sistem sayesinde iiniversitenin tercih orammmn artacagin
diigiiniiyorum.” (13).

4. Tartisma

Modelin {iniversite agisindan degerlendirilmesine iliskin
sonuglarma bakildiginda; 3+1 Egitim Model’ine iliskin
Ogretim elemani, 6grenci ve isletme yoneticilerinin ortak
goriisli, uygulanan modelin {iniversitenin tercih edilme
oranmi arttiracagl yoniindedir. Paydaslar, 6grencilerin
tiniversite tercihlerini yaparken artik sadece puan skalasina
gore degil tiniversiteden mezun olduktan sonraki is bulma
durumuna gore de degerlendirme yaptiklarini
belirtmislerdir. Yapilan ¢alismada, 3+1 Egitim Model'inin
tercih kilavuzunda yer almasi ve modelin uygulama
basarisinin ortaya konmas: ile Ogrencilerin bu modeli
uygulayan iiniversiteleri tercih etme oranlarmin artacagi
yoniinde goriis bildirmislerdir. Alan yazin incelendiginde,
mesleki uygulama modelinin 6grencilerin is bulmalarina
katki sagladig: tespit edilmistir (Arpat, 2018; Bahadir ve
Oguz, 2012; Tirk vd., 2017; Karadeniz ve Kumas, 2016).
Bunun yani sira 3+1 Egitim Modeli, teorik olarak verilen
egitimin uygulamali egitime doniismesini saglamaktadir.

Ogretim elemanlari; 6grencinin aktiflesmesini saglayan bu
model ile egitimin ve Ogrenci niteliginin artacagina
dolayisiyla bu siiregten tiim sektorleri olumlu yonde
etkileyecegine yonelik goriis bildirmislerdir.

Isletme yoneticileri ve stajyer oOgrenciler bu siirecte
danisman hocalarin rehberligini etkili ve nitelikli
bulduklarin ifade etmislerdir. Ogretim elemanlari ise bu
modeli ilk kez uygulamalar1 nedeniyle deneyim eksikligi
yasadiklarint ve grenci sayisinin fazla olmasmin siireci
istenilen diizeyde yiiriitilmesinde aksakliklara neden
oldugu yoniinde 6z elestiri getirmislerdir. Diizenli takip
sisteminin olusturulamamasi neticesinde takip, aninda
doniit ve diizeltmenin verilmedigi yoniinde goriis
bildirmislerdir. Benzer bir goriiste dgrenciler tarafindan
ortaya etkin bir takip
olusturulmadigini belirtmislerdir. Karacan ve Karacan
(2004) tarafindan, etkili stajin en temel noktalarindan bir
tanesinin denetim ve takip sistemi oldugunu tespit
etmiglerdir. Bu slirecte isletme yoneticileri, damisman
hocalarla yeterli iletisime ge¢mediklerini ifade ederek

konulmustur, sisteminin

stirecin kendi kontrolleri altinda ilerledigini belirtmislerdir.
Calisma sonucunda tiim paydaslarin yasamis olduklar: bu
iletisimsizligin temel sebebinin deneyim eksikliginden,
siire¢ baglamadan 6nce yapilmasi gereken bilgilendirme ve
oryantasyon yapilmamasindan
kaynaklanabilecegi ulagilmistir.  Isletme
yoneticileri ayni is kolundaki yoneticilerle bir araya
gelinerek modelin yeteri kadar tanitilmadigini ve isletme
olarak kendilerine stajyer se¢cim hakkinin tanmmmadigmi
ifade etmislerdir. Benzer sekilde Yiirekli ve digerleri (2018)
da c¢alismalarinda 3+1 uygulamali egitimi ile ilgili daha
ve Dbilgilendirici egitimlere gerek oldugu
bulgusuna ulagsmislardir. Karacan ve Karacan (2004) egitim
modelinin 6neminin anlatilmasini nitelikli uygulama
siirecinin temel noktalarindan biri olarak kabul etmiglerdir.
Isletmelerin biiyiik cogunlugunu 3+1 programi hakkinda
bilgilerinin yeterli diizeyde olmadig1 goriilmektedir.

egitimlerinin
sonucuna

ayrintili

Dolayisiyla bu sonug siirecin tanitim ve bilgilendirme
faaliyetlerinin yetersiz kaldigi seklinde yorumlanabilir
(Yirekli vd., 2018).

Ogretim elemanlar1 ayrica bu modelin daha etkili ve
verimli kullanilamama sebebinin modelin uygulamaya
karar verilme siirecinde ve uygulama siirecinde yapilan
eksiklikler ve hatalar oldugunu ifade etmislerdir. 3+1
Egitim Model'inin uygulanmaya karar verme siirecinde
ihtiyag analizinin yapilmadigini, kendi béliimleriyle ilgili
teorik ve is koluna ait bilgilerin talep edilmedigini
belirtmiglerdir. Modelin her is kolunda ve bolimde aktif
olarak sorgulanmadan
béliimlerin dahil edilmesinin siireg igerisinde sorunlara yol
actigmin altini ¢izmiglerdir. Martin ve digerleri (2004)
calisma bulgularinda bir modelin basarili olmasinin iyi
planlanmis olmasiyla orantili oldugunu belirtmislerdir.
Oren ve Oren (2018) ise boyle bir uygulamaya baglamadan
once gerekli altyapr diizenlemelerinin ne kadar 6nemli
oldugunu bulgulamislardir.

uygulanabilirliginin tim
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Ogretim elemanlar1 koordinatorliik ve devlet kurumlart
arasinda etkili iletisim kurulamamasindan kaynakl: siireg
icerisinde problemler olustugunu belirtmislerdir. Benzer
sekilde bu siirece Ogrenciler de deginerek devlet
kurumlarinda staj yapamadiklarimi ve basvurularinin
kabul sadece 0Ozel sektdrde staj
yapabildiklerine vurgu yapmiglardir. Bu durumun da
mesleki anlamda kendilerini sinirlandirildigimi belirterek,
alanlariyla ilgili devlet kurumlarinin is ve isleyisini gorme
imkanina ulasamadiklar1 sonucuna ulagilmigtir. Karacan

edilmedigi igin

ve Karacan (2004) uygun staj yeri bulmanin stajin 6énemli
yapr taslarindan biri oldugunun altin1 ¢izmislerdir.
Modelin  uygulama siirecinin  igleyisinde  devlet
kurumlarinin yani sira sanayi is birliginin saglanmasi
noktasinda da koordinasyon sikintilarinin yasandiginit hem
Ogretim elemanlar1 hem de isletme yoneticileri ifade
etmiglerdir.

3+1 Egitim Model'inin tiim paydaslar tarafindan
degerlendirilmesinden sonuglardan bir tanesi de program
iceriklerinin uygulama alanlari ile uyumsuz olmasidir. Bu
tespit 6grenciler, isletme yoneticileri ve 6gretim elemanlar:
tarafindan ortak goriis olarak belirtilmis ve durumun
sadece belirli boliimlerle siirli kalmadigr hemen hemen
her boliim icin gegerli oldugu ifade edilmistir. Paydaslar
uyumsuzlugun temel nedenin teoride yer alan bilgilerin
uygulamada karsiiginin olmamas: ya da kisith olmasi,
uygulamada kullanilacak bilgilerin ise teoride yeterli
diizeyde yer almamasi olarak ifade etmislerdir. Benzer
sekilde Akan (2014), boliimlerde miifredat belirleme
asamasinda is sektoriiniin ihtiyaclarinin goéz oniinde
bulundurulmasi gerektigini ifade etmistir.

Modelin 6grenci agisindan degerlendirilmesine iliskin
sonuglara bakildiginda; 3+1 Egitim Model'inin 6grenci
agisindan degerlendirilmesi yapildiginda 6gretim eleman
ogrenci ve isletme ydneticisinin ortak goriisleri; modelin
Ogrencilerde olusturdugu ve
kazandirdigr yoniindedir. Her ii¢ paydasin ortak goriisii;

Ozgiiven deneyim
ogrencinin teoride almis oldugu bilgilerin bu egitim modeli
sayesinde gecirilmesi  ile Ogrencilerin
alanlariyla ilgili deneyim kazandiklar1 ve bu durumunda
akademik 6z giivenlerini besledigini sonucuna ulagilmisgtir.
Aksit ve digerlerinin (2016) calismasinda benzer sonug

uygulamaya

olarak, mesleki egitim modelinin mesleki bilgi birikimini
arttirdigini agidan  Ogrencilerin
kendilerine olan giivenin arttigi goriilmiistiir (Oren ve
Oren, 2016). Programa dahil olan 6grencilerin bircogunun
mesleki uygulama egitim sonrasinda o6n yargilarmin
kinldigimi ve mesleklerine daha olumlu bakis agisi
gelistirdikleri goriilmiistiir (Kaya, 2023). Aydemir (2016)
calismasini yaz staji iizerine temellendirmis ve staj
yapmanin mesleki anlamada tecriibe kazandirdigi
bulgusuna ulasilmistir. yani sira ¢alisma
sonucunda, Ogrenciler ve Ogretim elemanlarinin ortak
goriisli, egitim modelinin uygulama imkan1 saglamas ile
ogrencilerin is diinyasmna ve iliskin
farkindaliklarmmin ~ olustugu Ayrica

dolayisiyla mesleki

Bunun

mesleklerine
yoniindedir.

mesleklerini tanima ve kendi kisilikleriyle ortiisen ya da
ayrilan yonleri ilerleyen  siireclerde
mesleklerine devam etme hakkinda karar vermelerinde bir
nevi meslek rehberligi gorevini de {istlendigine sonucuna
ulasilmistir. Bu durum mesleki egitim programlarindaki
ogrencilerin meslekleri tanimalari, mesleklerine yonelik
beceri gelistirmeleri ve is deneyimini yasamalar1 olup, 3+1
Egitim Model'inin temel amaglarmi yerine getirdigi
goriilmiistiir. Ogretim elemanlar1 egitim modelinin ayrica
ogrencilerin hedefler
belirlemesinde etkili oldugunu ifade etmislerdir. Alan
yazinda yapilan calismalar incelendiginde  3+1
uygulamasinin dgrencilerin meslegi benimsemelerine, is
yasamini tanimalarina (Oren ve Oren, 2016) ve meslege
yonelik farkindalik kazanmalarina (Yiirekli vd., 2018) katki
sagladig: Cakar (2020)
ogrencilerin 3+1 uygulamali egitim modelini benimseyerek
kariyer tercihlerine karar vermeleri acisindan etkili bir
model oldugunu bulgulamistir. Tiirk ve digerleri (2019) ise
modelin hem sosyal hem de teknik programlardaki

belirleme ve

calisma  hayatina  yo&nelik

gorlilmiistiir. calismasinda,

ogrenciler icin gerekliligini vurgulamislardir. Benzer
sekilde Aksit ve digerleri de (2016) sistemin Ogrencilere
kiyaslama imkani sunarak ne istediklerini anlamalarina
katki sagladigini ifade etmislerdir.

Isletme yoneticilerinin, 6grencilerin aktif olma durumlar:
ve is bilinci konusunda sikintilar yasadifi sonucuna
ulasilmistir.  Uygulamali egitimde nitelikli
yetistirme ve egitimden en {ist diizeyde yararlanabilmenin
kilit noktas1 6grencilerin aktif katilimidir. Bu durumun is
bilincinin
goriilebilir. Isletme yoneticilerine gore staj siiresinin uzun
olmasindan dolay1 stajyerlerin zamanla motivasyon ve

eleman

olusmamasinin  siirece yansimast olarak

performanslarmin diistiigli sonucuna ulagilmistir. Egitim
modelinin staj siiresinin baz1 boliimler icin yetersiz
goriiliirken,
degerlendirilmistir. Staj siiresinin sabit olmasinin boliimler
agisindan farklilik olusturdugu sonucuna ulagilmistir.

bazi  bolimler i¢in uzun  olarak

Benzer bir sonu¢ Emir ve digerlerinin (2010) ¢calismasinda
staj siiresinin staja baglamadan 6nceki 6grenci goriisleri ile
staj sonrasindaki goriislerini karsilastirmis ve goriislerin
staj oncesine gore daha olumsuz oldugunu tespit etmistir.
Uygulama siiresi bazi 6grencilere uzun gelebilir ve onlarda
bikkinlik yaratarak
motivasyonlarini diisiirebilir. Calisma bulgusundan farkl
olarak mesleki uygulamaya katilan 6grencilerin siireyi
yeterli buldugu yoniinde sonuglara rastlanmistir (Tiirk vd.,
2017). Giimiis ve Orgev (2018) ise calismalarinda
isverenlerin yariya yakininin 16 haftalik uygulamayi yeterli
bulduklarini ifade etmislerdir.

monotonluk, Ogrencilerin

Ogrenciler 6z degerlendirmelerinde, 6grencilikten ani bir
sekilde calisgan konuma gectikleri icin uyum problemi
yasadiklarini vurgulamiglardir. Ogrenciler bu siirecte yeni
bir 6grenme ortamina ve farkli bir sosyal ortama dahil
olmalar1 beraberinde akademik, sosyal ve psikolojik olarak
uyum problemleri olusturabildigi sonucuna ulasilmistir.
Bunun yanu sira dgrenciler egitim alaniyla ilgili olmayan
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bircok isi yapmak zorunda kaldiklarim belirterek bu tiir
durumlarin oldukga yipratici oldugunu vurgulamislardir.
Stajyerlerin diginda
sorumluluk alma, problem ¢6zme becerisi gelistirme,
mesleki becerilerin gelistirilmesi gibi olumlu sonuglar: ya
da motivasyon kaybi, somiiriilme riski, egitimin temel
noktasindan ayrilma gibi olumsuz sonuglar1 oldugu
goriilmiistiir. Arastirma bulgular: ile uyumlu olarak alan
yazinda  Ogrencilerin  meslegin  disinda  islerin
yaptirilmasiin dezavantajlar arasinda oldugu
goriilmektedir (Kaya, 2023). Bir bagka arastirma sonucuna
gore, Ogrencilerin biiyiik gogunlugunun mesleki uygulama
esnasinda genellikle alanlariyla ilgili gorevler verildigi
sonucuna ulasilmistir (Tirk vd., 2017). Ayrica 6gretim
elamanlar1 programlarda 6grenim goren bazi 6grencilerin

egitimleri gorevlendirilmelerinin

ayni tam zamanli bir iste ¢alistiklari i¢in mesleki uygulama
ile ilgili zaman yOnetimini saglayacak esnek mesleki
uygulama programmin gelistirilmesi gerektigi sonucuna
ulagilmistur.

Modelin isletmeler agisindan degerlendirilmesine iliskin
sonuglara bakildiginda; 3+1 Egitim Model’inde isletmelerin
durumunun degerlendirilmesine gore Ogretim elemani
O0grenci ve isletme yoneticisinin ortak goriisii; modelin
isletmelere is giicli sagladig1 yoniindedir. Tiim paydaslar
modelin is diinyasma nitelikli is giicii sagladigini ifade
etmiglerdir. isletmeler acisindan nitelikli is glicline sahip
olmak {iretim ve kalite ile dogru, maliyet ve zaman ile ters
orantilidir. Nitelikli is giiciiniin sektore dahil edilmesi hem
firmaya hem de bolgesel ekonomiye katki saglayacaktir.
Isletmeler sigortasi tiniversite tarafindan karsilanan, devlet
tarafindan ticret destegi verilen oldukga diisiik maliyetle is
glicii saglamaktadirlar. Kisaca 3+1 uygulamali egitim
modeli isletmelere ek maliyet olusturmadan isgtiicii imkan
saglamaktadir (Saribiyitk, 2013). Is giicii ile ilgili
ogrencilerin ucuz isgiicli olarak goriilmek istemedikleri,
Aymankuy ve digerleri (2013) tarafindan isletmelerin
ogrencileri ucuz isgiicii olarak gordiikleri rapor edilmistir.
Isletme yoneticileri ve 6gretim elemanlar1 3 + 1 egitim
modelinin personel yetistirme agisindan hayati 6neme
sahip oldugunu belirtmislerdir. Her iki paydas da
istedikleri ~ Ozelliklere sahip  personeli
yetistirebileceginin altin1 ¢izerek, uygulamanin isletmelere

firmalarin

avantaj sagladig1 sonucuna ulagilmistir. Isletmeler ihtiyag
duyduklar1 nitelikli is glictinii dogru bir sekilde
tanimlayarak istedikleri sahip personelleri
yetistirebilir ve personel alim ya da caligtirma siirecinde
yasayacaklari sorunlari minimuma cekebilirler. Isletme
yoneticileri ~ stajin  baslarinda  yasanan iletisim
problemlerinin stireg igerisinde kendiliginden
¢oziildiigliniin altin1 ¢izmislerdir. Benzer sekilde Bahadir
ve Oguz (2012) ogrencilerin iletisim becerilerinin staj
sayesinde olumlu olarak degistigini raporlamislardir.
Korkmaz ve Kilci (2024) de uygulamali egitim modeli
sayesinde Ogrencilerin uyum becerisi kazandiklarini ve
boylece iletisim becerilerinin arttigini belirtmislerdir. Bu
bulguyu destekler nitelikte Zhong ve Weihua (2013) da
uygulanan sistemin okul, 6grenci ve isveren arasindaki

kriterlere

tglii  iletisimi pekistirdigi yoniinde bulgular elde
etmiglerdir. Ogrencilerin cevresiyle etkili iletisim
kuramama nedenleri olarak bilgi ve 6zgiiven konusunda
yasadiklar1 sorunlar ve sektorle ilgili yeterli deneyimin
gosterilebilir. Isletme yoneticileri ~stajyer
yetistirme sorumlulugu verilen personellerin islerine daha
motive ve 6zneli davrandigini belirterek, isyerine sagladig:
dolayh katkiya vurgu yapmiglardir. Is diinyasmin
akademiye karsi on yargilarinin oldugu belirlenmistir.
Egitim modelinin uygulanmasindan once is diinyas:

olmamasi

akademiyi reel sektérden kopuk, bilgilerini iiriine
doniistiiremeyen ve sektoriin ihtiyaclarmma cevap
veremeyen kurumlar olarak diisiindiiklerini ifade

etmislerdir. Modelin uygulanmasiyla birlikte is diinyasi
sektoriin giincel gerceklerinden uzak buldugu akademinin
gercekleri ile tanismis ve onyargilarini ytkmistir. Akademi
is diinyasina yeni bilgi ve fikirler saglayarak, is diinyas1 da
akademiye bu fikir ve bilgilerin hayata gegirilmesi igin
destek olarak katk: Saribiyik da (2013)
calismasinda is diinyasinin 6gretim elemanlarinin sahip

sunabilir.

oldugu akademik bilgi ve tecriibelerden faydalanma
imkaninin énemini vurgulamustir. Bir diger ¢alismada ise
isletme
miifredatlarinin sektoriin ihtiyaglarin1 karsilayamadigini
ve egitimi yeterli olmadigin diisiindiikleri goriilmektedir
(Tekbalkan ve Karatas, 2021).

sahiplerinin meslek yliksekokullarinin

Isyerinde uygulamalari ile okulda alinan egitim birbirine
uygun ve birbirini tamamlamaktadir zaman igerisinde artis
gostermektedir. Bu artisin nedeni, isbasi egitim sistemine

katilan firma sayisimin arttikca sektor  cesitliligi
artmaktadir. Bunun sonucunda Ogrenciler egitim
gordiikleri ~ programa  uygun  isyerlerinde  staj

yapabilmektedirler ayn1 zamanda mesleki bilgi birikiminin
artmaktadir (Arpat, 2018).

Is yerinde yapilan egitimin kalitesinin artmasi mesleki
egitimin takibinin yapilabilmesi ve uygulamada kolaylik
saglamasi icin uygulamali egitim modiilii gelistirilerek
kullanilmas: adeta bir zorunluluktur. Bunun yani sira 3+1
egitim baglamadan  6nce
ogrencilerin mesleki gelisime yonelik ders almalarn
saglanabilir. Ogrencilere mezun olduktan sonra kendi
isletmelerini agma konusunda devlet desteginin sunulmasi

mesleki uygulamalarma

i¢in; KOSGEB ile protokol imzalanarak uygulama siirecine
katilan 6grencilere “Uygulamali Girisimcilik Egitim
Belgesi” verilebilir. Mesleki egitimin niteligini arttiracak
projelerin iiretilebilmesi i¢in Sivil Toplum Kurulusglari ile
iletisime gecilerek protokol imzalanabilir ve {iniversite-
sanayi is birligi gliclendirilebilir. Mesleki egitim modelinin
kalitesinin artirilabilmesi i¢in degerlendirme c¢alismalar:
yapilabilir ve sonuglara iligskin eylem plani tasarlanabilir.
Programda  ogrencilerden  beklenen  yetkinliklerin
belirlenmesinde ve sektdrel bazda program uyumunun
saglanmasinda gercekgi ulasilabilir 6lgiitler belirlenmelidir.
Egitim programlar1 is diinyasinin goriisleri de alinarak is
piyasasina uygun hale getirilebilir. Alan uzmanlarn
program gelistirme uzmanlar1 6grenci temsilcileri ve sektor
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uzmanlarindan olusan ¢alisma komisyonu olusturularak,
program revizyon calismalar1 baglatilabilir. isbast Egitim
Programi ile 6grencilerin {icretleri, isletmelerin ticret ve
sigorta giderleri devlet tarafindan karsilandig igin ISKUR
ile protokol imzalanabilir.

Etik Bildirim : Yapilan bu calismada
“Yiiksekogretim Kurumlar: Bilimsel Arastirma ve Yayimn
Etigi Yonergesi” kapsaminda uyulmasi belirtilen tiim
kurallara uyulmustur. Yonergenin ikinci boliimii olan
“Bilimsel Arastirma ve Yaymn Etigine Aykir1 Eylemler”
baslig: altinda  belirtilen  eylemlerden higbiri
gerceklestirilmemistir. Bu c¢alisma Sivas Cumhuriyet
Universitesi Egitim Bilimleri Aragtirma Onerisi Etik
Degerlendirme Kurulunun 27.11.2023 tarihli ve 363323
sayili izni dogrultusunda gergeklestirilmistir.

Yazar Katkilar1 : Birinci yazar: Yontem ve analiz,
ikinci yazar: Yontem ve analiz, Ugfmcii yazar:
Kavramsallastirma

Finansman : Bu ¢alismada finansal bir destek
alinmamustir.

Cikar Catismasi : Bu calismada herhangi bir ¢ikar

catigmasi bulunmamaktadr.

Veri Erisilebilirligi : Veriler 3+1 Staj Uygulamasinin
paydaslart olan &grenci, isletmeciler ve danisman
hocalarindan yiiz yilize toplanmis olup, istenmesi
durumunda paylasilabilir durumdadir.
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This research was conducted to uncover the opinions of students and faculty members in
programs implementing the 3+1 education model for the first time at Sivas Cumhuriyet
University in the 2023-2024 academic year, as well as the businesses with which the
agreements have been made, regarding the model. The study population consists of students
enrolled in programs implementing the 3+1 education model at Sivas Cumbhuriyet
University in the 2023-2024 academic year, academics participating in this program, and
relevant businesses. The study employed a phenomenological design, a qualitative research
method. Participants were selected using criterion sampling, a purposive sampling method.
For this study, 19 students, 10 academics, and 10 businesses were contacted. Face-to-face,
semi-structured interviews were conducted with the participants. The interviews revealed
the opinions of students, academics, and business managers regarding the advantages and
disadvantages of the 3+1 vocational internship education model. The data obtained within
the scope of the study were analyzed using MAXQDA Pro2020 (20.4.0). The findings were
grouped under three themes: evaluations from faculty advisors, student interns, and
business managers. When all three findings were analyzed together, there were common
views that the educational model increased students' self-confidence, provided students
with experience, was a reason for choosing the university, and that the educational programs
were incompatible.

1. Introduction

Due to the rapid pace of technological and social change
affecting countries and economies worldwide, the training

Vocational colleges are institutions of higher education
with a four-semester study period, which aim to train
qualified personnel for specific professions. Students who
successfully complete the programme at these schools are
awarded an associate degree diploma (Official Gazette,
2011). Vocational colleges provide individuals with a
balanced development in all aspects (Ugar & Ozerbas, 2013)
and help develop a professional identity (Geijsel & Meijers,
2005). According to Kahyarara and Teal (2008), it is also a
viable solution for enhancing the labour market in
developing countries. Vocational colleges have the main
purpose of training individuals with the skills required by
the business world. They are also expected to keep up with
technological advances and economic developments
(Gimiis & Orgev, 2018). The demand for skilled
intermediate staff with relevant education and expertise in
their profession is on the rise (Ozkan & Alan, 2022).

of the workforce is becoming increasingly important.
Educational organizations and personnel responsible for
upskilling the workforce (Clayton & Harris, 2018) are
expected to quickly adapt to social, economic, and
technological frameworks (Anderson, 2018). Therefore, it is
necessary to analyse the limitations of traditional
educational approaches in vocational education. It has
become essential to develop an understanding of skills
based on the realities and insights of the labour market
(McGrath & Yamada, 2023). Therefore, in the global
economy, education systems should focus on reviewing
and improving the teaching-learning process to prepare
more qualified individuals who can meet changing social
and economic demands (Serdenciuc, 2013). Graduates
should possess the ability to acquire new skills and
specializations in order to progress in an ever-demanding
world. To address this issue, it is crucial to create roadmaps
with the involvement of all stakeholders. This can only be
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achieved by promoting the assimilation of professional
skills within the educational process and ensuring
adequate through the
multiplication of professional practices and training
(Haddouchane et al., 2017). The literature frequently cites a
lack of workplace experience as a common complaint,
resulting in a loss of qualifications. Individuals who have
gained expertise through higher education may lose their

training for employment

connections with the business world over time due to lack
of regular contact. According to Gamble (2013), regular
communication between educational
workplaces, as well as matching students with appropriate
workplaces,
Therefore, learners in the 21st century require more than
the theoretical knowledge provided by educational
institutions. According to Igli (2001), education should
collaborate with other institutions and organizations
within the social structure, rather than being limited to the
school system. Universities' cooperation with industry is
crucial for regional growth and the economy, as they are

institutions and

are commonly recommended practices.

key producers of
cooperation is essential for modern economies (Lilles et al.,
2020). For these reasons, the importance of collaboration
between schools and industry is evident. Continuous
review of educational models to align with changes and
innovations in today's labor markets has become a
necessity (Korkmaz & Kilci, 2024).

knowledge. University-industry

1.1. 3+1 Education Model

The 3+1 education model is a non-internship program
designed to enhance the employability and professional
experience of vocational school students after graduation.
This model is based on three semesters of theoretical
instruction in school and one semester of professional
practice in businesses, with course content being adjusted
in vocational school programs. Students are directed to
workplaces for 16 weeks of full-time practice in the third or
fourth semesters, in accordance with the Professional
Practices Directive and the academic calendar. The 3+1
education model was developed by Sakarya University to
address the deficiencies in the practice area of vocational
schools, to avoid falling behind the labor market, to enable
students to renew themselves, and to improve the quality
of education (Sarib1yik, 2013, p. 39).

The 3+1 practical education model provides students with
a variety of benefits. This practice allows students to
reinforce the theoretical knowledge they acquire in school
with real-world work experience (Cakar, 2020). Through
this model, vocational school students gain direct contact
with the business world, providing them with the
opportunity to assess their professional competencies and
their preparedness for the workforce. By allowing students
to become familiar with their work environment, it
contributes to their personal and social development. It also
helps them gain a sense of responsibility, increase their self-
confidence, and improve their work discipline (Yildirgan et
al., 2016). It contributes to the increase in students' grade

point averages (Yilmaz & Cetin, 2016), increases their
professional knowledge (Aksit et al., 2016) and reduces
their anxiety about finding a job (Sahin Oren & Oren, 2018).
Vocational training also reduces unemployment rates
among educated youth. Vocational training provides
students with the skills to follow current industry trends,
general business competence, problem-solving skills, and
economic awareness (Lam & Ng, 2020; Liu et al., 2012).

3+1 applied training provides various benefits to both
students and employers and the industry. This training
model not only makes it easier for employers to find new
employees (Karadeniz & Kumas, 2016) but also allows
businesses to employ students long-term (Arpat et al,
2017). Therefore, this training model addresses the sector's
need for intermediate staff (Olmez, 2024). Through this
training model, businesses have the opportunity to identify
employees who can adapt to their needs while also
reducing training costs and time loss by accelerating the
onboarding process of new employees. Employers
contribute to the rapid development of the qualified
personnel they need. This allows new employees to adapt
more quickly and provide a workforce without incurring
additional costs (Yildirgan et al, 2016). Meeting the
demands of the business world quickly also contributes to
the national economy (Atal1 et al., 2016).

The 3+1 system contributes to universities and the quality
of education in various ways. It addresses the shortcomings
of theoretical education provided at universities and
ensures that it is increasingly up-to-date (Saribiyik, 2013)
and fosters a stronger and more effective relationship
between universities and the business world. The ability of
vocational school graduates to find jobs more easily and
with better opportunities increases the university's
desirability (Yildirgan et al., 2016). It also increases
collaboration between the university and the business
world (Dikmen & Baysal 2017).

Studies on the 3+1 applied education model have been
increasing in recent years. Previous studies on the 3+1
education model, which is considered a new application in
the literature, include: students' expectations from the
program (Tiirk et al., 2017; Sahin Oren & Oren, 2015),
student satisfaction perceptions (Aksin, 2014; Arpat et al.,
2017; Ay & Ugar, 2016; Onur & Kog, 2023; Yurttas et al.,
2018), students' opinions about the model and their
attitudes towards the profession (Yildirgan et al., 2016),
student gains (Ozkan & Alan, 2022), student knowledge,
skill acquisitions and behaviors (Giimiis & Orgev, 2018),
the level of job offers made to students (Arpat et al., 2017),
students' satisfaction levels with the model (Korkmaz &
Kilci, 2024; Sahin Oren & Oren, 2018), the satisfaction levels
of students and institutions with this model (Olmez, 2024),
the determination of the problems experienced by students
(Colaksel, 2019), students' perceptions, attitudes,
expectations, challenges they face and career plans (Kaya,
2023), the effect on entrepreneurship tendency (Gil &
Yiirekli, 2020), the expectations of tourism business
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managers (Tekbalkan & Karatas, 2021), the expectations of
accounting professionals and their approaches to the
program (Yiirekli et al., 2018) were investigated.

A review of the literature reveals that previous research has
generally focused on student perceptions, satisfaction,
skills, and business expectations. The current study aims to
fill a significant gap in the literature by collectively
evaluating the perspectives of all stakeholders regarding
the 3+1 education model. By presenting a multifaceted
analysis of the model from the perspectives of students,
academics, and the business community, it aims to identify
its strengths and weaknesses. In this respect, the study will
contribute to the academic literature by providing a holistic
perspective on how the 3+1 education model can be
implemented effectively in practice.

The problems and sub-problems of the study are expressed
below in order to determine the advantages and
disadvantages of this model for students, academics and
businesses receiving education within the scope of the 3+1
education model and how the stakeholders evaluate the
model.

This study was conducted to reveal the thoughts of
students, business owners and academicians who have
completed the 3+1 education model at Sivas Cumhuriyet
University. Previous studies on the 3+1 education model,
which is considered a new application in the literature,
have investigated students' expectations from the program
(Turk et al., 2017; Oren & Oren, 2015), student satisfaction
perceptions (Arpat et al., 2017; Yurttas et al., 2018), student
outcomes (C)Zkan & Alan, 2022), student knowledge, skill
acquisitions and behaviors (Giimiis & Orgev, 2018), the
level of job offers made to students (Arpat et al.,, 2017),
students' satisfaction levels with the model (Oren & Oren,
2018), the expectations of tourism business managers
(Tekbalkan & Karatas, 2021), the effect on entrepreneurship
tendency (Giil & Yiirekli, 2020), and the expectations of
accounting professionals (Yiirekli et al., 2018). This study
sought the opinions of students, academics, and businesses
regarding the advantages and disadvantages of the 3+1
education model for students, and the
business world. This study was necessary because the 3+1
education model is a new practice in the higher education

universities,

system and the literature has not yet comprehensively
evaluated the advantages and disadvantages of the model
for all stakeholders. This research is considered important
because it identifies the extent to which the 3+1 vocational
internship training model meets the expectations of the
business world, how it impacts students' professional skills,
and how the model can be improved and made more
effective. It is believed that this research will contribute to
improvements in the education system and meeting the
needs of the business world by examining the 3+1
vocational internship training model from a multifaceted
perspective.

Problem Statement: What are the opinions of students,
academicians and businesses regarding the 3+1 vocational
internship education model?

Sub Problems:

1. What are the opinions of advisor faculty members
regarding the 3+1 vocational internship training
model?

2. What are the opinions of intern students regarding
the 3+1 vocational internship training model?

3. What are the opinions of business managers
regarding the 3+1 vocational internship training
model?

2. Method
2.1. Design

This is a qualitative study that aims to determine the
opinions of supervisor lecturers, intern students, and
business managers on the implementation of the 3+1
The study
employed phenomenology design, a qualitative research
method that presents a phenomenon or experience in an

vocational internship education model.

integrated structure by examining its essence from many
aspects and perspectives. Phenomenology focuses on
defining experiences (Moustakas, 1994).

2.2. Participants

Criterion sampling, a purposive sampling method, was
used in the study. The basic concept of criterion sampling
is to determine the basic criteria for a sample that can
represent the topic to be researched and to select the sample
in line with these criteria (Yildirim & Simsek, 2016). The
main criteria for this research process were to have a faculty
advisor, a student intern, and a business manager within
the 3+1 education model. Creswell recommends an average
number of participants of 20 for phenomenological studies,
but he also stated that determining the sample size is a
matter of accepting the data obtained from the participants
as sufficient for the research question and ensuring data
saturation (Creswell & Poth, 2016). Data saturation for the
study was achieved with 10 advisory faculty members, 10
business managers, and 19 intern students. The faculty
members included advisory faculty members from two
child care and youth services departments, one food
processing department,
techniques  departments, management
organization departments, one accounting and tax
department, one chemistry and chemical processing
technologies department, and one finance, banking, and
insurance department. The intern participants included
eight participants from the child care and youth services
department, four from the social sciences, and seven from
the health sciences. The business-level study included four
business managers from child development, three from the
health sciences, and three from the social sciences.

two medical services and

two and
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2.3. Procedure

In the course of the research, three distinct semi-structured
interview forms were developed by the researchers to
gather the views of academic advisors, trainee students,
and business managers on the positive and negative
aspects of the 3+1 Education Model. Ethical committee
approvals were obtained. To this end, the researchers
employed three distinct data collection instruments to
obtain information from student interns, teaching staff, and
business owners. The researchers conducted the interviews
in person, with each interview lasting between 40 and 60
minutes. The study's findings indicate that data saturation
was achieved upon the completion of interviews with 10
academic advisors, 10 business managers, and 19 student
interns. The research data were then subjected to analysis
using the MAXQDA 2020 (20.4.0) program, during which
themes and codes were assigned.

2.4. Data Collection Tools

The semi-structured interview technique was utilized as
the data collection method in the study. To this end, the
researchers developed three distinct semi-structured
interview forms with the objective of eliciting the opinions
of faculty advisors, student interns, and business managers
regarding the positive and negative aspects of the 3+1
Education Model. The draft interview forms were reviewed
by three education experts and one language expert to
ensure their content validity and appropriateness in
Turkish. The draft form underwent necessary adjustments
in response to the feedback received from the expert group.

The data for the study was collected during the spring
semester of the 2023-2024 academic year. The interviews
were conducted in person on a voluntary basis. In order to
avert the loss of data, audio recordings were obtained with
the participants' authorization prior to the interviews.
Concurrently, the researchers meticulously documented
the salient points of the subsequently
amalgamating these records into a cohesive transcription.

interviews,

The interviews with the participants lasted approximately
40 to 60 minutes.

2.5. Credibility

To assess the credibility of the study, opinions were
obtained from three academics specializing in educational
programs regarding the research topic and the research
process. Furthermore, opinions were obtained from three
educational sciences and one linguistics expert in the
development of the data collection tools, and these expert
opinions and feedback, which are sub-dimensions of
credibility, were incorporated into the research process.
Participant and environment verification, a sub-dimension
of credibility, was ensured in the study. Participants were
interviewed in an environment where they could express
themselves freely, and the interviews were recorded with
their permission. Participants were assured that they could
withdraw from the study at any time and that their records

would be returned to them. Criterion sampling, a
purposive sampling method, was used in the selection of
participants to ensure transferability. Participants were
selected based on the cornerstones of professional
enterprise. The inclusion of students, academics, and
professionals created diversity, and data
diversification was achieved by selecting participants from
different departments.

business

To ensure direct quotation, a sub-dimension of the study’s
credibility, the data were analyzed using the MAXQDA
2020 (20.4.0) program, and the researchers independently
coded the data. After the researchers independently
collected data, they came together to compare codes and
themes, and by identifying common codes, they created a
data key. In addition to
participants' opinions were directly included in the data
reporting and quotations were made. At this stage, the
resulting code maps and data were presented to three
educational science experts for their opinions, and
triangulation was performed in the data analysis.

researcher triangulation,

2.6. Data Analysis

Content analysis was used to analyze the data obtained
from the "Stakeholder Interview Form Regarding the 3+1
Education Model," which was prepared for the research
question. Before analyzing the interviews, the audio
recordings were transcribed and cross-read multiple times
by the researchers. They were coded as faculty members
(A1, A2, ...), business managers (il, 2, ...), and intern
students (01, 02, ...). The research data were analyzed
using the MAXQDA 2020 (20.4.0) program, and themes and
codes were included.

3. Findings

The research problem statement was expressed as: "What
are the views of stakeholders regarding the 3+1 vocational
internship education model?" The 3+1 education model has
three basic structures: the intern student, the advisory
faculty member, and the business where the vocational
intern will take place. The main theme, "Evaluation of the
3+1 education model according to stakeholders," includes
the themes "evaluations of advisory faculty members,"
"evaluations of intern students," and '"evaluations of
business managers."
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3.1. Opinions of Advisory Faculty Members on the 3+1 Vocational Internship Education Model
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Figure 1. Hierarchical code-sub-code model regarding the 3+1 Vocational Internship Education Model according to the faculty
members’ opinions
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The first sub-problem of the research was expressed as:
What are the opinions of advisor faculty members
regarding the 3+1 vocational internship education model?
The themes, sub-themes, and codes of the findings
regarding the faculty members' opinions are presented in
Figure 1.

Figure 1 displays the faculty members’ opinions on the
theme, sub-themes, and codes related to the evaluation of
the 3+1 vocational internship education model. = The
lecturers' viewpoints are categorised into three themes:
'interns according to supervisors', 'enterprises according to
supervisors, and 'supervisors' self-evaluation of the
institution'. Each theme comprises two sub-themes:
positive evaluation and negative evaluation.

The faculty members” opinions on the codes of 'working
conditions', 'qualified practice’, 'private institutions', and
'assignment to jobs other than their responsibilities' under
the 'negative evaluations' sub-theme of the interns theme
were provided by the counselors.

“Many students face challenges when seeking internships. They
may not be assigned to their preferred institutions or may be
given irrelevant tasks at the institutions they are assigned to.
“Additionally, most institutions do mnot offer wages for
internships. In some workplaces that do offer wages, children are
made to work under harsh conditions, and those who object are
threatened with the cancellation of their internships.” (Al).

“Female students may face challenges in their working
conditions, particularly in industrial zones where they may be
employed in physically demanding roles. It is important to ensure
that all employees are treated fairly and provided with safe
working conditions.” (A4).

“In contrast to the Ministry of National Education, private
kindergartens often lack monthly and daily plans, structured
educational approaches, and appropriate behaviour towards
children. Additionally, students may not be exposed to proper
practices for child development.” (A7).

“The inability of our children and students to undertake
internships in public schools affiliated with the Ministry of
National Education is a disadvantage. This is because the teachers
working for the Ministry of National
undergraduate graduates who are appointed as permanent
through  KPSS.  Similarly, working in
kindergartens are graduates of girls’ vocational high schools or
open education, which is the best possibility. Therefore, the lack
of training courses and low qualifications among the teaching
staff hinders the quality of education that children receive here.”
(A10).

Education are

teachers those

“In some enterprises, students are sometimes employed to
perform tasks outside of their educational responsibilities, such as
making tea and cleaning.” (A6).

“In kindergartens, students are assigned various tasks, including
changing diapers and cleaning toilets. However, some argue that

this can cause students to become disengaged from the
educational system.” (A8)

The academic staff's evaluations on the sub-theme of
'positive evaluation' under the theme of 'interns according
to the counselors' regarding 'opportunity to find a job', 'self-
confidence', 'awareness of the business world', 'gaining
experience', and 'setting goals for working life’ are
represented below.

“The primary advantage of this system is the potential for
securing employment. It is believed that if a student can
demonstrate their skills and determination, they may be offered a
position with the company where they intern.” (A2).

“Students can gain experience and create a CV through this
system, allowing them to answer "yes’ to the question of whether
they have previous work experience on their first job application.”
(A8).

“Gaining self-confidence in the field of work outside of the lesson
and learning the job can help fill idle time more efficiently and
effectively.” (A5).

“Internship programs are crucial for young people to gain self-
confidence. While theoretical knowledge gained at the academy is
important, it may not always translate to desired performance in
practice. Through internships, students are able to gain practical
experience and build their self-confidence.” (A7).

“Work ethics is an advantageous practice for learning work
discipline and improving one’s professional skills.” (A10).

“I am interested in pursuing a career as a permanent teacher in
schools affiliated with the Ministry of National Education.” (A9).

“Individuals can gain insight into the challenges of a work
environment, the necessary competencies, and the working
conditions.” (A6).

“The 3 + 1 education model is an effective and efficient learning
system that blends theoretical knowledge with practical
knowledge.” (A2).

“The 3+1 application is functional and advantageous for students
to gain practical skills and work experience during a semester in
a program.” (A10).

“Students can make more informed decisions about their future
by gaining practical experience in their profession and
understanding the working conditions. It is important to have a
clear understanding of whether a profession is suitable or not,
rather than relying on personal opinions.” (A6).

According to the academic staff, under the sub-theme of
‘negative evaluations' of the business theme, their opinions
regarding the codes 'social problems’, 'lack of ownership by
the usiness', and "payment of wages' are provided below.

“Social problems are more prevalent in private kindergartens
compared to those under the Ministry of National Education
(MoNE). The inability of kindergartens to maintain professional
distance between teachers can lead to issues such as teacher
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rivalry and gossip, which can negatively impact students and
create social problems for them.” (A10).

“The institution aims to avoid allocating labor, time, and
resources to students who lack sufficient technical knowledge and
skills. This can result in social and psychological issues for the
students.” (A8).

“The business world evaluates the model based on its financial
impact. The primary concern is the wage question: will it bring a
gain in science?  This may or may not be the secondary
question.” (A6).

The academic staff's opinions on the codes related to
training personnel, providing labor force, state support in
wages, and breaking down prejudices against the academy,
under the sub-theme of positive evaluation in the business
according to advisors theme, are presented below.

“The perception of academics as employees who deal with
unnecessary details, conduct studies disconnected from real life,
and lack knowledge of the real sector, thus unable to produce fast
and practical solutions, is changing thanks to this system. It is
possible that joint studies will emerge.” (A3).

“The evaluation of these intern students in enterprises aims to
train qualified personnel for the future needs of the companies.
This process provides interns with the opportunity to be recruited
without having to go through lengthy exam and interview
procedures.” (Al).

“Thanks to the 3 + 1 program, companies will have many
alternatives to find the right employees. They will be able to
choose determined, hardworking, and disciplined students to
work after the internship, and even train their own employees.”
(A5).

“Businesses require workers, particularly those who offer
affordable labor.” (A7).

“In the business world, many young people with low wages are
employed in workplaces where their insurance is paid by the
university and they receive education. This creates a labor force
that is almost cost-free.” (A4).

Under the sub-theme of 'megative evaluations' within the
broader theme of 'consultants' institutional self-evaluation,’'
academic staff provide their opinions on the following
codes:
'occupational accidents and legal dimensions,' 'lack of
cooperation with government 'lack of
coordination in university-industry cooperation,' 'inclusion
of all departments,’ and ‘incompatibility of program
content.

lack of planning in the teaching model’

institutions,'

“The introduction of this system to students enrolled in the
program was not accompanied by information about the
internship obligation. The students were unaware of this
requirement when making their choice, indicating a planning
error.” (A7).

“Due to the sudden transition to the new system without proper
needs analysis for each department, a chaotic environment was

created for both students and lecturers. If the transition had been
planned properly, the importance and effectiveness of the model
could have been better demonstrated.” (A10).

“In this model, students who are already working may experience
problems as the situation is not foreseen or planned in advance,
and they may not be informed about practical training, resulting
in overlapping working and internship hours.” (A3).

“Accidents resulting in serious injury or death that occur during
internships, although not legally the responsibility of the
institution, can lead to significant criticism of the internship
program.” (A4).

“The university’s added responsibility of insuring its students for
occupational accidents and diseases, as well as following up on
them, may lead to legal issues with private sector companies.”
(A8).

“The options for internships available to certain departments are
quite limited, often requiring them to seek opportunities with
public institutions. As a result, they cited budget and quota
constraints as reasons for not participating. Unfortunately, due
to a lack of communication during the needs analysis phase,
public institutions were not involved in the implementation of the
model and were not provided with sufficient details. This resulted
in chaos for each group involved in the implementation. During
the first semester, several departments and vocational schools
chose not to begin the practice internship.” (Al).

“University should contribute to society, but unfortunately,
university-industry cooperation has not yet been achieved. It is
important to establish clear communication channels between
academia and industry to bridge this gap. In our field of work, it
is crucial to understand the business lines and the companies
operating within them, and vice versa. Although the university
has implemented a useful model, it would have been beneficial to
first bring together similar business lines and related departments
through small-scale meetings. This would have eliminated any
uncertainties and improved the effectiveness of the model’s
implementation, fostering university-industry cooperation.”
(A5).

“It is important to note that the functionality of this approach
may not be universal across all departments. For instance, in an
industrial enterprise that produces machinery, it may be
beneficial for the manufacturer to train its personnel manually
and to have the ability to select candidates based on their fit with
the corporate culture.” (A6).

“While technical departments may be effective in engineering or
health-related fields, their applicability in departments such as
banking may be limited due to differences in structure and
departmental characteristics. Therefore, inclusion should be based
on proper evaluations of the department. We encountered
department-based problems during the process, but since we
could not find an interlocutor within the coordination, we had to
rely on our own solutions.” (A9).

“For certain departments, there appears to be a discrepancy
between the theoretical knowledge they acquire in academia and
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the practical knowledge they encounter. It is my belief that
programs should be revised to align with the demands of the real
sector, without becoming bogged down in theoretical concepts.”
(A7).

Under the sub-theme of negative evaluations within the
theme of consultants' self-evaluation of the institution,
academic staff provided their opinions on the following
codes: ‘insufficient follow-up system', 'lack of needs
analysis', 'lack of coordination of the process’, 'financial
burden’, and 'lack of orientation training'.

“The inadequate and infrequent supervision of interns’ training
and experience by their supervisors in the institutions where
internships are conducted is a significant issue.” (A2).

“The 3+1 implementation model can be effective and useful, but
its success depends on proper planning. A needs analysis study
should have been conducted across the province and departments
before deciding to implement the model. Before implementing the
model, the university should have gathered numerical data on the
number of students and businesses related to each department, as
well as any public institutions associated with them. Before
implementing the model, the university should have gathered
numerical data on the number of students and businesses related
to each department, as well as any public institutions associated
with them. Before implementing the model, the university should
have gathered numerical data on the number of students and
businesses related to each department, as well as any public
institutions associated with them. Additionally, potential
problems and solutions should have been identified.” (A8).

“While the 3+1 model may be a valid form of education, the
implementation process was not managed effectively. Prior to its
implementation, the university should have informed all staff and
held departmental discussions to address any concerns or gaps in
the system. Afterwards, each department should have been visited
and student-student planning should have been conducted. This
would have ensured that the protocols, which were made in
general terms, could be implemented without any issues.
Additionally, representatives from relevant business lines should
have been interviewed, joint meetings should have been held, and
the system should have been explained. The positive outlook was
not maintained during implementation, as 3+1 could not be
properly coordinated.” (A10).

“This practice places a burden on the university in terms of both
workload and financial responsibility for student insurance.”
(A3).

“Before implementing the 3+1 education model, it is important to
provide training for both enterprises and students. Businesses
should be informed about the model and their expectations, while
students should receive training on workplace rules, professional
ethics, corporate confidentiality, and legal processes.” (A5).

In the sub-theme of 'positive evaluation' under the theme
of 'advisors' self-evaluation of the institution', the academic
staff's opinions on the codes 'ability to cooperate with
institutions', 'reason for preference’, and 'improvement of
student quality' are presented below.

“The university has been in contact with other private sector and
public institutions in the province since implementing the 3+1
education model. Academicians and business owners have come
together on a common platform to exchange views, not only for
this application but also for many joint studies.” (A2).

“The implementation of the 3+1 model is expected to enhance the
quality of student training, which in turn may lead to increased
employment opportunities for graduates. This could improve the
university’s reputation and increase its attractiveness to
prospective students.” (A5).

“The university benefits from this practice as it provides an
educational model that trains intermediate staff in the industry
and better equips students in production-oriented programs. The
application of theoretical knowledge ensures meaningful learning
and improves student quality.” (A8).

3.2. Opinions of Intern Students on the 3+1 Vocational
Internship Training Model

The second sub-problem of the research was expressed as
"What are the opinions of intern students regarding the 3+1
vocational internship education model?" The themes, sub-
themes, and codes of the findings regarding the opinions of
intern students are presented in Figure 2.
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Figure 2. Hierarchical code sub-code model of 3+1 Vocational Internship Training Model based on intern student feedback
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Figure 2 shows student interns expressing their opinions on
the themes, subthemes, and codes related to the evaluation
of the 3+1 vocational internship training model. The
student opinions are divided into three themes: "self-
assessment of interns," "business according to interns," and
"university according to interns." Each theme has two
subthemes: positive evaluation and negative evaluation.

The following are student opinions on the codes of 'being
employed in different fields' and 'problem of adaptation to
business life' under the 'negative evaluations' sub-theme of
the 'self-evaluation of interns' theme.

“During the internship, we were assigned to different areas and
encountered various challenges. However, we were able to
overcome these challenges by seeking guidance from our teacher.
In one instance, we were responsible for toilet training children
and faced difficulties in changing their diapers.” (O9).

“During the internship’s first semester, I struggled to adjust to
the transition from being a student to taking on the
responsibilities of a teacher.” (O13).

“During my hospital internship, I faced challenges adapting to
the unfamiliar working environment. The use of unfamiliar
medical devices and terminology made it difficult for me to adjust.
Additionally, we were required to wear gowns and remove them
during shifts, which presented an interesting situation.
Throughout the internship, we encountered various processes like
this.” (O16).

The intern students' evaluations of the themes 'gaining

experience', 'self-confidence’, 'communication’, and
'awareness about the profession' under the sub-theme of
'positive evaluation' in the 'self-evaluation of interns' are

presented below.
“I attended as a student and left as an experienced teacher.” (O2).

“In my class, 1 had the opportunity to interact with special
education students, which taught me how to effectively
communicate with them.” (O7).

“I worked in an insurance company and for the first time I
learned the names of the companies, their features and
personalized offers. I learned how to communicate with
customers.” (O11).

“During my internship, 1 gained valuable experience in
interacting with students of all ages. The emotional farewell I
received from each child, including tears and hugs, left a lasting
impression on me. Despite my initial nervousness as a non-
vocational high school graduate, I learned how to approach them
and communicate effectively by making eye contact. I now feel
confident in my ability to handle any age group.” (O19).

“I learned about the concept of a customer and how to effectively

communicate with them.” (O5).

“During my internship at the hospital, 1 gained valuable
experience in communicating with both staff and patients. While
it took some time to fully understand the psychology of the

patients, we were able to observe their anxieties and adjust our
approach accordingly.” (O12).

“I entered school with the intention of studying for two years,
completing my studies, and applying to the police force. I spent
my first year with this goal in mind. Initially, I believed that child
development was not a suitable profession for me. However, this
internship provided me with the opportunity to learn more about
myself and my profession. I came to the realization that it is a
challenging but rewarding profession. You die during the day
from dealing with so many children, but when you leave at the
end of the day, they hug you so much that all your tiredness and
experiences are erased.” O15).

The following are the intern students' opinions on the sub-
theme of 'negative evaluations' under the theme of
‘business according to the intern: 'lack of workplace
support’, 'compliance with business rules’, and strict
supervision system'.

“During my internship at an insurance company, I encountered
difficulties in obtaining necessary information from my
workplace. Whenever I asked about a topic, I was informed that
the company was currently experiencing a high workload and was
directed to search for information on the internet.” (O5).

“One of the most challenging aspects for me was the requirement
to surrender our phones upon entering the daycare center.
Retrieval of our phones from the manager’s office was only
permitted in the event of an urgent matter, and solely after work
hours.” (O15).

“The institution enforced strict entrance and exit times,
disallowing absenteeism except for medical reasons with a
medical report.” (O13).

The intern students' opinions on the codes 'the workplace
behaves with care' and 'provides labor force' in the 'positive
evaluation' sub-theme of the 'business according to the
intern' theme are presented below.

“I collaborated with the head nurse of the emergency room and
was able to operate computer systems and medication dispensers.
The nurse was transparent with us and provided all necessary
information.” (O4).

“During my internship at the hospital, the staff welcomed us
warmly and made us feel like part of the team. I still feel emotional
when I hear the name of the hospital mentioned.” (O16).

“During my internship, I fulfilled various tasks assigned by the
institution. These tasks included distributing tea, cleaning, and
communicating with customers. I was happy to participate in all
processes and did not find it bothersome because I was accepted
as a staff member and saw it as my workplace.” (O11).

Within the sub-theme of 'negative evaluations' under the
broader theme of 'University according to the interns’,
intern students express their opinions on various aspects
including subsistence expenses, program duration (both
long and short), lack of cooperation with government
agencies, difficulty in selecting the right workplace,
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program content incompatibility, insufficient follow-up
systems, and lack of orientation training.

“During my internship at the hospital, my fellow interns and I
were not recognized as staff and were not allowed to use the staff
services during lunchtime.” (010).

“During my internship at a daycare center, I noticed that some of
my colleagues were paid more than me. This was due to the fact
that the daycare center they interned at had more employees.
Although we performed the same tasks, the difference in pay
seemed unfair to me.” (O3).

“The duration of the internship appears to be quite long. Leaving
the daycare center in the evening, I would prepare the next day’s
activities after dinner. This left me with little social life and was
quite tiring and exhausting. It may be worth considering
reducing the duration of the internship.” (O15).

“During my internship at an insurance company, I found that
the 15-week period was insufficient to gain a comprehensive
understanding of the company and its operations. Therefore, 1
suggest that the internship period be extended to allow for a more
thorough learning experience.” (O5).

“As a vocational graduate, I completed my internship at MoNE
before and am currently interning at a daycare center. In my
experience, the daycare center lacks adequate social environments
and knowledge. At times, I wished that MoNE could have made
an agreement.” (O9).

“The internship training was adequate, however, the selection of
enterprises could be improved. Unfair actions were observed
during my time at the enterprise, leading me to discuss the
situation with my supervisor and ultimately change my
internship placement.” (O7).

“During my internship in the hospital’s purchasing department,
I discovered a disconnect between the theoretical knowledge I
gained in school and its practical application. Specifically, I found
that I lacked knowledge about hospital systems and purchasing
processes.” (018).

“I am currently studying in the Department of Banking and
Insurance and taking a course in Political Science. I wish that
instead of this course, we had the opportunity to take courses on

screen reading related to general companies or communication
skills. Unfortunately, many of the courses offered in the
department have not been useful in practice.” (O5).

“Our institution would benefit from more frequent visits and
guidance from our counselors.” (O12).

“Upon entering the business world, we were initially unaware of
its norms and expectations, leading to uncertainty in our actions.
Fortunately, our daycare center provided us with a week-long
training program, during which our manager familiarized us
with the institution’s regulations and expectations. However, our
peers were not as fortunate and struggled without any prior
training.” ©2).

Within the sub-theme of 'positive evaluation' in the
'University according to the interns' theme, the opinions of
intern students regarding supervisor guidance' and
'preference factors' are presented below.

“Having our advisor with us during this process and providing
support when needed made it more comfortable. The guidance of
our teacher gave us confidence and comfort when we faced
difficulties and lacked information.” (O19).

“Upon graduation from this school, I will possess valuable
internship experience and a well-prepared product file, which will
enhance my employability. During my time at the daycare center,
I developed materials and activities that were approved for use in
my future job applications. If successful, I believe this will attract
more students to Sivas and increase the university’s popularity.”
(013).

3.3. Opinions of Business Managers on the 3+1
Vocational Internship Training Model

The third sub-problem of the research was to investigate
the opinions of business managers on the 3+1 vocational
internship training model. Figure 2 presents the themes,
sub-themes, and codes of the findings.

Figure 3 shows the hierarchical code sub-code model for
the 3+1 vocational internship training model based on the
opinions of business managers.
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Figure 3 displays the business managers' opinions on the
theme, sub-themes, and codes related to the evaluation of
the 3+1 vocational internship training model. Business
managers' opinions can be categorized into three themes:
'self-evaluation of enterprises’, 'students according to
business managers', and 'university according to business
managers'. Each theme has two sub-themes: 'positive
evaluation' and negative evaluation'.

Under the sub-theme of 'negative evaluations' in the 'self-
evaluation of enterprises' theme, enterprise managers'
opinions on 'lack of organizational experience', 'taking
responsibility’, training', lack of
proficiency with the system' are presented below.

'orientation and

“Many businesses, including ours, were initially hesitant. We
accepted these interns for their benefit, and as the process
progressed, we became accustomed to each other. They became an
integral part of the institution, and we recognized the significance
of this practice. Institutions should be informed about this issue
in more detail.” (i10).

“You are responsible for many students in this process. The
individual is accountable for occupational risks and hazards.”
(i3).

“Prospective students should familiarize themselves with the
culture and practices of the institution and its affiliated
kindergartens. It is important to note that theoretical knowledge
alone is insufficient. Orientation training will be provided to our
next interns from their first day at our institution.” (11).

“As a business, we accepted interns for the purpose of enhancing
our operations. Upon their arrival, they presented a contract
which we duly signed. However, I only reviewed the wage to be
paid. I am not familiar with the legal rights and responsibilities
of students and universities” (i3).

Under the sub-theme of "positive evaluation' in the 'self-
evaluation of enterprises' theme, enterprise managers'
opinions  on dedication of the
organization, employee motivation, personnel training,
workforce contribution, and adaptation to the workplace

communication,

are presented.

“There appears to be more positive communication with the
academy. We have agreed to collaborate on projects and joint
studies with our professors, with whom we would not normally
interact.  Our effective  and
professional.” (17).

communication has been

“We inform them about our profession, experiences, and the work
we do. We also provide guidance on the rules they should follow
and train the interns as if they were our own staff.” (I1).

“In this model, employees are motivated by training interns and
transferring knowledge. By discussing the field together and
answering the interns’ questions, our staff’s performance is
satisfactory.” (I8).

“As an institution, our goal in accepting interns is to train
personnel and to ensure that personnel are trained for the desired
qualifications.” (13).

“If the first week is spent on job training, we can begin to see
increased efficiency from our colleagues in the second week. We
are beginning to observe their increased involvement in the
operations, and they are making valuable contributions to the
organization.” (16).

“During the initial period, we believed that having interns was a
disadvantage rather than an advantage. However, our interns
proved us wrong by embracing the institution and working as
diligently as our staff. As a result, we now require four interns
instead of two.” (110).

“Upon the arrival of a large number of interns, we encountered
issues during their first week. We gathered them together and
emphasized the importance of acting carefully in a hospital
setting. We provided them with a list of issues to be mindful of.
Our students adhered to all the warnings and easily adapted to
each department, despite being rotated from time to time.” (I5).

Under the sub-theme of 'megative evaluations' of the
'students according to business managers' theme, the
opinions of business managers on 'lack of job awareness',
'food-related problems’, 'inactivity', 'competition’, and 'long
internship period' are presented below.

“Our job involves working with young children and,
unfortunately, it is not foolproof. There were some issues during
the first few weeks because the students had no prior work
experience and were still adjusting to their new roles.” (I8).

“Employees are expected to focus on their job responsibilities and
refrain from using their phones during work hours. It is
important for individuals to take ownership of their work and not
use their student status as an excuse for not meeting
expectations.” (i10).

“Unfortunately, the students interning at our institution were
not provided with food and were not permitted to use the same
service as us. It is my belief that these issues can be resolved.”
(7).

“Some students were uninterested and reluctant. They did not
listen fully to what we were trying to teach and could not perform
at the desired level.” (19).

“During the internship, two students were informed that a
contract would be offered to the one who performed better.
However, this led to a problem as they began to view each other
as competitors and started fighting. The case required a
significant amount of time to be resolved.” (I1).

“The duration of the internship was lengthy, and as time passed,
the initial excitement and enthusiasm of our interns dwindled,
resulting in a decline in their performance. Therefore, I suggest
shortening the internship period or relocating the interns.” (i3).

The following are the opinions of business managers
regarding the sub-theme of 'positive evaluation' under the
theme of 'students according to business managers"
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'gaining social identity', 'gaining experience’, 'workplace
harmony’, and 'self-confidence'.

“I observed that our students developed a sense of social identity.
They reported that when individuals they encounter in their daily
lives see them in the hospital and offer assistance, others’
perception of them changes. This brings them great joy and helps
them focus more on their work.” (i2).

“The decision to apply theoretical knowledge into practical use for
the benefit of students in the department of child development and
education is appropriate.” (11).

“During their maximum 3-week stay in each laboratory, the
interns were trained in various aspects including knowledge and
etiquette analysis, laboratory functioning, patient care,
communication with services, and the logic and conditions of the
tests. This training ensured the correct interpretation of the
results.” (I5).

“People tend to forget auditory information, while visual
information is not always retained. However, people are more
likely to remember things that they have actively done.” (19).

“The students’ quick adaptation to the workplace had a positive
effect on both our staff and us.” (i5).

“This situation is expected to enhance students’ self-confidence
and improve their success rate at the beginning of their business
careers.” (110).

“In three months, students develop self-confidence and self-
awareness, which can be useful when starting a business.” (9).

“The development of self-confidence, socialization, customer
communication, and business skills are all important aspects for
students to adopt. It is important to note that these skills should
be presented objectively and without any subjective evaluations.”
(17).

Under the sub-theme of negative evaluations' within the
broader theme of ‘'university according to business
the opinions of business managers are
presented regarding several aspects, including the short
duration of internships, incompatibility of program
lack of
coordination between businesses and universities,
subsistence planning, lengthy internship
periods, miscommunication between businesses and
universities, and the right to choose interns.

managers',

content, high number of intern students,

insufficient

“Three months may not be sufficient for students to fully
understand the system. Within the first two weeks, students
become accustomed to the agency’s content and working
environment. In the third week, we introduce a brief overview of
the companies. There are 41 agencies, each with their own unique
screens. The internship period for teaching these screens is quite
short.” (i4).

“The intern’s knowledge of laboratory information, medical
terms, and concepts was inadequate. We recognized that it was
insufficient in this regard.” (7).

The large number of students has caused an issue in the
Audiometry course, where there is only one device available for
forty students.” (12).

“The laboratory is crowded due to the high number of students
present.” (5).

“The large number of students posed issues for the microbiology
or biochemistry department. To reduce the number of students, 1
supported pathology. In other words, the reason for our lack of
space is due to an infection. Our department has faced challenges
in this regard.” (17).

“Decisions should be made jointly with the university before the
training begins. I accepted interns for my institution’s benefit.
However, I would have appreciated a meeting to discuss our field
and opinions on the system, leading to joint decisions. It would
be unprofessional to suddenly require our students to practice in
this system and engage in bilateral relations.” (110).

“The students encountered issues with lunch, transportation,
and housing. Accommodation was particularly problematic for
male students.” (i7).

“The length of the internship period is a disadvantage. Over time,
students may lose their initial determination and experience
increasing mental fatigue. This can lead to intimidation among
staff members and internal problems. It is important to address
these issues and find ways to support students in maintaining
their motivation and focus.” (i1).

“After the educational process began, we experienced
communication difficulties with the university due to their lack
of responsiveness. We were not informed of the progress or any
issues with the process. I would have preferred to have regular
meetings, but our advisors only came to the laboratory to see their
own students and then left. I did not find this behavior strange,
as I am responsible for my own students and was not consulted.”

(i2).

“I would like to obtain information about the trainee’s progress
during the training process. Specifically, I would like to conduct
an interview to assess their performance. I prefer to make a
decision based on my own desires and the expectations of the
interns, rather than having someone else interfere.” (110).

The following are the opinions of business managers
regarding 'advisor-mentor-student communication' and
‘being a reason for preference’ within the 'positive
evaluation' sub-theme of the 'university according to
business managers' theme.

“During the training process, the lecturers did not maintain
constant communication with the students. During the weeks
when they did not visit, I observed them communicating via video
calls. In our institution, there is a designated room for phone
conversations to avoid disturbing clients. Students are
encouraged to use this room for phone calls. I was curious and
entered the room, where I observed a student having a video call
with their advisor.” (110).
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“Students who have completed an internship are more likely to
find employment. This system can increase the university’s
preference rate.” (13).

4. Discussion

When the findings of the study are examined, the common
opinion of the faculty members, students and business
managers regarding the 3+1 education model is that the
implemented model will increase the preference rate of the
university. Stakeholders stated that students no longer
evaluate their university choices only based on the score
scale, but also according to their employment status after
graduation. In the study, they expressed the opinion that
the inclusion of the 3+1 education model in the preference
guide and the demonstration of the success of the model's
implementation will increase the rate of students choosing
universities that implement this model. The related
literature determined that the professional practice model
contributes to students' finding employment (Arpat, 2018;
Bahadir & Oguz, 2012; Tirk et al, 2017; Karadeniz &
Kumas, 2016). In addition, the 3+1 education model ensures
that the theoretical education is transformed into practical
training. Faculty members expressed their opinion that
with this model that enables students to become more
active, education and student quality will increase, and
therefore, all sectors will be positively affected by this
process.

Business managers and intern students expressed that they
found the guidance of their mentors effective and qualified
during this process. Faculty members expressed self-
criticism, stating that they lacked experience due to this
being their first time implementing this model and that the
large number of students caused problems in the process's
execution at the desired level. They expressed a view that
follow-up, immediate feedback, and correction were not
provided as a result of the lack of a regular follow-up
system. Students shared a similar view, stating that an
effective follow-up system was not established. Karacan
and Karacan (2004) determined that a monitoring and
follow-up system is one of the most fundamental aspects of
an effective internship. Business managers stated that they
did not have sufficient communication with their mentors
during this process, indicating that the process was under
their control. The study concluded that the primary reason
for this lack of communication experienced by all
stakeholders could be a lack of experience and the lack of
necessary information and orientation training before the
process began. Business managers stated that the model
was not adequately introduced to managers in the same
business line and that, as a business, they were not given
the right to choose interns. Similarly, Yiirekli et al. (2018)
found that more detailed and informative training is
needed regarding 3+1 practical training. Karacan and
Karacan (2004) considered explaining the importance of the
training model as a key element of the qualified
implementation process. It appears that the vast majority of
businesses lack sufficient knowledge about the 3+1

program. Therefore, this result can be interpreted as
insufficient promotional and informational activities for the
process (Yiirekli et al., 2018).

Faculty members also stated that the reason this model
hasn't been used more effectively and efficiently is due to
deficiencies and errors made during the decision-making
process and the implementation process. They stated that a
needs analysis wasn't conducted during the decision-
making process for the 3+1 education model, and that
theoretical and business-related information related to their
departments wasn't requested. They emphasized that
including all departments without actively examining the
model's applicability to every business line and department
leads to problems throughout the process. Martin et al.
(2004) stated in their study findings that the success of a
model depends on its well-planned nature. Oren and Oren
(2018) also noted the importance of establishing the
necessary infrastructure before implementing such an
application.

Faculty members stated that problems arose during the
process due to the lack of effective communication between
the coordinator and government institutions. Similarly,
students also touched upon this process, emphasizing that
they were unable to intern at government institutions and
could only intern in the private sector because their
applications were rejected. They stated that this situation
limited them professionally and that they were unable to
observe the workings and operations of government
institutions related to their field. Karacan and Karacan
(2004) emphasized that finding a suitable internship is a
crucial cornerstone of internships. Both faculty members
and business managers stated that coordination difficulties
arose in ensuring collaboration between government
institutions and industry during the implementation of the
model.

One of the conclusions drawn from the evaluation of the
by all stakeholders is the
inconsistency of program content with practical areas. This
finding was shared by students, business administrators,
and faculty, and it was stated that this situation is not
limited to certain departments but applies to almost every
department. Stakeholders stated that the primary reason

3+1 education model

for this inconsistency is the lack of or limited practical
application of theoretical knowledge, and the inadequacy
of theoretical knowledge in practical application. Similarly,
Akan (2014) stated that the needs of the business sector
should be considered in the curriculum development phase
of departments.

Considering the Results Regarding the Evaluation of the
Model from a Student Perspective, when the 3+1 education
model was evaluated from a student perspective, the
common opinion of the faculty members, students, and
business managers was that the model builds students' self-
confidence and provides experience. The common opinion
of all three stakeholders was that by applying the
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theoretical knowledge acquired by students to practice
through this educational model, students gain experience
in their fields, which in turn fosters their academic self-
confidence. Aksit et al. (2016) study yielded similar results,
indicating that the vocational education model increases
professional knowledge, which in turn increases students'
professional self-confidence (Oren & Oren, 2016). It was
observed that many of the students participating in the
program had their prejudices overcome after the vocational
practice
perspective on their professions (Kaya, 2023). Aydemir
(2016) based his study on summer internships and found
that internships provide experience in professional
understanding. In addition, the study concluded that the
students and faculty shared a common view that the

training and developed a more positive

educational model, by providing practical opportunities,
increased students' awareness of the business world and
their professions. It also concluded that it served as a kind
of career guidance in helping them understand their
professions, identify aspects that aligned with or differed
from their personalities, and decide whether to continue
their professions in the future. This enabled students in
vocational education programs to become familiar with
professions, develop skills related to their professions, and
gain work experience, thus fulfilling the primary objectives
of the 3+1 education model. Faculty members also stated
that the education model was effective in helping students
set goals for their professional lives. A review of studies in
the literature revealed that the 3+1 application contributed
to students' their
understanding of business life (Oren & Oren, 2016), and
their awareness of the profession (Yiirekli et al., 2018).
Cakar (2020) found that adopting the 3+1 practical
education model was an effective model for students
deciding on their career choices. Tiirk et al. (2019)
emphasized the necessity of the model for students in both
social and technical programs. Similarly, Aksit, et al. (2016)

acceptance of the profession,

stated that the system helps students understand what they
want by providing them with the opportunity to compare.

It was concluded that business managers experience
difficulties with students' active participation and job
awareness. Active participation is key to training qualified
personnel and maximizing the benefits of training in
applied training. This can be seen as a reflection of the lack
of job awareness in the process. According to business
managers, the long internship duration results in a decline
in intern motivation and performance over time. While the
internship duration of the training model was deemed
insufficient for some departments, it was considered long
for others. It was concluded that the fixed internship
duration differs across departments. A similar result was
obtained in Emir et al. (2010), who compared students'
opinions about the internship duration before and after the
internship and found that the opinions were more negative
than before. The internship duration may be long for some
students, creating monotony and boredom, thus decreasing
student motivation. Contrary to the study's findings, the

results indicated that students participating in professional
practice found the duration sufficient (Tiirk et al., 2017).
Giimiis and Orgev (2018) stated in their study that almost
half of the employers found the 16-week application
sufficient.

In their self-assessments, students emphasized that they
experienced adjustment difficulties due to the sudden
transition from student to working position. It was
concluded that students' involvement in a new learning
environment and a different social environment during this
process can lead to academic, social, and psychological
adjustment problems. Furthermore, students stated that
they were forced to perform numerous tasks unrelated to
their field of study, emphasizing that such situations were
quite taxing. Assigning interns outside of their training has
been observed to have positive outcomes, such as increased
responsibility, problem-solving skills, and professional
development, while negative outcomes, such as loss of
motivation, risk of exploitation, and departure from the
core focus of their training, are among the disadvantages of
assigning students’ tasks outside of their training (Kaya,
2023). Another study concluded that the majority of
students are assigned tasks related to their field during
their training (Ttiirk et al., 2017). Furthermore, because some
students in the program work full-time, a flexible training
program should be developed to
management related to training.

facilitate time

Considering the results of the evaluation of the model from
a business perspective, the consensus among faculty
members, students, and business managers is that the
model provides businesses with a workforce based on the
3+1 education model. All stakeholders stated that the
model provides the business world with a qualified
workforce. For businesses, having a qualified workforce is
directly proportional to production and quality, and
inversely proportional to cost and time. Incorporating a
qualified workforce into the sector will contribute to both
the company and the regional economy. Businesses
provide workforce at a very low cost, with insurance
covered by the university and wage support provided by
the state. In short, the 3+1 applied education model
provides businesses with a workforce opportunity without
creating additional costs (Saribiyik, 2013). Regarding the
workforce, Aymankuy et al. (2013) reported that businesses
do not want to be perceived as cheap labor, and businesses
see students as cheap labor. Business managers and faculty
stated that the 3+1 education model is vital for personnel
training. Both stakeholders emphasized that companies can
train personnel with the desired characteristics, concluding
that the practice offers advantages to businesses. By
accurately identifying their qualified workforce needs,
businesses can train personnel who meet their criteria and
minimize problems encountered during the recruitment
and hiring process. Business managers emphasized that
communication problems experienced at the beginning of
the internship resolve themselves over time. Similarly,
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Bahadir and Oguz (2012) reported that students'
communication skills improved significantly as a result of
the internship. Korkmaz and Kilci (2024) also noted that the
applied training model helped students gain adaptability,
thus improving their communication skills. Supporting this
finding, Zhong and Weihua (2013) also found that the
implemented system strengthened the three-way
communication between the school, student,
employer. The reasons students lacked knowledge and self-
confidence, as well as a lack of industry experience, could
be cited as reasons for their inability to effectively
communicate with their environment. Business managers
noted that staff assigned to train interns were more
motivated and committed to their work, emphasizing their
indirect contribution to the workplace. It has been
determined that the business world has prejudices against
academia. Before the implementation of the education
model, the business world expressed that they viewed

and

academia as institutions disconnected from the real sector,
unable to transform their knowledge into products, and
unable to meet the needs of the sector. With the
implementation of the model, the business world has
encountered the realities of academia, which they
perceived as distant from the current realities of the sector,
and has overcome its prejudices. Academia can contribute
to the business world by providing new knowledge and
ideas, and the business world can contribute to academia
by supporting the implementation of these ideas and
knowledge. Saribiyik also emphasized the importance of
the business world's ability to benefit from the academic
knowledge and experience of faculty members (Saribryik,
2013). Another study found that business owners believed
that the curricula of vocational schools failed to meet the
needs of the sector and that the training was inadequate
(Tekbalkan & Karatas, 2021).

The compatibility and complementarity between
workplace practices and school education has been
increasing over time. This increase stems from the
increasing number of companies participating in the on-
the-job training system, which increases sector diversity. As
a result, students can intern at workplaces aligned with
their program, which also increases their professional

knowledge (Arpat, 2018).

To improve the quality of workplace training, facilitate
monitoring of vocational training, and facilitate its
implementation, developing and implementing a practical
training module is practically essential. Furthermore,
students can be provided with professional development
courses before starting 3+1 vocational training programs.
To provide state support for students to start their own
businesses after graduation, a protocol can be signed with
KOSGEB, and students who participate in the application
process can receive an "Applied Entrepreneurship Training
Certificate." To develop projects that will enhance the
quality of vocational training, contact can be made with
and university-industry

civil society organizations,

collaboration can be strengthened. Evaluation studies can
be conducted to improve the quality of the vocational
training model, and an action plan can be developed based
on the results. Realistic, achievable criteria should be
established to determine the competencies expected of
students in the program and to ensure program alignment
across sectors. Training programs can be tailored to the job
market by consulting with the business world. A working
composed of field experts, program

experts, student representatives,
industry experts can be established, and program revisions
can be initiated. With the On-the-Job Training Program, a
protocol can be signed with ISKUR since the wages of
students and the wage and insurance expenses of
businesses are covered by the state.
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