Ahi Evran Universitesi Kirsehir Egitim Fakiiltesi Dergisi Cilt 27, Say1 1, 2026

|

KEFAD

ISSN: 2147 - 1037

Ahi Evran Universitesi Kirgehir Egitim Fakiiltesi Dergisi

Gorsel Sanatlar Ogretmen Adaylarinin Giindelik Yagam Sorgulamalari:
Bir Durum Calismasi

Bahar Karaman Giiveng!

MAKALE BILGILERI

@ CrossMark

Ayca Sesigiir?

Oz

DOI: 10.29299/kefad.1576111

Yiikleme: 13.08.2025
Diizeltme:  20.07.2025

Aragtirma 2021 egitim 6gretimi bahar donemi COVID-19 pandemi siirecinde gergeklesti.
Aragtirma, herkesin evlerinde sinirh alanlarda yasamlarini siirdiirdiigii 6zel bir donemde
ylriitiildii. Bu dar alanda 6gretmen adaylarmmin yasamlarindaki gercekliklerine (an’a,
mekana, duruma) odaklanmalar1 ve deneyimlerini 6gretimin bir parcasi haline getirmeleri
fikri ile harekete gecildi. Arastirmanin amaci, gorsel sanatlar 6gretmen adaylarmin giindelik
yasam deneyimlerine yonelik sorgulamalar araciigiyla gorsel sanatlar ders planlarini nasil

Kabul: 04.11.2024 yaratilabilecegini ortaya koymaktir. Bu amag kapsaminda 6gretmen adaylarinin giindelik
yasam sorgulamalarindan hareketle nasil anlamlar yarattig1 ve bu siirecin plan tasarimlarina
Anahtar Kelimeler: nasil yansidigs, estetik deneyimler araciligiyla giindelik yasama yonelik nasil sorgulamalar
Giindelik Y yarattig1 ve giindelik yasam ile gorsel sanatlar 6gretimini nasil iliski kurdugu sorularma
undeluc tasam, yanit aranmustir. Arastirmada katihimcilarin giindelik yasami sorgulamalar: ile anlami
Estetik Deneyim, derinlestirerek ¢oklu perspektiflere ulastigl, sanatsal sorgulama cizgileri ile odaklanacagt
Estetik Sorgulama, temay1 belirledigi ve bu ¢izgiden hareketle deneyimlerini plan tasarimina yansittig1 ortaya
Gorsel Sanatlar Egitimi, cikmustir.
Deneyim Temelli Ogrenme
1. Giri iretim sanatlari’”m ortaya c¢ikarmayr amaglar. Giinlitk
$ ya ¢ y1 ¢
“Kurik taslara baki yasamda diizenin bir sanat oyununa sahne oldugunu, bu
Tsikls bir as fi It dii L'inlr?n ok sahnede toplumsal degis tokus, manevi direnis tarzi vb.
: Acaba alnfz gibi eylem tarzlarmin sekillendigini belirtir. Giindelik
Sairlere m'ynmhsus?” hayatin nasil kesfedileceginden hareketle, siradan insanin
1 ! . . FPEETI . .
Orhan Veli siradanligin  iginde  gelistirdigi  yaraticc  direncin

Giindelik yasam ilk olarak her giin tekrarlanan eylemleri,
rutinleri akla getirir. Bu nedenle siradanligi temsil eder gibi
goriiniir. Siradanligin ardinda gizlenen yonleriyle giindelik
yasam sahneleri; sanat, edebiyat ve sosyoloji alaninda 6ne
¢ikan bir tema olmustur. Lefevbre (2017) giindelik hayati
sanat, felsefe vb. gibi s6zde yiiksek faaliyetlerin yeserdigi
bir alan olarak tarumlar. Diis-sanat-oyun-ahlak-hayal
giici-politikamin  bu  alandan dogdugunu, bunlar
¢ikarildiginda ise geriye giindelik hayatin ciliz tortusunun
kaldigini belirtir. Diger yandan bu tortularin biitiiniinde
gozden kacan deneyimlerin kesfedilmesiyle giindelik
hayatin siradanliktan kurtulabilecegini savunur. Certeau
(2009) giindelik hayatin kesfi arastirmasinda “gtinlerin
koptigiiyle ilgilenmeksizin”, giindelik hayatin karmasasi
ve ugultusu ic¢inde siradan insanin “eylem, uygulama ve

ayrintilarim “taktikler” ve “stratejiler” ile aciklar. Buna
gore aslinda giinlitk hayatin gergek diizeninin halkin kendi
6zel amaglarina uygun olarak manipiile ettigi taktikler
diizeni oldugunu belirtir. Bu diizenin egemen bir erk
tarafindan somiiriiliiyor ya da ideolojik bir sdylem
tarafindan yadsiniyor olmasina ragmen sanat tarafindan
oyuna getirildigini savunur. Bu durumu da sanatgilarin

.y

operasyonu “hamle estetigi” olarak tanimlar.

Sanat tarihine bakildiginda ise giindelik yasamin estetik
deneyimler igin Onemli bir kaynak oldugu goriilebilir.
Yunanca “aesthetikos” kelimesinden tiireyen estetik terimi,
duyusal alginin sagladigi bilim anlamina gelir (Tunals,
2008). Estetik ile giindelik yasamdan bilgi saglanabilir.
Woodford'un (2022, s.45) belirttigi gibi ”Siradan insanlarin
yasamlarinin ve siradan seylerin imlerinin tasviri,
¢ogunlukla umulmadik sekilde anlamli ve dokunakl
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eserler tiretir’. Jan Steen, Brueghel, Lowry, Daumier,
Renoir, Rembrandt, Cezanne, Warhol gibi ressamlar bar
kavgalari, aile partileri, eglence sekilleri, giinliik isleri
yapan kadin resimleriyle, natiirmort se¢imleriyle ya da
erzak dolabindan bir nesnenin sanata konu olusuyla
yasamin gesitliligini gosterir. Bu eserler Baumgarten’a gore
giindelik yasam konusunda bir bilgi saglar ama bu bilgi
bilimin bilgisi gibi agik ve basit degil, aksine karmasiktir
(Highmore, 2010).

Gilindelik yasam, siradan olan sanat olabilir mi sorusunu
beraberinde getirir. Bu nedenle estetigin sanat nedir
sorusuna farkli tamimlamalarla verdigi cevaplar gibi
tartismali bir yerdedir. Baynes (2016) baz1 begeni
otoritelerinin etkileriyle sanatin ideal bir giizellik olarak
6zel yerlerde aranmasindan dolay1 siradanlik konusunda
incelemelere daha az yer verildigini belirtir. Diger yandan
tarudik
baglamlandirma seklinde siradan olanla izleyiciyi siklikla

giincel sanat yapimlar olam1  yeniden
kargilagtirir (Barrett, 2022). Siradan olan konusundaki bu
tartismalar estetik sorgulama yoluyla sanata yiiklenen
anlami1 genisletmeye arag olur. “Estetik sorgulama” olarak
adlandirilan 6grenme-6gretme siireci Greene’e (2007) gore
estetik deneyimin anlamlarini arastirmak igin sanat yapiti-
pratigi ya da performans: olduguna inamlan ¢alismalara
yonelik saglanan bir sorgulama yoludur. Gorsel sanatlar
Ogretiminde bir siire¢ olarak sorgulama ve arastirma
yolunu agar. (Costes-Onishi ve Kwek, 2023). Lampert’a
(2006) gore ise sanatin degeri, dogas:t ve anlamu ile ilgili
sorularin arastirilmasinin yami sira sorgulamaya dayali
O0grenme ile aynm1 uygulamalar igerir: Soru, tartisma ve
sanatsal uygulama yoluyla Ogrencilerin diistince ve
dikkatine bagl zihinsel aliskanliklarinda gelisme saglama
olanagi yaratir (Gulla, 2018). Estetik deneyimler, sorgulama
olarak giindelik yasamin iginde ve sanat olarak kabul
edilen pratiklerle karsilasma saglanmasiyla bir dongi
icerisinde siirdiiriilebilir. Dewey (2021) hava durumu,
yemek yeme gibi giindelik hayat rutinlerinin estetik
deneyim agisindan siradan oldugu kadar 6nemli oldugunu
sOyler. Lefebvre’in asinalik olarak acgikladigi bu durumu
Dewey (2021, s.71) maruz kalma olarak ele alir. Giindelik
yasamda stirekli
alishgimz, bildigimizi diisiindiigiimiiz pek ¢ok seyin

gordiigtimiiz, maruz kaldigimiz,
kayitsiz kalmamiza neden oldugunu aciklar. Bu kayitsizhigt
maruz kalmanin fazlalig1 sonucu bilingsiz bir eyleme dogru
gitmek seklinde ifade eder. Biling diizeyinde bir katilim ile
harekete ge¢meyi giindelik olan deneyimin estetik
deneyime doniisebilmesinin bir olarak sunar:
gerceklikleriyle
izlenimlerin degerlerini smayip organize edebilmek
amaciyla onlar1 olgularla iligskilendirebilmek i¢in sonuca
ulastirict eylem gerek”tigini ifade eder. Sanat araciligiyla
giindelik yasaminda duyarsizlastigimiz her seye farkl bir
noktadan bakmanin, sorgulamann,
oldugunu arastirmanin bizi daha bilingli eylemlere dogru
yonelttigini sdyler. Bu yolla gorsel ve estetik farkindalik
saglayarak daha oOnceki deneyimlerimize yeniden dahil

oluruz. Benzer sekilde Greene (2001) s6z konusu bilingli

sart1

“Diinyanin temas kurabilmek ve

anlamimin  ne

eylem ile gerceklegen estetik farkindaligi genis uyaniklik
olarak tanimlar. Siyasi, sosyal ve kiiltiirel ¢evre ile iligkiler
de dahil olmak tizere gergekligin ¢oklu boyutlarinin sanat
yoluyla sorgulanmasimin diinyaya daha genis bir
perspektiften bakisi saglayacagim belirtir. Sanatin bir¢ok
bigimiyle katillmca bigimde ilgilenmek gilindelik rutin
haline doniismiis deneyimlerde daha fazlasii gorerek,
gizli kalmis olan seylerin bilincine varmaya imkan
saglayabilir. Ocvirk vd. (2015) ise sanatin gilindelik
deneyimlerden yola ¢ktigini giindelik
deneyimin 6tesine tagtyan bir dil oldugunu belirtir. Bu dili
giindelik deneyimlere alt metinler yaratarak, duygularin
ifade ve disiincelerin farkli bigimlerde iletisime dahil
edilmesiyle diisiinceleri ve eylemleri kigkirtici bir giice

ve bireyleri

sahip olmasiyla tanumlar. Bu agilardan giindelik yasam,
gorsel sanatlar alaninda estetik deneyime ve buna bagh
olarak 6grenmelere dnemli bir kaynak olusturur.

Ogretmen yetistirmede disiplinler-aras1 ders igerigine
iliskin arastirmalara son yillarda daha ¢ok rastlanmasina
ragmen disiplinler-arasihigin giindelik yasam, estetik
sorgulama ve deneyimin plan tasarimina yansitilmasi
bileseninde arastirmalar ¢ok smirlidir. Alan yazina
bakildiginda estetik deneyime bagli giindelik yasam ile
iligkili sorgulamalar: iceren farkli pek ¢ok calismanin
oldugu goriilebilir. Lee'nin, (2022), pandemi déneminde
ogretmen egitimi eksikliklerini gidermek igin kamusal
sanat uygulamalar1 ile vyiriittigi arastirma estetik
deneyim {izerinedir. Griner (2019), yer temelli egitim
uygulamalar1 ve sanat temelli arastirma uygulamalar ile
yuriittiigii arastirma giindelik deneyimlerin  egitim
aragtirmasi alaninda Onemine dikkat ceker. Kraehe vd.
(2011), 6gretmen adaylarinin sanat temelli sorgulamalarla
sosyal adalet konusunda kapasitelerinin genisletilmesi i¢in
elestirel estetik deneyimlerden yararlanmaya Ornek
olusturan bir aragtirma sunar. Bu aragtirma ise farkli olarak
gorsel sanatlar 6gretmen adaylarinin plan tasarlamadan
once gilindelik yasam sorgulamalariyla 6grenme siirecini
oncelikle kendisinin deneyimlemesine odaklarnr.

Arastirma COVID-19 pandemi déneminde kapanmanin
yasandig1, herkesin evlerinde sinirli alanlarda yasamlarini
siirdiirdiigii 6zel bir dénemde vyiiriitiildii. Ogretmen
adaylarinin kendi yasamlarindaki gercekliklerine (an’a,
mekana, duruma) bu dar alanda odaklanmalar1 ve
deneyimlerini &gretimin bir parcasi haline getirmeleri
gorildii.
déneminde gerceklestirilmesiyle giindelik yasama farkli

agisindan  6nemli Aragtirmanin  pandemi
bir noktadan bakma firsat1 saglanarak durumun 6zel bir
halde ele alindig1 soOylenebilir.
katihmealarin ev i¢i ve yakin g¢evresindeki giindelik
rutinlere odaklanmasini kolaylastirdigt soylenebilir. Diger
yandan pandemi sonrasinda egitimde artan teknolojinin
kullammi ve gevirim i¢i ortamlar godz Oniinde
bulunduruldugunda giindelik yasamin basit pratiklere
yeniden bakma ihtiyactni dogurur. Bu anlamda bu
arastirma pandemi sonrasinda da dikkatleri gercek yasam

Bu 06zel durumun
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deneyimlerine ¢ekmeye olanak yaratmast agisindan 6nemli
gortliir.

Gorsel sanatlar 6gretim programi disiplin 6zel alamin
Ogretimi yani disiplinler-arasi Ogretim
uygulamalarimin saglanmasini ve sanat yoluyla giindelik
yasamla iliski kurmayir onerir (Milli Egitim Kurumu

sira

[MEB], 2018). Bu programin uygulayicilarimu yetistiren
Resim-is Ogretmenligi lisans programinda (Yiiksek
Ogretim Kurumu, [YOK], 2018) yer alan Gorsel Sanatlar
Ogretimi 2 Dersi su temel bilgileri kapsar: sanat egitiminde
disiplinler arasi1 yaklagimlar; gorsel sanatlar dgretiminde
cagdas Ogretim yontemleri, gorsel kiiltiiriin 6gretimi; ¢ok
alanli gorsel sanatlar egitimi yontemine gore ders
planlarina déniistiiriilmesi. Ogretmen adaylarmin bu temel
bilgilerle nasil bir Ogretim siireci yliriitiilebilecegini
deneyimlemeleri  gelecegin  uygulayicilar
agisindan bir ihtiyactir. Buradan hareketle bu arastirma
gorsel sanatlar 6gretimi 2 dersi kapsaminda tasarlandi.

olmalar1

Bu aragtirmada gorsel sanatlar 6gretimi 2 dersi kapsaminda
gorsel sanatlar 6gretmeni adaylarimin giindelik yasam
deneyimlerini sorgulayarak nasil plan tasarlayacaklarini
ortaya ¢tkarmak amaclandi. Aragtirmanin alt amaglarim ise
katihimeilarin, sorgulamalardan nasil anlamlar yaratigs,
sorgulamalar1 ders plani tasarimlarina nasil yansittigi ve
giindelik yasam ile gorsel sanatlar Ogretimini nasil
iligskilendirdigi sorular1 olusturdu.

2. Yontem
2.1. Desen

Bu aragtirma nitel arastirmanin durum deseni ile
gerceklestirildi. Merriam’a (2015) gore; durum deseni bir
sistemin simrlar iginde derinlemesine betimleme ve
incelemesini igerir. Aragtirmada durum deseninin tercih
edilmesinin sebebi giindelik yasam igindeki sorgulamalar
acgisindan

planlarin

olarak belirlenen durumun siurliliklar:
sorgulama saglayarak

olusturmalarina odaklanilmig olmasidir.

katilimalarin

2.2. Calisma Grubu

Arastirma, 2021 Bahar Yariyilinda Karadeniz Bolgesi'nde
yer alan bir devlet {iniversitesinde Resim-is Ogretmeni
adaylarmin (3. sirufinda 6grenim goren ve arastirmaya
goniillii olarak katilan 4 Kadin, 2 Erkek) katilimiyla
pandemi doneminde uzaktan egitim seklinde Gorsel
sanatlar Ogretimi 2 dersi kapsaminda ytritiildii. Her
katihma yasadig: farkl yerlerden derslere katilim sagladi.
Aragtirmada okulun uzaktan egitim ara yfiizii i¢cinde ders
materyalleri, ders kayitlari, yonergelerinin
eklenmesi ile siire¢ yiiriitiildii, katthmalann ders siireci
izlendi ve kayit altina alindi.

katillma

Katilimailar aragtirmadan istedikleri zaman
ayrilabileceklerine dair taahhiit veren arastirma katilim
onam formlarn ile bilgilendirildi ve katilimalardan onay
alindi. Ayrica aragtirmamn sunumunda katilimcilara kod

isimleri verilerek kimlikleri gizlendi. Arastirmada veri

cesitliligi saglamak i¢in uygulama alaninda farkli yonlerde
calismalar yiiriiten katilimalarin olmasma dikkat edildi.
Aragtirmada amagli 6rneklem altinda maksimum gesitlilik
orneklemi yoluyla odak grup olusturuldu (Patton, 2014).
Buna gore farkli Ozelliklere sahip katihmcilarin ortak
Oriintiilerini belirleme hedefi ile hareket edildi. Ayrica 6l¢tit
orneklem  yolu arastirmaya
durumlarina yonelik oOlgiitler belirlendi (Patton, 2014)

izlenerek katilanlarin
Aragtirmada katilimcilarin temel diizeyde sanat egitim
asamalar1 agisindan hazir bulunusluguna sahip olmasi ve
gorsel sanatlar 6gretimi icin plan yapma diizeyine erigsmis
olmalar1 dikkate alind1.

2.3. Islem

Arastirmada katiimalarin giindelik yasam deneyimlerine
gorsel Ogretim plan
tasarimina nasil yansittigini ortaya ¢ikarmak amac ile
hareket edildi. Katilimcilarin odak noktasi belirlemesi ve
odak noktasindan bir anlama erismesi beklendi. Bu siirecte

yonelik sorgulamalar sanatlar

katihmeilarin ana fikre-baska bir deyisle temaya ulasmast
igin gorsel giinliik olusturma ve Movie-maker uygulamast
ile tasarim, gorsel (fotograf) betimleme ve sorgulama
etkinlikleri ~ yapild1. oncelikle  gorsel
giinliiklerini olusturdu. Katilimcilar gorsel giinliiklerde
gorsellerin yogunluguna goére hangi konuya odaklandigin
belirledi. Ardindan Movie-maker uygulamasinda sectigi

Katilimalar

tema altinda gorselleri anlam iliskilerine gore yeniden bir
araya getirmeye calisti. Katilimailar gorsel giinliiklerinde
farkli gorsellerden yararlanmalarina ragmen g¢ogunlukla
¢ekim yaptig1 fotograflari secti. Bu nedenle bir sonraki
asamada
istedigi temaya yonelik bir fotografi secerek buna benzer
tim fotograflarla bir diizenleme yapmalan
Katilimcailardan belirledigi fotografa yonelik diistincelerini,
fotografi cekme amini ve fotograf cektikten sonrasim igeren
bir betimleme yazis1 yazmalar1 soylendi. Katilimcilar
yazdiklar1 ders sirasinda sunarak siif
arkadaglarinin yorum ve sorulariyla gorselleri yeniden
¢oziimledi. Bu etkinlikten sonra katitlimcilar segtikleri
fotograflari, hazir verilmis sorular (gorsele soru sorma)
baglaminda analiz etti. Katilimailar tiim bu siire¢ sonunda
bir tema/kavram/anlam belirledi. Katilimacilara vardiklar:
baglantisinda

katillmalardan Movie-maker'da ele almak

istendi.

metinleri

anlamlandirmalarla ¢alisacaklar1 tema
giindelik yasam/sanat/egitim baglarim1 kurmalar igin
aragtirma  gorevi verildi. Katilimalar
yapmadan &nce ders i¢inde haftalik olarak giindelik yasam,

sanat, bilim ve egitim baglantisinda bilgiler paylasti ve

aragtirmay1

uygulama Ornekleri inceledi. Ayrica katilimalar kendi
belirledigi konuya yonelik de arastirmalar yapti ve
aragtirmalarla kurduklart sanat baglantilarini paylast1.
Katilimcilar, bu baglantilarla yaratabilecegi planlara iliskin
on tasarimlarimi sundu. Her tasarima Ogretim elemaru
tarafindan doniit verildi. Katiimeilar ders planlarini tiim
ayrintilariyla tamamlayip gorsel olarak da plana son seklini
verdikten sonra sunumlarimi gergeklestirdi. Ders siireci
plan
Degerlendirmede

katilimalarin tasarimu slirecini

saglandi.

sonunda

degerlendirmesi verilen
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yonergelere bagl olarak gorsel giinliik, gorsel betimleme-
sorgulama, Movie-maker, kolaj,
arastirma alanlarina iliskin olgiitler uygulandi. Bunlar;

tema belirleme ve

igerikte 6zgiinliik, anlam biitlinl{igii, yontem, uygulama ve
farkli kaynaklardan arastirma gibi Olgiitlerle rubrik
puanlamas: seklinde ele alindi. Ayrica plan tasariminda,
planlama, yasam-sanat-egitim
baglarini kurma, sorgulamaya tesvik, 6zgtinliik 6l¢iitleri

basamaklara uygun
rubrikte kullanildi. T{iim bunlara ek olarak sunum ve derse
katilim ayr sekilde puanlanarak degerlendirme saglandi.

2.4. Veri Toplama Araglan

Arastirmada veri toplama araci olarak ders video kayitlari,
yar1 yapilandirilmis goriismeler, katilmar giinliikleri ve
dersi ici dokiimanlar (fotograf, betimleme-soru cevap
yansitmalar1 ve uygulama gorselleri) kullanildi. Ders video
kayitlar1 dersin siirecinin izlenmesini igeren gozlemlere
katki sagladi. Goriismeler alan uzmanlarnin goriisii
almarak yeniden diizenlendikten sonra gergeklestirildi.
Ayrica katilma teyidi alinarak goriisme sorularnin
uygunluguna yonelik geri bildirim saglandi (Merriam,
2015). giindelik  yasam
sorgulamalari ve buna bagh gelistirdigi ders planlama
yonelik  yasadiklar1  deneyimleri
yorumladiklarimni igeren sorular soruldu.

Ogretmen adaylarinin

siirecine nasil

Gorlisme  sorulart  ile kattlimalarin  derinlemesine

fikirlerine ulagilmaya ¢alisildu:

Yari-yapilandirilmis goriismelerle katilimcilarin, siiregte
yarattig1 sorgulamalar1  yansitmalarini
saglamak hedeflendi. Ayrica katilimcilarin ders planin
tasarladign ~ ve  Ogretim  siireclerini
degerlendirdigini ortaya koymak amacyla bireysel
gortismeler gerceklestirildi. Gorilismeler katillmclarin
belirledigi giin ve saatte arastirma uygulamasi sonunda bir

anlamlar1  ve

nasil nasil

kez olmak {izere ¢evirim-igi gergeklestirilerek kayit altina
alindi. Katilimar giinliikleri her ders sonunda yazildi.
Katillmcar giinliikleri siiregteki arastirma ve planlama

yapma durumlarindaki detaylara ulasmayr sagladu.
Katilimcilarin ders i¢i uygulamalarini iceren dokiimanlar
(fotograf betimleme-soru cevap yansitmalari) da veri setine
eklendi. Bu dokiimanlar ders iginde arastirma siirecinin
yasanarak gelistirilmesine ve planlarin yaratilmasina katki
sagladi. Ayrica tiim siirecin analizi, katilimcilarin glindelik
yasami nasil anlamlandirdigini ve buna bagli olarak ders
planini nasil olusturdugunu ortaya ¢ikarmaya yardimci
oldu.

2.5. Veri Analizi

Arasfirmada tlimevarimsal (tematik) analiz yontemi
kullaruldi. Veri seti 6ncelikle satir satir kodlandi. Tiim veri
setinde gerceklestirilen ilk kodlamalarin, yeniden gézden
gecirilmesiyle tekrar diizenlendi ve gegici temalara ulasildi.
Ardindan kategori ve temalar olusturuldu. Temalarin
yeniden tiim veriler agisindan gozden gegirilmesiyle bir
oriintii ¢ikarildi ve bulgulara erisildi (Liamputtong, 2009).

2.6. Inandiricalik

Aragtirmada inandiriciligt saglamak amaciyla,
“licgenleme” yapilarak veri toplama araglarinda cesitlilik
saglandi. Bununla Dbirlikte goriisme transkriptleri

katihmeilara okutularak onaylatildi. Ayrica veri analizi
stirecinde, analizin arastirmaci 6nyargisindan arindirilmasi
i¢in, ¢oklu kodlayicilara bagvuruldu (Johnson, 2015; Patton,
2014).

3. Bulgular

Bulgular, asagida goreceginiz gibi ¢oklu perspektiflerden
anlami derinlestirme, sanatsal arastirma ¢izgisiyle harekete
gecme, deneyim temelli plan tasarimi basliklar: altinda ele
alindi. Arastirmada katilimcilarin  gilindelik  yasami
sorgulamalar1  ile  anlami  derinlestirerek  ¢oklu
perspektiflere ulastigl, sanatsal sorgulama cizgileri ile
odaklanacag1 temay1 belirledigi ve bu ¢izgiden hareketle
deneyimlerini plan tasarimina yansittig1 ortaya cikt.
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Gérsel 1. Analize ait temalar
3.1. Coklu perspektifler ile anlami derinlestirme

Gorseller {iizerine farkhi agilardan diisiinme yoluyla
katihmalarin, (fotograf betimleme ve sorgulama), farkli
zamanlarda yeni anlamlar sagladig1 ve buradan hareketle
uygulamada iizerinde ¢alisacagi odak noktasini (temay1)
belirledigi ortaya cikti.

Katilimailar, gorsel betimleme-analizi uygulamasinin farkl
agilardan diislinme ve yaratici yonleri ortaya c¢ikarma
roliine vurgu yapti: “Betimlemeler ekstra diisiince, yaraticilik
istiyordu [...] buraya baktigimda ne hissediyorum, neler
duyuyorum” (Zahide). Katimcilardan Seyda (Goriisme)
derste yapilan paylasimlarla arkadaslarimn farkli bakis
agilartyla karsilagsmasini sans olarak degerlendirdi:

“Her birimiz farkli bir zihne sahip oldugumuz icin farkl:
seyleri sanatsal bulduk. Hepsinde farkli sentezledik, farkli
seylere cektik. Yani derste de gordiik; kimi arkadaglarimiz
dogay1 sanatsal bulmusg ve sadece doga temasiyla ilerlemis.
Mesela Sahin bana ¢ok yaratici geldi, Sahin’in yaptiklari.
Siimeyye'nin o agaglara bakis agisi, iste disaridaki cam
arkasmdaki ve igerideki fidanla yash agag gibi. Yani dedim
ki Evet ya herkes ne kadar farkli algilams. Yani bunlari
gorebilme sansini elde ettim dncelikle”.

Katilimailar ilk olarak gorsel giinliiklerinde biriktirdigi ve
sectigi gorsel kaynaklarin fotograf,
gorsellerden olustuguna, gorsellerin ¢ekimi/gizimi igin
disariya  odaklandiklarina, gorsel giinliik  olarak
¢ogunlukla dijital ortamdan (blog veya Word/Pdf)
yararlandiklarina vurgu yapti. Banu'nun pdf araciligiyla
uygulamasi Gorsel 2'de Seyda’'nin blog uygulamas: Gorsel
5’de yer almaktadir.
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Gorsel 2.1. Banu'nun Gorsel Giinliigii
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Gérsel 2.2. Banu’'nun Gorsel Gunliigii

Katilimcilar, odak noktasi olarak sectigi fotograflari
cogunlukla ilgi cektigi icin, Seyda ve Umut anilart oldugu
i¢in, Semiha “benim icin bir seyler anlatan bir fotograftr”
ifadesinde oldugu gibi anlamli buldugu igin, Zahide
etkilendigi icin, Sahin verimli c¢alisabilecegi konuyu
igerdigi igin tercih ettigini ifade etti. Banu (Goriisme) ise
genel toplum kanisindan farkli oldugunu diisiindiigii bir
se¢im yaptigini belirtti:

“Her hayvann, her canlinin bir zararli veya zararsiz yonii
vardir. Ben bir kediyi-kopegi alabilirdim ama bu bilindik bir
candir, herkes bu 6rnegi verir. Bir akrep drnegini veya bir
oluklu kertenkele drnegini herkes vermez. Ciinkii bunlar
toplumumuza gore zararli, yok edilmesi gereken, farkli
cinsten canhlardir”.

Katibmailar, ¢ogunlukla gorsel giinliiklerinde sadece
fotograflar ekledigini, bazilan gordiiklerini yorumlayarak
gorsellerin altina metin yazdigini belirtti. Katilimcilardan
Seyda fotograflari ilk gordiigii andaki ¢agrisimlara yonelik
cizimlerle fotograflara miidahale ederek anlam yaratigim
soyledi: “Oncelikle bana sanatsal gelen her seyi fotografladim.
Daha sonra buna bir zaman ayirip benzettigim nesnelerle
bunlarin ¢izimlerini yaptim. Daha sonra bunlart blog sayfas: agip
sayfama (gorsel giinliik) yiikledim” (Giinliik).

Movie-maker uygulamasinda katithimalarin ¢ogunun
gorselleri bir miizik esliginde romantik bir bakis agist ile
uygulamanin sadece temel 6zelliklerinden yararlanarak ilk
eristikleri “genel tema” cercevesinde sundugu ortaya ¢ikt1.
Umut (Goriisme) belirledigi kavram dogrultusunda
ginliigiindeki  gorselleri ve odaklandigt kavram
dogrultusunda bir iliski kurarak miizik 6zelligini
kullandigim1 ve uyum yaratma ¢abasiyla hareket ettigini
ifade etti: “Zaman kavramu iizerinden gittim. Buna uygun bir
miizik buldum, miizigi ekledim. Bence uyumlu oldu”. Ayrica
Umut, uygulamasinda Movie-makerda zaman kavramina
odaklandigini, fotograf betimleme ve sorgulamalarla

sonrasinda “an1 yasamak” fikrine dogru yoneldigini belirtti:

“Giin batimi iizerinden gittim, zaman kavrami iizerinden
gittim, ani yagamak aklima geldi, daha once diisiindiiklerim
aklima geldi. Bu sekilde birlestirdim...Ben o sorgulamay:
yapmustim (ilk fotografi cekerken yasadigr deneyim) fakat

bende ‘am yasamalyyim’ olarak fazla kalmamist. Ben bunu
(fotograf  betimleme)
basladim”.

orada yazarken  diizenlemeye

Gorsel 3. Umut'un Fotografi

Katihmailar, ¢ogunlukla duygularla anlam yarattigim
belirtti. Semiha Movie-maker uygulamasini olustururken
ulastig1 anlama “yani fotograflar1 inceledigimde, o bana verdigi
duygulari, ne hissettirdiklerini diisiindiim ona gdre bir anlam
yiikledim, bana ne hissettiriyorsa, o sekilde” (Goriisme) diyerek
vurguladi.

Seyda  cektigi  fotograflar yaparak
yorumladigim “Sanat terapisi dersi aldigim giinden beri
golgeleri, nesneleri, bir bulutu veya
fincamindaki telveleri bir seylere benzetip yorumlar olmustum ve
bunlar: gorsel giinliigiime koymay: ¢ok sevdim” diyerek ifade
etti.

benzetmeler

ictigim  kahvenin

Gorsel 4. Seyda’nin Fotografi ve Cizimi
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Gorsel 5. Seyda’nin Gorsel Giinliigtinden

Zahide ise “...bakis acima gore fikrim degisiyor” diyerek
yorumunu paylast.

“Tlk gordiigiimde hayat fazla ciddi geldi. Yalmzlik ve
omriin bitmesi. Etrafta baska agaglar var ve onlar yan yana
birbirlerine yakinlar. Ama bu agag orada yalniz, yasl ve tek
bagina. Belki 6biir agaglar bu agacin bir tohumu ile etrafa
sagild, belki o agaglara bu aga¢ can verdi diye diigiindiim.
Sonra da belki de hayat bu kadar ciddi degildir diye
diigtinerek  farkli bir diisiinceye yoneldim” (Foto-
Sorgulama).

“Bagka bir bakis acisiyla diisiiniirsek, bu agact bir merkez
etrafina kiiciik bir koy hayal edersek sanki giiniimiizde
sehirden kagip, kéyii 6zleyen kesimi mutlu edebilir” (Foto-
Sorgulama).

Gérsel 6. Zahide'nin Fotografi

Katillmcilar giindelik yasamlarindaki odak noktasindan
hareketle toplum-doga-canlilar-sosyal yasam vb. pek ¢ok

farkli agidan -ilgi-kisisel deneyim, bilgi, toplum-kiiltiir
iligkisini kurdu. Bu iligkileri sorgulayarak farkli yonlerde
anlamlara ulasti. Katilimeilardan bazilart canlilarin dogasi
(gliclii-glicsiiz yanlarr) yasam dongiisii ve degeri ile ilgili
sorgulamalarla hayvanlarin dogal yasami ve sosyal yagsam
arasinda benzerlik kurdu. Bazilar1 ise doga ve zamanla
iliski kurarak zamanin degerliligi-an1 yasamak-zamani
kaybetme, dogal yasamin iginde zamanin akisi ve
sehirlesme ile dogal yasamin kaybi, ¢evre kirliligi tizerine
sorgulamalarla anlam yaratti.

Katihmcilar, fotograf c¢ektigi andaki kisisel (6znel)
deneyimleri odaginda yarattig1 anlami, fotograf tizerinden
ifade etti. Ayrica ge¢mis bilgi ve deneyimleri baginda
yarattiklar1 anlami toplumsal baglamdaki yeri agisindan

yorumlayarak genisletti:

sirasinda  karincanin
miidahalesine  bagh

Semiha (GoOriisme) deneyimi
hareketlerine kardeglerinin
sorgulamasini ifade etti:

“Fotograft cektigim zaman hamakta sallantyordum, bir
anda dikkatimi cekti. ... (benim icin bir seyler anlatan bir
fotografti kendisi). O an o karincamin yaptigi hareketler
dikkatimi ¢ekti. Ama ondan sonra kardeslerim gelip
karmcaya mani olunca, iste anladim ki insanlar...onlarin
hayatina bazen mani olabiliyoruz”.

Gorsel 7. Semiha'nin Fotografi

Banu, (Goriisme) dogrudan fotografta gordiigiine
odaklanarak (6lii akrebin karincalar tarafindan yenmesi)
“Bir canlimin baska bir canli tarafindan yeniliyor olmasi bir hayli
iiziicii olsa da dogalar: gere$i bunu yapmalilardir. Buna engel
olmak doga kanunlarma karst gelmektir” diyerek canlilarin
yasam dongiisii ile ilgili var olan bilgisiyle bag kurdu,
yasam dongiisii i¢inde giiglii goriinen canlilarin da giigsiiz
duruma diisebilecegi diger yandan hayvanlarla insanlar1
Ozdeslestirerek giiclii goriinen insanlarin da gligsiiz
olabilecegi tizerine gelistirdigi anlami ifade etti:

“Ne kadar giiclii goriiniirlerse goriinsiinler diistiikleri anda
kaderleri degisecek ve baska canlilara yem olacaklardur.
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Kiigiiciik bir yara alan akrebin kokusuna karmncalar
gelmeye baslayacak ve onu yavas yavas yiyerek o6liime
siiriikleyeceklerdir. Bu asamadan sonra da tamamen
zararsiz goriinen karmncalar 6liim dogeginde olan akrep icin
gii¢lii ve tehlikeli bir canli haline doniisecektir”.

Gorsel 8. Banu'nun Fotografi

“Bu fotograf benim hayata bakis acumi degistirdi. Giiglii
goriinen insanlarin da zayif noktalar: olabilecegi kanisina
vardim. Ve kimsenin yenilmez olmadigimi, kimseyi
goOziimiizde  biiyiitmememiz ~ gerektigi  sonucuna
vardim...Onceleri kendimi zayif, giicsiiz karakterde biri
olarak goriirdiim. Baska insanlar ise benim goziimde siiper
giicleri olan saglam karakterli, yikilmaz kisilerdi. Ashinda
her insamin giiglii goriintiisiiniin altinda yatan hassas,
zayif bir noktast varmis. Onemli olan ise bu hassas, zayif
noktayr  baskalarma  belli  etmeden  yasamim
siirdiirebilmekmis” (Foto-sorqulama)

Banu zararli oldugu diisiiniilen canlilarin yasamlarina
miidahale edilmesine, Semiha canlilarin yasam alanlarina
miidahale edilmesine, Zahide agaclarin zaman akis1 iginde
goriiniimlerine, Sahin ¢opiin estetigine, Seyda ise duvarda
gordiigii izin fotografindan siradan lekelere bakmaya,
Umut ise an1 yagsama fikrine odakland.

3.2. Sanatsal Arastirma Cizgisi ile Hareket Etme

“Sanatsal arastirma ¢izgisi” arastirmada hareketi baslatan
bir ¢izgi olarak adlandirildi. Katilimcilar, farkli zamanlarda
ve asamalarda sorgulama ¢izgilerini kendi diinyasindan
bag kurdugu odak bir tema belirleyerek olusturdu.

Gorsel 9. Sahin’in Fotografi

Fotograf, uygulama fikirlerine iligkin eskizler, gesitli sanat
yapimlari, gorsel-video-tasarim uygulamalar1 ve diger
disiplin alanlarimin  bilgilerini  kapsayan arastirma
cizgileriyle bakis  aglarmi  genisleterek  sanatsal
uygulamalar ve bu uygulamalara yonelik ders planlar
tasarladi. Ayrica katihmcilar giindelik yasam icindeki
eylem, nesne ve durumlann kullanarak sorgulama
cizgilerini somutlastirdi ve deneyimlerini diger bireylerin
de izlenimini ve deneyimini saglamak igin siirdiirmeyi
hedefledigini belirtti. Katilmcailar giindelik yasama y6nelik
deneyimlerinde  “fark  ettikleri  noktalar”
gordiiklerinden “ders cikardiklarini”,  “bakis  acilarinin
degistigini” ifade etti. Umut, fotograf cekme anina
odaklanarak deneyimin gerceklestigi an’1 fark ettigini ifade
ederken, Semiha deneyiminden kendine ¢ikarim sagladigt
yonil vurguladi:

“Bu  fotografi  cekmeye  ugrasarak  gercek  ‘ami
deneyimlemeyi kagiriyordum. Bunu cekmesem zaten
internette benzerlerini bulabilecegim bir manzara bu. Ben
bunu kim icin ¢ektim?... Ciinkii ben bunu cektikten sonra o
amn kachiim diisiiniip, telefonu biraktim ve izlemeye
devam ettim. Izledikten sonra da bu 6devi yazana kadar bir
defa telefonda acip bu fotografa tekrar bakmadim. Ciinkii o
ant ge¢ de olsa farkina varabildim ve kaldig1 yerden
izlemeye, diisiinmeye, maruz kalmaya, deneyimlemeye
devam ettim” (Umut, Foto-Sorgulama).

oldugunu,

“(Karmcanin) Hi¢ durmadan o anki hareketleri hizi bile
insanlara ders verir haldeydi. O an hamakta uzamp
yatti§im icin kendimi kotii hissetmistim...O an kiigiiciik
bir hayvandan bile ders aldi§imi bana Ornek oldugunu
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anladim...onlar sayesinde kendimizin farkina vardik. Ama
ogrenemediimiz seyler var ki o da zarar vermemek,
diinyay: kirletip bozmamak, diinyayla yasamamak ona ayak
uydurmamak kendimize ayak uydurmaya calismak. O
bocege bile mani olduk onun bize bir zarar1 yoktu ama bizim
ona bir zararimz vard1” (Semiha, Foto-Sorgulama).

Katilmcailarin  hepsi sorgulamayla fark ettigi, ders
¢ikardigi, bakis agilarmin degistigi (biling sagladiklari)
noktalar1 sanatla iliskilendirmek icin harekete gecti ve
yiikledigi anlamlar1 diisiince ve uygulama agisindan
genisleterek sorgulama cizgilerini belirledi.
Katillmcilardan Semiha, karincalarin yasam alanlarina
miidahalenin engellenmesi, Banu ise
verebilecek hayvanlarin-Akrep-dahi yasamlarina
miidahale edilmemesi), Zahide, anin hizini hissettirmek;
Umut ve Seyda, anlik krizleri firsata cevirmek, Umut
¢evrenin tehdit altinda olduguna dikkat cekmek, Seyda ve
Sahin, giindelik
eylemleri, durumlar1 sanata doniistiirmek igin harekete

insana zarar

estetik olmayan/siradan nesneleri,

gectiklerini belirtti. Katilimcilarin boylece ilk olarak yola
¢iktiklar1 ana fikir/tema sanatsal sorgulama siireglerinde
kurulan baglarla doniisiime ugradi.

Seyda (Goriisme) gordiigii bir lekeyi
doniistiirme fikrini “Aslinda ben bakti§in zaman sanatsal
olmayan geyleri bile sanatla betimlemeyi tercih ettim. Ciinkii bazi
insanlara bir yag lekesi sanatsal gelmeyebilir, bir kahvenin
birakti1 leke sanatsal gelmeyebilir. O onlar igcin yag lekesi veya
kahve lekesidir. [...] Hani sadece kahve degil benim icin her sey
sanat olabilir!” ifadesiyle belirtti.

benzeterek

Umut bicimsel olarak yaptig1 analizi benzer sekilde yasam
deneyimi {izerine sorgulamalarmma da yansittigini ve
deneyimledigi donitistiirmeyi
hedefledigini vurguladi:

durumu-nesneyi

“Bu fotografi cektikten sonra fark ettim ki siirekli gelecekle
ilgili, takintilarimla ilgili diisiiniip kurguladik¢a, plan
yaptikca o yasadigim am hissetmeden zamanum doldurup
geciriyorum, zaman su gibi akip gidiyor benden. Halbuki
bu bir dongii, sonu yok. Siirekli kafam ani yasamakta degil,
ilerideki ihtimallere dayali beklenti ve kaygilara takili
kalmis. O illiizyonu fark ettigim an iste burasiydi, bu
illiizyonu kendimden kaldirdim, daha dogrusu calistyorum
ciinkii pandemi psikolojisi buna firsat vermiyor. Ancak
saghgm ve giiciin varken diledigince ani1 yasamanin en
degerli sey oldugunu gordiim” (Foto-betimleme).

“Beklenmedik bir durum, beklenmedik bir siirii kaza
yasworuz [...] Krizi firsata cevirmek; agikcast anlik bir
durumu  beklenmedik bir sekilde kiida sulu boya
dokiilmesi veya bir ¢ay dokiilmesini nasil bir firsata
cevrilebilecegi; o ami degerlendirmek iizerinden gittim”
(Goriigme).

Katilimcilar derste incelenen sanat pratiklerinin dikkatini
cizgisine yakin
pratikleri-gorsellerini ve bunlardan sorgulama yollarini

¢ektigini, sorgulama sanatci-sanat

gelistirmek i¢in nasil yararlanabilecegini arastirdigini ifade
etti:

“Ben daha Oncesinde hi¢ arastirmadan gorsel giinliigiimii
yapryordum. Dersimizde ‘Oakoak’ adinda bir sanatcry
kesfettim ve sok oldum, ilgimi cekti. Dedim ki, aaa evet!
Yani aslinda benim yaptigim da bu sanat¢iya benziyor. Ben
de binaya yanswyan bir golgeyi resimliyorum...Bunu
goriince ¢ok sasirdim, Demek ki gercekten yapanlar var ve
bununla iinlenen sanatcilar var dedim” (Seyda, Goriisme)

Katilimailar sorgulama yollarini uygulamaya
doniistiiriirken  sanatgilarinkine benzer uygulamalar
tasarlayarak sanat pratiklerinden yararlandigimi belirtti.
Semiha (Goriisme) ise sanatgi bulmakta zorlandigr igin
karinca yuvalarinin ne kadar zor yapildigi sorgulamasi icin
arazi sanat1 giincel sanat uygulamalan ile iliskilendirme
yaptigini ifade etti:

“Sectigim siirecte ... ¢ok fazla sanatgi kendime yonelik
bulamadigim icin en yakin olarak arazi sanatini konu almak

istedim...Ciinkii baktiginda aslinda bana o biraz
karmmcalarn  yaptigr  yuva  sekillerini  ammsatti...”
(Semiha).

Sahin (Goriisme) derste inceledigi sanat yapimindan
etkilenerek harekete gectigini, kendi sorgulama yolu ile
ilgili uygulama ¢alismasini sentezleyerek gerceklestirdigini
belirtti.

Katilmcilar somutlastirma/uygulama yolu olarak atik
malzemeleri doniistiirme enstalasyon-kolaj, zamanin akisi-
storyboard-pastel boyama, lekeleri doniistiirme-resim, kil
ile ii¢ boyutlu uygulamalar yaptigini ya da yapmayi
tasarladigim belirtti.

Katilimcilar belirledigi sorgulama c¢izgilerini paylasmak
icin izleyicilerle bag kurmak istedigini ifade etti. Diger
Ogrencilerin  deneyimlemesi
sorgulamay1 siirdiirmek istedigini, bunu tasarladig
fikirlerle saglamay1 hedefledigini belirtti. Katilimcilardan
Seyda blogda tasarimim diger kisilerle paylastigimi ve
doniitler aldigin1 “bunlara sanatsal gozle bakmasini saglamak
cok eglenceliydi benim i¢cin” (Goriisme) seklinde ifade etti.

insanlarin  ve lizerine

3.3. Deneyim Temelli Plan Tasarim:

Katilimcilar, gorsel sanatlar 6gretimi dersinin uygulamali
olarak yiiriitiilmesine vurgu yapti: Zahide bu durumun
o0grenme agisindan etkili oldugunu, “Uygulamal: oldugu icin
unutmadim. Uzerinde defalarca iste yenilikler yaptim, ekledim,
ctkarttim; o yiizden daha verimli oldu” ifadesiyle, Seyda
“...benim icin boyle sozlii bir ders gibi, e§itim dersleri gibi
gecmedi. Ben dersin iginde sanatsal faaliyetlerde de bulundum”
(Goriisme) ifadesiyle belirtti. Ayrica, planlarinda derste
uygulanan yontemlerden yararlanarak olusturduklarini;
tartisma-diyalog ortaminin saglanmasindan
yararlandiklarini, gorsel giinlitk, Movie-maker uygulamast
ve gorsel betimleme ve sorgulama uygulamalarini kolay,
faydali bulduklarini dile getirdi. Katilimclardan bazilari
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farkli uygulama siireglerinde zorlandigi yonler oldugunu
ifade etti. Iki katilima (Zahide ve Semiha) giindelik yasam
ve sanat¢t bagini kurmada zorlandigimi vurguladi.
dersin 0Ozgiin-kendi ilgileri
odaginda yiiriitiilmesinin rahat hissettirdigini, daha 6nceki
ogrencilik deneyimlerinde bu imkamn olmadigini ifade
etti. Katilimcilardan bazilar1 kendilerine yakin hissettikleri
ogretim yontem ve teknikleriyle 6zgiin ders planlan

Katilimalardan bazilar

olusturmay1 6grendigini ve bu durumun mesleki hazirlik
agisindan onlara giiven verdigini belirtti: “Gérsel sanatlar
ogretimi dersinde tamamen 0zgiin, tamamen bize birakildigr icin
kendimi bu konuda ¢ok rahat hissediyorum [...]. Etkinliklerimi,
planlarimi tamamen kendi i¢imden geldigi gibi yapryorum”
(Banu, Goriisme). Umut (Goriisme) ise su sekilde bir yorum
getirdi:

“Yani bunu plana yansitarak aslinda mesleki yeterlilik
acisindan da kendi 6zgiinliigiimiizii ortaya koyuyoruz.
Kendi anlatis... yani kendi idislubumuzu belirliyoruz,
ogretim  dislubumuz wvar. ...68retim  programlarimin
amaglarina  uygun yeni etkinlikler gerceklestiriyoruz.
Aslinda kendimizi de gelistiriyoruz bu konuda. Kendimize
de aslinda bir giiven veriyoruz; ders isleme konusunda su
anda benim 6zgiivenim geldi”.

Katilimcilar ¢ogunlukla ders kapsaminda genel olarak
planlama igin siirenin yeterli oldugunu, zorlanmadiklarini
belirtti. Tki 6grenci ise planlama siirecinde belirsizlik
yasadiklarini, yardima ihtiya¢ duyduklarini, siiregte
zorluga ragmen ¢oziim sagladiklarimi belirtti. $ahin
(Goriisme) plan1 yaparken “anlasildigini hissettigi i¢in motive
oldugunu” ve zorlugu smif ortaminda olusan tartisma
ortamui ile agtigini ifade etti:

“Siirekli iizerine bir sey katip, yani daha fazla seyler katma
konusunda rahat bir siireg gecirdim. ilk basta biraz
zorlandim, o zorluktan sonra akict ve rahat gecti. Ozellikle
dersteyken arkadaslarimizla tartismugtik; tartisma ortami
olustu. Iste "Sunu yapabilirsin.” diye bana arkadaslarim
tavsiyeler vermigti. Bunun iizerine kafa yordum “Ne
yapabilirim?”  diye seyler
olusturmaya calistim. Akict ve giizel gecti”.

sizlerin  yardumyla  bir

Diger taraftan katilimalardan ¢ogu pandemi siirecinin
sinirh  olanaklar1 iginde c¢alistigini, uzaktan egitimin
kopukluga oldugunu, yliz-yiize
olanaklarinin daha fazla olabilecegini ancak uzaktan

neden egitim
egitimi verimli kilmaya ¢abaladigini belirtti. Bir 6grenci ise
uzaktan egitim uygulamasindan olumsuz etkilenmedigini,
daha verimli oldugunu ifade etti.

Katilimcilar, giindelik yasam ve sanat yoluyla 6gretim
saglanmasina iliskin olumlu goriislerini su sekilde ifade
etti: Umut (Goriisme) “...rahatlikla kullanabilecegimiz konu ve
calismalar bence. Ashinda 63rencinin de giinliik yasaminda
kullanabilecegi, dersin islevselligi acisindan benim igin de gayet
uygun”. Seyda (Goriigsme);

“...birgok  sanatgr  tammig  oldum  ashinda  her
anlamda...mesela gecenlerde ¢ok dikkatimi gekti; yiiriimek

kavramini  ele alarak bunu sanatsal bir baglamda
birlegtirmis olmalari. Dedim ki “Nasil olabilir ki?” O beni
¢ok sagirtmustt” ...Bence inamilmaz yaratici. Yani en
azmdan giindelik yasamumizda da cou seye sanatsal gozle
bakmay: 63reniyoruz. Aslinda ¢ogu seyin sanatsal bir yapit
oldugunu unutuyoruz. Cogu sey bizim icin nesne olarak
kalwyor. Ama bu konu baghg altimda bakti§imiz zaman
artik cogu seye sanatsal gozle baktigimizda cok daha iyi
isler cikariyoruz ve hayatimizda o giinliik yasamumizda da

cogu sey artik bizim icin sanatsal devam ediyor...”

seklinde ifade etti. Banu (Goriisme) giindelik yasam ve
sanat arasinda kurulan iligki ve plana yansimas1 hakkinda
bakis agisin su sekilde agiklads:

“Giincel sanat ¢aligmalarimin derslerde giincel oldugu icin
gliniimiiz sartlarim, giiniimiiz siyasi durumlarm ya da
sosyal durumlarmi anlattigy icin  kesinlikle katilmas:
gerektigini diisiiniiyorum. Bunun yaninda ¢agdas sanat
egitimcilerimizin giiniimiiz sanat¢ilarimin  ¢alismalarim

planlara  eklemesi  gerektigini  diisiintiyorum. Yani
toplumumuz  degisiyor,  insanlarvmz  degisiyor,
bulundugumuz ortam, mevsimler ~ her  sey

degisiyor....yapilan ortamdaki degisiklikler, dogal olaylar;
bu sanatcilar tarafindan fark ediliyor ve direkt sanat

calismast  haline  getiriliyor. ~ Cocuklarin ~ bundan
faydalanmasi, bilgilendirilmesi gerekiyor”.
Katillmcillar  plan  tasariminda uygulamak istedigi
asamalart yazili-gorsel ve sozlii olarak paylasti.

Katilmcilar belirledigi amaglar dogrultusunda Gorsel
Sanatlar Ogretim Programinda yer alan kazanimlardan
uygun olanlar secti. Ayrica ders siiresini, yontem/ders
mekani, teknik, sanatsal uygulama yollar, malzeme,
degerlendirme, sergileme, is birlikli ¢alisma yollarim
belirlemeye calistigim dile getirenler oldu. Ayrica bir
ogrenci (Zahide) sanatcinin sergisini sanal olarak ziyaret
etmekten soz etti. Katilimcilardan bazilar1 6zellikle farkl
uygulamalar/yontemler secmeye cabaladigini boylece ders
planinin daha yaratic1/6zgiin olacagin diisiindiigiinii ifade
etti.

Katillmcilar ~ 6grenme-6gretme  siirecinden  hareketle
Ogrencilerin ilgi alanlarmi plana yansitmay: hedefledigini,
bunun igin ise ©6n ¢izimler yaptirarak, gorsel
¢oziimlemelerden yararlanarak 6grencilerin ilgi alanlarin
kesfetmeyi istediklerini ifade etti. Semiha, anket
uygulamasi yapmay1 istedigini belirtirken, Sahin
Ogrencilerin  videolara-fotograflara yonelik algilarini
gormek icin eskiz yaptirmayr hedefledigini ifade etti.
Zahide (Goriisme) planlarinda Ogrencilerin teknoloji

merakina yonelik ilgilerini dikkate aldigin belirtti:

“...su an teknoloji cagimdayiz ve cocuklarin ilgilerini
gorseldir... teknolojidir cok fazla ¢ekiyor; ...Benim o
yaglarda "sergi” denince ¢ok ilgimi cekiyordu, farkli
geliyordu bana. "Sergi” deyince boyle dikkatlerini ceker,
ozenle bakarlar diye diisiindiim ben. O yiizden sanatcinin
dijital sergisini bulunca eklemek istedim”
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Katilimcilar  giindelik yasam sorgulamast yaparken
gorselden (fotograflar) yararlanma etkinligini, ders plan
tasarlarken kullandigim ifade etti. Bazi katilimeilar bu yolla
edindikleri farkindaligi Ogrencileri ve aile bireylerini
bilinglendirme, toplumdaki kalip algimn doniistiiriilmesi
hedefleriyle plan tasarimina yansitmak istedigini belirtti.
Katibimcilardan Banu (Gortisme) “gdrseller hazirladim,
cocuklara sorular sordum. Bu cektigim iki fotografi gosterdim ve
boyle bir soru-cevap-¢oziimleme gibi bir ders siireci izledim”
diyerek kendi ¢ektigi fotografina yonelik soru sorma
asamasini plana yansittigini belirtti. Benzer sekilde Sahin,
plan tasariminda uygulama ¢alismasinin gorseline ek farkl
gorsellerden ve bir sanat calismasindan yararlanarak
sorular olusturduguna ve sorgulamaya
yoneltmeyi hedefledigine dikkat cekti:

ogrencileri

“Gorsel (kendi calismasini kastederek) calismam vard.
Galisma iizerinden 63rencilere sorular soruyorum. ‘Bu
gorsel sana ne anlatmak istiyor? Bu gorsel sana neyi
cagristiriyor?” bununla ilgili sorular...konu ile ilgili farkl
cevreyle mesela hayvanlart yorumlamayla ilgili agac
bulamayan bir ¢ita, arabamin gélgesine sigmiyordu.
Bununla ilgili farklt fotograflar da wvar, onlart da
aciklamalariny  isteyece§im. Bununla ilgili verdigimiz
biiyiik zararlar: aktarmaya ¢alisacagim 6grencilere ki cevre
bilincini tam olusturulabilirsin akillarinda...” (Goriisme).

“Sanat ve ekoloji konusu hakkinda yani sanatcilarin yaptig
caligmalar ogrencileri  bilinclendirmeye
calisacagim. Mesela bir sanatci, kesilen agacin yerine el
yapum bir agag yapmis. Onu ormanhk alana birakmg ve
kus o agacin iizerinde yuva yapmis. Agact oraya yapay
yoldan m1 yapmaliyiz yoksa oraya bir aga¢ m1 ekmeliyiz; bu
konu iizerinde Ogrencileri diisiindiirmek istiyorum”
(Giinliik).

tizerine

Ogrenciler sanatgilarla, sanat yapitlariyla ve sanat
uygulama yollar1 ile kurduklan baglarn planlarina
yansitirken kavramsal olarak sectikleri temalar baginda
nasil iligkiler kurduklarim ifade ettiler. Kendi planlarinda
sectikleri kavramlarla iliskili baglar kurarak uygulama-
teknik yol 6gretimi belirlediler. Zahide, kendisiyle benzer
zamanin gegisi ile ilgili sanat¢inin (Abel Rodriguez) doga
ile kurdugu iliskiyi ve planina neden yansittigini aciklamis
kendisi de uygulama olarak storyboard uygulamas: ile
planini tamamlamustir (Bkz. Ek):

“Benim planimi en giizel o anlatir diye diisiiniiyorum. Ben
daha bagka ressamlart arastirdim ama bakiyorum yine en
iyi o geldi bilmiyorum. Gergekten arastirdim, ¢ok fazla da
dedigim gibi ikisini doga ve zaman iligkisini kuran ¢ok fazla
ressama  rastlamadim. Ama dedigim gibi en iyi o
anlatiyordu bence, benim anlatmak istedigim konuyu. O
“zaman” iligkisini ¢ok 1yi vermisti. Hani ben de ayn1 seklide
kullandim, hani farkli zamanlarda cektigim fotograflar:
kullandim. Sanat¢t da farkli zamanlarda ¢izdigi resimleri
yapms koymusg. Biitiin genellikle cogu calismas: zaman ve
doga iizerineydi. Ben 3D sergisini gezmistim, onlar1 da

inceledim. Genel olarak doga iizerineydi, o yiizden onun
resimlerini tercih ettim”.

Katilimailar giindelik yasam, kiiltiir iliskisini, sanatin diger
derslerle ve alanlarla iliskisini de plan tasarimlarina
yansittigini belirtti. Katihmcilardan ikisi velilerle, biri
rehber 6gretmen ile is birligini hedefledigini belirtti.

Katihmcilardan  bazilar1  ise kendi deneyimlerini
destekleyen disarida gergeklestirilebilecek (doga gezisi,
fidan dikme, sehirlerarasi gezi, disarida sanat pratigi
uygulanma-incelenmesi ve fotograf ¢ekimi vb.) yontemleri

uygulamayi planlarina dahil ettigini vurguladi.
4. Tartisma

Katillmailar, arastirma boyunca giindelik yasam icinde
odaklandigr noktalara farkli acilardan bakarak anlam
yaratmak icin caba gosterdi. Bu noktada gorseller
araciligryla sorgulama ve ilgi alanindan hareketle 6nceki
deneyimler ile bag kurmanin (estetik bakis) katiimalari
harekete geciren bir rolii oldugu soylenebilir. Dewey
(2021)’e gore hareket, yasant1 iginde duygu ve diisiinceleri
anlamak igin etkilesim kurmaya imkan vermesine ragmen
yasamin hizli akisi, gercek deneyim olan estetik dinamige
erisimi engelleyebilir. Bunun bir nedeni diisiinmeye, adim
atmaya ve yasananlarin bilissel ve duygusal yollarla
yeniden islenmesine yeterince zamanin ayrilmamasi
olabilir. Bir diger neden ise deneyimin saglandig1 hareket
miimkiin olsa bile gerceklikle temasini kaybetmis, herhangi
bir karar almadan pasif izlenimlerden saglanan fantezi
gezintileri yoluyla deneyimlerin deforme edilme ihtimali
olabilir (Dias ve Lougao, 2015). Bu arastirmada da ilk
asamada katilimalarin kendi deneyimleri dogrultusunda
harekete ge¢meleri ile her katilima icin yeni anlam
yaratmak (farkli bakis agilarim yakalamak) miimkiin
olmadi. Katilimailar estetik deneyimlerle bir déngii halinde
sorgulamanin siirdiiriilmesiyle farkli noktalar1 bulmak igin
caba gosterdi. Bu dongiiniin Wangin (2001) belirttigi
sekilde saglanabildigi sOylenebilir. Ona gore estetik
deneyimler tekrarlayict ve tekdiize olanun Gtesinde
deneyimleri ¢ogaltmaya ve yeni deneyimlere aciklig
saglayarak doniistiiriicii bir rol iistlenir, her zaman bagka
ve farkli bir seye aciktir. Bunun icin bu arastirmada da
katihmcilarin estetik deneyimlerle ve yeni yaratimlar
yaparak odak belirlemesi ve {izerine tekrar ederek
diisinmeye zaman ayirmasi
¢ogunlukla odak belirledigi konularla ilgili gorsel giinliik
ve Movie-maker uygulamalarinda daginik ve romantik

saglandi. Katihmalarin

bakis ile, hazir kalip ve uygulama niteliklerinin sinirlarini
asma c¢abasi gostermeden hareket ettigi ortaya gikt1.
Katillmcilardan ¢ogunun gorsel (fotograf) betimleme ve
sorgulama asamasindan sonra yeni anlamlar ortaya
koyabildigi bulgusunun arastirma igin kritik oldugu
sOylenebilir. gorsel Ogretmen
adaylarinin sanat uygulamalarinda ve bu uygulama yollar:
ile olusturduklar: ders planlarinda fotografi ¢ok yaygin bir
ara¢ olarak kullanmaktadir. Gozleme ve duyumsamaya

Gilintimitizde sanatlar

daha ¢ok deger verdigimiz bu alanda onlarin bu araca
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bagvurmalarinin 6niine ge¢gmenin giigliigii bu araci daha
bilingli ve sorgulayarak gozleme ve duyumsamaya alan
yaratarak nasil kullanabileceklerinin yollarin1 aramak
sorumlulugunu getiriyor. Griner (2019) egitim agisindan
yliriiyerek gorsel ve estetik farkindalik yaratmay:
hedefledigi arastirmasinda fotograf ¢ekmeyi tesvik ettigini
belirtir. Arastirmaci, Ogrencilerin en iyi bakis agisini
yakalamak icin fotograf cekmekle kalmayarak goriintii ve
nesneler etrafinda hareket ettiklerini ve boylece fiziksel
agidan neye odaklandiklarini gosterdiklerini ve bakis
agilarini bu yolla aktarmanin deneyimin énemli bir pargasi
oldugunu vurgular. Ayrica bu yolun bireyin icsel bilgi
edinme siirecinin arastirmaciyla bu bilgiyi paylasmast i¢in
disavurmasi olarak ifade eder. Bu nedenle katilimc
fotograflarinin mekanin farkli yollarini gosteren 6grenme
trtint olduklarini belirtir. Benzer sekilde bu arastirmada
fotograf cekme, katilimcilarin gorsel giinlitk calismasinda
ozellikle tercih ettigi bir uygulama oldu. Katihmalarin
bazilarimn en iyi agiy1 yakalamak i¢in ugrastig1 bazilarinin
ise deneyimlerini somutlastirdigi bulgusuna erisildi. Bu
arastirmada fotograf ¢ekimi, fotograflarin betimlenmesi ve
agk uglu
odaklandigr noktalar1 giindelik yasam iginde farkli
boyutlarda yorumlamasim sagladigr sdylenebilir. Foto-
sorgulamaya benzer sekilde foto-¢tkarim bir arastirma
yontemi olarak, katilimealarla yapilan goriismelere
fotograflarin dahil edilmesiyle gerceklestirilir. Rose’a gore
(2023) bu yontem dort acgidan oldukga etkilidir:
Fotograflarin tasidig:r Dbilgi, fotograflarin farkli tiirlii
(duygusal, tarifsiz vb.) konusmalar1 agiga c¢ikarmasi,
katihmalarin hayatlarindaki, giindelik ve kaniksanmis
seyleri kesfetmesine yardimci olmast son olarak katilimery1
gliclendirmesi agisindan -katilimcilara fotograf ¢ektirmek
ve c¢ektigi fotografin ne geldigi
konusturarak arastirmada ona net ve merkezi bir rol
vererek-. Bu arastirmada da foto-sorgulamanin
katihmailar giiglendirdigi ve odaklandiklar1 konular
tizerine kolaylastirdig: sOylenebilir.
Katilimcailar, odak olarak belirledigi noktalarn farkl
kavrama firsati, yasamlarindaki
degerlendirip buradan hareketle kendilerinin ve diger
degistirmek istedikleri
tizerine diisiindii. Son olarak bu c¢alismalar:

sorularla sorgulanmasmin katihmecilarin

anlama lizerine

konusmay1

iggoriileri yerini
insanlarin yasamlarinda neyi
plan
tasarimlarina nasil yansitacaklar: konusunda galisti. Griner
(2019) de arastirmasinda fotograf ¢ekimlerine ek olarak
takip anketi uygulamasi yaparak diisiinmeyi tesvik eden
agik uclu sorulardan olusan bir degerlendirme teknigi
kullandigimi  belirtir. sekilde bu teknigin
katilmeailarin o ami igeren tek deneyimin o&tesinde bu
stirecten ogrendiklerini yasamlarina
uygulayabileceklerini diisiinmek i¢in bir zaman yarattigini
soyler.

Benzer

nasil

Alexander (2003) sorgulamanin bilim ya da sanatta
benzerlik gosterdigini, yaratimlarin sadece duygulari ya da
diistinceleri ifade etmekle kalmay1p daha da 6nemlisi yeni
fikirlerin (bilis) ve duygularin kesfini tegvik ettigi bir nitel
arasgtirma bi¢imi oldugunu agiklar. Dias, Lougao’ya (2015)

gore bilimsel ya da felsefi bir aragtirmanin yasanan yer igin
etkili bir sonug sagliyor olmast 6nemlidir ve sonuca giden
yolda bagimsiz ve 6zerk bir deger sunan bir formiil, bir
gercgeklik sunabilir ancak sanatta farklt olarak sanat
yapitinin sonucu kadar siireci de Onemlidir. Sanatta,
somutlastirma yalnizca bir son degil ayni zamanda
gelismeyi ve baglangicl saglayan sistematik dongii ile
catismanin  ¢ozlimiinden ¢ok
tekrarlanabilirligini saglar. Estetik deneyimler siirekli
tekrarlama ve Onceki
sorgulama siirecini devam ettirir. Ancak bu sadece bireysel
olarak bir sorgulama ile sinirl degildir. Devam eden estetik
sorgulama siireci kisilerin kendisi ya da diger insanlarla

eylemin/sorgulamanin

deneyimlerle bag kurma ile

iligkili ve diinyada olanlar igin aragtirmanin siirmesini
saglar. Estetik deneyimler bir sorgulama olarak sanat
Ogrenen kisilerin bakis acilarini genisleterek diisiinme
bigimlerini doniistiirmeleri araciligiyla bir egitim olanagt
Estetik alarak
gerceklestirilen 6gretim yoluyla hayal giicii ve yaraticiligi
harekete gegirerek 6grencilerin giindelik yasamin dogal
bir parcasi olarak yasadigi deneyimlerden 6grendikleriile
kisisel ve toplumsal doniisme dogru adim atilabilir
(Eisner, 2001; Greene, 1995, Greene, 2001). Bu aragtirmada
katilmeilarin deneyimleri aracihigiyla giindelik yasamin
farkli alanlarina odaklanarak sorgulamalar sagladig1
sOylenebilir. Sorgulama ile odaklandiklar1 alami daha
elestirel bir bakis ile ortaya koyduklari ve bu noktada
degisime dikkat ¢ekmek amaciyla sorgulama ¢izgilerini
toplum-doga-canlilar- sosyal yasam vb. gibi temalar
kapsaminda ilgi, kisisel deneyim, bilgi, toplum-kiiltiir
iligkilerini kurarak belirlemeleri dikkate degerdir. Buradan
hareketle katilmcilarin 6znel yola c¢kislardan daha
evrensel konularla iligki kurarak sorgulamaci bakislarinm
gelistirdigi soylenebilir.

saglayabilir. sorgulamalar1  temel

Greene (1995) sanatin gevre ve diinya hakkinda anlam
yaratmaya yardimci olmasi konusunda basit bir sekilde
yansitilmasindan ote siirekli etkilesim halinde olunan
temsil sistemleri oldugunu belirtir ve bu sekilde sanatin
algilanarak gercekligin yeniden sunulmasi ile elestiri ve
degisim icin firsatlar yaratmanin miimkiin olabilecegini
ifade eder. Anlam yaratma, bu sekilde hikayelestirme
boyutundan farkli gergeklikle temas halinde duyumsama
ile saglamr. Bu arastirmada katilimcilar ele aldiklar1 odak
ile ilgili sanatgilarin ya da sanat yapimlarinin farkh bakis
acilar1 ile karsilast. Bu bakis acilarindan yararlanarak
diinyay1 yeniden
sunmak icin sanatsal uygulama baglar1 kurarak kendi
uygulama denemelerini yapmak {izere harekete gegti.
Anlam {iretme giindelik hayatin siradan karsilasmalarina
dikkat kesilip tizerine diisiinme firsat: yaratmak agisindan
onemliydi. Diger yandan anlam {iretme c¢alismalari
Ogretimde  gorseli  hikayelestirme  tehlikesini  de
barindirmasi nedeniyle ¢ogunlukla sorgulama temelli bir
Ogretimi zorunlu kildi. Zorrilla ve Tisdell (2016) Luis
Camnitzer’in arastirma ¢izgisinin elestirel biling saglamasi
odaginda yaptig1 arastirmasmda kamusal sanatin 6zellikle
izleyicilerin gii¢ iligkileri hakkinda diistinmelerine ve

anlamlandirmanin  farkli  yollarini
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bunlara meydan okumalarina ve hegemonik varsayimlara
direnmelerine yardimci olmaya galistigim belirtir. Buna
bagl olarak gii¢ iligkilerinin altinda yatan varsayimlarin
sorgulanmasimn elegtirel biling i¢in yetiskin egitiminde
onemli oldugunu one siirer. Bu yolun 6grenilmis algilara
meydan okuyarak sanatin Otesinde hayatin kendisini
sorgulamaya tesvik ettigini belirtir. Ayrica sanatin iletisim
kurmak ve egitim icin elestirel bilinci artirmak igin daha
genis bir agidan toplumu iyilestirme umuduyla bireylerde
yaraticilig1 gelistirme hedefine bir yol oldugunu vurgular.
Bu arastirmada katilimcilarin ilgisi odaginda kendi
sorgulama baglar1 ile kurdugu iliskiler dogrultusunda
hareket edildi. Boylece katilimcilar farkli sanatsal bakis
agilarina ulasti ve uygulama tasarimlarinda bu bakistan
yararlandi. Ayrica katilimalarin sanatgilarla kurdugu
iligkilerin yanu sira farkli gorseller (fotograflar) videolar ile
sorgulama cizgilerine bagli iliski kurduklar1 da goriildii. Bu
iligkilerden hareketle
deneyimiyle sanatsal uygulama-tasarimini sentezledi. Bu

katihmalar giindelik  yasam
siirecteki sorgulamalarin ve harekete gecerek siirdiiriilen
diisiinmeye tesvik ettigi
soylenebilir. Kraehe ve Keffrelyn’in (2011) gergeklestirdigi
arastirmada 6gretmen adaylarinin elestirel sosyokiiltiirel
bakisi gelistirmek amact bu arastirmaya benzer sekilde
gorsel Kkiiltlir-tasarim uygulamalari deneyimlerinden
yararlanir. Belgesel, sitkom (...), video klipler izleyerek
grup tartismalari gergeklestirdikleri etkinlerle sanata
dayalt sorgulama yaptiklarini; katilimeilarin  bunlar
araciligryla uygulama olarak kolaj, diyagram ve tasvir
¢izimleri, kurgu ya da kurgu olmayan anlatilar yazmalar1
ve storyboard gelistirmeleri ve film kaydetme-oynatma-
diizenlemeler yaparak bireysel ve is birligi icinde yaratici
sanatsal uygulamalar gergeklestirdiklerini belirtir. Bu
aragtirmada katilimailar, giindelik yasamdaki deneyimleri
dogrultusunda sorgulama c¢izgilerini belirlerken ¢oklu
bakis acilar gelistirip, uygulama yollarinda farkli malzeme
ve teknik kesifleriyle bakis agilarini genisleterek gesitlilik
saglayabildi. Lee (2022) benzer sekilde katihmcilarin yeni
bilme bicimleri ve yeni deneyimler yasama yollarini
bulmak i¢in eyleme gecmelerinin kendileri, yasam alanlar1
ve bagkalarinin diinya hakkindaki diisiinceleri iizerine

deneyimin onlart elegtirel

diisiinme egilimleriyle gerceklestigini ifade eder. Bu
baglamda arastirma bulgularinin diinyayr gérme anlama
ve anlamlandirmaya yonelik uygulama cesitliligi saglama
kapasitelerinde gelisme sagladigini gosterdigini ifade eder.

Dewey'e (2005) gore, giindelik yasam iginde yasanan
estetik  deneyimlerle  sanat yapitlarina  yonelik
gerceklestirilen deneyimlerin de gergcek anlamda aymni
olmasalar da sanat yapitlarina yonelik yasanan deneyimde
izleyicinin de bir pay1 oldugunu ve ayn sekilde onlarin da
harekete ge¢mesinin énemini vurgular. Uhrmacher (2009)
ister sanatgi ister izleyici estetik deneyimlerinden temalar
ortaya c¢ikartilabilecegini sdyler ve Ogretmenlerin bu
temalar: ortaya ¢ikararak simf etkinliklerini gelistirmesini
onerir. Uhrmacher (2009) anestezik 6grenme deneyimi
yaratabilen baglantilar, aktif katilim, duyusal deneyim, risk
alma, hayal gliciinii igeren alt1 katilim bigimi oldugunu

ifade eder. O, bunlarin estetik bir deneyime sahip olmak
i¢in sanatg, takdir eden, 6gretmen ya da 6grenci tarafindan
yapilmasi gereken isin bir parcast olduklarint belirtir. Bu
noktada Kraehea ve Keffrelyn (2011) baglantilarla
i¢giidiisel, kavramsal, empatik ve/veya duyusal bir sekilde
Ogrencilerin O0grenme ortamiyla iliski kurmasi, aktif
katihmla O0grenme ortami iginde nesneler ve fikirlerle
ogrenme ortamina kendini kaptirmasi, duyusal deneyimle
mevcut bedensel duyularimi kullanarak nesneler ve
fikirlerle etkilesime girmeleri
yaratilmasiyla estetik 6grenmelerin 6grencilerin zihinsel ve
bedensel boliinmemis bir varlik ortaya koymasini
saglanabilecegini belirtir.

icin zaman ve alan

Bu aragtirmada  katilimalar, giindelik ~ yasam
deneyimlerine yonelik sorgulamalar saglayarak yasam-
temelli bir o6grenme yolunu
deneyimlediklerini ve dersler aktif katilim
sagladigini belirtti. Katilimcilar estetik deneyime bagh
ogrenmeler yagam

kapsaminda yiiriitiilen dersi olumlu buldugunu, dersin

deneyim-uygulama
icinde
igin  gilindelik sorgulamalari
sanat temelinde 6gretim uygulama, ¢oklu bakis yaratma ve
sanat yoluyla Ogretimi
sagladigini ifade etti. Ayrica 6grenme 6gretme siirecindeki
deneyimlerinin giiven sagladigini ve 6gretmenlik i¢in hazir
hissettigini belirten katilimcilar oldu. Bu arastirmada
ogretmen adaylarinin giindelik yasam ve kendi yasadiklari
cevreye yonelik elestirel bir bakis gelistirdikleri, sorgulama
siirecleri ile bunu 0&gretim uygulamalarina/planlarina
yansitmaya ¢alistiklar: ortaya ¢ikt.

kesfetme konusunda katki

Dewey bilimin ve sanatin birbirine yaklasan noktalarindan
bakarak giinliik yasam durumlarinda oldugu gibi egitim
icinde de disiplin alanlarnnin bilgi anlayislarini birbirine
yaklastirarak sinirlar esnetir (Grierson, 2017). Bu agidan
sanatin Ogretimde, giindelik yasam icindeki duyusal
ogrenme yollar1 bilim ve sanatin birlestigi bir perspektiften
giindelik yasam gercekliklerini sorgulamaya olanak
tanidig: sdylenebilir. Benzer sekilde Marini (2021) giindelik
estetik ve egitim arasindaki iligkiyi “temiz su kaynaklar1”
temasi iizerinden agiklar. Bu kapsamda suyun alisagelmis
duyusal algisinin seffafligin1 acgikca kesintiye ugrattig:
okullar ac¢isindan diinyada giderek artan giivenli su kithig:
iizerine yapilabilecek sorgulamalarla farkli agilardan suyu
susuzlugu,
nedenlerinin vb. ¢oklu anlaminin ortaya ¢ikarilabilecegini

kullanma amacin, fazla su tiuketiminin
belirtir. Ona gore bunlarin giindelik estetik elestirmeni olan
kisilerin vurguladig: gibi bos ya da banal ya da gercekten
felsefi bir calisma i¢in malzeme olusturup olusturmayacagt
sorulabilse de giindelik estetik ve egitim arasindaki iliskiyi
suyla ilgili bu farkli deneyimleri yasayan 6grencilerin suyu
algilamanin, onun hakkinda diisiinmenin ve ona gore
davranmanin farkli yollarimi 6grenme firsatina sahip
olacaklari noktasindan bakmanin yararli olacagina isaret
eder. Zamanla bu algisal pratiklerin, okulun O&tesine
gecmesi ve yasam boyunca deneyimin duyusal boyutunu
modellemesi ile gergcek bir estetik-pedagoji Ogretim
seklinin saglanabilecegini belirtir.
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Bu arastirmada katilimalarin plan tasarimlarinda tematik
olarak disiplinler-arasi bag kurmanin yam sira yasadigi
ortamlardaki duyusal, bedensel deneyimler ile iliskileri
dikkate alarak etkilesim kurdugu ve bu deneyimi de plan
tasarimina yansitmaya calistig1 ortaya cikti. Lee (2022)
kamusal alanlarda kavramsal sanat yapmanin, 6gretmen
adaylarinin alanlari-disiplin  anlayiglarini
genisletmelerine nasil yardimc olabilecegi sorusu ile
hareket edip belirgin bir gsekilde bunu goremedigi
aragtirmasinda  benzer  sekilde farkh
deneyimlerinin (isbirlikli kamusal sanat uygulamasinda
oldugu gibi) 6gretmen adaylarinin, diinyay: estetik bir
deneyimle
gelistirmede gerekli ve etkili oldugunu vurgular.

uzmanlik

uygulama

gorme ve anlamlandirmamn  yollarim

Sonug olarak arastirmada, Ogretmen adaylari giindelik
yasamin farkli noktalarina odaklanarak kisisel, toplumsal
ve disiplinler-arast baglar kurmaya ve bu deneyimi plan
tasarimlarina yansitmaya calisti. Arastirmada 6grenme-
ogretme siirecinde kullanilan estetik sorgulama yollarinin
katilimalarin sorgulamayz siirdiirmeleri igin elestirel bakis
gelistirmeyi (¢oklu bakis acilar ile karsilasarak) ve harekete
gecmeyi (deneyimi uygulamaya yansitma yollar arayarak)
sagladig1 soylenebilir. Buna bagli olarak giindelik hayat
deneyiminin estetik deneyimle tamamlanabilmesi i¢in
Ogrencilerin ilgi ve odagi etrafinda estetik sorgulama
yollarini ise kogsmanin 6grencilerin 6nceki deneyimleriyle
de bag kurabilmesi agisindan etkili oldugu soylenebilir.
Ogretmen  adaylarmin  deneyimlerini  yansittiklari
planlardan yola ¢ikarak estetik sorgulamayi ogretimde
kullanim yollarim kegfettikleri diisiiniilebilir. Arastirmada
katilimcilar her ne kadar elestirel olarak giindelik yasama
iliskin ~ odak  belirleseler de  giindelik
sorgulamalarinin daha temel diizeyde kaldig1 ve daha ¢ok

yasam

derinlestirilmesi gerektigi sOylenebilir. Bu sorgulamayi
derinlestirmek tizere daha sonra yapilacak arastirmalaricin
giindelik yasamin siradan eylemleri {izerine daha ¢ok
odaklanarak bu eylemlerin siradan bireyler tarafindan
nasil donistiirtildiigii ve bu doniistiirme operasyonlarinin
toplumsal agidan yansimalarini giig¢ iligkileri tizerinden
sanat yoluyla irdelemek ve bunlari sanat yoluyla ifade
etmeyi saglamak amact ile bir eylem arastirmasi
Onerilebilir. Ayrica uygulamaya iliskin oneri olarak,
odaklandiklari
belirlemesi ve sorularla analiz etme etkinliklerinin tasarim
uygulamalarinin  6ncesinde gergeklestirilmesinin daha
verimli sonuglar yaratacag: dngoriilebilir.

katilimalarin oncelikle noktalar1

Etik Bildirim: Yapilan bu c¢alismada “Yiiksekogretim
Kurumlar Bilimsel Arastirma ve Yayin Etigi Yonergesi”
kapsaminda uyulmasi belirtilen tiim kurallara uyulmus;
yonergenin ikinci boliimii olan “Bilimsel Arastirma ve
Yayin Etigine Aykir1 Eylemler” bashg: altinda belirtilen
eylemlerden hicbiri gergeklestirilmemistir. Bu c¢alisma,
Bartin Universitesi Sosyal ve Beseri Bilimler Etik
Kurulunun 31.05.2021 tarihli ve 2021-SBB-0253 say1l1 izni
dogrultusunda gergeklestirilmistir.

Yazar Katkilar1 Girig: Birinci Yazar, ikinci yazar,
Yéntem: Birindi Yazar, Ikinci yazar, Bulgular: Birinci Yazar
Sonuc ve Tartisma: Birinci Yazar, ikinci yazar

Finansman : Bu calismada herhangi bir finansal

destek alinmamustir.

Cikar Catismasi : Calismada ¢ikar ¢catismasi yoktur.

Veri Erisilebilirligi sekilde
saklanmaktadir ve gerektiginde sorumlu yazar araciligiyla

Veriler  gizli = bir

ulagilabilir durumdadir.

Ek/Ekler : Calismada ekler boliimiinde 6rnek
plan uygulamasi bulunmaktadir.
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Ekler:
DERS PLANI ORNEGI (Zahide)

hedefler:
*Abel Rodriquezi taniyabilme.*Sanat, zaman ve doga iligkisini
1 *Estetik farkindalik ol 1

igerik:
sanat, zaman, doga iliskisini kavramalanm saglamak.
Ve Abel Rodriguez hakkinda bilgi sahibi olmalan.

\.\.

yontem ve etkinlikler:

*anlatim, tartisma, soru cevap, grup calsmasi, gezi
gozlem* Abel Rodriguez'in sanal sergisini gezmek. abel
rodnguezin 4 ¢aligmas lizerine tartisma.

aym yerde farkli zamanda gekilen 3 gorsel gosterip 5-10
cumlelik yaz: yazip, ilk akla gelen gorseli ¢cizmek.

-

it
bir ormana gezi diizenleyip aga¢ dikimi yapmak ve
orman da eskiz yapmak, pastel kazima teknigi
kullanarak konuya uygun 4 resim yapmak.

== HE
E= EHE

odaklanilan konu tema
samanta doganin degisimi
il

\

materyal ve kaynaklar:
35x 50 kagt, pastel boya, yazmayan kalem veya pergel,
cetvel, A4 kagdy, resim kalemi

degerlendirme yontemleri:

puanlama o6lgegi (rubrik) hazirlamr. Rubrikte olacak
olgekler; arag geregler, 6zgin ve konuya uygun cahsma,
zamanlama, tasanm ilkelerine uygunluk, temizlik- diizen,
sorumluluk bilinci olacak.

Ders: Gorsel sanatlar

Etkinlik ad1: zamanla doganin degisimi
Sinif: 8. sinuf diizeyi

Siire: 3 ders saati + gezi siiresi

Ogrenme alanlari: gorsel iletisim ve bicimlendirme, sanat
elestirisi ve estetik

Yontem ve teknikler: anlatim, tartisma, soru cevap, grup
calismasi, gezi gozlem, storyboard uygulamasi.

Hedefler:

Abel Rodriguez’i taniyabilme.

Sanat, zaman ve doga iliskisini kavrama.
Estetik farkindalik olusturmak.

Amag: sanat, zaman, doga iliskisini kavramalarim

saglamak ve Abel Rodriguez hakkinda bilgi sahibi
olmalari.

Ogrenme Ciktilar::

G.8.1.1. Gorsel sanat galismasi olusturma siirecini eskiz
defterinde gosterir.

G.8.1.3. Gorsel sanat ¢alismasini olusturmak igin giincel
sanattan yararlanir.

G.8.1.7. Gozleme dayali ¢izimlerinde farkli bakis agilarim
yansitir.

G.8.1.9. Gorsel sanat caligmalarini olustururken sanat
elemanlar1 ve tasarim ilkelerini kullanir.

G.8.3.1. Sanat eserinde kullarulan gorsel dilin ifadeleri
aktarmadaki etkisini analiz eder.

Zaman ve istenen
kavramlar: dongiisii,
illiistrasyon, bitki ortiileri, sanat-zaman ve doga arasindaki
kavrayis, siirdiiriilebilir {iretim, estetik farkindalik

doga
ekoloji,

baglaminda o&gretilmek

doganin  zamansal

Ogretilecek Kavramlar ve Anlamlar::

Ekoloji: canlilarin birbirleri ve c¢evreleriyle iliskilerini
inceleyen bilimdir. Ekosistemse canli ve cansiz gevrenin
tamamudir.

illiistrasyon: resimleme, bezeme. Basili, el yazmasi veya
dijital yaymnlarin i¢inde yer alan bir metinle ilgili, onu
agiklayan, somutlastiran, siisleyen resim, desen.

Bitki ortiileri: Maki Bitki Ortiisii, Step (Bozkir) Bitki
Ortiisii, Tundra Bitki Ortiisii, Savan Bitki Ortiisii, C6l Bitki
Ortiisii, Muson Ormani Bitki Ortiisii, Dag Ormarnu Bitki
Ortiisii, Akdeniz Bitki Ortiisii, Tayga Bitki Ortiisty, Tropikal
Orman Bitki Ortiisti, Ekvatoral Yagmur Ormani Bitki
Ortiisii, lliman Genis Yaprakli Orman Bitki Ortiisii

Siirdiiriilebilir kirletmeyen, dogal
kaynaklar1 agidan uygulanabilir,
calisanlar, toplum ve tiiketiciler icin giivenilir ve saglikl,
tim calisan insanlar igin sosyal ve yaratict bir sekilde
faydaly, siireg ve sistemler kullanilarak, mal ve hizmetlerin

iiretim: dogay1

koruyucu, maliyet

yaratilmasi olarak ifade edilmektedir.

Estetik farkindalik: 6nceden benimsenmis, yasanarak
serpilmis degerler sistemini olgularla iliski kurarak ig ige
gecen karmasgik biitiinii algilamadir.

Ara¢ gere¢ ve materyaller: 35x50 kagit, pastel boya,
yazmayan kalem veya pergel, cetvel, A4 kagidi, resim
kalemi

islem basamaklar:
1.DERS:

Etkinligin ilk asamasinda Abel Rodriguez ad1 verilmeden
asagidaki hikaye okunur. Hikdye Abel Rodriguez’den
kesitler sunar.

o Kolombiya Amazon'daki Cahuinari
nehrine 6zgii Nonuya etnik grubundan
bir yasldir. Sanat¢inin galismasi, amcast
tarafindan kendisine aktarilan, bolgenin
yerli bitkileri hakkindaki atalarindan
kalma bilgisine dayanmaktadir.
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1990'larda, Kolombiya silahli ¢atismast
ve yagmur ormanlarindaki dogal
kaynaklarin somiiriilmesi, sanatgt ve
ailesini anavatanindan uzaklagtirdi ve
iilkenin bagkenti Bogota'ya tagindilar.
Sanatgl, bolgesiyle ilgili bilgisini ve
hafizasin1 korumanin bir yolu olarak,
Nonuya bolgesindeki yagmur
ormanlarinin  ekosistemini flora ve
faunanin girift ayrintilartyla betimleyen
ayrintili resimler ve ¢izimler yaratiyor.
Onun  bilgisi  batili  botanikgiler
tarafindan oldukga degerlidir ve gorsel
sanatlarda son bes yilda uluslararasi
taninirlik kazanmustir.
e Hikaye hakkinda kisa sorular sorarim.
o Hikaye size ne c¢agristrdi? Ne
hissettiniz?
o Bu hikayede anlatilan sanatgiy1 tantyor
musunuz?
o  Sanatgiyr tahmin eder misiniz?
o Size gore boyle birisi var m1?
e Abel Rodriguez’in sanal sergisi gezilir.
Gezilecek sanal sergi linki:
https://mpembed.com/show/?m=gmriHzqc7Nj&
mpu=20&mpv=1&play=1
e Uzerinde diisinmelerini istedigim  Abel

Rodriguez'in 4 eseri gosterilir. Bu 4 eserden
doganin zamansal dongiisil ile ilgili bir tartisma
basglatilir. Sanat¢i ve eserler hakkinda bilgi sahibi
olmalar1 saglarur. Yargida bulunmalari istenir.
(Elestiri ve estetik)

o Eserde ne demek istenmis?
Eser size ne ifade ediyor?
Eserde neler var?
Eser nicin degerli?
Bu gorsellerde dikkatinizi ¢geken ne oldu?
Bu gorseller sizce ne anlatiyor? Temel
fikir ne?
Bu konu sizi nasil etkiliyor?
Bu gorsel size ne hatirlatiyor?
Inanglar, korkular vs. Var m1?
Siz olsaniz bu konu tizerine nasil bir
¢alisma yapardiniz?
o Sizi bu konuda sagirtan kisim oldu mu,

O O O O O

O O O O

olduysa neresidir?

Gosterilecek gorseller:

Abel Rodriguez

2. DERS:

Asagida ayni yerde fakat farkli zamanda gektigim
gorseller hakkinda tartisma yapilir. (Vize igin
hazirladigim videodaki gorseller). Daha sonra kisa, 5-
10 climleden olusan bir yansitict yazi yazmalarin
istenir ve onlarin ilk akillarina gelen seyin resmini
¢izmelerini istenir.
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3.DERS (GEZI): Etkinligin ikinci asamasinda ise daha dnce
izinlerini alinmis olan tiim hazirhklarimi yaptigim simuf
mevcudu 20 olan ve her dért 6grenciye 1 fidan diisecek
sekilde hazirlik yaparak orman gezisine gotiiriilecektir,
Fidanlar grup halinde dikilecektir. Ve burada bulunan en
yeni ¢ikan bitkiden en yaslisina kadar gézlem yapilacaktir.
Ve gegen zamanin dogadaki etkisini ve bunun sanatsal
olarak baktigimizda neler hissediyoruz, neler yapmaliy1z
tartisilacaktir. Yagh ve geng agaglarin eskizleri yapilacaktir.

o Geziizin dilekgeleri:

OKUL YONETIMINDEN iZiN iCiN

DIiLEKCESI
.../.../2021

....................................... Ortaokulu
Midiirliigiine,
Okulunuz .................. Resim-is 6gretmeni
olarak ................... tarihinde ............. saatleri

arasinda .... Ormanina gezi diizenlemek
istiyorum.

Geregini saygilarimla arz ederim.
Ogretmen Ad, Soyad1

imza
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VELI iZiN DILEKCESI

no’lu 6grencinin planlanan ... Ormani gezi
programina katilmasinda herhangi bir sakinca
gormedigimi bildiririm.

./...12021
Veli Adi, Soyad:

Imza

MILLI EGITIMDEN iZiN DILEKCESI

.l...12021
................................ 1 Milli Egitim
Midirliigiine,
........................ Ortaokulu 8/... subesi olarak
................ tarihinde ............

Saatleri arasinda .... Ormanina gezi diizenlemek
istiyoruz.

Gereginin yapilmasini saygilarimla arz ederim.
Miidiir Ads, Soyad1

Imza

4.DERS: Doganin zamansal dongiisiinii yansitacagimiz
Ozgilin bir ¢alisma yapilacaktir. 4 farkli kareden olusan
storyboard uygulamasi ile zamansal dongii asamalari
calisilacaktir. Yapilis asamasi ise su sekilde; 35x50 kagidi
cetvel yardimu ile 4 esit parcaya boliip pastel boya kazima

teknigini kullanarak 4 farkli tasarim gergeklestirilecektir.
Cocuklarin hayal diinyas: ve yaraticiliklar: gelisecektir.

Yukarida &grencilere teknik uygulama agisindan rnek
olmast icin gorseller yapilmustir. Istedikleri rengi yapmakta
ozgtirler. Ogrencileri  kisitlamamak,
etkilememek i¢in konuya uygun bir resim ¢izilmemistir.

Degerlendirme:

yaraticiliklarin

Ders sonunda yapilan uygulamanin ne diizeyde faydal
oldugu degerlendirilir.

Ogrenciler anlatilan konuyu ya da uygulamayi istenilen
diizeyde yapt1 mu1? Incelenir.

Biitiin 6grencilerin siirece katilip katilmadig:
degerlendirilir.

Ogretmen konuyu toparlar ve dersi bitirir.

Puanlama dlgegi:

: AR
GORSEL SIS|IS|313135 &
SANATLAR A A~ A A [y A o

(=] (=] (=) (=3 (=] =3

« «Q « «Q — — Z
Sinif:

]

2| g £
Donem: % '@ g o

g <] =8 ,é
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& & < 3
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< gl 2|2l 5| | @
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This research was conducted during the spring semester of the 2020-2021 academic year, at
the height of the COVID-19 pandemic — an extraordinary time when everyone was restricted
to the confines of their homes. The study was built around the notion that candidate teachers
should focus on the realities of their lives (moment, place, situation) while in confinement
and adapt their experiences into their teaching approaches. The study presents how
candidate visual arts teachers can create lesson plans based on inquiries into everyday life
experiences. To this end, the study seeks to answer the questions of how prospective teachers
create meaning based on their inquiries into everyday life, how such a process can be
reflected in their plan designs, how their inquiries into everyday life can be made based on
aesthetic experiences, and how they do or do not associate everyday life with their teaching
of visual arts. The study revealed that the participants reached multiple perspectives by
deepening meaning through their inquiries into everyday life, determined their focal themes
through their artistic lines of inquiry, and reflected their experiences in the plan design based

Visual Arts Education, on those lines.

Experience-Based Learning

1. Introduction

“Looking at the broken stones
Thinking of an illuminated asphalt road
Twonder if it is only
Specific to poets”

Orhan Veli

Everyday life primarily evokes actions and routines that are
repeated daily. Therefore, it appears to represent
ordinariness. Scenes of everyday life, with the dimensions
concealed behind their ordinariness, have emerged as a
prominent theme in art, literature and sociology. Lefevbre
(2017) defines everyday life as a sphere where so-called
high activities, such as art and philosophy, flourish. He
contends that dream-art-play-morality-imagination, and
politics originate from this sphere, and when these are
removed, only the faint residue of everyday life remains.
On the other hand, he maintains that uncovering the
overlooked experiences within these remnants can free
everyday life from its ordinariness. In his study on the
exploration of everyday life, Certeau (2009) seeks, "without
attending to the foam of days", to uncover the "arts of
action, practice, and production” of ordinary individuals
within its chaos and hum. He states that in everyday life,

order serves as a stage for an artful play, where forms of
action, such as social exchange and modes of spiritual
resistance, are shaped. Based on how everyday life is to be
explored, he explains the details of the creative resistance
developed by ordinary people within ordinariness
through" tactics" and "strategies." Thus, he contends that
the true order of everyday life fundamentally consists of a
tactical system, shaped and maneuvered by individuals to
align with their personal objectives. He argues that, even
though this order is exploited by dominant powers or
dismissed by ideological discourse, it is nevertheless
playfully challenged by art. He defines this situation as an
operation of artists, an "aesthetics of maneuver".

When art history is examined, it can be seen that everyday
life is an important source for aesthetic experiences. The
term aethetics, derived from the Greek word "aesthetikos"
means the science provided by sensory perception (Tunali,
2008). Through aesthetics, knowledge can be derived from
everyday life. As Woodford (2022, p.45) notes, “The
depiction of the lives of ordinary people and the signs of
ordinary things often produces unexpectedly meaningful
and touching works”. Painters, such as Jan Steen, Brueghel,
Lowry, Daumier, Renoir, Rembrandt, Cezanne, and
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Warhol depict the diversity of life by portraying bar brawls,
family gatherings, women engaged in everyday tasks,
selecting still lifes, or transforming objects from the pantry
into subjects of art. According to Baumgarten, these works
provide knowledge about life, but this
knowledge is not as clear and simple as scientific
knowledge; on the contrary, it is complex (Highmore,
2010).

everyday

Everyday life raises the question of whether the ordinary
can be considered art. Consequently, it occupies a debated
position, much like the range of definitions aesthetics
proposes concerning the nature of art. Baynes notes that,
under the influence of specific taste authorities, art has been
sought in exclusive settings as an ideal of beauty, resulting
in less attention given to studies on ordinariness. On the
other hand, contemporary art productions often engage the
viewer by recontextualizing the thereby
frequently prompting comparisons with the ordinary
(Barrett, 2022). These discussions about the ordinary
become a means of expanding the meaning attributed to art
through aesthetic inquiry. According to Greene (2007), the
teaching-learning process known as "aesthetic inquiry" is a
method of exploring aesthetic experience through works
considered to be artworks, artistic practices, or
performances. It opens the way for inquiry and research as
a process within visual arts education (Costes-Onishi ve
Kwek, 2023). According to Lampert (2006), beyond
investigating questions about the value, nature, and
meaning of art, it encompasses the practices of inquiry-
based learning, offering students the opportunity to
cultivate cognitive habits related to their thinking and
attention through questioning, discussion, and artistic
practice (Gulla, 2018). Aesthetic experiences can be
maintained in a cycle through inquiry by encountering
everyday life and practices considered art. Dewey (2021)
asserts that everyday routines, such as the weather or

familiar,

eating, are as ordinary as they are significant in terms of
aesthetic experience. Dewey (2021, s.71) approaches this
situation, which Lefebvre describes as familiarity, as
exposure. He explains that many things we see, are
constantly exposed to, are accustomed to, and believe we
know in everyday life, lead us to remain indifferent. He
expresses this
unconscious action resulting from excessive exposure. He
presents acting with conscious engagement as a condition
for transforming everyday experience into an aesthetic
experience: it

indifference as a tendency toward

requires purposive action to relate
impressions to facts to engage with realities of the world
and to test and organize the values of those impressions.”
He argues that art enables us to view, question, and
investigate the significance of all that we become
desensitized to in everyday life, steering us toward more
deliberate and conscious actions. We re-engage with our
previous experiences by cultivating visual and aesthetic
awareness. Similarly, Greene (2001) defines aesthetic
awareness as something that occurs with conscious action
as broad alertness. He notes that questioning the multiple

dimensions of reality, including political, social, and
cultural contexts, through art provides
perspective on the world. Engaging with art in its various
forms in a participatory manner can enable us to perceive
more of the experiences that have become daily routines
and to become aware of what has remained hidden. On the
other hand, Ocvirk et al. (2015), state that art is grounded in
everyday experiences and functions as a language that
carries individuals beyond the ordinary. He defines this
language as possessing a provacative power over thoughts
and actions, achieved by creating subtexts within everday
experiences and incorporating emotions into expression
and thoughts into communication in diverse ways. In these
respects, daily life constitutes an important resource for

a broader

aesthetic experience and learning in the field of visual arts.

Although research on interdisciplinary course content in
teacher training has become more common in recent years,
studies on integrating everyday life, aesthetic inquiry, and

design
remain very
Examining the literature reveals many studies exploring

experience into curriculum from an

interdisciplinary ~ perspective limited.
inquiries related to everyday life in connection with
aesthetic experience. Lee's (2022) research, conducted
through public art practices to address deficiencies in
teacher education during COVID-19, focuses on aesthetic
experience. Griner's (2019) research, conducted through
place-based education and art-based research practices,
emphasizes the importance of everyday experiences in
educational research. Kraehe et al. (2011) present an
example of using critical aesthetic experiences to expand
the capacities of prospective teachers on social justice
through art-based inquiries. This research, in contrast,
focuses on having visual arts pre-service teachers’ first
experience the learning process themselves through
everyday life inquiries before designing a lesson plan.

The research was conducted during the COVID-19
pandemic, a unique period of lockdown when everyone
was confined to limited spaces in their homes. It was
considered important for prospective teachers to focus on
the realities of their own lives (moment, place, context)
within this confined space and to integrate their
experiences into the teaching process. It can be said that
conducting the research during the pandemic allowed the
situation to be examined in a unique way by providing an
opportunity to view everyday life from a different
perspective. It can be said that this special situation makes
it easier for the participants to focus on daily routines in
and around the house. On the other hand, considering the
increasing use of technology in education and online
environments after the pandemic, there arises a need to
reconsider the simple practices of everyday life. In this
sense, this research is considered important in drawing
attention to real-life experiences after the pandemic.

The visual arts curriculum proposes the provision of
interdisciplinary teaching practices, alongside the teaching
of the discipline-specific field, and the establishment of a
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relationship with everyday life through art (Ministry of

National Education [MoNE], 2018). The Visual Arts
Teaching 2 Course in the Visual Arts Teaching
undergraduate program (Higher Education Council, 2018),
which trains the practitioners of this curriculum, covers the
following core content: interdisciplinary approaches in art
education; contemporary teaching methods in visual arts
instruction; teaching of visual culture; and translation of
lesson plans according to a multidisciplinary visual arts
education approach. It is essential for prospective teachers
to experience how a teaching process can be conducted
using this core knowledge, as it is necessary for their
development as future practitioners. From this perspective,
this research was designed within the scope of Visual Arts
Teaching 2 Course.

This study aimed to reveal how prospective visual arts
teachers design lesson plans by examining their everyday
life experiences within the scope of the Visual Arts
Teaching 2 course. The sub-objectives of the study
consisted of questions about how the participants created
meanings from inquiries, how they reflected the inquiries
in their lesson plan designs, and how they related daily life
and visual arts teaching.

2. Method
2.1. Design

This research employed a qualitative case study design.
According to Merriam (2015), the case study design
involves an in-depth description and examination of a
system within its boundaries. The reason the case study
design was chosen in this research is that it focuses on
participants creating their lesson plans through inquiries,
within the boundaries of the situation defined as inquiries
in everyday life.

2.2. Study Group

This study was conducted in the Spring Semester of 2021 at
a state university in the Black Sea Region, within the scope
of the Visual Arts Teaching 2 course, with the participation
of pre-service Visual Arts teachers (four female and two
male students in their third year who volunteered for the
study). It was delivered through distance education during
the pandemic period. Each participant attended the lessons
from different places where they were residing. In the
research, the process was carried out by adding course
materials, course records, participant instructions within
the distance education interface of the school, and the
course process of the participants was monitored and
recorded.

Participants were informed through research participation
consent forms, which guaranteed that they could withdraw
from the study at any time, and their consent was obtained.
In addition, during the presentation of the research, the
participants were given code names and their identities
were hidden. To ensure data diversity in the research,
attention was paid to the presence of participants working

in different directions in the field of application. In the
study, a focus group was formed through the maximum
diversity sample under purposive sampling (Patton, 2014).
Accordingly, it was aimed to determine the common
patterns of participants with different characteristics. In
addition, criteria for the status of the participants were
determined by following the criterion sampling method
(Patton, 2014). In the study, it was considered that the
participants had a basic level of readiness in terms of art
education stages and reached the level of planning for
visual arts teaching.

2.3. Procedure

This study aims to reveal how the participants reflected
their inquiries into their daily life experiences in the design
of visual arts teaching plans. Participants were expected to
identify a focal point and derive meaning from it. During
this process, activities, including visual journaling, design
through  the application,
(photographic) and
implemented to support participants in reaching the main

Movie-maker visual

description, inquiry,  were
idea, that is, the theme. Participants first created their visual
journals. Participants determined the topic of focus in their
visual journals based on the prominence of the images.
Then, under the selected theme in the Movie-maker
application, they worked on arranging the visuals under
the chosen theme based on their meaningful connections.
Although the participants benefited from different images
in their visual journals, they mostly selected the
photographs they had taken themselves. Therefore, in the
next stage, the participants were asked to select a
photograph corresponding to the theme they wished to
explore in Movie-maker and organize all
photographs accordingly. Participants were asked to write
a descriptive text detailing their thoughts about the selected
photograph, the moment it was taken, and the time
following its capture. Participants presented the texts they
wrote during the lesson and re-analysed the visuals
through the comments and questions of their classmates.
After this activity, the participants analysed the
photographs they selected within the context of pre-
prepared questions (posing questions to the visual). The

similar

participants determined a theme/concept/meaning at the
end of this process. Participants were assigned a research
task to establish life/
art/education within the theme they were exploring, based

connections between daily
on the interpretations they had reached. Before conducting
the research, participants shared information about daily
life, art, science and education every week within the
course and examined application examples. In addition, the
participants conducted research on the subjects they
selected and shared the art connections they established
through their research. Participants presented their
preliminary designs for lesson plans that they could create
based on these connections. The instructor gave feedback
on each design. Participants delivered their presentations
after completing their lesson plans in full detail and
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visually finalizing them. At the end of the course, the
participants were asked to evaluate the plan design
process. Based on the guidelines provided during the
evaluation, criteria related to visual journals, visual
description-inquiry, collage,
selection, and research areas were applied. These were

Movie-maker, theme
evaluated using rubric scoring with criteria, such as
coherence  of methodology,
application, and research from diverse sources. In addition,

originality, meaning,
in the lesson plan design, the rubric included criteria, such
as step-by-step planning, establishing life-art-education
connections, promoting inquiry, and originality. Moreover,
presentation and class participation were evaluated
separately to provide a comprehensive assessment.

2.4. Measures

In this study, course video recordings, semi-structured
interviews, participant journals, and in-class documents
(photographs,  descriptive  Q&A
implementation visuals) were used as data collection tools.
Lesson video recordings contributed to the observations
that included monitoring the course process. The
interviews were held after the opinions of the field experts
were obtained and rearranged. In addition, feedback was
provided on the appropriateness of the interview questions
by obtaining participant confirmation (Merriam, 2015).
Questions were asked about how prospective teachers

reflections, and

interpreted their experiences regarding their daily life
inquiries and the lesson planning process they developed
accordingly.

The participants' in-depth ideas were tried to be reached
with the interview questions:

With semi-structured interviews, it was aimed to enable the
participants to reflect on the meanings and inquiries they
created in the process. In addition, individual interviews
were conducted to reveal how the participants designed the
lesson plan and evaluated the teaching processes. The
interviews were held online and recorded once at the end
of the research application on the day and time determined

by the participants. Participant diaries were written at the
end of each lesson. Participant diaries provided access to
the details of research and planning in the process.
Documents containing the participants' in-class practices
(photo description-question and answer reflections) were
also included in the data set. These documents contributed
to the development of the research process during the
course and to the creation of the lesson plans. In addition,
the analysis of the whole process helped to reveal how the
participants interpreted everyday life and subsequently
developed their lesson plans.

2.5. Data Analysis

An inductive (thematic) analysis method was used in this
study. The data set was first coded line by line. The initial
coding in the entire data set was revised and provisional
themes were identified. Then, categories and themes were
created. By re-examining the themes in terms of all data, a
pattern was extracted and the findings were accessed
(Liamputtong, 2009).

2.1. Credibility

To ensure credibility in the research, "triangulation" was
performed and data collection tools were diversified.
Moreover, the interview transcripts were read and
approved by the participants. Furthermore, multiple
coders were involved in the data analysis process to
minimize researcher bias (Johnson, 2015; Patton, 2014).

3. Results

The findings were discussed under the headings of
deepening meaning from multiple perspectives, taking
action with an artistic research approach, and experience-
based lesson plan design. This study revealed that the
participants reached multiple perspectives by deepening
the meaning through their inquiries into daily life,
identified the theme to focus on through artistic inquiry,
and reflected their experiences in their lesson plan design
based on this approach.
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Visual 1: Themes Related to the Analysis

3.1. Deepening meaning with multiple perspectives

Through thinking about

Participants emphasized the role of visual description-
analysis activity in promoting thinking from multiple
creative aspects: “The
descriptions required extra thought and creativity [...] what I feel
when I look here, what I hear” (Zahide). Seyda (Interview), one
of the participants, considered it a chance for her classmates
to encounter different perspectives through the in-class

perspectives and revealing

sharing:

“We each found different things artistic because we had
different minds. We synthesized each one differently and
interpreted them in different ways. So, as we also saw in
class, some of our friends found nature artistic and
proceeded solely with a nature theme. For example, I found
what Sahin did really creative. For instance, Siimeyye's
perspective on those trees, compared the sapling inside with
the older tree outside behind the glass. So I said yes, how
different did everyone perceive it. So, first of all, I had the

chance actually to see these”.

Participants first emphasized that the visual resources they
accumulated and selected in their visual journals consisted
of photographs, sketches and other images, that they
focused on external subjects when capturing or drawing
these visuals, and that they mainly utilized digital media
(such as blogs or Word/PDF) for their visual journals.
Banu's application via PDF is presented in Figure 1, while
Seyda's blog-based application is shown in Figure 8.

images from different
perspectives, it was revealed that the participants
generated new meanings at different times (through photo
description and inquiry) and identified the focus (theme)
they would work on in practice.

Visual 2.1 Banu’s Visual Diary
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Visual 2.2 Banu’s Visual Diary

Participants stated that they preferred the photos they
chose as their focal point for various reasons: mainly
because they were interesting, for Seyda and Umut because
they were associated with memories, because Semiha
found it meaningful (as expressed in the statement, “It was
a photograph that told me something”), because Zahide was
affected by them, and because the photo contained a topic
on which $ahin could work productively. Banu (Interview)
stated that she made a choice she considered different from
the general societal perception:

“Every animal, every living being has both harmful and
harmless aspects. I could have chosen a cat or dog, but these
are familiar creatures that are commonly used as examples.
Not everyone would give an example of a scorpion or a
plated lizard. Because according to our society, these are
harmful, different types of creatures need to be destroyed”.

The participants stated that they mostly included only
photographs in their visual journals, while some added text
beneath the visuals to comment on what they observed.
Seyda, one of the participants, said that she created
meaning by interacting with the photographs through
drawings based on her initial associations when she first
saw them: "First, I photographed everything that seemed artistic
to me. Later, I spent some time on this and drew the objects I had
associated with them. Then I opened a blog page and uploaded
them to my page (Visual diary)” (Journal).

Visual 4. Seyda’s Photograph and Drawing

Visual 5. Seyda’s Visual Diary

In the Movie-maker application, it was revealed that most
of the participants presented the visuals within the initial
"general theme" they encountered, using only the basic
features of the application and accompanied by music to
convey a romantic perspective. Umut (Interview) stated
that he used the music feature to establish relationships
between the visuals in his journal and the concept he
identified, acting in an effort to create harmony: "I proceeded
based on the concept of time. I found a suitable piece of music and
added it. I think it's compatible ”. In addition, Umut stated
that he focused on the concept of time in his movie maker
application, and then moved toward the idea of “living in
the moment " through photo descriptions and inquiries: "I
reflected on the sunset and the concept of time, which led me to
the idea of living in the moment and recalled my previous
thoughts. I combined it in this way...I had made that inquiry (the
experience I had while taking the first photo), but the idea of
“living in the moment” did not resonate with me as much. I
started editing it while writing there (photo description)”.

Visual 3. Umut’s Photograph
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Participants stated that they mostly create meaning with
emotions. Semiha emphasized the meaning she reached
while creating in the Movie-maker Application, stating,
"That is, when I examined the photographs, I considered the
feelings they gave me and what they made me experience, and I
attributed meaning accordingly, based on what they made me
feel” (Interview).

Seyda stated that she interpreted the photographs she took
through analogies, saying, “Since the day I started taking art
therapy classes, I have been interpreting shadows, objects, a
cloud, or the coffee grounds in my cup as resembling something,
and 1 really enjoyed including these in my visual journey.”
Zahide, on the other hand, shared her perspective, stating,
“...my opinion changes according to my point of view."

“When 1 first saw it, life was too serious. Loneliness and
finitude of life. There are other trees around and they are
close to each other. But this tree is there alone, old and alone.
I thought that maybe the other trees had been scattered
around from a seed of this tree, or that this tree had given
life to them. Then 1 directed my thoughts differently,
thinking that perhaps life is not so serious” (Photo-
Inquiry).

"From another perspective, if we imagine this tree as a
center around which a small village is built, it could
perhaps bring happiness to those who, today, long to escape
the city and return to the countryside” (Photo-inquiry).

Visual 6. Zahide’s Photograph

Based on the focus of their daily lives, the participants
made connections across multiple perspectives, such as
society, nature, living beings and social life- linking
interest, personal knowledge, and the
relationship between society and culture. By questioning
these relationships, they reached meanings in different
directions. Some of the participants found similarities
between the natural life of animals and social life by
questioning the nature (strengths and weaknesses) of living
things and their life cycle and value. Some participants, by

experience,

establishing connections with nature and time, created
meaning through inquiries on the value of time, living in
the moment, the loss of time, the flow of time in natural life,

the loss of natural environments due to urbanization, and
environmental pollution.

The participants expressed the meaning they created,
centered on their personal (subjective) experiences at the
moment of taking the photograph, through the photograph
itself. In addition, they expanded the meaning they created
in the context of past knowledge and experiences by
interpreting it in terms of its place in the social context:

Semiha (Interview) expressed the meaning she created
during her experience due to her siblings' interventions in
the ant's movements.

“When I took the photo, I was swinging in the hammock,
and it suddenly caught my attention. ... (it was a photo that
told something for me). At that moment, the movements of
that ant caught my attention. But then when my siblings
came and prevented the ant, I realized that people... we can
sometimes interfere with their lives”.

Visual 7. Semiha’s Photograph

Banu, focusing directly on what she saw in the photo (the
dead scorpion being eaten by ants), said, “Although it is quite
sad that one creature is being eaten by another, they should do so
by nature. To prevent this is to violate the laws of nature,” and
she connected this to her existing knowledge about the life
cycle of living beings, expressing the meaning that even
creatures that appear strong can be weak, and similarly, by
drawing parallels between animals and humans, that even
people who appear strong can also be weak:

“No matter how strong they look, as soon as they fall, their
fate will change and they will be eaten by other creatures.
Ants will begin to smell the scorpion, which has received a
small wound, and they will slowly eat it and drag it to
death. After this stage, the ants, which seem completely
harmless, will turn into a strong and dangerous creature
for the scorpion on its deathbed”.

“This photo changed my perspective on life. 1've come to
believe that people who look strong can also have
weaknesses. And I came to the conclusion that no one is
invincible, that we should not idealize anyone... I used to
see myself as a weak, powerless person. Other people, in my
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view, were strong, resilient individuals with almost
superhuman abilities. In fact, every person has a sensitive,
weak point underlying their strong image. The important
thing is to be able to survive without revealing this
sensitive, weak point to others ” (Photo-inquiry).

Visual 8. Banu’s Photograph

Banu focused on interference with the lives of organisms
considered harmful; Semiha on interference with the
habitats of living beings; Zahide on the appearance of trees
within the flow of time; Sahin on the aesthetics of waste,
Seyda on observing ordinary stains from a photograph of a
mark she saw on the wall; and Umut on the idea of living
in the moment.

3.2. Moving Along with the Line of Artistic
Inquiry

The “artistic line of inquiry” was described as a line that
initiates the process in the study. Participants formed their
lines of inquiry at different times and stages by identifying
a focal theme they connected from their own world. They
designed artistic practices and lesson plans for these
practices by expanding their perspectives through research
lines encompassing photographs, sketches related to
application ideas, various artworks, visual-video-design
applications, and knowledge from other disciplinary fields.
Moreover, the participants concretized the lines of inquiry
using actions, objects and situations in daily life. They
stated that they aimed to continue their experiences to

provide others with an impression of and experience with
them.

Visual 9. Sahin’s Photograph

Participants stated that there were " points they noticed” in
their experiences of daily life, that they “learned a lesson”
from what they saw, and that “their perspectives changed.”
While Umut stated that he noticed the moment when the
experience took place by focusing on the act of
photography, Semiha emphasized the aspect from which
she inferred meaning in her experience:

“I was missing out on experiencing the real ‘moment’ by
trying to take this photo. If I don't shoot this, this is a view
that I can find similar ones on the internet. Who did I shoot
this for?... Because after I took this, I thought that the
moment had escaped, I left the phone and continued to
watch. After watching it, I did not open it on the phone once
and look at this photo again until I wrote this homework.
Because I was able to realize that moment, albeit late, and I
continued to watch, reflect, remain exposed to, and
experience it from where it left off ” (Umut, Photo-Inquiry).

“Even the speed of (the ant’s) movements at that moment,
without stopping, was teaching people a lesson. At that
moment, I felt bad for lying in the hammock...At that
moment, I realized that even a small animal could teach me
a lesson and serve as an example... Thanks to them, we
became aware of ourselves. But there are things we have not
yet learned, such as not harming, not polluting the world,
not living in harmony with it, not keeping pace with it, and
trying to impose our pace on ourselves. We even obstructed
that insect; it caused us no harm, but we caused harm to it”
(Semiha, Photo-Inquiry).
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All of the participants took action to associate the points
they noticed with questioning, learned lessons, changed
their perspectives (provided consciousness) with art, and
determined the lines of inquiry by expanding the meanings
they attributed in terms of thought and practice. Among the
participants, Semiha aimed to prevent interference with the
habitats of ants; Banu focus on refraining from interfering
with the lives of animals that could harm humans,
including scorpions; Zahide sought to convey the passage
of the moment; Umut and Seyda acted to turn immediate
crises into opportunities, with Umut highlighting the
threats to the environment; and Seyda and Sahin took
action to transform ordinary, non-aesthetic objects, actions,
and situations from daily life into art. Thus, the main
idea/theme the participants first set out with was
transformed by the ties established in the artistic inquiry
processes.

Seyda (Interview) likened the idea of transforming a stain
she saw and said, “In fact, when you look at it, I preferred to
describe even non-artistic things with art. Because for some
people, a grease stain may not be artistic, and the stain left by a
coffee may not be artistic. To them, it is simply a grease stain or
coffee stain. [...] You know, not just coffee, but everything can be
art for me!” as Seyda stated.

Umut emphasized that he similarly reflected his formal
analysis on his inquiries into life experiences and that he
aimed to transform the situation or object he experienced.

" After taking this photo, I realized that as I constantly think
about the future, my obsessions, and make plans, I fill up
and spend my time without feeling that moment, time flows
from me like water. However, this is a cycle; there is no end
to it. I am not constantly living in the moment, but stuck
in expectations and anxieties based on future possibilities.
The moment I realized that illusion was right here, 1
removed it from myself, or rather, I am working on it,
because the pandemic mindset does not allow it. However,
when you have health and power, I have seen that living in
the moment as much as you wish is the most valuable
thing” (Photo-description).

“We are experiencing an unexpected situation, a lot of
unexpected accidents [...] Turning a crisis into opportunity;
frankly, 1 approached it by considering how an unexpected
situation, such as spilling watercolor on paper or a cup of tea,
could be transformed into an opportunity and by making the most
of the moment” (Interview).

The participants stated that the art practices examined in
class captured their attention, and that they explored how
they could benefit from artists, art practices, and visuals
related to their lines of inquiry to develop their own lines
of questioning:

“I was doing my visual journals without any research
before. I discovered an artist named "Oakoak” in our class
and was shocked, it captured my interest. 1 said, "Ah

yes!” In fact, what I do is similar to this artist. I am also
painting a shadow reflected in the building...I was very
surprised to see this, so I said there are those who really
do it and there are artists who are famous for it” (Seyda,
Interview)

The participants stated that they benefited from art
practices by designing practices similar to those of artists
while transforming their ways of questioning into practice.
Semiha (Interview), on the other hand, stated that, since she
had difficulty finding an artist, she related the inquiry into
how difficult it is for ants to built their nests to site-specific
art and contemporary art practices:

"In the process I chose... since I could not find many artists

for myself, I wanted to focus on site-specific art as closely
as possible...Because when 1 looked at it, it actually
reminded me of the nest shapes made by the ants...”
(Semiha).

Sahin (Interview) stated that he was influenced by the art
production he examined in the course and took action by
synthesizing the application work related to his own
questioning.

The participants stated that they made or planned to make
three-dimensional applications with waste materials
conversion installation-collage, time flow-storyboard-
pastel painting, stain conversion-painting, and clay as a

way of embodiment/application.

The participants stated that they wanted to connect with
the audience to share the questioning lines they set. They
stated that they wanted to continue the inquiry on the
experience of other people and students, aiming to provide
this with the ideas they designed. Seyda, one of the
participants, stated that she shared her design on the blog
with others and received feedback, “It was very enjoyable for
me to make them view these through an artistic lens”,
(Interview) she expressed.

3.3. Experience-based Plan Design

The participants emphasized the practical execution of the
visual arts teaching course: Zahide said that this situation
was effective in terms of learning, “I did not forget because it
was practical. I made innovations on it many times, I added it,
removed it; so it became more efficient " Seyda said, “... for me,
it did not feel like a typical verbal lesson or a formal educational
class. I also participated in artistic activities in the course”
(Interview) . She also stated that they created their plans by
using the methods applied in the lesson; that they benefited
from the provision of a discussion-dialogue environment,
and that they found the visual journal, Movie-maker
application, visual description inquiry
applications easy and useful. Some of the participants
stated that there were aspects that they had difficulty with
different implementation processes. Two participants
(Zahide and Semiha) emphasized that they had difficulty
in establishing the connection between everyday life and

and and
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artists. Some of the participants stated that it felt
comfortable to conduct the course in the focus of their own
interests and that this opportunity was not possible in their
previous student experiences. Some of the participants
stated that they learned to create original lesson plans with
the teaching methods and techniques they felt close to them
and this gave them confidence in terms of professional
preparation: “I feel very comfortable in this regard because it is
completely original in the visual arts teaching course and
completely left to us [...]. I do my activities and plans completely
from my own heart” (Banu, Interview). Umut (Interview)
commented as follows:

“In other words, by reflecting this to the plan, we actually
reveal our own authenticity in terms of professional
competence. We have our own narrative... that is, we
determine our own style, we have a teaching style.... and we
carry out new activities in accordance with the objectives of
the curricula. In fact, we are improving ourselves in this
regard. We are actually giving ourselves confidence as well;
regarding teaching a lesson, I now feel a sense of self-
assurance.

The participants mostly stated that the time was sufficient
for planning in general within the scope of the course and
that they did not have difficulty. Two students stated that
they experienced uncertainty in the planning process,
needed help,

and provided solutions despite the difficulty in the process.
While making the (interview) plan, Sahin stated that he was
"motivated because he felt understood” and that he overcame
the difficulty with the discussion environment in the
classroom environment:

“I went through a comfortable process of continuously
adding to it, that is, incorporating more elements. I had
some difficulty at first, after that difficulty, it went
smoothly and comfortably. We had especially discussed it
with our classmates during the lesson, creating an
environment of discussion. At that moment, my friends
gave me advice by saying, "You can do this.” So I
reflected on it, "What can I do?"” and with your help, tried
to create something. It went smoothly and beautifully”.

On the other hand, most of the participants stated that they
worked within the limited possibilities of the pandemic
process, that distance education caused disconnection, that
there may be more face-to-face education opportunities,
but that they tried to make distance education efficient. One
student stated that he/she was not negatively affected by
the distance education application and that it was more
efficient.

The participants expressed their positive opinions about
providing education through daily life and art as follows:
Umut (Interview) ”... In my opinion, these are topics and works
that we can use comfortably. In fact, it is also suitable for me in

terms of the functionality of the course, which the student can use
in his/her daily life.” Seyda (Interview);

“... I have met many artists in every sense...For example,
it has attracted my attention recently; that they have
combined this in an artistic context by addressing the
concept of walking. I said, "How could it be?” It surprised
me alot ”...I think it's incredibly creative. In other words,
at least in our daily life, we learn to look at most things
artistically. In fact, we forget that most things are works of
art. Most things remain objects to us. But when we look at
this topic, we do much better things when we look at most
things from an artistic point of view, and most things in
our daily life continue to be artistic for us...”

she expressed. Banu (Interview) explained her perspective
on the relationship established between everyday life and
art and its reflection on the plan as follows:

"Since contemporary artworks are included in the lessons,
I think they should definitely be incorporated because they
reflect current conditions, political situations or social
circumstances. In addition, I think that our contemporary
art educators should add the works of today's artists to the
plans. In other words, our society is changing, our people
are changing, the environment we are in, the seasons
everything is changing... changes in the environment,
natural events are noticed by these artists and directly
transformed into works of art. Children need to benefit from
this and be informed”.

The participants shared the stages they wanted to
implement in the plan design in writing-visually and
verbally. The participants chose the appropriate
achievements from the Visual Arts Curriculum in line with
the goals they determined. Moreover, there were those who
stated that they tried to determine the course duration,
method/course space, technical, artistic application
methods, materials, evaluation, exhibition, and
collaborative working methods. In addition, a student
(Zahide) mentioned visiting the artist's exhibition virtually.
Some participants stated that they especially tried to choose
different practices/methods so that the lesson plan would
be more creative/original.

The participants stated that they aimed to reflect students'
interests in the plan based on the teaching-learning process,
and that they wanted to explore students' interests by
having them create preliminary sketches and using visual
analyses. Semiha stated that she wanted to conduct a
survey, while Sahin stated that he aimed to have sketches
made to see students' perceptions of videos and photos.
Zahide (Interview) took students' interest in technology
into account in her lesson plans, expressing she stated:

"... we are currently in the technological era, and children
are highly attracted to visual and technological elements;
...Jwas very interested in "exhibition” at that age, it seemed
different to me. When I said "exhibition”, I thought they
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would attract their attention like this and look at it
carefully. So when 1 found the digital exhibition of the
artist, I wanted to add it”.

The participants stated that they used the activity of
utilizing images (photos) during daily life inquiries while
designing lesson plans. Some participants stated that they
wanted to reflect the awareness they acquired in this way
to the plan design with the aim of raising awareness of
students and family members and transforming the
perception of the stereotypes in the society. Banu, one of the
participants, (Interview) “I prepared visuals and asked
questions to the children. I showed these two photos I took and
followed a lecture process involving question-answer-analysis, "
and reflected the question-asking stage regarding her own
photograph in the plan. Similarly, Sahin pointed out that he
created questions by using different visuals and an artwork
in addition to the visual of the implementation work in the
plan design and aimed to direct students to question:

“I had visual work (referring to his own work). I ask
students questions through the study. ‘What does this
visual want to tell you? What does this visual remind you
of? " Questions related to this... For example, in
interpreting animals in different contexts related to the
topic, a cheetah that could not find a tree was taking shelter
in the shadow of a car. There are also different photos about
this, I will ask them to explain them too. I will try to convey
the significant harm we cause related to this to the students
so that they can fully develop environmental awareness in
their minds...” (Interview).

“L will try to raise students’ awareness about the subject of
art and ecology, that is, the works of artists. For example,
an artist made a handmade tree instead of the cut tree. He
left it in the woods and the bird nested on that tree. I want
to make students think about whether we should artificially
make the tree there or plant a tree there” (Visual Diary).

While the students reflected the bonds they established
with artists, artworks and ways of applying art to their
plans, they explained how they conceptually formed
relationships within the themes they selected. They
identified practice-technical path teaching by establishing
links related to the concepts they chose in their own plans.
Zahide explained why she reflected on the artist's (Abel
Rodriguez) relationship with nature and his plan regarding
the passage of a similar time, and she completed her plan
with the storyboard application as an application (See
Annex):

"I think he will tell my plan the best. I researched other
painters as well, but I find that he still seems the best, I
don’t know why. I really researched, and as I said a lot, I
did not come across many painters who established the
relationship between nature and time. But as I said, I think
he was telling the best, the subject I wanted to tell. He
conveyed the concept o "time” very well. Well, I used it in
the same way too; I used photos that I took at different times.

The artist also displayed paintings that were created at
different times. Most of his works were generally about time
and nature. I visited the 3D exhibition and also examined
them. It was about nature in general, so I preferred his
paintings”.

The participants stated that they reflected the relationship
between daily life and culture, and the relationship
between art and other courses and fields in their plan
designs. Two of the participants stated that they aimed to
cooperate with parents and one with the guidance
counselor.

Some of the participants emphasized that they included
methods that can be carried out outside (e.g., nature trip,
planting saplings, intercity trip, applying-examining art
practice outside and taking photos) that support their own
experiences in their plans.

4. Discussion

Throughout this research, participants sought to create
meaning by re-examining everyday focal points from
alternative perspectives. At this point, it can be said that
connecting  with  previous experiences (aesthetic
perspective) based on questioning and interest through
visuals has a role that activates the participants. According
to Dewey (2021), although movement allows interaction to
understand emotions and thoughts in life, the rapid flow of
life may prevent access to the aesthetic dynamic, which is
the real experience. One reason may be that there is not
enough time to think, take steps, and reprocess what is
happening in cognitive and emotional ways. Another
reason is that even if the action providing the experience is
possible, the experiences may be distorted through fantasy
journeys derived from passive impressions without
making any decisions (Dias and Lougado, 2015). In this
research, it was not possible to create new meaning for each
participant (to capture different perspectives) by having
participants take action in line with their own experiences
in the first stage. The participants made an effort to find
different points by continuing the inquiry through a cycle
of aesthetic experiences. It can be said that this cycle can be
achieved, as Wang (2001) stated. According to him,
aesthetic experiences play a transformative role in
expanding experiences beyond the repetitive and uniform,
while fostering openness to novelty and difference.
Therefore, in this research, it was ensured that the
participants set the focus on aesthetic experiences and
creative production and allocating time for reflective
repetition. The findings revealed that participants acted
without trying to exceed the limits of ready-made patterns
and application qualities, with a scattered and romantic
look in visual journals and movie-maker applications
related to the subjects they mostly focused on. This finding,
that most participants were able to generate new meanings
following the visual description and inquiry phase, is
considered critical to this research. Today, visual arts
teacher candidates widely utilize photography as a tool in
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their art practices and in the lesson plans they create
through these practices. In this area, where we value
observation and sensation more, the challenge of
preventing them from resorting to this tool brings the
responsibility of looking for ways to use this tool by
creating a space for observation and sensation by being
more conscious and questioning. Griner (2019) states that
he encourages the use of photography in his educational
research, which seeks to foster visual and aesthetic
awareness through walking-based practices. The
researcher emphasizes that students take photos to capture
the best point of view and move around images and objects,
thus showing what they are physically focused on, and that
conveying their point of view in this way is an important
part of the experience. This approach is also seen as an
expression of the individual's internal process of acquiring
and sharing information with the researcher. Thus, the
participant states that their photos are learning products
that reveal different aspects of the space. Similarly, taking
photos in this study was a particularly preferred practice in
the visual journal work of the participants. It was found
that some of the participants struggled to capture the best
angle, while others embodied their experiences. In this
study, it can be said that taking photographs, describing
photographs and questioning them with open-ended
questions enable the participants to interpret the points
they focus on in different dimensions in daily life. Similar
to photo-inquiry, photo-inference was employed as a
research method by including photographs in the
interviews with the participants. According to Rose (2023),
this method is quite effective in four aspects: the
information that photographs carry, the fact that
photographs reveal different kinds of conversations (e.g.,
emotional and indescribable), helping the participants to
discover everyday and taken-in things in their lives, and
finally empowering the participant-by giving them a clear
and central role in the research by making them talk about
taking photos and what the photo means. In this study, it
can be said that photo-inquiry strengthens the participants
and makes it easier to talk about the subjects they focus on.
Participants thought about the opportunity to comprehend
the different insights of the points they determined as the
focus, evaluate their place in their lives and think about
what they and other people want to change in their lives.
Finally, they worked on how to reflect these studies in plan
designs. In addition to photography, Griner (2019) also
states that in his research, he uses an evaluation technique
consisting of open-ended questions that encourage
thinking by applying a follow-up questionnaire. Similarly,
he says that this technique creates a time for participants to
think about how they can apply what they have learned
from this process to their lives beyond the single experience
that includes that moment.

Alexander (2003) explains that inquiry is similar in science
or art, a form of qualitative research in which creations not
only express feelings or thoughts, but more importantly,
encourage the discovery of new ideas (cognition) and

emotions. According to Dias, Lougdo (2015), it is important
that scientific or philosophical research provides an
effective result for the place of residence. A formula that
offers an independent and autonomous value on the way
to the result can offer a reality. However, unlike in art, the
process of the artwork is as important as the result. In art,
concretization is an end and a systematic cycle that fosters
development and initiation, ensuring the repeatability of
action/inquiry rather than resolving conflict. Aesthetic
experiences continue the process of questioning with
constant repetition and bonding with previous experiences.
However, this is not limited to an individual questioning.
The ongoing aesthetic inquiry process ensures that the
research continues for those related to themselves or other
people and those in the world. As an inquiry, aesthetic
experiences can provide an educational opportunity by
expanding art learners' perspectives and transforming their
thinking. By activating imagination and creativity through
teaching based on aesthetic inquiries, students can take a
step towards personal and social transformation by
connecting what they learn from experiences as a natural
part of daily life (Eisner, 2001; Greene, 1995, Greene, 2001).
In this study, it can be said that the participants provide
inquiries by focusing on different areas of daily life through
their experiences. It s noteworthy that they reveal the area
they focus on with a more critical perspective and
determine the lines of inquiry by establishing interest,
personal experience, knowledge, society-culture relations
within the scope of themes, such as society-nature-living
creatures-social life, etc. to draw attention to change at this
point. From this point of view, it can be said that the
participants developed their questioning perspectives by
establishing relationships with more universal issues than
by taking subjective paths.

Greene (1995) that there are systems of
representation that are constantly interacting rather than
simply reflecting on art's ability to help create meaning
about the environment and the world. And in this way, he
states that it is possible to create opportunities for criticism
and change by re-presenting reality through perceiving art.
Meaning creation is achieved by sensation in contact with
reality, which is different from the dimension of

storytelling in this way. In this study, the participants

states

encountered different perspectives of artists or art
productions related to the focus they addressed. Taking
advantage of these perspectives, he moved to conduct his
own practice experiments by establishing artistic practice
ties to reintroduce different ways of making sense of the
world. Producing meaning was important in terms of
creating an opportunity to pay attention to and reflect on
the ordinary encounters of daily life. On the other hand,
meaning generation studies have often necessitated
inquiry-based teaching, as they also contain the danger of
storyizing the visual in teaching. Zorrilla and Tisdell (2016)
state that publicart, in particular, tries to help viewers think
about and challenge power relations and resist hegemonic
assumptions in Luis Camnitzer's research, which focuses
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on the critical awareness of the research line. Accordingly,
he suggests that questioning the assumptions underlying
power relations is important for critical consciousness in
adult education. He states that this way challenges learned
perceptions and encourages life to question itself beyond
art. He also emphasizes that art is a path to the goal of
developing creativity in individuals, in the hope of
improving society from a broader perspective to
communicate and increase critical awareness for education.
In this study, the focus of interest of the participants was on
the relationships they established with their own
interrogation ties. Thus, the participants reached different
artistic perspectives and benefited from these perspectives
in their application designs. In addition to the relationships
that the participants established with the artists, it was also
seen that they established a relationship with different
visuals (photos) and videos depending on their inquiry
lines. Based on these relationships, the participants
synthesized artistic practice-design with daily life
experience. It can be said that the questioning and the
experience sustained by taking action in this process
encourage them to think critically. In the research
conducted by Kraehe and Keffrelyn (2011), the aim of
developing the critical sociocultural perspective of
prospective teachers is to benefit from the experience of
visual culture-design practices similar to this research.
Documentary, sitcom (...), video clips by watching group
discussions with the activities they carry out art-based
inquiry; It is stated that the participants perform creative
artistic practices individually and in cooperation by
making collage, diagram and depiction drawings, writing
fiction or storyboard
developments and recording-playing-edits as applications.
In this study, while determining the lines of inquiry in line
with their experiences in daily life, the participants were
able to develop multiple perspectives and provide diversity
by expanding their perspectives with different materials
and technical discoveries in application paths. Similarly,
Lee (2022) states that participants' taking action to find new
ways of knowing and new ways of experiencing occurs
through their tendency to think about themselves, their
living spaces, and others' thoughts about the world. He
states that the research findings show that seeing the world
provides an improvement in their capacity to provide a

non-fiction narratives and

variety of applications for understanding and making sense
of the world.

According to Dewey (2005), although aesthetic experiences
in daily life and experiences directed at artworks are not
exactly the same, he emphasizes that the audience also
plays a role in the experience of artworks and that it is
important for them to take action as well. Uhrmacher (2009)
states that themes can be revealed from the aesthetic
experiences of either the artist or the audience, and
recommends that teachers develop classroom activities by
revealing these themes. Uhrmacher (2009) states that there
are six forms of participation that include connections,
active participation, sensory experience, risk-taking, and

imagination, which can create an anesthetic learning
experience. He states that these are part of the work that
must be done by the artist, the appreciator, the teacher or
the student to have an aesthetic experience. At this point,
Kraehea and Keffrelyn (2011) state that aesthetic learning
can enable students to create a mental and bodily
undivided entity by creating time and space for students to
relate to the learning environment in an instinctive,
conceptual, empathetic and/or sensory way with
connections, to immerse themselves in the learning
environment with objects and ideas within the learning
environment with active participation, and to interact with
objects and ideas using their existing bodily senses with
sensory experience.

In this study, participants stated that they experienced a
life-experience-application-based  learning path by
providing inquiries about their daily life experiences and
that they actively participated in the lessons. The
participants stated that they found the course carried out
within the scope of daily life inquiries for learning related
to aesthetic experience positive, and that the course
contributed to applying teaching based on art, creating
multiple perspectives and exploring teaching through art.
In addition, there were participants who stated that their
experiences in the learning-teaching process provided
confidence and that they felt ready for teaching. In this
study, it was revealed that teacher candidates developed a
critical view of daily life and the environment they live in,
and tried to reflect this in their teaching practices/plans
with their questioning processes.

By looking at the converging points of science and art,
Dewey stretches the boundaries by bringing the knowledge
and understanding of discipline areas closer to each other
in education, as in daily life situations (Grierson, 2017). It
can be said that art allows us to question the realities of
daily life from a perspective where sensory learning paths
in daily life and science and art combine in teaching.
Similarly, Marini (2021) explains the relationship between
everyday aesthetics and education through the theme of
"clean water resources". In this context, he states that the
purpose of using water from different angles, thirst, causes
of excessive water consumption, etc. can be revealed with
the inquiries that can be made on the increasing safe water
scarcity in the world, in terms of schools, where the
traditional sensory perception of water clearly interrupts
the transparency. According to him, although it may be
asked whether these will create material for an empty or
banal or really philosophical work as emphasized by
people who are daily aesthetic critics, he points out that it
would be useful to look at the relationship between
everyday aesthetics and education from the point of view
that students who have these different experiences about
water will have the opportunity to learn different ways of
perceiving, thinking about, and acting on water. He states
that a real aesthetic-pedagogy teaching style can be
provided by these perceptual practices, going beyond
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school and modeling the sensory dimension of experience
throughout life.

In this study, it was revealed that in addition to
thematically establishing interdisciplinary bonds in plan
designs, the participants interacted by considering the
relationships with the sensory and physical experiences in
the environments they lived in and tried to reflect this
experience in the plan design. Lee (2022) emphasizes that,
similarly, different practice experiences (as in collaborative
public art practice) are necessary and effective in
developing ways of seeing and making sense of the world
with an aesthetic experience in his research, which is driven
by the question of how making conceptual art in public
spaces can help prospective teachers expand their
understanding of specialties and-disciplines.

As a result, in the research, teacher candidates tried to
establish personal, social and interdisciplinary ties by
focusing on different points of daily life and to reflect this
experience in their plan designs. In the research, it can be
said that the aesthetic inquiry methods used in the
learning-teaching process enable the participants to
develop a critical perspective (by encountering multiple
perspectives) and take action (by looking for ways to reflect
the experience into practice) to continue the inquiry.
Accordingly, it can be said that employing aesthetic inquiry
methods around the interest and focus of the students to
complete the daily life experience with aesthetic experience
is effective in terms of connecting with the previous
experiences of the students. It can be thought that teachers
discovered the ways to use aesthetic inquiry in teaching
based on the plans in which they reflected their
experiences. Although the participants in the study
critically determine the focus on daily life, it can be said that
daily life inquiries remain at a more basic level and should
be further deepened. To deepen this questioning, an action
research can be proposed to examine how these actions are
transformed by ordinary individuals by focusing more on
the ordinary actions of daily life and to examine the social
reflections of these transformation operations through art
through power relations and to express them through art.
In addition, as a suggestion for the application, it can be
predicted that the participants will determine the points
they focus on first and that the activities of analyzing with
questions will create more efficient results before the design
applications.
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Appendices:

Objectives:

‘Getting to know Abel i ing the
art, time and nature, Creating iulhenc awareness

ip between

Content:

To enable them to understand the relahonship between art, time
and nature, and to learn about Abel Rodriquez

Method and Activities:

sentation, discussion, question and answer, group wolk field trip
and observation.’ Discussion on four works by Abel Rodrigs

s i) w2 i

Show three images taken at different times in the same place and write
a 5-10 sentence piece of writing. Draw the first image that comes to mind.

HeE-

Go to a forest and plant trees, sketch in the forest,
and create four pictures usng the pastel scratch technique,
appropriate to the subject

== HE
== EHE

Theme of focus
The changing nature of time

Materials and resources:

35x50 paper, pastel colours, non-writing pen or compass, ruler,
A4 paper, drawing pencil

Evaluation Methods:

A scori a:g scale (rubric) is prepared. The scales included in the rubric are:
tools equipment, work appropriate to the subject, timing,
with design princi iness and order,

and sense of responsibility.

LESSON PLAN EXAMPLE (ZAHIDE)

Course: Visual Arts

Activity name: The change of nature over time
Grade: 8th grade level

Duration: 3 lesson hours + trip duration

Learning areas: visual communication and formatting, art
criticism and aesthetics

Methods and techniques: lecture, discussion, questions
group work,
storyboard activity.

and answers, field trip observation,

Objectives:
Being able to recognize Abel Rodriguez.

Understanding the relationship between art, time and
nature.

To create aesthetic awareness.

Purpose: To enable students
relationship between art, time and nature. And gain

knowledge about Abel Rodriguez.

to comprehend the

Learning Outcomes:

G.8.1.1. Demonstrates the visual art creation in the
sketchbook.

G.8.1.3. Utilizes contemporary art to create visual artwork.

G.8.1.7. Reflects different perspectives in observation-based
drawings.

G.8.1.9. Uses art elements and design principles while
creating visual artworks.

G.8.3.1. Analyses the effect of the visual language used in
the artwork on conveying meaning.

Concepts to be taught in the context of time and nature:
ecology, the temporal cycle of nature, illustration,
vegetation, understanding between art-time and nature,
sustainable production, aesthetic awareness

Concepts and their Meanings to be Taught

Ecology: Is the science that examines the relationships of
living beings with each other and their environment. The
ecosystem is the entire living and non-living environment.

Illustration: picturing, ornamentation. An image or pattern
that describes, embodies, or adorns a text in printed,
manuscript, or digital publications.

Vegetation: Maquis Vegetation, Steppe Vegetation, Tundra
Vegetation, Savannah Vegetation, Desert Vegetation,
Monsoon Forest Vegetation, Mountain Forest Vegetation,
Mediterranean Vegetation, Taiga Vegetation, Tropical
Forest Vegetation, Equatorial Rainforest Vegetation,
Temperate Broadleaf Forest Vegetation

Sustainable production: It is expressed as the creation of
goods and services by using processes and systems that do
not pollute nature, protect natural resources, are cost-
effective, reliable and healthy for employees, society and
consumers, and socially and creatively beneficial for all
working people.

Aesthetic awareness: The perception of the complex whole
is intertwined by establishing a relationship with the
previously adopted, experienced value system.

Tools and materials: 35x50 cm paper, pastel crayons, non-
writing pen or compass, ruler, A4 paper, drawing pencils

Steps of process:
1st Lesson:

e Inthe first stage of the activity, the following story

is read without giving the name Abel Rodriguez.

The story presents sections from Abel Rodriguez.

o Heis an elder of the Nonuya ethnic group, native to
the Cahuinari River in the Colombian Amazon. The
artist's work is based on his ancestral knowledge of
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the region's native plants, passed on to him by his

uncle.
In the 1990s, the Colombian armed Images to be shown:
conflict and the exploitation of natural =
resources in the rainforest drove the
artist and his family away from their
homeland and they moved to the
country's capital, Bogota.
As a way to preserve his knowledge and
memory of his region, the artist creates
detailed  paintings and drawings
depicting the ecosystem of rainforests in
the Nonuya region with intricate details
of flora and fauna. His knowledge is
highly valued by western botanists and
has gained international recognition in
the visual arts over the past five years.

e Task short questions about the story.
o  What did the story remind you of? How
did you feel?
o Do you know the artist told in this story?
o Canyou guess the artist?
o Do you think there is such a person?

e Abel Rodriguez's virtual exhibition is visited.
Virtual exhibition link to visit:
https://mpembed.com/show/?m=gmriHzqc7Nj&
mpu=20&mpv=1&play=1

e Abel Rodriguez's 4 works, which I want them to
think about, are shown. From these 4 works, a
discussion on the temporal cycle of nature is
initiated. It is ensured that they have information
about the artist and the works. They are asked to
make a judgment. (Criticism and aesthetics)

o  What was meant in the work?

What does the work mean to you?

What elements are present in the work?

Why is the work valuable?

What caught your attention in these

images?

What do you think these images convey?

What's the main idea?

How does this issue affect you?

What does this image remind you of?

Are there beliefs, fears, etc. ?

What kind of study would you do on this

subject?

o Was there any part of this topic that
suprised to you? If so, which part?

e} O O O O

O 0O O O

Abel Rodriguez

2nd Lesson:

Below is a discussion about the images I shot at the
same location at different times. (The visuals in the
video I prepared for the midterm). They are then asked
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to write a short, reflective essay of 5-10 sentences and
draw a picture of the first thing that comes to their
mind.

3.rd Lesson (SIGHTSEEING): In the second stage of the
activity, the students with a class size of 20, whose permits
have been obtained before, will be taken on a forest trip by
preparing 1 sapling for every four students, and the
saplings will be planted in groups. And observation will be
made from the newest plant to the oldest one. And the
impact of the passage of time on nature, as well as how we
feel and what we should do when viewing it artistically,
will be discussed. Sketches of old and young trees will be
made.

o Field Trip Permission Slips:

PARENT PERMISSION LETTER

I hereby state that I have no objection to my child
......................... a student of Class ...............with
School No ..... participating in the planned ........ forest
field trip.

../.../2021
Parent's Name, Surname

Signature

Address: ....ceeeiviiiininiiiienenennns
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PERMISSION LETTER TO THE SCHOOL
ADMINISTRATION

.../...12021

Respectfully submitted for your necessary action.

Teacher Name, Surname

Signature

PERMISSION LETTER FROM MINISTRY OF
NATIONAL EDUCATION

.../.../2021

................................ To the Provincial
Directorate of National Education,

Between the hours of .... we would like to
organize a trip to .......... Forest .

I respectfully request that the necessary actions
be taken.

Principal's Name, Surname

Signature

4th Lesson: An original study will be conducted in which
we will reflect the temporal cycle of nature. Temporal cycle
stages will be studied with the storyboard application
consisting of 4 different frames. The construction stage is as
follows; a 35x50 cm shet of paper will be divided into four
equal parts with the help of a ruler, and four different
designs will be created using the crayon scraping
technique. Children's imagination and creativity will be
developed.

Below, visuals were made to set an example for the
students in terms of technical practice. They are free to

make the color they want. In order not to restrict the
students and not to affect their creativity, a picture suitable
for the subject has not been drawn.

Evaluation

At the end of the course, the level of usefulness of the
application is evaluated.

Did the students do the subject or application at the
desired level? It is examined.

It is evaluated whether all students participate in the
process.

The teacher summarize the topic and concludes the lesson.

Rating Scale
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