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ABSTRACT

The aim of the research is to determine the status of higher-order thinking skills in
Turkish education in line with the opinions of Turkish teachers. The study was
designed with a descriptive qualitative research design, which is among the
qualitative approaches. The participants of the study consisted of eighteen Turkish
teachers working in the Ministry of National Education. The data were collected
through semi-structured interview questions. The data obtained were analyzed by
descriptive analysis method. In this direction, positive and negative opinions on the
status of higher order thinking skills in Turkish education were examined in four
different categories: textbook, curriculum, student and teacher. As a result of the
research, it was determined that Turkish teachers generally had negative opinions
about the status of higher-order thinking skills in Turkish education, they found the
textbooks, curriculum, students and teachers inadequate or deficient in teaching
higher-order thinking skills, and they encountered many problems throughout the
process.
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he emergence of thinking skills is parallel to the history of

humanity. Thinking, which is one of the most basic qualities

that distinguish human beings from other living things, is
defined by Ciiceloglu (1993) from a holistic perspective and
explained as a cognitive process that human beings carry out
actively, systematically and purposefully, while Semerci (2003), by
including the social and functional aspects of the relevant concept,
explains this ancient skill as a supportive element for social and
individual development that allows people to live a more
comfortable life, to have awareness, to solve the problems they face
more easily and with appropriate methods. When the definitions of
thinking are evaluated from a holistic perspective, it is seen that it
corresponds to a cognitive process and emerges in line with a
conscious effort.

Especially with the social changes brought about by rapid
technological developments, expectations from education systems
have changed, and individuals who memorize and accept
information as it is, raised by the behaviorist approach, have become
unable to keep up with society. Instead, it has become necessary to
raise individuals who think quickly and effectively, make decisions,
question information instead of accepting and using it as it is, access
information, distinguish between useful and useless information,
have problem-solving skills, and adapt their knowledge to new
situations (Ziilfikar Deniz & Sahin Kiirsad, 2023).

Since thinking skills cover mental abilities at various levels and
contents, it is seen that many classifications have been made
regarding these skills. When the classifications were investigated, it
was found that thinking skills are generally divided into two main



categories as low-level and high-level (Beyer, 1984; Anderson & Krathwohl, 2001). There are different taxonomies in the

literature regarding the classification of learning objectives (Anderson & Krathwohl, 2001; Bloom et al., 1956; Haladyna,
1997; Quellmalz, 1991), but among the taxonomies, the Revised Bloom Taxonomy stands out more in terms of
acceptance (Biiyiikalan Filiz & Yildirim, 2019; Cer¢i, 2018; McMillan, 2015; Nitko & Brookhart, 2016). The cognitive
domain levels of the Revised Bloom's Taxonomy are divided into six different headings: remembering, understanding,
applying, analyzing, evaluating and creating. In order to reach more advanced learning levels such as analyzing,
evaluating and creating in the taxonomy, the use of higher order thinking skills is necessary.

Ustiinoglu (2006) defines higher-order thinking skills as the process of defining, analyzing and analyzing the
problem in a problem situation different from the rote learning approach in the traditional education process, while
Barak (2010) explains it as a complex way of thinking that can produce multiple solutions.

Based on the need for new individual characteristics with high-level thinking skills, the development of high-level
thinking skills has become one of the main goals of education. In this direction, it can be said that courses for developing
skills in the mother tongue, such as Turkish, are one of the main pillars of the education to be offered to develop
thinking skills. The main reason for this situation is that language is the main element of thinking activity and a means
of communication (Ozdemir, 2020). In the Secondary School Turkish Curriculum, in accordance with the general trend
of the Ministry of National Education's curricula, an approach has been put forward to support students to grow up as
individuals who use their mother tongue effectively, have a mature identity and character, and have high level thinking
skills. In this direction, raising students who can criticize, question, present original ideas, think analytically in the face
of facts and have awareness is among the goals of the Turkish course (MEB, 2024).

When the studies on higher-order thinking skills in Turkish education are examined, it is seen that the studies
generally focus on activities in textbooks, achievements in the curriculum and Turkish exams. In the studies conducted,
it was observed that the gains in the Turkish curriculum did not include enough higher-order thinking skills (Aslan &
Atik, 2018; Biiyiikalan Filiz & Yildirim, 2019; Cergi, 2018, S6ylemez, 2018), while the activities in Turkish textbooks were
found to be predominantly devoid of relevant skills (Eroglu, 2019; Oluk¢u & Yildiz, 2022; Sarikaya, 2021; Sarikaya,
Yayan, & Yamag, 2023; Sezgin & Gedikoglu flhan, 2019). In addition, similar results were encountered in the
examinations conducted for Turkish course exams and it was seen that the questions were of a nature to reveal lower
level thinking skills according to the Renewed Bloom Taxonomy (Aydin & Uggun, 2020; Kanik Uysal, 2022; Karatay &
Dilekgi, 2019). This situation has been one of the important problems in the field and has found its place in the studies of
researchers for many years.

When the studies on higher-order thinking skills are examined in general, it is determined that higher-order
thinking skills have an important place in the personal and social lives of individuals; they provide superior benefits to
students in all elements of teaching, from textbooks to curricula, from classroom activities to exams. In this respect, it is
seen that there is a need to support related skills. The fact that the studies conducted in Turkish education on the subject
mostly focus on the activities in the textbooks and the learning outcomes in the curricula and do not refer to teachers'
opinions reveals the importance and necessity of this research. Unlike previous studies in the field, this study aims to
determine the status of higher order thinking skills in Turkish education in line with the opinions of Turkish teachers. In
line with this purpose, an answer to the question “What are the positive and negative opinions of teachers about the
status of higher order thinking skills in Turkish education?” was sought.

Method
Model

This study was designed with a descriptive qualitative research design, which is one of the qualitative approaches.
Descriptive qualitative research design aims to comprehensively summarize specific events experienced by an individual
or a community (Lambert, 2012). The design acknowledges the nature of the problem identified, the different
experiences of the participants, and presents the data obtained at the end of the research in a way that directly conveys
the terminology used in the research question (Bradshaw, 2017). In this respect, focusing on the views of Turkish
teachers based on their experiences reveals the necessity of the relevant design and why it was chosen as the research
design.

Participants

The participants of this study consisted of 18 Turkish teachers who were determined by criterion sampling method,
which is one of the purposeful sampling methods. Participants were included in the study on a voluntary basis. In
determining the number of participants, the adequacy of the data obtained, that is, the saturation point, was taken as a
basis. Criterion sampling method is the inclusion of units that meet the criteria determined by the researcher (Creswell
& Plano Clark, 2014). Accordingly, data were collected only from Turkish teachers working in the Ministry of National
Education. The fact that the teachers working in the MoNE are based on the Turkish Language Teaching Program and
use Turkish textbooks is important for determining the opinions on the relevant issues within the scope of the research
and reveals the necessity of the relevant criterion. Information about the participants is given in the table below.
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Tools

The data of the study were collected through semi-structured interview questions. The content of the relevant questions
consisted of eight questions that would allow the evaluation of higher order thinking skills in the context of students,
teachers, textbooks and curriculum. The questions prepared by the researcher were finalized in line with the opinions of
three academicians with expertise in the field of Turkish education and applied to the participants. The related questions
are as follows:

1. How do you evaluate Turkish textbooks in terms of developing students' higher-order thinking skills?
2. What are your views on the Turkish Curriculum in terms of higher order thinking skills?
3. What are your opinions about students in terms of higher order thinking skills?

4. How do you evaluate Turkish teachers in terms of teaching higher order thinking skills?

Data Collection

Before the interviews to collect the data, an interview protocol was sent to the participants and in line with the responses
received, time planning was made with the teachers and the schools were visited. Accordingly, most of the interviews
were conducted face-to-face during lunch breaks and school dismissal times, while four participants were interviewed
online. The interviews lasted 45 minutes on average. It is important that the interview environment is quiet both for the
quality of communication and for better analysis of the audio recordings. Based on this importance, the interviews were
conducted sometimes in the teachers' room, sometimes in the library and empty classrooms, depending on the
environment. After the audio recordings obtained from the interviews were transcribed by the researcher, they were sent
back to the teachers to confirm the accuracy of the data and possible additions.

Data Analysis

The data of the study were analyzed by descriptive analysis method. Descriptive analysis is a qualitative data analysis
method that means examining and evaluating the data according to the themes identified before the research (Yildirim
& Simgek, 2018). The aim of this analysis is to present the collected data to the reader in an organized and evaluated
manner. At the same time, this type of analysis also conveys important information about the general trend thanks to the
holistic perspective it offers to the reader (Cohen, Manion, & Morrison, 2007; Miles & Huberman, 1994). In the analysis
of the data, four main themes, namely textbook, curriculum, student and teacher, were first identified before starting the
research. Then, two different categories consisting of positive opinions and negative opinions were added to the themes
determined based on the literature research. The audio recordings of the data obtained as a result of the interviews were
transcribed. The transcribed data were then coded according to the themes and categories. The reporting of the data was
supported by direct quotations and the opinions of the participants were expressed as “O1, 02, 03..”.

Validity and Reliability

Reporting the data obtained in qualitative research in detail and stating how the results were reached are among the
criteria of validity. In addition, it is important for validity to give direct quotations from the participants of the research
and to explain the results reached in line with these quotations (LeCompte & Goetz, 1982; Merriam, 2013; Yildirim &
Simsek, 2018). In this direction, in order to ensure the internal validity of the research, sample verbatim quotations from
the collected data were included. To ensure external validity, the analysis process and the data obtained were explained in
detail. In order to ensure the reliability of the research, after participant confirmation, the analyses conducted in the
research were examined and verified by three different academics and two Turkish teachers who have expertise in the
field of Turkish education.

Ethical Statement

In this study, all rules specified in the “Directive on Scientific Research and Publication Ethics of Higher Education
Institutions” were followed. None of the actions specified under the second section of the Directive, “Actions Contrary to
Scientific Research and Publication Ethics”, were performed. The ethics committee permission of the study was granted
by Istanbul Aydin University Educational Sciences Ethics Committee at its meeting dated 15.05.2024 and numbered
2024-04.

Findings
Findings Related to Students

In this section, Turkish teachers' views on students in terms of higher order thinking skills are analyzed. When the data
are analyzed, it is seen that Turkish teachers have predominantly negative opinions about students in terms of higher
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order thinking skills. It was determined that various factors such as superficiality of ideas, lack of originality and sense of
inquiry, inability to move away from rote memorization, prior learning, attention span, friends and family environment
negatively affect students' higher order thinking skills. In line with the opinions obtained, it can be said that the student's
social environment such as family and friends, cognitive and psychological substructure such as focusing, or prior
learning in previous academic life have an impact on higher order thinking skills and thus the related process consists of
a multidimensional structure. In addition, the contribution of social media to critical thinking skills should not be
ignored.

Findings Related to Teachers

In this section, Turkish teachers' views on teachers in terms of higher order thinking skills are analyzed. When the data
are analyzed, it is seen that Turkish teachers have negative opinions about teachers in terms of higher order thinking
skills. The main bases of the negative views expressed by the teachers are the anxiety of completing the curriculum,
dependence on textbooks, inability to create original activities, exam-oriented approach of parents, time planning,
traditional teaching approach, classroom management, lack of training and professional fatigue. In line with the data
obtained, it can be said that various factors such as teachers' competencies in the field and educational sciences as well as
the environment and the content of the curriculum have a significant impact on the teaching of higher order thinking
skills.

Findings Related to Turkish Textbooks

In this section, the status of Turkish teachers' higher-order thinking skills in secondary school Turkish textbooks is
analyzed. When the data are analyzed, it is seen that Turkish teachers have predominantly negative opinions about
Turkish textbooks in terms of higher order thinking skills. The superficiality of the activities, the fact that more than one
thinking skill is given at once, the unbalanced distribution of language skills and the lack of space for different thinking
skills constitute the main basis of the negative opinions expressed by the teachers. In addition, teachers stated that
creative writing and case study activities had a positive effect on the process. In line with the data obtained, it can be said
that the content of the activities in the textbooks has a fundamental effect on the teaching of higher order thinking skills.

Findings Related to the Curriculum

In this section, Turkish teachers' views on the Turkish Language Teaching Program in terms of teaching higher order
thinking skills are examined. When the data are examined, it is seen that Turkish teachers have negative opinions about
the Turkish Curriculum in terms of higher order thinking skills. Curriculum content, realism of the curriculum, lack of
sample activities and curriculum literacy constitute the main basis of the negative opinions of the teachers. In line with
the data obtained, it can be said that the problems experienced by the teachers in classroom practices are related to the
content of the curriculum in general, such as the intensity of learning outcomes, realism and concrete examples, and the
level of curriculum literacy is low.

Conclusion and Discussion

As a result of the data obtained from the study; it is understood that Turkish textbooks, Turkish Curriculum, teachers
and students are quite inadequate in terms of higher order thinking skills and there are many problems due to various
reasons.

When the opinions of Turkish teachers on Turkish textbooks in terms of teaching higher-order thinking skills are
analyzed, it is noteworthy that the textbooks are seen as insufficient in terms of the relevant skills and almost all of the
Turkish teachers participating in the study expressed negative opinions. Although there are opinions that some activities
contribute to empathic thinking skills and creative writing activities are effective, the general opinion is the opposite. In
particular, the superficiality of the activities in the textbooks, giving multiple thinking skills at once, unbalanced
distribution of language skills and repetition and not including different high-level thinking skills are among the most
prominent and recurring problems. In line with the data obtained, it is seen that the activity contents in the textbooks
have an important share in the teaching of higher order thinking skills. When studies on the subject were investigated, it
was concluded that Turkish textbooks at the secondary school level are extremely inadequate in teaching higher-order
thinking skills, and more than half of the activities in the textbooks do not include elements related to higher-order
thinking skills at all (Eroglu, 2019; Oluk¢u & Yildiz, 2022; Sarikaya, 2021; Sarikaya, Yayan, & Yamag, 2023; Sezgin &
Gedikoglu Ilhan, 2019). In this direction, it can be said that the relevant studies support the results of the research.

When the opinions of Turkish teachers on the 2024 Turkish Lesson Curriculum were examined in terms of
teaching higher order thinking skills, it was found that a significant portion of the teachers who participated in the
research stated that they had no idea about the curriculum, while the teachers who expressed an opinion found the
curriculum inadequate. While the lack of sample lesson plans and activities in the program is seen as the main
deficiency, the intensity of the curriculum and the lack of applicability of the program constitute the other factors of
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negative opinions. In line with the data obtained, it can be said that especially the problems experienced by the teacher in
classroom practices are related to the content of the curriculum in general terms such as the intensity of the learning
outcomes, realism and providing concrete examples, and the level of curriculum literacy is low. When the studies on the
subject are examined, it is concluded that the acquisitions in the Turkish curriculum mainly address low-level thinking
skills and that the curriculum is insufficient in terms of teaching high-level thinking skills (Aslan & Atik, 2018;
Biiyiikalan Filiz & Yildirim, 2019; Soylemez, 2018). In addition, in Cergi's (2018) study, it was stated that higher-order
thinking skills have an unbalanced distribution on the gains, and there are differences in the gains related to
comprehension and expression skills. From this point of view, it is seen that the problems identified in the literature
support the views reached in the research.

When the opinions of Turkish teachers regarding teacher competencies in terms of teaching higher-order thinking
skills are analyzed, it is determined that almost all of the participants see teachers as inadequate. Inability to create
activities related to the teaching of higher-order thinking skills, commitment to the traditional teaching approach and
lack of training on higher-order thinking skills within the scope of both university and post-service in-service training
are among the factors that reveal negative opinions, while the exam-oriented approach and pressure of parents, time
planning, classroom management and professional fatigue are seen as other problems that negatively affect the teaching
of higher-order thinking. In line with the data obtained, it can be said that various factors such as teachers' competencies
in the field and educational sciences as well as the environment and the content of the curriculum have a significant
effect on the teaching of higher order thinking skills. When the studies on the subject are examined, it is seen that the
studies are mostly aimed at examining the exams prepared by teachers and are similar to the results obtained in this
study. In related studies, it is concluded that the exams prepared by Turkish teachers mostly address lower level thinking
skills (Aydin & Uggun, 2020; Kanik Uysal, 2022; Karatay & Dilekei, 2019). In this respect, it can be said that the results
obtained overlap with the data of the study.

When the opinions of Turkish teachers regarding student competencies in terms of higher-order thinking skills are
examined, it is determined that the majority of students find higher-order thinking skills inadequate. Although some
teachers state that students have critical thinking skills due to social media, a large portion of the participants stated that
students have difficulty in abstract thinking and have superficial ideas, their attention span is very short, they cannot
produce original ideas, their previous learning is insufficient, their family environment is not supportive, they cannot get
away from the rote-learning mentality, and peer bullying negatively affects higher-order thinking skills. In line with the
opinions, it can be said that the student's social environment such as family and friends, cognitive and psychological
infrastructure such as focusing, or prior learning in their previous academic life have an effect on higher-order thinking
skills, and a multidimensional process should be taken into consideration for the development of relevant skills.

When the obtained data is examined in general, it is seen that Turkish teachers have a generally negative view on
the status of higher-order thinking skills in Turkish education and encounter many problems on the basis of students,
teachers, textbooks and curriculum.
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oz

Arastirmada, Tirkge 6gretmenlerinin gorisleri dogrultusunda tst diizey disiinme
becerilerinin Tiirkge egitimindeki durumunu belirlemek amaglanmaktadir. Caligma,
nitel yaklagimlar arasinda yer alan betimleyici nitel arastirma deseni ile
tasarlanmigtir. Aragtirmanin katilmeilarmi Milli Egitim Bakanliginda galisan on
sekiz Tiirkge 6gretmeni olusturmaktadir. Aragtirmanin verileri yar1 yapilandirilmig
goriisme sorulari ile toplanmigtir. Elde edilen veriler, betimsel analiz yontemiyle
incelenmistir. Bu dogrultuda iist diizey diisiinme becerilerinin Tiirkge egitimindeki
durumuna iliskin olumlu ve olumsuz goriisler; ders kitabi, 6gretim programi, 6grenci
ve Ogretmen olmak ftizere dort farkli kategoride incelenmistir. Arastirmanin
sonucunda st diizey diisiinme becerilerinin Tiirkge egitimindeki durumuna iligkin
Tiirkge Ogretmenlerinin genel olarak olumsuz gorise sahip olduklari, st diizey
diisiinme becerilerinin 6gretimine iliskin ders kitaplarini, 6gretim programini,
ogrencileri ve Ogretmenleri yetersiz veya eksik bulduklari ve siire¢ boyunca g¢ok
saylda sorunla kargilastiklar: tespit edilmistir.

Anahtar kelimeler: Tiirkge egitimi, Tiirkge Ogretmenleri, tst diizey disiinme
becerileri.

paralellik gostermektedir. Insani diger canlilardan ayiran en

temel niteliklerden biri olan diisiinme, Cliceloglu (1993)
tarafindan biitiinciil bir bakis agisiyla tanimlanarak insanin aktif,
sistemli ve amaca yonelik olarak yiiriittigii biligsel bir siire¢ seklinde
aciklanirken Semerci (2003) ilgili kavramin toplumsal ve islevsel
yonlerini de isin igine katarak bu kadim beceriyi, insanlarin daha
konforlu bir yasam siirmelerine, farkindalik sahibi olmalarina,
kargilastiklar1 sorunlar1 daha rahat ve uygun yontemlerle
¢ozmelerine imkan taniyan, sosyal ve bireysel gelismelerine
destekleyici bir unsur olarak agiklamaktadir. Diistinme ile ilgili
yapilan tanimlar biitiinciil bir bakis agisiyla degerlendirildiginde
ozellikle biligsel bir siirece karsilik geldigi ve bilingli bir ¢aba
dogrultusunda ortaya ¢iktig1 goriilmektedir.

D isinme becerisinin ortaya ¢ikigi, insanlik tarihi ile

Cagdas diilnyanin ve yasam tarzinin ortaya ¢ikardigi ihtiyaclar,
giiniimiiz bireylerinin belli diisiinme becerilerine sahip olmasin: da
gerekli kilmaktadir. Ogrenme-6gretme siireclerinde aligilagelmis
sekilde bilginin dogrudan aktarilmasi yerine diisiinmeyi 6grenme,
diisiinme becerilerine sahip olma gibi beceriler 6nem kazanmigtir
(Unveren Kapanadze, 2018). Ozellikle hizli teknolojik gelismelerin
beraberinde getirdigi toplumsal degisimlerle egitim sistemlerinden
beklentiler degismis, davranisci yaklagimin yetistirdigi; ezberleyen,
bilgiyi oldugu gibi kabul eden bireyler, topluma ayak
uyduramayacak héle gelmistir. Bunun yerine hizl ve etkili diisiinen,
karar verebilen, bilgiyi oldugu gibi kabul edip kullanmak yerine onu
sorgulayan, bilgiye ulasabilen, faydali ve faydasiz bilgiyi ayirt
edebilen, problem ¢b6zme becerisine sahip, bilgilerini yeni
durumlara uyarlayabilen bireyler yetistirmek gereksinim haline
gelmistir (Zilfikar Deniz ve $ahin Kiirsad, 2023).



Diisiinme becerileri gesitli kademelerde ve igerikteki zihinsel yetenekleri kapsadig: i¢in bu becerilere iliskin ¢ok
sayida siniflamanin yapildig gorilmektedir. Yapilan siniflamalar arastirildiginda diisiinme becerilerinin genel olarak alt
diizey ve {ist diizey olmak iizere iki temel basliga ayrildig: tespit edilmistir (Beyer, 1984; Anderson ve Krathwohl, 2001).
Literatiirde 6grenme hedeflerinin de siniflandirilmasina iliskin birbirinden farkli taksonomiler bulunmakta (Anderson
ve Krathwohl, 2001; Bloom vd., 1956; Haladyna, 1997; Quellmalz, 1991) fakat olusturulan taksonomiler icinde
Yenilenmis Bloom Taksonomisi, kabul gorme agisindan daha fazla 6n plana ¢ikmaktadir (Biiyiikalan Filiz ve Yildirim,
2019; Cergi, 2018; McMillan, 2015; Nitko ve Brookhart, 2016). Yenilenmis Bloom Taksonomisi’nin bilissel alan diizeyleri;
hatirlama, anlama, uygulama, ¢oziimleme, degerlendirme ve yaratma olarak alti farkli baghga ayrilmaktadir.
Taksonomideki ¢oziimleme, degerlendirme ve yaratma gibi daha gelismis 6grenme diizeylerine ulagabilmek adina st
diizey diisiinme becerilerinin kullanimi gereklidir. Ders kitaplari, 6gretim programlar: ve siav sorulari olusturulurken
ilgili taksonomiden yararlanilmaktadir (Kanik Uysal, 2022).

Ust diizey diisiinme becerileri kendi icinde birbirinden farkli siniflamaya sahip olsa da genel anlamda bireyin
diistinme siirecine yonelik farkindalik sahibi olmasi, siireci yonetebilmesi ve gerekli gordiigii takdirde miidahale
edebilmesini kapsayan diisiinme tiirlerine karsilik gelmektedir. Diisiinme eylemini diigiinme ve ne sekilde diistindigiini
takip etme faaliyetlerini icermektedir. Bireyin biligsel siireglerinin nasil calistigini algilayarak ilgili stirecleri kontrol altina
almasini ve daha etkili bir 6grenme igin tiim siireci tekrar diizenleyip nitelikli sekilde hayata gecirmesini amaglamaktadir
(Giines, 2012). Ustiinoglu (2006), iist diizey diisitnme becerisini geleneksel egitim siirecindeki ezberci yaklagimdan farklt
olarak kargilagilan bir problem durumunda problemi tanimlayabilme, analiz ve ¢oziimleme yapabilme siireci olarak
tanimlarken Barak (2010), birden ¢ok ¢6ziim tiretebilen karmagik diistinme sekli olarak aciklamaktadir.

Ust diizey diisiinme becerilerine sahip yeni birey ozelliklerine iliskin ihtiyagtan hareketle iist diizey diisiinme
becerilerinin gelistirilmesi egitimin esas amaglarindan biri olmugtur. Bu dogrultuda Tiirk¢e gibi ana dilinde beceri
gelistirmeye yonelik derslerin, diisiinme becerilerini gelistirmeye iliskin sunulacak egitimin asil dayanaklarindan biri
oldugu séylenebilir. Bu durumun temel nedeni dilin, diisiinme faaliyetinin esas unsuru ve iletisim araci olmasindan
kaynaklanmaktadir (Ozdemir, 2020). Ortaokul Tiirk¢e Dersi Ogretim Programrnda, Milli Egitim Bakanhigi 6gretim
programlarinin genel egilimine uygun sekilde, ana dilini etkin kullanan, olgun bir kimlik ve karaktere sahip, iist diizey
diisiinme becerileri yiiksek bireyler olarak yetismelerine destek verecek bir yaklasim ortaya konulmustur. Bu dogrultuda
elestirebilen, sorgulayan, Ozgiin fikirler sunabilen, olgular kargisinda analitik diigiinebilen ve farkindalik sahibi
ogrenciler yetistirebilmek Tiirk¢e dersinin hedefleri arasinda yer almaktadir (MEB, 2024).

Tiirkge egitiminde iist diizey diisiinme becerilerine iligkin aragtirmalar incelendiginde ¢alismalarin genel olarak
ders kitaplarindaki etkinlikler, 6gretim programindaki kazanimlar ve Tiirkge smavlari ekseninde yogunlastig:
goriilmektedir. Yapilan aragtirmalarda, Tiirkce dersi 6gretim programindaki kazanimlarda st diizey disiinme
becerilerine yeteri kadar yer verilmedigi goriiliirken (Aslan ve Atik, 2018; Biiyiikalan Filiz ve Yildirim, 2019; Cergi, 2018,
Soylemez, 2018) Tiirk¢e ders kitaplarindaki etkinliklerin de agirlikli olarak ilgili becerilerden yoksun oldugu tespit
edilmistir (Eroglu, 2019; Oluk¢u ve Yildiz, 2022; Sarikaya, 2021; Sarikaya, Yayan ve Yamag, 2023; Sezgin ve Gedikoglu
[lhan, 2019). Ayrica Tiirkge dersi sinavlarina yonelik yapilan incelemelerde de benzer sonuglarla karsilagilmis ve
sorularin Yenilenen Bloom Taksonomisine gére daha diisitk diizeyli diisiinme becerilerini ortaya ¢itkaracak mahiyette
oldugu goriillmiistiir (Aydin ve Uggun, 2020; Kanik Uysal, 2022; Karatay ve Dilekei, 2019). Bu durum alandaki 6nemli
sorunlardan biri olarak uzun yillardir aragtirmacilarin ¢aligmalarinda kendine yer bulmugtur.

Ust diizey diisiinme becerilerine iliskin ¢aligmalar genel olarak incelendiginde bireylerin kisisel ve sosyal hayatinda
tst diizey diisiinme becerilerinin 6nemli bir yere sahip oldugu; ders kitaplarindan 6gretim programlarina, siif ici
etkinliklerden sinavlara kadar 6gretimin tiim 6gelerinde 6grenciye tistiin yarar sagladig: tespit edilmektedir. Bu agidan
ilgili yetilerin desteklenmesinin bir ihtiyag oldugu goriilmektedir. Konuya iligkin Tiirk¢e egitiminde yapilan ¢aligmalarin
daha ¢ok ders kitaplarindaki etkinlikler ve ogretim programlarindaki kazanimlara yogunlasmasi ve Ogretmen
goriislerine bagvurulmamasi; bu arastirmanin 6nemini ve gerekliligini ortaya ¢ikarmaktadir.

Aragtirmada Onceki c¢aligmalardan farkli olarak Tiirk¢e G6gretmenlerinin gorisleri dogrultusunda tst diizey
diigiinme becerilerinin Tiirkge egitimindeki durumunu belirlemek amaglanmaktadir. Bu amag dogrultusunda “Ust diizey
ditsiinme becerilerinin Tiirk¢e egitimindeki durumuna iliskin 6gretmenlerin olumlu ve olumsuz gérisleri nelerdir?”
sorusuna cevap aranmistir.

Yontem
Model

Bu aragtirma, nitel yaklagimlar arasinda yer alan betimleyici nitel arastirma deseni ile tasarlanmigtir. Betimleyici nitel
aragtirma deseninde, birey veya bir topluluk tarafindan tecriibe edilen belirli olaylarin kapsamli bir gekilde 6zetlenmesi
amaglamaktadir (Lambert, 2012). Ilgili desen, tespit edilen problemin dogasini, katilimcilarin sahip oldugu farkl
tecriibeleri kabul etmektedir ve aragtirma sonunda elde edilen verileri arastirma sorusunda kullanilan terminolojiyi
dogrudan aktaracak bicimde sunmaktadir (Bradshaw, 2017). Bu dogrultuda, ¢alismada Tiirkce Ogretmenlerinin
tecritbelerinden hareketle goriislerine odaklanilmas: ilgili desenin gerekliligini ve nigin arastirmanin deseni olarak
secildigini ortaya ¢ikarmaktadir.
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Calisma Grubu

Bu arastirmanin katilimcilari, amagli 6rnekleme yontemlerinden biri olan 6lgiit 6rnekleme yontemi ile belirlenmis 18
Tiirkge 6gretmeninden olusmaktadir. Katilimcilar ¢aligmaya goniilliik esas1 dikkate alinarak dahil edilmistir. Katilimer
sayisinin tespit edilmesinde elde edilen verilerin yeterliligi yani doyum noktas: esas alinmustir.

Olgiit 6rnekleme yontemi, aragtirmaci tarafindan belirlenen olgiitlere uygun birimlerin aragtirma kapsamina
katilmasidir (Creswell ve Plano Clark, 2014). Bu dogrultuda arastirmada yalnizca Milli Egitim Bakanlhiginda ¢aligan
Tiirkge ogretmenlerinden veri toplanmigtir. MEBde ¢aligan 6gretmenlerin Tiirkge Dersi Ogretim Programrni esas
almasi, Tiirkge ders kitaplarini kullanmasi ve arasgtirma kapsaminda ilgili hususlara yonelik goriislerin tespit edilmesi i¢in
onem tasimakta ve ilgili olclitin gerekliligini ortaya koymaktadir. Katilimcilara ait bilgiler asagidaki tabloda yer
almaktadir.

Tablo 1
Arastirmamn Katilimcilarina Ait Bilgiler
Demografik 6zellik n %
Cinsiyet
Erkek 7 39
Kadin 11 61

Ogretmenlik Tecriibesi

1-3y1l 7 39
4-9y1l 6 33
10 y1l ve tizeri 5 28

Tablo 1 incelendiginde arastirmaya katilan Tiirkge 6gretmenlerinin %61’inin kadin, %39’unun erkek oldugu;
%39unun 1-3 yil arasi, %33’tntin 4-9 yil arasi, %28inin 10 yil ve lzeri 6gretmenlik tecriibesine sahip oldugu
goriilmektedir.

Veri Toplama Araglar1

Arastirmanin verileri yar1 yapilandirilmis gériigme sorulari ile toplanmistir. Ilgili sorularin igerigi, iist diizey diigiinme
becerilerinin 6grenci, 6gretmen, ders kitabr ve 6gretim programi baglaminda degerlendirilmesine imkan tanryacak
mahiyette sekiz sorudan olusturulmustur. Aragtirmaci tarafindan hazirlanan sorular, Tiirkce egitimi alaninda uzmanliga
sahip ii¢ akademisyenden alinan goriisler dogrultusunda son halini almis ve katiimcilara uygulanmistir. {lgili sorular
sunlardir:

1. Tirk¢e ders kitaplarini, Ogrencilerin iist diizey diigiinme becerilerini gelistirmesi agisindan nasil
degerlendiriyorsunuz?

2. Ust diizey diisiinme becerileri agisindan Tiirkge Dersi Ogretim Programr'na iliskin goriisleriniz nelerdir?
3. Ust diizey diisitnme becerileri agisindan dgrencilere iliskin goriisleriniz nelerdir?

4. Tiirkge 6gretmenlerini {ist diizey diigsiinme becerilerinin 6gretimi acisindan nasil degerlendiriyorsunuz?

Verilerin Toplanmasi

Verileri toplamak iizere gerceklestirilen goriismelerden 6nce katilimcilara goriisme protokolii génderilmis ve gelen
yanitlar dogrultusunda 6gretmenler ile zaman planlamasi yapilarak okullara gidilmistir. Bu dogrultuda goriismelerin
bityiik bir cogunlugu 6gle aralarinda ve okul cikis vakitlerinde yiiz yiize gerceklestirilirken dért katilimei ile ¢evrim ici
goriisme yapilmistir. Goriigmeler ortalama 45 dakika stirmiistiir. Goriigme ortaminin sessiz olmasi, hem iletisim kalitesi
hem de alinacak ses kaydinin daha iyi analiz edilebilmesi adina 6nem arz etmektedir. Bu 6nemden hareketle goriigsmeler,
ortamin durumuna bagl olarak kimi zaman Ogretmenler odasinda kimi zaman kiitiiphanede ve bos smiflarda
gerceklestirilmistir. Goriismelerden elde edilen ses kayitlar: arastirmaci tarafindan yaziya gegirildikten sonra verilerin
dogrulugu ve olas1 ekleme durumlari i¢in tekrar 6gretmenlere gonderilerek katilimai teyidine bagvurulmustur.

Verilerin Analizi

Aragtirmanin verileri, betimsel analiz yontemi ile incelenmistir. Betimsel analiz, verilerin arastirma oncesinde tespit
edilen temalara gore incelenmesi ve degerlendirilmesi anlamina gelen nitel veri analizi yontemidir (Yildirim ve Simgek,
2018). Bu analizde hedef, toplanan verileri organize etmis ve degerlendirmis bir sekilde okurun karsisina ¢ikarmaktir.
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Ayni zamanda ilgili analiz tiirti, okura sundugu biitiinciil bakis acis1 sayesinde genel egilime iliskin de 6énemli bilgiler
aktarmaktadir (Cohen, Manion ve Morrison, 2007; Miles ve Huberman, 1994). Verilerin analizinde aragtirmaya
baslamadan once ilk olarak ders kitabi, 6gretim programi, 6grenci ve Ogretmen olmak iizere dort ana tema
belirlenmistir. Daha sonra alanyazin aragtirmalari esas alinarak tespit edilen temalara; olumlu goériis ve olumsuz goriisten
olusan iki farkli kategori eklenmistir. Goriigmeler sonucunda elde edilen verilere ait ses kayitlar1 yaziya gecirilmistir.
Ardindan yaziya gegirilen veriler, temalara ve kategorilere gore kodlanmigstir. Verilerin raporlanmasi dogrudan alintilarla
desteklenmis ve katilimcilara ait goriisler “O1, 02, O3...” seklinde aktarilmgtir.

Gegerlik ve Giivenirlik

Nitel aragtirmalarda elde edilen verilerin detayli olarak raporlanmasi, sonuglara nasil ulagildiginin belirtilmesi, gegerligin
olgiitlerindendir. Ayrica aragtirmanin katilimcilarindan dogrudan alintilar vermek ve bu alintilar dogrultusunda ulasilan
sonuglar1 agiklamak gegerlik icin 6nemlidir (LeCompte ve Goetz, 1982; Merriam, 2013; Yildirim ve $imsek, 2018). Bu
dogrultuda aragtirmanin i¢ gecerligini saglamak amaciyla toplanan verilerden 6rnek birebir alintilara yer verilmistir. Dig
gecerligin saglanmasi i¢in analiz siireci ve elde edilen veriler ayrintili olarak agiklanmistir. Arastirmanin giivenirligini
saglamak amaciyla katiimci teyidine basvurulduktan sonra aragtirmada gergeklestirilen analizler, Tiirk¢e egitimi
alaninda uzmanliga sahip ii¢ farkli akademisyen ve iki Tiirk¢e 6gretmeni tarafindan incelenmis ve dogrulanmastir.

Etik Beyan

Bu galismada “Yiiksekogretim Kurumlar: Bilimsel Aragtirma ve Yayin Etigi Yonergesi” kapsaminda uyulmas: belirtilen
tim kurallara uyulmustur. Yonergenin ikinci boliimii olan “Bilimsel Arastirma ve Yayin Etigine Aykir1 Eylemler” bashig
altinda belirtilen eylemlerden hicbiri gerceklestirilmemistir. Calismanin etik kurul izni Istanbul Aydin Universitesi
Egitim Bilimleri Etik Kurulu'nun 15.05.2024 tarihli ve 2024-04 say1li toplantisinda verilmistir.

Bulgular

Bu boliimde arastirmanin problemi dogrultusunda elde edilen veriler tablolara aktarilmis ve 6gretmen goriislerine dair
ornekler sunulmustur.

Ogrencilere iliskin Bulgular

Bu boliimde Tiirk¢e Ogretmenlerinin, iist diizey diisiinme becerileri agisindan oOgrencilere yonelik goriisleri
incelenmistir.

Tablo 2
Ust Diizey Diigiinme Becerileri A¢isindan Ogretmenlerin Ogrencilere Iliskin Goriigleri
Tema Kategori Dogrudan alint1
Ust diizey diisiinme Yiizeysel fikirler “Cevaplar genelde genelgecer oluyor, derin diisiinmede ¢ok zorlanyorlar” (016)

becerileri agisindan
ogrenciden kaynaklanan

Ll Ozgiin olamama “Yaraticiliktan uzaklar, birbirlerini veya sosyal medyada gérdiikleri seyleri tekrarliyorlar” (O9)
sinurliliklar

Sorgulama eksikligi “Genelde gelen her bilgiyi dogru kabul ediyorlar, arka plamm irdelemiyorlar”(01)
Odaklanma siresi “Ogrenciler elestiremiyor ¢iinkii odaklanamuyorlar. Odaklanma siireleri cok kisa” (013)

Ezberci zihniyet “Cocugu diisiindiirmeye de sevk etsem en kisa yoldan sonuca ulasmaya ¢alistyor, ugrasmak
istemiyor” (O11)

Akran zorbalig “Cocuklar elestirmekten, fikirlerini agiklamaktan kagimyor. Arkadaglarimin  tepkilerinden
gekinebiliyorlar” (O11)

flkokul 8gretimi “flkokulda herhangi bir iist diizey diisinme becerisi ile tamsmayan ya da ¢ok az yeterlilikteki
dgrenciler, ortaokulda eksikliklerini giderememektedir”(07)

Aile ortamu “Ailedeki duyarhilik, evdeki yaklasim okula olumlu yanstyor” (09)
Ust diizey diisiinme
becerileri agisindan Sosyal medyanin “Elestirel diisiinmeye yatkinlar ¢iinkii sosyal medya aliskanhiklar: oldugu icin olumsuz elestiri
ogrencilerin giglii yonleri  katkis yapma kaslar: oldukga geliskin.”(O6)
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Tablo 2 incelendiginde iist diizey diisiinme becerileri agisindan Tiirk¢e 6gretmenlerinin 6grencilere iligkin agirlikh
olarak olumsuz goriise sahip oldugu goriilmektedir. Fikirlerin yiizeyselligi, 6zgiinligiin ve sorgulama anlayisinin
eksikligi, ezberci zihniyetten uzaklagamama, 6n 6grenme, dikkat siiresi, arkadas ve aile ortamu gibi ¢esitli faktorlerin
ogrencilerin iist diizey diisiinme becerilerini olumsuz yonde etkiledigine iliskin goriisler tespit edilmistir. Elde edilen
gorisler dogrultusunda 6grencinin aile ve arkadaglar: gibi sosyal ¢evresinin, odaklanma gibi bilissel ve psikolojik alt
yapisinin veya onceki akademik hayatindaki 6n 6grenmelerinin iist diizey diisiinme becerileri tizerinde etkisi oldugu ve
baylece ilgili siirecin ¢ok boyutlu bir yapidan olustugu séylenebilir. Ayrica konuya iliskin olumlu goriiste belirtilen sosyal
medyanin elestirel diisiinme becerisine olan katkisi, goz ard1 edilmemelidir.

Ogretmenlere iliskin Bulgular
Bu boéliimde Tiirkge Ogretmenlerinin, iist diizey diislinme becerileri acgisindan 6gretmenlere iligkin goriisleri
incelenmistir.

Tablo 3
Ust Diizey Diisiinme Becerilerinin Ogretimi Agisindan Ogretmenlerin Ogretmenlere Iliskin Gériigleri
Tema Kategori Dogrudan alint1
Ust diizey Miifredat1 yetistirme “Cogunlukla ilk amacimiz konular: yetistirmek oluyor. Bahsettiginiz iist diizey diistinme
diiginme kaygist etkinliklerine yeterli vakit kalmyor” (O10)
becerileri
agisindan
ogretmenden ~ Ders kitabina baglilik “Gegisten gelen bir aliskanlik var. Kitap iizerinden ilerleniyor. Orada ne sunulduysa o, ayrica bir
kaynaklanan etkinlik cok yapilmyor.” (O5)
sinirhiliklar
Etkinlik olusturamama “Bunlarla ilgili bir egitim almadik, ne iiniversitede ne de sonrasinda. Acik¢a soylemek gerekirse

kendim etkinlik iiretmede zorlanmyorum.” (O04)

Veli yaklagim1 “Miifredat disina ¢iktigimizda, ekstra bir seyler yapmak istedigimizde bu veli tarafindan olumlu
karsilanmuyor. Ozellikle 8. simf velileri siirekli ssnava hazirlik yapilmasim istiyor.” (012)

Zaman planlamasi “Ust diizey diisiinmeye yonelik etkinlik yaptirdigimda genelde zaman yetismiyor. Ogrencilerin cevap
verme siireleri icerige gore degisebiliyor.” (017)

Geleneksel gretim yaklasimi ~ “Ogretmenler gelencksel dgretime yogun bir sekilde devam etmekte ciinkii bu dgretmenlere daha
kolay geliyor” (O15)

Sinuf yonetimi “Bahsettiginiz gibi farkh bir etkinlik yaptigimda sinif dagilabiliyor.” (09)

Egitim eksikligi “Universitede veya ¢alismaya basladiktan sonra hizmet ici olarak iist diizey diizey diisinme becerileri
ile ilgili bir egitim almadik” (O11)

Mesleki yorgunluk “Gozlemledigim kadariyla ogretmenlerde belli bir kidem yilindan sonra korelmislik oluyor ve ders
kitaplarimin da etkisi ile kendini tekrar eder hdle geliyorlar. Bahsettiginiz etkinlikler ikinci planda
kalyor” (03)

Tablo 3 incelendiginde iist diizey diisiinme becerileri agisindan Tiirkge 6gretmenlerinin, 6gretmenlere iliskin
olumsuz goriise sahip oldugu gorillmektedir. Miifredat1 yetistirme kaygisi, ders kitabina bagliik, 6zgiin etkinlik
olusturamama, velilerin sinav odakli yaklagimi, zaman planlamasi, geleneksel 6gretim yaklagimi, sinif yonetimi, egitim
eksikligi ve mesleki yorgunluk; 6gretmenlerin ilettigi olumsuz goriislerin temel dayanaklarini olusturmaktadir. Elde
edilen veriler dogrultusunda 6gretmenlerin alan ve egitim bilimlerine iligkin yeterliliklerinin yani sira ¢evre ve 6gretim
programinin igerigi gibi ¢esitli faktorlerin, iist diizey diisiinme becerilerinin 6gretiminde 6nemli etkiye sahip oldugu
sOylenebilir.

Tiirkge Ders Kitaplarina iliskin Bulgular

Bu boliimde Tiirk¢e 6gretmenlerinin, st diizey diisiinme becerilerinin ortaokul Tiirk¢e ders kitaplarindaki durumuna
iliskin incelenmistir. Tablo 4 incelendiginde tist diizey diisiinme becerileri agisindan Tiirkge 6gretmenlerinin, Tiirkge
ders kitaplarina iligkin agirlikli olarak olumsuz goriise sahip oldugu goriilmektedir. Etkinliklerin yiizeyselligi, birden
fazla diisiinme becerisinin tek seferde verilmesi, dil becerilerindeki dengesiz dagilim ve farkli diigtinme becerilerine yer
verilmemesi; Ogretmenlerin ilettigi olumsuz goriislerin temel dayanaklarini olusturmaktadir. Ayrica Ogretmenler,
yaratic1 yazma ve drnek olay etkinliklerinin siirece olumlu etkisi oldugunu belirtmistir. Elde edilen veriler dogrultusunda
ders kitaplarindaki etkinlik iceriklerinin, iist diizey diistinme becerilerinin 6gretiminde temel etkiye sahip oldugu
sOylenebilir.
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Tablo 4
Ust Diizey Diisiinme Becerileri Agisindan Tiirkge Ders Kitaplarina Iliskin Ogretmen Goriisleri

Tema Kategori Dogrudan alint1

Etkinliklerin yiizeyselligi “Kitaptaki sorular kisa cevapl yamtlardan olusuyor. Ogrencileri diisiindiirecek soru
sayist ok az. Basit diizey gikarimlar yeterli oluyor” (O1)

Ust diizey diigiinme becerileri
agisindan Tiirkge ders
kitaplarindan kaynaklanan

Yogunluk “Ogrenciler zaten zorlaniyor bazen birden fazla beceri i¢ ige gecmis oluyor, isin
icinden ¢ikamiyorlar”(07)

sinirhiliklar
Dil becerilerine dagilim “Igili beceriler daha ¢ok okumada bulunuyor. Konusmada yok denecek kadar az
diyebilirim.” (09)
Cesitsizlik ‘Agirlik analitikte bence, bahsettiginiz ¢ogu diistinme becerisi ya yok ya da ¢ok az...”
(03)
Ust diizey diigiinme becerileri Yaratici yazma etkinlikleri  “Yaratic: yazma etkinlikleri var. Yararl, dgrencilerin hosuna gidiyor.” (O18)
agisindan Tirkge ders
kitapl ticlii yonleri .
T1apIariIi gueit yoret! Ornek olay etkinlikleri “Konusma etkinliklerinde verilen ornek olaylar: begeniyorum, empatik diistinme

yeteneklerini cahstirdigini diisiiniiyorum.”’(05)

Ogretim Programina Iligkin Bulgular

Bu béliimde Tiirkge 6gretmenlerinin, iist diizey diisiinme becerilerinin &gretimi agisindan Tiirkge Dersi Ogretim
Programr’na iliskin goriisleri incelenmistir.

Tablo 5
Ust Diizey Diisiinme Becerileri Agisindan Tiirkge Dersi Ogretim Programi’na Iliskin Ogretmen Goriisleri
Tema Kategori Dogrudan alintt
Ust diizey diisiinme becerileri ~ Miifredat igerigi “Miifredat: yetistirme diisiincesi, konu yigilmalary; etkinlikleri yetistirme konusunda
agisindan 6gretim zaman problemi yagsatiyor.” (03)
programindan kaynakli
sinirhiliklar s “ iy .
Programin gergekgiligi Programin teorisi, kalabalik siniflarda ve sadece ders kitabi etrafinda kurgulanmis

siireclerle uygulanamayacak kadar gercek disi. Ozetle teorik olarak iyi goriinen
program uygulamada sinifta kalmaktadir”(02)

Ornek etkinlik eksikligi “Eski programda oldugu gibi ornek etkinlikler yok. Ust diizey diisiinmeyi nasil
dgretecegimizi bilmiyoruz.” (09)

Program okuryazarligi “Samimi bir cevap vermek gerekirse programi ¢ok bilmiyorum. Bence ¢ogu kisi de
bilmiyor, bir fikrimiz yok” (010)

Tablo 5 incelendiginde st diizey diisiinme becerileri agisindan Tiirkge dgretmenlerinin, Tiirkge Dersi Ogretim
Programrna iliskin olumsuz goriise sahip oldugu gériilmektedir. Miifredat igerigi, programin gercekgiligi, 6rnek etkinlik
eksikligi ve program okuryazarligy; 6gretmenlerin ilettigi olumsuz goriislerin temel dayanaklarini olusturmaktadir. Elde
edilen veriler dogrultusunda ozellikle 6gretmenin siif i¢i uygulamalarda yasadigi sorunlarin 6gretim programinin
kazanim yogunlugu, gercekgiligi ve somut 6rnek sunmasi gibi genel anlamda icerigiyle iliskilendirildigi ve program
okuryazarlik seviyesinin diisiik oldugu soylenebilir.

Sonug ve Tartigma

Calismadan elde edilen veriler sonucunda Tiirkge ders kitaplarinin, Tiirkge Dersi Ogretim Programrnin, gretmenlerin
ve 0grencilerin st diizey diisiinme becerileri agisindan oldukga yetersiz kaldig1 ve ¢esitli nedenlerden dolay: ¢ok sayida
sorunun var oldugu anlagilmaktadur.

Ust diizey diigiinme becerilerinin 6gretimi agisindan Tiirkce 6gretmenlerinin Tiirkge ders kitaplarina iligkin
goriisleri incelendiginde ders kitaplarinin ilgili beceriler a¢sindan yetersiz gorilldiigii, arastirmaya katilan Tiirkge
Ogretmenlerinin neredeyse tamaminin olumsuz goriis belirttigi dikkat ¢ekmektedir. Her ne kadar bazi etkinliklerin
empatik diisiinme becerisine katki sagladigina ve yaratic1 yazma galismalarinin etkili olduguna iliskin goriisler olsa da
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genel kani tam aksi yondedir. Ozellikle ders kitaplarindaki etkinliklerin yiizeyselligi, diisiinme becerilerinin tek seferde
¢oklu olarak verilmesi, dil becerilerine dengesiz dagilim ve tekrara diisiilerek farkli iist diizey diisiinme becerilerine yer
verilmemesi 6n plana ¢ikan ve tekrar eden sorunlarin baginda gelmektedir. Elde edilen veriler dogrultusunda ders
kitaplarindaki etkinlik iceriklerinin, {ist diizey diisiinme becerilerinin 6gretiminde 6nemli bir paya sahip oldugu
gorillmektedir. Konuya iligkin ¢aligmalar arastirildiginda ortaokul seviyesindeki Tiirkce ders kitaplarinin dst diizey
diistinme becerilerinin 6gretimi konusunda son derece yetersiz oldugu, ders kitaplarinin i¢inde yer alan etkinliklerin
yarisindan fazlasinda iist diizey diisiinme becerilerine iliskin unsurlara hig yer verilmedigi sonucuna ulagilmistir (Eroglu,
2019; Olukeu ve Yildiz, 2022; Sarikaya, 2021; Sarikaya, Yayan ve Yamag, 2023; Sezgin ve Gedikoglu Ilhan, 2019). Bu
dogrultuda ilgili caligmalarin, aragtirmanin sonucunu destekler nitelikte oldugu soylenebilir.

Ust diizey diisiinme becerilerinin 6gretimi agisindan Tiirkge 6gretmenlerinin, 2024 Tiirkge Dersi Ogretim
Programrna iligskin goriisleri incelendiginde arastirmaya katilan 6gretmenlerin 6énemli bir bolimi, 6gretim programi
hakkinda fikir sahibi olmadigini ifade ederken goriis bildiren 6gretmenlerin programi yetersiz buldugu tespit edilmistir.
Programin iginde 6rnek ders planlari ve etkinliklerin yer almamas: 6n plana ¢ikan temel eksiklik olarak goriiliirken
miifredatin yogunlugu, programin uygulanabilirlikten uzak olmasi olumsuz goriislerin diger faktérlerini
olusturmaktadir. Elde edilen veriler dogrultusunda 6zellikle 6gretmenin sinif ici uygulamalarda yasadig1 sorunlarin
Ogretim programinin kazanim yogunlugu, gercekeilii ve somut ornek sunmasi gibi genel anlamda igerigiyle
iliskilendirildigi ve program okuryazarlik seviyesinin disiik oldugu soylenebilir. Konuya iliskin arastirmalar
incelendiginde, Tiirk¢e dersi 6gretim programindaki kazanimlarin agirlikli olarak alt diizey diisiinme becerilerine hitap
ettigi ve bu duruma bagli olarak programin {ist diizey diislinme becerilerinin 6gretimi agisindan yetersiz oldugu
sonucuna ulagilmaktadir (Aslan ve Atik, 2018; Biiyiikalan Filiz ve Yildirim, 2019; Séylemez, 2018). Ayrica Cer¢inin
(2018) ¢aligmasinda st diizey diisiinme becerilerinin kazanimlar tizerinde dengesiz bir dagilima sahip oldugu, anlama
ve anlatma becerilerine iligkin kazanimlarda farkliliklar oldugu belirtilmigtir. Buradan hareketle alanyazinda tespit edilen
sorunlarin arastirmada ulasilan gorisleri destekledigi goriilmektedir.

Ust diizey diigiinme becerilerinin 6gretimi agisindan dgretmen yeterliliklerine iliskin Tiirkge 6gretmenlerinin
goriigleri incelendiginde katiimcilarin neredeyse tamamuinin égretmenleri yetersiz gordiigii tespit edilmektedir. Ust
diizey diistinme becerilerinin 6gretimine iliskin etkinlik olusturamama, geleneksel 6gretim anlayisina olan baglilik ve st
diizey diistinme becerileri ile ilgili hem tniversite hem de gorev sonrasi hizmet i¢i egitim kapsaminda bir egitim
alinmamasi; olumsuz goriisleri ortaya ¢ikaran faktorler arasinda ilk siralarda yer alirken velilerin sinav odakli yaklagimi
ve baskisi, zaman planlamasi, sinif yonetimi ve mesleki yorgunluk iist diizey diislinmenin 6gretimini olumsuz etkileyen
diger sorunlar olarak goriilmektedir. Elde edilen veriler dogrultusunda 6gretmenlerin alan ve egitim bilimlerine iliskin
yeterliliklerinin yani sira ¢evre ve 6gretim programinin igerigi gibi cesitli faktorlerin, tist diizey diisiinme becerilerinin
ogretiminde 6nemli etkiye sahip oldugu séylenebilir. Konuya iliskin ¢aligmalar incelendiginde arastirmalarin daha ¢ok
Ogretmenlerin hazirladig1 sinavlari incelemeye yonelik oldugu ve bu ¢aligmada ulagilan sonuglarla benzerlik gosterdigi
goriilmektedir. Ilgili arastirmalarda Tiirkge 6gretmenlerinin hazirladiklari sinavlarin daha ¢ok alt diizey diigiinme
becerilerine hitap ettigi sonucuna ulagilmaktadir (Aydin ve Uggun, 2020; Kanik Uysal, 2022; Karatay ve Dilek¢i, 2019).
Bu agidan ulagilan sonuglarin aragtirmanin verileri ile rtiistiigii séylenebilir.

Ust diizey diisiinme becerileri agisindan ogrenci vyeterliliklerine iliskin Tiirkge Ogretmenlerinin goriisleri
incelendiginde ¢ogunluk olarak 6grencilerin st diizey diistinme becerilerini yetersiz bulduklar: tespit edilmistir. Bazi
ogretmenler 6grencilerin sosyal medyadan kaynakli olarak elestirel diislinme becerisine sahip olduklarini dile getirse de
katilimcilarin biiyiik bir boliimii 6grencilerin soyut diisiinmede zorluk gekerek yiizeysel fikirlere sahip oldugunu, dikkat
surelerinin ¢ok kisa oldugunu, 6zgiin fikir tretemediklerini, onceki 6grenmelerinin eksikligini, aile ortaminin
destekleyici olmadigini, ezberci zihniyetten uzaklagilamadigini ve akran zorbaliginin {ist diizey diisiinme becerilerini
olumsuz etkiledigini belirtmistir. Goériisler dogrultusunda &6grencinin aile ve arkadagslari gibi sosyal cevresinin,
odaklanma gibi biligsel ve psikolojik alt yapisinin veya Onceki akademik hayatindaki 6n 6grenmelerinin st diizey
diistinme becerileri tizerinde etkisi oldugu, ilgili becerilerin gelisimi icin ¢ok boyutlu bir siirecin dikkate alinmasi
gerektigi soylenebilir.

Elde edilen veriler genel olarak incelendiginde Tiirk¢e 6gretmenlerinin {ist diizey diisiinme becerilerinin Tiirkge
egitimindeki durumuna iligkin genel olarak olumsuz goriise sahip oldugu; 6grenci, 6gretmen, ders kitab1 ve 6gretim
programi temelinde ¢ok sayida sorunla karsilastig1 goriilmektedir.
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