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Psychosocial support Kahramanmaras earthquake. The aim of the research is to understand the
psychological, behavioral, and academic impacts of the earthquake on children and to
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emotional reactions such as fear, anxiety, panic, anger, and lack of trust were
Accepted: 24.05.2025 commonly observed among students after the earthquake. On a behavioral level, issues
such as adjustment problems, school absenteeism, bullying, and aggression came to
Published: 30.06.2025 the forefront. In terms of academic performance, problems like lack of motivation,

aimlessness, and distraction were identified although some students reportedly
became more focused on achievement. Psychosocial support included activities,

Research Article psychoeducation programs, the creation of safe spaces, and awareness-raising
initiatives regarding trauma. However, the effectiveness of these interventions was
reported to be limited, primarily due to insufficient parental involvement in the process,
which hindered the achievement of desired outcomes. In educational settings,
inadequate physical modifications and the pronounced difficulties students faced in

DOI: 10.17984/adyuebd.1583228 maintaining attention and focus were noted. This study underscores the need for more
comprehensive and effective structuring of post-earthquake psychosocial support
programs and highlights the importance of interventions that facilitate students'
adaptation processes in educational environments.

Introduction

Disasters are situations that change the flow of life unexpectedly and bring about damages of different
dimensions in different areas of life. Natural or man-made disasters occur suddenly and negatively affect
communities and the environment (Varol & Giltekin 2016). They cause physical, economic and social losses
for people. The result of the impact of disasters gives information about the magnitude of the disaster. In
other words, the magnitude of the disaster is measured by the loss of life, injuries, structural damages and
social and economic losses caused by the event. (Erkal & Degerliyurt, 2009). Evaluations of the general
characteristics and impacts of disasters necessitate a more detailed examination of earthquakes, one of the
most destructive forms of natural disasters, and their profound effects on individuals and societies.
Earthquakes, as one of the most striking examples of natural disasters that leave devastating consequences
over vast areas, occur as seismic waves propagate due to sudden fractures within the Earth's crust, resulting
in intense ground shaking (AFAD, 2019). These sudden and uncontrollable natural events often lead to
significant loss of life and property. However, the impact of disasters such as earthquakes is not confined to
physical damage; they also leave deep psychological scars on individuals' lives. The movements of the Earth's
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crust are regarded as traumatic events, causing not only material losses but also severe emotional and
spiritual devastation. Thus, earthquakes represent a significant threat that extends beyond physical
destruction, adversely affecting mental health at both individual and societal levels (Laginer & Yavuz, 2013).

Earthquakes are a reality in Tlrkiye and have caused great destruction and losses in many regions from past
to present. Most recently in Turkiye, two earthquakes with a magnitude of 7.7 centered in Pazarcik in
Kahramanmaras province and 7.6 centered in Elbistan occurred on February 6, 2023, affecting a large area,
causing destruction, loss of life and injuries in Kahramanmaras, Gaziantep, Sanlurfa, Diyarbakir, Adana,
Adiyaman, Osmaniye, Hatay, Kilis, Malatya and Elazi§ provinces. The earthquake affected 14 million people
with damage to 11 provinces, 124 districts and 6,929 villages and neighborhoods. 53537 people lost their
lives. More than 107 thousand people were injured (AFAD, 2024). The earthquake affected a large area and
millions of people. To emphasize, an earthquake is a traumatic experience that threatens the lives of
individuals and their relatives and may result in death or injury (S6nmez, 2022). It is noted that earthquakes
can have traumatic effects on individuals and societies, leading to adverse psychosocial and economic
consequences for those affected (Yelboga, 2023). The devastating impacts of earthquakes in Tirkiye are not
limited to physical losses but also leave profound psychological and social scars at both individual and
societal levels. In some cases, individuals' psychological and social adaptation may be disrupted as a result of
traumatic events (Tedeschi & Calhoun, 2004). In this context, the traumatic experiences caused by
earthquakes and their consequences should be addressed from a broader perspective. Such traumatic
experiences can cause trauma in individuals, but can also cause trauma in units such as family and society. In
this respect, what happened can be analyzed within the scope of social traumatic events (Kili¢ ve dig, 2017).
After natural disasters such as earthquakes, people are deprived of many aspects of their routine lives,
including their homes, cities, loved ones, and daily normalcy. Some survivors continue their lives in the
affected area, while others relocate to different cities to rebuild their lives (Akipek, 2023). Individuals exposed
to natural disasters often experience psychological challenges such as trauma, anxiety, depression, and stress
as a result of these forced changes. Additionally, natural disasters can disrupt and impair essential services,
including education and healthcare (Demirtas ve dig, 2023).

Mental states that arise as a result of a social trauma such as an earthquake that affects many areas in the
center of life include emotional, behavioral and cognitive reactions that occur in different groups affected by
the earthquake (Sonmez, 2022). The person who experiences a natural disaster feels his/her life and
environmental integrity under threat. His/her trust in himself/herself and the outside world may be triggered.
He/she experiences sudden deterioration in his/her thoughts of self before and after the disaster. When the
individual starts to perceive himself/herself as inadequate and the outside world as dangerous, this leads to
the thought of “loss of control”. When anxiety and depression accompany the emotions that cause this
thought, it causes the situation to worsen (Kiling ve dig, 2017). All individuals, whether adults or children, are
affected after earthquakes. The person's life suddenly changes and he/she stays away from the environment
and friends he/she lived with before. The sudden loss of close and loved ones also has a profound
psychological impact on survivors (Eker Simeli, 2024). These experiences cause stress, fear and panic in
almost everyone. In case of an earthquake, people give similar reactions (Kutlu Unal, 2019). However, the rate
of these reactions and the psychological effects of the earthquake are not seen to the same degree in all
people. People's reactions to traumatic experiences differ from each other both in terms of their ability to use
coping mechanisms and in terms of age and experience (Kurt & Giilbahce, 2019). Nakijima (2012) pointed
out that the assistance provided after the earthquake was mostly in the direction of saving lives, treating
physical injuries, providing shelter and improving infrastructure services, and that the more complex and
prolonged process of determining the level of psychological impact and providing treatment resulted in the
damage in the psychological field being mostly left alone. It should be noted that this results in a more
severe situation. For example; Irkicatal (2014) found restless and agitated behaviors, tantrums, sleep
problems, nightmares and waking up crying, saying that they saw the ghost of the lost person, decreased
desire to play, babyish behaviors, attention disorder, over-dependence on parents, bedwetting,
psychosomatic pains, vomiting, and decreased school success in children psychologically after the
earthquake and mentioned that depression, anxiety and various behavioral problems will occur in the future
if appropriate support is not provided or provided incompletely.
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Especially school-age children and then young people are the most affected people by earthquakes (Akipek,
2023). In this context, it is evident that schools and counseling services play a critical role in minimizing the
psychological impact of earthquakes on children and supporting their academic, social, and emotional
recovery. The relationship between earthquake and school is inevitable when we consider the burden of the
trauma caused by the earthquake and the way children who have experienced the earthquake process and
lost their family members, relatives, friends, home and school suddenly and destructively are affected by the
earthquake, perceive and cope with the earthquake. It is an important responsibility of the school to support
the psychosocial and academic recovery of students who have experienced sudden and devastating changes
in their school life. Guidance and psychological counseling services are provided to students by school
psychological counselors/ guidance counselors. Guidance and counseling services are provided in vocational,
educational and personal/social areas according to problem areas. According to their basic functions, they
are adaptive, directive, adjusting, developmental, preventive, complementary, remedial and crisis
intervention. There are many guidance and psychological support services to be carried out within the scope
of these areas and functions. In a traumatic situation such as a natural disaster, school counselors/guidance
counselors help students develop coping skills and refer them to relevant institutions when necessary
(General Directorate of Special Education Services, 2015).

Natural disasters are devastating events that leave profound scars on individuals and societies. Sudden and
uncontrollable disasters, particularly earthquakes, not only result in physical losses but also negatively affect
individuals' mental health, social adaptation, and quality of life. This highlights the critical importance of
psychological support services in communities affected by disasters. After earthquakes, individuals, especially
children, may experience severe traumas, which, if not addressed appropriately, can lead to long-term
psychological problems. In countries like Turkiye, which frequently face earthquakes, mitigating the individual
and societal impacts of natural disasters cannot be limited to addressing physical injuries alone. Minimizing
the psychological impacts on school-aged children and supporting their academic, social, and emotional
recovery is crucial for the future of society. Psychological counselors/guidance counselors play a vital role in
helping children develop coping skills after natural disasters, supporting their adaptation to life once again.
In this context, the adaptive, preventive, developmental, and therapeutic functions of guidance and
psychological counseling services are foundational to rebuilding lives after disasters. For children who have
experienced trauma, schools serve not only as educational environments but also as safe spaces that foster
emotional and social recovery processes.

The aim of this study is to examine the professional interventions of school psychological counselors on
students within the context of the devastating impacts of natural disasters, particularly earthquakes, on
individuals and societies. In this scope, the study explores the role of guidance and psychological counseling
services in supporting children in coping with the traumatic effects experienced after disasters.

The objectives of this study are as follows:

To identify the psychological, social, and academic impacts of natural disasters, such as earthquakes, on
students.

To analyze the services provided by school psychological counselors in addressing the emotional, behavioral,
and cognitive needs of students during the post-disaster recovery process.

To evaluate the effectiveness of professional interventions by psychological counselors in strengthening
students' coping mechanisms.

To propose psychological support services that can be implemented in schools to enhance students' social
adaptation and academic achievement following disasters.

To contribute to the literature by understanding the effects of natural disasters, such as earthquakes, on
students and emphasizing the critical roles of school psychological counselors during this process. The
findings are expected to guide the improvement of psychological counseling services and the development
of post-disaster intervention programs.
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Method

Research Design

In this study, qualitative research model, which can provide an in-depth understanding of a complex issue,
was used (Creswell, 2013). This is because qualitative methods allow for an in-depth understanding of the
complex emotions, thoughts, and experiences students face after disasters. Furthermore, they enable a
meaningful and nuanced interpretation of the context-specific approaches used in the interventions of
psychological counselors. Qualitative research offers rich and in-depth data collection opportunities. In this
study, the phenomenological research model, which is one of the qualitative research designs, was used. The
primary reason for selecting phenomenological analysis in this research is to comprehend the interventions
of psychological counselors toward students after disasters, along with the subjective experiences, meanings,
and "essences" underlying these interventions. While other qualitative approaches (e.g., grounded theory,
ethnography, narrative analysis) often focus on general models, cultural contexts, or narrative flows, this
study uniquely aims to uncover the deeper phenomenological layers of the counselors' and students'
experiences, thereby revealing the pure structural elements of the experience itself. In this way,
phenomenological analysis ensures the study's unique, experience-based contribution by capturing the
emotional and cognitive dimensions of post-disaster interventions as their essence. According to Creswell
(2013), phenomenological research allows for the discovery of a common meaning about a phenomenon or
concept that several people have experienced as a result of their experiences. Based on this, it was thought
that the views of school counselors would reveal the effects of the earthquake on the school life of secondary
school students and their perceptions about life at school after the disaster were investigated in depth.

Participants

The study group consisted of 8 male and 7 female psychological counselors/guidance teachers. The
participants work in different secondary schools in the central districts of Malatya. Purposive sampling
method was used to determine the study group. In purposive sampling, the researcher determines the
criteria of the relevant population and then tries to sample people who meet these criteria and volunteer to
participate in the study (Johnson & Christensen, 2014). The primary reason for employing the purposeful
sampling method in this study is to reach individuals with specific characteristics who can best represent the
phenomenon under investigation. The researchers specifically selected psychological counselors/guidance
teachers who had worked in the same school both before and after the earthquake, thereby directly
experiencing the process, to obtain in-depth data. By focusing on participants who meet the necessary
criteria and have directly experienced the phenomenon, rather than randomly selecting from the broader
population, this approach allows for a deeper understanding of the unique conditions of the relevant context.

Table 1.Demographic Data on Participants

Demographic information f %
Female 7 46,6
Gender Male 8 53,4
Psychological counselor 10 66,6
Professional title Expert psychological counselor 4 26,6
Guidance teacher 1 6,6
Teacher 3 20
Professional seniority Expert teacher 11 733
Head teacher 1 6,6
1-10 years 3 20
Duration in the profession 11-20 years 9 60
21-30 years 3 20

Duration in the organization It varies between 1-15 years (X =5)
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Data Collection and Procedure

Interview questions were used to collect the data. Before preparing the interview questions, a detailed
literature review was conducted on the subject. For this purpose, approximately 20 articles were examined in
Google Scholar, EBSCO and ERIC databases.. After reviewing the research, the interview form questions were
developed. The questions were reviewed by two faculty members from the Department of Guidance and
Psychological Counseling, and the interview questions were finalized based on the feedback and revisions
received. To assess the suitability of the questions, a pilot study was conducted with a small group of
participants (a few individuals with characteristics similar to the main study group) through preliminary trial
interviews. During this process, the clarity of the questions and their functionality in obtaining the desired
information were evaluated. Based on the feedback obtained, the questions were refined and clarified.

Table 2. Interview Questions
1. What are the most common emotional reactions of students after the earthquake?
2. Which high trends did you observe in students' post-traumatic behavioral changes?
3. How do you assess the effects on students' academic performance after the earthquake?
4.What psychosocial support programs were implemented for students after the earthquake and if so
(which program)?
5.How can you evaluate the impact of psychosocial interventions on students' recovery process?
6. How can you describe the role and interaction of students' families in this process?
7. What changes were made in the educational environment after the earthquake and what are the effects
of these changes on students?
8. What are the main challenges observed in students' post-earthquake learning processes?
9. How did teachers and educational administrators adapt to the post-earthquake educational processes?
How do you think it should have been?

For the study, an ethically appropriate decision was obtained from inéni University Social and Human
Sciences Scientific Research and Publication Ethics Committee with the date and number of 21/03/2024-
2024/5-2 document. After the ethical decision was taken, the researcher visited the relevant institutions
between 21.04.2024 and 24.05.2024 and interviewed psychological counselors / guidance teachers face to
face. In the schools visited, school psychological counselors / guidance teachers were informed about the
purpose of the study, its importance and ethical principles. Afterwards, data were collected through semi-
structured interviews with psychological counselors / guidance teachers who volunteered to participate and
met the participant criteria. The interviews took place in the rooms of school counselors/ guidance
counselors and lasted between 25-40 minutes. The researcher went to schools in the central districts and
interviewed 15 school counselors/ guidance counselors who both met the criteria and volunteered. During
the interviews, audio recordings were made with the consent of the participants. The obtained recordings
were then transcribed into written text. To preserve the coherence of meaning and ensure the integrity of the
data, the transcription process was conducted meticulously and in detail, adhering closely to the original
recordings.

Data Analysis

Content analysis was used in data analysis. In content analysis, themes are created based on the detailed data
obtained by the researcher, aiming to reveal the concepts in the data and the relationships between these
concepts in detail through coding (Baltaci, 2019). In content analysis, while analyzing the data obtained by
the researcher, four stages are followed: coding the data, finding themes, organizing the themes, and
defining and interpreting the findings (Eysenbach & Koéhler, 2002 as cited in Baltaci, 2019). Within the scope
of this study, a code was determined for each participant. Participants were given codes as P1, P2. The voice
recordings taken during the data collection process were transcribed verbatim, and the data taken with
written materials that were not allowed to be recorded were transcribed digitally. Afterwards, the data were
read many times by the researcher and a faculty member working in the field, and themes and codes were
created. In qualitative research, it is important to present the views of the participants in the form of direct
quotations and to explain the results based on the quotations in terms of validity. For this reason, some of
the participants' views were conveyed through quotations. A triangulation strategy was used for the validity
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and reliability of the study. Briefly, the triangulation strategy includes four sub-strategies: method, theory,
data source and researcher triangulation (Kizilkaya Namli, 2021). Within the scope of this study, a faculty
member working in the field participated in the content analysis of the qualitative data. Below is a sample
table summarizing the research process, data collection and analysis methods, and strategies employed for
validity and reliability. This table aims to present the qualitative research process in a clear, systematic, and
traceable manner, thereby demonstrating the evidential basis and methodological rigor of the study.

Table 3.General Information on the Method and Analysis Process

Stage / Dimension

Description method

Method / Strategy

Intended contribution

Sample selection

Data collection

Data transcription
process

Data analysis

Presentation with direct
quotations

Using purposive sampling,
psychological
counselors/guidance
teachers who worked in
the same institution
before and after the
earthquake were
identified.

Purposive sampling

Capturing the context in
which the phenomenon
is directly experienced to
enhance data quality.

Semi-structured interviews
were conducted and
supported by audio
recordings; in cases where
audio recording was not
possible, written materials
were utilized.

Interviews, audio
recordings, written
documents.

Obtaining in-depth and
rich data.

Audio recordings were
transcribed verbatim, and
the data were transferred
to a digital platform while
preserving their original
contextual integrity.

Verbatim transcription.

Preventing data loss and
preserving data integrity.

Content analysis was
applied, following the
steps of coding, theme
identification, and theme
organization. Participants
were identified using
codes such as P1, P2, etc.

Content analysis (Coding,
Thematization)

Deriving themes from
the data and developing
meaningful categories.

Direct quotations from
participant responses were
included in the
presentation of findings.

Support with quotations.

Enhancing validity and
presenting findings from
the participants'
perspectives.

This table systematically summarizes each stage of the research, highlighting the transparency and reliability
of the qualitative research process. Additionally, it provides a visual reference point for evaluating the
evidential basis of qualitative and mixed-methods research.

Role of the Researcher

In qualitative research, the researcher not only collects data, analyzes them with various methods and reports
them, but also participates in the research process, empathizes and sometimes experiences events and
phenomena with the participants. As a result, she interprets the results from the perspective she gains
(Findikli & Pinar Saygin, 2023). Based on this, the researcher himself/herself is also an important data source
in ensuring credibility in qualitative research. The researcher successfully completed her undergraduate
education in the field of Guidance and Psychological Counseling and continues her master's degree in her
field. On February 6, 2023, she experienced the two earthquakes of 7.7 magnitude centered in Pazarcik,
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Kahramanmaras province and 7.6 magnitude centered in Elbistan in Malatya province and witnessed the
earthquake process and subsequent processes.

Ethical Disclosure

Ethics Committee Approval: This research was conducted with the permission obtained by the inéni
University Scientific Research and Publication Ethics Social and Human Sciences Board's decision dated
21/03/2024 and numbered 2024/5-2.

Findings

In this section of the study, the themes, categories and codes that emerged as a result of the analysis of the
interviews conducted with psychological counselors / guidance teachers working in secondary schools on the
subject are given.

Findings Related to the Theme of Emotional and Behavioral Reactions after Trauma

Some questions were asked to the psychological counselors/guidance teachers working in secondary schools
in order to find out what their observations and evaluations were about the emotional, behavioral and
academic problems seen in the students in their schools after the disaster. Findings related to these analyses
are given below.

Table 4. Content Analysis on the Theme of Emotional and Behavioral Reactions after Trauma (n=15)
Theme Category Code
Fear (8), anxiety (5), panic (5), uneasiness (4), stress (3),
Emotional insecurity (2), anger (2), sadness (2), restlessness (1),
hopelessness (1), emotional confusion (1)
Emotional and Adjustment problems (5), truancy (4), separation anxiety (3),
behavioral reactions Behavioral absenteeism (3), bullying (2), discipline (2), slang language
after trauma (2) aggression (1), going negative (1)
Decline (5), No goal (4), profile changed (4), break (3),
Academic meaningful change (2), change in environment (2), letting go
(1), demotivation (1), indirect effect (2), increase (1)

All of the interviewed participants responded to this question. In the emotional category of the theme of
emotional and behavioral reactions after trauma, 8 of the participants (8/15) found that the feeling of fear
was common in students after the disaster. In addition, emotions such as anxiety (5/15), panic (5/15),
uneasiness (4/15), stress (3/15), insecurity (2/15), anger (2/15), sadness (2/15), restlessness (1/15),
hopelessness (1/15) were also found in students. While P1 stated that the feeling of fear was dominant
among the students as “Fear, that is, anxiety, uneasiness in a small tremor, not knowing what to do.” and P2
stated that the feeling of fear was dominant among the students as “Our students are generally afraid when
there is such an earthquake sound or when there is something that reminds them of any earthquake.” Likewise,
P3 said, “After the earthquake, especially during the aftershocks, we felt that panic mood, anxiety and fear in
children very easily. Children have a psychological lack of trust.” In addition to emphasizing fear and anxiety,
she also mentioned the feeling of insecurity. In another statement, P4 said, “Their control is more difficult,
they have anger problems, they make everything a problem and this leads to anger”. P6 said, “There was
anxiety, the aftershocks increased the amount of anxiety in some of them.” and P7 said, “The most common
emotional problems seen in students after the disaster are fear and damage to the sense of trust.” P9 said,
“Emotionally, there is fear and panic. Students who experience loss have emotional problems and there is
anxiety about experiencing the same things again.” P10 said, “There is grief in the family, the child experiences
grief with his/her family, he/she is always sad and quiet at home. At school, he does not show his grief to
anyone, he laughs and trivializes it. These behaviors and emotional changes between family and school cause
emotional confusion in children and confuse which emotion they should take on.” She mentioned that
emotional confusion is experienced. Finally, P12 said, “There is definitely a state of anxiety and fear in students.
There are situations such as tearful reactions at the slightest tremor, going out in turmoil, etc.” The participants
mentioned the emotional reactions of students such as anxiety, fear, insecurity and anger.
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According to the behavioral category of the theme of emotional and behavioral reactions after trauma,
psychological counselors/guidance teachers expressed the behavioral changes they observed in students in
their schools after the disaster as adaptation problems (5/15), truancy (4/15), separation anxiety (3/15),
absenteeism (3/15), bullying (2/15), discipline (2/15), slang language (2/15) aggression (1/15), going negative
(1/15). The statements of the participants related to this category: P1 said, “Students' behavioral problems had
increased before the earthquake because they had experienced the pandemic process before that. Constant
exposure to technology, live lessons, having a tablet computer in front of them, etc. had even changed the way
students dressed, their behavior had changed after the pandemic. That is, in the process after 2020, students are
already in a behavioral problem, so this change was already before the earthquake. The earthquake was
partially effective.” He emphasized the behavioral changes in students since the pandemic. P2 said, “The child
also does not want to get away from his/her family. They are afraid to be separated from each other, in case
anything happens, so the desire not to come to school, then situations such as running away from school, going
home, being with their family.” P5, “Children still say that they sometimes sleep with their families, they cannot
stay separated and they have difficulty in attending school when there are aftershocks.” They mentioned that
the behavior of developing dependency on the family was dominant in children after the disaster. P6, “Most
of the problems were related to adaptation, and of course we have problems with discipline from time to time.”
P7, "After the earthquake, since it was a period of unschooling, swearing behaviors entered their lives a lot
more, and since they spend more time on social media, there are more uncontrolled children now. They all went
to different cities and schools after the earthquake. They collected the negative behaviors there and came back.
When | compare to my previous two years, | can say there is a serious negative trend in behaviors.” P11,
“Behaviorally, they became a little more aggressive. Since they were overprotective themselves and their parents
were overprotective, this situation increased the aggression even more.” P12, “They cannot express their fear
and anxiety in any other way. As an indicator of this, peer bullying is a very common situation. In addition to
this, we hear oral habits and slang words very often. These situations are very common in our school.”

As a result of the interviews with the participants, the 3rd category of the theme of emotional and behavioral
reactions after trauma is academic. While 5 (5/15) of the participants evaluated the effect of the disaster on
academic performance as a decrease, 2 (2/15) of the participants stated that there was no significant change
in academic performance, and 2 (2/15) mentioned that the earthquake had an indirect effect on academic
performance, while 1 of the participants mentioned that the earthquake increased academic performance. In
addition, within the scope of this category, participants identified situations such as lack of goals (4/15),
profile changed (4/15), break (3/15), letting go (1/15), and lack of motivation (1/15). Participants' statements
related to this category: P1 said, “/ don't think the earthquake had much of an impact academically. The
pandemic was much more”, while P2 said, “Students went to different places because of the earthquake.
Whether they received education in different places or not, it was definitely like their education life was divided
into two. Our very hardworking students became unsuccessful. They stopped studying or something like that,
but mostly because their classes were interrupted, their achievements decreased in this sense, and they still have
difficulty in recovering because they had a break.”. P3 said, “These children stayed away from education for
about 2 years due to the pandemic period. Afterwards, when there was a break such as an earthquake, the
period was prolonged and the level of education was incomplete until this time. Although some of them went to
different provinces, we observed that they could not fulfill the behaviors or responsibilities they should take in
the place where they do not belong.”, P4, “I cannot say that the earthquake is directly effective, but the
combination of many things may be the reason. Their regularity was disrupted in the earthquake, which
increased their stress levels, and since their home, working environment, and habits changed, these may have
affected their academic performance.” Another statement, P5, “There is a decline academically.” P6, “Now |
cannot say that we are very successful academically as a student profile. Also, the student profile has changed
academically due to students coming from different regions, coming through the container city.” This is how it
is. P7, “Frankly, since we are a school that focuses on academic performance, there is no significant change,” P8,
“There has been a decline in academic success, but since we have lost so many students, it is impossible to say
anything clear.” And similarly, P10, “The school population has decreased a lot, it has decreased by half. Here,
we cannot talk about a performance situation that was directly affected by the earthquake in terms of
academics, but in general, there is an inability to set goals, a lack of purpose.” P12 stated, “Before the
earthquake, we were a school with 1000-1200 students, after the earthquake, it dropped to 600-700. We can
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think that the students who could not exceed ten out of these 600-700 students are good academically.
Generally, since it is not academic but rather compulsory education, there are many students who continue.”
P13 stated, “I did not see much difference academically” and P14 stated, “We can evaluate this in two ways.
The first is the increase in success efforts due to the negativities experienced in this process and the increase in
their goals to save their future. The second is the students who had accommodation problems and stayed in
containers, especially in terms of hopelessness, a decrease and decline in their success in their lessons was
observed.” P15 touched upon the effects of the earthquake on academic performance by saying, “/ observed
that the parents could not fill the gap in the school environment at home. Children who did not have a purpose
and goal were left in the gap and students at the middle level were seen to be unsuccessful.”

Findings Regarding the Theme of Psychosocial Support and Intervention

Table 5.Content Analysis Regarding the Theme of Psychosocial Support and Intervention

Theme Category Code

Activities (5), presentation (5), safe space (5), Awareness (5),
psychoeducation (3), psychological resilience (2), interview
(1), socialization (1), awareness (1)

Effective (6), no effect (1), ongoing shock (2), time required
Effectiveness (2), cannot implement (1), cannot internalize (1), too late (1),

supported (1),

Support and
intervention

Psychosocial Support
and Intervention

Participation was low (8), more anxiety (3), you can't reach
(3), participation was good (2), parent meeting (2), boredom
(1), not coming (1)

The role of the
family

All of the interviewed participants answered this question on the subject. Participants obtained findings
regarding activities (5/15), presentation (5/15), psychoeducation (3/15), safe space (5/15), awareness (5/15),
psychological resilience (2/15), interview (1/15), socialization (1/15) in the support and intervention category
of the psychosocial support and intervention theme. The statements of the participants are as follows: P2,
“We had conducted interviews with students, we had organized activities. Psychosocial studies were conducted
such as having students draw pictures so that they could express themselves more comfortably, safe spaces,
etc.”, P4, "Psychoeducation was provided to teachers and then there were activities that teachers did to the
students. Psychoeducation was provided to families to inform them about the potential psychological effects of
trauma and the emotional reactions that may follow. The intervention also aimed to enhance students'
resilience in coping with these experiences.” P5, “I don't remember the exact content of the activities right now
but the activities were about safe places.” P6, “We tried to raise awareness among the students about what can
be done after trauma and how to combat trauma.” P8, “Psychoeducation was provided for students, teachers
and parents. A seminar was held on psychological resilience and studies were conducted to increase emotional
awareness.”, P9, “Trauma-based group activities were implemented after the earthquake and natural disaster, it
was descriptive of the natural disaster and we supported it with videos. We created awareness about what to
do.”, P11, "We did our strengthening activities at first, now we continue normally.” P14, “Studies were conducted
on post-traumatic stress reactions. Various psychosocial activities were organized to socialize students and
minimize the effects of the earthquake.”

As a result of the interviews conducted with the participants, the second category of the psychosocial
support and intervention theme is effectiveness. Most of the participants stated that 6 (6/15) were effective
and 3 (3/15) were ineffective. Also, the following statements were included: cannot apply (1/15), cannot
internalize (1/15), needs time (1/15), is too late (1/15), supported (1/15), ongoing trauma (1/15). From the
participants regarding the effective code: P4, “When information and normalization are provided, internal
resources can be activated over time. | think psychosocial interventions are effective. With the support provided,
the child stops attributing the event to himself/herself. We were able to normalize it with the strengthening of
his/her internal resources.”, P6, “During the recovery process of the students, we first instilled the idea that these
reactions experienced can be common and drew attention to how they can cope in such a situation. In this way,
there were positive effects. The children were pleased and relaxed.”, P8, “Parallel to the activities, there were
positive changes. They participated in the activities especially when the adaptation problem was reduced.” and
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P14, “It had quite useful and positive effects.” Finally, P15 said, “Of course it accelerated the process, it is a big
key point in returning to normal in all natural disasters, it has a big effect on us continuing where we left off.”
While the participants who found psychosocial interventions effective included these statements, the
participants who used the expressions of no effect were as follows: P2, “I mean, | don't know if it was not done
properly or if it was due to the lack of programs, but | didn't see much of an effect. Unfortunately, after applying
it, the same situations continue.” In addition, the statements related to other codes are as follows: P1, “When
you ask students what to do, they can say, academically, get down and hold on. They know this like a written
question, but do they show it in practice, not all of them. There are definitely those who show it, but not all of
them do.”, P5, “We tried to do it, but no matter how useful it was, every aftershock made us repeat the process.
Children get anxious again and again. They are restless. It is very difficult to expect the children to fully recover
or to get over that process right away.”, and P11 said, “Well, let me put it this way. They have not all fully
internalized what to do if there is an earthquake. When we do these in a question and answer format or show
them in practice what to pay attention to, they all say they will do it exactly. However, we have also
encountered many dftershocks during education hours. When there is an earthquake, everyone runs down the
stairs screaming. There is nothing internalized.” P12, “So the emotional field is a very different medium, | think
its effects will be seen more clearly in time. We know that it is an area that we cannot solve in a short time, but
we are patient, we are trying to progress this work slowly.” and P13, “So | could not observe how much it
achieved its goal because | see that the same worries and concerns still continue. | consider it early to see the
results of a long-term study.”, P9, “It supported adaptation. Their fears became a little more normal. | observed
that it also supported adaptation in students who lost their relatives.”, while P10 stated, “/t was a late program.
The program came to us in December.”

According to the category of the family role in the theme of psychosocial support and intervention, 8 (8/15)
of the participants said that participation was low, while 2 said that participation was good. In addition, other
codes are as follows: more anxiety (3/15), you cannot reach (3/15), parent meetings (2/15), boredom (1/15).
Participants regarding low participation: P2, “In other words, the participation of parents is generally not full in
any program, few parents come. Not many people come to the meetings. In other words, it is not easy to reach
the families and it is impossible to see the concrete effect of the work done.”, P4, “If we wanted to do face-to-
face work with families, participation was low and for this reason we tried to provide remote, online support.”
and P9, "We also implemented psychosocial support programs for parents, but participation was low, in other
words, parents generally had similar emotional reactions.” Similarly, P10, “Families are not overly sensitive. We
can understand this from here, participation in the studies is very low, parent meetings were not even with
thirty percent participation.”, P13, "We had a study for parents once, but there is not much participation, in the
secondary school dimension. That is, the process of bringing too many parents to the school is not very
successful. | think the low participation also plays a big role in ensuring the continuity of the problem.” P15
stated, “When we invite the parents to the school, they do not come, but we definitely talk about psychosocial
intervention in parent-teacher meetings. When we say that there is a certain issue today and we expect
participation, the participation is very low and we bring these issues up in parent-teacher meetings.” The
participants' statements regarding the code participation was good are as follows: P8, “Parent participation in
the work done was good. The parents were willing and interested. They needed a lot of information about
helping the children.” and P14, “Generally, there were those who requested financial help and the participation
in the psychosocial support programs we implemented for them was good.” The statements regarding the
other codes are as follows: P1, “The family does not come, they do not feel the need to come to the building.
You have difficulty reaching the family, so you actually need to provide this training to the family.” and P12,
“We mostly work with students, we wish we could reach the parents as well,” P5, “The family does not attend to
many things, they do not come to school too much. There are excuses like | have a child at home..”, P6 said, “/
generally preferred to speak at parent meetings, but participation is not very good, it is at a medium level. We
also received positive feedback from parents regarding help.” P3 said, “Families were more afraid and more
anxious, you know they do not express these fears and anxieties verbally, but when there are actions that are
opposite to gestures, facial expressions, behaviors, children have a disbelief in the rumors of their mothers and
fathers.” and P7 said, "As we know, anxiety is contagious, children of parents whose parents are afraid and give
high-level reactions started to behave in the same way.”, while P11 said, “In collection areas, tent cities,
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containers, parents were constantly fed up with these things, we did not get any feedback because we got fed up
with everyone talking about the same thing.”

Findings Regarding the Theme of Educational Environment and Learning Processes

Table 6.Content Analysis Regarding the Theme of Educational Environment and Learning Processes

Theme Category Code
Physical conditions  No change (8), school changed (4), earthquake reminder (3)
Educational e Focus (6), Attention (5), readiness (2), lesson skipping (2),
Difficulties .
environment and technology addiction (3)

learning processes Forced (3), we are human (3), container (2), sporty/artistic (2),

Adaptation slowly (2), return to normal (2), we had difficulty (1)

All of the interviewed participants answered this question on the subject. In the physical conditions category
of the theme of educational environment and learning processes, 8 (8/15) of the participants stated that no
change was made, 4 (4/15) schools changed, and 3 (3/15) stated that it reminded them of the earthquake. Of
the participants who stated that no change was made, P1 said, "Well, let me put it this way, there were no
physical changes after the earthquake.” P5 said, "Well, there were not many changes in the educational
environment after the earthquake.” P6 added, “There were no concrete changes in the educational
environment.” P7 said, "We did not make any changes because our building is solid.” P10 said, “There were no
physical changes.” P11 said, “We did not do much, other than fixed physical measures such as walls and we did
not make any changes in the educational environment that students could physically see and notice.” P13 said,
“So, was there any change made in the school environment or no. Not much work was done other than
psychosocial studies.” and P15 said, “We did not make any changes, our regularity did not change. There was
no damage at our school, not even a single plaster was applied.” The statements of the participants regarding
the code “School changed” are as follows: P4, “We had a school change.” P8, “We had a school change. We
moved to another school; our location changed.” P9, "After the earthquake, renovations were made to the
school. The damages that would remind us of the earthquake in the existing school were fixed. Our school
changed, we came to this school because of the earthquake,” and P14, “We moved to another school because
our school was heavily damaged.” Regarding the last code, the participants stated the following: P2, “The
cracks in the buildings that would remind us of the earthquake in the education environment were fixed.” and
P12, “We made landscaping, at least the students would not want to come and see the demolitions, damages
etc,, the basic work on these was done by the school administration, at least so that the students would not
remember anything by looking at these.”

In the codes obtained regarding the difficulties in the second theme of the educational environment and
learning processes, 6 (6/15) of the participants expressed it as focusing, 5 (5/15) as attention, 2 (2/15) as
readiness, 2 (2/15) as skipping lessons and 2 (2/15) as accommodation. The participants regarding the
focusing code are as follows: P2, "They state that children differ significantly when compared to the previous
ones, particularly in their approach to learning. Many face considerable challenges with academic subjects and
experience noticeable difficulties in maintaining focus.” P3, “They also have focusing problems, the students who
were very good last year, that is, the students who were very good before the earthquake, are not same any
more.” P6, “Our teachers have also occasionally expressed that this year we have had problems with motivation
and adaptation compared to other years in terms of focusing on lessons.” and P7, "As many students remained
preoccupied with concerns about their homes and families, they experienced significant difficulties maintaining
focus in the classroom.” The participants shared the following views concerning attention and technology
addiction. P8, “First of all, there is an attention problem and there has been an increase in technology use
during breaks from school. The increase in technology use also negatively dffects the learning process.” P9,
“There is an inability to listen to the lesson due to distraction.” P13, “There is a lot of distraction but this is only
in the lesson dimension. | think that distraction is at very high levels due to the excessive concentration on the
phone during the school break.” and P15, “Distraction is, of course, natural for children to be exposed to
constantly streaming screens during the period away from school.” In the statements regarding other codes:
P4, "Readiness was very different at the beginning of the year” and P10, “Not every family could provide
effective support, some provided high-level support while others did not provide any support at all. This also
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differentiated the levels of the students, their levels of readiness were already different at the beginning of the
term”, P5, “There are children who try to disrupt the lesson, disrupt the efficiency of the environment by doing
unnecessary things” and P11, “There were behaviors aimed at sabotaging the lesson by hitting each other’s
desks and saying “There is an earthquake, come on, run” in the lessons.” Finally, P1, "We have students who are
still staying in tents, there are still no containers” and P14, “Some of our students have difficulty studying
because they have accommodation problems because their houses were demolished.”

The last category of the theme of education environment and learning processes, adaptation, was stated by 3
of the participants (3/15) as forced. The remaining codes are as follows: we are human (3/15), container
(2/15), sportive/artistic (2/15), slowly (2/15), returning to normal (2/15), we had difficulty (1). The statements
of the participants regarding the forced code are as follows: P3, “Well, can I clearly and explicitly explain that
this was forced? | mean, think about it, my manager was coming and going from Ankara. | was coming and
going from the village, my friends were staying in containers at work. How can | put up with it, there is
compulsion.” P7, “"Some provinces did the following, they did not make it compulsory for those whose houses
were severely or moderately damaged to start, but our province did not. There could have been privileges
there.” P11 said, “Let me put it this way, the adaptation process after the earthquake was a bit difficult, as you
can appreciate, we all had children, we all had a house, we were all under very difficult conditions, it was a bit
of an accompaniment, if we used to come, the teachers would come too.” While this was the case, the
participants regarding humans stated the following: P4 said, “It is forgotten that we are also human. There are
too many expectations from us and we cannot even raise our voices. When an earthquake occurs, we go out
and they stress us by shouting.” P5 said, “Sometimes when | get anxious, my friends, you are a guidance
counselor, but | am a human being first and foremost, | may be a guidance counselor, but | am human. | cannot
ignore the things | experience. The things | experience will continue to affect me.” and P12 said, "After all,
teachers are also human, we are not independent of the environment. The effects of the negative results we
experience can be seen on teachers and psychological counselors. Everyone needs help.” Participant statements
regarding other codes: P1, “I don't think it was very healthy, there had to be containers for it to be healthy.”
P15, “There are still teachers who do not have containers and stay nearby, as | said, helping them in terms of
staying will make it easier for them to adapt.” P6, "I thought, when schools opened, if we could do two weeks of
activities together with sports, arts, psychosocial activities and prepare the students, it would be much better.”
and P8, “Artistic, sports and social activities should be increased in school, in order to normalize as teachers and
if students’ participation was encouraged, it could have contributed a lot to the process.” While P2, “Since
everything is not mandatory, | think they gradually got used to it, so | see this as positive.” P9, “A change of
province was made for those who had problems with adaptation. The rest were gradually adapted over time.”
P10, “The more we returned to normal life, the faster the recovery became.” and P14, “In order to normalize,
schools were opened gradually, and in this case, the desired effect was achieved for both teachers and students.”
P13 stated, “During this education process, teachers had a hard time adapting for a long time, | mean, even we
were in other provinces and we had a hard time coming back to the same environment for a long time.”

Results and Discussion

As a result of the analysis of the qualitative data obtained through interviews conducted with psychological
counselors / guidance teachers working in secondary schools regarding life in schools after the disaster, 3
themes and 9 categories emerged. In addition, these categories were divided into codes. The results,
discussions, comments and suggestions regarding these findings are given below.

Emotional and behavioral responses observed in students following disasters were detailed through the
participants' observations. In this context, fear was frequently highlighted by the participants as the most
prominent emotional reaction among students. Additionally, various emotional states such as anxiety, panic,
insecurity, anger, sadness, restlessness, and hopelessness were commonly emphasized. In a study by Sarman
(2012), it was reported that 44.8% (n=307) of children experienced issues such as nightmares, bad dreams,
and insomnia after an earthquake, while 55.2% (n=378) did not face such problems. Earthquakes are natural
disasters that leave profound marks on our lives due to their devastating impacts. The resulting destruction
and losses can significantly affect individuals' psychological well-being. Therefore, appropriate approaches to
psychological trauma in the aftermath of earthquakes are of great importance (Aydin, 2023). Participant
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statements indicated that students struggled with fears of re-experiencing traumatic events and that their
sense of security was severely undermined after the disaster. Additionally, it was noted that students
experienced heightened anxiety due to aftershocks, difficulties with anger management, and challenges in
coping with emotional turmoil. It was particularly emphasized that bereavement within families also
influenced children’'s emotional states, leading to different behaviors at school and home. These findings
reveal the multidimensional nature of emotional responses observed in students after disasters and
underscore the critical importance of both psychological and social support. It is evident that comprehensive
psychosocial support programs are essential in educational settings to help students manage these
responses effectively.

Behavioral changes observed in students following disasters demonstrate that the effects of trauma extend
beyond emotional responses and are also reflected in daily behaviors. Participants particularly emphasized
behavioral issues such as adjustment problems, truancy, separation anxiety, and absenteeism. Additionally,
bullying, aggression, use of inappropriate language, and disciplinary problems were frequently highlighted.
Participants' statements indicated that these behavioral issues were not solely a direct result of the
earthquake but were also influenced by the impacts of the pandemic on students. An increase in students'
dependency on their families after the disaster contributed to reluctance in attending school and difficulties
in forming social relationships. Some participants noted that negative behaviors acquired in different school
environments became more pronounced in their current schools. Furthermore, the rise in social media usage
and a sense of lack of control were reported to have adversely affected students' language and behavior. The
literature also suggests that such emotions and behaviors indicate heightened anxiety and stress levels after
disasters, which can lead to anger outbursts and hostile feelings that may drive individuals toward aggressive
behaviors. If individuals who have experienced a disaster completely lose hope, they may even resort to
criminal acts (Ozgdlet & Utkucu, 2021). Therefore, it is crucial for children affected by earthquakes to express
their emotions and share their experiences related to the trauma they endured, as this can help them find
relief (Gurblz & Koyuncu, 2024). These findings reveal that the effects of disasters are not limited to
individual psychological impacts but also extend to students' social environments and behaviors in school. It
is evident that educators and guidance counselors require more comprehensive support mechanisms and
strategies to manage these behavioral changes in students. Addressing post-disaster behavioral issues clearly
requires a combined focus on individual and environmental factors.

Evaluations of the impact of earthquakes on students' academic performance reveal that this effect is
complex and multifaceted. According to participants, while a significant decline in academic achievement was
observed in some students, others reported no notable change or indicated that the earthquake's effects on
academic performance were indirect. A few participants also highlighted that some students set higher goals
during this period, demonstrating increased efforts toward success. Overall, factors such as aimlessness, lack
of motivation, disruptions in learning, and changes in student profiles emerged as significant contributors to
academic performance. The literature indicates that, following disasters, students often experience declines in
academic and school performance, as well as a decrease in their willingness to attend school. They may also
exhibit neglectful behaviors, such as abandoning responsibilities (Aksungur & Cakir Aksungur, 2023).
Similarly, as noted by Cetiner and ilhan (2022), crises that are not addressed with proper interventions can
lead to academic decline, school dropouts, and undesirable student behaviors. Participants stated that the
effects of the earthquake were compounded by the academic gaps and interruptions in education caused by
the pandemic, resulting in a broader web of challenges. In particular, issues such as students relocating to
different provinces, changes in educational settings, and living in temporary housing like container cities led
to a loss of motivation and difficulties in setting academic goals. Additionally, a reduction in the number of
students in schools and the inability to maintain continuity in education further complicated the assessment
of academic performance. In conclusion, while the effects of disasters on academic performance are not
uniformly observed among students, the general trend indicates a negative impact on achievement. In this
context, restructuring educational processes, supporting students' goal-setting skills, and providing targeted
interventions to help students from diverse socioeconomic backgrounds adapt are essential for improving
academic success.
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According to the participants' statements, post-disaster psychosocial support and interventions were
conducted through multidimensional and comprehensive efforts targeting students, teachers, and parents.
These initiatives were structured to mitigate the effects of trauma and enhance individuals' psychological
resilience. Various intervention methods, such as activities, psychoeducation, the creation of safe spaces,
awareness programs, resilience training, and individual counseling sessions, were utilized. The type of trauma
experienced may vary depending on the nature of the disaster, necessitating different types of support.
Identifying and addressing individuals' physical, psychological, and social needs, followed by implementing
appropriate interventions, is essential (Ozkan & Cetinkaya Kutun, 2021). To help students express themselves
comfortably, activities such as drawing, as well as group sessions supporting coping with post-traumatic
stress responses, were carried out. As part of psychoeducational activities, seminars were organized for
students, teachers, and parents to provide information on the effects of trauma, emotional responses, and
coping strategies. Steps were taken to address students' social and emotional needs after trauma by creating
safe spaces and promoting socialization. Additionally, awareness initiatives and empowering activities were
organized to enhance psychological resilience. It is vital to provide psychosocial support after significant
disasters to help individuals maintain their psychological resilience (Aksoy & Kabasakal, 2023). Therefore, the
support provided and interventions implemented after disasters play a crucial role in protecting and
improving mental health. In conclusion, psychosocial support and intervention efforts have played a
significant role in minimizing the effects of trauma and enhancing resilience in individuals after disasters. The
sustainable planning and implementation of such support are critical for maintaining individuals' well-being
and preparing them for potential future traumas.

According to participants' statements, differing views emerged regarding the effectiveness of psychosocial
support and intervention efforts. While some participants (6/15) stated that these interventions were
effective, others (3/15) indicated that they were ineffective. Additionally, issues such as inadequate
implementation, lack of internalization, the necessity of time, and delays in intervention were also discussed.
Participants who found the interventions effective noted that they enhanced students' stress-coping skills,
facilitated normalization, and reduced adjustment problems. Supportive interventions implemented in the
early stages help strengthen individuals' coping abilities with adverse life events and prevent the
chronicization of psychological distress (Isikli & Tizin, 2017). In this context, it was emphasized that
psychosocial support plays a crucial role in the recovery process after trauma. On the other hand, some
participants expressed that the interventions were not fully implemented, students struggled to translate the
provided knowledge into actions, or the effects of these efforts might be observed only in the long term. The
persistence of aftershocks, in particular, sustained fear and anxiety among students, thereby slowing the
recovery process. Furthermore, delayed interventions and program deficiencies were cited as factors limiting
the effectiveness of these efforts. The destruction caused by the earthquake and the resulting challenges
significantly impacted children’s psychological and social adaptation after the disaster. Sustainable recovery
efforts and targeted psychosocial support for children and youth are therefore of paramount importance
(Dascl, 2024). For this reason, psychosocial support efforts should ideally be initiated within a week of
identifying needs following a disaster, and these supports should not be limited to a short period but rather
extended over a longer timeframe (Akman & Altinel, 2012). In conclusion, the effectiveness of psychosocial
support and intervention efforts appears to depend on personal, environmental, and programmatic factors.
To enhance their effectiveness, early intervention, consistent implementation, comprehensive programs, and
long-term evaluations are essential. Additionally, adopting patient and sustainable approaches is critical to
help individuals internalize these processes and translate them into actionable behaviors.

According to participants' statements, the role of families in post-disaster psychosocial support and
intervention processes has often been limited by low participation and access challenges. A significant
portion of participants noted that parents' involvement in these processes was minimal, negatively impacting
the effectiveness of psychosocial interventions. Parents' lack of attendance at meetings, reluctance to visit
schools, and disinterest in intervention efforts indicate that families were not sufficiently engaged in the
process. Post-disaster responses are typically examined in four phases: During the psychological shock phase,
physiological reactions and difficulties in concentration occur; in the reaction phase, irritability, anxiety, and
physical discomfort are observed; the awareness phase involves grief and emotional intensity; and the
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recovery phase is characterized by adaptation, calmness, and well-being (Kukuoglu, 2018). These stages
highlight that families also experience anxiety and emotional reactions stemming from trauma, limiting the
support they can provide to their children. The reasons for low participation include parents' emotional
responses, a lack of awareness about the programs, and practical challenges. However, a few participants
shared positive examples, mentioning that some parents actively participated in psychosocial support
programs and sought information on how to help their children. These families were noted to make positive
contributions to the process, with families seeking financial assistance showing more interest in such
programs. Conversely, it was emphasized that families' high levels of anxiety affected their children, leading
to negative behavioral changes due to the contagious nature of anxiety. This underscores the critical
importance of active parental involvement in the process. Furthermore, it was reported that repeated
intervention programs in tent cities and container settlements led to a sense of fatigue among families,
reducing their interest in these programs. As noted in the literature, Demir Yildiz and Demir Oztiirk (2023)
observed that children affected by disasters are influenced by their mothers, and parental stress directly
impacts children's levels of anxiety. Additionally, pessimism within families after an earthquake can increase
the prevalence of PTSD. Limoncu and Atmaca (2017) emphasized that to prevent such outcomes, it is
essential for parents to receive psychosocial support alongside their children. In conclusion, the role of
families in post-disaster psychosocial support processes encompasses both challenges and opportunities.
Enhancing strategies for access, increasing awareness initiatives, and designing programs tailored to families'
emotional needs are crucial for encouraging more active participation. Greater family involvement in these
processes can help establish a more effective support mechanism for children's recovery.

According to participants' statements, limited changes were generally made in the category of post-
earthquake educational environments and physical conditions. The majority of participants (8/15) reported
that no physical changes were made in the educational environment. In cases where school buildings were
structurally sound, no modifications were deemed necessary, and the existing arrangements were
maintained. This suggests that physical rehabilitation efforts were often neglected or deprioritized in the
aftermath of the earthquake. However, some participants (4/15) indicated that school relocations had
occurred. Students and teachers from heavily damaged or unusable schools were forced to move to other
schools, introducing additional challenges, such as adapting to a new environment, alongside the
psychosocial impacts on students. Along with the destruction of homes, many schools also suffered damage
due to the earthquake (Arslan, 2023). On the other hand, a small number of participants (3/15) noted efforts
to remove physical traces of the earthquake. These efforts included repairing cracks, rubble, and damage, as
well as landscaping to minimize elements that might trigger negative memories for students. Such measures
were understood to be aimed at ensuring students feel safer and more comfortable in the educational
environment. In conclusion, the approaches to physical changes in educational environments after the
earthquake varied significantly depending on the extent of damage to the schools and administrative
priorities. While some schools maintained the same arrangements, others experienced changes such as
relocations or renovations. It is evident that physical adjustments must be addressed more systematically to
support students' emotional well-being and to eliminate traumatic reminders from educational settings.

According to participants' statements, challenges in the educational environment and learning processes
significantly impacted students' adaptation to lessons and academic achievement. Among the most
frequently cited issues were focus and attention difficulties. It is noted that children and adolescents exhibit
unique responses to disasters, reflecting the developmental characteristics of their age groups (Erdur Baker,
Yildinm, & Altun, 2018). Participants highlighted that students struggled greatly to concentrate on lessons
after the earthquake, with some still mentally preoccupied with their homes or other trauma-related places.
Particularly concerning were students who had been high achievers before the earthquake but neglected
their studies and experienced a decline in performance following the trauma. Additionally, the increased use
of technology was reported to have adversely affected students' attention spans, posing a greater obstacle to
learning processes. The literature supports this, with Bulut (2010) noting that post-disaster children often
experience difficulties in concentrating and memory-related issues. Another critical issue was the disparity in
students' readiness levels. Participants observed that inequalities in familial support created significant
differences in students' levels of preparedness. Some families' inability to provide adequate support
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negatively influenced students' initial engagement in the educational process. Furthermore, disruptive
behaviors such as classroom sabotage and distraction were observed among some students, including jokes
and actions related to the earthquake, which became more frequent. These behaviors reduced classroom
productivity, creating additional challenges for both teachers and students. Lastly, housing issues had a direct
impact on students' learning processes. Students living in tents or temporary shelters faced limited
opportunities for studying, which adversely affected their academic performance. This highlights how the
trauma was reflected in students' daily living conditions. In conclusion, the challenges faced by students in
learning processes after the earthquake stemmed from both individual and environmental factors. Issues
such as focus, attention difficulties, readiness levels, and housing problems emerged as key barriers to
effective learning in the educational environment. To overcome these challenges, it is crucial to develop
comprehensive strategies that not only provide psychosocial support to students but also strengthen the
educational environment and family support systems.

According to participants' statements, the adaptation process in educational environments and learning
processes was shaped by various challenges and different experiences for both teachers and students. A
recurring theme was "forced" adaptation, which many participants identified as a primary difficulty.
Participants who continued working under challenging conditions after the earthquake described this as a
sense of obligation and reported experiencing the difficulties of the process intensely on an individual level.
Inadequate physical conditions and logistical support further complicated the adaptation process. It is
emphasized that in disaster situations, neither physical nor psychological first aid alone is sufficient, and an
integrated approach is necessary to benefit the community (Ozkan & Cetinkaya Kutun, 2021). Participants
also stressed that teachers and other education staff are individuals themselves and should not be
overlooked. Teachers who experienced trauma faced challenges on both professional and personal levels, yet
noted that expectations of them remained high and their emotional burdens were largely ignored. This
underscores the need for psychological and emotional support for teachers as well. Other perspectives on
the adaptation process focused on physical infrastructure and social activities. Participants suggested that
providing container classrooms and increasing artistic and sports activities could expedite the adaptation
process. Additionally, gradual normalization was said to have positive effects, as both teachers and students
were able to adapt to the new conditions over time. Phased school openings and social activities were also
noted as beneficial during this process. In conclusion, the post-earthquake adaptation process entails various
challenges on both physical and emotional levels. To enable teachers and students to adapt more quickly
and effectively, it is essential to strengthen physical infrastructure, enhance psychosocial support
mechanisms, and incorporate more social activities. Furthermore, while teachers are expected to serve as a
source of support, their own needs must also be acknowledged. A systematic and sustainable approach is
required to make the adaptation process healthier. Supporting the participants' views, Dasci (2024)
highlighted that psychosocial support based on art after earthquakes positively impacts students’ learning
and attention processes, helps them develop social skills, and facilitates emotional expression.

Recommendations based on the study's findings are presented below:

Psychosocial support programs: Regular and long-term psychosocial support programs can be implemented
in schools to help students cope with their emotional and behavioral responses following disasters.

Individualized educational plans: To support students’ academic performance, special education plans and
motivational activities can be developed, taking individual differences into account.

Parental involvement: Awareness campaigns should be organized, and methods to facilitate access should be
developed to encourage parents' active participation in psychosocial support processes.

Supportive learning environments: Physical conditions of educational environments should be free from
traumatic reminders, creating a safe, comfortable, and supportive learning atmosphere.

Support for teachers: It should not be overlooked that teachers also need psychological and emotional
support after trauma. In addition to professional development programs, individual support mechanisms
should be provided.
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Afetin Golgesinde: Ogrenciler icin Psikolojik Danismanlarin Profesyonel

Miidahaleleri
irem Nur Ozer Nuri Erdemir?

Makale Bilgisi Ozet
Anahtar Kelime Bu calisma, depremlerin bireyler ve topluluklar tizerindeki etkilerini incelemekte ve okul
Deprem danigsmanlarinin égrenciler icin profesyonel midahalelerine odaklanmaktadir. Nitel
Or.taOkL.{l arastirma modelini kullanan calismada, 6zellikle fenomenolojik analiz ydntemi
?f'k°|°J'k danismanlar/rehber benimsenmis ve Kahramanmaras depremini deneyimleyen Malatya'daki ortaokullarda
ogretmenler gérev yapan 15 psikolojik danisman/rehber égretmenle yari yapilandinlmis gériismeler
Psikososyal destek gerceklestirilmistir. Aragtirmanin  amaci, depremin cocuklar (zerindeki psikolojik,

davranigsal ve akademik etkilerini anlamak ve bu siirecte okul danismanlarinin rollerini
Yiikleme: 11.11.2024 degerlendirmektir. Bulgular, deprem sonrasinda 6grenciler arasinda korku, kaygi, panik,

ofke ve gliven eksikligi gibi duygusal tepkilerin yaygin olarak gézlemlendigini ortaya
Kabul: 24.05.2025 koymaktadir. Davranissal dizeyde, uyum sorunlar, okul devamsizligi, zorbalik ve

saldirganlik gibi sorunlar 6n plana c¢ikmistir. Akademik performans agisindan,
Yayin: 30.06.2025 motivasyon eksikligi, amagsizlik ve dikkat daginikligi gibi sorunlar tespit edilmis, ancak

bazi 6grencilerin basariya daha fazla odaklandigi bildirilmistir. Psikososyal destek,
etkinlikler, psiko-egitim programlari, givenli alanlarin olusturulmasi ve travma
konusunda farkindalik artirici girisimleri icermistir. Ancak, bu midahalelerin etkinligi,
ozellikle ebeveyn katiminin yetersiz olmasi nedeniyle sinirli kalmis ve istenen sonuclarin
elde edilmesini engellemistir. Egitim ortamlarinda, yetersiz fiziksel diizenlemeler oldugu
ve 6grencilerin dikkat ve odaklanma konusunda belirgin zorluklar yasadigi belirtilmistir.
DOI: 10.17984/adyuebd. 1583228 Bu calisma, deprem sonrasi psikososyal destek programlarinin daha kapsaml ve etkili
bir sekilde yapilandiriimasi gerektigini vurgulamakta ve egitim ortamlarinda 6grencilerin
uyum sireclerini kolaylastiran midahalelerin dnemini 6ne gikarmaktadir

Arastirma Makalesi

Giris

Afetler, yasamin akisini beklenmedik sekilde degistiren ve hayatin farkli alanlarinda c¢esitli boyutlarda
hasarlara yol acan durumlardir. Dogal veya insan kaynakli afetler aniden ortaya cikar ve topluluklar ile cevreyi
olumsuz etkiler (Varol & Giiltekin, 2016). Bunlar, insanlar igin fiziksel, ekonomik ve sosyal kayiplara neden
olur. Afetin etkisinin sonucu, afetin buyukligu hakkinda bilgi verir. Baska bir deyisle, afetin buyukligu,
olaydan kaynaklanan can kaybi, yaralanmalar, yapisal hasarlar ile sosyal ve ekonomik kayiplarla 6lculir (Erkal
& Degerliyurt, 2009). Afetlerin genel 6zellikleri ve etkilerinin degerlendirilmesi, en yikici dogal afet tlrlerinden
biri olan depremlerin ve bunlarin bireyler ile toplumlar UGzerindeki derin etkilerinin daha ayrintili bir
incelemesini gerektirir. Depremler, genis alanlarda yikici sonuclar birakan dogal afetlerin en carpici
orneklerinden biri olarak, yerkabugundaki ani kirilmalar nedeniyle sismik dalgalarin yayilmasiyla meydana
gelir ve yogun zemin sarsintilarina yol acar (AFAD, 2019). Bu ani ve kontrol edilemeyen dogal olaylar,
genellikle 6nemli can ve mal kayiplarina neden olur. Ancak, depremler gibi afetlerin etkisi yalnizca fiziksel
hasarlarla sinirli kalmaz; ayni zamanda bireylerin yasamlarinda derin psikolojik izler birakir. Yerkabugunun
hareketleri, yalnizca maddi kayiplara degil, ayni zamanda ciddi duygusal ve manevi yikimlara da yol acan
travmatik olaylar olarak kabul edilir. Dolayisiyla, depremler, fiziksel yikimin 6tesine gegen ve bireysel ile
toplumsal diizeyde ruh saghgini olumsuz etkileyen dnemli bir tehdit olusturur (Laginer & Yavuz, 2013).
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Depremler, Turkiye'de bir gergeklik olup, ge¢misten glinimuze bircok bdlgede buyik yikimlara ve kayiplara
neden olmustur. Tirkiye'de en son, 6 Subat 2023 tarihinde Kahramanmaras ilinde Pazarcik merkezli 7.7 ve
Elbistan merkezli 7.6 blyukliglnde iki deprem meydana gelmis; bu depremler genis bir alani etkileyerek
Kahramanmaras, Gaziantep, Sanliurfa, Diyarbakir, Adana, Adiyaman, Osmaniye, Hatay, Kilis, Malatya ve Elazi§
illerinde yikim, can kaybi ve yaralanmalara yol agmistir. Deprem, 11 il, 124 ilce ve 6.929 kdy ile mahallede
hasara neden olarak 14 milyon insani etkilemistir. 53 bin 537 kisi hayatini kaybetmis, 107 binden fazla kisi
yaralanmistir (AFAD, 2024). Deprem, genis bir alani ve milyonlarca insani etkilemistir. Vurgulamak gerekirse,
deprem, bireylerin ve yakinlarinin hayatini tehdit eden, 6lim veya yaralanmayla sonuglanabilen travmatik bir
deneyimdir (S6nmez, 2022). Depremlerin bireyler ve toplumlar lzerinde travmatik etkilere yol acabilecegi,
etkilenenler icin olumsuz psikososyal ve ekonomik sonuglara neden olabilecegi belirtiimektedir (Yelboga,
2023). Tirkiye'deki depremlerin yikici etkileri yalnizca fiziksel kayiplarla sinirl kalmamakta, ayni zamanda
bireysel ve toplumsal diizeyde derin psikolojik ve sosyal izler birakmaktadir. Bazi durumlarda, travmatik
olaylar sonucunda bireylerin psikolojik ve sosyal uyumlari bozulabilir (Tedeschi & Calhoun, 2004). Bu
baglamda, depremlerin neden oldugu travmatik deneyimler ve sonugclari daha genis bir perspektiften ele
alinmalidir. Bu tur travmatik deneyimler bireylerde travmaya yol acabilecedi gibi, aile ve toplum gibi birimler
Uzerinde de travmaya neden olabilir. Bu agidan, yasananlar sosyal travmatik olaylar kapsaminda analiz
edilebilir (Kili¢ ve dig, 2017). Deprem gibi dogal afetlerden sonra insanlar, evleri, sehirleri, sevdikleri ve glinliik
normallikleri dahil olmak Uzere rutin hayatlarinin bircok yoninden mahrum kalir. Bazi hayatta kalanlar
etkilenen bolgede hayatlarina devam ederken, digerleri hayatlarini yeniden insa etmek igin farkh sehirlere
tasinir (Akipek, 2023). Dogal afetlere maruz kalan bireyler, bu zorunlu degisiklikler sonucunda genellikle
travma, kaygi, depresyon ve stres gibi psikolojik zorluklar yasar. Ayrica, dogal afetler egitim ve saghk
hizmetleri gibi temel hizmetleri aksatabilir ve bozabilir (Demirtas ve dig., 2023).

Deprem gibi yasamin merkezinde bircok alani etkileyen sosyal bir travmanin sonucunda ortaya ¢ikan zihinsel
durumlar, depremden etkilenen farkli gruplarda goérilen duygusal, davranigsal ve bilissel tepkileri icerir
(S6nmez, 2022). Dogal bir afeti deneyimleyen kisi, yasaminin ve cevresel butinliginin tehdit altinda
oldugunu hisseder. Kendine ve dis diinyaya olan giveni sarsilabilir. Afet 6ncesi ve sonrasi benlik
dislincelerinde ani bir bozulma yasar. Birey, kendini yetersiz ve dig dinyayi tehlikeli olarak algilamaya
basladiginda, bu durum “kontrol kaybi” distincesine yol acar. Bu distinceye neden olan duygulara kaygi ve
depresyon eslik ettiginde, durumun daha da kotilesmesine neden olur (Kiling ve dig, 2017). Yetiskinler ya da
cocuklar olsun, tim bireyler depremlerden etkilenir. Kisinin yasami aniden degisir ve daha Once birlikte
yasadigi cevre ve arkadaslarindan uzak kalir. En sevdikleri ve en yakinlarinin ani kaybi da insanlar Gzerinde bir
etkiye sahiptir (Eker Simeli, 2024). Bu deneyimler, hemen hemen herkeste stres, korku ve panik gibi tepkilere
yol acar. Deprem durumunda insanlar benzer tepkiler verir (Kutlu Unal, 2019). Ancak, bu tepkilerin orani ve
depremin psikolojik etkileri herkeste ayni derecede gérilmez. insanlarin travmatik deneyimlere verdikleri
tepkiler, basa ¢citkma mekanizmalarini kullanma yetenekleri, yas ve deneyimleri acisindan birbirinden farkhhk
gosterir (Kurt & Gulbahge, 2019). Nakijima (2012), deprem sonrasi saglanan yardimlarin genellikle hayat
kurtarma, fiziksel yaralanmalari tedavi etme, barinma saglama ve altyapi hizmetlerini iyilestirme yéniinde
oldugunu ve psikolojik etkinin dlzeyini belirleme ve tedavi saglama gibi daha karmasik ve uzun siren
strecin, psikolojik alandaki hasarin ¢cogunlukla yalniz birakilmasina yol actigini belirtmistir. Bu durumun daha
ciddi bir tabloya yol actigi unutulmamalidir. Ornegin; Irkicatal (2014), deprem sonrasi ¢ocuklarda psikolojik
olarak huzursuz ve ajite davranislar, 6fke ndébetleri, uyku sorunlari, kdbuslar ve aglayarak uyanma, kaybolan
kisinin hayaletini goérdiklerini sdyleme, oyun oynama isteginde azalma, bebeksi davranislar, dikkat bozuklugu,
ebeveynlere asin bagimlhlik, yatak islatma, psikosomatik agrilar, kusma ve okul basarisinda diisiis goézlemlemis
ve uygun destegin saglanmamasi veya eksik saglanmasi durumunda gelecekte depresyon, kaygi ve cesitli
davranissal sorunlarin ortaya cikacagini belirtmistir.

Ozellikle okul ¢agindaki ¢ocuklar ve ardindan gencler, depremlerden en fazla etkilenen bireylerdir (Akipek,
2023). Bu baglamda, okullarin ve rehberlik hizmetlerinin, depremlerin ¢ocuklar izerindeki psikolojik etkisini
en aza indirmede ve onlarin akademik, sosyal ve duygusal iyilesmelerini desteklemede kritik bir rol oynadigi
aciktir. Depremin yol actigi travmanin yiki ve depremi deneyimleyen, aile Uyelerini, akrabalarini,
arkadaslarini, evlerini ve okullarini ani ve yikici bir sekilde kaybeden cocuklarin depremden nasil etkilendikleri,
depremi nasil algiladiklari ve onunla nasil basa ciktiklar distnuldiginde, deprem ile okul arasindaki iliski
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daha net anlasilir. Okul hayatinda ani ve yikici degisiklikler yasayan 6grencilerin psikososyal ve akademik
iyilesmelerini desteklemek, okulun &nemli bir sorumlulugudur. Rehberlik ve psikolojik danisma hizmetleri,
okul psikolojik danismanlari/renhber 6gretmenler tarafindan égrencilere sunulmaktadir. Rehberlik ve danisma
hizmetleri, sorun alanlarina gére mesleki, egitsel ve kisisel/sosyal alanlarda saglanir. Temel islevlerine gore bu
hizmetler, uyarlayici, yonlendirici, diizenleyici, gelistirici, dnleyici, tamamlayici, iyilestirici (dUzeltici) ve kriz
midahalesi seklindedir. Bu alanlar ve islevler kapsaminda yuritilecek pek ¢ok rehberlik ve psikolojik destek
hizmeti bulunmaktadir. Dogal afet gibi travmatik bir durumda, okul danismanlari/rehber &gretmenler,
ogrencilerin basa cikma becerilerini gelistirmelerine yardimci olur ve gerektiginde onlari ilgili kurumlara
yonlendirir (Ozel Egitim Hizmetleri Genel Miidurligd, 2015).

Dogal afetler, bireyler ve toplumlar lzerinde derin izler birakan yikici olaylardir. Ani ve kontrol edilemeyen
afetler, 6zellikle depremler, yalnizca fiziksel kayiplara yol agmakla kalmaz, ayni zamanda bireylerin ruh
sagligini, sosyal uyumlarini ve yasam kalitesini olumsuz etkiler. Bu durum, afetten etkilenen topluluklarda
psikolojik destek hizmetlerinin kritik dnemini vurgular. Depremlerden sonra, 6zellikle ¢cocuklar, uygun sekilde
ele alinmazsa uzun vadeli psikolojik sorunlara yol acabilecek ciddi travmalar yasayabilir. Tirkiye gibi
depremlerle sikga karsi karsiya kalan dlkelerde, dogal afetlerin bireysel ve toplumsal etkilerini azaltmak,
yalnizca fiziksel yaralanmalari ele almakla sinirli olamaz. Okul ¢agindaki ¢ocuklarin psikolojik etkilerini en aza
indirmek ve onlarin akademik, sosyal ve duygusal iyilesmelerini desteklemek, toplumun gelecegdi icin ¢ok
onemlidir. Psikolojik danismanlar/rehber &gretmenler, dogal afetlerden sonra c¢ocuklarin basa c¢ikma
becerilerini gelistirmelerine yardimci olmada ve onlarin yeniden hayata uyum saglamalarini desteklemede
hayati bir rol oynar. Bu baglamda, rehberlik ve psikolojik danisma hizmetlerinin uyarlayici, 6nleyici, gelistirici
ve iyilestirici islevleri, afetlerden sonra hayatlari yeniden insa etmenin temelini olusturur. Travma yasamis
cocuklar icin okullar, yalnizca egitim ortamlar olarak degil, ayni zamanda duygusal ve sosyal iyilesme
streclerini destekleyen gtivenli alanlar olarak da hizmet verir.

Bu calismanin amaci, dogal afetlerin, ozellikle depremlerin, bireyler ve toplumlar Uzerindeki yikici etkileri
baglaminda, okul psikolojik danismanlarinin 6grenciler Gzerindeki profesyonel mudahalelerini incelemektir.
Bu kapsamda, calisma, afetlerden sonra yasanan travmatik etkilerle basa ¢ikmada cocuklar desteklemede
rehberlik ve psikolojik danisma hizmetlerinin roliinl arastirmaktadir.

Galismanin hedefleri sunlardir:
Depremler gibi dogal afetlerin 6grenciler lzerindeki psikolojik, sosyal ve akademik etkilerini belirlemek.

Afet sonrasi iyilesme sirecinde 6grencilerin duygusal, davranissal ve bilissel ihtiyaclarini karsilamada okul
psikolojik danismanlari tarafindan saglanan hizmetleri analiz etmek.

Psikolojik  danismanlarin  profesyonel mdudahalelerinin, 6grencilerin  basa c¢ikma mekanizmalarini
glclendirmedeki etkinligini degerlendirmek.

Afetlerden sonra o©grencilerin sosyal uyumlarini ve akademik basarlarini artirmak icin okullarda
uygulanabilecek psikolojik destek hizmetleri dnermek.

Bu calisma, depremler gibi dogal afetlerin 6grenciler Gzerindeki etkilerini anlamak ve bu siregte okul
psikolojik danismanlarinin kritik rollerini vurgulamak suretiyle literatiire katkida bulunmayr amaclamaktadir.
Bulgularin, psikolojik danisma hizmetlerinin iyilestiriimesine ve afet sonrasi miidahale programlarinin
gelistirilmesine rehberlik etmesi beklenmektedir.

Yontem
Arastirma Modeli

Bu calismada, karmasik bir konunun derinlemesine anlasiimasini saglayabilen nitel arastirma modeli
kullanilmistir (Creswell, 2013). Bunun nedeni, nitel yéntemlerin, afetlerden sonra &grencilerin karsilastig
karmasik duygular, duslinceler ve deneyimleri derinlemesine anlamaya olanak tanimasidir. Ayrica, psikolojik
danismanlarin mudahalelerinde kullanilan baglama 6zgi yaklasimlarin anlamli ve incelikli bir sekilde
yorumlanmasini saglar. Nitel arastirma, zengin ve derinlemesine veri toplama firsatlari sunar. Bu ¢alismada,
nitel arastirma tasarimlarindan biri olan fenomenolojik arastirma modeli kullanilmistir. Bu arastirmada
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fenomenolojik analizin secilmesinin temel nedeni, afetlerden sonra psikolojik danismanlarin 6grencilere
yonelik midahalelerini, bu muidahalelerin altinda yatan 6znel deneyimleri, anlamlar ve “6zleri” anlamaktir.
Diger nitel yaklagimlar (6rnegin, grounded teori, etnografi, anlati analizi) genellikle genel modellere, kiltirel
baglamlara veya anlati akislarina odaklanirken, bu calisma, danismanlarin ve 6grencilerin deneyimlerinin daha
derin fenomenolojik katmanlarini ortaya ¢ikarmayi, bdylece deneyimin saf yapisal unsurlarini benzersiz bir
sekilde agiga vurmayi amaclamaktadir. Buradan hareketle, fenomenolojik analiz, afet sonrasi midahalelerin
duygusal ve bilissel boyutlarini 6zU olarak yakalayarak calismanin deneyim temelli 6zgln katkisini saglar.
Creswell’'e (2013) gore, fenomenolojik arastirma, birkag kisinin deneyimleriyle yasadigi bir olgu veya kavram
hakkinda ortak bir anlamin kesfedilmesine olanak tanir. Buna dayanarak, okul danismanlarinin gorislerinin,
depremin ortaokul 6grencilerinin okul yasami Uzerindeki etkilerini ve afet sonrasi okul yasamina iliskin
algilarini derinlemesine ortaya cikaracagi distinilmustar.

Katilimcailar

Calisma grubu, 8 erkek ve 7 kadin psikolojik danisman/rehber &gretmenden olusmustur. Katihmcilar,
Malatya'nin merkez ilcelerindeki farkli ortaokullarda gdrev yapmaktadir. Calisma grubunu belirlemek icin
amacli drnekleme yontemi kullaniimistir. Amagh drneklemede, arastirmaci ilgili populasyonun kriterlerini
belirler ve ardindan bu kriterleri karsilayan ve calismaya gonilli olarak katilmayr kabul eden kisileri
orneklemeye calisir (Johnson & Christensen, 2014). Bu c¢alismada amagl &rnekleme y&nteminin
kullanilmasinin temel nedeni, incelenen olguyu en iyi sekilde temsil edebilecek belirli &zelliklere sahip
bireylere ulasmaktir. Arastirmacilar, deprem 6ncesi ve sonrasi ayni okulda calismis ve bu siireci dogrudan
deneyimlemis psikolojik danisman/rehber 6gretmenleri Ozellikle secerek derinlemesine veri elde etmeyi
amaclamistir. Genel poptlasyondan rastgele secim yapmak yerine, gerekli kriterleri karsilayan ve olguyu
dogrudan deneyimlemis katiimcilara odaklanarak, bu yaklasim, ilgili baglamin benzersiz kosullarinin daha
derin bir sekilde anlasiimasini saglar.

Tablo 1. Katiimcilara iliskin Demografik Veriler

Demografik bilgi f %
o Kadin 7 46,6
Cinsiyet Erkek 8 534
Psikolojik danisman 10 66,6
Mesleki unvan Uzman psikolojik danisman 4 26,6
Rehber 6gretmen 1 6,6
Ogretmen 3 20
Mesleki kidem Uzman 6gretmen 11 73,3
Bas 6gretmen 1 6,6
1-10 yil 3 20
Meslekteki siire 11-20 vl 9 60
21-30 yil 3 20

Kurumdaki siire 1-15 yil arasinda degismektedir (X =5)

Veri Toplama ve islem

Verilerin toplanmasinda goriisme sorulari kullaniimistir. Goriisme sorulari hazirlanmadan dnce konuyla ilgili
ayrintili bir literatlr taramasi yapilmistir. Bu amacgla, Google Scholar, EBSCO ve ERIC veritabanlarinda yaklasik
20 makale incelenmistir. Arastirmalar gézden gecirildikten sonra goriisme formu sorulari gelistirilmistir.
Sorular, Rehberlik ve Psikolojik Danismanhk Bolimi'nden iki 6gretim Uyesi tarafindan degerlendirilmis ve
alinan geri bildirimler ve dulzeltmeler dogrultusunda goérisme sorularn kesinlestirilmistir. Sorularin
uygunlugunu degerlendirmek amaciyla, kiglk bir katiimci grubuyla ile pilot calisma yuratilmdistir (ana
calisma grubuyla benzer 6zelliklere sahip birkag birey). Bu slrecte, sorularin acikligi ve istenen bilgiyi elde
etmedeki islevselligi degerlendirilmistir. Elde edilen geri bildirimler dogrultusunda sorular rafine edilmis ve
netlestirilmistir.
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Tablo 2. Goriisme Sorulari
1. Deprem sonrasinda dgrencilerin en yaygin duygusal tepkileri nelerdir?
2. Ogrencilerin travma sonrasi davranissal degisikliklerinde hangi yiiksek egilimleri gézlemlediniz?
3. Deprem sonrasi 6grencilerin akademik performanslari tizerindeki etkileri nasil degerlendiriyorsunuz?
4. Deprem sonrasinda 6grenciler icin hangi psikososyal destek programlari uygulandi ve eger uygulandiysa
hangi program kullanildi?
5. Psikososyal miidahalelerin 6grencilerin iyilesme siirecine etkisini nasil degerlendirebilirsiniz?
6. Ogrencilerin ailelerinin bu siirecteki rolii ve etkilesimi nasil tarif edilebilir?
7. Deprem sonrasinda egitim ortaminda hangi degisiklikler yapildi ve bu degisikliklerin 6grenciler
Uzerindeki etkileri nelerdir?
8. Deprem sonrasi 6grencilerin 6grenme sireclerinde gdzlemlenen temel zorluklar nelerdir?
9. Ogretmenler ve egitim yoneticileri deprem sonrasi egitim siireclerine nasil uyum sagladi? Sizce nasil
olmaliydi?

Calisma icin, inéni Universitesi Sosyal ve Beseri Bilimler Bilimsel Arastirma ve Yayin Etik Kurulu'ndan
21/03/2024 tarih ve ek(2024/5-1) sayili belge ile etik agidan uygun karar alinmistir. Etik kararin alinmasinin
ardindan, arastirmaci 21.04.2024 ile 24.05.2024 tarihleri arasinda ilgili kurumlar ziyaret etmis ve psikolojik
danismanlar/rehber 6gretmenlerle ylz ylize gorlismeler gerceklestirmistir. Ziyaret edilen okullarda, okul
psikolojik danismanlari/rehber 6gretmenlerine calismanin amaci, 6nemi, etik ilkeler vb. hakkinda bilgi verilmis
ve kendileri bilgilendirilmistir. Ardindan, gonulli olarak katilmayi kabul eden ve katilimcr kriterlerini karsilayan
psikolojik danismanlar/rehber 6gretmenlerden yari yapilandirilmis goérismeler yoluyla veri toplanmistir.
Goriismeler, okul danigsmanlarinin/rehber 6gretmenlerin odalarinda gerceklesmis ve 25-40 dakika arasinda
sUrmustir. Arastirmaci, merkez ilcelerdeki okullara giderek hem kriterleri karsilayan hem de gonilli olan 15
okul danismani/rehber 6gretmenle goérisme yapmistir. Gorismeler sirasinda, katiimcilarin onayiyla ses
kayitlari alinmistir. Elde edilen kayitlar daha sonra yazili metne aktariimistir. Anlam bitinligund korumak ve
verilerin dogrulugunu saglamak icin transkripsiyon streci, orijinal kayitlara siki sikiya bagh kalarak titizlikle ve
ayrintili bir sekilde gergeklestirilmistir.

Verierin Analizi

Veri analizinde icerik analizi kullanilmistir. icerik analizinde, arastirmaci tarafindan elde edilen ayrintili verilere
dayali olarak temalar olusturulur ve verilerdeki kavramlar ile bu kavramlar arasindaki iliskiler kodlama yoluyla
ayrintil bir sekilde ortaya cikarilmayi amaclanir (Baltaci, 2019). icerik analizinde, arastirmaci tarafindan elde
edilen veriler analiz edilirken doért asama izlenir: verilerin kodlanmasi, temalarin bulunmasi, temalarin
diizenlenmesi ve bulgularin tanimlanmasi ve yorumlanmasi (Eysenbach & Koéhler, 2002, aktaran Baltaci, 2019).
Bu calisma kapsaminda, her katihmci igin bir kod belirlenmistir. Katilimcilara P1, P2 gibi kodlar verilmistir. Veri
toplama sirecinde alinan ses kayitlari kelimesi kelimesine yaziya dokilmus, kaydedilmesine izin verilmeyen
yazili materyallerle alinan veriler ise dijital olarak yaziya gegirilmistir. Ardindan, veriler arastirmaci ve alanda
calisan bir 6gretim Uyesi tarafindan bircok kez okunmus ve temalar ile kodlar olusturulmustur. Nitel
arastirmalarda, katilimcilarin goruslerinin dogrudan alintilar seklinde sunulmasi ve sonuglarin alintilara
dayandirilmasi, gegerlilik acisindan onemlidir. Bu nedenle, katiimcilarin bazi gorusleri alintilar yoluyla
aktariimistir. Calismanin gecerlilik ve guvenilirligi icin tGggenleme stratejisi kullanilmistir. Kisaca, Gg¢genleme
stratejisi dort alt stratejiyi icerir: ydntem, teori, veri kaynagi ve arastirmaci licgenlemesi (Kizilkaya Namli, 2021).
Bu calisma kapsaminda, alanda calisan bir 6gretim Uyesi, nitel verilerin icerik analizine katilmistir. Asagida,
arastirma surecini, veri toplama ve analiz ydntemlerini ve gecerlilik ile guvenilirlik icin kullanilan stratejileri
Ozetleyen Ornek bir tablo yer almaktadir. Bu tablo, nitel arastirma sirecini acik, sistematik ve izlenebilir bir
sekilde sunmayr amaglamakta, bdylece calismanin kanita dayali temelini ve metodolojik titizligini ortaya
koymaktadir.
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Tablo 3 .Yontem ve Analiz Siirecine iliskin Genel Bilgiler

Asama / Boyut Aciklama yontemi YOntem / Strateji Planlanan katki
Amacli 6rnekleme
kullanilarak, deprem Olgunun dogrudan

oncesi ve sonrasi ayni deneyimlendigi baglami
kurumda calisan psikolojik yakalayarak veri kalitesini
danismanlar/rehber artirma.
O6gretmenler belirlenmistir.

Orneklem secimi Amacli 6rnekleme

Yari yapilandiriimis
gorismeler
gerceklestirilmis ve ses
Veri toplama kayitlaryla desteklenmistir;
ses kaydinin miimkiin
olmadigi durumlarda yazili
materyaller kullaniimistir.

Gorusmeler, ses kayitlari, Derinlemesine ve zengin
yazili belgeler veri elde etme.

Ses kayitlari kelimesi
kelimesine yaziya
dokilmus ve veriler,
Veri transkripsiyon siireci  orijinal baglamsal
buttnlikleri korunarak
dijital bir platforma
aktarilmistir.

Kelimesi kelimesine Veri kaybini 6nleme ve
transkripsiyon veri bitinligunu koruma.

icerik analizi uygulanmus,

kodlama, tema belirleme .
Verilerden temalar

. . ve tema dizenleme icerik analizi (Kodlama,
Veri analiz . L . ¢tkarma ve anlamli
adimlarr izlenmistir. Tematizasyon) kategoriler aelistirme
Katihmailar, P1, P2 gibi 9 gelis ’
kodlarla tanimlanmistir.
Katilimci yanitlarindan A
y N Gegerliligi artirma ve
Dogrudan alintilarla dogrudan alintilar,
Alintilarla destekleme bulgulart katihmcilarin
sunum bulgularin sunumunda yer

almistr. bakis acilarindan sunma.

Bu tablo, arastirmanin her asamasini sistematik bir sekilde 6zetleyerek nitel arastirma strecinin seffafligini ve
glvenilirligini vurgulamaktadir. Ayrica, nitel ve karma yontem arastirmalarinin kanita dayali temelini
degerlendirmek icin gorsel bir referans noktasi saglar.

Arastirmacunin Rolii

Nitel arastirmalarda arastirmaci, yalnizca verileri toplamak, cesitli yontemlerle analiz etmek ve raporlamakla
kalmaz, ayni zamanda arastirma surecine katilir, empati kurar ve bazen katilimcilarla birlikte olaylari ve
olgulari deneyimler. Sonug olarak, elde ettigi perspektiften bulgulari yorumlar (Findikli & Pinar Saygin, 2023).
Buna dayanarak, arastirmacinin kendisi de nitel arastirmalarda guvenilirligi saglamada 6nemli bir veri
kaynagidir. Arastirmaci, Rehberlik ve Psikolojik Danismanlik alaninda lisans egitimini basariyla tamamlamis ve
alaninda yuksek lisans egitimine devam etmektedir. 6 Subat 2023 tarihinde, Kahramanmaras ilinde Pazarcik
merkezli 7.7 ve Elbistan merkezli 7.6 buyikligindeki iki depremi Malatya ilinde deneyimlemis ve deprem
strecini ve sonraki suregleri bizzat gézlemlemistir.

Etik Bildirim
Etik Kurul izin Bilgisi: Bu arastirma, indni Universitesi Universitesi Bilimsel Arastirma ve Yayin Etigi Sosyal ve
Beseri Bilimler kurulunun 21/03/2024 tarihli ek(2024/5-1) sayili karari ile alinan izinle ytrattlmdastur.
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Bulgular

Galismanin bu bolimiinde, ortaokullarda gorev yapan psikolojik danismanlar/rehber 6gretmenlerle yapilan
gorismelerin analizi sonucunda ortaya cikan temalar, kategoriler ve kodlar verilmistir.

Travma Sonrasi Duygusal ve Davranissal Tepkiler Temasina iliskin Bulgular

Afet sonrasinda okullarindaki ogrencilerde goriilen duygusal, davranissal ve akademik sorunlara iligkin
gozlem ve degerlendirmelerinin neler oldugu 6drenmek amaciyla ortaokullarda goérev yapan psikolojik
danismanlara/rehber 6gretmenlere bazi sorular sorulmustur. Bu analizlere iliskin bulgular asagida
sunulmustur.

Tablo 4. Travma Sonrasi Duygusal ve Davranissal Tepkiler Temasina iliskin icerik Analizi (n=15)

Tema Kategori Kod
Korku (8), kaygi (5), panik (5), huzursuzluk (4), stres (3),
Duygusal glvensizlik (2), 6fke (2), GzlUntd (2), tedirginlik (1), umutsuzluk
(1), duygusal karmasa (1)
Travma sonrasi Uyum sorunlari (5), okuldan kagma (4), ayrilik kaygisi (3),
duygusal ve Davranissal devamsizlik (3), zorbalik (2), disiplin (2), argo dil (2),
davranissal tepkiler saldirganlik (1), olumsuzlasma (1)
Dusus (5), amagsizlik (4), profil degisikligi (4), kopma (3),
Akademik anlamli degisim (2), cevre degisikligi (2), birakma (1),

motivasyonsuzluk (1), dolayl etki (2), artis (1)

Gorisme yapilan tim katiimcilar bu soruya yanit vermistir. Travma sonrasi duygusal ve davranissal tepkiler
temasi kapsaminda duygusal kategoride, katiimcilarin 8'i (8/15) afet sonrasinda o6grencilerde korku
duygusunun yaygin oldugunu belirtmistir. Ayrica, kaygi (5/15), panik (5/15), huzursuzluk (4/15), stres (3/15),
guvensizlik (2/15), ofke (2/15), uzlntl (2/15), tedirginlik (1/15), umutsuzluk (1/15) gibi duygularnn da
ogrencilerde gozlemlendigi ifade edilmistir. P1, korku duygusunun 6grenciler arasinda baskin oldugunu,
“Korku, yani kaygl, kigik bir sarsintida huzursuzluk, ne yapacagini bilememe” seklinde belirtirken; P2,
“Ogrencilerimiz genellikle bdyle bir deprem sesi oldugunda veya herhangi bir depremi hatirlatan bir sey
oldugunda korkuyorlar.” diyerek korku duygusunun baskin oldugunu ifade etmistir. Benzer sekilde, P3,
"Depremden sonra, 6zellikle artci sarsintilar sirasinda, ¢ocuklarda o panik havasini, o kaygiyi, o korkuyu ¢ok
kolay bir sekilde hissettik. Cocuklarda psikolojik bir gliiven eksikligi var.” diyerek korku ve kayginin yani sira
glvensizlik duygusuna da vurgu yapmistir. Baska bir ifadede, P4, "Kontrolleri daha zor, 6fke problemleri var,
her seyi sorun haline getiriyorlar ve bu 6fkeye yol aciyor.” demistir. P6, “Kaygi vardi, artgi sarsintilar bazilarinin
kaygi miktarini artirdi” derken; P7, “Afet sonrasinda 6grencilerde gorilen en yaygin duygusal sorunlar korku
ve guiven duygusuna zarar gelmesidir.” seklinde belirtmistir. P9, "Duygusal olarak korku ve panik var. Kayip
yasayan ogrencilerde duygusal sorunlar var ve ayni seyleri tekrar yasama kaygisi var” demistir. P10, "Ailede
yas var, cocuk ailesiyle birlikte yas yasiyor, evde surekli lzglin ve sessiz. Okulda ise yasini kimseye
gOstermiyor, gullyor ve 6nemsizlestiriyor. Aile ve okul arasindaki bu davranissal ve duygusal degisiklikler
cocuklarda duygusal karmasaya neden oluyor ve hangi duyguyu benimsemeleri gerektigi konusunda kafa
karigikh@ yaratiyor.” diyerek duygusal karmasa yasandigini belirtmistir. Son olarak, P12, "Ogrencilerde
kesinlikle bir kaygi ve korku durumu var. En ufak bir sarsintida aglamakli tepkiler, telagla disari ¢tkma gibi
durumlar var.” demistir. Katihmcilar, 6grencilerin kaygi, korku, giivensizlik ve 6fke gibi duygusal tepkilerinden
bahsetmistir.

Travma sonrasi duygusal ve davranissal tepkiler temasi kapsaminda davranissal kategoriye gore, psikolojik
danismanlar/rehber 6gretmenler, afet sonrasinda okullarindaki ©6grencilerde goézlemledikleri davranissal
degisiklikleri su sekilde ifade etmislerdir: uyum sorunlari (5/15), okuldan kagma (4/15), ayrilik kaygisi (3/15),
devamsizlik (3/15), zorbalik (2/15), disiplin (2/15), argo dil (2/15), saldirganlik (1/15), olumsuzlasma (1/15). Bu
kategoriye iliskin katiimcilarin ifadeleri sdyledir: P1, “Ogrencilerin davranissal sorunlari depremden énce de
artmisti ciinkli ondan 6nce pandemi siirecini yasamislardi. Sirekli teknolojiye maruz kalma, canli dersler,
Onlerinde tablet bilgisayar olmasi vb. 6grencilerin giyim tarzini bile degistirmisti, davranislari pandemi sonrasi,
yani 2020 sonrasi slirecte degismisti, 6grenciler zaten bir davranigsal sorun icindeydi, bu ylizden bu degisim
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depremden 6nce de vardi. Deprem kismen etkili oldu” diyerek pandemi slirecinden bu yana 6grencilerdeki
davranigsal degisimlere vurgu yapmistir. P2, “Cocuk ailesinden uzaklagsmak istemiyor. Birbirlerinden
ayrilmaktan korkuyorlar, bir sey olur diye, bu yilizden okula gelmeme istegi, sonra okuldan kacma, eve gitme,
ailesiyle olma gibi durumlar.” oldugunu ifade etmistir. P5, “Cocuklar hala bazen aileleriyle uyuduklarini, ayrik
kalamadiklarini ve artgl sarsintilar oldugunda okula devam etmekte zorlandiklarini séyliyor.” diyerek afet
sonrasi ¢cocuklarda aileye bagimlilik gelistirme davranisinin baskin oldugunu belirtmistir. P6, “Sorunlarin cogu
uyumla ilgiliydi, tabii ki zaman zaman disiplin sorunlarimiz da oluyor.” demistir. P7, “Depremden sonra,
okulsuzluk dénemi oldugu icin kiflr davranislar hayatlarina ¢ok daha fazla girdi, sosyal medyada daha fazla
vakit gecirdikleri icin simdi daha kontrolsiiz cocuklar var. Ayrica soyle bir sey de var, bizim okul atmosferimiz
temizdi. Depremden sonra hepsi farkli sehirlere ve okullara gittiler. Oradan olumsuz davranislari toplayip geri
geldiler. Onceki iki yilimla kiyaslarsam, davranislarda ciddi bir olumsuz egilim var.” demistir. P11, “Davranissal
olarak biraz daha agresif oldular. Sonra, kendileri asiri korumaci oldugu icin ve ebeveynleri de asiri korumaci
oldugu icin bu durum agresyonu daha da artirdi.” demistir. P12, “Korku ve kaygilarini baska bir sekilde ifade
edemiyorlar. Bunun gdstergesi olarak akran zorbali§i ¢ok yaygin bir durum. Bunun yani sira, sézIi aliskanhklar
ve argo kelimeleri ¢ok sik duyuyoruz. Bu durumlar okulumuzda ¢ok yaygin.” demistir.

Katihmcilarla yapilan goérismeler sonucunda, travma sonrasi duygusal ve davranigsal tepkiler temasina ait
Gclincl kategori akademiktir. Katihmcilardan 5'i (5/15) afetin akademik performansa etkisini diists olarak
degerlendirirken, 2'si (2/15) akademik performansta anlamli bir degisiklik olmadigini belirtmis, 2'si (2/15)
depremin akademik performansa dolayl bir etkisi oldugunu ifade etmis ve 1 katilimci ise depremin akademik
performansi artirdigini belirtmistir. Ayrica, bu kategori kapsaminda katilimcilar, amagsizlik (4/15), profil
degisikligi (4/15), kopma (3/15), birakma (1/15) ve motivasyon eksikligi (1/15) gibi durumlari tanimlamislardir.
Bu kategoriye iliskin katilimcilarin ifadeleri séyledir: P1, “Depremin akademik olarak ¢ok fazla etkisi oldugunu
diisinmiiyorum. Pandemi ¢cok daha fazlaydi.” derken, P2, “Ogrenciler deprem nedeniyle farkli yerlere gittiler.
Farkli yerlerde egitim almis olsalar da olmasalar da, kesinlikle egitim hayatlari ikiye bolinmis gibi oldu. Cok
caliskan 6grencilerimiz basarisiz oldu. Calismayi biraktilar ya da buna benzer seyler, ama ¢ogunlukla dersleri
kesintiye ugradidi icin bu anlamda basarilari azaldi ve hala toparlanmakta zorlaniyorlar ¢linki ara verdiler.”
seklinde ifade etmistir. P3, “Bu cocuklar pandemi dénemi nedeniyle yaklasik 2 yil egitimden uzak kaldilar.
Ardindan deprem gibi bir ara olunca bu siire uzadi ve egitim seviyesi bu zamana kadar eksik kaldi. Bazilari
farkli illere gitmis olsa da, ait olmadiklari yerde almalari gereken davranislari veya sorumluluklari yerine
getiremediklerini gozlemledik.” demistir. P4, "Depremin dogrudan etkili oldugunu sdyleyemem, ancak bircok
seyin birlesimi neden olmus olabilir. Depremde diizenleri bozuldu, bu da stres seviyelerini artirdi ve ev
degisikligi, calisma ortami ve aliskanliklarinin degismesi nedeniyle bunlar akademik performanslarini etkilemis
olabilir.” demistir. Baska bir ifade olarak P5, "Akademik olarak bir diisls var” demistir. P6, “Simdi 6grenci
profili olarak akademik anlamda cok basarili oldugumuzu séyleyemem. Ayrica, farkli bolgelerden gelen
ogrenciler, konteyner kentten gelenler nedeniyle akademik olarak 6grenci profili degisti.” seklinde belirtmistir.
P7, "Agikgasi, akademik performansa odaklanan bir okul oldugumuz icin 6nemli bir degisiklik yok.” demistir.
P8, "Akademik basarida bir disls oldu, ancak ¢ok fazla 6grenci kaybettigimiz icin net bir sey sdylemek
imkansiz.” demistir. Benzer sekilde, P10, “Okul niifusu ¢ok azaldi, yari yariya distl. Burada, akademik agidan
depremin dogrudan etkiledigi bir performans durumundan bahsedemeyiz, ancak genel olarak bir amag
belirleyememe, amacg eksikligi var." demistir. P12, "Depremden 6nce 1000-1200 o6grencili bir okulken,
depremden sonra bu saylr 600-700'e dustl. Bu 600-700 6grenciden on tanesini gecemeyen 6grencilerin
akademik olarak iyi oldugunu dislinebiliriz. Genellikle akademik degil, zorunlu egitim oldugu icin devam
eden ¢ok 6grenci var.” seklinde ifade etmistir. P13, “Akademik olarak ¢ok fark gérmedim” demistir. P14, “Bunu
iki sekilde degerlendirebiliriz. ilki, bu siirecte yasanan olumsuzluklar nedeniyle basari cabalarinin artmasi ve
geleceklerini kurtarmak icin hedeflerinin yiikselmesi. Ikincisi, barinma sorunu yasayan ve 6zellikle
konteynerlerde kalan 6grencilerde, umutsuzluk acisindan, derslerinde basarida bir azalma ve disuUs
gozlemlendi.” demistir. P15, depremin akademik performansa etkilerine deginerek, “Ebeveynlerin okul
ortamindaki boslugu evde dolduramadigini gézlemledim. Amaci ve hedefi olmayan ¢ocuklar boslukta kaldi ve
orta dlizeydeki 6grenciler basarisiz olarak goérindi.” demistir.
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Psikososyal Destek ve Miidahale Temasina iliskin Bulgular

Tablo 5. Psikososyal Destek ve Miidahale Temasina iliskin icerik Analizi
Tema Kategori Kod
Etkinlikler (5), sunum (5), glivenli alan (5), farkindalik (5),

D?stek ve psiko-egitim (3), psikolojik dayaniklilik (2), gértiisme (1),
mudahale s .
sosyallesme (1), bilinglendirme (1)
Psikososyal Destek ve Etkili (6), etkisi yok (1), devam eden sok (2), zamana ihtiyag
Miidahale Etkinlik var (2), uygulanamiyor (1), i¢sellestirilemiyor (1), cok geg (1),
desteklenmis (1)
Ailenin roli Katihm dusiktu (8), daha fazla kaygi (3), ulasilamiyor (3),

katilim iyiydi (2), veli toplantisi (2), sikilma (1), gelmeme (1)

Goriisme yapilan tim katilimcilar bu konudaki soruya yanit vermistir. Katilimcilar, psikososyal destek ve
midahale temasi kapsaminda destek ve midahale kategorisinde etkinlikler (5/15), sunum (5/15), psiko-
egitim (3/15), giivenli alan (5/15), farkindalik (5/15), psikolojik dayanikhlik (2/15), gériisme (1/15), sosyallesme
(1/15) ile ilgili bulgular elde edilmistir. Katilimcilarin ifadeleri sdyledir: P2, “Ogrencilerle gériismeler yapmistik,
etkinlikler dizenlemistik. Ogrencilerin kendilerini daha rahat ifade edebilmeleri icin resim cizdirmeler gibi
psikososyal calismalar yapildi, giivenli alanlar vb.” demistir. P4, “Ogretmenlere psiko-egitim verildi ve
ardindan 6gretmenlerin dgrencilere yaptigi etkinlikler oldu. Ailelere psiko-egitim saglandi, travma sonrasi
yasanacak etkiler, ne tir duygusal tepkiler olacagi. Bunlara iliskin égrencilerin dayanikhhgini artirmak icin
neler yapilabilecegi, bunlar hedeflendi.” demistir. P5, “Etkinliklerin tam icerigini su an hatirlamiyorum ama
etkinlikler glvenli yerler vb. hakkindaydi.” demistir. P6, “Ogrenciler arasinda travma sonrasi neler
yapilabilecegi ve travmayla nasil miicadele edilecegi konusunda farkindalik yaratmaya calistik” demistir. P8,
“Ogrenciler, dgretmenler ve veliler icin psiko-egitim saglandi. Psikolojik dayanikhilik (izerine bir seminer
dizenlendi ve duygusal farkindaligi artirmak igin ¢alismalar yapildi.” demistir. P9, “Deprem ve dogal afet
sonrasi travma temelli grup etkinlikleri uygulandi, dogal afetin tanimlayici olmasi ve videolarla desteklenmesi
saglandi. Ne yapilmasi gerektigi konusunda farkindalik olusturduk.” demistir. P11, “ilk basta giiclendirme
etkinliklerimizi yaptik, simdi normal sekilde devam ediyoruz.” demistir. P14, “Travma sonrasi stres tepkileri
tzerine calismalar yapildi. Ogrencilerin sosyallesmesi ve depremin etkilerini en aza indirmek icin cesitli
psikososyal etkinlikler diizenlendi” demistir.

Katihmcilarla yapilan gériismeler sonucunda ortaya ¢ikan, psikososyal destek ve miidahale temasina ait ikinci
kategori etkinliktir. Katiimcilarin ¢ogu, mudahalelerin 6'sinin (6/15) etkili oldugunu ve 3’Gnin (3/15) etkisiz
oldugunu belirtmistir. Ayrica, su ifadeler de yer almistir: uygulanamiyor (1/15), igsellestirilemiyor (1/15),
zamana ihtiyag var (1/15), cok geg (1/15), desteklenmis (1/15), devam eden travma (1/15). Etkili koduna iliskin
katihmcilardan gelen ifadeler sdyledir: P4, “Bilgi ve normallestirme saglandiginda, i¢sel kaynaklar zamanla
harekete gecirilebilir. Psikososyal miidahalelerin etkili oldugunu diisiiniyorum. Saglanan destekle, cocuk olayi
kendisine atfetmeyi birakiyor. icsel kaynaklarinin giiclendirilmesiyle bunu normallestirebildik.” demistir. P6,
“Ogrencilerin iyilesme siirecinde, dncelikle yasanan bu tepkilerin yaygin olabilecegi fikrini asiladik ve béyle bir
durumda nasil basa cikabileceklerine dikkat cektik. Bu sekilde olumlu etkiler oldu. Cocuklar memnun kaldi ve
rahatladl.” demistir. P8, “Etkinliklere paralel olarak olumlu degisiklikler oldu. Ozellikle uyum sorunu
azaldiginda etkinliklere katildilar.” demistir ve P14, “Oldukca faydali ve olumlu etkileri oldu” demistir. Son
olarak, P15, “Elbette sireci hizlandirdi, tim dogal afetlerde normale donmede buylk bir anahtar nokta,
kaldigimiz yerden devam etmemizde biyiuk bir etkisi var.” demistir. Psikososyal midahaleleri etkili bulan
katihmcilar bu ifadeleri kullanirken, etkisiz oldugunu ifade eden katihmcilarin ifadeleri su sekildedir: P2, “Yani,
dizgiin yapilmadi mi yoksa program eksikliginden mi bilmiyorum, ama ¢ok fazla bir etki gérmedim, maalesef
uyguladiktan sonra ayni durumlar devam ediyor.” demistir. Ayrica, diger kodlara iliskin ifadeler soyledir: P1,
“Ogrencilere ne yapmalari gerektigini sordugunuzda, akademik olarak, egil ve tutun diyebilirler. Bunu yazili
bir soru gibi biliyorlar, ama pratikte gosteriyorlar mi, hepsi degil. Kesinlikle gosterenler var, ama hepsi
yapmiyor.” demistir. P5, “Yapmaya calistik, ama ne kadar faydali olsa da her art¢ sarsinti slreci
tekrarlamamiza neden oldu. Cocuklar tekrar tekrar kaygilaniyor. Huzursuzlar. Cocuklarin tamamen iyilesmesini
ya da bu sureci hemen atlatmalarini beklemek ¢ok zor.” demistir ve P11, "Soyle sdyleyeyim. Deprem olursa ne
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yapacagimizi tamamen igsellestirmis degiller. Deprem sirasinda ne yapilir? Bunlari soru-cevap formatinda
yaptigimizda ya da pratikte nelere dikkat etmeleri gerektigini gosterdigimizde, hepsi tam yapacaklarini
soyliyor. Ancak, egitim saatlerinde bircok artgi sarsintiyla da karsilastik. Ama deprem oldugunda herkes
bagirarak merdivenlerden kosuyor. ici bos bir icsellestirme var.” demistir. P12, “Duygusal alan cok farkli bir
ortam, etkilerinin zamanla daha net goriinecegini dustiniyorum. Kisa slirede ¢ozebilecegimiz bir alan
olmadigini biliyoruz, ama sabirlyiz, bu ¢alismayi yavas yavas ilerletmeye calisiyoruz.” demistir ve P13, “Yani,
ayni endiseler ve kaygilar hala devam ettigi icin ne kadar amacina ulastigini gézlemleyemedim. Uzun vadeli
bir calismanin sonuclarini gérmek icin erken oldugunu distiniyorum.” demistir. P9, “Uyumu destekledi.
Korkulari biraz daha normallesti. Yakinlarini kaybeden 6grencilerde de uyumu destekledigini gézlemledim.”
derken, P10, “"Ge¢ bir programdi. Program bize Aralik ayinda geldi” demistir.

Psikososyal destek ve miidahale temasina ait ailenin roll kategorisine gore, katilimcilarin 8'i (8/15) katihmin
dislk oldugunu belirtirken, 2'si katilimin iyi oldugunu ifade etmistir. Ayrica, diger kodlar su sekildedir: daha
fazla kaygi (3/15), ulasilamiyor (3/15), veli toplantilari (2/15), sikilma (1/15). Dustuk katihm koduna iliskin
katihmcilarin ifadeleri soéyledir: P2, “Yani, velilerin katilimi genellikle hicbir programda tam olmuyor, az sayida
veli geliyor. Toplantilara ¢ok kisi gelmiyor, yani ailelere ulasmak kolay degil ve yapilan calismanin somut
etkisini gormek imkansiz.” demistir. P4, “Ailelerle yiiz ylze calisma yapmak istedigimizde katihm dustkti ve
bu nedenle uzaktan, ¢evrimici destek saglamaya calistik” demistir ve P9, “Velilere yonelik psikososyal destek
programlar da uyguladik, ancak katiim dusuktd, yani veliler genellikle benzer duygusal tepkilere sahipti.”
demistir. Benzer sekilde, P10, “Aileler asiri duyarli degil. Buradan anlayabiliriz, calismalara katilim ¢ok disik,
veli toplantilarinda katilim ylzde otuz kadar iyi degil.” demistir. P13, “Veliler i¢in bir kez calisma yapmistik,
ama ¢ok katihm olmuyor, ortaokul boyutunda, yani ¢ok fazla veliyi okula getirme sireci ¢cok basaril degil.
Dusuk katihmin, sorunun devamliligini saglamada da biyik bir rol oynadigini distiiniyorum.” demistir. P15,
"Velileri okula c¢agirdigimizda gelmiyorlar, ama veli-6gretmen toplantilarinda kesinlikle psikososyal
mudahaleden bahsediyoruz. Ancak bugiin belirli bir konu var ve katim bekliyoruz dersek, katim ¢ok disik
ve bu konular veli-6gretmen toplantilarinda glindeme getiriyoruz.” demistir. Katilimin iyi oldugu koduna
iliskin katihmcilarin ifadeleri su sekildedir: P8, “Yapilan calismalarda veli katilimi iyiydi. Veliler istekli ve ilgiliydi.
Cocuklara yardim etme konusunda cok fazla bilgiye ihtiyaglar vardi.” demistir ve P14, "Genellikle maddi
yardim talep edenler oldu ve onlar igin uyguladigimiz psikososyal destek programlarina katihm iyiydi”
demistir. Diger kodlara iligkin ifadeler ise su sekildedir: P1, “Aile gelmiyor, binaya gelme ihtiyaci hissetmiyorlar.
Aileye ulasmakta zorlaniyorsunuz, bu yizden aslinda bu egitimi aileye vermeniz gerekiyor” demistir ve P12,
“Biz cogunlukla 6grencilerle calisiyoruz, keske velilere de ulasabilsek.” demistir. P5, “Aile bircok seye gelmiyor,
okula da fazla gelmiyor. Evde ¢ocugum var vb. bahaneler var.” demistir. P6, "Genellikle veli toplantilarinda
konusmay: tercih ettim, ama katiim ¢ok iyi degil, orta diizeyde. Velilerden yardim konusunda olumlu geri
bildirimler de aldik.” derken, son olarak P3, “Aileler daha fazla korkuyor ve daha fazla kaygili, biliyorsunuz bu
korkulari ve kaygilar s6zIi olarak ifade etmiyorlar, ama jestlere, yiiz ifadelerine, davranislara ters disen
eylemler oldugunda, cocuklar annelerinin ve babalarinin sdylentilerine inanmiyor.” demistir ve P7, “Bildigimiz
gibi kaygi bulasicidir, ebeveynleri korkan ve yulksek diizeyde tepki veren ebeveynlerin ¢ocuklari da ayni
sekilde davranmaya basladi.” demistir. P11 ise, “Toplanma alanlarinda, ¢adir kentlerde, konteynerlerde, veliler
strekli bu seylerden bikmis durumdaydi, herkes ayni seyden bahsettigi icin bikkinlik geldiginden herhangi bir
geri bildirim almadik.” demistir.

Egitim Ortami ve Ogrenme Siirecleri Temasina iliskin Bulgular

Tablo 6. Egitim Ortami ve Ogrenme Siirecleri Temasina iliskin icerik Analizi
Tema Kategori Kod
Fiziksel kosullar Degisiklik yok (8), okul degisti (4), deprem hatirlaticisi (3)
Egitim ortami ve Odaklanma (6), dikkat (5), hazirbulunusluk (2), ders atlama
s i . Zorluklar o y
ogrenme surecleri (2), teknoloji bagimhhgi (3)

Zorunlu (3), insaniz (3), konteyner (2), sportif/sanatsal (2),

Uyum yavas (2), normale donus (2), zorlandik (1)

Goriisme yapilan tim katilimcailar bu konudaki soruya yanit vermistir. Egitim ortami ve 6grenme sirecleri
temasi kapsaminda fiziksel kosullar kategorisinde, katiimcilarin 87 (8/15) herhangi bir degisiklik



79

yapilmadigini, 4'G (4/15) okulun degistigini ve 3'G (3/15) depremi hatirlattigini belirtmistir. Degisiklik
yapllmadigini ifade eden katilimcilardan P1, “Soyle sdyleyeyim, depremden sonra fiziksel bir degisiklik
olmadi” demistir. P5, “Depremden sonra egitim ortaminda ¢ok fazla degisiklik olmad..” demistir. P6, “Egitim
ortaminda somut degisiklikler olmadi.” demistir. P7, "Binamiz saglam oldugu icin herhangi bir degisiklik
yapmadik.” demistir. P10, “Fiziksel degisiklikler olmadi” demistir. P11, "Cok fazla bir sey yapmadik, duvarlar
gibi sabit fiziksel onlemler disinda, 6grencilerin fiziksel olarak gorip fark edebilecedi egitim ortaminda
herhangi bir degisiklik yapmadik.” demistir. P13, "Yani, okul ortaminda degisiklik yapildi mi yapilmadi mi,
psikososyal calismalar disinda ¢ok fazla calisma yapilmadl.” demistir ve P15, “Herhangi bir degisiklik
yapmadik, diizenimiz degismedi. Okulumuzda hasar yoktu, tek bir siva bile uygulanmadi.” demistir. “Okul
degisti” koduna iliskin katiimcilarin ifadeleri su sekildedir: P4, “Okul degisikligimiz oldu” demistir. P8, “Okul
degisikligimiz oldu. Baska bir okula tasindik, konumumuz degisti.” demistir. P9, “Depremden sonra okulda
yenilemeler yapildi. Mevcut okulda depremi hatirlatacak hasarlar onarildi. Okulumuz degisti, deprem
nedeniyle bu okula geldik.” demistir ve P14, "Okulumuz agir hasar gordigu icin baska bir okula tasindik”
demistir. Son kodla ilgili olarak, katimcilar sunlar belirtmistir: P2, “Egitim ortaminda depremi hatirlatacak
catlaklar vb. onarildl.” demistir ve P12, “Peyzaj diizenlemesi yaptik, en azindan 6grenciler gelip yikintilari,
hasarlar vb. gérmek istemezdi, bunlar Gzerine temel calismalar okul idaresi tarafindan yapildi, en azindan
ogrenciler bunlara bakarak bir sey hatirlamasin diye” demistir.

Egitim ortami ve 6grenme suregleri temasina ait ikinci kategorideki zorluklara iliskin elde edilen kodlar
soyledir: Katiimcilarin 6's1 (6/15) odaklanma, 5'i (5/15) dikkat, 2'si (2/15) hazirbulunusluk, 2'si (2/15) ders
atlama ve 2'si (2/15) barinma olarak ifade etmistir. Odaklanma koduna iliskin katihmcilar su sekildedir: P2,
“Onceki cocuklar simdiki cocuklar degil diyorlar, ders agisindan cok degistiler, ders acisindan zorluk cekiyorlar.
Odaklanma konusunda ¢ok sikinti yasiyorlar.” demistir. P3, “Odaklanma konusunda da sikinti yasiyorlar, gecen
yil cok iyi olan 6grenciler, yani depremden &nce ¢ok iyi olan 6grenciler, bunlari ihmal ettiler.” demistir. P6,
"Ogretmenlerimiz de zaman zaman bu yil derslere odaklanma agisindan diger yillara gére motivasyon ve
uyum sorunlar yasadigimizi ifade ettiler.” demistir ve P7, "Bazilari akli evde oldugu igin burada gercekten
ciddi odaklanma sorunlari yasadilar.” demistir. Dikkat ve teknoloji bagimliigi kodlarina iliskin katilimcilar
sunlar belirtmistir: P8, “Oncelikle bir dikkat sorunu var ve okuldan uzak kalinan siirelerde teknoloji
kullaniminda artis oldu. Teknoloji kullanimindaki artis da 6grenme sirecini olumsuz etkiliyor” demistir. P9,
“Dikkat daginikligi nedeniyle dersi dinleyememe durumu var.” demistir. P13, “Cok fazla dikkat daginikhgi var
ama bu sadece ders boyutunda. Okuldan uzak kalinan siirede telefona asiri yogunlasma nedeniyle dikkat
daginikhginin cok yiksek seviyelerde oldugunu distiniyorum.” demistir ve P15, “"Dikkat daginikhgi, okuldan
uzak kalinan surede siirekli akan ekranlara maruz kalmalari ¢ocuklar icin elbette dogal.” demistir. Diger
kodlara iliskin ifadeler sdyledir: P4, “Yil basinda hazirbulunusluk ¢ok farklydi.” demistir ve P10, “Her aile etkili
destek saglayamadi, bazilarn ylksek dizeyde destek saglarken bazilari hi¢ destek saglamadi. Bu da
ogrencilerin seviyelerini farklilastirdi, donem basinda hazirbulunusluk seviyeleri zaten farkliydi.” demistir. P5,
“Dersi bozmaya calisan, gereksiz seyler yaparak ortamin verimliligini bozan ¢ocuklar var.” demistir ve P11,
"Derslerde birbirlerinin siralarina vurarak ‘Deprem var, hadi kos' diyerek dersi sabote etmeye yonelik
davraniglar oldu” demistir. Son olarak, P1, “Hala cadirlarda kalan &grencilerimiz var, hala konteyner yok.”
demistir ve P14, "Bazi 6grencilerimiz evleri yikildidi icin barinma sorunlari yasiyor, bu ylzden ders calismakta
zorluk cekiyorlar.” demistir.

Egitim ortami ve 6grenme slirecleri temasina ait son kategori olan uyum, katihmcilarin 3'G (3/15) tarafindan
zorunlu olarak ifade edilmistir. Kalan kodlar su sekildedir: insaniz (3/15), konteyner (2/15), sportif/sanatsal
(2/15), yavas (2/15), normale donis (2/15), zorlandik (1). Zorunlu koduna iliskin katiimcilarin ifadeleri soyledir:
P3, "Sunu acgik¢a ve net bir sekilde aciklayabilir miyim, bu zorunlu muydu? Yani, disiinin, mudirim
Ankara’dan gelip gidiyordu. Ben kdyden gelip gidiyordum, arkadaslarim iste konteynerlerde kaliyordu. Nasil
desem, bir zorunluluk var.” demistir. P7, "Bazi iller sunu yapti, evi agir veya orta hasarli olanlar igin baslamay:
zorunlu kilmadi, ama bizim ilimiz bunu yapmadi. Orada ayricaliklar olabilirdi” demistir. P11, “Soyle sdyleyeyim,
depremden sonra uyum sureci biraz zordu, takdir edersiniz ki hepimizin ¢ocugu vardi, hepimizin evi vardi,
hepimiz ¢ok zor sartlar altindaydik, biraz eslik etme gibiydi, biz geliyorsak 6gretmenler de gelecekti vs.”
demigstir. insaniz koduna iliskin katilimcilar ise sunlari belirtmistir: P4, “insan oldugumuz unutuluyor. Bizden
cok fazla beklenti var ve sesimizi bile ¢ikaramiyoruz. Deprem oldugunda disari ¢ikiyoruz ve bagirarak bizi
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strese sokuyorlar.” demistir. P5, "Bazen kaygilaniyorum, arkadaslarim, sen rehber 6gretmensin, ama ben her
seyden once insanim, rehber 6gretmen olabilirim, ama insanim. Yasadigim seyleri gérmezden gelemiyorum.
Yasadigim seyler beni etkilemeye devam edecek.” demistir ve P12, “Sonugta 6gretmenler de insan, cevreden
bagimsiz degiliz. Yasadigimiz olumsuz sonugclarin etkileri 6gretmenlerde ve psikolojik danismanlarda
gorilebilir. Herkesin yardima ihtiyaci var.” demistir. Diger kodlara iliskin katilimci ifadeleri séyledir: P1, “Cok
saglikli oldugunu dasinmuyorum, saglkl olmasi igin konteyner olmalydi” demistir. P15, “Hala konteyneri
olmayan ve yakinda kalan &gretmenler var, dedigim gibi, barinma konusunda onlara yardim etmek
uyumlarini kolaylastinr.” demistir. P6, “Disiindim, okullar acildiginda, eger iki hafta boyunca spor, sanat,
psikososyal etkinliklerle birlikte aktiviteler yapabilseydik ve 6grencileri hazirlasaydik, bence cok daha iyi
olurdu.” demistir ve P8, “Sanatsal, sportif ve sosyal aktiviteler okulda artirnimali, 6gretmenler olarak
normallesmek icin ve 6grencilerin katilimi tesvik edilseydi, bu sirecte cok katkisi olabilirdi.” demistir. P2, “Her
sey zorunlu olmadidi icin, yavas yavas alistiklarini distiniyorum, bu yizden bunu olumlu goériyorum.”
demistir. P9, “Uyum sorunu olanlar icin il degisikligi yapildi. Geri kalanlar zamanla yavas yavas uyum sagladi”
demistir. P10, “Normale ne kadar dénduysek, iyilesme o kadar hizlandl.” demistir ve P14, “Normallesmek icin
okullar kademeli olarak acildi ve bu durumda hem 6gretmenler hem de 6grenciler icin istenen etki sagland..”
demistir. P13, "Bu egitim surecinde 6gretmenler uzun sire uyum saglamakta zorlandi, yani biz bile baska
illerdeydik ve uzun siire ayni ortama geri dénmekte zorlandik.” demistir.

Sonuclar ve Tartisma

Ortaokullarda gorev yapan psikolojik danismanlar/rehber 6gretmenlerle afet sonrasi okullardaki yasam
konusunda yapilan gérismelerden elde edilen nitel verilerin analizi sonucunda, 3 tema ve 9 kategori ortaya
ctkmistir. Ayrica, bu kategoriler kodlara ayrilmistir. Bu bulgulara iliskin sonuclar, tartismalar, yorumlar ve
Oneriler asagida sunulmustur.

Afetler sonrasinda 6grencilerde gdzlemlenen duygusal ve davranissal tepkiler, katilimcilarin gézlemleriyle
ayrintili bir sekilde ortaya konmustur. Bu baglamda, korku, katiimcilar tarafindan ogrenciler arasinda en
belirgin duygusal tepki olarak sikca vurgulanmistir. Ayrica, kaygi, panik, glvensizlik, 6fke, liziintt, huzursuzluk
ve umutsuzluk gibi cesitli duygusal durumlar da yaygin olarak belirtilmistir. Sarman’in (2012) calismasinda,
cocuklarin %44,8'inin (n=307) deprem sonrasinda kabuslar, kéta riyalar ve uykusuzluk gibi sorunlar yasadig,
%55,2'sinin (n=378) ise bu tir sorunlarla karsilasmadigi bildirilmistir. Depremler, yikici etkileri nedeniyle
hayatlarimizda derin izler birakan dogal afetlerdir. Ortaya cikan yikim ve kayiplar, bireylerin psikolojik iyilik
hallerini 6nemli olctide etkileyebilir. Bu nedenle, depremler sonrasinda psikolojik travmalara yonelik uygun
yaklasimlar blyik dnem tasimaktadir (Aydin, 2023). Katilimc ifadeleri, 6grencilerin travmatik olaylari yeniden
yasama korkusuyla mucadele ettigini ve afet sonrasinda guvenlik hissinin ciddi sekilde zedelendigini
gostermistir. Ayrica, artg sarsintilar nedeniyle 6grencilerin kaygilarinin arttigi, 6fke ydnetimiyle ilgili zorluklar
yasadigi ve duygusal karmasayla basa cikmada giicliik cektigi belirtilmistir. Ozellikle aile icindeki kayiplarin
cocuklarin duygusal durumlarini etkiledigi ve bu durumun okulda ve evde farkli davranislara yol actigi
vurgulanmistir. Bu bulgular, afetler sonrasinda 6grencilerde gozlemlenen duygusal tepkilerin ¢cok boyutlu
dogasini ortaya koymakta ve hem psikolojik hem de sosyal destegin kritik dnemini vurgulamaktadir.
Ogrencilerin bu tepkileri etkin bir sekilde yonetebilmeleri igin egitim ortamlarinda kapsaml psikososyal
destek programlarinin gerekliligi agiktir.

Afetler sonrasinda ogrencilerde gozlemlenen davranigsal degisiklikler, travmanin etkilerinin duygusal
tepkilerle sinirli kalmadigini ve glnlik davraniglara da yansidigini gostermektedir. Katilimcilar, 6zellikle uyum
sorunlari, okuldan kacma, ayrilik kaygisi ve devamsizlik gibi davranissal sorunlari vurgulamislardir. Ayrica,
zorbalik, saldirganhk, uygun olmayan dil kullanimi ve disiplin sorunlar sik¢a belirtilmistir. Katihmcilarin
ifadeleri, bu davranissal sorunlarin yalnizca depremin dogrudan bir sonucu olmadigini, ayni zamanda
pandeminin 6grenciler Uzerindeki etkilerinin de bu sorunlara katkida bulundugunu gdstermistir. Afet
sonrasinda 6grencilerin ailelerine olan bagimliliklarinin artmasi, okula gitme isteksizligine ve sosyal iliskiler
kurmada zorluklara yol agmstir. Bazi katilimcilar, farkli okul ortamlarinda edinilen olumsuz davranislarin
mevcut okullarinda daha belirgin hale geldigini belirtmistir. Ayrica, sosyal medya kullanimindaki artis ve
kontrol eksikligi hissinin, 6grencilerin dil ve davranislarini olumsuz etkiledigi rapor edilmistir. Literatiir de bu
tlr duygu ve davraniglarin afetler sonrasinda artan kaygi ve stres seviyelerine isaret ettigini ve bu durumun
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ofke patlamalarina ve dismanca duygulara yol acarak bireyleri agresif davraniglara yoneltebilecegini 6ne
sirmektedir. Afet yasamis bireyler tamamen umutlarini kaybederse, hatta sug teskil eden eylemlere bile
basvurabilirler (Ozgélet & Utkucu, 2021). Bu nedenle, depremden etkilenen cocuklarin duygularini ifade
etmeleri ve yasadiklari travmaya iliskin deneyimlerini paylasmalari, rahatlama bulmalarina yardimci olabilir
(Gurbiz & Koyuncu, 2024). Bu bulgular, afetlerin etkilerinin bireysel psikolojik etkilerle sinirli olmadigini, ayni
zamanda 6grencilerin sosyal cevrelerine ve okul davranislarina da uzandigini ortaya koymaktadir. Egitimcilerin
ve rehber danismanlarin, 6grencilerdeki bu davranissal degisiklikleri yonetmek icin daha kapsamli destek
mekanizmalarina ve stratejilere ihtiyag duydugu aciktir. Afet sonrasi davranissal sorunlarin ele alinmasi,
bireysel ve cevresel faktorlere birlikte odaklanmayi agikca gerektirmektedir.

Depremlerin 6grencilerin akademik performansi Uzerindeki etkilerine iliskin degerlendirmeler, bu etkinin
karmasik ve cok yonli oldugunu ortaya koymaktadir. Katihmcilar bazi 6grencilerde akademik basarida
belirgin bir dists gozlemlenirken, digerleri kayda deger bir degisiklik olmadigini veya depremin akademik
performansa etkilerinin dolayh oldugunu belirtmistir. Az sayida katiimci, bazi 6grencilerin bu donemde daha
ylksek hedefler belirleyerek basariya yonelik cabalarini artirdigini vurgulamistir. Genel olarak, amacsizlik,
motivasyon eksikligi, 6grenme sureclerinde kesintiler ve o6grenci profillerindeki degisiklikler, akademik
performansa dnemli etkileri bulunan faktorler olarak 6ne ¢ikmistir. Literatir, afetler sonrasinda 6grencilerin
genellikle akademik ve okul performanslarinda disls yasadigini, okula devam etme isteklerinde azalma
oldugunu ve sorumluluklari terk etme gibi ihmalci davranislar sergileyebilecegini gostermektedir (Aksungur &
Cakir Aksungur, 2023). Benzer sekilde, Cetiner ve ilhan (2022) tarafindan belirtildigi (zere, uygun
mudahalelerle ele alinmayan krizler akademik duslse, okul terkine ve istenmeyen 6grenci davraniglarina yol
acabilir. Katihmcilar, depremin etkilerinin, pandemi nedeniyle olusan akademik bosluklar ve egitimdeki
kesintilerle birleserek daha genis bir zorluklar agina yol actigini ifade etmistir. Ozellikle, 6grencilerin farkl
illere tasinmasi, egitim ortamlarinin degismesi ve konteyner kentler gibi gegici barinma alanlarinda
yasamalari, motivasyon kaybina ve akademik hedef belirlemede zorluklara neden olmustur. Ayrica,
okullardaki 6grenci sayisindaki azalma ve egitimde surekliligin saglanamamasi, akademik performansin
degerlendirilmesini daha da karmasik hale getirmistir. Sonug olarak, afetlerin akademik performansa etkileri
ogrenciler arasinda tekdiize bir sekilde goézlemlenmese de, genel egilim basarinin olumsuz ydnde
etkilendigini gostermektedir. Bu baglamda, egitim sireglerinin yeniden yapilandiriimasi, 6grencilerin hedef
belirleme becerilerinin desteklenmesi ve farkli sosyoekonomik ge¢mislere sahip &6grencilerin uyum
saglamasina yardimci olacak hedefe yonelik miidahaleler, akademik basarinin artirilmasi icin gereklidir.

Katihmcilarin ifadelerine gore, afet sonrasi psikososyal destek ve miidahaleler, 6grenciler, 6gretmenler ve
velileri hedefleyen ¢ok boyutlu ve kapsamli cabalar araciliiyla yirttilmdsttr. Bu girisimler, travmanin
etkilerini azaltmak ve bireylerin psikolojik dayanikliigini artirmak amaciyla yapilandiniimistir. Etkinlikler, psiko-
egitim, guvenli alanlarin olusturulmasi, farkindalik programlari, dayanikhlik egitimi ve bireysel danigsmanlhk
seanslari gibi gesitli midahale yontemleri kullanilmistir. Yasanan travmanin turd, afetin niteligine bagh olarak
degisebilir ve bu da farkli destek turlerini gerektirir. Bireylerin fiziksel, psikolojik ve sosyal ihtiyaclarinin
belirlenmesi ve ardindan uygun midahalelerin uygulanmasi biyik énem tasir (Ozkan & Cetinkaya Kutun,
2021). Ogrencilerin kendilerini rahatca ifade etmelerine yardimci olmak icin resim cizme gibi etkinlikler ve
travma sonrasi stres tepkileriyle basa cikmayl destekleyen grup seanslari diizenlenmistir. Psiko-egitim
faaliyetleri kapsaminda, 6grenciler, dgretmenler ve veliler i¢in travmanin etkileri, duygusal tepkiler ve basa
ctkma stratejileri hakkinda bilgi vermek amaciyla seminerler organize edilmistir. Travma sonrasi 6grencilerin
sosyal ve duygusal ihtiyaclarini karsilamak icin gtivenli alanlar olusturulmus ve sosyallesme tesvik edilmistir.
Ayrica, psikolojik dayanikliigr artirmak igin farkindalik girisimleri ve giclendirici etkinlikler dizenlenmistir.
Buyuk afetlerden sonra psikososyal destek saglamak, bireylerin psikolojik dayanikliliklarini stirdirebilmeleri
icin hayati 6nem tasir (Aksoy & Kabasakal, 2023). Bu nedenle, afetler sonrasi saglanan destek ve uygulanan
mudahaleler, ruh saghgini koruma ve iyilestirme agisindan kritik bir rol oynar. Sonug olarak, psikososyal
destek ve midahale cabalari, afetler sonrasi bireylerde travmanin etkilerini en aza indirmede ve dayanikhhgi
artirmada 6nemli bir rol oynamistir. Bu tir desteklerin stirdurilebilir bir sekilde planlanmasi ve uygulanmasi,
bireylerin iyilik hallerini strdlirmeleri ve olasi gelecek travmalara hazirlanmalari agisindan kritik dneme
sahiptir.
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Katihmcilarin ifadelerine gore, psikososyal destek ve miidahale ¢abalarinin etkinligi konusunda farkli gorisler
ortaya ¢ikmistir. Bazi katilimcilar (6/15) bu mudahalelerin etkili oldugunu belirtirken, digerleri (3/15) etkisiz
oldugunu ifade etmistir. Ayrica, yetersiz uygulama, icsellestirme eksikligi, zamana ihtiya¢ duyulmasi ve
mudahaledeki gecikmeler gibi sorunlar da tartisiimistir. Midahaleleri etkili bulan katilimcilar, bu c¢abalarin
dgrencilerin stresle basa ¢ikma becerilerini artirdigini, normallesmeyi kolaylastirdigini ve uyum sorunlarini
azalttigini belirtmistir. Erken asamalarda uygulanan destekleyici miidahaleler, bireylerin olumsuz yasam
olaylariyla basa ¢ikma yeteneklerini glclendirmeye ve psikolojik sikintilarin  kroniklesmesini dnlemeye
yardimci olur (Isikh & Tizln, 2017). Bu baglamda, psikososyal destegin travma sonrasi iyilesme siirecinde
kritik bir rol oynadigi vurgulanmistir. Ote yandan, bazi katiimcilar miidahalelerin tam olarak uygulanmadigini,
ogrencilerin saglanan bilgileri eyleme donistirmekte zorlandigini veya bu ¢abalarin etkilerinin yalnizca uzun
vadede gozlemlenebilecegini ifade etmistir. Ozellikle artci sarsintilarin devam etmesi, dgrencilerde korku ve
kaygiyr strdirmis ve bu da iyilesme sirecini yavaslatmistir. Ayrica, geciken midahaleler ve program
eksiklikleri, bu ¢abalarin etkinligini sinirlayan faktorler olarak belirtilmistir. Depremin yol actigi yikim ve ortaya
¢tkan zorluklar, cocuklarin afet sonrasi psikolojik ve sosyal uyumlarini dnemli 6l¢lide etkilemistir. Bu nedenle,
strdurilebilir iyilesme cabalari ve cocuklar ile genclere yonelik hedefe odakl psikososyal destek biyiik dnem
tasimaktadir (Dasgi, 2024). Bu nedenle, psikososyal destek cabalarinin ideal olarak afet sonrasi ihtiyaclar
belirlendikten sonraki bir hafta icinde baslatiimasi ve bu desteklerin kisa bir siireyle sinirli kalmayip daha uzun
bir zaman dilimine yayillmasi gerekmektedir (Akman & Altinel, 2012). Sonug olarak, psikososyal destek ve
mudahale cabalarinin etkinligi, kisisel, cevresel ve programla ilgili faktorlere bagl gérinmektedir. Etkinliklerini
artirmak igin erken mudahale, tutarli uygulama, kapsamli programlar ve uzun vadeli degerlendirmeler
gereklidir. Ayrica, bireylerin bu sirecleri icsellestirmelerine ve eyleme donustirilebilir davranislara
cevirmelerine yardimci olmak igin sabirli ve stirdUrilebilir yaklasimlar benimsenmesi kritik &neme sahiptir.

Katihmcilarin ifadelerine gore, afet sonrasi psikososyal destek ve mudahale sureclerinde ailelerin rolQ,
genellikle distik katihm ve erisim zorluklari nedeniyle sinirli kalmistir. Katiimcilarin édnemli bir kismi, velilerin
bu sureglere katiliminin asgari diizeyde oldugunu ve bu durumun psikososyal midahalelerin etkinligini
olumsuz etkiledigini belirtmistir. Velilerin toplantilara katilmamasi, okullari ziyaret etme konusundaki
isteksizlikleri ve miidahale cabalarina ilgisizlikleri, ailelerin stirece yeterince dahil olmadigini gdstermektedir.
Afet sonrasi tepkiler genellikle dort asamada incelenir: Psikolojik sok asamasinda fizyolojik tepkiler ve
konsantrasyon zorluklari ortaya cikar; tepki asamasinda sinirlilik, kaygi ve fiziksel rahatsizliklar gozlemlenir;
farkindalik asamasinda yas ve duygusal yogunluk yasanir; iyilesme asamasinda ise uyum, sakinlik ve iyilik hali
one c¢ikar (Kukuoglu, 2018). Bu asamalar, ailelerin de travmadan kaynaklanan kaygi ve duygusal tepkiler
yasadigini ve bu durumun cocuklarina saglayabilecekleri destegi sinirladigini vurgulamaktadir. Duslik
katiimin nedenleri arasinda velilerin duygusal tepkileri, programlar hakkinda farkindalik eksikligi ve pratik
zorluklar yer almaktadir. Ancak, birkag katilimci olumlu 6rnekler paylasmis, bazi velilerin psikososyal destek
programlarina aktif olarak katildigini ve cocuklarina nasil yardim edecekleri konusunda bilgi aradigini
belirtmistir. Bu ailelerin strece olumlu katkilar sagladigi, 6zellikle maddi yardim arayan ailelerin bu tdr
programlara daha fazla ilgi gosterdigi not edilmistir. Buna karsilik, ailelerin yiksek kaygi duzeylerinin
cocuklarini etkiledigi ve kayginin bulasici dogasi nedeniyle cocuklarda olumsuz davranissal degisikliklere yol
actigr vurgulanmistir. Bu, ailelerin siirecte aktif katiiminin kritik énemini ortaya koymaktadir. Ayrica, cadir
kentlerde ve konteyner yerlesimlerinde tekrarlanan miidahale programlarinin aileler arasinda bir yorgunluk
hissine yol actigi ve bu programlara ilgiyi azalttigi rapor edilmistir. Literatiirde, Demir Yildiz ve Demir Oztiirk
(2023), afetten etkilenen cocuklarin annelerinden etkilendigini ve ebeveyn stresinin cocuklarin kaygi
dizeylerini dogrudan etkiledigini gozlemlemistir. Ayrica, deprem sonrasi ailelerdeki karamsarlik, TSSB
prevalansini artirabilir. Limoncu ve Atmaca (2017), bu tir sonuclari dnlemek igin ebeveynlerin ¢ocuklariyla
birlikte psikososyal destek almasinin gerekli oldugunu vurgulamistir. Sonug olarak, afet sonrasi psikososyal
destek sireclerinde ailelerin roli hem zorluklari hem de firsatlari kapsamaktadir. Erisim stratejilerinin
gelistirilmesi, farkindalik girisimlerinin artirlmasi ve ailelerin duygusal ihtiyaclarina uygun programlar
tasarlanmasi, daha aktif katihmi tesvik etmek icin cok onemlidir. Ailelerin bu sureclere daha fazla katilimi,
cocuklarin iyilesmesi icin daha etkili bir destek mekanizmasi olusturulmasina yardimci olabilir.

Katihmcilarin ifadelerine gore, deprem sonrasi egitim ortamlari ve fiziksel kosullar kategorisinde genellikle
sinirh - degisiklikler yapilmistir. Katiimcillarin  ¢gogunlugu (8/15), egitim ortaminda herhangi bir fiziksel
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degisikligin  yapilmadigini  bildirmistir. Okul binalarinin yapisal olarak saglam oldugu durumlarda,
degisikliklerin gerekli gorilmedigi ve mevcut diizenlemelerin korundugu belirtilmistir. Bu durum, deprem
sonrasinda fiziksel rehabilitasyon cabalarinin siklikla ihmal edildigini veya &nceliklendirilmedigini
gostermektedir. Ancak, bazi katiimcilar (4/15), okul degisikliklerinin gerceklestigini ifade etmistir. Agir hasar
gormus veya kullanilamaz hale gelmis okullardaki 6grenci ve 6gretmenler, baska okullara tasinmak zorunda
kalmis, bu da 6grencilerin yeni bir ortama uyum saglama gibi ek zorluklarla birlikte psikososyal etkilerle
karsilasmasina neden olmustur. Evlerin yikilmasinin yani sira, bircok okul da deprem nedeniyle hasar
gérmiistiir (Arslan, 2023). Ote yandan, az sayida katilimci (3/15), depremin fiziksel izlerini kaldirmaya yénelik
cabalar oldugunu belirtmistir. Bu cabalar, catlaklarin, molozlarin ve hasarlarin onarilmasini, ayrica 6grencilerin
olumsuz anilarini tetikleyebilecek unsurlari en aza indirmek icin peyzaj dizenlemelerini icermistir. Bu tlr
Onlemler, 6grencilerin egitim ortaminda kendilerini daha glivende ve rahat hissetmelerini saglamayi
amagladigi seklinde anlasilmistir. Sonug olarak, deprem sonrasi egitim ortamlarindaki fiziksel degisikliklere
yonelik yaklagimlar, okullarin hasar derecesine ve idari Onceliklere bagli olarak 6nemli olctide farklihk
gostermistir. Bazi okullar ayni diizenlemeleri korurken, digerleri yer degistirme veya yenileme gibi degisiklikler
yasamistir. Ogrencilerin duygusal iyilik hallerini desteklemek ve egitim ortamlarindan travmatik hatirlaticilar
ortadan kaldirmak icin fiziksel diizenlemelerin daha sistematik bir sekilde ele alinmasi gerektigi agiktir.

Katilimcilarin ifadelerine gore, egitim ortami ve 6grenme sureclerindeki zorluklar, 6grencilerin derslere
uyumlarini ve akademik basarilarini dnemli 6lclide etkilemistir. En sik belirtilen sorunlar arasinda odaklanma
ve dikkat zorluklari yer almistir. Cocuklarin ve ergenlerin afetlere, yas gruplarinin gelisimsel &zelliklerini
yansitan Ozgln tepkiler gosterdigi belirtiimektedir (Erdur Baker, Yildirm, & Altun, 2018). Katilimcilar,
dgrencilerin deprem sonrasinda derslere odaklanmakta biyik zorluk cektigini, bazilarinin zihinsel olarak hala
evleri veya travmayla iliskili diger yerlerle mesgul oldugunu vurgulamistir. Ozellikle, deprem éncesi yiiksek
basar gosteren 6grencilerin travma sonrasinda ¢alismalarini ihmal ettigi ve performanslarinda diists yasadigi
endise verici bulunmustur. Ayrica, teknoloji kullanimindaki artisin 6grencilerin dikkat sirelerini olumsuz
etkiledigi ve 6grenme suregleri icin daha buyuk bir engel olusturdugu rapor edilmistir. Literattr bu bulgulari
desteklemekte olup, Bulut (2010), afet sonrasi ¢ocuklarda konsantrasyon gucligi ve bellekle ilgili sorunlar
yasandigini belirtmistir. Bir diger kritik sorun, 6grencilerin hazirbulunusluk duzeylerindeki farkliliklardir.
Katihmcilar, aile destegindeki esitsizliklerin 6grencilerin hazirbulunusluk duizeylerinde 6nemli farkhliklar
yarattigini gozlemlemistir. Bazi ailelerin yeterli destek saglayamamasi, 6grencilerin egitim sirecine
baslangictaki katiimini olumsuz etkilemistir. Ayrica, bazi 6grencilerde sinif dizenini bozan davranislar,
ornegin depremle ilgili sakalar ve eylemler gibi sabotaj ve dikkat dagitici davraniglar gézlemlenmis ve bu
davranislar sinif verimliligini azaltarak hem 6gretmenler hem de 6grenciler igin ek zorluklar yaratmistir. Son
olarak, barinma sorunlarn 6grencilerin 6grenme surecglerini dogrudan etkilemistir. Cadirlarda veya gecici
barinaklarda yasayan &grenciler, calisma icin sinirh olanaklara sahip olmus ve bu durum akademik
performanslarini olumsuz yodnde etkilemistir. Bu, travmanin &grencilerin giinlik yasam kosullarina nasil
yansidigini gostermektedir. Sonug olarak, deprem sonrasi 6grencilerin 6grenme stireclerinde karsilastigi
zorluklar, hem bireysel hem de cevresel faktorlerden kaynaklanmistir. Odaklanma, dikkat zorluklari,
hazirbulunusluk diizeyleri ve barinma sorunlari, egitim ortaminda etkili 6grenmenin 6niindeki temel engeller
olarak ortaya cikmistir. Bu zorluklarin Ustesinden gelmek icin, yalnizca 6grencilere psikososyal destek
saglamakla kalmayip ayni zamanda egitim ortamini ve aile destek sistemlerini glclendiren kapsamli stratejiler
gelistirilmesi cok dnemlidir.

Katihmcilarin ifadelerine gore, egitim ortamlari ve 6grenme sireclerindeki uyum sireci, hem 6gretmenler
hem de d6grenciler icin gesitli zorluklar ve farkli deneyimlerle sekillenmistir. Tekrar eden bir tema, birgok
katiimcinin temel bir zorluk olarak tanimladigi “zorunlu” uyumdur. Deprem sonrasinda zorlu kosullarda
calismaya devam eden katilimcilar, bunu bir zorunluluk hissi olarak tarif etmis ve sirecin zorluklarini bireysel
dlzeyde yogun bir sekilde yasadiklarini belirtmistir. Yetersiz fiziksel kosullar ve lojistik destek, uyum sirecini
daha da karmasik hale getirmistir. Afet durumlarinda, ne yalnizca fiziksel ne de psikolojik ilk yardimin tek
basina yeterli oldugu, topluma fayda saglamak icin bitiincil bir yaklasimin gerekli oldugu vurgulanmaktadir
(Ozkan & Cetinkaya Kutun, 2021). Katiimcilar ayrica, 6gretmenlerin ve diger egitim personelinin de bireyler
oldugunu ve g6z ardi edilmemesi gerektigini vurgulamistir. Travma yasayan 6gretmenler, hem mesleki hem
de kisisel diizeyde zorluklarla karsilasmis, ancak kendilerinden beklentilerin yiksek kalmaya devam ettigi ve
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duygusal ytklerinin biytk olciide gdérmezden gelindigini belirtmistir. Bu, 6gretmenler icin de psikolojik ve
duygusal destegin gerekliligini ortaya koymaktadir. Uyum siirecine iliskin diger bakis acilar, fiziksel altyapi ve
sosyal faaliyetlere odaklanmistir. Katilimcilar, konteyner siniflarin saglanmasi ve sanatsal ile sportif faaliyetlerin
artirilmasinin uyum sirecini hizlandirabilecegini ifade etmistir. Ayrica, kademeli normallesmenin olumlu
etkileri oldugu, o6gretmenlerin ve 6grencilerin zamanla yeni kosullara uyum saglayabildigi belirtilmistir.
Kademeli okul acilislari ve sosyal faaliyetler de bu siirecte faydali olarak not edilmistir. Sonug olarak, deprem
sonrasi uyum siireci, hem fiziksel hem de duygusal diizeyde cesitli zorluklari icermektedir. Ogretmenlerin ve
ogrencilerin daha hizh ve etkili bir sekilde uyum saglayabilmesi icin fiziksel altyapinin glclendirilmesi,
psikososyal destek mekanizmalarinin gelistiriimesi ve daha fazla sosyal faaliyetin dahil edilmesi gereklidir.
Ayrica, 6gretmenlerden destek kaynadi olmalari beklenirken, onlarin kendi ihtiyaclarinin da taninmasi
onemlidir. Uyum sirecini daha saglikli hale getirmek igin sistematik ve strdurilebilir bir yaklasim gereklidir.
Katilimcilarin goérislerini destekleyen Dasci (2024), depremler sonrasi sanat temelli psikososyal destegin
ogrencilerin 6grenme ve dikkat streclerini olumlu etkiledigini, sosyal beceriler gelistirmelerine yardimci
oldugunu ve duygusal ifadeyi kolaylastirdigini vurgulamistir.

Calismanin bulgularina dayanan oneriler asagida sunulmustur:

Psikososyal destek programlari: Ogrencilerin afet sonrasi duygusal ve davranissal tepkileriyle basa cikmalarina
yardimci olmak icin okullarda diizenli ve uzun vadeli psikososyal destek programlari uygulanabilir.

Bireysellestirilmis egitim planlari: Ogrencilerin akademik performanslarini desteklemek icin bireysel farkliliklari
dikkate alan 6zel egitim planlari ve motivasyon artirici etkinlikler gelistirilebilir.

Ebeveyn katilimi: Ebeveynlerin psikososyal destek sureclerine aktif katilimini tesvik etmek icin farkindalik
kampanyalari diizenlenmeli ve erisimi kolaylastiracak yontemler gelistiriimelidir.

Destekleyici 6grenme ortamlari: EJitim ortamlarinin fiziksel kosullari, travmatik hatirlatici unsurlardan
arindinlmis, guvenli, rahat ve destekleyici bir 5grenme atmosferi yaratacak sekilde diizenlenmelidir.

Ogretmenler icin destek: Ogretmenlerin de travma sonrasi psikolojik ve duygusal destege ihtiyac duydugu
g6z ardi edilmemelidir. Mesleki gelisim programlarinin yani sira bireysel destek mekanizmalari saglanmalidir.
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