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Comparative Analysis of Lower Secondary Education 3rd Grade
Curriculum for English Language and the Common European
Framework of Reference for Languages*

Okt. Omer OZER Yrd. Dog. Dr. Ramazan Siikrii PARMAKSIZ
Adana Bilim ve Teknoloji Universitesi Biilent Ecevit Universitesi
Yabanci Diller Yuksekokulu Egitim Fakdlltesi
ozeromer.tr@gmail.com rsparmaksiz@gmail.com

Abstract: The study conducted aimed at determining the goodness of fit between the lower secondary
education 3rd grade Curriculum for English Language in Turkey and the Common European Framework of Reference
for Languages that was composed by the Council of Europe to encourage other languages except for the mother
tongue to be spoken and to bring foreign language instruction into conformity with some standards. The study was
done in the light of significance Turkey attributes to foreign language education in the scope of harmonization
efforts with the European Union and was qualitative. In the research where "the Document Review" technique was
used, the Curriculum and Common European Framework of Reference for Languages were compared and
contrasted in terms of objectives, content, learning and teaching process and evaluation strategies. At the end of
the research, the following results were obtained: The goals of Turkish National Education and Common European
Framework of Reference for Languages had a similarity at 92 percent even though the language skills were not
handled on an equal basis in the Curriculum. Among all the language competences, Waystage (A2) Level was the
most referenced one in the Curriculum. Al and B1 levels were less dealt with when compared to Waystage Level.
Overall Oral Production was the language competence represented with most descriptors in the Curriculum. All the
assessment tools in the Curriculum were taken from the European Language Portfolio.

Key Words: Foreign Language Teaching, Common European Framework of Reference for Languages,
Comparative Education, Lower Secondary School 3rd Grade English Language Curriculum in Turkey.

Ortaokul 3. Sinif ingilizce Ogretim Programi ve Avrupa Diller igin
Ortak Basvuru Metni’nin Karsilastirmal Analizi

Ozet: Avrupa’da ana dil disinda diger dillerin de konusulmasini 6zendirmek ve yabanci dil 6gretiminde belli
noktalarda bir standardi yakalamak amaciyla Avrupa Konseyi tarafindan ortaya cikarilan Avrupa Diller igin Ortak
Basvuru Metni ve Tirkiye'nin Avrupa Birligi’yle uyum ¢alismalari kapsaminda Avrupa Konseyi’nin yabanci dile verdigi
oénem isiginda Ortaokul 3. Sinif (ilkégretim 7. Sinif) ingilizce Ogretim Programi’nin arasindaki uygunluk diizeyini
belirlemeye yonelik olarak hazirlanan bu calisma nitel bir calismadir. Dokiiman incelemesi tekniginin kullanildig
arastirmada programin kazanimlar, igerik, egitim durumlari ve sinama durumlar yoénleri benzerlik ve farkhhklar
bakimindan karsilastirilmistir. Arastirma sonunda asagidaki sonuglara ulasilmistir: Tark Milli Egitimi genel amaglar
ile OBM genel amaglari arasinda %92 oraninda uyusma oldugu bulunmasina karsin dil becerileri ingilizce Ogretim
Programi’nda esit oranda ele alinmamigstir. Tim dil becerileri arasinda A2 diizeyi en ¢ok deginilen diizey olmustur.
A2 ile karsilastinldiginda, Al ve B1 diizeylerine az deginilmistir. Sozel tretim becerisi, 6gretim programinda en ¢ok
betimleyici ile temsil edilen dil yetenegi kategorisi olmustur. Ogretim programindaki biitiin degerlendirme araglari
Avrupa Dil Gelisim Dosyasindan alinmistir.

Anahtar Sozciikler: Yabanci Dil Ogretimi, Ortak Bagvuru Metni, Karsilastirmali Egitim, Ortaokul 3. Sinif
ingilizce Ogretim Programi

This article is based on the findings from a master’s thesis entitled “Comparative analysis of lower secondary
education 3rd grade curriculum for English language in parallel with the Common European Framework of
Reference for Languages.”



Comparative Analysis of Lower Secondary Education 3rd Grade Curriculum...
Omer 0ZER- Ramazan Siikrii PARMAKSIZ

1. INTRODUCTION

Especially after the 90's, there have been radical changes across the globe, which are
hard to keep up with, in politics, economics, culture and in social field. In parallel with these
changes, removal of the borders in Europe, creation of new domestic markets, new
opportunities of every European citizen such as having a right to study and work abroad have
all increased the importance of foreign language teaching considerably. Within the frame of
changing criteria, Council of Europe designated some principles and asked every European
citizen for learning at least two or more languages together with the mother tongue in his/her
compulsory basic education. In addition to these, individual learning and utilizing media
opportunities are among the main goals (Gindogdu, 2005). Despite these developments and
possibilities, a number of people experience failure in their second language learning process

(Rieger & McGrail, 2006).

A great many studies are in progress so as to produce new methods and techniques to
promote learning (Yigit, 2010). These developments and advances in the science, culture and
technology turned our age into an age of information and communication. Consequently, a lot
of countries headed towards collaborations and cooperations in economic, social, political and
technological areas and at the end of this process, the phenomenon called 'globalism' emerged
(Gedikoglu, 2005). Within the scope of globalism, curricula of the countries transform as well
so that they can be compatible with the other countries’. A decision made by the Turkish
Board of Education in Turkey, stating the need for dissemination of European Language
Portfolio all around Turkey (Demirel, 2005, 63). In this sense, Turkey has always been in
determination to design her curricula in conformity with certain standards and criteria as the
other European Union (EU) member and candidate countries have. When the foreign language
education in Turkey considered, on the top of the criteria list is Common European Framework

of Reference for Languages (Gedikoglu, 2005).

1.1. 3rd Grade English Language Curriculum for Lower Secondary Education in Turkey
The curricula of primary and secondary schools in Turkey are determined by the
Ministry of National Education (MoNE). Turkish Board of Education is responsible for the
designing and implementation of the curricula. Development of curricula are pursued in
accordance with the needs of individuals and the societies by taking into account the
necessities of the age, the laws and decisions related to instruction and European Union's (EU)

standards for education (Eurydice, 2009). So as to improve the student's ability to use the
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language properly and accurately, 'the Eclectic Approach' in which all the components of the
curriculum development approaches can be brought together can be usefully implemented. In
this curriculum, structural, situational, process/task-based, topic-based, notional and
functional approaches were used. In so doing, this versatile model can work coordinately with
the European Language Portfolio (ELP). The ELP supports every language curriculum which
aims at improving the communicative skills of the students (MoNE, 2006). The cyclical format
was preferred so as to handle the subject at different times during the process and hereby
enhance learning through systematic repetition. Students from all ages are in need of accurate
input which is easy to understand, appropriate for their developmental level and repeated by
means of different sources (MoNE, 2006). The curriculum not only makes use of the learning
output but also the learning process. It helps the teachers monitor the student's progress by
using the right assessment and evaluation methods. Achievement of secondary schools
students are assessed by teachers individually considering their performance (projects, exam
scores, performance homework, classroom participation, attendance, behaviours etc.) during

the entire year (Eurydice, 2009).

Being parallel to the changes in curricula in 2006, the lower secondary education 3™
grade English Language curriculum (ELC) was designed in line with the idea of improving the
skills of decision-making, inquisitiveness, problem-solving, utilization of information
technology, communication, creative thinking and critical thinking. The puberty which is
defined as the period of human development during which physical growth and sexual
maturation occurs, was also taken into consideration in the curriculum (Durmuscelebi, 2010).
In the designing of the current primary school curricula, cognitive and constructivist
approaches were grounded. Accordingly, alternative assessment tools such as performance
assessment and monitoring emotional growth based on the cognitive learning theories were

also taken notice of in the assessment and evaluation processes (Eurydice, 2009).
1.2. Common European Framework of Reference for Languages

In the recent years, the concepts of pluriculturalism and plurilingualism came to the
forefront especially in Europe. Together with this, the need for giving shape to foreign
language learning and teaching in a certain framework came up. As a consequence of this
progressive change, the Common European Framework of Reference for Languages (CEFR) and

ELP emerged (Atac, 2008).
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The CEFR was developed to provide a common basis for the elaboration of language
syllabuses, curriculum guidelines, examinations, textbooks, etc. across Europe (Little, 2006). It
describes in a comprehensive way what language learners have to learn in order to use a
language for communication and what knowledge and skills they have to develop in order to
be able to act effectively. The Framework also defines levels of proficiency which allow
learners' progress to be measured on a life-long basis (Council of Europe, 2001). The CEFR may
be used to construct a quality management system for individual purposes. The document's
tables and question boxes can be used as checklists for quality planning in foreign language

learning and teaching process (Barenfenger & Tschirner, 2008).

In the virtue of CEFR, instead of the fact that the mechanism in which the grammatical
rules of a language are predominantly taught is replaced by the one where all language skills
are taught (Demirel, 2005, 65). The CEFR aims at presenting a standard basis for a
comprehensive study of language curricula, course books, curriculum instructions,

examinations, etc. (Little, 2007).

Above are many functions of CEFR explained the relationship between its level
descriptions and the observation of language development is tried to be clarified. Even though
CEFR covers a great deal more than levels and scales, they are nonetheless prerequisite for its
descriptive system. First, the CEFR’s action-oriented approach is based on the principle that in
performing communicative acts, strategies used to determine how to make most appropriate
and effective use of our linguistic resources. Next, the levels and scales describe learning
outcomes. Thirdly, the levels and scales are not an alternative grading system. They describe a
succession of language learning outcomes that takes many years to achieve. Fourthly, the
behavioural dimension of the highest levels implies maturity, general educational achievement

and professional experience (Little, 2006).

According to the articles 149 and 150 of the Treaty on the European Union, Socrates
programme was launched in 1995 so as to provide cooperation among the member countries.
Socrates consists of eight actions: Erasmus (higher education), Comenius (from pre-school to
secondary education), Grundtvig (adult education and other educational pathways), Minerva
(open and distance learning), Lingua (teaching and learning of languages), Observation and
Innovation, Joint Actions and Accompanying Measures (European Parliament, 2001). At the
Lisbon European Council on 23 and 24 March 2000, the Heads of State or Government

resolved to make Europe’s economy the most competitive and dynamic knowledge-based one
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in the world, capable of sustainable economic growth with more and better jobs, a greater
social cohesion and a sustainable environment (Lehmann, 2012). Turkey, like in other fields,
has launched necessary legal reforms in education during the EU harmonization process;
notwithstanding legal reforms made in this process are not enough on their own. Like in all
fields of education, it is an indispensable truth that we will have difference of opinion and
culture gap during foreign language teaching in complying with the norms and standards which

are valid in Europe (Gedikoglu, 2005).
1.3. European Language Portfolio

New curricula of the EU countries are expected to be compatible with the standards
set by the European Council, Modern Languages Division (Demirel, 2011, 55). To develop
multilingualism in Europe and make this be part of the curricula of the EU member countries,
Modern Languages Division, operating within the Council of Europe, was changed to Language
Policy Division (Byram et al., 2002). The main concern of the Division is to emphasize that
every individual has a right to learn a language within the context of democratic citizenship
rights. In this sense, to promote the development of multilingualism in the continent,
Languages Policy Division gives seminars and produces projects. In relation with the European
Year of Languages 2001, it was decided that a widespread implementation of the European
Language Portfolio should be launched by all the member countries of the European Council
(Bunjes, 2002). Since becoming a member of the Council of Europe in 1949, Turkish Ministry of
National Education has closely aligned its policies with those of its European counterparts,
emphasizing proficiency in foreign languages (Celik, 2013). Turkey, particularly in recent years,

has exerted positive efforts in this respect (Demirel, 2011, 55).

The European Language Portfolio (ELP) has both a reporting and a pedagogic function.
In its reporting function it supplements the certificates and diplomas that are awarded on the
basis of formal examinations by presenting additional information about the owner's language
learning experience and concrete evidence of his/her second language proficiency. In its
pedagogic function the ELP is designed to promote multilingualism, raise cultural awareness,
and foster the development of learner autonomy (Little, Goullier & Hughes, 2011). The

portfolio consists of three related parts: Language Passport, Language Biography and Dossier.

By use of the ELP, learners' qualifications and other significant linguistic and cultural

experiences can be recorded in an internationally transparent manner. Thus, it enables
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learners to motivate themselves and acknowledge their efforts to extend and diversify their
language learning at all levels in a lifelong context (Shiels 2001). The aim of this project is to
develop individual plurilingualism and pluriculturalism. The main purpose of holding this
passport for EU citizen is to underline the significance of learning first foreign language in
primary education and the second in higher education (Demirel, 2011, 55). W.ith
implementation of the ELP, students will be able to take more responsibilities for their own
learning process. Thus, students will develop language awareness and will be aware of what

they are able to do throughout the learning stages (Demirel, 2010; isisag, 2008).
1.4. Objectives of the Study

Comparing the lower Secondary Education 3rd Grade ELC by MoNE with the CEFR

poses the main problem of the study.

In scope of the research, the ELC and CEFR were compared in terms of similarities and

differences in the objectives, content, teaching-learning process and evaluation process.

Especially in the last decade, bachelor's degree, associate degree and high school
graduates in the EU member states have been expected to speak at least one other language
than their mother tongue at the level of being able to sustain a conversation (European
Commission, 2005). An approach based on teaching the language structures mostly was taken
place by the one in which functionality of the language, communication and grammar were of
vital importance. In addition to the grammar rules, the skills of listening, speaking, reading and
writing were needed to be acquired too (Demirel, 2005, 55). In this sense, the CEFR was put
together by the Council of Europe and the standards set by it have become criteria needed to
be fulfilled by the states within the borders of the continent. One of the key issues of Turkey's
harmonization process with the European Union is foreign language teaching. Taking into
account all of these, the current point where Turkey stood was tried to be clarified in terms of
the foreign language education. The purpose of this research is to analyze the MoNE Lower
Secondary Education 3rd Grade Curriculum for English Language and the Common European
Framework of Reference for Languages by comparing and contrasting, and hereby contribute

to the ongoing conversation in the field of comparative educational research.

In accordance with this general purpose, answers were sought to the following sub-

questions:
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1. What are the characteristics of the Common European Framework of Reference for

Languages and Lower Secondary Education 3rd Grade Curriculum for English Language?

2. What are the comparisons and contrasts of the 3rd Grade Curriculum for English
Language and the Common European Framework of Reference for Languages in terms of goals

and objectives?

3. What are the comparisons and contrasts between the 3rd Grade Curriculum for
English Language and the Common European Framework of Reference for Languages in terms

of content?

4. What are the comparisons and contrasts between the 3rd Grade Curriculum for
English Language and the Common European Framework of Reference for Languages in terms

of learning-teaching processes?

5. What are the comparisons and contrasts between the 3rd Grade Curriculum for
English Language and the Common European Framework of Reference for Languages in terms

of the evaluation strategies?
2. METHODOLOGY

This study is a comparative research. In this research, the CEFR and MoNE Secondary
School 3rd Grade ELC have been compared.  Formerly, qualitative researches used to be
conducted to support the quantitative data, yet today they solely can underpin the researches
by themselves (Yildirnm & Simsek, 2008, 88). Qualitative research is described as an unfolding
model that occurs in a natural setting that make it possible for the researcher to develop a
level of detail from high involvement in the actual experiences (Creswell, 1994, 124). Although
there are many data collection instruments in a qualitative research, the most common of
them are an analysis of observation, interview and document review. All of these are also
subclassified. (Bogdan & Biklen, 2003, 151; Yildirim & Simsek, 2008, 88). The document review
was used in the study to provide comparability between the texts. Qualitative research is a
process of inquiry with the goal of understanding a social or human problem from multiple
perspectives; conducted in a natural setting with a goal of building a complex and holistic
picture of the phenomenon of interest. In these research studies, there are no pre-determined
hypotheses to test their truth and qualitative data collection instruments such as interview,

observation, document review are widely used (Yildirnm & Simsek, 2008, 88).
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The document review technique was utilized in the research. Reports, official
documents such as books, magazines, autobiographies, documentaries and other written
documents are the major data sources in this technique (Bas & Akturan, 2008, 47). Documents
the informants write themselves or are written about them such as autobiographies, personal
letters, diaries, memos, newsletters, proposals, codes of ethics, newspaper articles, students'
case reports and folders are included in data. In the research whose major data gathering
technique is participant observation and interview, documents can be used as a primary
source as supplemental data (Bogdan & Biklen, 1992, 151). Data collection from different
sources with regard to the phenomenon give researchers an opportunity to analyze and
synthesize the different viewpoints or approaches and this will increase the validity of the
study (Bas & Akturan, 2008, 48). Qualitative researchers should follow such steps like
articulating the value and logic of the research to convince people of its usefulness and
credibility. Besides, they are expected to refer to the research design, data collecting
instruments, analyzing and planning of the research to establish the ‘truth value’ of the study

(Marshall & Rossman, 2006).
2.1. Data Collection Instrument

In order to collect data concerning the problem of the study, specific criteria were set
in advance. The data were reached by searching the databases of ERIC, EBSCOhost, Web of
Science and Thesis Database of the Council of Higher Education by typing "Common European
Framework", "English Language Curriculum", "Foreign Language Teaching" and "European
Language Portfolio" as keywords. In the selection of the sources, the sight was set on the
studies released especially after 2006. Studies on Second Languages such as French and
German as well as English were taken into the scope of the study. In accordance with the
criteria set, internet and written sources 1 to 6 years old in particular were searched to form
the literature review. The data sources of the study are the lower secondary education 3rd
Grade English Language Curriculum by MoNE and the Common European Framework of

Reference for Languages by the Council of Europe.
2.2. Data Analysis

Having reached the primary sources for the study, the problem, sub-questions and
objectives of the research were determined. All data were subjected to content and frequency

analyses so as to reveal themes relevant to the problem. Content analysis, which is widely
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used in social sciences, is encoding specific words of a text into smaller content categories and
it is a technique both systematic and renewable (Buyukoztiirk, 2008, 64). To find out the
relation between the ELC and CEFR via using tables, frequency analysis was used. As the ELC
does not have descriptors from the B2, C1 and C2 levels, they are excluded from the study.
Although they were listed in relevant levels and categories, some descriptors which are listed
under different names in the CEFR were not included in the analysis. In conclusion, the

comparisons and contrasts of the ELC and CEFR were determined out of the data compared.

3. FINDINGS AND RESULTS
To put forth the appropriateness of lower secondary education 3rd Grade ELC used in

schools of MoNE and the CEFR via comparing the level descriptors was aimed in this study:

Table 1: Overall percentages of the competences in the ELC.

Al A2 B1

Linguistic Competence -- 38,5 4,3

Writing Competence 33 42,9 --

Reading Competence -- 36,3 --

Listening Competence -- 50 --

Communicative Language Competence 15 60,6 3,2
9,60% 45,63% 1,50%

1. Both the lower secondary education 3rd Grade ELC which was first implemented in
the 2008-2009 School Year and the CEFR encourage project papers and portfolios built by
students. By means of the ELP, both the ELC and CEFR follow a process-based approach. Within
this approach, the aim of reviewing and reinforcing the structures by using the cyclical format
is pursued. Although there are references in the ELC to building portfolios, references to using
language passports are less than sufficient. Furthermore, Mirici (2008) points out that few
teachers are aware of the Turkish adaptation of the ELP made available to all Turkish citizens

through MoNE website.

2. When compared in terms of general purposes, 11 out of 12 general purposes of the
ELC can be found in the CEFR too. 83% of the above-mentioned purposes of the ELC are at A2
level and 8,33% is at B1 level. Although the curriculum is based on general purposes in the
Basic Law of National Education, it is also in parallel with the CEFR's general purposes with a

high percentage (92%).

3. When the content of the ELC and CEFR were compared:
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a) The competences in the ELC are listed in 8 categories in the CEFR. When all the
categories which have descriptors regarding levels are taken into consideration, the ELC meets

53,84% of the A2 level and 7,69 of the B1 levels in the CEFR.

b) All the descriptors in the ELC belonging to listening skill are at A2 level and they
meet 50% of the descriptors in the listening field in the CEFR. Among all of these, "Watching
TV and Film" and "Understanding a Native Speaker Interlocutor" are the ones which are

represented in the ELC with all their descriptors.

Table 2: Overall percentages of the categories of the CEFR and ELC in terms of listening.

A2

LISTENING CEFR ELC %

1 Overall listening comprehension 2 0 0
2 Understanding conversation between native speakers 1 1 100

3 Listening as a member of a live audience -- -- --
4 Listening to announcements and instructions 2 1 50

5 Listening to audio media and recordings 1 -- 0
6 Watching TV and film 2 2 100
TOTAL 8 4 50

c) All the descriptors in the ELC with respect to the reading skills are at A2 level and
meet 36,3% of the descriptors in the CEFR.

Table 3: Overall percentages of the categories of the CEFR and ELC in terms of reading.

READING A2
CEFR ELC %
1 Overall reading comprehension 2 1 50
2 Reading correspondence 2 0 0
3 Reading for orientation 3 2 66,7
4 Reading for information and 1 0 0
argument
5 Reading instruction 2 0 0
6 Ident.lfylng cues and inferring (spoken 1 1 100
& written)
11 4 36,3

d) The descriptors in the ELC with regard to the writing skills are at Al level (25%) and

A2 level (75%). The ELC which mostly covers A2 level in every skill, places relatively heavy

Bartin Universitesi Egitim Fakiiltesi Dergisi Cilt 2, Say1 2, s. 171 - 189, Kis 2013, BARTIN — TURKiYE
Bartin University Journal of Faculty of Education Volume 2, Issue 2, p. 171 - 189, Winter 2013, BARTIN — TURKEY



of Yigit's (2010).

Comparative Analysis of Lower Secondary Education 3rd Grade Curriculum...
Omer 0ZER- Ramazan Siikrii PARMAKSIZ

emphasis on Al level by covering 33% of the relevant part in the CEFR. The distribution of

descriptors at mostly A2 level and relatively fewer at Al level share similarity with the findings

Table 4: Overall percentages of the categories of the CEFR and ELC in terms of writing.

Al A2

WRITING e O o & 9 o
Overall written production 1 1 1 100
Creative writing 1 4 2 50
Reports and essays -- -- -- -- -- --
Planning -- -- -- 1 0 0
Compensating -- -- -- 2 0 0
Monitoring and repair -- -- -- -- -- --
Overall written interaction 1 1 100 1 0 0
Correspondence 1 100 0 0
Notes, messages & forms 1 0 0 2 1 50
Note-taking -- -- -- -- -- --
Processing text 1 0 0 2 2 100
TOTAL 2 33,3 14 6 42,9

e) The descriptors in the ELC concerning overall spoken production meet 15% of Al,

descriptors in general.

60,6% of A2 and 3,2% of B1 levels in the CEFR. All in all, it can easily be suggested that the
descriptors in the ELC are mostly at A2 level. This result bears a strong resemblance to the

overall spoken production results found by Yigit (2010) by making reference to A2 level
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Table 5: Overall percentages of the categories of the CEFR and ELC in terms of overall spoken
production (Ozer, 2012).

Al A2 Bl
OVERALL SPOKEN
o o o

PRODUCTION é E) X E § x E E X
1 Overall oral production 1 0 0 1 1 100 1 0 0
,  Sustained monologue: 100 8 6 75 8 0 0

describing experience

3 Sustalne.d monologue: i i i i i i ) 0 0

putting a case
4 Overall oral production 1 0 0 1 1 100 1 0 0
5 Sustained monologue: 1 1 100 3 6 75 3 0 0

describing experience
Sustained monologue:
putting a case

7 Public announcements - - - 1 0 0 1 0 0

8 Addressing audiences 1 0 0 4 3 75 2 0 0

9 Overall spoken 2 0 o 4 4 100 5 0 0

interaction
10 Understan.dlng a native ) 0 0 3 1 33 1 0 0
speaker interlocutor

11 Conversation 3 0 0 8 3 37,5 4 0 0

12 Informal discussion - - - 6 3 50 8 0 0

13 Formal dlscyssmn and i i i 3 ) 66,7 3 0 0

meetings
14 Goal-oriented co- 2 0 o 4 1 25 6 0 0
operation
15 Transactions to qbtaln 5 0 0 8 5 62,5 3 0 0
goods and services
16 Information exchange 4 1 25 10 6 60 6 1 17
17 Interv.lewm.g and being 1 0 0 ) ) 100 4 0 0
interviewed

18 Taking the floor - - - 3 2 66,7 2 1 50

19 Co-operating - - - 1 1 100 4 0 0

20 Spoken Fluency 1 1 100 2 0 0 2 0 0

21 Asking for clarification - - - 3 3 100 1 0 0
20 3 15 71 43 60,6 63 2 3,2

4. CEFR serves a function by enabling learners express theoretical basis for their
learning in their own way and wants learners pursue some communicative goals for this

purpose. To carry out communicative tasks, users have to engage in communicative language
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activities and operate communicative strategies. The ELC, like the CEFR, considers learners as
an active component of the instruction process and supports this process by means of material
usage aiming at communication. As for the physical conditions of the language classes, most of

the classes are insufficient in technological aids.

5. The ELC used the categories and descriptors found in the CEFR in order that learners
as well as teachers can assess and evaluate the progress they have made. While reporting the
learners' language acquisition, it pursues a goal of determining generalisable language
competences out of a particular written or spoken performance. Accordingly, together with
stating the criteria for the attainment of a learning objective, teacher and self-assessment are
advised. As the teaching methods and techniques have to be in accordance with assessment
tools throughout the teaching-learning process, all the assessment tools in the ELP were
borrowed. The ELC pursues a goal of detecting process-based generalisable language
competences and authentic assessment methods which are scale-based or performance-based

and pay regard to individual differences.

RECOMMENDATIONS

In relation with the results, the following can be suggested to contribute the future

discussion in the literature:

1. The 3rd Grade ELC which follows a process-based approach should be made to make

more use of the language passport which constitutes one of the three dimensions of the ELP.

2. As collaboration is preferred between student, teacher and parents in an efficient
learning process, a study should be conducted upon the attitudes of these three pillars of
education towards the Council of Europe, ELP, CEFR and second language teaching in public

schools of the MoNE.

a. Descriptors related to listening, reading and overall spoken production
predominantly belong to A2. In addition to this, they rarely belong to Al and B1 levels. Of all
the descriptors concerning the writing skills, the descriptors of Al level constitute 25% of the

all and this requires a detailed study of the ELC’s sub-goals with respect to the writing skills.

b. A similar study should be carried out to determine the distribution of the categories
and descriptors in each level used in lower secondary education 4th grade and high school

curricula for English language.
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3. In the scope of the opinion reached through studying the relevant literature that the
learning environment for English Language is technologically insufficient, further studies
regarding the appropriateness of the physical conditions in public schools and necessary
improvements should be done so that communicative and interactive activities can be carried

out more efficiently.

4. As miscellaneous common and authentic assessment tools are suggested in the
CEFR, at what level the candidate teachers at faculties of education learn these tools and how
efficiently the incumbent teachers use them should be investigated. Accordingly, relevant pre-

service and in-service training opportunities should be provided for the teachers.
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GENiS OZET

Dinyada 6zellikle 90’l1 yillardan sonra siyaset, ekonomi, kiiltiir ve toplumsal alanda izlenmesi giic
kokll degisimler yasanmaktadir. Bu gelismelere kosut olarak Avrupa’da sinirlarin kalkmasi, i¢ pazarlarin
acilmasi, her Avrupa vatandasinin bir baska llkede 6grenim gérme ve ¢alisma hakki gibi olanaklara
kavusmus olmasi yabanc dil 6gretimin 6nemini 6nemli 6lglide arttirmistir. Degisen bu kosullar
cercevesinde Avrupa Konseyi bazi ilkeler belirlemis ve her Avrupa vatandasinin zorunlu egitim siirecinde
ana dili yaninda en az iki ya da daha fazla yabanci dil 6grenmesini istemektedir. Avrupa’da ana dil disinda
diger dillerin de konusulmasini 6zendirmek ve yabanci dil 6gretiminde belli noktalarda bir standardi
yakalamak amaciyla Avrupa Konseyi tarafindan Avrupa Diller igin Ortak Basvuru Metni hazirlanmistir.
Tirkiye’nin Avrupa Birligi’yle uyum g¢alismalari kapsaminda yabanci dile verdigi nem isiginda Ortaokul 3.
Sinif (ilkdgretim 7. Sinif) ingilizce Ogretim Programi’nin Ortak Basvuru Metni'ne uygunluk diizeyini
belirlemeye yonelik olarak hazirlanan bu ¢alisma nitel bir galismadir. Arastirmada kullanilan dokiiman
incelemesi, arastirma problemine iliskin olarak yazili ve gorsel dokiimanlarin incelenmesi daha zengin ve
kapsamli bir ¢ikarim saglanmasi agisindan 6nemlidir. Olguya ya da olaya iliskin ¢ok cesitli kaynaklardan
bilgi toplanmasi degisik bakis agilari ve yaklasimlarin da incelenmesi ve sentezlenmesine olanak

saglayarak ve arastirmanin gegerliligini artirmaktadir.

Arastirmada, Milli Egitim Bakanhg (MEB) Ortaokul 3. Sinif ingilizce Ogretim Programi (IOP) ile
Ortak Basvuru Metni’'nin (OBM) amaglar, icerik, 6grenme ve 6gretme durumlar ve sinama durumlari
bakimindan benzerlik ve farkliliklari ortaya konulmaktadir. Dokiiman incelemesi tekniginin kullanildigi
arastirmada programin kazanimlar, igerik, egitim durumlari ve sinama durumlan yoénleri benzerlik ve
farkhliklar bakimindan karsilastiriimistir. Veri toplamak amaciyla arastirma problemine uygun olgitler
takimi gelistirilmistir. Arastirmanin temel ¢alisma alani ve veri kaynagl 2001 yilinda Avrupa Konseyi
tarafindan yayinlanan “Diller icin Ortak Basvuru Metni: Ogrenme, Ogretme, Degerlendirme” ve Tiirk Milli
Egitim Bakanlig’nin OBM’yi gdz &6niinde bulundurarak hazirladigi Ortaokul 3. Sinif icin iOP’den
olusmaktadir. Oncelikle, 2006 ve sonrasinda yayimlanan ulusal ve yurt disinda yapilmis arastirmalar
temel alinarak alan yazini taranmis ve arastirmanin problemi, alt problemleri ve amaglari belirlenmistir.
Toplanan verileri aciklayabilecek iliskilere ulasmak amaciyla icerik analizi ve sonrasinda frekans analizi
kullaniimistir. icerik analizi, belirli kurallara dayali kodlamalarla bir metnin bazi sdzciiklerinin daha kiigiik
icerik kategorileri ile 6zetlendigi sistematik ve yenilenebilir bir tekniktir. Verilerin ¢6zimlenmesinde
frekans analizi tekniginden yararlanilarak tablolar yapilmistir. B2, C1 ve C2 dizeyleri 3. sinif iOP’nin
hedef kitlesine yonelik olmadigindan 6tiri galismaya katilmamistir. Diizey ve kategori olarak benzer
olmasina karsin OBM’dekinden baska baslik altinda yer alan betimleyiciler tablolarda gosterilmelerine

karsin sayisal olarak ¢coziimlemeye katilmamistir.

2008-2009 6gretim yilinda ikinci kademede uygulanmaya baslayan ve ayni genel amaglari izleyen

Ortaokul 3. Sinif iOP ve OBM’nin her ikisi de proje ddevleri ve 6grenciler tarafindan dosyalar tutulmasini
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desteklemektedir. Avrupa Dil Gelisim Dosyasi (ADGD) ile hem iOP hem de Basvuru Metni siire¢ odakli bir
yaklagimi izlemektedir. IOP’de portfolyo tutulmasina iliskin pek cok génderme bulunmasina karsin dil

pasaportuna iliskin o oranda deginme goriilmemistir.

Arastirmanin amag ve hedefler bakimindan karsilastirildiginda, 3. sinif icin iOP’de belirtilen 12
genel amacin 11 tanesinin OBM’de karsiligl bulunmaktadir. Belirtilen amaglarin %83’G A2 diizeyine ve
%8,33'U ise B1 duzeyine denk gelmektedir. Programin olusturulmasinda, Milli Egitim Temel Kanunu’nda
yer alan Tirk Milli Egitimi'nin genel amaglari temel alinmasina karsin ayni zamanda OBM genel amaglari

ile de yliksek oranda (%92) 6rtismektedir.

Ortaokul 3. Sinif iOP ve OBM’nin igeriklerinin benzerlik ve farkliliklar bakimindan karsilastirilmasi
sonucunda su sonuglara ulasiimistir: Ortaokul 3. Sinif iIOP’de bulunan dinleme becerisi alanina ait
betimleyicilerin timi A2 dizeyindedir ve OBM’de bu alandaki betimleyicilerin %50’sini karsilamaktadir.
Bunlar icinde, "Televizyon ve Film Seyretme" ve "iletisimde rol alan anadilde konusan kisiyi anlamak"
iOP’de eksiksiz karsilanan kategoriler olmustur. Okuma becerisine iliskin olarak Ortaokul 3. Sinif iOP’de
yer alan betimleyicilerin timi A2 diizeyindedir ve OBM’de bu alandaki betimleyicilerin %36,3’Unl
karsilamaktadir. Ortaokul 3. Sinif iOP’de yer alan yazma becerisine iliskin betimleyiciler (%25) Al ve
(%75) A2 diizeyindedirler. Ortaokul 3. Sinif IOP’deki Okuma becerisine temel olarak A2 diizeyinde atifta
bulunuldugu tespit edilmistir. Neredeyse biitlin amaglari A2 diizeyinde ve bir bélimi de B1 diizeyinde
olan iOP’nin sadece yazma béliimiinde Al diizeyine de énemli dlclide (%33) yer verdigi saptanmistir.
Sézel Uretim becerisine iliskin Ortaokul 3. Sinif i{OP’de vyer verilen betimleyiciler A1, A2 ve Bl
diizeyindedirler. Ortaokul 3. Sinif IOP, OBM’deki sdzel Uretim becerisine iliskin betimleyicilerinin Al

diizeyinde %15’ini; A2 dizeyinde %60,56'sin1 ve B1 diizeyinde %3,17’sini karsilamaktadir.

Basvuru Metni’nin en uygun islevi olan dil 6grenim ve 6gretim sirecine katilan herkesin kendi
kuramsal temellerini ve kendi yollarini agik bir bicimde soylemelerine olanak saglamaktir ve bu amacla
dgrenenler tarafindan kazanilmasini istedigi bazi iletisimsel amaglar ve gérevler vardir. IOP de OBM gibi
o6grenenlerin 6grenim ve 6gretim sirecinin bir boyutu oldugunu kabul etmekte ve 6gretim programlari

arasi etkinlikler ve iletisimi amag alan materyal kullanimi ile bu siireci desteklemektedir.

OBM’de ver alan dil yeterligine iliskin kategoriler ve betimleyicilere iOP icinde de yer verilmistir.
Benzer bicimde, Ortaokul 3. Sinif iOP’deki degerlendirme araclarinin (dil dosyasi, dil pasaportu ve dil
dgrenim gecmisi) tamami ADGD’den alinmistir. IOP de siireg temelli genellenebilir dil yetilerini belirleme
amaci gitmekte ve bu amacla 6grenenlerin bireysel farkhliklarini gézeten, olcek referansli, performans

temelli 6zglin degerlendirme yontemleri 6nermektedir.

Arastirma sonunda su sonuglara ulasilmistir: Tirk Milli Egitimi genel amaglari ile OBM genel

amaclari arasinda %92 oraninda uyusma oldugu bulunmasina karsin dil becerileri iOP’de esit oranda ele
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alinmamistir. Tim dil becerileri arasinda A2 diizeyi en ¢ok deginilen diizey olmustur. Sozel lretim
becerisi, 6gretim programinda en ¢ok betimleyici ile temsil edilen dil yetenegi kategorisi olmustur.
Ortaokul 2. Sinif iIOP betimleyicilerinin icerik ve agirliklari ile Ortaokul 3. Sinif IOP betimleyicileri ve
agirhiklan arasinda yiiksek oranda benzerlik bulunmustur. Ogretim programindaki biitiin degerlendirme
araclari ADGD’den alinmistir ve (0P buna paralel bir degerlendirme sireci vyiritilmesini

desteklemektedir.

Bu arastirmanin sonucunda Ortaokul 3. Sinif ingilizce programinin tiim dil becerileri ve dilbilgisi
ogretimi agisinda OBM’ye uygunlugu ortaya cikariimis ve boylece 3. Sinif'in dinleme, konusma, okuma ve
yazma becerileri agisindan seviyesi belirlenmistir. Bu g¢alisma, ayni zamanda MEB’in Temel Zorunlu
Egitim Ortaokul kademesi programlarinin OBM’ye karsilastirilmasi yoniinden ilk galismalardan biri olma
ozelligini de tasimaktadir. Daha 6nceden bu alanda yapilmis olan galismalarin devam niteliginde
olmasinin yani sira bu ¢alisma ayni zamanda MEB tarafindan hazirlanan iOP’nin, son yillarda son derece
onem kazanan ve yabanci dil programlarinin sekillendirilmesinde referans konumundaki OBM‘de

tanimlanan dil dizeylerinin neresinde oldugu da bu galisma ile ortaya konulmustur.
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