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ABSTRACT

Earthquakes profoundly impact human life by causing both individual and societal
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experienced by the children were revealed. A semi-structured interview form o
prepared by the researchers was used as the data collection tool. The research
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findings indicate that students struggled to return to their previous routines after
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being helpless in the event of another earthquake since their families were not with

Post-Traumatic Stress
Disorder, Earthquake

them when face-to-face education resumed. This anxiety made it difficult for them and Education,
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them. Although their activities during the time they were away from school did not ~Consequences Of

lead to the desired success, they believed they were able to readapt to school. Based Earthquakes on
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implementing post-traumatic educational support programs, and expanding Processin Primary
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Introduction

Earthquakes are natural disasters that shake societies by causing destruction, economic crises, social
unrest, and deep emotional wounds. In addition to their direct effects, earthquakes have long-term
psychological impacts due to societal panic and chaos (Aytis, 2023; Sonmez, 2022).

The groups most at risk during earthquakes include those living in unsafe buildings, those in
economically difficult situations, individuals with health problems or disabilities, those living in
densely populated cities, and groups with low levels of education and awareness about earthquakes
(Ezaki, 2017; Frankenberg et al., 2013; Sahin & Bilik, 2024).

The Effects of Earthquakes On Children

Children are among the groups most affected during and after earthquakes (Dasci, 2024).
Earthquakes can cause both physical and psychological damage to children (Karabulut & Bekler,
2019). The emotional, social, and academic development of children can be affected after an
earthquake (Aykag et al,, 2024). Earthquakes can disrupt children's education and social lives
(Basnet, 2020; Sartyildiz et al., 2024). For example, school closures or transfers to different schools
can disrupt children's learning processes, while the loss of friends or separation from loved ones can
affect their emotional states. A study conducted after the 2015 Nepal earthquake found that domestic
violence increased, and even human trafficking occurred (Basnet, 2020). Unfortunately, the societal
and cultural effects of earthquakes can leave lasting marks on children's lives.

The Significance of The First Grade of Primary School

Primary education is a crucial turning point in an individual's life (Oktay, 1988). Primary education
plays a critical role in the cognitive, social, and emotional development of individuals. This process
helps children discover their potential and lays the foundation for their future success. In addition
to basic education, primary education allows students to develop socially, gain self-confidence, learn
discipline and responsibility, discover different talents, adapt to society, and prepare for future
education (MEB, 2023). The first year of primary school holds particular importance (Yilmaz et al.,
2021). In Turkey, since preschool education is not compulsory, the number of students who complete
preschool education and start primary school is lower than expected. Children who attend preschool
adapt more easily to school (Bozgiin & Sagir, 2018), while for those who do not, their first encounter
with school occurs in the first grade of primary school. In the first grade, students not only go
through an intensive academic process but also learn to adapt to school culture (MEB, 2016). School
adaptation in the first grade refers to the child's ability to quickly and healthily adjust to a new
environment and routine. School adaptation can be categorized into physical, social, academic,
emotional, and rule adaptation. The adaptation process can vary for each first-grade student
(Correia & Marques Pinto, 2016; Lakhani et al., 2017).

A review of the literature reveals that studies on the effects of earthquakes on children are generally
conducted immediately after major earthquakes, with fewer studies conducted after a certain period
has passed. These studies often focus on the psychological effects of earthquakes on children. For
example, Dasc1 (2024) investigated how intervention programs prepared for children and youth
affected by earthquakes impact their psychological and social adaptation. Giilyol (2024) highlighted
the effects of post-traumatic stress on individuals after earthquakes. Sar1yildiz et al. (2024) addressed
the physical effects of earthquakes on children, working with amputee children who sought
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prosthetics after the earthquake. They concluded that amputee children should be evaluated by a
multidisciplinary team. Sahin and Bilik (2024) explored the relationship between earthquakes and
poverty, concluding that economic inadequacy makes it difficult for poor people to respond
effectively to earthquakes. Peker and Sanli (2022) examined the relationship between earthquakes
and migration, emphasizing the need for Turkey, located in an earthquake-prone zone, to develop
migration policies. In addition to such studies, there are numerous studies investigating the effects
of earthquakes on education. Polat and Sarigam (2024) conducted a study on the problems faced by
teachers after the February 6 earthquake. Demirhan and Uludag (2024) studied the motivation of
primary school teachers working in earthquake-affected areas. Kotan (2024) analyzed textbooks to
determine the extent to which disasters are covered, finding that disasters, particularly earthquakes,
are primarily addressed in social studies and life sciences courses, but are often treated in a one-
dimensional manner. Yildirimhan et al. (2024) evaluated the effects of earthquakes on children based
on teacher opinions. Their research found that children feared experiencing another earthquake, felt
constantly anxious about earthquakes, became more dependent on their parents, experienced gaps
in psychological intervention, and emphasized the need for various studies to reduce children's
earthquake-related anxiety. Aykag et al. (2024) examined the psychological and behavioral effects of
earthquakes on preschool children from the perspective of teachers. They also noted that
earthquakes negatively affect children emotionally and behaviorally and that teachers need training
to address these issues, suggesting the development of alternative educational programs for
children after earthquakes.

When examining global studies on the effects of earthquakes on children, it is evident that research
is prevalent in countries located on earthquake fault lines. These studies generally focus on the
effects of earthquakes on education and children's mental health. For example, Ezaki (2017), focusing
on children in the Bhaktapur region of Nepal, found that even after schools reopened, there was a
significant drop in student numbers, with attendance gradually increasing over time. Ezaki (2017)
also noted that poor students struggled to attend even public schools after the earthquake. Tang et
al. (2017), addressing mental health issues in children after earthquakes, emphasized that up to 60%
of children may experience post-traumatic stress disorder (PTSD). The study identified fear, injury,
or grief, and witnessing injury or death during earthquakes as the primary causes of PTSD in
children. Groome and Soureti (2010), in their study following the 1999 Athens earthquake, found
that younger children living closer to the epicenter had higher PTSD scores compared to those living
further away. A review of domestic and international studies reveals a gap in research focusing on
the process of first-grade primary school students being away from school due to earthquakes and
their subsequent readaptation to school. This study aims to fill this gap.

In Turkey, during the 2022-2023 academic year, first-grade primary school students attended school
for a few months before being forced to take a break due to the February 6, 2023, Kahramanmaras
earthquake. First-grade students who experienced the earthquake were negatively affected both
academically and in terms of school adaptation, as they were in the process of adapting to school
when the earthquake occurred. Students who could not attend school due to school closures,
holidays, or other reasons had to go through the readaptation process when they returned to school
months later. This study aims to examine the readaptation process to school of first-grade primary
school students who experienced the February 6, 2023, Kahramanmaras earthquake and were forced
to take a break from school for various reasons. To this end, the following questions were addressed:

1. What are the opinions of first-grade primary school students regarding the mental and emotional
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problems they faced after the earthquake?

2. What are the opinions of students regarding their experiences during the process of returning to
school after the compulsory education break?

This study is significant as it examines the opinions of first-grade students who were forced to take
a break from school due to an earthquake during their readaptation process. Given that Turkey is
located in an earthquake-prone zone, investigating the effects of earthquakes on first-grade primary
school students and presenting the results will provide valuable insights for educators, parents, the
Ministry of National Education, curriculum developers, and researchers in various fields related to
children (e.g., pedagogues, social workers, health experts). The results of this study will also help us
understand how children are affected by traumatic events and enable the development of
intervention programs accordingly. Additionally, the study is expected to assist policymakers,
earthquake response teams, and educators in future potential earthquakes.

Method

This research was planned within the framework of qualitative research, using a case study design.
Case studies involve a holistic and in-depth examination of any event, phenomenon, or situation.
Frequently used in qualitative research, case studies focus on how and why questions to describe
the existing situation (Yildirim & Simsek, 2018). Case studies present real-world events and
phenomena to the reader rather than providing conceptual knowledge. The data obtained from
these studies can serve as a comprehensive source of information that can be reinterpreted in the
future (Cohen et al., 2021). In this study, the situation of students being unable to continue their
education due to the earthquake and their subsequent readaptation to school was considered a case,
and student opinions were examined within this framework.

Study Group

The study group consisted of 13 students (7 girls and 6 boys) attending the second grade of a primary
school in the city center of Adiyaman during the 2023-2024 academic year. The reason for conducting
the research with second-grade students is that they were in the first grade during the 2022-2023
academic year when the earthquake occurred. These students experienced the earthquake while in
the first grade and were forced to take a break from school. The study was conducted while the
students were in the second grade, and their experiences during the earthquake while in the first
grade were conveyed from their perspective.

Table 1.
Characteristics of the Study Group
Gender Number
Female 7
Male 6
Total 13

The study group was selected using purposive sampling. In purposive sampling, the goal is to obtain
rich information from data sources selected that are in line with the research objectives
(Biiytikoztiirk et al., 2008). Typical case sampling was used in the purposive sampling process. In
typical case sampling, the researcher selects the most prominent examples of the topic they wish to
study (Biiytlikoztiirk et al., 2008). In typical case sampling, the research is planned by selecting the
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most representative samples of the group (Cohen et al., 2021). For this study, a primary school
located in one of the neighborhoods in Adiyaman that experienced the most destruction during the
February 6 earthquake was specifically chosen. Many students in this neighborhood lost their homes
and loved ones and were unable to relocate to a place where they could continue their education,
even temporarily, forcing them to take a compulsory break from school while still in the first grade.

Data Collection Tool

The data for this study were collected using a semi-structured interview form developed by the
researchers. The semi-structured interview form consisted of 10 questions. The questions were
prepared in a simple and clear manner appropriate for the students' age. After the questions were
prepared, they were reviewed by two first-grade teachers and three second-grade students. Based
on their feedback, the questions were revised and sent to field experts. After review by the field
experts, the interview form was finalized for application. The interview form included 10 questions
designed to help students explain the mental and emotional difficulties they faced after the
earthquake and their experiences upon returning to face-to-face education. For example, detailed
questions such as "Did you feel safe in your school building when you returned after the
earthquake?" were used to encourage students to share their thoughts about the process.

Data Collection Process

The data for this study were collected using the semi-structured interview form developed by the
researchers between July 15, 2024, and October 30, 2024. Prior to the research, ethical approval was
obtained from the Adiyaman University Social and Humanities Ethics Committee on June 27, 2024
(Decision No. 91). Additionally, necessary permissions were obtained from the Adiyaman
Provincial Directorate of National Education before commencing the study. Written consent from
the parents of the participants was obtained through a parental consent form, given that the
participants were children. The interviews were conducted in an empty room at the school, and
efforts were made to create a comfortable environment for the students to express themselves
sincerely. The interviews typically lasted 20-25 minutes. Audio recordings were made with the
consent of the students and their parents. Ethical sensitivity was maintained during the data
collection process, and students who had lost a first-degree relative or had been trapped under
rubble were excluded from the study. However, since the earthquake itself was sufficiently
traumatic for the students, the interviews were conducted with the assistance of the school's
guidance service. One of the researchers was a teacher working at the school where the study group
was located and was well-known to the students, which helped the children express themselves
more comfortably.

Data Analysis

The data obtained from the students were analyzed using descriptive analysis techniques. Through
descriptive analysis, the emotional and physical difficulties experienced by the children were
categorized. Although themes were predetermined, their content was enriched with interview data.
Audio recordings were transcribed, and separate files were created for each student. The students
were coded as 51, S2, S3, etc. During the descriptive analysis, the data were processed according to
the predetermined themes, and the findings were described and interpreted. In some sections, direct
quotes from the students were included.
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Validity and Reliability of the Research

Ensuring validity and reliability is of vital importance in scientific research. In this study, several
measures were taken to ensure validity and reliability. The questions were prepared in line with the
research objectives after a literature review. Two students were asked to review the questions in
advance and indicate any parts they did not understand. The questions were revised based on expert
opinions before being administered. The questions were presented to the participants in the same
order. The interviews were conducted with each student according to established standards. Before
the interviews, participants were informed about the purpose, process, and confidentiality of the
research. The data were analyzed objectively and systematically. The data were recorded during the
interviews using audio recordings. The students to be interviewed were selected on a voluntary
basis. The researcher avoided leading the students during the interviews and conducted the
interviews without time constraints. The data were analyzed by two researchers. During the
transcription process, consistency was maintained between the audio recordings and the written
text. For internal consistency, the principle of inter-coder agreement proposed by Miles and
Huberman (1994) was followed. According to this principle, inter-coder agreement should be above
80% for internal consistency. In this study, the agreement rate was calculated at 90%.

Findings

What are the opinions of first-grade primary school students regarding the mental and emotional
problems they faced after the earthquake?

This section presents the findings related to the first sub-problem of the research, which focuses on
the mental and emotional problems faced by first-grade primary school students after the
earthquake. To understand the problems faced by the students after the earthquake, two questions
were asked: why they could not attend school after the earthquake and what they experienced
during the period they were unable to attend school. The responses to these questions were analyzed
under two sub-themes: reasons for not being able to attend school after the earthquake and
experiences during the period of not attending school.

When asked why they could not attend school after the earthquake, the students stated that their
homes and schools were damaged, schools were closed due to the earthquake, they were unable to
relocate to places where schools were open for various reasons, and they faced significant difficulties
in maintaining their daily lives. S1 explained the reasons for not being able to attend school as
follows:

S1: "Our school, home, and neighborhood were severely damaged in the earthquake. Many people
died. That's why schools did not open. We couldn't stay in our homes either; we stayed in
dormitories."

Under the sub-theme of experiences during the period of not attending school, the students were
asked what they experienced during the time they were unable to attend school. The students
expressed that they were sad about not being able to go to school, missed their friends and teachers,
feared they might never see them again, missed their school, cried when they remembered what
they had experienced, had to live in tents because their homes were damaged, lived with extended
family, tried to read whenever they found books, were worried about falling behind in their studies,
and eagerly awaited the reopening of schools. S13 described their experiences during the time they
were unable to attend school as follows:
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513: "On the day of the earthquake, my uncle came and took us. We stayed with him for a few days.
Then we set up a tent and lived in it. Since we didn't have much, my father would find food for us
from outside. We played in the park next to the tent. There were 4-5 tents side by side. When I was
away from school, I thought my teacher was trapped under the building. I thought my friends had
died. I thought my teacher would never come back."

When the findings regarding the mental and emotional problems faced by first-grade primary
school students after the earthquake are examined, it is evident that the children's experiences were
quite severe. This severity can be attributed to their young age, difficulty in making sense of what
they experienced, and the fact that their neighborhood was one of the city's oldest settlements with
old buildings that collapsed during the earthquake, causing loss of life and property.

What are the opinions of students regarding their experiences during the process of returning to
school after the compulsory education break?

This section presents the findings related to the second sub-problem of the research, which focuses
on the students' experiences during the process of returning to school after the compulsory
education break. Six questions were asked to address this sub-problem. These questions generally
focused on the students' readaptation process after schools reopened. This theme was divided into
sub-themes: feelings upon returning to school, positive and negative experiences after returning to
school, physical/emotional safety at school, support from school staff, parental/teacher academic
support, and the impact of the earthquake on academic achievement.

The first question asked to the students regarding the second sub-problem was how they felt when
they returned to school. Under the sub-theme of feelings upon returning to school, the students
expressed that they were very happy to return to school, felt much better seeing their friends and
teachers, but they also felt anxious about what they would do if another earthquake occurred, went
to school with fear, and were sad about not seeing some of their friends. S10 described their feelings
upon returning to school as follows:

510: "When schools reopened, I waited for the bus with excitement. The bus came. I went to school.
I hugged my friends and my teacher. I was very happy, very joyful. I felt like I was going to faint
there. My teacher kissed all of us. My teacher always did activities to help us forget about the
earthquake, and I was very happy."

The students were asked about the positive and negative experiences they had after returning to
school. The responses to this question were analyzed under the sub-theme of positive and negative
experiences after returning to school. The students mentioned positive experiences such as spending
time with their friends and teachers, being happy to see their school repaired, and being glad to have
new classmates. Negative experiences included fear of being trapped under rubble if an earthquake
occurred while at school, being frightened and reminded of the earthquake when they saw
destroyed houses on their way to school, feeling sad upon hearing about friends who had died, and
being scared by aftershocks while at school. S12 described their experiences as follows:

S12: "Our assistant principal died in the earthquake. He was our relative. Some students from other
classes also died. I was sad for them. On the positive side, I was very happy to see my teacher and
friends. I hugged them. I kissed my teacher. I was happy to see our school intact."

Another question asked to the students was whether they felt safe in the school buildings. Under
the sub-theme of physical/emotional safety at school, the students responded from different
perspectives. Some students felt safe because the school buildings had been repaired, and they
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believed the school was sturdy. Others expressed that they were scared because they were separated
from their families for the first time after the earthquake and felt unsafe without their families.

S3: "I felt safe because there are many columns in the classrooms. The school was repaired during
the renovation. Engineers came and checked; our school was undamaged."

S7: "When I returned to school after the earthquake, I was a bit scared at first, but I got used to it
later. Because there were constant aftershocks. I was afraid the school might collapse on us. Because
the destroyed houses after the earthquake had really affected me. Normally, my family was always
with me, but at school, I was scared because my family wasn't with me. That's why I didn't feel
safe. I felt a bit better with the support from my teacher."

The students were asked whether the school staff (class teacher, guidance counselor, etc.) made
efforts to help them feel better after the earthquake. Under the sub-theme of support from school
staff, all the students stated that the school staff did their best to help them, made efforts to help
them forget the trauma of the earthquake, and organized activities to make them happy, played
games, showed movies, had relaxing conversations, and treated them very well. S12 described the
support from the school staff as follows:

S12: "Our teacher took care of us. We also talked with the guidance counselor. They told us that the
earthquake would now be a part of our lives. We have to live with the earthquake. They helped us
forget about the earthquake by doing lots of activities at school. I really liked everyone at school.
They helped us a lot."

The psychological counselors in the guidance service positively influenced the children with
anxiety-relieving and entertaining activities related to the earthquake. The children, with the
reassurance from their teachers, concluded that the school was a safe place and accepted that the
earthquake was now a part of their lives.

The students were asked what their families and teachers did to support their education after they
returned to school. Under the sub-theme of parental/teacher academic support, the students stated
that their families bought school supplies, made them study a lot at home, and helped them with
their homework while their teachers organized remedial education, tried to cover the topics they
had missed, and made efforts to improve their reading speed and handwriting. Some students found
these efforts sufficient, while others felt they were inadequate.

S7: "Our teacher made us work hard. I was happy because I knew I wouldn't fall behind in my
studies thanks to my teacher. My family also bought school supplies for me to go to school after
the earthquake. They made me study."

Under the sub-theme of the impact of the earthquake on education, the students were asked how
the earthquake affected their education. The students stated that they fell behind in their studies,
were unable to stay motivated in class due to fear of earthquakes, sometimes couldn't even find
books to read, forgot what they had learned during the long period they were away from school,
and despite studying more after schools reopened, they were unable to achieve the success they
desired. They also mentioned that they forgot even the letters they had just learned when the
earthquake occurred, and they were away from school and that the fear and anxiety caused by the
earthquake made it difficult for them to focus on their studies. They added that while dealing with
basic needs such as shelter and food after the earthquake, their education didn't even cross their
minds. S6 described the impact of the earthquake on their education as follows:

S6: "It affected us badly. Our routine was disrupted. We couldn't go to our school. The roads were
filled with rubble. The grocery store, market, and bakery were gone. We lived in tents under
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difficult conditions. We couldn't study. The ground was filled with mud and water. Electricity and
water were constantly cut off. We had no fuel or clothing left. We went through very difficult days.
It felt like we were in another world. People were in shock. Everyone looked at each other
helplessly. No one knew what to do. Everyone had their own pain. Some had lost their mothers,
some their fathers, some their children. How could anyone study in such an environment?"

When the findings regarding the students' experiences during the process of returning to school
after the earthquake are examined, it is evident that individual differences among the students,
differences in class teachers, family factors, and classmates influenced their adaptation process.
While some children stated that they overcame their experiences more easily, there were still
children who, despite the long time that had passed since the earthquake, remained constantly
anxious about earthquakes. Regarding learning losses, it can be said that differences in family,
environmental, and teacher support caused students to be affected differently by the process.

Finally, the students were asked if they had anything else to add. Some students made additional
comments.

S1: "I wish no child had died, and no earthquake had happened.”

S7: "I wish no earthquake had happened. I wish my friends hadn't died. I wish these bad events
hadn't occurred. If they had built the houses and schools stronger, they wouldn't have collapsed.
So many people wouldn't have died, and there wouldn't have been so much damage. I hope they
build houses and schools stronger from now on. I hope such a terrible event never happens again.
Because I don't want to experience these things again."

S8: "I pray to God a lot.  hope He doesn't make us experience such an earthquake again. I hope our
loved ones don't die. I want to live happily with my loved ones in a peaceful world."

S9: "Everyone should build strong houses and strong buildings."
Discussion, Conclusion, and Recommendations

This study, which examined the emotions and thoughts of first-grade primary school students who
were forced to take a break from school due to the February 6 earthquake during their readaptation
process, found that the students faced several challenges in readapting to school.

When the findings related to the first sub-problem of the research, which focuses on the students'
experiences during the period from the earthquake until schools reopened, are evaluated, it is
evident that the students' experiences were very severe. It is clear that first-grade students who lost
their homes, loved ones, or friends were shaken by being away from school. In addition to the
traumatic event they experienced at a young age, being forced to take a break from school took away
their schools, where they could socialize, share their experiences, and somewhat distance themselves
from the psychological environment they were in. In addition to the psychological aspect of school,
the instructional aspect and the fact that the students were in the first grade forced them to take a
break from school during the period when they needed to adapt to school, leading to problems.
Sariyildiz et al. (2024) stated in their research that earthquakes cause deterioration in children's
quality of life, adaptation, education, and socioeconomic status. Basnet (2020) emphasized in their
study that the physical impossibilities of students living in tents and situations such as theft caused
by insecurity negatively affected their education. Sahin and Bilik (2024), in their research, examined
the relationship between earthquakes and poverty and stated that children from families with poor
socioeconomic status had difficulty even accessing basic life needs. A study conducted in Indonesia
found a direct correlation between individuals' education and socioeconomic status and their ability
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to cope with negative emotions after natural disasters (Frankenberg et al., 2013). The studies by
Basnet (2020), Frankenberg et al. (2013), and $Sahin and Bilik (2024) show similarities with the results
of this study. In this study, the students also stated that they were unable to meet even their basic
physical needs, let alone education, and that they struggled to meet their needs for nutrition and
shelter. Demirhan and Uludag (2024) stated that children living in container cities or tents, seeing
the ruins around them, and witnessing everything that happened after the earthquake firsthand
could experience trauma in them. Liu et al. (2011), in their study of primary school students in
Sichuan province, which was struck by a devastating earthquake in 2008, emphasized that post-
disaster trauma in children could reach epidemic proportions and continue to have effects for a long
time. Shigemura et al. (2021) observed the psychological effects of what individuals experienced
even eight years after the disaster. Wen et al. (2012) addressed the long-term effects of earthquakes
in their study and conducted research three years after the earthquake. As a result of their study,
they stated that the physical and mental health of those who survived the earthquake had
deteriorated. When these studies are examined, it is clear that earthquakes will have short- or long-
term consequences on children's mental health. When the studies included in this research are
examined, it is seen that although they were conducted with people living in different parts of the
world, their findings, results, and predictions for the future process show similarities. Because the
earthquake phenomenon is universal and affects many situations such as education, health, shelter,
and social order in different ways in the region where it occurs.Post-earthquake migration, survival
instincts, and psychological problems negatively affect every aspect of life, especially in
economically underdeveloped countries. It is very important to compensate for the traumas and
learning losses experienced by young children in the early stages of their lives. In this study, the
students stated that their families, class teachers, and guidance services helped them adapt to school
and provided psychological assistance, but it was still insufficient. This situation reveals that what
was done was insufficient and that additional interventions are needed. At this point, it is necessary
to increase academic support for learning losses and psychological support for psychological
problems.

When the findings related to the second sub-problem of the research, which focuses on the students'
experiences after schools reopened following the earthquake, are evaluated, it is evident that the
students faced challenges in readapting to school. After the earthquake, going to school without
their families was frightening for the children, and some children even wanted their families to
guard the schoolyard. Students who stated that they could not stay motivated in class due to the
fear of aftershocks shared that the school staff and their families did their best for them, that they
were sad about not being able to see friends who had died or moved to different cities, and that no
matter what their families and teachers did, they fell behind in their education. Das¢1 (2024) stated
in their study that children and youth, who are vulnerable groups after disasters, being away from
groups such as friends and school where they can receive social and psychological support would
negatively affect their psychology. Polat and Saricam (2024), in their study where they expressed the
opinions of teachers working in the earthquake zone about their students, stated that their students
had motivation deficiencies and learning losses, had difficulty adapting to lessons, and that both
their students and themselves needed psychological support. Demirhan and Uludag (2024) also
emphasized in their study that students had difficulty staying motivated in class after the
earthquake. Yildirirmhan et al. (2024) stated in their research that students feared being alone with
the anxiety that an earthquake would happen again. Panic et al. (2012), in their research on
earthquakes in the city of Kraljevo, found that 61% of primary school students still thought that the
earthquake would happen again and were anxious even months after the disaster. Aykag et al. (2024)
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stated in their study that students experienced fear, stress, need for security, shyness, and difficulty
expressing themselves after the earthquake. They also stated that earthquakes negatively affected
children's behavioral and emotional states. Bikar et al. (2021), in their study with primary school
students after the Ranau earthquake, emphasized that even though there were no casualties in the
earthquake, it had deep psychological effects on the students. Singh et al. (2019), in their study,
stated that 90% of primary school children did not understand the formation process of earthquakes
and did not have the knowledge to protect themselves when an earthquake occurred. They also
stated that earthquakes seriously frightened children and caused psychological wear and tear. The
studies by Bikar et al. (2021), Das¢1 (2024), Polat and Sarigam (2024), Demirhan and Uludag (2024),
Yildirimhan et al. (2024), and Aykag et al. (2024) show similarities with this study. At this point, the
importance of earthquake education becomes even more evident. Peker and Sanlh (2022), who
emphasized the importance of earthquake education, stated that the first point of preparation in the
earthquake process should start with education. Panic et al. (2012), Peker and $Sanl1 (2022), and
Torani et al. (2019) emphasized that students should be educated before, during, and after
earthquakes. It is clear that students need sufficient theoretical and practical knowledge about the
process before, during, and after earthquakes. Therefore, giving more importance to disaster
education in education programs and preparing students physically and psychologically for what
may happen after a disaster will help them manage and overcome the process more easily.

In this study, the impact of the earthquake on the education of first-grade primary school students
was revealed through their own expressions. It is evident that the students faced challenges in
readapting to school after the compulsory break and made efforts to compensate for their learning
losses. The research was conducted with first-grade primary school students in Adiyaman, one of
the cities most affected by the February 6, 2023, earthquake. The neighborhood where the children
lived was one of the city's oldest neighborhoods, consisting of old buildings that turned into piles of
rubble after the earthquake. Although the school was a sturdy two-story building and remained
undamaged, the children were affected by seeing their deceased friends and school staff upon
returning to school. Additionally, the research only included student opinions and did not include
parent or teacher opinions. The research has limitations in these aspects.

Given that Turkey is located in an earthquake-prone zone and earthquakes are a part of our lives,
more work needs to be done on the education of children, who are among the most vulnerable
groups after earthquakes, and emergency intervention plans need to be made. Acting more
professionally and addressing deficiencies in learning losses and psychological support studies will
minimize the long-term effects of earthquakes. Based on the findings of this study, the following
recommendations can be made.

Based on the research results, it is clear that guidance services for students studying in earthquake-
affected areas need to be increased. Additionally, post-traumatic educational support programs
should be implemented, and emergency intervention programs should be developed. The research
can be conducted with different age groups to examine the effects of the earthquake process on other
age groups. This research was conducted in Adiyaman, and the impact of the earthquake on
education in other affected provinces can be examined with the opinions of students, teachers, and
parents. More emphasis can be placed on earthquake and disaster education in the curriculum in
Turkey, which is located in an earthquake-prone zone.
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OZET

MAKALE BILGISI

Depremler hem bireysel hem toplumsal travmalara neden olarak insan yasamini
derinden etkilemektedir. Ozellikle gocuklarin emniyette ve giivende olma gibi en
temel duygular1 depremle sarsilabilmektedir. Bu arastirma 6 Subat 2023 tarihinde
Kahramanmaras depremini yasayan ve deprem sonrasi okullar1 kapali oldugu i¢in
egitimleri aksayan ilkokul birinci sinif 6grencilerinin okula yeniden uyum siirecini
onlarin goziiyle incelemeyi amaglamaktadir. Arastirmanin ¢alisma grubunu 2023-
2024 egitim-ogretim yilinda Adiyaman il merkezinde bir ilkokulda 6grenim géren
13 6grenci olusturmaktadir. Arastirmada nitel yontem kullanilmis olup veriler
betimsel analiz teknigi ile ¢dziimlenmistir. Betimsel analiz ile ¢ocuklarin yasadig:
fiziksel ve duygusal zorluklar ortaya konulmustur. Veri toplama araci olarak
aragtirmacilar tarafindan hazirlanan yar1 yapilandirilmis gortisme formu
kullanilmigtir. Arastirma sonucunda 6grencilerin deprem sonrasi daha onceki
rutinlerine donmekte zorlandiklari, hasar goren evlerinin yakinina ¢adir kurarak
yasamlarin1 devam ettirmeye calistiklari, okulda tekrar yiliz yiize egitime
bagsladiklarinda aileleri yanlarinda olmadigr igin olast bir depremde caresiz
kalacaklar1 endigesi tasidiklar: ve bu endise nedeniyle derse odaklanamadiklari,
okul yolunda gordiikleri enkazlarin onlara tekrar deprem travmasi yasattigi,
okuldan uzak kaldiklar1 siire igerisinde ugrasilarinin istedikleri basariya
kavusmalarina yetmedigini ama tiim bunlara ragmen okula yeniden uyum
saglayabildiklerini diistindiikleri sonucuna ulasilmistir. Bu sonuclara dayali
olarak rehberlik hizmetlerinin arttirilmasi, travma sonrasi egitsel destek
programlarinin uygulanmasi, deprem egitim programlarinin yayginlastirilmasi
gibi Onerilere yer verilmistir.
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Giris

Depremler, yarattig1 yikimlarin yani sira ekonomik krizlere, toplumsal huzursuzluklara ve derin
duygusal yaralara yol agarak toplumlari sarsan doga olaylaridir. Depremler, dogrudan etkilerine ek
olarak toplumsal panik ve kaos gibi dolayli sonuglariyla birlikte uzun vadede psikolojik etkileri olan
dogal bir felakettir (Aytis, 2023; Sonmez, 2022).

Depremlerde en ¢ok risk altinda olan gruplar arasinda; saglam olmayan binalarda yasayanlar,
ekonomik agidan zor durumda olanlar, saglik sorunlar1 veya engellilik durumu olanlar, kalabalik
niifuslu kentlerde yasayanlar ve deprem konusunda egitim ve biling diizeyi diisiik olan gruplar
bulunmaktadir (Ezaki, 2017; Frankenberg ve digerleri, 2013; Sahin ve Bilik, 2024).

Depremin Cocuklar Uzerindeki Etkileri

Cocuklar, deprem siras1 ve sonrasinda en ¢ok zarar goren gruplardan biridir (Dagci, 2024).
Depremler, ¢ocuklarda hem fiziksel hem de psikolojik hasarlara yol agabilmektedir (Karabulut ve
Bekler, 2019). Cocuklarin deprem sonrasi duygusal, sosyal ve akademik gelisimleri
etkilenebilmektedir (Aykag ve digerleri, 2024). Depremler, ¢ocuklarin egitim ve sosyal yasamlarinda
aksamalara yol agabilmektedir (Basnet, 2020; Sariyildiz ve digerleri, 2024). Ornegin, okullarm
kapanmasi veya farkli okula nakil gibi durumlar ¢ocuklarin 6grenme stireglerini; arkadas kayb1 veya
sevdigi insanlardan ayrilma gibi durumlar da gocuklarin duygusal durumlarin etkileyebilmektedir.
Hatta 2015 Nepal depremi sonras: depremin egitim iizerine etkileri konusunda yapilan bir arastirma
sonucunda deprem sonrasi aile i¢i siddetin arttig1 ve insan ticaretine kadar giden olumsuz durumlar
yasandig1 belirtilmistir (Basnet, 2020). Maalesef depremlerin toplumsal ve kiiltiirel etkileri
¢ocuklarin yasamlarinda iz birakabilmektedir.

[lkokul Birinci Sinif Kademesinin Onemi

flkokul egitimi, bireyin hayatinda énemli bir doniim noktasidir (Oktay, 1988). Ilkokul egitimi,
bireyin biligsel, sosyal ve duygusal gelisimi icin kritik rol oynamaktadir. Bu siire¢, ¢ocuklarin
potansiyellerini kesfetmelerine ve basarilari igin temel olusturmalarina yardimci olmaktadar. Ikokul
egitimi 6grencilerin temel egitimlerinin yam sira sosyal gelisim, 0zgiiven kazanma, disiplin ve
sorumluluk, farkli yeteneklerin kesfi, toplumsal uyum, gelecek egitim icin hazirlik gibi bircok acidan
kendilerini gelistirmelerine olanak tanimaktadir (MEB, 2023). Ilkokul kademesi igerisinde 6zellikle
ilk y1l farkl1 bir neme sahiptir (Yilmaz ve digerleri, 2021). Tiirkiye’de okul 6ncesi egitim zorunlu
olmadigindan dolay1 okul 6ncesi egitim alan 6grenci sayist beklenen diizeyde degildir. Bu nedenle
okul Oncesi egitimi tamamlayip ilkokula baslayan 6grenci sayis1 da beklenenin altindadir. Okul
oncesi egitim alan ¢ocuklarda okula uyum daha kolay gerceklesmekle birlikte (Bozgiin ve Sagr,
2018), okul oncesi egitim almayan c¢ocuklar i¢in okulla tanisma ilk olarak ilkokul birinci sinifta
gerceklesmektedir. Ilkokul birinci sinifta 8grenciler sadece yogun bir akademik siiregten gecmez
ayni zamanda okul kiiltiiriine uyum saglamay1 da &grenirler (MEB, 2016). Ilkokul birinci smnfta
okula uyum, ¢ocugun yeni bir ortama ve diizene hizli ve saglikl bir sekilde alisabilmesidir. Okula
uyum; fiziksel, sosyal, akademik, duygusal ve kurallara uyum olarak gesitlendirilebilmektedir. Her
ilkokul birinci sinif 6grencisi i¢in okula uyum stireci farklilik gosterebilmektedir (Correia ve
Marques Pinto, 2016; Lakhani ve digerleri, 2017).

Alan yazin incelendiginde depremin ¢ocuklar tizerinde etkilerine dair ¢alismalarin genellikle biiytiik
depremlerin hemen akabinde yapildigi, depremlerin {izerinden belli bir siire gectikten sonra yeterli
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sayida calisma yapilmadig goriilmektedir. Bu ¢alismalar incelendiginde genellikle depremin ¢ocuk

psikolojisi iizerine etkileri arastirildig1 goriilmektedir. Ornegin; Dasgi (2024) depremin gocuklar ve
gengler tizerindeki etkilerine yonelik hazirlanan miidahale programlarinin onlarmn psikolojik ve
sosyal uyumlarmi nasil etkileyebilecegini arastirmistir. Giilyol (2024) ise deprem sonrasinda
meydana gelebilecek travmatik stresin insanlar tizerindeki etkilerine dikkat ¢ekmistir. Sar1yildiz ve
digerleri (2024) ise depremin c¢ocuklar tizerindeki fiziksel etkilerine deginerek deprem nedeniyle
protez amagli basvuran ampute ¢ocuklarla g¢alismalarini yiiriitmistiir. Ayrica ¢alismalar:
sonucunda ampute c¢ocuklarin multidisipliner bir ekiple degerlendirilmesi gerektigini
belirtmislerdir. Sahin ve Bilik (2024) ise deprem ve yoksulluk iligkisini arastirmis ve ekonomik
yetersizligin yoksul insanlarin depreme etkili bir sekilde tepki vermesini zorlastirdig1 sonucuna
ulasmslardir. Peker ve Sanli (2022) deprem ve gog iliskisini incelemis ve deprem kusaginda yer alan
Tiirkiye'nin gog politikalarinin gelistirmesi {izerinde durmuslardir. Bu tarz ¢alismalarin yani sira
depremin egitim {izerine etkilerini arastiran bir¢ok ¢alisma bulunmaktadir. Polat ve Saricam (2024)
calismalarinda 6 Subat depremi sonrasi 6gretmenlerin yasadiklar1 sorunlara yonelik ¢aligsmalarimi
yuriitmiislerdir. Demirhan ve Uludag (2024) deprem boélgesinde ¢alisan ilkokul 6gretmenlerinin
motivasyonlarma yonelik ¢alismiglardir. Kotan (2024) ise ders kitaplarmi inceleyerek kitaplarda
afetlere ne 6l¢iide yer verildigini arastirmis ve arastirmasi sonucunda genel olarak sosyal bilgiler ve
hayat bilgisi derslerinde afetlere yer verildigini, afet konular: icerisinde ise &zellikle depreme
odaklanildigini ve afetlerin tek boyutlu ele alindig1 sonucuna ulasmigtir. Yildirimhan ve digerleri
(2024) depremin ¢ocuklar {izerindeki etkilerini 6gretmen goriislerine gore degerlendirmislerdir.
Aragtirmalarinda; cocuklarin tekrar deprem yasama korkusu hissettiklerini, stirekli deprem
oluyormus korkusuna kapildiklarini, anne ve babalarna daha bagiml olduklarini, 6grenciler igin
psikolojik miidahalede aksakliklar yasandigini, ¢ocuklarm deprem kaygilarmin azaltilmas: igin
cesitli calismalar yapilmasi gerektigini vurgulamislardir. Aykag ve digerleri (2024) okul 6ncesi
¢ocuklarda depremin psikolojik ve davranigsal etkilerini 6gretmen goziiyle incelemislerdir. Ayrica
calismalarinda depremin gocuklarin duygusal ve davranigsal olarak olumsuz sonuglara yol a¢tigini
belirtmiglerdir. Bu nedenle 6gretmenlerin bu durumlarin iistesinden gelebilmek igin egitime
ihtiyaglar1 oldugunu ve deprem sonrasi ¢ocuklar i¢in alternatif egitim programlarinin gelistirilmesi
gerektigine deginmislerdir.

Diinya’da depremin ¢ocuklar {izerine etkisini inceleyen ¢alismalara baktigimizda ozellikle deprem
fay1 tizerinde olan {iilkelerde ¢alismalarin yaygin oldugu goriilmektedir. Bu ¢alismalarda genellikle
depremin egitim ve cocuk ruh saglig: iizerine etkileri incelenmistir. Ornegin; Nepal'in Bhaktapur
bolgesindeki ¢ocuklara odaklanan Ezaki (2017) deprem sonrasi okullar agilmis olsa dahi 6grenci
sayilarinda ciddi bir diisiis yasandigini, aradan belli bir siire gectikten sonra devam oraninin yavas
yavas arttigini belirtmistir. Ezaki (2017) yoksul 6grencilerin deprem sonrasi devlet okullarina bile
devam etmekte zorlandigini ifade etmistir. Deprem sonrasi ¢ocuklarda ruhsal sorunlara deginen
Tang ve digerleri (2017) ise gocuklarda % 60’a kadar varan oranlarda travma sonrasi stres bozuklugu
yasanabildigini vurgulamistir. Bu ¢alismada ¢ocuklarda travma sonras: stres bozuklugunun en
onemli nedenleri arasinda korku, yaralanma veya yas yasamak, depremler sirasinda
yaralanmaya/0liime tanik olmak olarak siralanmistir. Groome ve Soureti (2010) yaptiklari ¢calismada
1999’daki Atina depreminden sonra depremin ana iissiine farkli uzaklikta bolgelerde yasayan kiiciik
yas grubu cocuklarda merkeze en yakin bolgede yasayanlarin travma sonrasi stres bozuklugu
puanlarinin daha ytiiksek oldugu sonucuna ulagmustir. Yurt ici ve yurt disinda yapilan ¢alismalar
incelendiginde ilkokul birinci smiflar {izerinde deprem nedeniyle okuldan uzak kalma siireci ve
deprem sonrasi okula tekrar uyum saglama noktasini birlikte ele alan bir ¢calismaya rastlanmamuistir.
Arastirmanin bu alandaki boslugu doldurulacag diistintilmektedir.
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Tiirkiye’de 2022-2023 egitim Ogretim yilinda ilkokul birinci smifa baslayan 6grenciler birkag ay
okula devam etmisler fakat sonrasinda meydana gelen 6 Subat Kahramanmaras depremi nedeniyle
okula ara vermek zorunda kalmuslardir. 6 Subat 2023 depremini yasayan ilkokul birinci sinif
ogrencileri okula yeni yeni uyum saglama siirecindeyken depremi yasayarak hem akademik hem
de okula uyum saglama noktasinda olumsuz etkilenmislerdir. Deprem siirecinde okullarmin
yikilmasy, tatil olmasi ya da farkli nedenlerle okula devam edemeyen ilkokul birinci siuf 6grencileri
aylar sonra okula tekrar dondiiklerinde yeniden okula uyum siirecine girmislerdir. Bu arastirma 6
Subat 2023 tarihinde Kahramanmaras depremini yasayan ve deprem sonrasi farkli nedenlerle okula
ara vermek zorunda kalan ilkokul birinci siif 6grencilerinin okula yeniden uyum siirecini onlarmn
goziiyle incelemeyi amaglamaktadir. Bu amagla asagidaki sorulara cevap aranmistir?

1. Deprem sonrasi ilkokul birinci sinif 6grencilerinin karsilastiklar: zihinsel ve duygusal sorunlara
iliskin goriisleri nelerdir?

2.0grencilerin zorunlu egitim molasi sonrasi okula doniis siirecinde yasadiklarina iliskin goriisleri
nelerdir?

Bu calisma ilkokul birinci sinifa yeni baslayan ve deprem nedeniyle okula ara vermek zorunda kalan
ogrencilerin okula yeniden uyum siirecindeki gortiglerini incelemesi yoniiyle onem tagimaktadir.
Ulkemizin deprem kusaginda yer almasi gercegi nedeniyle kaginilmaz olan depremlerin ilkokul
birinci smif 6grencileri iizerinde etkilerini arastirmak ve sonuglarini ortaya koymak egitimcilere,
velilere, Milli Egitim Bakanlifi'na, program yapicilara, ¢ocuklarla ilgili farkli alanlarda ¢alisan
arastirmacilara (pedagog, sosyal hizmet uzmani, saglik uzmani vb.) 151k tutacagi ortadadir. Yine bu
calisma sonuglarmin ¢ocuklarin yasadigi travmatik olaylardan sonra nasil etkilendiklerini
anlamamiza yardimc olacagi ve buna gore miidahale programlar1 gelistirilmesine imkan
saglayacagl diistintilmektedir. Ek olarak arastirmanin gelecekteki olasi depremlerde politika
yapicilara, deprem miidahale ekiplerine ve egitimcilere yardimci olacagi beklenmektedir.

Yontem

Bu arastirma nitel arastirma gergevesinde planlanmis olup durum c¢alismasi deseni kullanilmistir.
Durum calismalari; herhangi bir olay, olgu veya durumun biitiinciil bir yaklagimla derinlemesine
incelenmesidir. Nitel aragtirmalarda siklikla kullanilan durum ¢alismalar1 nasil ve nigin sorularma
odaklanarak var olan durumu betimlemeye c¢alisir (Yildinm ve Simsek, 2018). Durum
calismalarinda okuyucuya kavramsal bilgiler sunmak yerine gergek diinyaya ait olay ve olgular
ortaya konmaktadir. Bu ¢alismalarda elde edilen veriler depolandiginda ileriki zamanlarda tekrar
yorumlanabilen kapsamli bilgi kaynag olabilirler (Cohen ve digerleri, 2021). Bu arastirmada
ogrencilerin deprem nedeniyle egitimlerine devam edememesi ve sonrasinda okula uyumlar: bir
durum olarak kabul edilmis ve bu durum gercevesinde 6grenci goriisleri incelenmistir.

Calisma Grubu

Arastirmanin ¢alisma grubunu 2023-2024 egitim 0gretim yilinda Adiyaman il merkezinde yer alan
bir ilkokulun ikinci siniflarinda 6grenim goren 7 kiz, 6 erkek toplam 13 6grenci olusturmaktadir.
Arastirmanin ilkokul ikinci siniflarla yapilma nedeni 6grencilerin 2022-2023 egitim-6gretim yilinda
ilkokul birinci siufta dgrenim gormekte olmalarindan kaynaklanmaktadir. Ogrenciler ilkokul
birinci simiftayken depremi yasamislar ve okullarindan ayri kalmak zorunda kalmiglardir. Calisma
ogrenciler ilkokul ikinci sinifta 6grenim gordiikleri donemde yapilmis ve birinci simifta deprem
siirecinde yasadiklar1 onlarin goziiyle aktarilmaya ¢aligiimistir.
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Tablo 1
Galisma grubunun ozellikleri
Cinsiyet Say1
Kiz 7
Erkek 6
Toplam 13

Calisma grubunun seg¢iminde amagh Ornekleme yontemi kullanilmistir. Amagh Ornekleme
yonteminde arastirmanin amacina uygun segilen veri kaynaklarindan zengin bilgi elde etmek
hedeflenmektedir (Biiyiikoztiirk ve digerleri, 2008). Amagh 6rnekleme yapilirken tipik durum
orneklemesi kullanilmistir. Tipik durum 6rneklemesinde arastirmaci ¢alismak istedigi konunun en
belirgin drneklerini se¢meye calisir (Biiytikoztiirk ve digerleri, 2008). Tipik durum 6rneklemesinde
grubu temsil giicii en yiiksek Ornekler segilerek arastirma planlanmaktadir (Cohen ve digerleri,
2021). Arastirmada 6 Subat depreminde Adiyaman’da en ¢ok yikimin yasandigi mahallelerden
birinde bulunan bir ilkokul 6zel olarak tercih edilmistir. Bu mahalledeki dgrencilerden bir¢ogu
evini, yakinlarini kaybetmekle birlikte egitimlerini devam ettirebilecekleri bir yere kisa siireli de olsa
go¢ edememis, daha ilkokul birinci siniftayken okula zorunlu bir ara vermek zorunda kalmustir.

Veri Toplama Araci

Arastirmada veriler arastirmacilar tarafindan gelistirilen yar1 yapilandirilmis goriisme formu
araciligiyla toplanmistir. Yar1 yapilandirilmis goriisme formu 10 sorudan olusmaktadir. Sorular
ogrencilerin yasina uygun olarak sade ve agik sekilde hazirlanilmistir. Sorular hazirlandiktan sonra
ilkokul birinci smifta gorev yapan iki 6gretmene ve ilkokul ikinci sinifta egitim goren 3 6grenciye
inceletilmistir. Onlardan gelen doniitler sonrasinda sorular tekrar diizenlenmis ve alan uzmanlarina
yollanmistir. Alan uzmanlarinin incelemeleri sonucunda goriisme formu uygulamaya hazir hale
getirilmistir. Gorlisme formu; Ogrencilerin deprem sonrasi karsilastiklar: zihinsel ve duygusal
zorluklar ve okula tekrar dondiiklerinde yiiz yiize egitime basladiktan sonra yasadiklar: siireci
agiklamalarina yardimer olan 10 soru igermektedir. Ornegin; deprem sonrasinda okulunuza geri
dondiiglintizde okul binanizda kendinizi giivende hissedebildiniz mi? gibi detayli sorularla
ogrencilerin siirece yonelik diislincelerini agiklamalar1 saglanmistir.

Veri Toplama Siireci

Arastirmada veriler arastirmacilar tarafindan gelistirilen yar1 yapilandirilmis goriisme formu
aracihigiyla 15.07.2024- 30.10.2024 tarihleri arasinda toplanmistir. Arastirma oncesinde Adiyaman
Universitesi Sosyal ve Beseri Bilimler Etik Kurulu'ndan 27.06.2024 tarihli 91 no’lu kararla etik kurul
izni alinmistir. Ayrica Adiyaman Milli Egitim Miidiirliigii'nden de gerekli izinler alinarak ¢alismaya
baslanilmustir. Katilimcilarin ¢ocuk olmasi sebebiyle ebeveynlerinin yazili onay: veli onam formu
aracihgiyla alinmistir. Gortismeler okulda bos bir odada yapilmis, 6grencilerin kendilerini rahat
hissetmeleri ve sorulara samimi olarak cevap vermeleri icin gerekli sartlar olusturulmaya
calisilmistir. Goriigmeler genellikle 20-25 dakika siirmiistiir. Ogrenci ve velisinin izni dahilinde ses
kaydi alinmistir. Veri toplama siirecinde etik olarak duyarli davranilmis, birinci dereceden yakinini
kaybeden ya da kendisi enkaz altinda kalmis olan 6grenciler ¢alismaya dahil edilmemistir. Yine de
depremin kendisi Ogrenciler igin yeterince travmatik oldugundan rehberlik servisi egliginde
gortismeler gerceklestirilmistir. Arastirmacilardan birinin ¢alisma grubunun oldugu okulda ¢alisan
ve Ogrenciler tarafindan yakindan taninan bir 6gretmen olusu da ¢ocuklarin kendilerini daha rahat
ifade etmesini saglamustir.
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Verilerin Analizi

Ogrencilerden elde edilen veriler betimsel analiz yéntemiyle ¢dziimlenmistir. Betimsel analiz ile
¢ocuklarin yasadig1 duygusal ve fiziksel zorluklar siniflandirilmigtir. Temalar her ne kadar 6nceden
olusturulsa da tema igerikleri goriisme verileriyle zenginlestirilmistir. Ses kayitlar1 yaziya
dokiilmiis, her 6grenci igin ayr1 ayri dosyalanmaistir. Ogrenciler 01, 02, 03... seklinde kodlanmustir.
Betimsel analiz yapilirken veriler belirlenen temalara gore islenmis, bulgular betimlenmis ve
yorumlanmistir. Baz1 béliimlerde dogrudan 6grenci goriislerine yer verilmistir.

Arastirmanin Gegerlik ve Giivenirligi

Bilimsel arastirmalarda gegerlik ve giivenirligi saglamak hayati oneme sahiptir. Bu arastirmada
gecerlik ve giivenirligi saglanmas1 adina birtakim hususlar goz éniinde bulundurulmustur. Sorular
literatiir taramasi yapilarak arastirmanin amacina uygun olarak hazirlanmigtir. Uygulama yapilacak
ogrencilerden 2’sinden sorular1 6nceden incelemesi istenmis, anlamadiklar yerleri belirtmeleri talep
edilmigtir. Sorular uygulama yapilmadan 6nce uzman goriisleri dogrultusunda revize edilmistir.
Katillmcilara sorular ayni sirayla yonetilmistir. Gortisme her 6grencide belirlenen standartlara
uygun olarak gerceklestirilmisgtir. Gortisme Oncesi katilimcilara aragtirmanm amaci, siireci ve
gizlilik konularinda bilgi verilmistir. Veriler nesnel ve sistematik sekilde analiz edilmistir. Veriler
goriisme esnasinda ses kaydi ile kayit altina alinmistir. Gortisme yapilacak ogrenciler goniilliiliik
esasina uygun secilmistir. Arastirmaci goriisme esnasinda yonlendirmelerden kag¢mmuis, siire
sinirlamasi koymadan goriismeyi siirdiirmiistiir. Veriler 2 arastirmaci tarafindan analiz edilmistir.
Transkripsiyon iglemi yapilirken ses kayitlari ile yazili metin arasinda birlik saglanmustir. Ig
tutarlilik hesaplanmasinda Miles ve Huberman (1994) tarafindan ortaya konulan kodlayicilar
arasindaki goriis birligi ilkesine uyulmustur. Bu hesaplamaya gore igsel tutarlilik hesaplamasinda
kodlayicilar arasi goriis birliginin % 80 tistii olmasi 6l¢iit alinmugtir. Bu aragtirmada goriis birligi %
90 olarak hesaplanmuistir.

Bulgular

Deprem sonrasi ilkokul birinci sinif 6grencilerinin karsilastiklar1 zihinsel ve duygusal sorunlara
iligkin goriisleri nelerdir?

Bu béliimde arastirmanin birinci alt problemi olan deprem sonrasi ilkokul birinci sinif 6grencilerinin
karsilastiklar1 zihinsel ve duygusal sorunlara iliskin goriislerine dair bulgulara yer verilmistir.
Ogrencilerin deprem sonrasi karsilastiklar1 sorunlara iliskin goriislerini 6grenmek amaciyla
ogrencilere 2 soru sorulmustur. Bu sorular Ogrencilerin deprem sonrasi okula neden devam
edemedikleri ve deprem sonrasinda okula devam edemedikleri siirede neler yasadiklaridir. Bu
soruya verilen cevaplar deprem sonrasi okula devam edememe nedenleri ve okula devam
edilmeyen siirecte yasananlar olarak 2 alt temada incelenmistir.

Ogrencilere deprem sonrasi okula neden devam edemedikleri soruldugunda evlerinin ve
okullarimin hasar aldigini, deprem nedeniyle okullarin tatil oldugunu, okullarin agik oldugu bagka
yerlere farkli sebeplerle go¢ edemediklerini, hayatlarmi devam ettirmekte ciddi anlamda
zorlandiklarii ifade etmislerdir. O1 okula devam edememe nedenlerini asagidaki ciimlelerle
aktarmistir.

O1: “Okulumuz, evimiz, mahallemiz depremde ¢ok hasar gordii. Olen insanlar ¢ok oldu. Okullar
bu ylizden ag¢ilmadi. Bizde zaten evimizde kalamadik, yurtlarda kaldik.”
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Ogrencilere okula devam edilmeyen siirecte yasananlar alt temasi altinda deprem sonrasi okula

devam edemedikleri siirede neler yasadiklar1 sorusu yéneltilmistir. Ogrenciler bu soruya okula
gidemedikleri i¢in tiziildiiklerini, arkadaslarini ve 6gretmenlerini merak ettiklerini, onlar1 bir daha
hi¢ goremeyeceklerini diisiindiiklerini, okullarini 6zlediklerini, yasadiklar1 akillarina geldikge
agladiklarini, evleri hasar aldig1 i¢in ¢adirda yasamak zorunda kaldiklarini, genis aile hep bir arada
yasamak zorunda kaldiklarini, ara ara kitap bulduk¢a okuma yapmaya ¢alistiklarini, derslerden geri
kalirim endigesinin onlar1 tizdiigiinii, heyecanla okulun agilmasini beklediklerini belirtmislerdir.
O13 okula devam edemedigi siirede yasadiklarini agagidaki ciimlelerle ifade etmistir.

0O13: “Deprem oldugu giin amcam gelip bizi aldi. Amcamda birkag giin kaldik. Sonra ¢adir kurduk.
Cadirda yasadik. Durumumuz olmadig1 i¢in babam disaridan yemek buluyordu bize. Cadirin
yanindaki parkta oynadik. 4-5 ¢adir yan yanaydik. Okuldan uzak kalinca 6gretmenimin binanin
altinda kaldigini diisiindiim. Arkadaglarimin 6ldiigiinii diisiindiim. Ogretmenimin bir daha
gelmeyecegini diisiindiim.”

Deprem sonrasi ilkokul birinci smif dgrencilerinin karsilastiklar: zihinsel ve duygusal sorunlara
iliskin bulgular incelendiginde ¢ocuklarin yasadiklarinin yeterince agir oldugu, bunun sebebinin de
yasglarinin heniiz kiigiik olusu, yasadiklarin1 anlamlandirmadaki zorluk, yasadiklar1 mahallenin ilin
koklii yerlesim yerlerinden biri olmas: dolayisiyla eski binalardan olusmas: ve bunlarin depremde
yikilarak can/mal kaybina neden olmasi olarak siralamak miimkiindiir.

Ogrencilerin okulda tekrar yiiz yiize egitime basladiktan sonraki siirece iliskin goriisleri
nelerdir?

Bu boliimde arastirmanin ikinci alt problemi olan 6grencilerin zorunlu egitim molas: sonras: okula
doniis siirecinde yasadiklarina iligkin goriiglerine ait bulgular yer almaktadir. Bu alt probleme
iliskin Ogrencilere 6 soru yoneltilmistir. Bu sorular genel olarak okullarin agilmasi sonrasi
ogrencilerin okula tekrar uyum siirecine odaklanilarak hazirlanmistir. Bu tema okula
doniildiigiinde hissedilen duygular, okula doniis sonrasi yasanan olumlu-olumsuz durumlar,
okulda fiziksel/duygusal giivenlik, okul personelinin destegi, ebeveyn/6gretmen akademik destegi,
depremin akademik basari tizerine etkisi alt temalarina ayrilarak incelenmistir.

Aragtirmanin ikinci alt problemine yonelik 6grencilere sorulan ilk soru 6grencilerin okullarina
dondiiklerinde kendilerini nasil hissettikleridir. Okula doniildiigiinde hissedilen duygular alt
temasi altinda incelenen bu soruya 6grenciler okula dondiiklerine ¢ok sevindiklerini, arkadaslarinm
ve Ogretmenlerini gormenin onlara ¢ok iyi geldigini, bir yandan tekrar deprem olursa ne yaparim
endigesi tagidiklarmi, okula korkarak gittiklerini, goremedikleri arkadaslar1 icin tiziildiiklerini
belirtmistir. Ogrencilerden O10 okula dondiigiinde hissettiklerini asagidaki ciimlelerle aktarmistir.

010: “Okullar agildiginda sevingle kosarak servisi bekledim. Servis geldi. Okula gittim.
Arkadaslarima, 6gretmenime sarildim. Cok sevindim, cok mutlu oldum. Sanki orada bayilacaktim.
Ogretmenimde hepimizi &ptii. Ogretmenimiz bize depremi hatirlatmamak icin hep etkinlik
yaptird, ¢cok sevindim.”

Ogrencilere okullarina dondiiklerinde yasadiklari olumlu ve olumsuz durumlarin neler oldugu
sorusu yoOneltilmistir. Bu soruya verilen cevaplar okula doniis sonras1 yasanan olumlu-olumsuz
durumlar alt temas: altinda incelenmistir. Ogrenciler olumlu durumlar olarak; arkadaslar1 ve
ogretmenleriyle vakit gecirmenin onlara ¢ok iyi geldigini, okullarinin tamir edildigini gérmenin
onlar1 mutlu ettigini, sinifa yeni gelen arkadaslari i¢in mutlu olduklarinmi belirtmislerdir. Olumsuz
durumlar olarak ise; okuldayken deprem olursa enkaz altinda kalirim korkusu yasadiklarini, okul
yolundaki yikilmis evleri goriince depremi tekrar tekrar hatirlay1p korktuklarini, 6len arkadaslarinm
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duydukga tiziildiiklerini, okuldayken yasadiklari art¢i depremlerin onlar1 trkiittiigiiniti ifade
etmislerdir. 012 yasadiklarini su ciimlelerle aktarmistir.

012: “Okulumuzda miidiir yardimcisimin depremde 6ldii. O bizim akrabamizdi. Diger siniflardan
Olenler vardi. Onlara {iziildiim. Olumlu olarak 6gretmenimi ve arkadaslarimi goriince ¢ok mutlu
oldum. Sarildim onlara. Ogretmenimi 6ptiim. Okulumu saglam gordiigiim icin mutlu oldum.”

Ogrencilere sorulan bir diger soru da okul binalarinda kendilerini giivende hissedip
hissetmedikleridir. Okulda fiziksel/duygusal giivenlik alt temas1 altinda incelenen bu soruya
ogrenciler farkli agilardan bakarak cevap vermistir. Ogrencilerin bir béliimii okul binalari tamir
edildigi i¢in okulun saglam oldugunu diisiiniip kendini giivende hissettikleri yoniinde goriis
bildirmistir. Baz1 6grenciler ise depremden sonra aileleriyle ilk kez okula gelme sebebiyle ayr1
kaldiklarini ve aileleri yanlarinda olmadigi igin korktuklarini ifade etmislerdir.

0O3: “Giivende hissettim ¢iinkii siniflarda ¢ok kolon var. Tadilatta yapilmis okulda. Miihendisler
gelip bakmiglar, okulumuz hasarsizmis.”

O7: “Depremden sonra okuluma geri déndiigiimde ilk 6nce biraz korkmustum ama sonradan
alishm. Cilinkii siirekli artgi depremler oluyordu. Okulumuzun iizerimize yikilmasindan
korkuyordum. Ciinkii depremden sonra olusan yikik evler beni ¢ok etkilemisti. Normalde ailem
hep yanimdaydi ama okulda ailemin benim yanimda olmamasi beni korkutuyordu. Bu yiizden
kendimi giivende hissedemiyordum. Ogretmenimin verdigi destekle biraz rahatladim.”

Ogrencilere okullarma geri déndiikten sonra okul calisanlari (sinif gretmeni, rehber 6gretmen vb.)
deprem sonrasi kendinizi daha iyi hissetmeniz icin c¢aba gosterip gostermedikleri sorusu
yoneltilmistir. Okul personelinin destegi alt temasinda incelenen bu soruya 6grencilerin tamami
okul calisanlarinin onlar igin ellerinden geleni yaptiklarmi, onlara yasadiklar1 deprem travmasin
unutturmak icin caba gosterdiklerini belirtmislerdir. Ogretmenlerinin bu amagla onlar1 mutlu
edecek bol bol etkinlik yaptirdigini, oyun oynattigini, film izlettigini, rahatlatici konusmalar
yaptigini, herkesin onlara ¢ok iyi davrandigini ifade etmislerdir. O12 okul personelinin destegi
konusunda asagidaki climleleri kurmustur.

012: “Ogretmenimiz bizimle ilgilendi. Rehber &gretmenle de konustuk. Onlar bize deprem artik
hayatimizin bir parcasi olacak. Depremle yasamak zorundayiz dediler. Okulda hep etkinlik
yaparak depremi unutturdular. Okuldaki herkesi ¢cok sevdim. Bize ¢ok yardimci oldular.”

Rehberlik servisindeki psikolojik danismanlarin depremle ilgili endise giderici ve
rahatlatici/eglendirici etkinlikleri ¢ocuklar: olumlu yonde etkilemistir. Cocuklarin 6gretmenlerinin
telkinleriyle okulun giivenli bir yer oldugu konusunda karar kildiklari, depremin artik hayatlarinin
bir parcasi oldugunu kavrayarak durumu kabullendikleri goriilmektedir.

Ogrencilere deprem sonrasi okula bagladiktan sonra ailelerinin ve Ogretmenlerinin egitim
siireclerini desteklemek icin neler yaptiklar1 sorusu yoneltilmistir. Ebeveyn/6gretmen akademik
destegi alt temasinda incelenen bu soruya 6grenciler ailelerinin okul malzemelerini aldiklarimni, evde
bol bol ders ¢alistirdiklarini, 6devlerine yardimcr olduklarini ifade ederken; 6gretmenlerinin telafi
egitimleri diizenledigini, eksik kalan konular1 tamamlamaya ¢alistiklarini, okumalarinin hizlanmasi
ve yazilarinin gilizellesmesi igin ¢aba gosterdiklerini belirtmislerdir. Baz1 6grenciler yapilanlari
yeterli bulurken bazilari ne yapilsa da yetersiz oldugunu aktarmistir.

O7: “Ogretmenimiz bizi ¢ok caligtirdi. Ogretmenim sayesinde derslerimden geri kalmayacagim

i¢in mutlu oldum. Ailemde depremden sonra benim okula gitmem i¢in okul malzemelerini aldilar.
Derslerime calistirdilar.”
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Depremin egitim {izerine etkisi alt temasinda 6grencilere depremin onlarin egitim siirecini nasil
etkiledigi sorusu yoneltilmistir. Ogrenciler bu soruya derslerden geri kaldiklarini, okulda ders
islerken deprem korkusuyla motive olamadiklarini, deprem sonras1 okumak igin bazen kitap bile
bulamadiklarini, okuldan ayr1 kaldiklar: uzun stirede bildiklerini de unuttuklarimni, okul acildiktan
sonra daha cok calismalarina ragmen istedikleri basariy1 yakalayamadiklarini, okumay1 yeni
ogrendiklerinde depremin oldugunu ve okuldan uzak kalinca harfleri bile unuttuklarini, depremin
yaratti$1 korku ve endisenin derslerine odaklanmalarini zorlagtirdigini, deprem sonrasi kalacak yer,
yemek vb. gibi temel ihtiyaclarla ugrasirken egitimlerinin akillarina bile gelmedigini ifade
etmislerdir. O6 depremin egitim siirecine etkisini su ciimlelerle aktarmistir.

06: “Kétii etkiledi. Diizenimiz bozuldu. Okulumuza gidemez olduk. Yollar molozla doluydu.
Bakkal, market, firin yok oldu. Zor sartlarda ¢adirda yasadik. Ders ¢alisamaz olduk. Yerler camur
ve suyla doluydu. Elektrik, su hep kesiliyordu. Yakacak, giyecek bir sey kalmamisti. Cok sikintili
giinler gegirdik. Sanki bagka bir diinyadaydik. insanlar sagkind1. Herkes mazlum mazlum birbirine
bakiyordu. Ellerinden bir sey gelmiyordu. Ne yapacagimiz bilmiyorduk. Herkesin bir acis1 vardi.
Kimi annesini, kimi babasini, kimi ¢ocugunu kaybetmisti. Boyle bir ortamda nasil ders ¢alisilir?”

Ogrencilerin deprem sonrast okula déniis siirecinde yasadiklarina ydnelik bulgular genel olarak
incelendiginde 6grenciler arasindaki bireysel farkliliklar, simif 6gretmeni farkliligy, ailesel etkenler,
smif arkadaslari gibi farkli degiskenlerin onlarin uyum siirecini etkiledigi goriilmektedir. Bazi
¢ocuklar yasadiklarini daha kolay atlattigini belirtirken, depremin iizerinden gegen uzun zamana
ragmen halen siirekli deprem endisesi iginde olan ¢ocuklar bulunmaktadir. Ogrenme kayiplari
konusunda ise ailesel, cevresel ve 6gretmen destegi noktasindaki farkliliklarin 6grencilerin siiregten
farkli etkilenmelerine neden oldugu sdylenilebilir.

Ogrencilere son olarak sorulan sorular disinda eklemek istedikleri bir sey olup olmadig
yoneltilmistir. Bazi 6grenciler bu sorulara ek olarak birkag ciimle kurmuglardir.

O1: “Keske higbir ¢ocuk 6lmese, hi¢ deprem olmasa.”

O7: “Keske hi¢ deprem olmasaydi. Arkadaglarim &lmeseydi. Bu kétii olaylar olmasaydi. Eger
zamaninda evleri, okullar1 saglam yapsalard: yikilmazdi. Bu kadar insan 6lmez ve bu kadar hasar
olmazdi. Ingallah bundan sonra evleri ve okullar1 daha saglam yaparlar. ingallah bir daha bu kadar
kotii bir olay yasanmaz. Ciinkii tekrardan bunlar1 yasamak istemiyorum.”

0O8: “Allaha ¢ok dua ediyorum. Bir daha bize boyle deprem yasatmasin. Sevdiklerimiz 6lmesin.
Mutlu bir diinyada sevdiklerimle hep beraber yasamak istiyorum.”

09: “Herkes saglam ev saglam bina yapsimn.”
Tartisma, Sonug ve Oneriler

6 Subat depremi nedeniyle egitimlerine mecburi ara vermek zorunda kalan ilkokul birinci smif
Ogrencilerinin okula yeniden uyum siirecindeki duygu ve diisiincelerinin incelendigi bu
aragtirmada Ogrencilerin okula tekrar uyum saglamada birtakim sorunlarla karsilagtiklar:
goriilmektedir.

Arastirmanin birinci alt problemi olan 6grencilerin deprem sonras: okullar agilana kadar olan
siirecte yasadiklariyla ilgili bulgular degerlendirildiginde 6grencilerin yasadiklarinin ¢ok agir
oldugu goriilmektedir. Evini, yakinlarini veya arkadaslarini kaybeden ilkokul birinci smif
ogrencilerinin okullarindan uzak kalmalarmin onlar1 sarstig1 ortadadir. Kiigiik yasta yasadiklar:
travmatik bu olaymn yani sira okula mecburi ara vermek onlarin sosyallesebilecegi, yasadiklarini
paylasabilecekleri ve bulunduklar: ortamin psikolojisinden az da olsa uzaklastirabilecek okullarim
ellerinden almistir. Okulun psikolojik boyutunun yani sira 6gretim boyutu ve 6grencilerin hentiz
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ilkokul birinci smif olmasi onlar1 okula uyum saglamalar1 gereken donemde ara vermek zorunda
kalmaya zorlamis ve beraberinde problemlere yol agmistir. Sariyildiz ve digerleri (2024)
aragtirmalarinda depremin c¢ocuklarin yasam Kkalitesinde, adaptasyonlarinda, egitim ve
sosyoekonomik durumlarinda bozulmaya neden oldugunu belirtmislerdir. Basnet (2020)
calismasinda ¢adirda yasayan 6grencilerin fiziksel imkansizliklarinin, hirsizlik vb. durumlarin yol
actig1 glivensizlik durumlarinin onlarmn egitim hayatlarini olumsuz etkiledigini vurgulamistir.
Sahin ve Bilik (2024) ise arastirmalarinda deprem ve yoksulluk iligkisini incelemis ve sosyo-
ekonomik durumu kétii olan ailelerin ¢ocuklarimin yasamsal temel ihtiyaglara dahi ulasmada sorun
yasadiklarini ifade etmislerdir. Endoznezya” da yapilan bir ¢alismada ise bireylerin egitim ve
sosyoekonomik durumunun iyiligi ile dogal afet sonras1 olumsuz duygu durumlariyla basa ¢itkma
durumlar: arasinda dogru oranti oldugu ortaya gikmustir (Frankenberg ve digerleri, 2013). Basnet
(2020), Frankenberg ve digerleri (2013), Sahin ve Bilik (2024)'in arastirmalariyla bu arastirmanin
sonuglar1 benzerlik gostermektedir. Bu arastirmada da 6grenciler birakin egitimi temel fiziksel
ihtiyaglarini bile karsilamakta yetersiz kaldiklarini; beslenme, barinma gibi ihtiyaglarini zorlukla
karsilayabildiklerini ifade etmislerdir. Demirhan ve Uludag (2024) ise ¢ocuklarin konteyner kentte
ya da cadirda yagsamlarimi devam ettirmeye calismalarmin, cevrelerinde gordiigti enkaz
gortintiilerinin, deprem sonrasi bire bir tiim yasananlara sahit olmanin onlarda travma
yaratabilecegini belirtmistir. Liu ve digerleri (2011) 2008 yilinda yikic1 bir depremle sarsilan Sichuan
eyaletinde ilkokul 6grencileriyle yaptiklar: ¢alismada ¢ocuklarda dogal afet sonrasi travmalarin
salgin boyutuna ulagabilecegini ve uzun bir siire etkisini devam ettirebilecegini vurgulamislardir.
Shigemura ve digerleri (2021) afetten 8 yil sonra dahi yasanilanlarin bireyler tizerindeki psikolojik
etkilerini gbzlemlemistir. Wen ve digerleri (2012) calismalarinda depremin uzun vadeli etkilerini ele
almiglar ve depremden 3 yil sonra aragtirma yapmuslardir. Calismalar: sonucunda depremi yasayip
kurtulanlarin fiziksel ve ruhsal sagliklarinda bozulmalar oldugunu ifade etmislerdir. Bu ¢alismalar
incelendiginde depremin ¢ocuklarin ruh saglig: iizerinde kisa veya uzun vadeli sonuglar1 olacag:
ortadadir. Bu arastirmada dahil yapilan arastirmalar incelendiginde diinyanin farkli bolgelerinde
yasayan insanlarla yapilsalar bile bulgularmin, sonuglarinin ve gelecek siiregle ongoriilerinin
benzerlik gosterdigi goriilmektedir. Ciinkii deprem olgusu evrenseldir ve yasandig1 bolgede egitim,
saglik, barinma, sosyal diizen vb. bir¢ok durumu farkl agilardan etkilemektedir. Deprem sonrasi
gog, hayatta kalma i¢gtidiisii, psikolojik sorunlar 6zellikle ekonomik agidan gelismemis tilkelerde
hayatin her alanini etkileyerek olumsuz sonuglara yol acmaktadir. Ozellikle kiiciik yas grubu
cocuklarin hayatlarinin ilk donemlerinde maruz kaldiklar: bu travmalarin ve 6grenme kayiplarinin
erken telafi edilmesi ¢ok onemlidir. Bu ¢alismada ogrenciler ailelerinin, sinif 6gretmenlerinin ve
rehberlik servisinin okula uyum ve psikolojik yardim amaciyla yardimci olduklarim1 ama yine de
yeterli olmadigini ifade etmiglerdir. Bu durum yapilanlarin yetersiz oldugunu ve ek miidahaleler
yapilmasi gerektigini ortaya koymaktadir. Bu noktada 6grenme kayiplari i¢in akademik destek ve
psikolojik sorunlar icin psikolojik destegin arttirilmasi gerekmektedir.

Aragtirmanin ikinci alt problemi olan 6grencilerin deprem sonras1 okullar acildiktan sonraki siirecte
yasadiklariyla ilgili bulgular degerlendirildiginde 6grencilerin okula yeniden uyum saglamada
sorunlarla karsilagtiklar: gortilmektedir. Deprem sonrasi aileleri yanlarinda olmadan okula gitmek
¢ocuklara fiirkiitiicii gelmis, ailelerinin okul bahgesinde nobet tutmasini isteyen g¢ocuklar dahi
olmustur. Art¢i depremler olur korkusuyla derse motive olamadiklarini belirten 6grenciler, okul
personelinin ve ailelerinin onlar igin ellerinden geleni yaptigini, depremde vefat eden veya farkh
illere go¢ eden arkadaslarini goremedikleri i¢in tiziildiiklerini, aileleri ve 0gretmenleri ne yaparsa
yapsin egitimlerinden geri kaldiklarini paylasmislardir. Dasq (2024) calismasinda afet sonrasi
kirilgan grup olan ¢ocuk ve genglerin arkadas ve okul gibi sosyal ve psikolojik destek alabilecekleri
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gruplardan uzaklasmis olmalarinin ¢ocuklarin psikolojisini olumsuz etkileyecegini belirmistir. Polat

ve Sarigam (2024) ise caligmalarinda deprem bolgesinde gorev yapan ogretmenlerin 6grencileri
hakkinda goriislerini ifade ettigi calismada; Ogrencilerinin motivasyon eksikligi ve ogrenme
kayiplar1 oldugunu, derse adapte olmada sorun yasadiklarini, 6grencilerinin ve kendilerinin
psikolojik destege ihtiyaglar1 oldugunu belirtmistir. Demirhan ve Uludag (2024) da ¢alismalarinda
ogrencilerin deprem sonrasi derse motive olmada sorun yasadiklarinin altini cizmislerdir.
Yildirimhan ve digerleri (2024) arastirmalarinda 6grencilerin tekrar deprem olacakmis endigesiyle
tek kalma korkusu yasadiklarini ifade etmistir. Panic ve digerleri (2012) de Kraljevo sehrinde
depremle ilgili yaptiklar1 arastirmada ilkokul 6grencilerinin afetin iizerinden aylar gectikten sonra
bile % 61’inin halen depremin tekrar olacagmi diisiindiikleri ve endiselendikleri sonucuna
ulasmustir. Aykag ve digerleri (2024) calismalarinda deprem sonrasi 6grencilerin korku, stres, giiven
ihtiyaci, ¢cekingenlik ve kendilerini ifade etmede sorun yasadiklarini belirtmiglerdir. Ayni zamanda
depremin ¢ocuklarin davranmigsal ve duygusal durumlarmi olumsuz etkiledigini belirtmislerdir.
Bikar ve digerleri (2021) de Ranau depremi sonras: ilkokul 6grencileri ile yaptiklari ¢alismada,
depremde herhangi bir can kayb1 olmamasina ragmen 6grenciler {izerinde derin psikolojik etkiler
biraktigini vurgulamiglardir. Singh ve digerleri (2019) yaptiklar1 calismada ilkokul ¢ocuklarmin %
90" mnin depremin olusum siirecini anlamadigini, deprem oldugu zaman kendilerini koruyacak
bilgiye sahip olmadiklarini belirtmiglerdir. Ayrica depremin ¢ocuklar: ciddi anlamda korkuttugunu
ve psikolojik yipranmalara sebep oldugunu belirtmiglerdir. Bikar ve digerleri (2021), Dasc1 (2024),
Polat ve Saricam (2024), Demirhan ve Uludag (2024), Yildirirmhan ve digerleri (2024), Aykag ve
digerleri (2024)'nin yaptiklar1 calismalarla bu ¢calisma benzerlik gostermektedir. Bu noktada deprem
egitiminin 6nemi daha da ortaya ¢ikmaktadir. Deprem egitiminin 6nemine deginen Peker ve Sanh
(2022) deprem siirecinde hazirhigmn ilk noktasina egitimden baslanmas: gerektigini belirtmistir.
Panic ve digerleri (2012), Peker ve Sanli (2022), Torani ve digerleri (2019) gibi 6grencilerin deprem
oncesi, deprem sirasi ve sonrast icin egitim verilmesi gerektigini vurgulamistir. Ogrencilerin deprem
oncesi, siras1 ve sonrasindaki siiregle ilgili yeterli teorik ve pratige ihtiya¢ duyduklar1 ortadadir. Bu
nedenle egitim programlarinda afet egitimine daha fazla Onem verilmesi, afet sonrasi
yasanabileceklere iligskin 6grencilerin fiziksel ve psikolojik olarak hazirlanmasi siireci daha kolay
yonetmelerine ve atlatmalarina yardimci olacaktir.

Bu ¢alismada ilkokul birinci sinif 6grencilerinin deprem sonrasi egitim hayatlarinin nasil etkilendigi
onlarin ifadeleriyle gdzler dniine serilmistir. Ogrencilerin deprem sonrast mecburi ara sonrasi okula
uyum saglamada sorun yasadiklari ve 6grenme kayiplarini telafi edebilmek i¢in ¢aba gosterdikleri
goriilmektedir. Arastirma ilkokul birinci sif Ogrencileriyle 6 Subat 2023 depreminde en ¢ok
yikimin oldugu sehirlerden biri olan Adiyaman’da yapilmistir. Cocuklarin yasadig1 mahalle ilin
koklii mahallelerinden biri olup eski binalardan olusmus ve deprem sonras: enkaz yiginina
donmiistiir. Okul iki katl saglam bir bina olup her ne kadar hasarsiz olsa da gocuklar okula doniiste
vefat eden arkadaslar1 ve okul personelinin oldugunu goriip etkilenmislerdir. Ayrica arastirmada
sadece 0grencilerden goriis alinmis veli ve 6gretmen gortislerine yer verilmemistir. Arastirma bu
yonleriyle sinirliik gostermektedir.

Tiirkiye'nin deprem kusaginda yer almasi ve depremlerin hayatimizin bir parcas1 olmasi sebebiyle
deprem sonrasi en hassas olan gruplarin basinda gelen ¢ocuklarin egitimleri {izerinde daha fazla
calislmasi ve acil miidahale planlamalarinin yapilmasi gerekmektedir. Ogrenme kayiplar1 ve
psikolojik destek ¢alismalari konusunda daha profesyonel davranilmas: ve eksikliklerin iizerine
gidilmesi depremin uzun vadeli etkilerinin en aza indirilmesini saglayacaktir. Bu ¢alismanin
bulgularina dayanarak asagidaki 6nerilerde bulunulabilir.
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Arastirma sonuglarindan hareketle deprem bolgesinde egitim goren 6grencilere yonelik rehberlik
hizmetlerinin arttirilmas: gerektigi ortadadir. Ayrica travma sonrasi egitsel destek programlarmin
uygulanmasi ve acil miidahale programlar1 gelistirilmesi gerekmektedir. Arastirma farkli yas
gruplariyla yapilarak diger yas gruplarinda deprem siirecinin etkileri incelenebilir. Bu arastirma
Adiyaman ilinde yapilmis olup depremden etkilenen diger illerde egitimin depremden nasil

.....

Tiirkiye’de ders programlarinda deprem ve afet egitimine daha fazla yer verilebilir.

Etik Kurul Onay1: Adiyaman {iniversitesi sosyal ve beseri bilimler etik kurulu 27.06.2024/91 numarali karari.

Arastirmacilarin Katki Orani: E.K.: Orijinal taslak, veri diizenleme, veri analizi, tartisma, sonug. A.U.: Taslak
inceleme/diizenleme, metodoloji, veri analizi, danismanlk. Tiim yazarlar makalenin yayinlanan son halini
okumus ve onaylamustir.

Catisma Beyan1: Yazarlar herhangi bir potansiyel ¢ikar ¢atismasi beyan etmemistir.
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