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YABANCI DiL OLARAK TURKCE OGRENENLERIN KULTUREL
UZAKLIK ALGILARI ILE MOTIVASYON ENGELLERI ARASINDAKI
ILISKININ INCELENMESI

0z

Toplumlar: birbirinden ayiran bir¢ok kiiltiirel farklilik oldugu gibi toplumlar
arasinda kiiltiirel benzerlikler de bulunmaktadir. Bu farkliliklar veya benzerlikler
dili 6grenenler agisindan derecelendirilebilmektedir. Dil, o dili konusan toplumun
kiiltiirtiniin ve hayat felsefesinin disavurumu oldugu i¢in 6grenilen dile ait kiiltiirel
unsurlara uzakligin ve yakinligin dil 6grenimine engel teskil edip etmedigi dil 6g-
retim politikalarina etki eden bir durum olarak ortaya ¢ikmaktadir.

Bu arastirmanin amaci, yabanci dil olarak Tiirk¢e 6grenenlerin kiiltiirel uzak-
lik alg1 diizeylerini, motivasyon engellerinin diizeyini, kiiltiirel uzaklik algilar: ile
motivasyon engelleri arasinda anlamli bir iliski olup olmadigini ve kiilttirel uzaklik
algilarinin motivasyon engellerinin anlaml bir yordayicisi olup olmadigini belir-
lemektir.

Bu gercevede Tiirkiyede bazi dil 6gretim merkezlerinde yabanci dil olarak
Tiirkge egitimi alan B1 ve tizeri dil seviyesine sahip 475 6grenciye ulagilmistir. Veri
toplama araglar olarak “Kiiltiirel Uzaklik Olgegi”, “Motivasyon Engelleri Olgegi”
ve “Kigsisel Bilgi Formu” kullanilmigtir. Arastirma verileri toplandiktan sonra én-
celikle betimsel analiz yapilmis, ardindan iliskisel analiz ve regresyon analizi yapi-

larak elde edilen sonuglar yorumlanmustir.

Elde edilen sonuglara gore, yabanci dil olarak Tiirk¢e 6grenenlerin kiiltiirel
uzaklik algis1 ile motivasyon engelleri arasinda pozitif ve anlaml bir iliski oldu-
gu tespit edilmistir. Buna gore, arastirmaya katilim gosteren 6grencilerin kiiltii-
rel uzaklik algisinin artig gosterdigi durumlarda motivasyon engellerinin de artig
gostermektedir. Sonug olarak arastirmada elde edilen verilerin analiz sonuglarina
dayanarak kiiltiirel uzaklik algilarinin yabanci dil olarak Tiirk¢e 6grenenlerin mo-
tivasyon engelleri tizerinde etkili oldugu s6ylenebilir.

Anahtar Sozciikler: Kiiltiir Ortamy, Kiiltiirel Biitiinlesme, Kiiltiirel Uyum, Mo-
tivasyon, Tiirk¢e Ogretimi.
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EXAMINING THE RELATIONSHIP BETWEEN LEARNERS OF TURKISH
AS A FOREIGN LANGUAGE’ PERCEPTIONS OF CULTURAL DISTANCE
AND MOTIVATIONAL BARRIERS

ABSTRACT

There are many cultural differences that separate societies from each other, as
well as cultural similarities between societies. These differences or similarities can
be graded in terms of those learning the language. Since language is the expression
of a society's culture and philosophy of life, whether the distance or closeness to
the cultural elements of the language learned constitutes an obstacle to language
learning emerges as a situation that affects language teaching policies.

The purpose of this research is to determine the cultural distance perception
levels of those learning Turkish as a foreign language, the level of motivational
barriers, whether there is a significant relationship between cultural distance per-
ceptions and motivational barriers, and whether cultural distance perceptions are
a significant predictor of motivational barriers.

Within this framework, 475 students with a B1 level or above who are learning
Turkish as a foreign language in some language teaching centers in Turkey were re-
ached. The “Cultural Distance Scale”, “Motivation Obstacles Survey,” and “Personal
Information Form” were used as data collection tools. After the research data were
collected, descriptive analysis was performed, followed by relational analysis and
regression analysis, and the results obtained were interpreted.

According to the results obtained, it was determined that there is a positive
and significant relationship between the perception of cultural distance and the
motivational barriers faced by those learning Turkish as a foreign language. Accor-
dingly, as the perception of cultural distance among the students participating in
the research increases, so do the motivational barriers. Based on the analysis of the
data obtained in the study, cultural distance perceptions are effective in addressing
the motivational barriers faced by those learning Turkish as a foreign language.

Keywords: Culture Media, Cultural Integration, Cultural Adaptation, Motiva-
tion, Turkish Teaching.
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GIRIS

Kiiltiir terimi birgok kez ve farkli yollarla tanimlanmustir. Kiiltiir, bireylere fark-
I1 toplumsal ve bireysel durumlarla karsilastiklarinda bu durumlar1 anlamlandir-
ma, degerlendirme ve uygun tepkiler gelistirme konusunda bir referans gergevesi
sunar. Farkli toplumlarda yasayan bireyler, diisiince siirecleri sirasinda kiiltiirii ge-
sitli sekillerde tanimlama yetenegine sahiptirler. Kiiltiir, bir toplumun yillar bo-
yunca siiregelen yasam bigiminden hareketle zamanla gelisen ve kabul edilen de-
gerler toplami olarak tanimlanabilir.

Kiiltiir, bireylerin kimligini olusturan bir unsurdur ve kiiltiirlerin ¢esitliligi, bi-
reylerin farkliliklarini sergilemektedir (Kaplan, 2014, s. 26). Kiiltiir; beslenme,
yeme i¢me, giyim, sosyal etkilesim, iletisim tarzi, sevgi, saygi, inang gibi unsur-
lardan olugmaktadir. Hayatin her agsamasinda bireyin etrafini saran duygularin ve
diistincelerin yasamda beliren durumudur (Goger, 2013, s. 50).

Kiltirit meydana getiren maddi ve manevi bilesenlerin, bir topluma aktaril-
mas1 ve o toplumun egitimli bireylerine yansitilmasi durumu, uzun yillar stirecek
evrensel bir kazanim niteligindedir (Yakar vd. , 2022, s. 118). Cesitli kiiltiirlerde
bulunan kisilerin, kiiltiirel etkilesimler sonucunda kendi kiiltiirlerinde farkliliklar
olussa da benzer olduklar1 s6ylenebilir.

Kiiltiirel ¢esitlilikler ve ortakliklar, etkilesim sonucu meydana gelir. Kiltiir, bir-
birleriyle iletisim kurma ve etkilesim saglama siirecidir. Zamanla meydana gelen
olaylar, olgular ve durumlarin birbirleriyle etkilesimde bulunarak birlikte iletilme-
si ve yayilmasi, yeni kiiltiirel degerlerin ortaya ¢ikmasia yol agmaktadir (Goger,
2013, s. 51). Kiiltiirel etkilesimler sonucunda bireylerin yabanci dil 6grenme ge-
reksinimleri ortaya ¢itkmaktadir. Bu gereksinimler dogrultusunda, yabanci bir dil
6grenmek isteyen kisiler, kendi kiiltiirleri ile 6grenmek istedikleri dilin ait oldugu
kiiltirel unsurlar arasinda etkilesim kurarlar ve kiilttirel unsurlar1 arasindaki ¢esitli
benzerlikler ve farkliliklar1 kesfederler.

Toplumlar, yasam alanlarina bagl olarak farkli durumlarda etkilesimde bulu-
narak dil yoluyla kiltiirel bilgilerini aktarimini gergeklestirmektedirler. Farkli bol-
gelerde yagayan toplumlar, yasamlar1 boyunca diger toplumlara bagimli duruma
gelmistir (Igli, 2001, s. 166). Kiiltiirel etkilegim, gesitli bolgelerde yasayan bireylerin
birbirlerinin kiiltirlerinden etkilenmesi neticesinde meydana gelir. Kiiltiirlerin bir
araya gelmesi ve etkilesimde bulunmas neticesinde, bireyler, gruplar ve topluluk-
lar, diger kiiltiirlerden etkilenmektedirler (Aliyev ve Ogiilmiis, 2016, 5.90). Giinii-
miiz kogullarinda, bireyler farkli nedenlerden dolay: bir go¢ stirecindedirler. Bu
eylemlerle insanlar cesitli kiiltiirlerle ve bu kiiltiirler icerisindeki bireylerle etkile-
simde bulunurlar. Ulkelerin izole cografyalara cekilmek yerine, digerleri ile etkile-
simde bulunan topluluklar olusturmas: durumu, kiiltiirel etkilesimi artiran baglica
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unsurlardan biri olmaktadir (Celik, 2019, s.561). Bu durum, kiiltiirel etkilesimlerin
ortaya ¢ikmasini saglamaktadir.

Etkilesim, topluluklar arasinda hareketliligi artirmaktadir. Toplumlar aras1 ha-
reketliligin tarihsel siirecindeki durumu arastirildiginda, 19. Yiizyildan bu yana,
teknoloji ile beraber iletisim, ulasim ve yasam standardi konusunda kaydedilen
ilerlemelerin, kiiltiirleraras: etkilesimi hem kolaylastirdigr hem de artirdig: ifade
edilebilir (Giilnar, 2011, s. 52).

Cesitli kiiltiirlerden gelen bireylerin bir araya gelmesiyle kiiltiirel etkilesimler
gergeklesir ve bu durum, kiiltiirlerin birbirinden etkilenmesine yol acar. Bu duru-
ma “kiiltiirlesme” denir. Kiltiirlesme, genel olarak bagka bir kiiltiirle etkilesimde
bulunmasi veya bu kiiltiirle aligveris yapmas: sonucunda olusan bir tiir kiiltiirel
degisikliktir. (Alpar, 2013, s. 97). Kisacasi bireylerin ya da topluluklarin farkli bir
kiiltiirle uzun siireli etkilesimi sonucunda, karsilikli olarak degerlerinde, inancla-
rinda ve davranislarinda degisim yasama siirecine kiiltiirlesme adi verilir.

Her kisi, bir topluluk igerisinde yasamaktadir ve bu toplulugun dilini 6gre-
nirken, ayrica o dile ait kiiltiirel 6zellikleri de edinir (Cakir, 2011, s. 249). Kiiltiir
unsurlari, yasamin her alaninda yer aldig) i¢in, yabanci bir dil 6grenimini de dog-
rudan etkilemektedir. Toplumun devamliligini saglamak i¢in kiiltiirii 6grenmesi,
kiiltiirti aktarmasi ve kiiltiirii ilerletmesi gerekmektedir (Uygunkan, 2005, s. 206).
Yabanci bir dil 6grenmek isteyen bireyler, dili 6grenme siirecinde kendi kiiltiirleri
ile edindikleri dilin kiiltiirii arasinda bir iligki gelistirirler. Bu durum, yabanci bir
dil 6grenirken kiilttirlerin birbirleriyle etkilesimde bulunmasina olanak tanimak-
tadir. Kiiltiir, bireyler {izerinde etkili oldugu i¢in toplumun dilini de etkilemek-
tedir. Bu nedenle, farkli bir kiiltiire sahip bir birey, yeni bir dili 6grenirken o dile
ait kiiltiirle etkilesim halindedir. Kiltiirel ¢esitlilikler i¢inde toplumda iletisimin
6nemini, zaman anlayisini, sosyal etkilesimleri vb. Bir¢ok konu igerdigi i¢in uzun
bir siireci kapsayan ve adim adim gerceklestirilmesi gereken bir 6grenim siireci ge-
rektirir (Eginli, 2011, 5.216). Yabanc bir dil 6grenmek isteyen birey, farkl: kiiltiirel
ozellikleri kesfetme imkanina sahip olmaktadir.

Her toplum, kendine 6zgii kiilttirel farkliliklarla diger toplumlardan ayrilmas:-
nin yani sira, toplumlar arasinda bazi kiiltiirel benzerlikler de bulunmaktadir. Bu
farkliliklar veya benzerlikler, dil 6grenen bireyler agisindan puanlanabilir. “Kiltiir-
lerarasi iletisimin en temel vasfi kiiltiirel gesitliliktir. Kiiltiirel ¢esitlilik, yabancilarla
olan iletisimde biiyiik bir etkiye sahiptir. Bu gesitlilikler, digerine egemen olma ya
da tistiinlitk saglama imkani tanir. Bu durum, iletisim sorunlarina yol acar ve etkili
bir iletisimin gelismesini engeller” (Akay, 2013, s.307). Farkli kiiltiirlerde yasayan
bireyler, diger kiiltiirlere sahip kisilerle etkilesime girerek, o kiiltiirlerin degerlerini,
inanglarini, bakis agilarini, yemeklerini ve benzeri unsurlarini 6grenirler. Bu konu
hakkinda bilgi sahibi olmus ve bu toplumda yasayan bireylerin yasam siire¢lerinde
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kiltiriin nasil bir etki yarattigini inceleyebilir. Bir dili 6grenirken, o dilin kilttri
ile etkilesimde bulunulmasi nedeniyle kiiltiirler aras1 bir mesafe ortaya ¢ikabilir.
Kiiltiirel uzaklik, farkl kiiltiirlerarasindaki farkliliklarin bir 6l¢iit cercevesinde de-
recelendirilebilmesi olarak tanimlanabilir.

Bir milletin dili ve diistince yapisi, o milletin kiiltiiri ve medeniyetinin bir so-
nucu olarak degerlendirilmektedir (Giindiizéz, 2005, s. 218). Dil 6grenimi siirecin-
de ayni zamanda kiiltiirel birikim de elde edilmektedir. Bu nedenle, gesitli sebep-
lerle yabanct bir dil 6grenen kisilerin kiltiirel farkliliklar: fark etmeleri miimkiin
olmaktadir. Bu farkliliklar, kiiltiirel uzaklik kavramini olusturan unsurlardan bir
tanesidir ve yabanci bir dil 6grenirken kiiltiirel uzakligin etkili olabilecegi diisiin-
cesine ulagmamiza neden olabilir.

Dil ile kiiltiir arasinda birbirini etkileyen son derece giiglii ve inkar edilemez
bir iligki bulunmaktadir. Yiizyillar boyunca degisen toplumsal yapilar ve insan
yasamindaki ekonomik, sosyal, siyasi, bilimsel ve kiiltiirel dontisiimler dilin kul-
lanimiyla ger¢eklesmistir. Bir toplumun temel unsurlarindan biri olan kiiltiir, dil
araciligiyla giiniimiize kadar ulasmakta ve nesiller arasinda aktarilmasini sagla-
maktadir. Dil, kiiltiiriin en degerli hazinesidir. (Giinay, 1995, s. 4).

Dil 6greniminde motivasyonun 6nemli bir rol oynadig: ifade edilebilir. Dili
Ogretme ve 0grenme siirecinde 6grenci motivasyonu ¢esitli faktorlerden etkilen-
mektedir. Ogrencilerin 6zellikleri, i¢inde bulunduklar1 gevre, egitim siireci ve
yasadiklar1 cografi alan gibi pek ¢ok farkli durum, dil 6gretimi ve 6greniminde
motivasyonu etkilemektedir. Motivasyon, 6grenme ile dogrudan baglantili bir te-
rim olarak ortaya ¢ikmaktadir (Acat ve Demiral, 2002, s. 314). Yabanc dil olarak
Tiirkge 6grenmeye yiiksek motivasyonla baslayan bir kisi, hedef dili 6grenmeye
olumsuz bir motivasyonla yaklasan bir bireye kiyasla daha hizli 6grenebildigi ifade
edilebilir.

Bireyin davranislarini etkileyen, duygulariny, ihtiyaglarini ve isteklerini yonlen-
diren, yani bireyi eyleme ge¢iren gii¢ motivasyon olarak tanimlanir. Bireylerin ihti-
yaglarina gore belirledikleri hedefler dogrultusunda ¢abalarini artirmalar1 6nemli
bir durumdur. Bireyin amacina ulasabilmesi i¢in istekli olmasi ve yaptig1 ise deger
verip sahiplenmesi, motivasyonun 6nemli bir unsur oldugunu gostermektedir. Bu
kavram metaforik bir bakis agisiyla incelendiginde ise nesneleri hareket ettiren bir
gliclin, insanlar1 da harekete gecirdigi ve bu durumun genel olarak motivasyon
ismi ile adlandirildig: anlasilmaktadir. (Acat ve Demiral, 2002, s. 314).

Motivasyon, 6grenmeye ve diisinmeye etki eden 6nemli kavramlardan biridir.
Bir dili 6grenmek isteyen bireylerin hedefler belirlemesi ve bu hedefler dogrultu-
sunda 6grenme siirecinde ilerlemesi i¢in gereklidir. Bireyler bir dili 6grenme yete-
negine sahip olsalar bile, bu dili 6grenme ¢abalarini artirmalar1 ve dil 6grenimle-
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rine devam ederken potansiyellerini en iyi sekilde gostermeleri i¢in motivasyona
ihtiya¢ duymaktadirlar.

Tiirkgeyi yabanci dil olarak 6grenirken, motivasyon, kisinin dili 6grenme ve
kullanma istegini artiran ve onu destekleyen 6nemli bir unsurdur. Motivasyonu
yiiksek olan bir bireyin, motivasyonu diisiik olan birine kiyasla dili etkili 6grenme
konusunda daha etkili ve daha basarili oldugu ifade edilebilir. Ciinkii bir kisi ne
kadar motive olursa, o kadar basarili olabilir. Birey, yabanci dil 6grenmeye yeterin-
ce motive degilse, bir seyi yapma istegi, davranis gosterme yetenegi ve belirledigi
hedefe ulagsma ¢abasi zayif kalacaktr.

Guniimiizde yabanci dil 6grenimini etkileyen motivasyon faktorleri tizerine
yapilan arastirmalar arttikca, genel olarak motivasyonu etkileyen unsurlar tanim-
lanmistir. Birey, bir dili 6grenirken hem igsel hem de digsal motivasyon kaynak-
larin1 degerlendirmektedir. Bu durumlar, genel olarak kiiltiir, sosyal yasam, aile,
arkadaslik, okul ve is gevresi gibi bireyi etkileyen ve bireyin aktif olarak rol aldigi,
yani etkilesime gectigi ortamlardan kaynaklanabilir. Bireyin karsilastig iletisim
engelleri, dil 6grenimi siirecinde kullanilan materyaller, dili 6greten kisinin uz-
manligl, 6gretim yontemi, 6grencinin 6grenmek istedigi dile dair hisleri, bireyin
cinsiyeti, yasi, dili 6grenim yeri ve uyrugu, dil 6grenme motivasyonunu etkileyen
engelleyici unsurlar arasinda yer alabilir.

Motivasyonu sosyal motivasyon, fiziksel motivasyon ve psikolojik motivasyon
olarak ti¢ kategoride ele alabiliriz. Fiziksel motivasyonda, kisinin temel gereksi-
nimleri ve bu gereksinimlerin karsilanmasi, bir sonraki adimlarina ve etkinlikle-
rine gegmesine yardimct olur. Birey, bu temel gereksinimlerini yerine getirmezse
kendisini tesvik edemez. Birey, sosyal ihtiyaclarini ve sosyal ¢cevresini diger birey-
lerle etkilesimde bulunarak sosyal motivasyonunu yiikseltebilir. Psikolojik moti-
vasyonda, bireyin kendi i¢sel ve ruhsal ihtiyaglarini karsilamak icin gerceklesti-
recegi eylemler yer almaktadir. Bu tiir durumlarda, birey ihtiyaclarini karsiladig:
zaman motivasyonu yiiksek olur ve bu durum dil 6grenimi agisindan olumlu so-
nuglar dogurmaktadir. “Motivasyon, egitim-6gretim siireclerinde basariy1 etkile-
yen en 6nemli etkenlerden biri olarak karsimiza ¢ikmaktadir ve bir amaca ulagmak
i¢in eylemde bulunma egilimi motivasyon ile saglanabilir (Akbaba, 2006, s. 359).
Bireyin motivasyonu ile egitim basarisi arasinda bir iliski oldugu soylenebilir.

Gergekten de, Maslow’un ihtiyaglar hiyerarsisinde en temel gereksinimlerin
karsilanmasi sonucunda birey, sorunsuz bir sekilde bir iist seviyeye gecerek kendi
kimligini olusturma siirecine girmektedir. Bir dili 6grenirken, motivasyon kaynak-
larinin birinin olumlu olmas ve bireyin motivasyonunun, dil 6grenimine etkili bir
sekilde baslamis olmast, birey i¢in faydali ve dil 6grenimini kolaylastiric bir etken
olarak degerlendirilebilir.
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Bu arastirmanin hedefi, Tiirk¢eyi yabanci dil olarak 6grenen 6grencilerin kiil-
tiirel mesafe algilar1 ile motivasyon engelleri arasindaki iliskiyi ortaya koymak-
tir. Bu genel hedef dogrultusunda aragtirmanin alt hedefleri asagida belirtilmistir:

1. Yabanc dil olarak Tiirk¢e 6grenenlerin kiiltiirel uzaklik algilari ne diizey-
dedir?

2. Yabana dil olarak Tiirk¢e 6grenenlerin motivasyon engelleri ne diizeyde-
dir?

3. Yabana dil olarak Tiirkge 6grenenlerin kiiltiirel uzaklik algilar1 ile moti-
vasyon engelleri arasinda anlamli bir iligki var midir?

4. Yabana dil olarak Tiirk¢e 6grenenlerin kiiltiirel uzaklik algilari motivas-
yon engellerinin anlamli bir yordayicist midir?

YONTEM

Arastirma Modeli

Tiirk¢e 6grenmek ve egitimlerini stirdiirmek i¢in Tiirkiyede bulunan yabanci
uyruklu 6grencilerin Tiirk kiiltiiriine uzakliklarini bazi degiskenler agisindan ince-
lenmesini amaglayan bu ¢alismada iliskisel aragtirma yontemi kullanilmistir.

Mligkisel tarama yontemi, iki ya da daha fazla degisken arasindaki iliskinin
varligini ve yoniini belirlemeyi amaglayan bir aragtirma modelidir. Bu yéntemde
aragtirmaci, degiskenler iizerinde herhangi bir miidahalede bulunmadan, mevcut
durumu oldugu gibi inceler ve degiskenler arasindaki iliskinin derecesini (pozitif,
negatif ya da iliskisiz) istatistiksel olarak ortaya koyar.

Calisma Grubu

Bu arastirma Tiirkiyede yabanci dil olarak Tiirkge 6grenen B1 ve tizeri seviye-
sinde olan 475 6grenci ile sinirlandirilmistir. Veriler 2022 yilinda bazi tiniversitele-
rin dil 6gretimi kurumlarindan yiiz yiize ve Google Form araciligtyla toplanmistir.

Aragtirmanin 6rneklemine dahil edilen kisilere ait bazi demografik bilgiler asa-
g1daki tabloda verilmektedir:
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Tablo 1. Orneklem Grubunun Demografik Ozellikleri

Demografik Ozellikler N %
Cinsiyet Kadin 234 49,3
Erkek 241 50,7
17-20 Yas 270 56,8
Yas 21-25 Yas 141 29,7
26 ve lizeri yas 64 13,5
AEU TOMER 64 13,5
Erciyes Universitesi ERSEM 12 2,5
Firat Universitesi TOMER 8 1,7
Gazi TOMER 79 16,6
Hacettepe TOMER 49 10,3
Veri Toplanan Dil Merkezi HBVU TOMER 44 9,3
KMU TOMER 55 11,6
NEVU TOMER 40 8,4
Sakarya TOMER 31 6,5
Uludag TOMER 34 7,2
YBU DILMER 59 124
Afganistan 22 4,6
Arnavutluk 3 0,6
Azerbaycan 1 0,2
Banglades 2 0,4
Benin 4 0,8
Bolivya 1 0,2
Bosna Hersek 3 0,6
Brezilya 1 0,2
Ulke Cezayir 2 0,4
Cad 4 08
Danimarka 2 0,4
Ekvator Ginesi 1 0,2
Endonezya 19 4,0
Etiyopya 7 L5
Fas 11 2,3
Fildisi Sahili 2 0,4
Filipinler 1 0,2
Filistin 19 4,0
Fransa 2 0,4
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Gabon 4 0,8
Gambiya 1 0,2
Gana 3 0,6
Gine 3 0,6
Giiney Sudan 1 0,2
Giircistan 2 0,4
Hindistan 4 0,8
Irak 23 48
fran 26 55
Israil 1 0,2
Kamerun 6 1,3
Karadag 2 0,4
Kazakistan 49 10,3
Kenya 1 0,2
Kirgizistan 5 1,1
Kolombiya 1 0,2
Demokratik Kongo Cumhuriyeti 2 04
Kosova 4 0,8
Ulke Kosta Rika 1 0,2
Kiiba 1 0,2
Libya 9 1,9
Libnan 5 1,1
Macaristan 1 0,2
Malavi 2 0,4
Malezya 1 0,2
Misir 13 2,7
Mogolistan 4 0,8
Moritanya 1 0,2
Nijer 1 0,2
Nijerya 10 2,1
Ozbekistan 13 2,7
Pakistan 16 34
Rusya 8 1,7
Senegal 1 0,2
Sierra Leone 1 0,2
Somali 54 114
Sudan 11 2,3
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Suriye 22 4.6
Tacikistan 6 1,3
Tanzanya 1 0,2
Tataristan 2 0,4
Tayland 1 0,2
Tayvan 1 0,2
Tunus 6 1,3
Tirkiye 3 0,6
Ulke Tiirkmenistan 2 0,4
Uganda 2 0,4
Ukrayna 1 0,2
Urdiin 11 23
Venezuela 1 0,2
Yemen 15 32
Yunanistan 1 0,2
Zambiya 1 0,2
Zimbabve 1 0,2
Toplam 475 100

Veri Toplama Araglari

Yabanc dil olarak Tiirk¢e 6grenen bireylerin kiiltiirel mesafe algilar: ile mo-
tivasyon engelleri arasindaki baglantiyi aragtirmak hedefiyle, Tiirkiyede yer
alan tniversitelere bagli Tiirk¢e 6gretimi yapan kurumlar tizerinden yiiz ylize ve
Google Form kullanilarak toplam 475 6grenciye “Kisisel Bilgi Formu”, “Kiilti-
rel Mesafe Olgegi” ve “Motivasyon Engelleri Olgegi” uygulanmustir.

Kiiltiirel Uzaklik Olgegi: Bu 6lgek, Bektas (2004) tarafindan Kiiltiirlesme In-
deksinden (Ward ve Rana-Deuba, 1999) yeniden diizenlenmistir. Bu 12 madde-
den olusan 6l¢ekte, katilimcilarin iki farkli kiltir arasindaki farkliliklar 12 alanda
(giyim, iletisim becerileri, dini inanglar, aile hayati, degerler, arkadaslik, dil, ye-
mek, gelenekler, diinya goriisii, sosyal etkinlikler ve yasam standard1) nasil algi-
ladiklarini degerlendirmeleri istenmektedir. Katilimcilar, bu farkliliklar: besli bir
olgek tizerinden, “tamamen farkli buluyorum” (1) ile “tamamen ayn1 buluyorum”
(5) arasinda bir yerde ifade edeceklerdir. Olgekten elde edilecek yiiksek bir puan,
iki kiltiir arasindaki ortak ozellikleri temsil etmektedir. Bagka bir sekilde ifade et-
mek gerekirse, dlcekte elde edilecek disiik skor, iki kiiltiir arasindaki farkliliklarin
var oldugunu gosterecektir. Arastirmada 6lgegin i¢ tutarlilik orani. 81 olarak tespit
edilmigtir.

OMU EFD, 2025, Cilt 44, Sayi 2, Sayfa 1001-1043



Samet Can DEMIRCI, Murat SENGUL ~ AS[0) !

Motivasyon Engelleri Olgegi, Altunkaya ve Boylu tarafindan 2019 yilinda ge-
listirilmistir. Sakai ve Kikuchi (2009), 6l¢ek gelistirme ¢alismalarinda 35 madde ile
basladiklar1 formdan 8 maddeyi (15, 26, 28, 29, 30, 31, 33, 34) cikartarak 27 mad-
deye ulagmig ve bu maddelerle 5 faktorlii bir yapr olugturmuglardir. Motivasyon
Engelleri Olgegi, dort faktorlii bir yapida diizenlenmistir. Ogrencilerin duygusal
durumlari ile ilgili engeller, yetersiz malzeme kullanimy, iletisim sorunlar1 ve 6g-
retmenlerin yeterlilikleri ile 6gretme yontemleridir. Faktorlerin icerdigi unsurlar
agagidaki gibidir:

1- Ogrencilerin Hisleri ile Ilgili Engeller (1, 2, 3, 4, 5, 6. maddeler)

2- Yetersiz Materyal Kullanimi (7, 8, 9, 10, 11, 12, 13. maddeler)

3- Iletisim Engelleri (14, 15, 16, 17. maddeler)

4- Ogretmenlerin Yetkinligi ve Ogretme Stilleri (18, 19, 20, 21, 22. maddeler)

Kisisel Bilgi Formu: Kisisel bilgi formu, belirli bir 6rneklemde yer alan kati-
limcilarin demografik bilgilerine erisim saglamak i¢in tasarlanmistir. Kisisel bilgi
formu, katilmcilarin cinsiyet, yas, iilke, uyruk, 6grenme amaci ve egitim aldiklari
yer gibi bilgileri igeren sorulardan olugsmaktadir.

Veri Toplama Sireci

Calisma verileri “Yiiksekogretim Kurumlar: Bilimsel Aragtirma ve Yayimn Etigi
Yonergesi” kapsamui igerisinde belirtilen kurallara uygun olarak, 6l¢ek kullanimi
i¢in ve 6lgegin Tiirk¢e 6gretim merkezlerinde uygulanmasi i¢in gerekli olan gerekli
izinler alindiktan sonra sahsen ve Google Form aracilig ile cesitli tiniversitelerin
Tiirkce 6gretim merkezlerinde 6grenim goren 6grencilerden toplanmigtir.

Verilerin Analizi

Aragtirma siireci, (1) hazirlik asamasi, (2) uygulama asamast ile verilerin ana-
lizi ve (3) bulgularin degerlendirilmesi olmak tizere ii¢ asamadan olusmaktadir.
Veriler analiz edilmeden 6nce olas: hatalar1 6nlemek amaciyla teker teker kontrol
edilmis ve hatal1 veya tutarsiz yanitlar analiz siirecine dahil edilmemistir.

Aragtirmada “kigisel bilgi formu”, “motivasyon engelleri 6l¢egi” ve “kiiltiirel
uzaklik olgegi” araciligi ile elde edilen veriler ilk olarak Excel programui igerisine
aktarilmis ve burada diizenlemeler yapildiktan sonra SPSS paket programina ak-
tarilarak analiz edilmistir. Analiz islemlerinde Pearson Korelasyon Analizi ve Basit

Dogrusal Regresyon Analizi gerceklestirilmistir.
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Kiiltiirel Uzaklik Olgegi bulgularinin sonucunu degerlendirme araliklar1 su ge-
kilde belirlenmistir:

Tamamen farkli buluyorum :1.00 - 1.80
Farkli buluyorum :1.81 - 2.60
Kismen ayni / farkli buluyorum :2.61 -3.40
Ayni buluyorum :3.41-4.20
Tamamen ayn1 buluyorum :4.21 - 5.00

Likert tipi ol¢egin deger farkinin (5-1 = 4) deger yargisina (5) boliinmesiyle
elde edilen .80’ lik araliklar siklik diizeyini ve buna bagl olarak ol¢eklerin sinir-
larini belirlemistir. Buna gore, 1.00-1.80 arasinda aritmetik ortalamaya sahip olan
6lgek maddelerindeki siklik diizeyi “tamamen farkli buluyorum” olacak sekilde,
1.81-2.60 araliginda olanlar “farkli buluyorum” diizeyinde, 2.61-3.40 araliginda
olanlar “kismen ayni/farkli buluyorum diizeyinde, 3.41-4.20 araliginda olanlar
“ayn1 buluyorum” diizeyinde ve 4.21-5.00 arasindakiler “tamamen ayni buluyo-
rum” diizeyinde olup katilimcilarin farkliliklar: hangi diizeyde oldugunu belirterek
ortalamalar hangi puan araligina diisiiyorsa bu duruma gére yorumlanma gercek-
lestirilmistir.

Motivasyon Engelleri Olgegi bulgularinin sonucunu degerlendirme araliklari
su sekilde belirlenmistir:

Dogru degil :1.00 - 1.80
Genellikle dogru degil :1.81 - 2.60
Dogru da degil yanlis da degil :2.61 -3.40
Biraz dogru :3.41-4.20
Dogru :4.21 - 5.00

Likert tipi 6l¢egin deger farkinin (5-1 = 4) deger yargisina (5) boliinmesiyle
elde edilen .80’ lik araliklar siklik diizeyini ve buna bagli olarak dl¢eklerin sinirlari-
ni1 belirlemistir. Buna gore, 1.00-1.80 arasinda aritmetik ortalamaya sahip olan 6l-
¢ek maddelerindeki siklik diizeyi “dogru degil” olacak sekilde, 1.81-2.60 araliginda
olanlar “genellikle dogru degil” diizeyinde, 2.61-3.40 araliginda olanlar “dogru da
degil yanlis da degil” diizeyinde, 3.41-4.20 araliginda olanlar “biraz dogru” diize-
yinde ve 4.21-5.00 arasindakiler “dogru” diizeyinde olup katilimcilarin farkliliklar:
hangi diizeyde oldugunu belirterek ortalamalar hangi puan araligina diisityorsa bu
duruma gore yorumlanma gerceklestirilmistir.

Verilerin analiz asamasinda SPSS 23 programi kullanilmustir. Veriler bilgisayar
ortaminda istatistiksel islemlerle analizi gerceklestirilmistir. Bu verilerin analizi
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i¢in Pearson Korelasyon Analizi ve Basit Dogrusal Regresyon Analizi gercekles-
tirilmistir.

Pearson Korelasyon Analizi kisaca iki degisken arasinda var olan iliski olarak
tanimlanabilir. Korelasyon analizinde korelasyonun simgesi kiigiik “r” harfidir. iki
degisken arasindaki iliski korelasyon analizinde +1 ile -1 arasinda bir deger ala-
bilmektedir. Eger iki degisken birlikte artiyor ya da azaliyorsa buna pozitif iliski
denilmektedir. Degiskenlerden birinin artmas: digerinin azalmasina sebep oluyor
ise bu duruma negatif iliski denilmektedir (Seger, 2017).

Basit Dogrusal Regresyon Analizi bir ya da daha ¢ok siirekli degiskenin belli bir
stirekli degiskeni nasil yordadigina iliskin bir model olusturmaktadir. Aralarinda
iliski oldugu belirlenen iki ya da daha fazla degiskenlerden en az birinin “yordanan
degisken” ve en az bir ya da daha fazlasinin “yordanan degisken” olarak tanimlan-
masi s6z konusudur. Regresyon analizinin en 6nemli amaci, bagimsiz degiskenle-
rin ya da bagka bir deyisle yordayan degiskenlerin bagimli degiskeni anlamli olarak
yordayip yordamadigini belirlemektir (Seger, 2017).

Gergeklestirilen analizler, aragtirmacilara Tiirk¢eyi yabanci dil olarak 6grenen
bireylerin kiiltiirel uzaklik algilar1 ile motivasyon engelleri arasindaki bag: incele-
me ve anlama firsati sunmustur. Analiz sonucunda elde edilen bilgiler, aragtirma
hipotezlerini desteklemek ya da bu hipotezleri gegersiz kilmak amaciyla kullanil-
mis ve verilerin sonuglar1 degerlendirerek ¢alismanin amacina ulagilmistir.

Gecerlik, Glvenirlik ve Etik

Aragtirma igin etik kurul izni almmigtir. Arastirmada gegerlik ve giivenirligi
saglamak icin uygun 6l¢me araclar: segilmis ve veriler istatistiksel olarak analiz
edilmigtir.

Etik Kurul izin Bilgileri

Yapilan bu ¢aligmada “Yitksekogretim Kurumlar: Bilimsel Arastirma ve Yayin
Etigi Yonergesi” kapsaminda uyulmasi belirtilen tiim kurallara uyulmustur.

Etik Degerlendirmeyi Yapan Kurul Adi: Nevsehir Haci Bektas Veli Universitesi
Bilimsel Arastirmalar ve Yayin Etik Kurulu

Etik Degerlendirme Kararimin Tarihi: 23.01.2022

Etik Degerlendirme Belgesi Say1 Numarasi: Toplanti Sayisi: 01 / Karar Sayist: 23
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BULGULAR

Yabanci Dil Olarak Tiirkge Ogrenen Ogrencilerin Kiiltiirel Uzaklik Algilarina
Mligkin Bulgular

Bu béliimde arastirmaya katilim gosteren 6grencilerin, giyim, iletisim tarzi,
dini inanglar, aile yagantisi, degerler, arkadaslik tarzi, dil, yemek tarzi, adetler, diin-
ya goriisi, sosyal faaliyetler ve yasam standard: degiskenlerine iliskin betimsel ve-
riler asagida sunulmaktadir:

Tablo 2. Yabanci Dil Olarak Tiirkce Ogrenen Ogrencilerin Kiiltiirel Uzaklik Algi-
larina Iliskin Betimsel Veriler

Goriigler
s f E
‘E =2 g % Standart
Degiskenler N=475 ¢ = § g = Ortalama Sonug
gg 23 S = 8 ¢g Sapma
EE 5 2 2 £ 3
S E =] — © =
58 F 3§ E BB
& _g & Y < = %
-2 & ) <+ B
f 74 60 177 110 54
Giyim 3.02 119 Kismen ayni /
% 156 126 373 232 114 farkli buluyorum
) f 73 73 145 116 68
Iletisim Tarz: 3.06 1.25 Kismen ayni/
% 154 154 305 244 143 farkli buluyorum
) f 58 59 94 122 142
Dini Inanglar 3.48 1.35 Kismen ayn: /
% 122 124 198 257 299 farkli buluyorum
f 72 70 152 98 83
Aile Yasantist 3.10 1.28 Kismen ayni /
% 152 147 32 206 175 farkli buluyorum
f 53 71 163 119 69
Degerler 316 118 Kismen ayn1/
% 112 149 343 251 145 farkli buluyorum
Arkadaghk f 63 51 134 107 120 335 132 Kismen ayni1 /
Tarz1 % 133 107 282 225 253 ’ ' farkh buluyorum
f 212 91 84 50 38 .
Dil 218 131 Farkli buluyo
% 446 192 177 105 8 rum
f 151 137 100 50 37 -
Yemek Tarzi 233 124 Farkl1 buluyo
% 31.8 288 211 105 7.8 rum
f 99 78 170 95 33
Adetler 275 119 Kismen ayni1 /
% 208 164 358 20 69 farkli buluyorum
Diinya f 81 109 157 84 44 S0 ™, Kusmen aym /
Goriisii % 171 229 331 177 93 ' ' farkl buluyorum
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Sosyal f 74 86 160 97 58 2.95 122 Kismen ayni /
Faaliyetler % 156 18.1 337 204 112 ’ ' farkli buluyorum
Yasam f 80 109 150 93 43 Kismen ayni1/

2.81 1.19
Standard1 % 16.8 229 316 196 9.1 farkli buluyorum
Genel 2.92 073 [Kwmenaym/

farkli buluyorum

Tablo 2'de Tiirkgeyi yabanci dil olarak 6grenenlerin Tiirklerin giyim, iletisim
tarzi, dini inanglar, aile yasantisi, degerler, arkadaslik, dil, yemek, adetler, diinya
gorist, sosyal faaliyetler ve yasam standardi ile kendi kiiltiirleri arasindaki uzakli-
ga iliskin vermis olduklari1 yanitlar yer almaktadir.

Tabloya gore, Tiirk¢eyi yabanci dil olarak 6grenen 6grencilerin ¢ogunlugunun
Tiirklerin giyim, iletisim tarzi, dini inanglar, aile yasantisi, degerler, arkadaslik,
adetler, diinya goriisi, sosyal faaliyetler ve yasam standardu ile kendi kiiltiirleri ara-
sinda kismen uzaklik oldugunu diisiindiikleri; dil ve yemek kiiltiirii agisindan ise
uzaklik / farklilik oldugunu distindiikleri saptanmugtir.

Tiirkgeyi yabanci dil olarak 6grenenlerin, 6l¢egin biitiin maddelerine verdik-
leri yanitlarin puan ortalamasi, bu 6grencilerin ¢ogunlugunun kendi kiiltiirleri ile
Tiirk kiilttri arasindaki bagi kismen ayni / farkli buldugunu gostermektedir.

Yabanci Dil Olarak Tiirkce Ogrenen Ogrencilerin Motivasyon Engellerine
iliskin Bulgular

Aragtirmaya katilim gosteren 6grencilerin, 22 madde ve 4 faktérden olugan
Motivasyon Engelleri Olgeginin OHIIE (Ogrencilerin Hisleri ile Ilgili Engeller),
YMK (Yetersiz Materyal Kullanimu), IE (Iletisim Engelleri) ve OYVOS (Ogretmen-
lerin Yetkinligi ve Ogretme Stilleri) faktérlerindeki maddelere verdikleri cevaplara
iliskin betimsel veriler asagida sunulmaktadir:

Tablo 3. Motivasyon Engelleri Olgeginden Elde Edilen Betimsel Veriler

Faktor 1: Ogrencilerin Hisleri ile flgili Engeller X SS
1- Tiirkgeye ilgimi kaybettim. 4.32 1.10
2- Tiirkge konusan biri olma hedefimi kaybettim. 4.39 1.10
3- Sinif arkadaglarimi sevmedim. 4.49 1.01
4- Tiirkge 6grenme amacimu artik kaybettim. 4.50 0.99
5- Arkadaslarim Turkceyi sevmedi. 4.11 1.13
6- Siavlardaki Tiirkge sorularmin agik ve net cevaplar1 yoktu. 3.68 1.32
Genel 4.25 72
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Faktor 2: Yetersiz Materyal Kullanimi1 X SS
7- Derslerde dil 6grenmemizi kolaylastiracak arag geregler kullanil-
4.17 1.20
madi.
8- Derslerde Internet kullanilmadi. 421 1.30
9- Derslerde Cd ve bant gibi isitsel materyal kullanilmadi. 4.12 1.37
10- Derslerde video ve dvd gibi gorsel materyal kullanilmad. 4.20 1.28
11- Derslerde ele alinan Tiirkge cumleleri yorumlamak cok zordu. 3.65 1.26
12- Ders kitabindan ve ek kaynaklardan cok sayida okuma 6devi
a1 3.00 1.55
verildi.
13- Ogretmenler sik sik ders kitaplarindaki ciimleleri ezberle diye
4.07 1.31
zorladi.
Genel 3.92 .74
Faktor 3: fletisim Engelleri X SS
14- Ogretmenlerin agiklamalarini anlamak kolay degildi. 4.10 1.21
15- Ogretmenler, grencilerin yanhslariyla alay ettiler. 4.55 0.96
16- Ogretmenler dgrencilere bagirtyor veya kiziyorlardi. 4.64 0.79
17- Ogretmenler tek yonlii agiklamalari gok sik yapiyordu. 4.19 1.19
Genel 4.37 72
Faktor 4: Ogretmenlerin Yetkinligi ve Ogretme Stilleri X SS
18- Derslerin ¢ogunda dil bilgisi anlatiliyordu. 3.07 1.54
19- Derslerin ¢ogu kur ge¢me sinavina yonelikti. 3.66 1.39
20- Benden Tiirkgeyi dil bilgisi agisindan dogru kullanmam (konus-
. 2.73 1.55
mam ve yazmam) bekleniyordu.
21- Derslerin gogu ceviri odakli anlatiliyordu. 3.76 1.40
22- Derslerin hizi kur takvimine uygun degildi. 3.93 1.33
Genel 3.44 .93

Tablo 2’ye gore, “Ogrencilerin Hisleri ile Hgili Engeller” faktoriindeki madde-
lerin genel ortalamasi 4.25’tir. Bu sonug, “dogru” degerlendirme araligindadir. Bu
faktordeki maddelerin olumsuz yargilar icermesi g6z 6niinde bulunduruldugunda,
6grencilerin Tiirkge 6grenmeye doniik olumsuz hisler igerisinde oldugu diistinii-
lebilir.

“Yetersiz Materyal Kullanimi” faktoriindeki maddelerin genel ortalamasi
3.92dir. Bu sonug, “biraz dogru” degerlendirme araligindadir. Buna gore, 6gren-
cilerin Tiirk¢e 6grenirken kullanilan materyalleri kismen yetersiz gordiikleri séy-
lenebilir.
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“Iletisim Engelleri” faktoriindeki maddelerin genel ortalamasi 4.37dir. Bu so-
nug, “dogru” degerlendirme araligindadir. Buna gore, 6grencilerin Tiirk¢e 6grenir-
ken iletisim engelleriyle karsilastiklar1 sdylenebilir.

“Ogretmenlerin Yetkinligi ve Ogretme Stilleri” faktdriindeki maddelerin genel
ortalamasi 3.44’tlir. Bu sonug, “biraz dogru” degerlendirme araligindadir. Buna
gore, 6grencilerin Tiirk¢e 6greticilerinin yetkinligini ve 6gretim stillerini kismen
yetersiz gordiikleri sdylenebilir.

Yabanci Dil Olarak Tiirkce Ogrenenlerin Kiiltiirel Uzaklk Algilari ile Moti-
vasyon Engelleri Arasindaki iliskiye Déniik Bulgular

Bu boliimde yabanci dil olarak Tiirkge 6grenenlerin kiiltiirel uzaklik algilari ile
motivasyon engelleri arasindaki iligkiye yonelik bulgulara yer verilmistir.

Tablo 4. Pearson Korelasyon Analizi Verileri

Motivasyon Engelleri

Pearson Correlation .084
Kiiltiirel Uzaklik Algis1 Sig. (2-tailed) .067
N 475

p<.05

Tablo 3’te, degiskenler arasindaki korelasyon analizi sonuglari sunulmus-
tur. Yabanci dil olarak Tiirk¢e 6grenenlerin kiiltiirel uzaklik algilar: ile motivasyon
engelleri arasinda 6nemli bir iliski olup olmadigini belirlemek amaciyla Pearson
korelasyon analizi yapilmistir.

Elde edilen veriler 15181nda, gergeklestirilen Pearson korelasyon analizi sonug-
larina gore, Tiirk¢e'yi yabanc dil olarak 6grenen bireylerin kiiltiirel mesafe algist
ile motivasyon engelleri arasinda zayif diizeyde pozitif ve anlaml bir iligki tespit
edilmigstir (r=.084, p<.05).

Yabanci Dil Olarak Tiirkge Ogrenenlerin Kiiltiirel Uzaklik Algilarinin Motivas-
yon Engellerini Yordama Durumuna Iligkin Bulgular

Yabanci dil olarak Tiirk¢e 6grenenlerin kiiltiirel uzaklik algilar1 ile motivasyon
engelleri arasindaki iliskiye dair ¢oklu regresyon analizi verileri agagidaki tabloda
gosterilmistir.
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Tablo 5. Basit Dogrusal Regresyon Analizi Verileri

Standart )
Model B Hata B t R R F P
Sabit 3.799 111 34.271 .000
.084 .007 3.372
Kiiltiirel Uzaklik .068 .037 .084 1.836 .067

Arastirmadaki bagimsiz degiskenin (kiiltiirel uzaklik algis1), bagimli degiskeni
(motivasyon engelleri) tahmin edip etmedigini anlamak ve bagimsiz degiskenin
katk: diizeyini belirlemek amaciyla basit dogrusal regresyon analizi gergeklestiril-
migtir.

Tablo 4’te yer alan basit dogrusal regresyon analizi bulgularina gore; kiiltiirel
uzaklik algilar1 (bagimsiz degisken) ile motivasyon engelleri (bagimli degisken)
arasinda olumlu bir iliski oldugu belirlenmistir (R=. 084, R2 =p.007, ).

TARTISMA, SONUC VE ONERILER

Sonuc ve Tartisma

Gergeklestirilen bu aragtirmaya dayanarak, Tiirkgeyi yabanci dil olarak 6grenen
bireylerin kiiltiirel uzaklik algilarinin ortalamasi 2,92 olarak belirlenmistir. Analiz
edilen verilerin sonugclarina gore, Tiirk¢e’yi yabanci dil olarak 6grenenlerin, kendi
kaltiirleri ile Tirk kilttiri arasindaki kiiltiirel mesafe konusunda genel itibariyla k
1smen benzer ya da farkli goriisler tasidiklar: belirlenmistir. Kiltiirel uzaklik 6lge
gindeki unsurlar1 inceledigimizde, 6grencilerin en belirgin farkliliklar: iki kdltiir
arasindaki dil ve yemek tarzinda gozlemledikleri belirlenmistir.

Yapilan arastirmaya gore, Tiirk¢eyi yabanci dil olarak 6grenenlerin motivasyon
engelleri dort ana baglik altinda degerlendirilmistir. Faktorler; 6grencilerin duygu-
lartyla ilgili engeller, yetersiz malzeme kullanimy, iletisim sorunlar1 ve 6gretmen-
lerin yeterlilikleri ile 6gretim yontemleri seklinde tanimlanmustir. Arastirmaya
katilan bireylerin, 6grencilerin duygular ile ilgili engellerin ortalamas 4. 25, ye-
tersiz materyal kullanimu ile ilgili engellerin ortalamasi 3. 92, iletisim engellerinin
ortalamasi 4. 37 ve 6gretmenlerin yeterlilikleri ile 6gretme yontemleri ile ilgili en-
gellerin ortalamasi 3. 44 olarak belirlenmistir. Bu durum, 6grencilerin motivasyon
engellerini dogru bir sekilde belirlediklerini géstermektedir.

Aragtirmada elde edilen sonuglara gore; yabanci dil olarak Tiirk¢e 6grenenlerin
kiiltiirel uzaklik algis1 ile motivasyon engellileri arasinda pozitif (.084) ve anlamli
bir iliski oldugu tespit edilmistir (p<.05). Bu bulgulara gore arastirmaya katilim
gosteren 0grencilerin kiiltiirel uzaklik algisi artis gosterdigi durumlarda motivas-
yon engellerinin de artis gosterdigini belirtmektedir. Sonug olarak arastirmada
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elde edilen verilerin analiz sonuglarina dayanarak kiltiirel uzaklik algilarinin ya-
banc dil olarak Tiirk¢e 6grenenlerin motivasyon engellileri iizerinde etkili oldu-
gu soylenebilir. Fakat analiz sonuglarimin gostermis oldugu verilere gore kiiltiirel
uzaklik algilarinin motivasyon engellileri tizerinde gostermis oldugu etkinin tek
basina yeterli olmadig: séylenebilir.

Tiirkgeyi yabanci dil olarak 6grenen ve Tiirkiyede bulunan 6grenciler, Tiirk¢e
6grenirken kendi kiltiirleri ile Tiirk kiiltiirii arasinda belirli benzerlikler ve farkli-
liklar oldugunu ifade etmektedirler. Bu durum, 6grencilerin kiiltiirel mesafe algi-
lariin motivasyon engelleri tizerinde olumlu ve anlamli bir etki yarattigini ortaya
koymaktadir. Yabanci dil olarak Tiirkge 6grenen Tiirkiyedeki 6grencilerin kiiltiirel
uzaklik algilar yiikseldikge, motivasyonlarina yonelik engellerin de arttig1 gozlem-
lenmektedir. Ogrencilerin motivasyon engelleri ile birlikte, kiiltiirel uzaklik algi-
sinda bir arti yasanacagi gozlemlenmektedir. Ayrica, bu iliskideki durum kdiltiirel
mesafe algisinin motivasyon engellerini etkiledigini de gostermektedir.

Sonug olarak, 475 6grenciden elde edilen verilere dayanarak, kiiltiire] mesafe
algisinin Tiirkgeyi yabanci dil olarak 6grenen Tiirkiyedeki égrencilerin motivas-
yon engelleri tizerinde etkili olabilecegini ortaya koymaktadir. Ancak bu durumun
6nemi fazla degildir. Tiirk¢e'nin yabanci dil olarak 6gretilmesinde kullanilan ¢esitli
kaynaklarin da faydali oldugunu ortaya koymaktadir.

Oneriler

Tiirkce Ogrenmek isteyen bireylerin, kendi kiiltiirlerinden uzaklasa-
rak Tirk kiltiirtiniin i¢inde bulunmalar1 motivasyonlar: tizerinde 6nemli bir etki
yaratmaktadir. Bu nedenle, Tiirk¢eyi yabanci dil olarak 6grenmek isteyenlerin,
Tiirk kiiltiirtine hizla adapte olmalarini saglamak ve motivasyonlarini artirmak
i¢in gesitli aktiviteler gerceklestirilebilir. Bu ¢aligmalar sayesinde 6grencilerin Tiir-
kiye'ye, Tiirk kiltiirtine ve Tiirk halkina adaptesini hizlandirmak ve kendi kiiltiir-
lerindeki farkliliklara kars1 daha hosgoriilii olmalarini saglamak gerekmektedir.

Ogrencilerin kiiltiirel uzakhik algilarini diisitk seviyelerde tutmak, Tiirkce
6grenme siireglerini kolaylastiracak ve motivasyon engellerini azaltacagi igin
biiyiik bir onem tagimaktadir. Ogrencilerin kendi kiiltiirleri ile Tirk kiltiirii
arasindaki farki daha iyi anlamalari, 6grencilere gezi, tanitim, sinif igi kiiltiirel
etkinlikler gibi aktiviteler diizenlenerek saglanabilir. Bu tiir faaliyetler, 6grencilerin
Tiirk kiiltiirtine daha hizli uyum gostermelerine yardimcr olacaktir. Ayni zamanda,
6grencilerin kendilerini tesvik etmeleri amaciyla hedeflerini anlamalarina yardimeci
olmak, bu hedefler dogrultusunda destek saglamak, cesitli etkinliklerle onlar1
motive etmek ve degerli olduklarini hissettirecek olumlu pekistirecler kullanarak
Ogrencilerin motivasyonunu artirmak miimkiindiir. Bu durum, &grencilerin
kiiltiirel farkliliklardan daha az etkilenebilecegi anlamina gelebilir.
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Yabanc dil olarak Tiirk¢e 6gretimi i¢in hazirlanan ders kitaplarinda kiltiir-
ler aras: farkliliklara dair unsurlarin daha 6zenle belirlenmesi, 6grencilerin farkls
kiltiirlerin ayriliklarini daha iyi anlamalar1 ve Tiirk kaltiirtinii 6grenmeleri agi-
sindan biiytik bir 6neme sahiptir. Clinkii toplumun dili, kiiltiirel degerleri icerir
ve bu degerler dil araciligiyla aktarilir. Turk kiltiirti hakkinda bilgi sahibi olmak,
Tiirkcedeki deyimler, atasozleri ve benzetmeler gibi ifadeleri anlamak ve 6grenmek
icin onemlidir.

Tiirkgeyi yabanct dil olarak 6grenmek isteyenlere egitim verecek olan egitme-
nin Tirk kaltiirt konusunda bilgi sahibi olmasi, 6grencilerin kiiltiirti anlamalar:
acisindan biiytik 6nem tagimaktadir. Dil 6grenimi, yalnizca dil bilgisi ve yeni ke-
limeler edinmeyi kapsamamaktadir. Bir dili 6grenirken o dile 6zgii kiiltiirii kav-
ramak ve bu bilgiyi bagkalarina iletebilmek biiyiik 6nem tagimaktadir. Egitmenin
bu konular hakkinda bilgi sahibi olmasi, 6grencilerin daha kolay 6grenmelerine
yardimci olmakta ve motivasyonlarini artirmaktadir.

TESEKKUR VE ACIKLAMALAR

Caligmamiza katki saglayan tiim 6grencilere ve ¢alisma verileri toplanirken yar-
dimci olan 6gretmenlerimize tesekkiir ederiz.

CIKAR CATISMASI

Makalenin yazarlari arasinda, ¢alisma kapsaminda herhangi bir kisisel ve finan-
sal ¢ikar catigmasi bulunmamaktadir.

YAZAR KATKISI

Calisma Dizayn1: SCD(%80), MS(%20)

Veri Toplama: SCD(%60), MS(%40)
Istatistiksel Analiz: SCD(%20), MS(%80)
Makalenin Hazirlanmasi: SCD(%50), MS(%50)
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EXAMINING THE RELATIONSHIP BETWEEN LEARNERS OF TURKISH
AS A FOREIGN LANGUAGE’ PERCEPTIONS OF CULTURAL DISTANCE
AND MOTIVATIONAL BARRIERS

ABSTRACT

There are many cultural differences that separate societies from each other, as
well as cultural similarities between societies. These differences or similarities can
be graded in terms of those learning the language. Since language is the expression
of a society's culture and philosophy of life, whether the distance or closeness to
the cultural elements of the language learned constitutes an obstacle to language
learning emerges as a situation that affects language teaching policies.

The purpose of this research is to determine the cultural distance perception
levels of those learning Turkish as a foreign language, the level of motivational
barriers, whether there is a significant relationship between cultural distance per-
ceptions and motivational barriers, and whether cultural distance perceptions are
a significant predictor of motivational barriers.

Within this framework, 475 students with a B1 level or above who are learning
Turkish as a foreign language in some language teaching centers in Turkey were re-
ached. The “Cultural Distance Scale”, “Motivation Obstacles Survey,” and “Personal
Information Form” were used as data collection tools. After the research data were
collected, descriptive analysis was performed, followed by relational analysis and
regression analysis, and the results obtained were interpreted.

According to the results obtained, it was determined that there is a positive
and significant relationship between the perception of cultural distance and the
motivational barriers faced by those learning Turkish as a foreign language. Accor-
dingly, as the perception of cultural distance among the students participating in
the research increases, so do the motivational barriers. Based on the analysis of the
data obtained in the study, cultural distance perceptions are effective in addressing
the motivational barriers faced by those learning Turkish as a foreign language.

Keywords: Culture Media, Cultural Integration, Cultural Adaptation, Motiva-
tion, Turkish Teaching.

ek
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YABANCI DiL OLARAK TURKCE OGRENENLERIN KULTUREL
UZAKLIK ALGILARI ILE MOTIVASYON ENGELLERI ARASINDAKI
ILISKININ INCELENMESI

0z

Toplumlar: birbirinden ayiran bir¢ok kiiltiirel farklilik oldugu gibi toplumlar
arasinda kiiltiirel benzerlikler de bulunmaktadir. Bu farkliliklar veya benzerlikler
dili 6grenenler agisindan derecelendirilebilmektedir. Dil, o dili konusan toplumun
kiiltiirtiniin ve hayat felsefesinin disavurumu oldugu i¢in 6grenilen dile ait kiiltiirel
unsurlara uzakligin ve yakinligin dil 6grenimine engel teskil edip etmedigi dil 6g-
retim politikalarina etki eden bir durum olarak ortaya ¢ikmaktadir.

Bu arastirmanin amaci, yabanci dil olarak Tiirk¢e 6grenenlerin kiiltiirel uzak-
lik alg1 diizeylerini, motivasyon engellerinin diizeyini, kiiltiirel uzaklik algilar: ile
motivasyon engelleri arasinda anlamli bir iliski olup olmadigini ve kiilttirel uzaklik
algilarinin motivasyon engellerinin anlaml bir yordayicisi olup olmadigini belir-
lemektir.

Bu gercevede Tiirkiyede bazi dil 6gretim merkezlerinde yabanci dil olarak
Tiirkge egitimi alan B1 ve tizeri dil seviyesine sahip 475 6grenciye ulagilmistir. Veri
toplama araglar olarak “Kiiltiirel Uzaklik Olgegi”, “Motivasyon Engelleri Olgegi”
ve “Kigsisel Bilgi Formu” kullanilmigtir. Arastirma verileri toplandiktan sonra én-
celikle betimsel analiz yapilmis, ardindan iliskisel analiz ve regresyon analizi yapi-

larak elde edilen sonuglar yorumlanmustir.

Elde edilen sonuglara gore, yabanci dil olarak Tiirk¢e 6grenenlerin kiiltiirel
uzaklik algis1 ile motivasyon engelleri arasinda pozitif ve anlaml bir iliski oldu-
gu tespit edilmistir. Buna gore, arastirmaya katilim gosteren 6grencilerin kiiltii-
rel uzaklik algisinin artig gosterdigi durumlarda motivasyon engellerinin de artig
gostermektedir. Sonug olarak arastirmada elde edilen verilerin analiz sonuglarina
dayanarak kiiltiirel uzaklik algilarinin yabanci dil olarak Tiirk¢e 6grenenlerin mo-
tivasyon engelleri tizerinde etkili oldugu s6ylenebilir.

Anahtar Sozciikler: Kiiltiir Ortamy, Kiiltiirel Biitiinlesme, Kiiltiirel Uyum, Mo-
tivasyon, Tiirk¢e Ogretimi.
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INTRODUCTION

The concept of culture has been defined many times and in different ways. Cul-
ture provides individuals with a frame of reference for making sense of, evaluating,
and developing appropriate responses when they encounter different social and in-
dividual situations. Individuals living in different societies have the ability to define
culture in various ways during their thought processes. Culture can be defined as
the totality of values that develop over time and are accepted, based on a society’s
way of life sustained over many years.

Culture is an element that constitutes individuals’ identity, and the diversity
of cultures reflects individuals’ differences (Kaplan, 2014, p. 26). Culture consists
of elements such as nutrition, eating and drinking, clothing, social interaction,
communication style, love, respect, and belief. It is the manifestation in life of the
emotions and thoughts that surround the individual at every stage of life (Goger,
2013, p. 50).

The transmission of the material and spiritual components that constitute cul-
ture to a society and their reflection in the educated individuals of that society is a
universal acquisition that extends over many years (Yakar et al., 2022, p. 118). Al-
though individuals from different cultures may experience differences in their own
cultures as a result of cultural interactions, it can be stated that they are similar.

Cultural diversities and commonalities arise as a result of interaction. Culture
is a process of communicating with one another and engaging in interaction. The
joint transmission and dissemination of events, phenomena, and situations that
occur over time through interaction with one another lead to the emergence of
new cultural values (Goger, 2013, p. 51). As a result of cultural interactions, indi-
viduals’ needs to learn a foreign language emerge. In line with these needs, individ-
uals who wish to learn a foreign language establish interaction between their own
culture and the cultural elements of the language they intend to learn and discover
various similarities and differences between these cultural elements.

Societies transfer their cultural knowledge through language by interacting in
different situations depending on their living environments. Societies living in dif-
ferent regions have become dependent on other societies throughout their lives
(I¢li, 2001, p. 166). Cultural interaction occurs as a result of individuals living in
various regions being influenced by one another’s cultures. As a result of cultures
coming together and interacting, individuals, groups, and communities are influ-
enced by other cultures (Aliyev & Ogiilmiig, 2016, p. 90). Under contemporary
conditions, individuals are in a process of migration for different reasons. Through
these actions, people interact with various cultures and with individuals within
these cultures. The tendency of countries to form communities that interact with

OMU EFD, 2025, Cilt 44, Sayi 2, Sayfa 1001-1043



Samet Can DEMIRCI, Murat SENGUL  S[0)25)

others rather than retreating into isolated geographies is one of the main factors
that increase cultural interaction (Celik, 2019, p. 561). This situation enables the
emergence of cultural interactions.

Interaction increases mobility among communities. When the historical pro-
cess of intersocietal mobility is examined, it can be stated that since the 19th cen-
tury, advances achieved in communication, transportation, and living standards
along with technology have both facilitated and increased intercultural interaction
(Gtilnar, 2011, p. 52).

When individuals from different cultures come together, cultural interactions
occur, and this situation leads to cultures influencing one another. This phenom-
enon is called “acculturation” Acculturation is generally a type of cultural change
that occurs as a result of interaction with or exchange with another culture (Alpar,
2013, p. 97). In short, acculturation refers to the process in which individuals or
communities experience mutual changes in their values, beliefs, and behaviors as a
result of long-term interaction with a different culture.

Every individual lives within a community, and while learning the language
of that community, they also acquire the cultural characteristics associated with
that language (Cakur, 2011, p. 249). Since cultural elements are present in every
aspect of life, they directly influence the learning of a foreign language. In order
to ensure the continuity of society, culture must be learned, transmitted, and ad-
vanced (Uygunkan, 2005, p. 206). Individuals who wish to learn a foreign language
develop a relationship between their own culture and the culture of the language
they acquire during the language learning process. This situation allows cultures
to interact with one another while learning a foreign language. Since culture is
influential on individuals, it also influences the language of society. Therefore, an
individual who belongs to a different culture interacts with the culture of the target
language while learning a new language. Because it encompasses many issues such
as the importance of communication in society, the understanding of time, social
interactions, etc. within cultural diversity, it requires a long-term learning process
that must be carried out step by step (Eginli, 2011, p. 216). An individual who
wishes to learn a foreign language thus has the opportunity to discover different
cultural characteristics.

Each society is distinguished from others by its unique cultural differences,
while there are also certain cultural similarities among societies. These differences
or similarities can be rated from the perspective of language learners. “The most
fundamental characteristic of intercultural communication is cultural diversity.
Cultural diversity has a great impact on communication with foreigners. These
diversities allow dominance over others or the possibility of gaining superiority.
This situation leads to communication problems and prevents the development
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of effective communication” (Akay, 2013, p. 307). Individuals living in different
cultures interact with people from other cultures and learn the values, beliefs, per-
spectives, foods, and similar elements of those cultures. By gaining knowledge on
this subject, they can examine how culture creates an impact in the life processes
of individuals living in that society. While learning a language, interaction with the
culture of that language may give rise to an intercultural distance. Cultural distance
can be defined as the ability to grade differences between different cultures within
a certain framework.

A nation’s language and way of thinking are regarded as a result of that nation’s
culture and civilization (Giindiizoz, 2005, p. 218). During the process of language
learning, cultural accumulation is also acquired. For this reason, individuals who
learn a foreign language for various reasons may become aware of cultural differ-
ences. These differences are one of the elements that constitute the concept of cul-
tural distance and may lead us to conclude that cultural distance can be influential
in learning a foreign language.

There is an extremely strong and undeniable reciprocal relationship between
language and culture. Over the centuries, changing social structures and econom-
ic, social, political, scientific, and cultural transformations in human life have been
realized through the use of language. Culture, which is one of the fundamental
elements of a society, has reached the present day through language and ensured its
transmission across generations. Language is the most valuable treasure of culture
(Glinay, 1995, p. 4).

It can be stated that motivation plays an important role in language learning. In
the process of teaching and learning a language, student motivation is influenced
by various factors. Many different conditions such as students’ characteristics, the
environment they are in, the educational process, and the geographical area in
which they live affect motivation in language teaching and learning. Motivation
emerges as a concept directly connected to learning (Acat & Demiral, 2002, p. 314).
It can be stated that an individual who begins learning Turkish as a foreign lan-
guage with high motivation can learn more quickly compared to an individual who
approaches learning the target language with negative motivation.

Motivation is defined as the force that influences an individual’s behaviors, di-
rects their emotions, needs, and desires, and thus activates the individual. It is an
important condition for individuals to increase their efforts in line with the goals
they set according to their needs. An individual’s willingness to achieve their goal
and their valuing and taking ownership of the work they do indicate that motivation
is an important element. When this concept is examined from a metaphorical per-
spective, it is understood that just as a force moves objects, it also moves people, and
this situation is generally referred to as motivation (Acat & Demiral, 2002, p. 314).

OMU EFD, 2025, Cilt 44, Sayi 2, Sayfa 1001-1043



Samet Can DEMIRCI, Murat SENGUL  S[0)¥/

Motivation is one of the important concepts that influence learning and think-
ing. It is necessary for individuals who wish to learn a language to set goals and to
progress in the learning process in line with these goals. Even if individuals have
the ability to learn a language, they need motivation in order to increase their ef-
forts to learn that language and to demonstrate their potential in the best possible
way while continuing their language learning.

While learning Turkish as a foreign language, motivation is an important factor
that increases and supports an individual’s desire to learn and use the language. It
can be stated that an individual with high motivation is more effective and more
successful in learning the language effectively compared to an individual with low
motivation. Because the more motivated a person is, the more successful they can
be. If an individual is not sufficiently motivated to learn a foreign language, their
desire to do something, their ability to exhibit behavior, and their effort to reach
the goals they have set will remain weak.

As research on motivational factors affecting foreign language learning has in-
creased in recent times, the elements that influence motivation in general have
been identified. While learning a language, individuals evaluate both intrinsic and
extrinsic sources of motivation. These conditions may generally stem from envi-
ronments that influence the individual and in which the individual plays an active
role, that is, interacts, such as culture, social life, family, friendships, school, and the
work environment. Communication barriers encountered by the individual, the
materials used in the language learning process, the expertise of the language in-
structor, the teaching method, the learner’s feelings toward the language they wish
to learn, the individual’s gender, age, place of language learning, and nationality
may be among the inhibiting factors that affect motivation for language learning.

Motivation can be considered in three categories: social motivation, physical
motivation, and psychological motivation. In physical motivation, the individual’s
basic needs and the fulfillment of these needs help them move on to the next steps
and activities. If an individual does not fulfill these basic needs, they cannot moti-
vate themselves. An individual can increase their social motivation by interacting
with other individuals to meet their social needs and engage with their social envi-
ronment. Psychological motivation involves the actions an individual undertakes
to meet their own internal and emotional needs. In such cases, when individuals
meet their needs, their motivation becomes high, and this situation leads to pos-
itive outcomes in terms of language learning. “Motivation emerges as one of the
most important factors affecting success in educational processes, and the tenden-
cy to take action to achieve a goal can be provided through motivation” (Akbaba,
2006, p. 359). It can be stated that there is a relationship between an individual’s
motivation and educational achievement.
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Indeed, according to Maslow’s hierarchy of needs, once the most basic needs
are met, the individual smoothly progresses to a higher level and enters the pro-
cess of forming their own identity. While learning a language, the presence of at
least one positive source of motivation and the individual’s effective initiation of
language learning can be considered a beneficial and facilitating factor for the in-
dividual and for language learning.

The aim of this study is to reveal the relationship between the cultural distance
perceptions of students learning Turkish as a foreign language and their motiva-
tional barriers. In line with this general aim, the sub-objectives of the study are
listed below:

1. What is the level of cultural distance perceptions of learners of Turkish as
a foreign language?

2. Whatis the level of motivational barriers of learners of Turkish as a foreign
language?

3. Isthere asignificant relationship between the cultural distance perceptions
and motivational barriers of learners of Turkish as a foreign language?

4. Are the cultural distance perceptions of learners of Turkish as a foreign
language a significant predictor of motivational barriers?

METHOD

Research Model

In this study, which aims to examine the cultural distance of foreign students
residing in Turkey to learn Turkish and continue their education in terms of cer-
tain variables, a correlational research method was employed.

The correlational survey method is a research model that aims to determine the
existence and direction of the relationship between two or more variables. In this
method, the researcher examines the existing situation as it is, without intervening
in the variables, and statistically reveals the degree of the relationship between the
variables (positive, negative, or no relationship).

Study Group

This study is limited to 475 students at the B1 level and above who are learning
Turkish as a foreign language in Turkey. The data were collected in 2022 from the
language teaching institutions of some universities through face-to-face adminis-
tration and via Google Forms.
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Some demographic information of the individuals included in the sample of
the study is presented in the table below:

Table 1. Demographic Characteristics of the Sample Group

Demographic Characteristics N %
Gender Female 234 49,3
Male 241 50,7
17-20 Age Group 270 56,8
Age 21-25 Age Group 141 29,7
26 and above Age Group 64 13,5
AEU TOMER 64 13,5
Erciyes  Univerisy ERSEM 12 2,5
Firat Univerisy TOMER 8 1,7
Gazi TOMER 79 16,6
Hacettepe TOMER 49 10,3
Longuage enter Where Data  pipy(y roMER 44 93
KMU TOMER 55 11,6
NEVU TOMER 40 84
Sakarya TOMER 31 6,5
Uludag TOMER 34 7,2
YBU DILMER 59 12,4
Afghanistan 22 4,6
Albania 3 0,6
Azerbaijan 1 0,2
Bangladesh 2 0,4
Benin 4 0,8
Bolivia 1 0,2
Bosnia and Herzegovina 3 0,6
Brazil 1 0,2
Country
Algeria 2 0,4
Chad 4 0,8
Denmark 2 0,4
Equatorial Guinea 1 0,2
Indonesia 19 4,0
Ethiopia 7 1,5
Morocco 11 2,3
Cote d’Ivoire 2 0,4
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Philippines 1 0,2
Palestine 19 4,0
France 2 0,4
Gabon 4 0,8
Gambia 1 0,2
Ghana 3 0,6
Guinea 3 0,6
South Sudan 1 0,2
Georgia 2 0,4
India 4 0,8
Iraq 23 4,8
Iran 26 5,5
Israel 1 0,2
Cameroon 6 1,3
Montenegro 2 0,4
Kazakhstan 49 10,3
Kenya 1 0,2
Kyrgyzstan 5 L1
Country Colombia 1 0,2
Democratic Republic of the
Congo 2 04
Kosovo 4 0,8
Costa Rica 1 0,2
Cuba 1 0,2
Libya 9 1,9
Lebanon 5 1,1
Hungary 1 0,2
Malawi 2 04
Malaysia 1 0,2
Egypt 13 2,7
Mongolia 4 0,8
Mauritania 1 0,2
Niger 1 0,2
Nigeria 10 2,1
Uzbekistan 13 2,7
Pakistan 16 3,4
Russia 8 1,7
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Senegal 1 0,2
Sierra Leone 1 0,2
Somalia 54 11,4
Sudan 11 2,3
Syria 22 4.6
Tajikistan 6 1,3
Tanzania 1 0,2
Tatarstan 2 0,4
Thailand 1 0,2
Taiwan 1 0,2
Country Tunisia 6 1,3
Turkey 3 0,6
Turkmenistan 2 04
Uganda 2 0,4
Ukraine 1 0,2
Jordan 11 2,3
Venezuela 1 0,2
Yemen 15 32
Greece 1 0,2
Zambia 1 0,2
Zimbabwe 1 0,2
Total 475 100

Data Collection Instruments

With the aim of investigating the relationship between the cultural distance
perceptions and motivational barriers of individuals learning Turkish as a foreign
language, a total of 475 students were administered the “Personal Information
Form,” the “Cultural Distance Scale,” and the “Motivational Barriers Scale” through
face-to-face implementation and Google Forms at Turkish language teaching insti-
tutions affiliated with universities in Turkey.

Cultural Distance Scale: This scale was adapted by Bektas (2004) from the Ac-
culturation Index (Ward & Rana-Deuba, 1999). In this 12-item scale, participants
are asked to evaluate how they perceive differences between two different cultures
across 12 domains (clothing, communication skills, religious beliefs, family life,
values, friendship, language, food, traditions, worldview, social activities, and stan-
dard of living). Participants express these differences on a five-point scale ranging
from “I find them completely different” (1) to “I find them completely the same”
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(5). A high score obtained from the scale represents common characteristics be-
tween the two cultures. In other words, a low score obtained from the scale indi-
cates the presence of differences between the two cultures. In this study, the inter-
nal consistency coeflicient of the scale was found to be .81.

The Motivational Barriers Scale was developed by Altunkaya and Boylu in
2019. In their scale development study, Sakai and Kikuchi (2009) reduced the ini-
tial form of 35 items by removing 8 items (15, 26, 28, 29, 30, 31, 33, 34), resulting
in a 27-item scale and establishing a five-factor structure with these items. The
Motivational Barriers Scale was organized with a four-factor structure. These fac-
tors are barriers related to students’ emotional states, insufficient use of materials,
communication problems, and teachers’ competencies and teaching methods. The
elements included in the factors are as follows:

1- Barriers Related to Students’ Feelings (Item numbers: 1, 2, 3, 4, 5, 6)
2- Insufficient Use of Materials (Item numbers: 7, 8, 9, 10, 11, 12, 13)
3- Communication Barriers (Item numbers: 14, 15, 16, 17)

4- Teachers’ Competence and Teaching Styles (Item numbers: 18, 19, 20, 21, 22)

Personal Information Form: The personal information form was designed to
obtain access to the demographic information of participants included in a specific
sample. The personal information form consists of questions that include informa-
tion such as participants’ gender, age, country, nationality, purpose of learning, and
the place where they receive education.

Data Collection Procedure

The study data were collected from students studying at Turkish language tea-
ching centers of various universities, in person and via Google Forms, after obta-
ining the necessary permissions for the use of the scales and for their administra-
tion at Turkish language teaching centers, in accordance with the rules specified
within the scope of the “Directive on Scientific Research and Publication Ethics of
Higher Education Institutions.”

Data Analysis

The research process consists of three stages: (1) the preparation stage, (2) the
implementation stage and data analysis, and (3) the evaluation of findings. Before
the data were analyzed, they were checked individually to prevent possible errors,
and erroneous or inconsistent responses were not included in the analysis process.
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The data obtained through the “Personal Information Form,” the “Motivational
Barriers Scale,” and the “Cultural Distance Scale” were first transferred to the Excel
program, and after necessary arrangements were made, they were transferred to
the SPSS statistical package and analyzed. Pearson Correlation Analysis and Simp-
le Linear Regression Analysis were conducted in the analysis process.

The evaluation intervals for interpreting the results of the Cultural Distance
Scale findings were determined as follows:

I find them completely different :1.00 - 1.80
I find them different :1.81 - 2.60
I find them partially the same / different :2.61 -3.40
I find them the same :3.41-4.20
I find them completely the same :4.21-5.00

The intervals of .80 were determined by dividing the value range of the Li-
kert-type scale (5-1 = 4) by the number of value judgments (5), and these intervals
defined the frequency levels and, accordingly, the boundaries of the scales. Accor-
dingly, scale items with a mean score between 1.00 and 1.80 were interpreted at
the level of “I find them completely different,” those between 1.81 and 2.60 at the
level of “I find them different,” those between 2.61 and 3.40 at the level of “I find
them partially the same/different;” those between 3.41 and 4.20 at the level of “I
find them the same,” and those between 4.21 and 5.00 at the level of “I find them
completely the same.” The interpretations were made based on the score range into
which the means fell, indicating the level at which participants perceived the dif-
ferences.

The evaluation intervals for interpreting the results of the Motivational Barriers
Scale findings were determined as follows:

Not correct : 1.00 - 1.80
Usually not correct :1.81-2.60
Neither correct nor incorrect :2.61-3.40
Somewhat correct :3.41-4.20
Correct :4.21 -5.00

The intervals of .80 obtained by dividing the value range of the Likert-type
scale (5-1 = 4) by the number of value judgments (5) determined the frequency
levels and, accordingly, the boundaries of the scales. Accordingly, scale items with
a mean score between 1.00 and 1.80 were interpreted at the level of “not correct,”
those between 1.81 and 2.60 at the level of “generally not correct,” those between
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2.61 and 3.40 at the level of “neither correct nor incorrect,” those between 3.41
and 4.20 at the level of “somewhat correct,” and those between 4.21 and 5.00 at the
level of “correct” Interpretations were made based on the score range into which
the means fell, indicating the level at which participants evaluated the statements.

SPSS 23 software was used during the data analysis stage. The data were analy-
zed through statistical procedures in a computer environment. Pearson Correlati-
on Analysis and Simple Linear Regression Analysis were conducted for the analysis
of the data.

Pearson Correlation Analysis can briefly be defined as the relationship exis-
ting between two variables. In correlation analysis, the symbol of correlation is the
lowercase letter “r” The relationship between two variables in correlation analysis
can take a value between +1 and —1. If two variables increase or decrease together,
this is called a positive relationship. If an increase in one variable causes a decrease

in the other, this is referred to as a negative relationship (Secer, 2017).

Simple Linear Regression Analysis constructs a model regarding how one or
more continuous variables predict a particular continuous variable. Among two or
more variables determined to be related, at least one is defined as the “predicted
variable,” and at least one or more are defined as the “predictor variable” The main
purpose of regression analysis is to determine whether independent variables, in
other words predictor variables, significantly predict the dependent variable (Se-
ger, 2017).

The analyses conducted provided researchers with the opportunity to exami-
ne and understand the relationship between the cultural distance perceptions and
motivational barriers of individuals learning Turkish as a foreign language. The
information obtained as a result of the analyses was used to support or refute the
research hypotheses, and by evaluating the results of the data, the aim of the study
was achieved.

Validity, Reliability, and Ethics

Ethics committee approval was obtained for the study. In order to ensure va-
lidity and reliability in the research, appropriate measurement instruments were
selected, and the data were analyzed statistically.

Ethics Committee Approval Information

In this study, all rules specified within the scope of the “Directive on Scientific
Research and Publication Ethics of Higher Education Institutions” were comp-
lied with.
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Name of the Ethics Committee Conducting the Ethical Review: Nevsehir Haci
Bektag Veli University Scientific Research and Publication Ethics Committee

Date of the Ethics Committee Decision: 23.01.2022

Ethics Committee Approval Document Number: Meeting Number: 01 / Deci-
sion Number: 23

FINDINGS

Findings Related to the Cultural Distance Perceptions of Students Lear-
ning Turkish as a Foreign Language

In this section, descriptive data regarding the variables of clothing, communi-
cation style, religious beliefs, family life, values, friendship style, language, eating
habits, customs, worldview, social activities, and standard of living of the students
who participated in the study are presented below.

Table 2. Descriptive Data on the Cultural Distance Perceptions of Students
Learning Turkish as a Foreign Language

Perspectives
£ =
: g g
=] - 8 g Stan-
) 5 5§ & v dard
Variables N=475 > 5 g £ ) Mean R Results
] &€ =5 8 3 Devia-
% o 8 & g‘ tion
£ aF S
: 2 :
~ o °
f 74 60 177 110 54 I find them
Clothing Y . 1 o 114 3.02 1.19 partially the
% >-6 6 373 23 ’ same / different
Communication f 73 73 145 116 68 I find them
style o 154 154 305 244 143 3.06 1.25 partially the
4 ° ) ' ) ' ' same / different
f 58 59 94 122 142 I find them
Religious beliefs 3.48 1.35 partially the
% 122 124 198 257 299 .
same / different
f 72 70 152 98 83 I find them
Family life 3.10 1.28 partially the
% 152 147 32 206 175 .
same / different
f 53 71 163 119 69 I find them
Values 3.16 1.18 partially the

% 112 149 343 251 145 same / different
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f 63 51 134 107 120 I find them
Friendship style 3.35 1.32 partially the
% 133 107 282 225 253 same / different
f 212 91 84 50 38
Language 218 131 I ﬁ.rld them
% 446 192 177 10.5 8 different
f 151 137 100 50 37
Food style 233 124 I ﬁ.rld them
% 31.8 288 21.1 105 7.8 different
f 99 78 170 95 33 I find them
Customs 2.75 1.19 partially the
% 208 164 358 20 6.9 same | different
f 81 109 157 84 44 I find them
Worldview 2.79 1.19 partially the
% 171 229 331 177 93 same / different
f 74 8 160 97 58 Ifind them
Social activities 2.95 1.22 partially the
% 156 181 337 204 112 same / different
Standard of f 80 109 150 93 43 I ﬁn-d them
Living o 168 229 316 196 91 2.81 1.19 partially the
° : : : : : same / different
I find them
General 2.92 0.73 partially the

same / different

Table 2 presents the responses of learners of Turkish as a foreign language re-
garding the distance between their own cultures and those of Turkish people in
terms of clothing, communication style, religious beliefs, family life, values, friend-
ship, language, food, customs, worldview, social activities, and standard of living.

According to the table, it was determined that the majority of students learning
Turkish as a foreign language thought that there was partial distance between their
own cultures and those of Turkish people in terms of clothing, communication
style, religious beliefs, family life, values, friendship, customs, worldview, social
activities, and standard of living, while they thought that there was distance/difter-
ence in terms of language and food culture.

The mean scores of the responses given by learners of Turkish as a foreign
language to all items of the scale indicate that the majority of these students find
the relationship between their own culture and Turkish culture to be partially the
same/different.

Findings Related to the Motivational Barriers of Students Learning Tur-
kish as a Foreign Language

Descriptive data regarding the responses given by the students participating in
the study to the items of the Motivational Barriers Scale, which consists of 22 items
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and four factors—BRSF (Barriers Related to Students’ Feelings), IUM (Insufficient
Use of Materials), CB (Communication Barriers), and TCTS (Teachers’ Compe-
tence and Teaching Styles)—are presented below:

Table 3. Descriptive Data Obtained from the Motivational Barriers Scale

Factor 1: Barriers Related to Students’ Feelings X SS
1- I have lost my interest in Turkish. 4.32 1.10
2- T have lost my goal of becoming someone who speaks Turkish. 4.39 1.10
3- 1 did not like my classmates. 4.49 1.01
4- I have now lost my purpose for learning Turkish. 4.50 0.99
5- My friends did not like Turkish. 4.11 1.13
6- The Turkish questions in the exams did not have clear and explicit 3.68 132
answers. ’ ’
General 4.25 72
Factor 2: Insufficient Use of Materials X SS
7- Tools and equipment that would facilitate our language learning 417 1.20
were not used in classes. ’ ’
8- The Internet was not used in classes. 4.21 1.30
9- Auditory materials such as CDs and tapes were not used in classes. 4.12 1.37
10- Visual materials such as videos and DVDs were not used in

4.20 1.28
classes.
11- It was very difficult to interpret the Turkish sentences covered in 365 126
classes. ’ ’
12- A large number of reading assignments were given from the

3.00 1.55
textbook and supplementary sources.
13- Teachers often forced us to memorize the sentences in the

4.07 1.31
textbooks.
General 3.92 74
Factor 3: Communication Barriers X SS
14- It was not easy to understand the teachers’” explanations. 4.10 1.21
15- Teachers mocked students’ mistakes. 4.55 0.96
16- Teachers shouted at or got angry with students. 4.64 0.79
17- Teachers very often gave one-way explanations. 4.19 1.19
General 4.37 72
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Factor 4: Teachers’ Competence and Teaching Styles X SS
18- Grammar was taught in most of the classes. 3.07 1.54
19- Most of the classes were aimed at the level-passing exam. 3.66 1.39

20- I was expected to use Turkish correctly in terms of grammar (in

speaking and writing). 273 155
21- Most of the classes were taught with a translation-focused approach. 3.76 1.40
22- The pace of the classes was not appropriate to the level schedule. 3.93 1.33
General 3.44 93

According to Table 3, the overall mean of the items in the “Barriers Related to
Students” Feelings” factor is 4.25. This result falls within the “correct” evaluation
range. Considering that the items in this factor contain negative judgments, it can
be inferred that students have negative feelings toward learning Turkish.

The overall mean of the items in the “Insufficient Use of Materials” factor is
3.92. This result falls within the “somewhat correct” evaluation range. Accordingly,
it can be stated that students perceive the materials used in learning Turkish as
partially insufficient.

The overall mean of the items in the “Communication Barriers” factor is 4.37.
This result falls within the “correct” evaluation range. Accordingly, it can be stated
that students encounter communication barriers while learning Turkish.

The overall mean of the items in the “Teachers’ Competence and Teaching
Styles” factor is 3.44. This result falls within the “somewhat correct” evaluation
range. Accordingly, it can be stated that students perceive the competence and
teaching styles of Turkish language instructors as partially insufficient.

Findings Regarding the Relationship Between the Cultural Distance
Perceptions and Motivational Barriers of Learners of Turkish as a Foreign
Language

In this section, findings regarding the relationship between the cultural dis-
tance perceptions and motivational barriers of learners of Turkish as a foreign lan-
guage are presented.

Table 4. Pearson Correlation Analysis Data

Motivational Barriers

Pearson Correlation .084
Cultural Distance Perception Sig. (2-tailed) .067
N 475

p<.05
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Table 4 presents the results of the correlation analysis between the variables.
Pearson correlation analysis was conducted to determine whether there is a sig-
nificant relationship between the cultural distance perceptions and motivational
barriers of learners of Turkish as a foreign language.

In light of the data obtained, the results of the Pearson correlation analysis re-
vealed a weak, positive, and significant relationship between the cultural distance
perceptions and motivational barriers of individuals learning Turkish as a foreign
language (r = .084, p <.05).

Findings Related to the Predictive Power of Cultural Distance Percepti-
ons on Motivational Barriers of Learners of Turkish as a Foreign Language

The multiple regression analysis data regarding the relationship between the
cultural distance perceptions and motivational barriers of learners of Turkish as a

foreign language are presented in the table below.

Table 5. Simple Linear Regression Analysis Data

Standard ,
Model B Error B t R R F P
Constant 3.799 111 34.271 .000
.084 .007 3.372
Cultural Distance .068 .037 .084 1.836 .067

Simple linear regression analysis was conducted to determine whether the in-
dependent variable (cultural distance perception) predicts the dependent variable
(motivational barriers) and to identify the contribution level of the independent
variable.

According to the findings of the simple linear regression analysis presented
in Table 5, it was determined that there is a positive relationship between cultural
distance perceptions (independent variable) and motivational barriers (dependent
variable) (R = .084, R* = p.007).

DISCUSSION, CONCLUSION, AND RECOMMENDATIONS

Conclusion and Discussion

Based on the research conducted, the mean cultural distance perception score
of individuals learning Turkish as a foreign language was determined to be 2.92.
According to the results of the analyzed data, it was found that learners of Turkish
as a foreign language generally hold partially similar or different views regarding
the cultural distance between their own cultures and Turkish culture. When the
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elements of the cultural distance scale were examined, it was determined that stu-
dents observed the most pronounced differences between the two cultures in terms
of language and eating habits.

According to the research conducted, the motivational barriers of learners of
Turkish as a foreign language were evaluated under four main headings. The fac-
tors were defined as barriers related to students’ feelings, insufficient use of mate-
rials, communication problems, and teachers’ competence and teaching methods.
The mean score of barriers related to students’ feelings among the participants was
found to be 4.25, the mean score of barriers related to insufficient use of materials
was 3.92, the mean score of communication barriers was 4.37, and the mean score
of barriers related to teachers’ competence and teaching methods was 3.44. This
situation indicates that students accurately identified their motivational barriers.

According to the results obtained in the study, a positive (.084) and significant
relationship was found between the cultural distance perceptions and motivational
barriers of learners of Turkish as a foreign language (p < .05). According to these
findings, it is indicated that when the cultural distance perceptions of the students
participating in the study increase, their motivational barriers also increase. As a
result, based on the analysis results of the data obtained in the study;, it can be stat-
ed that cultural distance perceptions are effective on the motivational barriers of
learners of Turkish as a foreign language. However, according to the data revealed
by the analysis results, it can be stated that the effect of cultural distance percep-
tions on motivational barriers is not sufficient on its own.

Students learning Turkish as a foreign language and residing in Turkey state
that there are certain similarities and differences between their own cultures and
Turkish culture while learning Turkish. This situation reveals that students’ cultur-
al distance perceptions have a positive and significant effect on motivational barri-
ers. As the cultural distance perceptions of students in Turkey learning Turkish as
a foreign language increase, an increase in barriers to their motivation is also ob-
served. Along with students’ motivational barriers, an increase in cultural distance
perception is observed. Moreover, the nature of this relationship also indicates that
cultural distance perception affects motivational barriers.

As aresult, based on the data obtained from 475 students, it is revealed that cul-
tural distance perception may be effective on the motivational barriers of students
in Turkey learning Turkish as a foreign language. However, the importance of this
effect is not high. It also reveals that various resources used in teaching Turkish as
a foreign language are beneficial.
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Suggestions

For individuals who wish to learn Turkish, distancing themselves from their
own culture and being immersed in Turkish culture has a significant effect on
their motivation. Therefore, various activities can be carried out to help those who
wish to learn Turkish as a foreign language adapt quickly to Turkish culture and
to increase their motivation. Through such activities, it is necessary to accelerate
students’ adaptation to Turkey, Turkish culture, and Turkish people, and to enable
them to be more tolerant toward differences in their own cultures.

Keeping students’ cultural distance perceptions at low levels is of great impor-
tance, as it will facilitate their Turkish learning processes and reduce motivational
barriers. Helping students better understand the differences between their own
cultures and Turkish culture can be achieved by organizing activities such as ex-
cursions, orientation programs, and in-class cultural activities. Such activities will
help students adapt more quickly to Turkish culture. At the same time, it is possible
to increase students’ motivation by helping them understand their goals in order
to encourage them, providing support in line with these goals, motivating them
through various activities, and using positive reinforcements that make them feel
valued. This situation may mean that students are less aftected by cultural differ-
ences.

More careful inclusion of elements related to intercultural differences in text-
books prepared for teaching Turkish as a foreign language is of great importance
in helping students better understand the distinctions between different cultures
and learn Turkish culture. Because the language of a society contains cultural val-
ues, and these values are transmitted through language. Having knowledge about
Turkish culture is important for understanding and learning expressions such as
idioms, proverbs, and metaphors in Turkish.

It is of great importance that instructors who will provide education to indi-
viduals wishing to learn Turkish as a foreign language have knowledge of Turkish
culture, in terms of helping students understand the culture. Language learning
does not only involve acquiring grammar and new vocabulary. While learning a
language, grasping the culture specific to that language and being able to convey
this knowledge to others is of great importance. Instructors’ knowledge of these
issues helps students learn more easily and increases their motivation.
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