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ABSTRACT

In this study, the effect of the Discovering Print through Play program on preschool children's print awareness
skills was examined. The research employed a quasi-experimental pretest-posttest control group design. The
study sample consisted of 26 children aged 5 to 6 years (16 in the experimental group and 10 in the control group)
enrolled in a kindergarten class at a public school in the city center of Konya. The data collection process involved
the implementation of a personal information form, which was utilized to ascertain demographic information
concerning the children and their families. Additionally, the Print Awareness subscale of the Early Literacy Skills
Assessment Tool was employed to evaluate the print awareness skills of the children. The pretest and posttest
scores of children in both the experimental and control groups, as well as the follow-up test scores of the
experimental group, were obtained using this tool. Children in the experimental group participated in the
Discovering Print through Play program, developed by the researcher, for eight weeks, three days a week, with each
session lasting approximately 45 minutes. During this period, children in the control group continued their
education under the standard preschool curriculum provided by the Ministry of National Education (MoNE).
According to the study’s findings, the posttest scores of the children in the experimental group were significantly
higher than those of the children in the control group. This statistically significant improvement in the posttest
mean scores of the experimental group compared to the control group indicates that the Discovering Print through
Play program is effective in supporting preschool children's print awareness skills. Additionally, to determine
whether the effects of the program were sustained over time, the Print Awareness subscale of the Early Literacy
Skills Assessment Tool was re-administered to the experimental group eight weeks after the completion of the
program as a follow-up test. No statistically significant difference was found between the posttest and follow-up
test scores. Based on this finding, it can be concluded that the Discovering Print through Play program has a lasting
impact on the development of print awareness skills in preschool children.
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Introduction

Preschool children frequently encounter difficulties when transitioning to primary school. These
difficulties often manifest in their inability to adapt to the school environment and cope with the
educational tasks demanded of them. One of the most significant educational tasks awaiting
them upon starting primary education is learning to read and write. To enhance children's
readiness for literacy learning, educational programs that support early literacy skills should be
provided in preschool settings, while parent—child literacy activities and enriched environmental
supports should be offered at home (Li et al,, 2024; Musa, 2025; Adams et al.,, 2021; Rohlof et
al, 2023; Zhang et al,, 2025). Therefore, one of the primary goals of preschool education
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programs is to foster early literacy skills that facilitate children’s ability to acquire reading and
writing skills when they enter primary school (Bigozzi, Vettori, & Incognito, 2023). Rather than
offering activities that directly teach reading and writing, it is essential to provide children with
activities integrated with their innate curiosity—a dominant trait in early childhood—to ease the
transition into literacy practices in primary school. Children must understand the purpose of
reading and writing and how they are used in everyday life (MoNE, 2013).

Print awareness refers to the ability to understand both the conventions and functions of written
language as well as how it is used in daily life (Justice & Ezell, 2004). This skill may vary across
languages, although all written languages share certain fundamental features. For example,
every writing system has a specific direction in which it is read. When converting spoken
language into written form, symbols and letters follow specific rules and sequences unique to
each language (Clay, 2005). Print awareness and phonological awareness are critical
components of early literacy development. Print awareness encompasses a child's
understanding of how printed language works, including the ability to recognize letters, words,
and sentences on a page. It involves recognizing left-to-right directionality in reading and the
concept of spacing between words (Coskun, 2024). In addition to books, other printed materials
such as signs, billboards, TV advertisements, mobile applications, and posters play an important
role in the development of print awareness. Indicators of well-developed print awareness include
knowing how to hold a book, identifying where the book title is written, turning pages correctly,
and recognizing that text is read from left to right (Karaman-Benli & Glingor-Aytar, 2016).

The early childhood period is a critical juncture for the development of print awareness skills.
During this time, children learn about the direction of text, that writing consists of small units
such as letters and words, and the combination of these units to form larger components such
as sentences. Children at this stage are referred to as "emergent writers." Their early writing
often consists of scribbles, random marks, drawings resembling letters, drawings that may or
may not contain letters, numbers, or imitations of environmental print. These representations
are not conventional writing, as children do not yet use actual words (Karaman-Benli & Glingor-
Aytar, 2016). Developing programs to support early literacy during preschool, integrating these
programs into educational activities, and fostering collaboration among parents, caregivers, and
preschool teachers are crucial for enhancing early literacy development. Supporting print
awareness skills from early childhood contributes to a smoother and more effective reading and
writing learning process in primary school.

Children who are exposed to verbal language interactions, have access to printed materials,
possess personal books, and can use writing tools at home from an early age typically begin
preschool education with a higher level of literacy readiness (Terrell & Watson, 2018).
Consequently, the content of preschool education programs must be meticulously designed to
foster early literacy skills in a manner that ensures their optimal development. At this point, it is
important to develop and implement programs that incorporate drama, play, and music—types
of activities that are already part of preschool curricula and strongly engage young children—
and to contribute the findings of such programs to the literature.

Studies in the literature indicate that children with well-developed early literacy skills tend to
experience fewer difficulties and greater success in learning to read and write in primary school
(Pyle et al., 2018; Missall et al., 2007). Hence, developing programs aimed at fostering early
literacy skills in preschool-aged children is of significant importance. Among these skills, print
awareness stands out as a particularly vital component. Print awareness is not the direct
instruction of writing but rather involves fundamental skills such as understanding that words
are represented by symbols, that written language carries meaning, and that writing is a key tool
for self-expression. The literature includes studies examining the effects of various programs
on print awareness (Alisinanoglu & Simsek, 2012; Efe & Temel, 2018; Bayraktar & Temel, 2014),
studies investigating the impact of play-based programs on overall early literacy skills (Ertekin
& Camlibel-Cakmak, 2024), and research focusing on the influence of different program
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contents on the print awareness of children with intellectual disabilities (Demir & Bilgi, 2018;
Aslan & Ozmen, 2024). However, no study has been found that specifically investigates the
effect of a program designed to enhance print awareness through play in preschool children.
The present study aims to address this gap by developing and testing the effectiveness of a
play-based program titled Discovering Print Through Play. The program was designed as play-
based due to the established importance of play in preschool education, as well as its integral
presence within preschool curricula. The findings of this study are expected to contribute to the
existing literature on print awareness in early childhood.

Based on the points discussed above, this study aims to examine the effectiveness of the
Discovering Print Through Play program, designed to support print awareness skills in preschool
children. To achieve this overall goal, the following research questions were addressed:

1. Is there a significant difference between the pretest scores of the experimental and
control group children on the print awareness scale?

2. Is there a significant difference between the pretest and posttest scores of the
experimental group children on the print awareness scale following the implementation
of the Discovering Print Through Play program?

3. Is there a significant difference between the pretest and posttest scores of the control
group children on the print awareness scale?

4. After the implementation of the Discovering Print Through Play program, is there a
significant difference between the posttest scores of the experimental and control group
children on the print awareness scale?

5. Is there a significant difference between the posttest scores and the retention test
scores (administered eight weeks after the program) of the experimental group children
on the print awareness scale?

Method

Research design

This study employed a quasi-experimental design to examine the impact of the Discovering Print
Through Play program on the print awareness skills of preschool children aged 60 to 72 months.
Experimental models are used to systematically examine the effects of independent variables
on dependent variables under controlled conditions (Karasar, 2012). In this study, the
independent variable was the Discovering Print Through Play program, composed of play-based
activities tailored for preschool children, and the dependent variable was the children’s print
awareness skills. The study was conducted using a pretest—posttest control group design,
which is a type of quasi-experimental design.

Study group

The study group consisted of 26 preschool students aged 60 to 72 months, enrolled in a public
preschool affiliated with the Ministry of National Education in the Selguklu district of Konya,
during the 2022-2023 academic year. To avoid interactions that could influence the evaluation
results, the experimental group was selected from the morning session, and the control group
from the afternoon session. The selection of participants was predicated on the implementation
of specific inclusion criteria, and only children who met these criteria were included in the study
group. These criteria were: typically developing children with no chronic health conditions or
disabilities, and whose native language was Turkish. Additionally, a preschool attended by
children from middle-income families was selected for the study. Schools serving children from
lower- or upper-income families were excluded, as such socioeconomic differences could
introduce variables unrelated to the educational program that might influence print awareness
development and thus affect the assessment of the program'’s effectiveness.
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The study included a total of 26 children, with 16 in the experimental group and 10 in the control
group. The experimental group comprised eight girls, while the control group consisted of six.
The mean age of children in the experimental group was 67.5 months, while the average age in
the control group was 68 months. In both groups, 50% of the children had one sibling—8 children
in the experimental group and 5 in the control group. First-born children comrised 43.8% (n=7)
of the experimental group and 60% (n=6) of the control group. The median age of mothers was
31.5 years in the experimental group and 33 years in the control group. In terms of maternal
education, 56.3% (n=9) of mothers in the experimental group and 50% (n=5) in the control group
were high school graduates. The median age of fathers was 38.5 years in the experimental
group and 36 years in the control group. Regarding paternal education, 43.8% (n=7) of fathers
in the experimental group and 50% (n=5) in the control group were high school graduates. The
demographic characteristics of the children and their parents in both the experimental and
control groups were found to be similarly distributed (p > .05).

Data collection tools

To collect data for the study, the Print Awareness Subscale of the Early Literacy Skills
Assessment Tool (ELSAT) was used, along with a personal information form prepared by the
researcher to obtain descriptive information about the study participants.

Personal information form

The “Personal Information Form,” developed by the researcher, was used to gather demographic
data on the children and their parents. This form included questions about the child’'s gender,
age in months, mother’s educational level, father's educational level, mother's age, father's age,
number of siblings, and birth order.

Print awareness scale

The second subscale of the Early Literacy Skills Assessment Tool (ELSAT)—the Print Awareness
Scale—was utilized to assess preschool children's print awareness skills. Before presenting
information about this subscale, a brief introduction to the ELSAT is provided.

The ELSAT was developed by Karaman-Benli and Gungor-Aytarin 2016. To be able to administer
the instrument, the researcher completed a 90-minute online training session provided by Gokce
Karaman Benli. The tool consists of five subtests and 96 items in total. Each subtest is designed
to be administered to typically developing children aged 48 to 77 months who have not yet
learned to read or write. Each subtest of the ELSAT can be administered independently. The
validity and reliability of the instrument were established based on data collected from 473
children. The analyses confirmed that the instrument is a valid and reliable tool for assessing
early literacy skills in children aged 48 to 77 months.

The Print Awareness Subscale, which was used in this study, contains 16 items. The
assessment is conducted using a picture storybook titled Kiicik Ayak lzleri (Little Footprints),
written by Gokge Karaman Benli and illustrated by Onur Ozgur. Scoring is based on a binary
system: a correct answer receives 1 point, and an incorrect answer receives 0 points. If the child
does not respond to a question, the question is repeated up to three times. If the child still does
not respond after the third attempt, O points are given. However, if the child gives an incorrect
answer on the first attempt, no further repetitions are made, and 0 points are assigned. In the
original validity and reliability study of the instrument, the Kuder-Richardson 20 (KR-20) reliability
coefficient for the print awareness subscale was calculated as 0.75. In this study, the KR-20
coefficient was recalculated and found to be 0.74, indicating that the measurement tool used in
this research was also reliable (Karaman-Benli & Glingor-Aytar, 2016).

The “Discovering Print Through Play” program

Play-based activities provide highly engaging learning environments in which children
participate most actively, experiencing the learning process through hands-on, interactive
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exploration. During play, children learn while enjoying time with peers, and as they socialize and
derive pleasure from the activity, their cognitive learning becomes more permanent. Play is also
crucial for physical development, as it involves both fine and gross motor movements.
Furthermore, fulfilling roles and responsibilities during play, communicating with peers, and
engaging in various dialogues help foster language development. Play provides opportunities
for children to express their inner potential, making learning more accessible and enjoyable
(Seving, 2009; Poyraz, 2003).

There is a broad consensus among researchers that play is an indispensable element in
children’s development across all domains (Erbay & Saltali, 2012). Given the importance of play,
a play-based program titled Discovering Print Through Play was developed within the scope of
this study to support print awareness skills in preschool children. The development of the
Discovering Print Through Play program followed several structured steps. Initially, a
comprehensive review of theoretical literature pertaining to print awareness skills was
conducted, encompassing both domestic and international research studies on print
awareness. This literature review was the foundation upon which activities were developed to
support print awareness skills. In preparing play-based activities for the Discovering Print
Through Play program, the following principles were observed:

e Activities were designed to be age-appropriate, interest-based, and need-oriented—that
is, child-centered.

e |earning outcomes and indicators specified in the 2013 Preschool Education Program
of the Ministry of National Education were considered in designing the activities.

e Activities were planned and implemented so as not to exceed 45 minutes, in line with
children's attention spans.

e FEach activity was based on play and then integrated with one or more of the following
activity types from the 2013 Preschool Education Program: Turkish language, art, drama,
music, movement, science, mathematics, pre-literacy, and field trips. All activities were
structured as integrated sessions that began with play.

e The principle of balancing active and passive participation was observed to sustain
children's curiosity and attention.

e No significant difficulties were encountered in implementing the activities. When
schedule disruptions occurred due to unforeseen circumstances, the missed activities
were promptly rescheduled in a way that did not disrupt the overall flow.

e All materials used in the activities were prepared by the researcher and were designed
to be appealing and suitable for children's use.

e The program was developed by selecting appropriate learning outcomes and indicators
from the preschool curriculum and by adhering to the fundamental principles of early
childhood education. It comprises 24 activities delivered three times per week over an
eight-week period.

e The selected games were designed to increase children’s motivation while effectively
supporting print awareness. The activities were arranged progressively from simple to
complex and from concrete to abstract. Both individual and group activities (small and
large group formats) were included.

e After the program was developed, it was submitted for expert review by three faculty
members specializing in early childhood education to determine its appropriateness for
fostering print awareness. Following expert feedback, necessary revisions were made,
and final adjustments were completed before implementation.
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A variety of instructional methods and techniques—such as drama, demonstration, and
guestion-and-answer—were employed during implementation. Individual differences among
children were taken into account, and active participation in the program was encouraged.

Data collection

To conduct the pre-test sessions individually with the children, arrangements were made in the
nutrition area located just outside the classrooms. The seating arrangement was set up
according to the instructions of the Early Literacy Skills Assessment Tool (ELSAT). The child
was seated to the right of the researcher at a table with chairs. The storybook Little Footprints,
which served as the material for the "print awareness" subtest of the ELSAT used in the study,
along with an individual assessment form prepared for each child and a ballpoint pen, were
placed on the researcher's side for the implementation. The researcher provided a brief
explanation about the scale to the child and then proceeded with the instructions outlined in the
assessment tool.

A "Personal Information Form" prepared by the researcher was used to collect certain personal
characteristics of the children and their parents. This form included questions aimed at
gathering information such as the child's date of birth, gender, number of siblings (including the
child), birth order, mother's age, mother's education level, father's age, and father's education
level. The form was sent to the children and their parents for completion, and responses were
collected accordingly.

Data analysis

The data were analyzed using IBM SPSS Statistics Standard Concurrent User V 26 (IBM Corp.,
Armonk, New York, USA). Descriptive statistics were reported as frequency (n), percentage (%),
mean (M), standard deviation (SD), median (Md), minimum (min), and maximum (max) values.
Prior to the analysis, the distribution of the data was examined to determine the appropriate
statistical tests. The assessment of normality was conducted by establishing criteria based on
skewness values within +2.0 and kurtosis values below 7.0, as suggested by Kim (2013) and
West (1995). Skewness and kurtosis values for the variables employed in the study are
presented in Table 3.5, indicating that the data followed a normal distribution. Additionally,
results of the Kolmogorov—Smirnov normality test also confirmed the assumption of normality
(p > 0.05). Since the numerical descriptive data and variables demonstrated normal distribution,
parametric tests were used in the analyses. The Independent Samples t-test was used to
compare numerical descriptive characteristics between groups, while categorical variables
were compared using chi-square tests (Pearson’s chi-square/Fisher’s exact test). The Paired
Samples t-test was used to compare print awareness scores across two time points. For
comparisons involving more than two time points, repeated measures analysis of variance
(ANOVA) was conducted. Bonferroni correction was applied for multiple comparisons in
repeated measures ANOVA. A significance level of p < 0.05 was considered statistically
significant.

Ethical considerations
Ethical approval for the study was obtained from the Social Sciences Ethics Committee of
Necmettin Erbakan University, with decision number 2023/128 dated 2023. Written informed

consent was obtained from the parents of all preschool children included in the study, thereby
allowing their children to participate voluntarily in the research.

Results

This section presents the findings obtained from investigating the effect of the Discovering Print
Through Play program on the print awareness skills of preschool children. Findings related to
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the first sub-research question, which examined the comparison of the pre-test print awareness
scores of the experimental and control group children, are presented in Table 1.

Table 1 Comparison of the mean pre-test scores of writing awareness skills between the experimental
and control groups.

Group Test statistics
i + +
Experimental (X + Sd) Control (X + Sd) 1=-0.616; p=0.544 d=0.248

Pre-test 9.63+294 10.40 + 3.41
Note: t=Independent Samples t-Test statistic value; d=Cohen's d effect size; X=Arithmetic mean, Sd=Standard deviation

Print Awareness Skills

Table 1 presents the mean scores for print awareness skills in the first measurements were 9.63
+ 2.94 in the experimental group and 10.40 + 3.41 in the control group. A subsequent
examination of the data reveals that the print awareness skills mean scores prior to the
administration of the test are statistically similar (p > 0.05) when the results of the initial print
awareness scale measurements are compared for the experimental and control groups. The
findings regarding the comparison of the pre-test and post-test scores of the print awareness
skills of the children in the experimental group within the scope of the second sub-problem of
the research are presented in Table 2.

Table 2 Comparison of the average print awareness scores of the children in the experimental group
according to the measurement times.

Print Awareness Skills Measurement times Test statistics
Pre-test (X + Sd) Post-test (X + Sd) {28,345 p=0.007% d=-2.086
Experimental group 9.63+2.94 13.50 £ 1.90 =0.949, p=U. A=z

Note: t=Dependent Samples t-Test statistic value; d=Cohen's d effect size; X=Arithmetic mean, Sd=Standard deviation; **=p<0.005

Based on Table 2, the average print awareness skill score of the children in the experimental
group was calculated as 9.63 + 2.94 points in the first measurements and 13.50 + 1.90 points
in the final measurements. When the values in the table are examined, it is seen that the average
print awareness skill score of the children in the experimental group in the pre-test is statistically
significantly lower than the average print awareness skill score in the post-test (p<0.005). The
findings regarding the comparison of the pre-test and post-test print awareness scores of the
control group children within the scope of the third sub-problem of the study are presented in
Table 3.

Table 3 Comparison of the average print awareness scores of the control group children according to the
measurement times.

Measurement times Test statistics

Pre-test (X + Sd) Post-test (X + Sd) B o e
Control group 70.40 + 3.47 980 * 3.68 1=2.250,p=0.05T; d=0.450
Notes: t= Dependent Samples t-Test statistic value; d=Cohen's d effect size; X=Arithmetic mean, Sd=Standard deviation,; **=p<0.005

Print Awareness Skills

An examination of Table 3 reveals that the mean print awareness skill score of children in the
control group was 10.40 + 3.47 in the pre-test and 9.80 + 3.68 in the post-test. Although the pre-
test mean score appears slightly higher than the post-test mean score, this difference was not
found to be statistically significant (p > 0.05). The findings related to the fourth sub-problem of
the study, specifically the comparison of post-test print awareness scores between children in
the experimental and control groups, are presented in Table 4.

Table 4 Comparison of the final test scores of the experimental and control groups in terms of print
awareness skills.

Group Test statistics
Experimental (X + Sd)  Control (X + Sd)

Son test 13.50+1.90 9.80+3.68
Notes: t= Dependent Samples t-Test statistic value; d=Cohen's d effect size; X=Arithmetic mean, Sd=Standard deviation; **=p<0.005

Print Awareness Skills

t=3.393; p=0.002**; d=1.368

In light of the values presented in Table 4, it was found that the mean final test print awareness
skill score in the experimental group was 13.50 + 1.90 points, while in the control group it was
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9.80 + 3.68 points. The comparison results of the final test scores of the print awareness skills
of the children in the experimental and control groups showed that the final test scores of the
experimental group, which participated in the Discovery of Print through Play program, were
statistically significantly higher than those of the control group (p<0.05). The findings regarding
the comparison of the final test-retest scores of the children in the experimental group in terms
of print awareness are presented in Table 5 within the scope of the fifth sub-problem of the
study.

Table 5 Comparison of the final test retention test scores of the experimental group students.

Measurement times Test statistics

Post-test (X + Sd) Retention (x * sd)
Experimental group 13.50 £1.90 12.75+£1.61

Notes: t= Dependent Samples t-Test statistic value; d=Cohen's d effect size; X=Arithmetic mean, Sd=Standard deviation,; **=p<0.005

Print Awareness Skills

t=4.392; p=0.525; d=1.098

Based on Table 5, there is no statistically significant difference between the mean print
awareness scores of the experimental group children in the final test and retention test (p>0.05).
In addition, the change in print awareness scores over time in the groups is shown in Figure 1

PRINT AWARENESS SKILLS
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Figure 1 Changes in print awareness skill scores in the experimental and control groups according to
measurement times.

Discussion

This section evaluates the findings obtained based on the sub-problems developed within the
scope of the study, which aimed to examine the effects of the Discovering Print through Play
program on preschool children's print awareness skills. The evaluation is grounded in existing
literature and the results of the present research.

Statistical analyses related to the first sub-problem of the study revealed that the print
awareness skill scores of the experimental and control groups exhibited no significant
differences prior to the implementation of the Discovering Print through Play program. In pretest-
posttest experimental studies with a control group, it is expected that there will be no significant
differences between the pretest scores of the experimental and control groups before the
experimental intervention, indicating comparable group characteristics (Kaptan, 1998). The
absence of a significant difference in the pretest mean scores of print awareness between the
experimental and control groups in this study indicates that the two groups possessed similar
characteristics in terms of print awareness skills.

Regarding the second sub-problem, a comparative analysis was conducted of the pretest and
posttest scores of the experimental group. This analysis was undertaken to ascertain the impact
of the Exploring Writing Through Play program on the print awareness skills of children. The
findings of the study demonstrated a statistically significant increase in print awareness scores
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among the experimental group following the intervention. This finding suggests that the
program had a supportive effect on the development of children’s print awareness skills. In an
experimental study conducted by Kuby and Aldridge (1997), it was found that direct instruction
was ineffective in developing children’s print awareness, while indirect instructional activities in
print-rich environments proved effective. Similarly, in our study, the significant increase in
posttest print awareness scores in the experimental group suggests the program’s
effectiveness. The Discovering Print through Play program is a play-based educational initiative
implemented in print-enriched environments, featuring indirect instruction that promotes
learning through play. Thus, our results align with the findings of Kuby and Aldridge (1997).
McGee and Morrow (2005) noted that when children are provided with well-prepared, enriched
environments and activities involving intensive peer interaction, their print awareness skills are
more likely to develop. The implementation of the Discovering Print through Play program also
included structured environments and rich peer interaction. The literature includes other studies
that similarly demonstrate the effectiveness of various educational programs on preschool
children’s print awareness skills. For instance, Ertekin and Camlibel-Cakmak (2024) found that
an Early Literacy Education Program positively impacted children’s print awareness. Likewise,
Yalman (2020) investigated an educational program entitled The Fun World of Books, conducted
in a library setting, and concluded that the program significantly improved children’s print
awareness. In our study, activities were also implemented in a library setting, which was
consistent with Yalman's research. Furthermore, both the studies by Ertekin and Camlibel-
Cakmak (2024) and Yalman (2020) included intensive play-based activities similar to those in
the present study, and their results are in line with our findings.

The third sub-problem involved comparing the pretest and posttest scores of the control group,
who continued their education within the standard Ministry of National Education (MoNE)
preschool curriculum and did not receive the intervention. The analysis revealed no significant
difference in the control group's print awareness scores over time. This finding suggests that
the standard MoNE Preschool Education Program may require supplementary programs to
support the development of children’s print awareness skills effectively. A study conducted by
Kandir and Yazici (2016) examined literacy-related outcomes in the 2013 MoNE Preschool
Education Program and found that, while cognitive and language development domains
supported reading skills to a large extent, the outcomes related to writing were insufficient. This
finding supports the conclusions of the present study.

The analysis of the fourth sub-problem indicated that the posttest scores of the experimental
group were significantly higher than those of the control group. This suggests that the
integration of the Discovering Print through Play program into the MoNE 2013 preschool
curriculum is more effective in enhancing children’s print awareness skills compared to the
MoNE program alone. Similar results have been reported in the literature, indicating that
supplementary programs to the MoNE curriculum are effective in supporting both print
awareness and early literacy skills. For instance, Ertekin and Gamlibel-GCakmak (2024)
investigated the effects of the Early Literacy Education Program on the early literacy skills of
children aged 60—69 months attending preschool. The study involved 24 children—12 in the
experimental group and 12 in the control group—enrolled in a private preschool. A quasi-
experimental pretest-posttest control group design was employed, and the data were collected
using the Early Literacy Skills Assessment Tool developed by Karaman (2013). The educational
program was implemented over four weeks, five days a week, with activities lasting
approximately 40 minutes each day. Children in the control group continued with the MoNE
program led by their regular preschool teachers. Following the intervention, posttests were
administered to both groups. The findings showed a significant difference between the posttest
scores of the experimental and control groups, indicating the program'’s effectiveness in
improving early literacy skills. Similarly, Yalman (2020) found that the Fun World of Books
program implemented in a library setting significantly enhanced children's print awareness
skills.
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The significant enhancements in print awareness skills evident in this study can be ascribed, at
least in part, to the immersive nature of the play content, the frequent peer interactions it fosters,
and the integration of learning opportunities both within and beyond the school setting
facilitated by the Discovering Print through Play program. In practice, the MoNE 2013 preschool
curriculum addresses print awareness skills primarily through preparatory reading and writing
activities (Benli, Demir, & Bay, 2022). These activities are typically delivered through direct
instruction within classroom settings, predominantly engaging the left hemisphere of the brain.
In contrast, the Discovering Print through Play program incorporates play in every session,
blending it with various other activities. Play and art-based activities stimulate the right
hemisphere and have been shown to positively influence learning in children (Wood & Atfield,
2003; Yalim, 2003). The program'’s structure, which begins each session with play and integrates
it with other activities, likely engages both hemispheres of the brain in developing print
awareness skills. This integrated cognitive engagement may explain the positive outcomes
observed. Our findings also align with those of Kuby and Aldridge (1997), who found that direct
instruction was ineffective in developing print awareness, and with those of Demir and Bilgi
(2018), who found that play-based activities in print-enriched environments positively affected
print awareness in preschool children with intellectual disabilities.

In addressing the fifth sub-problem, a follow-up test was administered to the experimental group
eight weeks after the intervention to assess the program’s long-term effects. Comparisons
between the posttest and follow-up test scores revealed no statistically significant differences,
indicating that the gains achieved by the children following the program were maintained over
time. This suggests that the integration of the Discovering Print through Play program into the
MoNE Preschool Education Curriculum positively influences the print awareness skills of
preschool children, and that this effect persists beyond the program’s conclusion. It may
therefore be inferred that incorporating such a program into the current curriculum results in
lasting changes in print awareness skills. The findings underscore the importance of including
integrated activities, as in the present study, that support print awareness development in future
curriculum implementations.

Conclusion and recommendations

This study was conducted to determine the effect of the Discovering Print through Play program
on preschool children's print awareness skills. The findings obtained from the research are as
follows:

e Based on statistical comparisons of the scores obtained from the administration of the
Print Awareness Scale—a subdimension of the Early Literacy Skills Assessment Tool—
as pretest and posttest measures to the experimental and control groups, it was
concluded that the Discovering Print through Play program was effective in enhancing
the print awareness skills of the children in the experimental group.

e There was no statistically significant difference between the pretest scores of children
in the experimental and control groups with regard to print awareness skills. This
indicates that both groups had similar characteristics in terms of print awareness skills
prior to the implementation of the Discovering Print through Play program.

e The posttest scores of children in the experimental group were significantly higher than
their pretest scores, demonstrating that the program had a positive effect on the
development of print awareness skills in preschool children.

e No significant difference was observed between the pretest and posttest scores of
children in the control group. This finding suggests that additional intensive support
programs may be needed to supplement the MoNE preschool curriculum in order to
foster print awareness skills in preschool children effectively.
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e The posttest scores of children in the experimental group were significantly higher than
the posttest scores of children in the control group. This indicates that the improvement
in the experimental group's print awareness skills can be attributed to the
implementation of the Discovering Print through Play program.

e No significant difference was found between the posttest and follow-up test scores of
the children in the experimental group. This suggests that the gains achieved through
the Discovering Print through Play program were maintained over time and had a lasting
impact on the print awareness skills of preschool children.

When the findings of this study are evaluated as a whole, it can be concluded that the
Discovering Print through Play program is effective in enhancing preschool children's print
awareness skills and that its effects are long-lasting.

Based on the results of the study, the following recommendations are proposed: Programs with
different content aimed at supporting print awareness skills during the preschool period can be
developed and evaluated for effectiveness. To this end longitudinal follow-ups could be
conducted on the children in the experimental and control groups to examine the program's
long-term effects. The effectiveness of the program could be tested in disadvantaged
populations. Its effectiveness could also be evaluated within samples obtained from private
schools. Studies may be conducted to explore how preschool teachers implement practices
related to print awareness and writing readiness skills. Research may also be conducted to
assess preschool teachers’ competencies and needs regarding print awareness and writing
readiness. Greater emphasis should be placed on integrating play-based print awareness
activities into preschool education. The implementation of in-service training seminars, whether
in-person or online, could serve as a valuable opportunity to enhance preschool teachers'
understanding of strategies to support children’s print awareness skills.

Limitations

1. This study was limited to children aged 60—72 months who met the inclusion criteria,
had not previously participated in any early literacy education program, and were
enrolled in a public preschool affiliated with the Ministry of National Education (MoNE)
in Selcuklu district of Konya province during the 2022-2023 academic year.

2. The Discovering Print through Play Program implemented in the study was limited to a
total of 24 sessions over 8 weeks, with each session lasting 45-50 minutes.

3. Thefindings related to the children's print awareness skills were limited to the responses
obtained during the administration of the Print Awareness Skills Scale used at the
pretest and posttest stages.

4. The education received by the control group was limited to the activities developed
under the MoNE 2013 Preschool Education Program.
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Arastirma Makalesi Acik Erisim

Oyunla Yazinin Kesfi Programi’nin okul oncesi ¢ocuklarin yazi
farkindaligi becerilerine etkisinin incelenmesi’

Niltfer Kurul?®® Neslihan Durmusoglu Saltali®
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OZET

Bu arastirmada; oyun temelli Oyunla Yazinin Kesfi Egitim Programi’'nin okul dncesi gocuklarinin yazi farkindaligi
becerilerine etkisi incelenmistir. Arastirma deneysel desenlerden on test-son test kontrol gruplu yari deneysel
desende yirttllmdstdr. Arastirmanin galisma grubunu Konya il merkezinde bir devlet okuluna bagl anasinifinda
ogrenim goren 5-6 yas grubundaki 26 (16'si deneme, 10'u kontrol grubu) gocuk olusturmustur. Arastirmada veri
toplama araci olarak; ¢cocuklara ve ailelere iliskin bazi demografik bilgilerin elde edilmesi amaciyla kisisel bilgi
formu ve gocuklarin yazi farkindaligi becerilerini 6lgmek igin Erken Okuryazarlik Becerileri Dederlendirme Araci'nin
yazi farkindaligi alt boyutu kullaniimistir. Arastirma kapsaminda deney ve kontrol grubunda yer alan gocuklarin
yazi farkindaligi on-test, son-test puanlari ve deney grubuna ait izleme testi puanlari ‘Erken Okuryazarlik Becerileri
Degerlendirme Araci ile elde edilmistir. Deneme grubundaki gocuklara 8 hafta boyunca haftada 3 giin yaklasik 45
dakika slren ve arastirmaci tarafindan gelistirilen “Oyunla Yazinin Kesfi” egitim programi uygulanmistir. Bu
siiregte kontrol grubu ise Milli Egitim Bakanligi (MEB) okul oncesi egitim programi gergevesinde egitimine devam
etmistir. Arastirmanin bulgularina gore deneme grubundaki gocuklarin son test puanlarinin kontrol grubu
cocuklarina gore istatistiksel olarak anlamli diizeyde daha yuksek oldugu ortaya ¢ikmistir. Deneme grubundaki
cocuklarin son test puan ortalamalarindaki artisin kontrol grubu cocuklarina gore anlamli diizeyde daha yliksek
olmasi Oyunla Yazinin Kesfi Egitim Programinin okul dncesi donem gocuklarin yazi farkindalidi becerilerinin
desteklenmesinde etkili oldugunu gostermektedir. Arastirma kapsaminda ayrica Oyunla Yazinin Kesfi Egitim
Programi'nin etkisinin kalici olup olmadidinin belirlenmesi amaciyla deney grubundaki c¢ocuklara program
uygulamasindan sekiz hafta sonra Erken Okuryazarlik Becerileri Dederlendirme Araci izleme testi olarak yeniden
uygulanmistir. Son test-kalicilik testi karsilastirmalarinda istatistiksel olarak anlamli bir fark ortaya ¢ikmadigi
saptanmistir. Bu bulguya dayali olarak Oyunla Yazinin Kesfi Egitim Programi'nin okul 6ncesi donem ¢ocuklarinin
yazi farkindaligi becerilerini artirmadaki etkisinin kalici oldugu soylenebilir.

ANAHTAR KELIMELER

Okul 6ncesi gocuklar, yazi farkindali@i becerisi, oyunla yazinin kesfi programi.
Giris

Okul 6ncesi ¢ocuklar ilkokula basladiklarinda hem okula uyum anlaminda hem de ilkokula
baslamalariyla birlikte kendilerini bekleyen egitimsel gorevler konusunda bazi zorluklarla
karsilasirlar. ilkogretime baslamasiyla beraber gocudu bekleyen énemli egitimsel gérevlerden
birisi de okuma yazma ogrenimidir. Okul oncesi donemde gocuga okul ortaminda erken okur
yazarlik becerilerini destekleyici egitimsel igerikler, ev ortaminda ebeveyn-cocuk okuryazarlik
etkinlikleri ve zengin gevresel destekler sunularak okuma yazma ogrenimine hazir bulunuslugu
arttinimalidir (Li et al., 2024; Musa, 2025; Adams et al,, 2021; Rohlof et al., 2023; Zhang et al.,
2025). Bundan dolayl okul oncesi egitim programlarinin en onemli amaglarindan birisi de
cocuklarin ilkokula basladiklarinda okuma yazmayi kolay ogrenebilmelerinde etkili olan erken

T Bu makale 2. yazar danigmanlidinda 1. yazar tarafindan hazirlanan yiksek lisans tezinden tretilmis olup, IV. Uluslararasi UPUES
Projeden Uygulamaya Egitim Sempozyumunda (2024) stzel bildiri olarak sunulmustur.
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okuryazarlik becerilerinin desteklenmesidir (Bigozzi, Vettori, & Incognito, 2023). Bunu yaparken
gocuklara dogrudan okuma ve yazma ogretmenin odakta oldugu etkinlikler degdil onlarin
ilkokulda okuma ve yazma etkinliklerine daha ¢abuk gegis yapabilmesi igin, erken ¢ocuklukta
baskin olan merak duygusu ile butunlestiriimis etkinlikler sunulmasi onemlidir. Cocuklarin
oncelikle, okuma yazmanin gerekliligini yani hayatlarinda ne ise yarayacagini anlamalari
onemlidir (MEB, 2013).

Yazi farkindalig, yazi dilinin kurallarini, niteliklerini 6grenmeye baslarken, ayni zamanda yazinin
guinlik hayatta ne isimize yarayacagini da kavrayabilme becerisidir (Justice ve Ezell, 2004). Yazi
farkindaligi becerisi dillere gore farklilik gosterebilir. Yazinin her dilde gortlen belli bagli temel
ozellikleri vardir. Ornegin her yazili dil belli bir okunus yonine sahiptir. Sozel dili yazili dile
cevirirken sembol ve harfler belirli bir uyum ile o dile 6zel bir siralamaya dahil olurlar (Clay, 2005).
Yazi farkindaligi ve fonolojik farkindalik, cocuklarin erken okuryazarlik gelisiminin kritik
bilesenleridir. Yazi farkindaligi, bir sayfadaki harfleri, kelimeleri ve climleleri tanima dahil olmak
dzere, cocugun basili dilin nasil calistigina dair anlayisini ifade eder. Okuma sirasinda soldan
sa@a yonelimi ve kelimeler arasindaki bosluk kavramini anlamayi igerir (Coskun, 2024). Yazi
farkindaliginin gelisiminde kitaplarin yanisira, levhalar, tabelalar, televizyon reklamlari, telefon
uygulamalari, reklam panolari gibi diger yazili materyaller de 6nemli bir yere sahiptir. Yazi
farkindaligi becerisinin gelistiginin gostergeleri olarak cocugun bir kitabi nasil tutacagini bilmesi,
kitabin adinin nerede yazdigini gosterebilmesi, kitap sayfalarini dogru yonde ¢evirmesi, ayrica
yazinin soldan sada dogru okundugunu fark etmesi gibi davranislar sayilabilir (Karaman-Benli ve
Glngor-Aytar, 2016).

Erken cocukluk donemi yaz farkindaligi becerisi agisindan gocugun yazi yazma becerisinin
temellerinin atildigi yillan kapsar. Bu donemde ¢ocuklar yazinin yonunu, harf ve kelime gibi kiguk
yap! taslarina sahip oldugunu, bu yapi taslarinin birleserek daha buylk bilesenleri (ciimle)
olusturdugunu odgrenirler. Bu asamadaki c¢ocuklar “Gelismekte Olan Yazarlar® olarak
adlandirilirlar. Bu evredeki gocuklarin yazilari; karalamalar, tesadufi imgeler, harfe benzeyen
resimler, harfi barindiran ya da harf olmadan yapilan gizimler, sayilar ve etrafindaki yazilari igerir.
Bu yazili ifadeler klasik alisilagelmis yazilar degildir; ¢linkl gocuklar sozcikleri kullanmazlar
(Karaman-Benli ve Glingor-Aytar, 2016). Okul oncesi egitim sirecinde erken okuryazarlik
becerilerinin desteklenmesi igin programlar gelistirmek, gelistirilen programlari gocugun
egitimine entegre etmek, erken okuryazarlik becerilerinin gelistiriimesi konusunda ebeveynler,
cocugun bakimindan sorumlu olan kisiler ve okul oncesi 6gretmenleriyle is birligi yapmak bu
becerilerin desteklenmesi agisindan onemlidir. Yazi farkindaligi becerilerinin erken gocukluk
doneminden itibaren desteklenmesi okuma yazma ogrendigi ilkokul strecinde bu surecin daha
kolay ve saglikli ilerlemesi agisindan yararli olacaktir.

Dogdugu andan itibaren aile ortaminda gesitli sozel dil igeriklerine (konusmalara) maruz kalan,
basili materyalleri inceleme firsati bulan, kendisine ait kitaplari olan, yazma araglarina erisimi
olan cocuklar okuryazarlik ogrenimi icin hazir olarak okul oncesi egitim kurumuna baslarlar
(Terrell ve Watson, 2018). Okul oncesi egitime basglamasiyla beraber uygulanan egitim
programlarinin iceriginin de erken okuryazarlik becerilerini destekleyici sekilde kaliteli bir sekilde
hazirlanmasi onemlidir. Bu noktada drama, oyun, muzik gibi okul oncesi egitim programinda
etkinlik turu olarak yer alan ve okul dncesi donem ¢ocuklarinin yogun bir bigimde ilgisini geken
etkinlik tdrlerini iceren program onerileri gelistiriimesi, uygulanmasi ve sonuclarinin literattre
kazandirlmasi dnem arz etmektedir.

Literaturde erken okuryazarlik becerileri gelismis cocuklarin ilkokulda okuma yazma konusunda
daha az zorlandiklarini, daha basarili olduklarini gosteren arastirma sonuglari bulunmaktadir
(Pyle ve digerleri, 2018; Missall ve digerleri, 2007). Bundan dolayi okul 6ncesi donemde gocugun
erken okuryazarlik becerilerini destekleyici program gelistirme c¢alismalari onemlidir. Erken
okuryazarlk becerilerinin igerisinde onemli bir beceri de yaz farkindaligi becerisidir. Yaz
farkindaligi cocuga yazi yazma ogretimi olmayip ¢cocukta yaziya iliskin kelimelerin yazili imgeler
seklinde ifade edildigi, yazinin bir anlami oldugu, yazi yazmanin kendini ifade etme anlaminda
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onemli oldugu gibi yaziya iliskin temel farkindalik becerilerini kapsar. Literattirde yazi farkindaligi
becerileri Gzerinde farkli programlarin etkilerinin arastirildigi calismalar (Alisinanoglu ve Simsek,
2012; Efe ve Temel, 2018; Bayraktar ve Temel, 2014), erken okuryazarlik becerilerinin tamami
Uzerinde oyun temelli programlarin etkilerinin arastirildigi ¢alismalar (Ertekin ve Gamlibel-
Cakmak, 2024), zihinsel engelli gocuklarin yazi farkindaligi becerilerine farkll iceriklerdeki
programlarin etkilerini (Demir ve Bilgi, 2018; Aslan ve Ozmen, 2024) ele alan galismalar olmakla
birlikte okul oncesi egitime devam eden cocuklara oyunla yazi farkindaligi becerilerinin
kazandinlmaya calisildigi bir programin etkisini sinayan bir arastirmaya rastlanmamistir. Bu
calismada da cocuklarin yazi farkindaligi becerilerini desteklemeye yonelik oyun temelli bir
program (Oyunla Yazinin Kesfi Programi) gelistirilerek etkililigi sinanmistir. Programin oyun
temelli olarak gelistiriimeye calisiimasi, okul oncesi donem cocuklarinin egitimlerinde oyunun
etkili bir 6grenme yontemi olmasi, oyunun mevcut okul oncesi programinda etkinlik turleri
arasinda yer almasi dolayisiyladir. Calismanin sonugclarinin okul oncesi donemde yazi
farkindaligr ile ilgili mevcut literattire katki saglayacagi distndlmektedir.

Yukarida belirtilen noktalardan yola cikarak bu arastirmada; okul oncesi cocuklarin yazi
farkindaligr becerilerini gelistirmeye yonelik hazirlanan Oyunla Yazinin Kesfi Programinin
gocuklarin yazi farkindaligi becerileri Gzerindeki etkisinin incelenmesi amaclanmistir. Bu genel
amaca ulasmak i¢in su sorulara yanitlar aranmistir:

1. Deney ve kontrol grubu gocuklarin yazi farkindaligr lgeginden aldiklar 6n test puanlari
arasinda anlamli bir fark var midir?

2. Deney grubundaki gocuklarin yazi farkindaligi 6lgeginden aldiklar on test puanlar ile
Oyunla Yazininin Kesfi Programi uygulamasi sonrasi son test puanlari arasinda anlamli
bir fark var midir?

3. Kontrol grubu cocuklarin yazi farkindal@i 6lceginden aldiklari on test ve son test puanlari
arasinda anlamli bir fark var midir?

4. Oyunla Yazinin Kesfi Programi uygulandiktan sonra deney ve kontrol grubundaki
cocuklarin yazi farkindah@i olceginden aldiklari son test puanlari arasinda anlamli bir fark
var midir?

5. Deney grubu cocuklarin yazi farkindaligi olceginden aldiklari son test puanlari ile Oyunla
Yazinin Kesfi Programi uygulandiktan sekiz hafta sonra uygulanan kalicilik testi puanlari
arasinda anlaml bir fark var midir?

Yontem

Aragtirmanin deseni

Bu arastirma, 60-72 aylik okul dncesi gocuklarina verilen oyunla yazinin kesfi programinin, yazi
farkindaligi becerilerine etkisinin incelenmesi amaciyla yapilmis yari deneysel bir ¢alismadir.
Deneme modelleri, bagimsiz degiskenlerin bagiml degisken Uzerinde yarattigi etkilerin
incelenmesi, kontrolli kosullarda sistemli degisiklikler yapilmasi ve sonuglarin izlenmesiyle
olusturulan modellerdir (Karasar, 2012). Bu ¢alismanin bagimsiz deg@iskeni okul 6ncesi donem
cocuklarina yonelik hazirlanan oyun temelli etkinliklerin olusturdugu Oyunla Yazinin Kesfi Egitim
Programi, bagimli degiskeni ise okul oncesi donem ¢ocuklarinin yazi farkindaligi becerileridir.
Arastirma deneysel arastirma desenleri arasinda yer alan on test-son test kontrol gruplu yari
deneysel desene gore yurttulmustar.

Calisma grubu

Arastirmanin galisma grubunu 2022-2023 egitim-6gretim yili, Konya ili Selcuklu ilgcesinde Milli
Egitim Bakanligrna bagli bir devlet anaokuluna devam eden 60-72 aylik 26 0ogrenci
olusturmustur. Deney grubu ve kontrol grubu gruplar arasi etkilesimlerin degerlendirme
sonugclarina etki etmemesi bakimindan deney grubu sabahgi, kontrol grubu 6gdlenci grup olmak
Uzere capraz olacak sekilde secilmistir. Arastirmada calisma grubunun belirlenmesinde bazi
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dahil edilme kriterleri belirlenmis ve bu kriterleri saglayan ¢ocuklar calisma grubuna dahil
edilmistir. Belirlenen dahil edilme kriterleri normal gelisim gosteren, herhangi bir kronik saglik
problemi olmayan, engel durumu olmayan, anadili Turkce olan gocuklar seklindedir. Ayrica
arastirmanin galisma grubunun secilmesinde orta gelir dizeyinden ailelerin gocuklarinin devam
ettigi bir anaokulu tercih edilmistir. Alt ve Ust gelir dizeyinden ailelerin cocuklarinin devam ettigi
okullar yazi farkindali§i becerisi agisindan egitim programi disinda farkli etkiler yaratabilecegi ve
bu durumun program etkililiginin sinanmasi agisindan uygun olmayacagl dusunulduginden
dahil edilmemistir.

Arastirmada deney grubunda 16 ve kontrol grubunda 10 olmak Uzere toplam 26 gocuk yer
almistir. Kiz cocuk sayisi deney grubunda 8, kontrol grubunda 6'dir. Deney grubundaki cocuklarin
ay olarak ortalama yasi 67.5, kontrol grubundakilerin ise 68'dir. iki kardes olan deney grubunda
8 (%50) cocuk, kontrol grubunda 5 (%50) ¢ocuk vardir. ilk dogan deney grubunda 7 (%43.8)
gocuk, kontrol grubunda 6 (%60) cocuk bulunmaktadir. Medyan anne yasi deney grubunda 31.5
yil kontrol grubunda ise 33 yildir. Lise mezunu anne sayisi deney grubunda 9 (%56.3) kisi kontrol
grubunda 5 (%50) kisidir. Medyan baba yasI deney grubunda 38.5 yil kontrol grubunda ise 36
yildir. Lise mezunu baba sayisi deney grubunda 7 (%43.8) kisi kontrol grubunda 5 (%50) kisidir.
Deney ve kontrol gruplarinda gocuklarin ve ebeveynlerinin tanitici ozellikleri benzer dagilima
sahiptir (p>0.05).

Veri toplama araglari

Arastirmanin verilerinin toplanmast amaciyla Erken Okuryazarlik Becerileri Degerlendirme Araci
(EOBDA)'nin Yazi Farkindalidi Alt Olgegi ve arastirmaci tarafindan hazirlanan ve galisma grubuna
ait bazi betimleyici bilgilerin elde edilmesini saglayan kisisel bilgi formu kullanilmistir.

Kisisel bilgi formu

Calismada ¢ocuklarin ve anne-babalarin bazi demografik ozelliklerine ulasmak igin arastirmaci
tarafindan gelistirilen “Kisisel Bilgi Formu” kullaniimistir. Kisisel bilgi formunda yer alan sorular:
cocugun cinsiyeti, ay olarak yasi, annenin egitim durumu, babanin egitim durumu, annenin yasi,
babanin yasi, kardes sayisi, kaginci cocuk oldugu seklindedir.

Yazi farkindal§i dlgegi

Arastirmada okul oncesi donem ¢ocuklarinin yazi farkindaligi becerilerinin degerlendiriimesinde
Erken Okuryazarlik Becerileri De@erlendirme Aracimin ikinci alt boyutu olan Yazi Farkindaligi
Olgegi kullaniimistir. Yazi Farkindaligi Alt Olgedi hakkinda bilgi sunulmadan dnce kisaca Erken
Okuryazarlik Becerileri Degerlendirme Araci (EOBDA) hakkinda tanitici bilgi sunulmustur. EOBDA
Karaman-Benli ve Gungor-Aytar tarafindan 2016 yilinda hazirlanmistir.  Arastirmaci
degerlendirme aracini kullanabilmek icin Gokce Karaman Benli tarafindan verilen 90 dakikalik
online egitime katiimistir. EOBDA bes alt test ve 96 maddeden olusmaktadir. EOBDA'nIn alt
testlerinin her biri 48-77 aylik tipik gelisim gosteren, okuma ve yazma bilmeyen g¢ocuklara
uygulanabilir. EOBDA'da yer alan her bir alt test ayri ayri ¢alisilabilir. EOBDA'nin gecerlik glvenirlik
calismalari 473 ¢ocuk ile yapilmistir. Gegerlik guvenirlik analizleri dlgme aracinin 48-77 aylar
arasindaki ¢ocuklarin erken okuryazarlik becerilerinin dlgimunde gecerli ve guvenilir bir 6lgme
aracl oldugunu gostermistir. Arastirmada kullanilan EOBDA'nin ikinci alt boyutu olan Yazi
Farkindaligi Olgegi, 16 maddeden olusmaktadir. Olcedi uygulanmasi sirasinda Gokge Karaman
Benli tarafindan yazilan ve Onur Ozgur tarafindan resimlenen “Kigik Ayak izleri” adli resimli
hikaye kitabi kullanilir. Olgegin puanlamasi dogru yanitlara “1” puan, yanlis yanitlara “0” puan
verilmesi seklindedir. Gocugun sorulan soruya hi¢ yanit vermemesi durumunda, soru 3 kez
tekrarlanir. Cocuk 3. Tekrardan sonra da soruya yanit verilmezse “0" puan verilir. Cocuga soru
soruldugunda ilk cevaplamasinda yanlis vyanit vermesi durumunda ise soru 3 kez
tekrarlanmadan “0” puan verilir. Olgegin orijinalinin gegerlik glvenirlik galismasinda yaz
farkindaligr alt boyutu icin hesaplanan KR 20 guvenirlik katsayisi 0.75 olarak hesaplanmistir. Bu
calisma kapsaminda yazi farkindah§i olgegine ait KR 20 guvenirlik katsayisi tekrar hesaplanmis
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ve .74 degerine ulasiimistir. Bu deger de arastirmada kullanilan dlgme aracinin gtvenilir olgim
yaptigini gostermektedir (Karaman-Benli ve GlUngor-Aytar, 2016).

“Oyunla Yazinin Kesfi” programi

Oyun igerikli etkinlikler gocuklarin faaliyetlere en aktif sekilde katildi§l, yaparak yasayarak
ogrenme ilkesinin en Ust seviyede gergeklestirildigi 6grenme ortamlar icerir. Cocuk oyun
sirasinda arkadaslari ile eglenerek ogrenir bu esnada hem sosyallesirken hem de aldigi haz
dolayisiyla bilissel olarak 6grenmenin kalicih@ blyuk olglide artar. Gerek buyUk gerekse kuguk
kas gucu gerektiren hareketler icermesi bakimindan oyun fiziksel gelisim agisindan bakildiginda
da gocuk i¢in onem arz eder. Oyunda ustlendigi sorumlulugu yerine getirirken akranlariyla
iletisim kurma cabalari, iginde bulundugu ya da maruz kaldigi diyaloglar vasitasiyla oyun dil
gelisimine de katkida bulunur. Cocugun icindeki potansiyeli agiga ¢ikararak kullanabilmesine
firsat verir, 6grenmeyi kolaylastirir ve zevkli hale getirir (Seving, 2009; Poyraz, 2003).

GuUnUmuzde arastirmacilarin ¢ogunun uzerinde uzlastiklari nokta oyunun c¢ocuklarin buttn
gelisim alanlarinda onemli ilerlemeler kaydettiren cocuklar icin vazgegilmez bir unsur oldugudur
(Erbay ve Saltali, 2012). Oyunun gocuklar i¢in bu denli 6nemli olmasi sebebi ile bu ¢alisma
kapsaminda okul 6ncesi donem cocuklarinin yazi farkindaligi becerilerinin desteklenmesine
yonelik oyun temelli etkinliklerin temelini olusturdugu “Oyunla Yazinin Kesfi Programi”
hazirlanmistir. Oyunla Yazinin Kesfi egitim programi belirli asamalardan gegerek hazirlanmistir.

Ik olarak; Yazi farkindaligi becerileri ile ilgili kuramsal bilgiler detayli bir bigimde incelenmis, yurt
ici ve yurt disinda yazi farkindalgi becerileriyle ilgili yapilmis tim arastirmalar gozden
gecirilmistir. Literatur taramasinin ardindan yazi farkindali§gi becerisini destekleyecek etkinlikler
hazirlanmaya baslamistir.

Oyun temelli yazinin kesfi Yazi farkindaligi becerilerini destekleyecek etkinlikler hazirlanirken su
hususlara dikkat edilmistir:

e FEtkinlikler cocuklarin yas seviyelerine uygun, ilgi ve ihtiyaclari goz dntinde bulundurularak
yani cocuk merkezli olarak hazirlanmistir.

e Etkinlikler yazilirken MEB 2013 okul dncesi egitim programindaki kazanim ve gostergeler
ilgili konu ve kavramlar dogrultusunda segilerek kullaniimistir.

e Etkinlikler planlanirken ve uygulanirken ¢ocuklarin dikkat sdrelerini asmamak icin 45
dakikayr gecmemesine 6zen gosterilmistir.

e FEtkinliklerde oyun temel alinmis olup; her etkinlik oyunla baslayip MEB 2013 egitim
programinda yer alan etkinlik gesitlerinden konuya uygun secilen Turkce, Sanat, Drama,
Muzik, Hareket, Fen, Matematik, Okuma Yazmaya Hazirlik ve Alan Gezileri etkinlik
tdrlerinden uygun olan bir ya da birkag tanesi ile butunlestiriimis sekilde devam
etmektedir. Yani butun etkinlikler bir etkinligi oyun olmak Uzere buttnlestiriimis etkinlik
olarak tasarlanmistir.

e Etkinliklerde aktif pasif ilkesi g6z onunde tutularak ¢ocuklarin merak ve dikkatleri canli
tutulmaya calisilmistir.

e FEtkinlikleri uygularken cocuklar acisindan herhangi bir gtcluk yasanmamis, olaganustu
gelisen planlama degisikleri oldugu gunlerde gun icerisinde gercgeklestirilemeyen
etkinligin telafisi akisi bozmayacak sekilde en kisa strede yapilmistir.

e Etkinliklerde kullanilan materyaller arastirmaci tarafindan hazirlanmis olup ¢ocuklarin
kullanimina uygun ve ilgi ¢ekici olmasina 6zen gosterilmistir.

e Program okul oncesi egitim programinda yer alan kazanim ve gostergeler secilerek,
okuloncesi egitimin temel ilkeleri g6z ontnde bulundurularak hazirlanmistir. Program 8
hafta sureyle haftada 3 kere olmak tzere toplam 24 etkinlikten olusmaktadir.

e Oyunlar gocuklarin motivasyonlarini attirarak yazi farkindaligi becerilerini destekleyecek
niteliktedir. Oyunlarin seciminde ilk oturumdan son oturuma dogru basitten karmasiga,



ODUSOBIAD 1574

somuttan soyuta ilkeleri goz ondnde bulundurulmustur. Zaman zaman bireysel oyunlara
yer verilirken bazi etkinliklerde de kuguk grup ya da buyuk gruplara yer verilmistir.

e Program hazirlanmasinin ardindan yazi farkindaligi becerilerini gelistirimesinde uygun
olup olmadigini belirleyebilmek i¢in okul oncesi egitim alaninda ogretim Uyesi olarak
galismakta olan U¢ uzmana uzman gorustne sunulmustur. Uzman incelemesinin
ardindan gerekli dizenlemeler yapilip gelen oneriler dogrultusunda son dizenlemeler
yapilarak uygulama asamasina gegilmistir.

e FEtkinlikleri uygularken drama, gosterip yaptirma, soru cevap gibi farkli yontem ve
tekniklerden vyararlanmaya c¢alisiimis, c¢ocuklarin bireysel oOzellikleri goz onunde
bulundurulmus ve ¢ocuklarin programa aktif katilimlari saglanmistir.

Verilerin toplanmasi

GCocuklar ile birebir olarak on-test uygulamalari yapmak Uzere siniflarin tam disinda bulunan
beslenme alaninda gerekli ortam duzenlemesi yapiimasi planlanmistir. Erken Okuryazarlik
Becerilerini Degerlendirme Araci'nda belirtilen sekilde ¢ocuk arastirmacinin saginda oturacak
sekilde masa ve sandalye duzeni olusturulmustur. EOBDA'nin arastirmada kullanilan alt testi
olan, yazi farkindaligi alt testinin materyali olan “Kigtik Ayak izleri” adli Gyk kitabi, her gocuk igin
ayri hazirlanan degerlendirme araci ve tukenmez kalem arastirmaci tarafina yerlestirilerek
uygulama yapilmistir. Arastirmaci tarafindan gocuga olgek ile ilgili kisa on bilgiler verilecek
ardindan degerlendirme aracinda yer alan yonergeler uygulanmistir.

Cocuklarin ve anne-babalarin bazi Kisisel ozelliklerine ulasmak icin arastirmaci tarafindan
hazirlanan “Kisisel Bilgi Formu” kullanilmistir. Kisisel bilgi formunda: dogum tarihi, cinsiyeti,
kardes sayisi (kendisi dahil), kacinci gocuk oldugu, anne yasi, anne 6grenim durumu, baba yasi,
baba ogrenim durumu bilgilerine ulasmayl hedefleyen sorular cocuklarla anne-babalara
gonderilerek cevaplar toplanilmistir.

Verilerin analizi

Veriler IBM SPSS Statistics Standard Concurrent User V 26 (IBM Corp., Armonk, New York, ABD)
istatistik paket programinda degerlendirilmistir. Tanimlayici istatistikler birim sayisi (n), ylzde
(%), ortalama (X), standart sapma (SS), medyan (M), minimum (min) ve maksimum (max)
degerler olarak verilmistir. Verilerin analizine gecilmeden once hangi istatistigin uygulanacagi
noktasinda karar asamasinda verilerin normal dagilim gosterip gostermedigi kontrol edilmistir.
Carpiklik ve basiklik degeri icin normal dagilim gostergesi olarak garpiklik (Skewness) deg@erinin
+ 2.0 arasinda ve basiklik (Kurtosis) degerinin 7.0'nin altinda olmasi kriteri kullaniimistir (Kim,
2013; West, 1995). Buna gore galismada kullanilan degiskenlerin garpiklik ve basiklik degerleri
Tablo 3.5te verilmis olup verilerin normal dagiima uygun oldugu bulunmustur. Ayrica
Kolmogorov Smirnov normallik testi sonuclarinda verilerin normal dagiima uygun oldugu
bulunmustur (p>0,05). Arastirmada verilere ait sayisal tanimlayici 6zellikler ve degiskenler
normal dagilim gosterdigi icin analizlerde parametrik testler kullanilmistir. Katilimcilara ait
sayisal tanimlayici Gzelliklerin gruplar arasi karsilastinimasinda Bagimsiz Orneklem t Test,
kategorik tanimlayict ozelliklerin gruplar arasi karsilastirimasinda ise ki-kare testlerinden
(Pearson kikare/Fisher exact test) yararlanilmistir. iki 6lgim zamanlarinda Yazi Farkindaligi
beceri puanlarinin  karsilastirimasinda Bagimli Orneklem t Testi, ikiden fazla olcim
zamanlarinda Tekrarli Olgiimlerde varyans analizi (ANOVA) kullaniimistir. Tekrarli Olgiimlerde
ANOVA icin coklu karsilastiriimalarda Bonferroni dizeltmesi uygulanmis, p<0,05 diizeyi istatistik
olarak anlamli kabul edilmistir.

Aragtirmanin etik yonii

Caligmanin etik kurul izni Necmettin Erbakan Universitesi Sosyal Bilimleri Etik Kurulundan 2023
tarih ve 2023/128 karar sayi numarasi ile alinmistir. Calismaya dahil edilen okul 6ncesi donem
gocuklarin ebeveynlerinin tamamindan c¢ocuklarinin arastirmaya katilabileceklerine iligkin
gonullt katiim onam formu alinmistir.
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Bulgular

Calismanin bu boliminde “Oyunla Yazinin Kesfi” programinin okul éncesi donem c¢ocuklarinin
yazi farkindaligi becerilerine etkisinin incelenmesi sonucu ulasilan bulgular sunulmustur.
Arastirmanin 1. Alt problemi kapsaminda deney ve kontrol grubu ¢ocuklarinin yazi farkindaligi
on test puanlarinin karsilastiriimasina iliskin bulgular Tablo 1'de sunulmustur.

Tablo 1 Deney ve kontrol grubu gocuklarin yazi farkindali§i becerisi 6n test puan ortalamalarinin
karsilastinlimasi.

Grup Test istatistikleri

Deney (X + Sd) Kontrol (X + Sd) ~ o ~
On test 9.63+2.94 10,40 £ 3.41 (=0616,p=0.544 d=0.248
Not: t=Bagimsiz Orneklem t Testi test istatistigi degeri; d=Cohen d etki degeri: X=Aritmetik ortalama, Sd=Standart sapma

Yazi Farkindaligi Becerisi

Tablo 1'e gore ilk olgtimlerde deney ve kontrol grubunda yer alan ¢ocuklarin yazi farkindalg
beceri puan ortalamasinin deney grubunda 9.63 + 2.94 puan, kontrol grubunda ise 10.40 + 3.41
puan oldugu saptanmistir. Tablo incelendiginde deney ve kontrol grubunda yer alan gocuklarin
yazi farkindaligi olgegi ilk olgim sonuglarina iliskin karsilastirmalara gore yazi farkindaligi
becerisi 0n test puan ortalamalarinin istatistiksel olarak benzer oldugu gorilmektedir (p>0.05).
Arastirmanin 2. Alt problemi kapsaminda deney grubu ¢ocuklarinin yazi farkindaligi becerisi 6n
test-son test puanlarinin karsilastiriimasina iliskin bulgular Tablo 2'de sunulmustur.

Tablo 2 Deney grubu c¢ocuklarinin yazi farkindaligi puan ortalamalarinin olgim zamanlarina gore
karsilastirlmasi.

Olgiim zamanlari Test istatistikleri

On test (X + Sd) Son test (X + Sd) j o -
Deney grubu 9.63+ 294 13.50+ 1.90 1=-8.345,p=0.001"*, d=-2.086
Not: t=Bagimli Orneklem t Testi test istatistigji dederi; d=Cohen d etki dederi: X=Aritmetik ortalama, Sd=Standart sapma; **=p<0.005

Yazi Farkindaligi Becerisi

Tablo 2'ye gore deney grubundaki cocuklarin yazi farkindaligi beceri puan ortalamasi ilk
Olgtimlerde 9.63 + 2.94 puan, son dlgtimlerde 13.50 + 1.90 puan olarak hesaplanmistir. Tabloda
yer alan degerler incelendiginde deney grubunda yer alan ¢ocuklarin 6n test yazi farkindaligi
becerisi puan ortalamasinin son test yazi farkindaligi becerisi puan ortalamalarina gore
istatistiksel olarak anlamli diizeyde dusuk oldugu gortlmektedir (p<0.005). Arastirmanin 3. Alt
problemi kapsaminda kontrol grubu cocuklarinin yazi farkindaligi becerisi 6n test-son test
puanlarinin karsilastirimasina iliskin bulgular Tablo 3'te sunulmustur.

Tablo 3 Kontrol grubu gocuklarinin yazi farkindaligi puan ortalamalarinin dlgim zamanlarina gore
karsilastinlimasi.

Yazi Farkindaligi Becerisi Olgim zamanlari Test istatistikleri
9 On test (X + Sd) Son test (X + Sd) 122 250 D=0.051 d=0.450
Kontrol grubu 10.40 + 3.41 9.80 £ 3.68 72200 p=UU0 T, AU,

Not: t=Bagimli Orneklem t Testi test istatistigi dederi; d=Cohen d etki degeri; X=Aritmetik ortalama, Sd=Standart sapma

Tablo 3 incelendiginde kontrol grubundaki cocuklarin yazi farkindaligi beceri puan
ortalamalarinin on test dlgtimlerinde 10.40 + 3.41 puan, son test dlgtimlerinde ise 9.80 + 3.68
puan oldugu gorudlmektedir. Tabloda yer alan degerler 1siginda kontrol grubunda yer alan
gocuklarin on test dlglimlerinde alinan yazi farkindaligi becerisi puan ortalamasi her ne kadar
son test 6lgtim ortalamalarindan dustk olsa da bu degisimin istatistiksel olarak anlamli olmadigi
gortlmektedir (p>0,05). Arastirmanin 4. Alt problemi kapsaminda deney ve kontrol grubu
cocuklarinin yazi farkindaligi becerisi son test puanlarinin karsilastiriimasina iliskin bulgular
Tablo 4'te sunulmustur.

Tablo 4 Deney ve kontrol grubu gocuklarin yazi farkindaligi becerisi son test puan ortalamalarinin
karsilastirlmasi.

Grup Test istatistikleri
Deney (X + Sd) Kontrol (X + Sd) t=3.393; p=0.002**; d=1.368

Yazi Farkindaligi Becerisi
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Son test 13.50 £1.90 9.80+3.68
Not: t=Bagimsiz Orneklem t Testi test istatistigi degeri: d=Cohen d etki dederi: X=Aritmetik ortalama, Sd=Standart sapma; **=P<0.005

Tablo 4.'de sunulan degerler 1siginda deney grubunda son test yazi farkindaligi becerisi
ortalamasinin 13.50 + 1.90 puan, kontrol grubunda ise 9.80 + 3.68 puan oldugu ortaya ¢ikmistir.
Deney ve kontrol grubunda yer alan gocuklarinin yazi farkindaligi becerisi son test puan
ortalamalarina iliskin karsilastirma sonuglari ise Oyunla Yazinin Kesfi Programi uygulamasin
uygulanan deney grubunda yazi farkindaligi becerisi son test puan ortalamasinin kontrol
grubundan istatistiksel olarak anlamli dizeyde vylksek oldugunu gostermistir (p<0,05)
Arastirmanin 5. Alt problemi kapsaminda deney grubu gocuklarinin yazi farkindaligi son test-
kalicilk testi puanlarinin karsilastirimasina iliskin bulgular Tablo 5'de sunulmustur.

Tablo 5 Deney grubu 6grencilerinin son test kalicilik testi puan ortalamalarinin karsilastiriimasi.

Olciim zamanlar Test istatistikleri

Son test (X + Sd) Kalicilik (x + sd)
Deney grubu 13.50+1.90 12.75+1.61

Not: t=Bagimli Orneklem t Testi test istatistigji degeri: d=Cohen d etki dederi; X=Aritmetik ortalama, Sd=Standart sapma

Yazi Farkindaligi Becerisi

t=4.392; p=0.525; d=1.098

Tablo 5 incelendiginde deney grubu c¢ocuklarinin son test ve kalicilik test zamanlarinda yazi
farkindaligi becerisi puan ortalamalari arasinda istatistiksel olarak anlamli farklilik bulunmadig
gordlmektedir (p>0,05). Ayrica gruplarda yazi farkindaligi beceri puanlarinin zamana gore
degisimi Sekil 1'de verilmistir.

YAZI FARKINDALIGI BECERISi

12,75

# Deney

|| 10,4

OKontrol
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e [ 13,5
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ON TEST SON TEST KALICILIK

Gorsel 1 Deney ve kontrol gruplarinda yazi farkindaligi beceri puanlarinin 6lgim zamanlarina gore
degisimi.

Tartigma ve yorum

Oyunla Yazinin Kesfi Programi'nin okul 6ncesi donem gocuklarin yazi farkindaligi becerileri
uzerindeki etkisinin incelenmesi amaciyla yapilan arastirmanin bu bolumunde ¢alisma
kapsaminda gelistirilen alt problemlere dayali olarak elde edilen bulgular mevcut literatdr bilgileri
ve arastirma sonuglarina dayali olarak degerlendirilmistir.

Arastirmamizin birinci alt problemi kapsaminda yapilan istatistiksel analiz sonuglari Oyunla
Yazinin Kesfi programi uygulamasi oncesi deney ve kontrol gruplarinin yazi farkindalgi becerisi
puanlarinin benzer oldugunu ortaya cikarmistir. On test-son test kontrol gruplu deneysel
calismalarda, deney grubu ile kontrol grubunun on testleri arasinda anlamli bir farklilik olmamasi,
deney grubuna uygulanacak deneysel mudahale oncesi gruplarin benzer 6zelliklere sahip olmasi
beklenmektedir (Kaptan, 1998). Calismada deney ve kontrol gruplarinin yazi farkindal@i 6n test
puan ortalamalar arasinda anlamli fark saptanmadigi seklindeki analiz sonuglari arastirmada
belirlenen deney ve kontrol gruplarinin yazi farkindaligi becerisi agisindan benzer 6zelliklere
sahip oldugunu ortaya ¢ikarmistir.
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Arastirmanin ikinci alt problemi kapsaminda Oyunla Yazi’'nin kesfi programinin deney grubu
gocuklarinin yazi farkindaligi becerileri Uzerinde etkisinin belirlenmesi amaciyla deney
grubundaki gocuklarin program uygulamasi oncesi (6n test) ve sonrasi (son test) yazi
farkindaligi becerisi puanlari karsilastiriimistir. Sonuglar program uygulamasi sonrasi deney
grubunun yazi farkindaligr puaninin istatistiksel olarak anlamli dizeyde yukseldigini ortaya
koymustur. Bu da oyunla yazinin kesfi programinin gocuklarin yazi farkindaligi becerisi tzerinde
destekleyici etki yarattigini gostermektedir. Kuby ve Aldridge (1997) tarafindan yurUtilen
deneysel calismada ¢ocuklarin yazi farkindaliginin gelistirimesinde dogrudan ogretimin etkili
olmadigi, yazi ile zenginlestiriimis gevrelerde dolayli olarak ogretici etkinliklerin ise etkili oldugu
sonucuna ulasilimistir. Bizim ¢alismamizda da Oyunla Yazininin Kesfi Programinin uygulandigi
deney grubunun uygulama sonrasi yazi farkindaligi becerilerinin anlamli dlzeyde yukseldigi
saptanmistir. Oyunla yazinin kesfi programi da yazi ile zenginlestiriimis gevrelerde oyun temelli
etkinlikler iceren bir program olup ¢ocugun oynayarak ogrenmesini saglayan dolayli 6gretim
iceren bir egitim programidir. Dolayisiyla arastirma sonuglarimiz Kuby ve Aldridge (1997)
tarafindan yapilan arastirmanin sonuglari ile paralellik gostermektedir. McGee ve Morrow
(2005), iyi hazirlanmis zengin bir cevrede akranlari ile yogun etkilesim igeren etkinlik destekleri
sunuldugunda cocuklarin yazi farkindaligini becerilerini daha iyi gelistirebildiklerini belirtmistir.
Oyunla yazinin kesfi program uygulamasi da oyunlarinin igeriginde yogun akran etkilesimi ve
yapilandinlmis gevre ortami igeren bir egitim programidir. Alan yazinda farkli egitim
programlarinin  okul oncesi donem c¢ocuklarinin yazi farkindali§i becerilerine etkilerinin
incelendigi ve bu c¢alismanin bulgulariyla paralellik gosteren ¢alismalar mevcuttur. Ertekin ve
Camlibel-Cakmak (2024) tarafindan yapilan calismada okul oncesi egitime devam eden
cocuklara uygulanan Erken Okuryazarlik Egitim Programinin ¢ocuklarin yazi farkindaligi
becerisinin gelisimi Uzerinde etkili oldugu saptanmistir. Yalman (2020) tarafindan yapilan
arastirmada da Kitaplarin Eglenceli Dunyasi isimli kutiphanede uygulanan etkinlikleri iceren
egitim programinin gocuklarin yazi farkindaligi becerilerine etkisi incelenmis ve program
uygulamasinin yazi farkindaligi becerilerinde anlamli artis yaratti§i saptanmistir. Bizim
calismamizda da Yalman'in calismasinda oldugu gibi kituphanede etkinlik uygulamalarina yer
verilmistir. Ayrica hem Ertekin ve Camlibel-Cakmak (2024)'In hem de Yalman (2020)nin
calismalari iceriginde bu calismayla benzer sekilde yogun bir bicimde oyun temelli etkinlikler
icermekte olup arastirmalarinin sonuglari bu galismanin bulgularr ile ortismektedir.

Arastirmamizin tguncu alt problemi kapsaminda oyunla yazinin kesfi programi uygulanmayan
bu sirada rutin MEB okul oncesi programinda egitime devam eden kontrol grubundaki
ogrencilerin on test son test puan karsilastirmasina gore bu 6grencilerin stirecte yazi farkindalig
puanlarinda anlamli farklilik olmadigi sonucuna ulasiimistir. Kontrol grubundaki gocuklarin yazi
farkindaligi on test-son test puan ortalamalarinin anlamli olmamasi, ¢ocuklarin yazi farkindalig
becerilerini artirma konusunda MEB Okul Oncesi Egitim Programina destek programlara ihtiyag
duyuldugu seklinde yorumlanmistir. Kandir ve Yazici (2016) tarafindan yapilan calismada MEB
2013 okul oncesi egitim programinda gelisim alanlarina gore okuma yazma becerileri ile iligkili
kazanimlar incelenmis ¢alismanin sonucunda, okuma temel alanini kapsayan bilissel ve dil
gelisimi alanlarina ait kazanimlarin buyuk oranda okuma becerilerini destekledigi, fakat yazma
temel alanina yonelik kazanimlarin yetersiz kaldigi saptanmistir. Bu c¢alismanin sonucu da
calisma bulgularimizla ortismektedir.

Arastirmanin dorduncu alt problemi kapsaminda yapilan analizler sonucunda deney grubundaki
cocuklarin yazi farkindalig son test puanlarinin kontrol grubundaki cocuklarin son test
puanlarindan anlamli diizeyde daha ytksek oldugu saptanmistir. Bu bulgudan yola ¢ikilarak MEB
2013 okul oncesi programi icerisine destekleyici bigcimde yerlestirilen oyunla yazinin kesfi
programinin okul oncesi ¢ocuklarin yazi farkindah@i becerileri Uzerinde yalnizca MEB 2013 okul
oncesi egitim programi uygulamasina gore daha etkili oldugu soylenebilir. Nitekim literattrde
yer alan bazi calismalarda da MEB programina destek olarak uygulanan programlarin yazi
farkindaligi becerilerini ve yazi farkindaligi becerilerinin igerisinde yer aldigi erken okuryazarlik
becerilerini destekleme noktasinda etkili oldugu seklinde bu ¢alismanin sonuglariyla paralellik
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gosteren sonuglar elde edilmistir. Ornegin; Ertekin ve Camlibel-Cakmak’in (2024) arastirmasinda
“Erken Okuryazarlik Egitim Programinin” okul oncesi egitime devam eden 60-69 aylik cocuklarin
erken okuryazarlik becerileri Uzerindeki etkisinin incelemesi amaglanmistir. Arastirmanin
galisma grubunu, 6zel bir anaokulunda egitim goren 12'si deney, 12'si kontrol grubu olmak tzere
toplam 24 ¢ocuk olusturmustur. Arastirmada on test- son test, kontrol gruplu yari deneysel
desen kullanilmistir. Veri toplama araci olarak Karaman (2013) tarafindan gelistirilen “Erken
Okuryazarlik Becerilerini Degerlendirme Araci” kullaniimistir. Arastirma kapsaminda hazirlanan
egitim programi deney grubundaki cocuklara dort hafta boyunca haftada bes gun yaklasik 40
dakikalik etkinlikler seklinde uygulanmistir. Kontrol grubunda yer alan ¢ocuklar ise bu sure¢
boyunca kendi okul oncesi ogretmenleri tarafindan verilen MEB programi dogrultusundaki
egitime devam etmistir. EGitim programi uygulamalarinin tamamlanmasinin ardindan hem
deney hem kontrol grubuna son testler uygulanmistir. Arastirmadan elde edilen bulgulara gore,
deney ve kontrol grubunun son test sonuglar arasinda anlamli bir farklilik gordlmustr.
Arastirma sonucunda “Erken Okuryazarlik EJitim Programinin” ¢ocuklarin erken okuryazarlk
becerileri Uizerinde etkili oldugu sonucuna variimistir. Benzer sekilde Yalman (2020) tarafindan
yapilan arastirmada da Kitaplarin Eglenceli Dlnyasi isimli kitiphanede uygulanan etkinlikleri
iceren egitim programinin gocuklarin yazi farkindaligi becerilerine etkisi incelenmis ve program
uygulamasinin yazi farkindaligi becerilerinde anlamli artis yarattigi saptanmustir.

Oyunla Yazinin Kesfi Programinin yogun oyun igerigi, yogun akran etkilesimi icermesi, okul igi ve
okul disi 6grenme firsatlarini bir arada sunmasinin da yazi farkindaligi becerileri Gzerinde ortaya
clkan anlamliartisin kaynagi olabilecegi dusunulmustur. Yazi farkindaligini desteklemeye yonelik
MEB 2013 programinin sahadaki uygulamalarinda yazi farkindaligi becerileri agirlikli olarak
okuma yazmaya hazirlik etkinlikleri kapsaminda ele alinmaktadir (Benli, Demir ve Bay, 2022).
Yani yazi farkindalidi ile ilgili etkinlikler sinif ortamlarinda 6zellikle dogrudan ogretim seklindeki
uygulamalarla beynin sol yarimkuresini aktif hale getiren etkinlikler seklinde uygulanmaktadir.
Oysa Oyunla Yazinin Kesfi Programi igeriginde zengin bir bicimde (her etkinlikte) oyun
etkinliklerine yer verilmistir. Oyun ve sanat temelli etkinlikler bireyin sag beynini calistiran,
cocuklarda 6grenme Uzerinde olumlu etkileri olan etkinlik tdrleridir (Wood ve Atfield, 2003; Yalim,
2003). Oyunla Yazinin Kesfi Programinda her etkinligin oyunla baslayip diger etkinlik ttrleri ile
butlnlestirilerek devam etmesi beynin hem sag hem de sol yarimkiresini yazi farkindalgi
becerisinin gelisimi konusunda ise kostugundan elde edilen olumlu sonuglar bu durumdan da
kaynaklaniyor olabilir. Literatlirde yer alan Kuby ve Aldridge (1997) tarafindan yapilan
calismadan elde edilen dogrudan egitimin yazi farkindaligi becerilerinin gelistirilmesinde etkili
olmadigi sonucu ile Demir ve Bilgi (2018) tarafindan yapilan galismanin yazica zenginlestirilmis
oyunun anaokuluna devam eden zihin yetersizligi olan 6grencilerin yazi farkindaligi becerilerini
olumlu etkiledigi seklindeki sonuclar da arastirma sonuclarimizla orttismektedir.

Arastirmanin besinci alt problemi kapsaminda deney grubuna uygulanan oyunla yazinin kesfi
programinin etkisinin kalici olup olmadiginin belirlenmesi amaciyla program uygulamasindan
sekiz hafta sonra deney grubunda yer alan ¢ocuklara yazi farkindaligi becerisi 0lgegi izleme testi
yeniden uygulanmistir. Son test-kalicilik testi karsilastirmalarinda elde edilen istatistiksel
farklilasma olmadigi yonundeki sonuglar 6grencilerin program uygulamasi sonrasi elde ettikleri
kazanimlarin kalici oldugunu ortaya koymustur. Yani MEB Okul Oncesi Egitim Programina ilave
edilen Oyunla Yazinin Kesfi Programinin okul oncesi donem cocuklarinin yazi farkindalig
becerilerini olumlu etkiledigi ve bu etkinin, program bittikten sonra da devam ettigi soylenebilir.
Uygulanan bu programi, mevcut mufredat programina dahil etmenin yazi farkindaligi becerileri
uzerinde kalici degisikliklere yol actigl, yazi farkindaligini destekleyici bu arastirmadaki gibi
buttnlestiriimis etkinliklere program uygulamalarinda yer verilmesi gerektigi disunulmustdr.
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Sonug ve oneriler

Bu arastirma, Oyunla Yazinin Kesfi Programinin okul oncesi c¢ocuklarin yazi farkindaligi
becerilerine etkisini belirlemek amaci ile yapilmistir. Arastirmadan elde edilen sonuglar su
sekildedir.

e Erken Okuryazarlik Becerileri Degerlendirme Araci'nin alt boyutu olan Yazi Farkindalig
Olgegi'nin deney ve kontrol gruplarina 6n test ve son test olarak uygulanmasi sonucu
elde edilen puanlara iliskin istatistiksel karsilastirmalara gore “Oyunla Yazinin Kesfi
Egitim Programinin” programin uygulandigi deney grubunda yer alan ¢ocuklarin yazi
farkindaligi becerileri Uzerinde etkili oldugu sonucuna ulasiimistir.

e Deney ve kontrol grubunda yer alan gocuklarin yazi farkindaligi becerileri on test
karsilastirmalari arasinda anlamli diizeyde fark yoktur. Bu da Oyunla Yazinin Kesfi Egitim
Programi uygulamasi oncesi deney ve kontrol gruplarninin yazi farkindalgi becerisi
acisindan benzer ozelliklere sahip olduklarini ortaya koymustur.

e Oyunla Yazinin Kesfi Programi uygulanan deney grubunda yer alan c¢ocuklarin, yazi
farkindaligi becerileri son test puanlari, on test puanlarindan anlamli dizeyde yuksektir.
Bu da Oyunla Yazinin Kesfi Egitim Programinin okul oncesi donem ¢ocuklarinin yazi
farkindaligi becerisinin gelisiminde etkili oldugunu gostermektedir.

e Kontrol grubunda yer alan ¢ocuklarin yazi farkindaligi becerileri 6n test puanlari ile son
test puanlar arasinda anlamli dizeyde fark yoktur. Bu bulgu okul oncesi donem
cocuklarinin yazi farkindaligi becerilerinin desteklenmesi amaciyla MEB okul oncesi
egitim programina ilave olarak sunulacak yogunlastiriimis destek egitim programi
uygulamalarina ihtiyac oldugunu disundurmustdr.

e Deney grubunda yer alan gocuklarin, yazi farkindaligi becerileri son test puanlari kontrol
grubunda yer alan gocuklarin son test ortalamalarindan anlamli dizeyde yuksektir. Bu
durum deney grubunda yer alan ¢ocuklarinin yazi farkindaligi becerisindeki gelismenin
Oyunla Yazinin Kesfi Egitim Programi uygulamasindan kaynaklandigi seklinde
yorumlanmistir.

e Deney grubunda yer alan gocuklarin yazi farkindaligi becerileri son test puanlariile izleme
testi puanlari arasinda anlamli diizeyde fark yoktur. Bu sonug Oyunla Yazinin Kesfi Egitim
Programi uygulanan okul oncesi dénem cocuklarinin yazi farkindaligi becerilerinde
yarattigi ilerlemenin kalici bir ilerleme oldugunu ortaya koymaktadir.

Bu ¢alismadan elde edilen sonuglar bir bittin olarak degerlendirildiginde “Oyunla Yazinin Kesfi
Programinin” okul oncesi ¢ocuklarinin Yazi Farkindaligi Becerilerini arttirmada etkili oldugu ve
etkilerinin kalicr oldugu sonucuna varilmistir.

Arastirma sonuclar 1siginda gelistirilen oneriler su sekildedir. Okul oncesi donemde yazi
farkindaligr  becerilerinin  desteklenmesine yonelik farkli igerikte programlar hazirlanarak
etkililikleri sinanabilir. Mevcut calismada deney ve kontrol grubuna dahil edilen cocuklarin
boylamsal takipleri yapilarak programin ilerleyen vyillardaki etkisi arastirilabilir. Dezavantajli
gruplarda mevcut programin etkililigi sinanabilir. Ozel okullar Grnekleminde mevecut programin
etkililigi sinanabilir. Okul oncesi 6gretmenlerinin yazi farkindali§i becerisine ve yazmaya hazirlik
becerilerine iliskin uygulamalar arastirilabilir. Okul oncesi 6gretmenlerinin yazi farkindal§i ve
yazmaya hazirlik becerilerine yonelik yeterlik dizeylerini ve ihtiyaclarini belirleme calismalari
yapilabilir. Okul oncesi egitimde oyun temelli butunlestirilimis yazi farkindaligr etkinliklerine daha
sik yer verilmelidir. Okul oncesi 6gretmenlerinin yazi farkindaligi becerisini desteklemek igin neler
yapabileceklerine iliskin hizmet ici egitim, yuz ylze ya da uzaktan egitim seminerleri alarak bilgi
birikimlerinin artirilmasi saglanabilir.



ODUSOBIAD 1580

Sinirhhiklar

1. Arastirma, 2022-2023 ogretim yilinda Konya ili Selguklu ilgesinde bulunan Milli Egitim
Bakanligina bagl bir devlet anaokuluna devam eden dahil edilme kriterlerini saglayan,
daha once herhangi bir erken okuryazarlik egitim programina katiimayan 60-72 ayhk
cocuklarla sinirlidir.

2. Arastirmada uygulanan “Oyunla Yazinin Kesfi Programi” 8 hafta devam eden toplam 24
oturum ile ve her oturum icin de 45-50 dakikalik etkinlik stresi ile sinirlidir.

3. Calisma grubunda yer alan cocuklarin yazi farkindaligi becerilerine iliskin tespitler,
arastirmanin on test ve son test asamalarinda kullanilan Yazi Farkindali§i Becerileri
Olcedi uygulamasi sirasinda alinan cevaplar ile sinirlidir.

4. Arastirmada kontrol grubunun aldigi egitim MEB 2013 okul oncesi egitim programi
kapsaminda gelistirilen etkinliklerle sinirlidir.

Yazar katki oranlari

Calismaya birinci yazar %50, ikinci yazar: %50, oraninda katki saglamistir.

Cikar catismasi

Cikar gatismasi bulunmamaktadir.
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