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This study aims to investigate the levels of professional commitment and organizational
happiness among teachers working at different levels in public schools, as well as how these
concepts vary based on various demographic variables. The research data were collected
from 401 teachers through both online and face-to-face scale forms and analyzed using IBM
SPSS 24.0 and AMOS 24.0 software packages. In this context, mean and standard deviation
values were examined, and descriptive statistics, confirmatory factor analyses, reliability,
and correlation analyses were conducted. Since the dataset did not exhibit a normal
distribution, non-parametric tests such as the Kolmogorov-Smirnov Test, Mann-Whitney U
Test, and Kruskal-Wallis Test were applied, taking the Spearman's rho coefficient into
account. The results of the study indicated that teachers demonstrated high levels of
professional commitment and organizational happiness. While no significant differences
were found in professional commitment and organizational happiness levels based on
gender, school type, educational background, and length of service, a significant difference
in commitment levels was observed in favor of younger teachers when considering
professional seniority.
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Bu calisma resmi devlet okullarinda farkli kademelerde gorev yapan 6gretmenlerin mesleki
adanmuslik diizeyleri, orgiitsel mutluluk seviyeleri ve bu kavramlarin gesitli degiskenler
agisindan nasil farklilastigini arastirmay1 amacglamaktadir. Arastirmada 401 6gretmenden
gevrimigi ve yiiz yiize 6lgek formlar1 araciligiyla elde edilen yanitlar IBM SPSS 24.0 ve AMOS
24.0 paket programlar: kullanilarak analiz edilmistir. Bu kapsamda ortalama ve standart
sapma degerleri incelenmis, betimsel istatistikler, dogrulayici faktor analizleri, glivenilirlik
ve korelasyon analizleri yapilmistir. Veri seti normal dagilim gostermedigi igin Spearman
rho katsayis1 dikkate alinarak parametrik olmayan testlerden Kolmogorov-Smirnov Testi,
Mann-Whitney U Testi ve Kruskal-Wallis Test'leri kullamlmustir. Arastirma sonunda
o0gretmenlerin yiiksek diizeyde mesleki adanmiglik ve orgiitsel mutluluk algisina sahip
oldugu goriilmiistiir. Cinsiyet, okul tiirii, 6grenim durumu ve gorev siiresi degiskenlerinde
mesleki adanmuslik ve érgiitsel mutluluk diizeylerinde anlaml bir farklilik gézlenmemekle
birlikte, kidem agisindan adanmuslhik diizeyinde geng¢ ogretmenler lehine bir farklilik
gozlenmistir.
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1. Giris

Egitimin amagclarmin gergeklestirilmesinde etkili olan
bircok  faktor One c¢kmaktadir. Bu
gerceklestirilmesinde en 6nemli faktorlerden biri 6gretmen
tutum ve davraniglaridir (Cetin, 2011). Tim kogsullar en
ideal seviyede olmsma ragmen o&gretmenin tutumu,
etkililigi, 6gretmenlik meslegi hakkindaki algisi, egitim
Ogretim derinden  etkileyebilmektedir
(Gomleksiz, 2003). Etkili 6gretmenlerin en temel 6zelligi
kendilerini,
mesleklerine adamalaridir (Yazici, 2021). Bu adanmislik
durumu O6gretmenlerin mesleklerini gerektigi gibi icra
etmelerini saglamakta ve dgrenci basarisini arttirmaktadir
(Dunne ve Wragg, 1994). Bununla beraber yiiksek bir
mesleki adanmislik seviyesine sahip olan &gretmenlerin

amaclarin

siireglerini

Ogrencilerinin  egitim  &gretimine  ve

akademik, sosyal ve kiiltiirel gelisimlerine 6nem verdikleri
de bilinmektedir (Ada ve Baysal, 2013).

Egitim orgiitlerinde 6gretmenlerin etkili bir egitim 6gretim
faaliyeti gerceklestirebilmesi igin var olmasi gereken bir

diger Ozellik ise mesleki adanmishktir. Yapilan
arastirmalar bu  Ozellikleri tasiyan  Ogretmenlerin
performanslarinin, bu  Ozelliklere sahip olamyan

Ogretmenlere nazaran daha yiiksek seviyede oldugunu
ortaya koymaktadir (Bozdas, 2013). Mesleki adanmishk
diizeyi yiiksek olan dgretmenlerin ortaya koydugu 6zveri
sayesinde Ogrencilerin basarilarindaki artisi dogrudan
etkiledikleri arastirmacilar tarafindan ifade edilmektedir
(Alkan, 2022; Cimen, 2022 ve Sutton ve Wheatley, 2003). Bu
durumda egitimin en amaglarmin
gergeklestirilmesinde 6gretmenlerin mutluluk diizeyleri ve
mesleki adanmislik diizeylerinin 6nemli bir pay1 oldugunu
soylemek miimkiindiir (Bulut, 2015).

temel

Mesleki adanmislik, calisanlarin ¢alistigi isi sevmesi, deger
vermesi, bu isi yapmaktan mutluluk duymasi, disaridan
herhangi bir etkiye
gerekliliklerini yeteri kadar yerine getirmesi ve meslegi i¢in
gerektiginde fedakarlik yapabilmesi olarak aciklanabilir
(Bozdas, 2013; Shukla, 2014; Yildirim ve Tosten, 2020).
Bagka bir deyisle mesleki adanmishgy; gayretli, 6zverili ve
tim benligiyle orgiitsel hedeflerin gerceklestirilmesi icin
hicbir fedakarliktan kagmmmayan bireylerin 6zelliklerini
karakterize eden bir kavram olarak ifade edebiliriz. Bu
karakteristik 6zellik ayni zamanda bireylerin tasidiklar
sorumluluga iliskin motive edici pozitif bir algiy1 da
igerisinde barindirmaktadir (Turan vd. 2012). Kisaca
mesleki adanmishig1 yiiksek olan bir bireyi, isi ile ilgili,
gayretli, Ozverili ve fedakdr olarak ifade
miimkiindiir (Abdullah ve Ling, 2016).

ihtiyag duymadan mesleginin

etmek

Mesleki adanmislik konusunda Schaufeli ve digerlerinin
(2006) yaptiklart arastirma sonuglari, mesleki adanmighik
kavrammnin mesleki tiikenmiglik ve orgilitsel sinizm
kavramlar: ile negatif yonde bir iligki i¢inde oldugunu

ortaya koymustur. Giiner de (2006) arastirmasinda,
O0gretmenlerin mesleki adanmislhik diizeylerinin, sahip
olduklar1 karakteristik 0Ozellikleri sayesinde mesleki
tutumlarin1 ve oOrgiitsel performanslarini kestiren bir
degisken oldugunu ifade etmistir. Sahin (2020) yaptigi
aragtirmada, ilkogretim okullarinda gorev yapan egitim
yoneticilerinin benimsedikleri liderlik yaklasimlar: ile
Ogretmenlerin Orglitsel adanmishik seviyeleri arasinda
anlaml bir iliski oldugu sonucuna varmustir.

Mutlu olmak ya da mutlu etmek orgiitlerin ve bireylerin en
temel amaglarindandir. Biitiin orgiitlerin, iiyelerine en
genel anlamdaki vaadi aslinda onlar1 farkli yontemlerle
olsa da mutlu etmektir. Mutluluk kavrammin orgiitsel
bireyin orgilitle ilgili
yasantisin1 kapsadigr anlamina gelmemelidir. Orgﬁtsel
mutluluk kavrami igerisinde, bireyin i¢ diinyasinda
baslayip daha sonra orgiitii ve yasadig: cevreyi dogrudan

olarak tamimlanmas: sadece

etkileyen unsurlar barindirmaktadir (Fisher, 2010). Ciinkii
orgiitsel mutluluk bireyin is ve sosyal yasamini kapsayan
ve etkileyen, sosyal mesleki ve haz veya doyuma sebep
olan 6zelliklere sahiptir (Arslan ve Polat, 2016; Cenkseven
ve Akbas, 2007). Bireyde baslayan mutluluk siireci orgiitle
ve cevre ile olan iligskiyi dogrudan etkiler. Bu sebeple
orgiitsel mutluluk kavramini bireyin orgiit ici ve orgiit dist
mutlulugunu birlikte ele almak gerekir (Bulut, 2015).
Orgﬁtsel mutluluk kisaca su sekilde agiklanabilir: Bir
bireyin Orgiit sayesinde elde ettigi imkanlarin etkisiyle o
orgilitiin bir parcasi olmaktan haz almas: ve devaminda
performansinin artarak orgiite daha faydali bir birey haline
dontismesidir (Pryce-Jones, 2010; Akt. Korkut, 2019).

Orgiitsel mutlulugu bireylerin 6rgiit ici performansim
maksimum diizeye c¢ikararak, giiclinii en {ist seviyede
sergileyerek bireysel potansiyele ulasmay1 saglayan anlay1s
olarak tanimlamustir. Bu tanimlar dogrultusunda orgiitsel
mutlulugun orgiite doniik ve bireye doniik olmak iizere iki
islevi oldugu goriilmektedir. Orgiitsel mutluluk bireylerin
orgiitsel hedeflerini gerceklestirmede Onlerine ¢ikan her
kolaylastirmaktadir.  Ayni
zamanda ortaya ¢ikan sorunlarla da etkili bir bigimde
miicadele ederken mutlulugun orgiitsel anlamda islevi

tirlit  engelin asilmasinu

gerceklestirilmis olur. Bireysel anlamdaki islevi ise bireyin
gerek Orgiit ici gerek orgiit disi kendini daha iyi
hissetmesini, daha kaliteli ve verimli zaman gecirmesini
saglayarak hayattan keyif almasini kolaylastirmaktadir.

Orgiitsel mutluluk konusunda gerek yurt icinde gerekse de
yurt disinda bir¢ok arastirma karsimiza ¢ikmaktadir. Bu
arastirmalardan Bulut (2015), 6gretmenlerin mutluluk
diizeylerinin branslara gore degisiklik gosterdigi sonucuna
ulasilmistir. Keser (2018) tarafindan yapilan arastirmada
ise Tiirkiye'deki farklt sehir ve sektorlerde calisan
bireylerin = Orgiitsel saptanmaya
calisilmistir. S6z konusu arastirmada orgiitsel mutlulugu
etkileyen unsurlar

mutluluk diizeyleri

olarak maaglarin diisik olmasi,
imkanlarin esit paylasilmamasi, is yiikii ve is yerindeki
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adaletsizlik 6ne ¢ikmigstir. Mogosoglu ve Kayanin (2018)
yaptig1 arastirmada ise ilkokul 6gretmenlerinin Orgiitsel
mutluluk diizeylerinin diger 6gretmenlerden daha yiiksek
oldugu sonucuna ulagilmistir. Yurt disinda yapilan
arastirmalar incelendiginde; Hempfling'in (2015) yaptig: is
gorenlerin  6znel mutlulugu ile ilgili arastirmada, is
gorenlerin orta diizeyde mutlu oldugu
ulasilmistir. Williams ve digerleri (2015) tarafindan yapilan
is gorenlerin isteki mutluluk diizeyleri ile ilgili arastirmada
isgorenlerin mutlulugunu, psikolojik sermaye ve Orgiitsel

sonucuna

erdem algilarmin yordadigr goriilmiistiir. Kog (2020),
ortaokul diizeyinde gorev yapan Ogretmenlerin isyerinde
ve 6zel yasaminda mutlu olmalarma etki eden faktorlerin
saglik, giiven, kurum, yonetim ve &zerklik bashklarinin
altinada toplanabilcegini ifade etmistir.

Ogretmenlerin mesleki adanmishik diizeylerinin ve
orgiitsel mutluluklarinin, egitim sisteminin basarisi
tizerinde dogrudan ve derinlemesine etkilere sahip
oldugunu ifade etmek miimkiindiir. Mesleki adanmuislik,
Ogretmenlerin  islerine olan tutkulari, sorumluluk
duygular1 ve calisma hayatinda sahip olduklar1 6zveri
diizeyini ifade eder. Ogretmenlerin mesleklerine yiiksek
diizeyde bagli olmalari, yalnizca bireysel tatminlerini ve
mesleki performanslarini artirmakla kalmaz; ayni1 zamanda
egitim kurumlarmin genel basarisina da olumlu yansir.

Nitekim 6gretmenlerin mesleklerine olan baghliklarinin

yitksek olmasi, Ogrencilerle daha etkili iligkiler
gelistirmelerine, egitim siireglerinde daha yenilik¢i ve
yaratict olmalarma, dolayisiyla Ogrenci basarisinin

ylikselmesine katk: saglar (Beare, 2013).

Bu arastirma, 6gretmenlerin meslege adanmishik seviyeleri
ile orgiitsel mutluluk alg1 seviyeleri arasindaki iligkiyi
ortaya ¢itkarmay1 amaglamaktadir. Bu amagla su sorulara
cevap aranmigtir:

1) Ogretmenlerin mesleki adanmishk algilari ne
diizeydedir?

2) Ogretmenlerin orgiitsel mutluluk algilar1 ne
diizeydedir?

3) Ogretmenlerin mesleki adanmuslik algi diizeyleri
cinsiyet, okul kademesi, egitim durumu, gorev ve kidem
degiskenlerine gore anlamli bir fark gostermekte midir?

4) Ogretmenlerin orgiitsel mutluluk algi diizeyleri
cinsiyet, okul kademesi, egitim durumu, gorev ve kidem
degiskenlerine gore anlamli bir fark gostermekte midir?

5) Ogretmenlerin mesleki adanmishk diizeyleri ile
orgiitsel mutluluklar1 arasinda anlamli bir iligki var midir?

2. Yontem
2.1. Desen

Bu arastirmada, Milli Egitim Bakanligi’na bagli resmi
devlet okullarda ¢alisan 6gretmenlerin mesleki adanmiglik
diizeyleri ile 6rgiitsel mutluluk diizeyleri arasindaki iligki
belirlenmeye c¢alisilmistir. Arastirmada nicel arastirma
yontemlerinden  biri iligkisel tarama modeli
kullanilmistir.  iliskisel tarama modeli, degiskenler
arasindaki iligkinin yoniinii ve derecesini tespit etmek igin
degiskenler arasindaki karsilikli iliskiyi agiklayabilmek icin
kullanilir (Biiyiikoztiirk vd., 2016).

olan

2.2.  Orneklem

Arastirmanin evreni 2022-2023 egitim-6gretim yilinda
Istanbul ili Pendik ilcesinde bulunan, Istanbul Il Milli
Egitim Miidiirliigii'ne bagl anaokulu, ilkokul, ortaokul ve
liselerde gorev yapan 7120 O0gretmenden olusmaktadir.
Arastirmanin  6rneklemi kiime Ornekleme yo6ntemiyle
belirlenen 80 okulda gorev yapan 882 Ogretmen
olusturmaktadr.

2.3. Islem

Veriler toplanirken evren igindeki tiim birimlerin,
orneklem vasitasiyla istenilen diizeyde temsil edilmesine
olanak taniyan yontem olan kiime ornekleme yontemi
kullanilmistir (Biiyiikoéztiirk vd., 2016). Evrende bulunan
her bir okul kademesi bir kiime seklinde degerlendirilerek
her bir okula bir numara atanmis ve Excel programiyla
seckisiz olarak 80 okul ve bu okullarda gorev yapan 882
opretmen tespit edilmistir. Orneklem biiyiikligii
belirlenirken %95 giivenirlik diizeyi ve %5 hata pay1
dikkate alinarak 384 kisilik bir 6rneklemin evreni temsil
edebilecegi i¢in ¢calisma gurubunun evreni temsil giiciiniin
yeterli oldugu kanisina ulasilmistir (Islamoglu ve Alniagik,
2014). Bu okullarda gorev yapan toplam 882 gretmene
olgekler ytiiz yiize ve gevrimigi formlarla ulastirilmis, 445
adet Ogretmenden geri doniis saglanmistir (geri doniis
orani=%>50,45). Kay1p deger agisindan degerlendirildiginde
hatali, 0zensiz veya eksik olarak doldurulan 44 OJlgek
degerlendirilmeye alinmamus, tam ve eksiksiz doldurulan
401 olgek iizerinden analizler gergeklestirilmistir. Tablo
1’de arastirma kapsaminda edilen

ogretmenlere ait demografik bilgiler yer almaktadir.

verileri analiz
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Tablo 1.
Ogretmenlere ait demografik degerler
Degisken Grup f %
Cinsiyet Kadin 194 48.4
Erkek 207 51.6
Ogrenim Durumu Lisans 363 90.5
Lisansiistii 38 9.5
Okul Tura Okul Oncesi 23 5.7
Tkokul 190 474
Ortaokul 113 28.2
Lise 75 187
Kidem 1-5 Y1l 186 46.4
6-10 Y1l 79 19.7
11-15 Yil 65 16.2
16 Y1l ve Uzeri 71 17.7
Gorev Ogretmen 306 76.3
Midiir Yardimcist 52 13
Okul Mudiiria 43 10.7

Arastirmaya katilan 6gretmenlerin demografik dagilimlar
incelendiginde; %48,4'tintin kadin (1n=194), %51,6’sinin
erkek (1n=207); %5,7’sinin okul Oncesi 6gretmeni (n=23),
%47,4tintin  ilkokul Ogretmeni (1#=190), %28,2’sinin
ortaokul Ogretmeni (n=113), %18,7’sinin lise Ogretmeni
(n=75);
lisansiistii (1=38), mezunu; %76,3'inlin 6gretmen (1=306),
%13"tiniin miidiir yardimecisi (1n=52), %10,7’sinin okul
(n=43) olarak gorev oldugu
goriilmektedir. Ayrica katillmcilarin  %46,4't 1-5 yil
(n=186), %19,7’si 6-10 yil (1=79), %16,2’si 11-15 y1l (n=65),
%17,7’si (n=71) 16 y1l ve tizeri gorev siiresine sahiptirler.

%90,5'inin  lisans (n=363) mezunu, %9,5 inin

miidiirii yapmakta

2.3.1.  Etik Bildirim

Yapilan bu ¢alismada “Yiiksekogretim Kurumlar: Bilimsel
Arastirma ve Yayin Etigi Yonergesi” kapsaminda uyulmasi
belirtilen tiim kurallara uyulmustur. Yonergenin ikinci
boliimii olan “Bilimsel Arastirma ve Yayin Etigine Aykir
Eylemler” bashigi altinda belirtilen eylemlerden higbiri
gerceklestirilmemistir. Bu arastirma Bolu Abant izzet
Baysal Universitesi Sosyal Bilimler Enstitiisii Insan
Aragtirmalar1 Etik Kurulu tarafindan verilen 29.11.2021
tarihli, 2021/11 sayil1, 2021/467 protokol numaral izin ile
yapilmistir.

2.4. Veri Analizi

Ik olarak olceklerden elde edilen veri setinin normal
dagilim gosterip gostermedigi Kolmogorov-Smirnov testi
ile test edilmis ve veri setinin normal dagilim degerlerine
sahip olmadig1 goézlenmistir (p= 0,00, p< 0,05). Sonraki

asamada veri setinin u¢ degerler agisindan kontrolleri
yapildiginda puanlarin biiyiik bir kismmin + 3 araliginda
olmadig1 tespit edilmistir. Bu sebeple
parametrik  olmayan kullanilmas:  uygun
gorilmiistiir. O0gretmenlik  meslegine
adanmuisglik ve okul 6rgiitsel mutluluk diizeylerinin cinsiyet
degiskeni
gostermedigini belirlemek icin Mann-Whitney U Testi;
gorev yapilan okul, 6grenim durumu, gérev unvani ve
meslekteki kidem degiskenleri agisindan anlamh farklilik
gosterip gostermedigini belirlemek i¢in ise Kruskal-Wallis
Test’i uygulanmigtir. Mesleki adanmislik ve okul orgiitsel
mutluluk alg1 diizeylerini belirmek igin ise ortalama (X) ve

analizlerde
testlerin
Katilimalarin
anlamli  bir

agisindan farklilik  gosterip

standart sapma (Ss) degerleri kullanilmistir. Mesleki
adanmuglik ile okul orgiitsel mutluluk diizeyi arasindaki
iligkiyi korelasyon
uygulanmustir. Verilerin normal dagilim sergilememesi
nedeniyle degiskenler arasindaki iliskiyi belirlemek i¢in
Spearman rho katsayis1 dikkate alinmistir. Arastirmada

belirlemek amaciyla analizleri

anlamlilik diizeyi .05 olarak alinmistr.
2.5.Veri Toplama Ara¢lar

Arastirma verileri Kozikoglu ve Senemoglu (2018)
tarafindan gelistirilen “Ogretmenlik Meslegine Adanmislik
Olgegi” ve Bulut (2015) tarafindan gelistirilen “Okul
C)rgﬁtsel Mutluluk Olgegi” kullanilarak toplanmuigtir.
Bunlarin yaninda katilimcilara bir adet de demografik bilgi
sunulmustur.  Olgekler 571i likert tipinde
derecelendirilmiglerdir (1-“Kesinlikle Katimiyorum”, 2-
“Katilmiyorum”, 3-“Kismen katiliyorum”, 4-“Katiliyorum”, 5-
“Kesinlikle Katiliyorum”).

formu
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25.1. Ogretmenlik meslegine adanmislik dl¢egi

Kozikoglu ve Senemoglu (2018) tarafindan gelistirilen
”Ogretmenlik Meslegine Adanmishk Olgeginin” ug alt
boyutu bulunmaktadir. Meslege baghlik boyutu (1.-8.
Maddeler), 6zverili ¢alisma boyutu (9.-12. Maddeler) ve
ogrencilere adanma boyutu (13.-20. Maddeler) olmak tizere
toplam 20 sorudan olusmaktadir. Olgegin giivenirligini
belirlemek amaciyla Cronbach alfa i¢ tutarlilik katsayzs1 .90,
alt boyutlarma iliskin giivenirlik katsayilari, meslege
baghlik alt boyutu icin .92, 6zverili ¢alisma alt boyutu icin
.70, 6grencilere adanma alt boyutu i¢in .86, hesaplanmuistir.
Bu calisma i¢in ise Cronbach alfa i¢ tutarlilik katsayis1 .94,
alt boyutlarina iliskin giivenirlik katsayilari, meslege
baghlik alt boyutu igin .95, 6zverili ¢alisma alt boyutu igin
.81, 6grencilere adanma alt boyutu i¢in .91 hesaplanmustir.

Olgegin yap1 gegerligini saglayip saglamadigini tespit
etmek amaciyla Dogrulayici Faktor Analizi (DFA) degerleri
incelenmis ve {i¢ boyutlu
adanmishik Olgeginin uyum iyiligi degerleri; x?/sd=3.34,
RMSEA=.071, CFI=950, TLI=940, SRMR = .061 olarak
kestirilmigtir.
bulundugu i¢in modifikasyon indeksleri tekrar gozden
gecirilmistir. Yiiksek modifikasyon degerine sahip meslege
baghlik boyutundaki 3. ve 8. maddelerin ve 6grencilere
adanma boyutunun 13. ve 19. maddelerin hata varyanslar1
iliskilendirildikten sonra yeniden DFA yapilmis ve ortaya
¢ikan degerlerin sartin saglanmasi igin belirlenen sinirlar
icinde oldugu gorilmiistiir (x?/df=2.83; RMSEA = .071; CFI
=0.933; TLI = .929; SRMR = .050). Bu sonuglar neticesinde
modifiye edilmis &gretmenlik meslegine adanmishk
6lgeginin yap1 gegerligini sagladigi sonucuna varilmistir
(Barnes ve Moon, 2006; Sen, 2020).

ogretmenlik meslegine

Goreceli ki-kare degeri 3’tin iistiinde

2.5.2. Okul orgiitsel mutluluk dlgegi

Bulut (2015) tarafindan gelistirilen “Okul Orgﬁtsel
Mutluluk Olgeginin” bes alt boyutu bulunmaktadir.
YoOnetim siiregleri boyutu (1.-17. Maddeler), mesleki tutum
boyutu (18.-26. Maddeler), isyerinde iletisim boyutu (27.-
30. Maddeler), adanmishik boyutu (31.-34. Maddeler) ve
ekonomik kosullar boyutu (35.-38. Maddeler) olmak {izere
toplam 38 sorudan olusmaktadir. Olgegin giivenirliginin
sonuglarinda
Cronbach alfa i¢ tutarlilik katsayisi .91; alt boyutlarina
iliskin gitivenirlik katsayilari; yonetim siiregleri alt boyutu
i¢in .93, mesleki tutum alt boyutu igin .85, is yerinde iletisim
alt boyutu i¢in .77 adanmuslik alt boyutu i¢in .77, ekonomik

belirlenmesi amaciyla yapilan analiz

kosullar alt boyutu icin .70 olarak hesaplanmistir. Bu
calisma igin ise Cronbach alfa i¢ tutarlilik katsayis1 .91, alt
boyutlarina iligkin giivenirlik katsayilar1; yonetim siiregleri
alt boyutu icin .97, mesleki tutum alt boyutu ig¢in 91, is
yerinde iletisim alt boyutu icin .91 adanmishk alt boyutu
icin .90, ekonomik kosullar alt boyutu igin .65 olarak
hesaplanmustir.

Bes boyutlu okul orgiitsel
gerceklestirilen DFA sonucunda uyum iyiligi degerleri;
X?/sd=2.87, RMSEA=.070, CFI=.89, TLI=89, SRMR = .053
olarak gozlenmistir. Uyum indeksleri igerisinde en belirgin
indeks olan goreceli ki kare degerinin 3'tin altinda
gozlendigi halde CFI ve TLI degerleri .90'in altinda
gozlendiginden modifikasyon indeksleri kontrol edilmis ve
is yerinde iletisim boyutundaki 1. ve 2. maddeler yiiksek
modifikasyon sahip oldugu
varyanslar1 birbiriyle iliskilendirdikten sonra degerler
tekrar analize tabi tutulmustur. Bu kez modifiye edilmis
orgiitsel mutluluk Olgeginin kabul edilebilir sinirlarda
uyum degerleri gosterdigi anlasilmis ve yap1 gegerligini
sagladig1 kanisina varilmistir (x?/df = 2.65; RMSEA = .061;
CFI=0.92; TLI=.93; SRMR = .046) (Barnes ve Moon, 2006).

mutluluk 6lcegi igin

indekslerine icin hata

Olcek sonuclarinin diizeyi belirlenirken asagidaki kestirim
noktalar1 goz oniinde bulundurulmustur (Biiyiikoztiirk
vd.,2016):

“Kesinlikle Katilmiyorum”:(1.00-1.80)
“Katilmiyorum”: (1.81-2.60)
“Kararsizim”: (2.61-3.40)
“Katiliyorum”: (3.41-4.20)

“Kesinlikle Katiltyorum”: (4.21-5.00)

3.Bulgular

Aragtirmanin bu boliimiinde alt problemler agisindan
tespit edilen bulgulara yer verilmektedir.

3.1. Ogretmenlerin Mesleki Adanmighk ve Orgiitsel
Mutluluk Diizeyi

Tablo 2’de arastirmaya katilan Ogretmenlerin mesleki
adanmiglik diizeyleri ve alt boyutlarina iliskin katilimet
sayisy, ortalama degerleri ve standart sapma degerleri
verilmigtir.
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Tablo 2.

Ogretmenlerin mesleki adanmishik diizeylerine iliskin betimsel istatistik degerleri
Boyutlar n X Ss
Meslege Baglihk 401 4.12 88
Ozverili Calisma 401 4.03 71
Ogrencilere Adanma 401 4.30 .59
Toplam 417 .63

Tablo 2’de arastirmaya katilan Ogretmenlerin mesleki
adanmighik Olgeginin. Ogretmenlerin meslege baglilik
boyutuna yoénelik ortalama puanlart (¥= 4.12 . Ss= 0.88) ile
ozverili ¢alisma boyutuna yonelik puanlarmin (X¥= 4.03 .
Ss= 0.71 ) “Katiliyorum” diizeyinde; dgrencilere adanma
boyutu puanlarmin da (X= 430 . Ss=0.59) “Kesinlikle
Katiliyorum” diizeyinde oldugu goriilmektedir. Mesleki

adanmuglik Slgeginin biitiiniine yonelik algilarimmn da (X=
417 . Ss= 0.63) “Katiiyorum” diizeyinde oldugu
gorilmiistiir.

Tablo 3'te arastirmaya katilan 6gretmenlerin okul orgtitsel
mutluluk diizeyleri ve alt boyutlarna iliskin katilimci
sayisl. ortalama ve standart sapma degerleri verilmistir.

Tablo 3
Ogretmenlerin okul orgiitsel mutluluk diizeylerine iligkin betimsel istatistik degerleri
Boyutlar n X Ss
Yonetim Siirecleri 401 4,00 .81
Mesleki Tutum 401 4,37 .56
Is Yerinde iletisim 401 4,34 67
Adanmiglik 401 3,99 .84
Ekonomik Kosullar 401 3,85 .83
Toplam 4,10 .58
Tablo 3'te aragstirmaya katilan 6gretmenlerin okul orgiitsel ~ ise (&= 4.10 . Ss= 0.58) katiimalarin “Katiliyorum”

mutluluk diizeyleri Slgeginin yonetim siiregleri boyutu
puanlarmin (x=4.00 . Ss= 0.81) “Katiliyorum” diizeyinde;
mesleki tutum boyutu puanlarimin (X= 4.37 . Ss= 0.56)
“Kesinlikle Katiliyorum” diizeyinde; is yerinde iletisim
boyutunun (&= 4.34 . Ss= 0.67) “Kesinlikle Katiliyorum”
diizeyinde; adanmislik boyutunun (X= 3.99 . Ss= 0.84)
“Katiliyorum”  diizeyinde ve ekonomik kosullar
boyutunun (X= 3.85 . Ss= 0.83) “Katiliyorum” diizeyinde
oldugu tespit edilmistir. Olgegin biitiiniine bakildiginda

diizeyinde bir diizeye sahip oldugu goriilmiistiir.

3.2.  Ogretmenlerin Mesleki Adanmislik ve Okul
Orgiitsel Mutluluk Diizeylerine Iliskin Algilarinin
Cinsiyet Degiskenlere Gore Incelenmesi

Tablo 4’te arastirmaya katilan Ogretmenlerin cinsiyet
degiskeni agisindan mesleki adanmishik algi diizeylerine
iliskin Mann-Whitney U testi analizi sonuglar1 verilmistir.

Tablo 4.

Katilimcilarin cinsiyet degiskenine gore Mann-Whitney U test analizine ait degerler
Olgek Gruplar n X Sira Toplami u p
Mesleki Kadin 194 4.30 42722 16351 .00
Adanmghik Erkek 207 4.05 37879
Orgiitsel Kadin 194 4.10 38329 19414 .56
Mutluluk Erkek 207 411 42271

Tablo 4 incelendiginde cinsiyet degiskeni acisindan
ogretmenlerin mesleki adanmuislik alg1 diizeyleri anlamli
bir farklilasmaya neden olurken (p=0.00. p< 0.05); orgiitsel

kadinlarin mesleki adanmislik diizeyleri erkelerden daha
yiiksek olarak tespit edilmistir.

mutluluk diizeyleri agisindan bir fark olugsmasina neden

olmamustir (p=0.56. p> 0.05). Analiz sonuglarina goére
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3.3. Ogretmenlerin Mesleki Adanmiglik ve Okul
Orgiitsel Mutluluk Diizeylerine Iliskin Algilarinin Okul
Tiirii Degiskenine Gore Incelenmesi

Tablo 5’te arastirmaya katilan 6gretmenlerin gorev yapilan
okul ttrii degiskeni agisindan mesleki adanmishik ve

Tablo 5.

orgiitsel mutluluk alg: diizeylerine iliskin Kruskal Wallis-
H analizi sonuglar1 verilmistir.

Katilimcilarin gorev yapilan okul kademesi degiskenine gore Kruskal Wallis-H analizine ait degerler

Olgek Varyansin Kaynagi n X2 sd p
Mesleki Okul Oncesi 23 1.30 3 0.72
Adanmuglik ilkokul 190

Orta Okul 113

Lise 75
Orgiitsel Okul Oncesi 23 1.52 3 0.67
Mutluluk ilkokul 190

Orta Okul 113

Lise 75

Tablo 5 incelendiginde farkli 3 grubun olusturdugu,
arastirmaya katilan 401 kisilik 6gretmen grubunun gorev
yapilan okul tiirii degiskenine gore mesleki adanmishk ve
orgiitsel mutluluk algi diizeylerinde anlamli bir farklilik
bulunup bulunmadigini sinamak amaciyla, 6gretmenlerin
mesleki adanmislik ve okul orgiitsel mutluluk diizeylerine
ait puanlarin ortalamalar1 Kruskal Wallis-H analizi ile
karsilastirilmais, iki degisken icin de en az iki grup arasinda
istatistiksel olarak anlamli bir fark olusmadig1 gozlenmistir
([Mesleki Adanmislik; p=0.72. p> 0.05]. [C)rgiitsel Mutluluk;
p=0.67. p>0.05]).

3.4. Ogretmenlerin Mesleki Adanmslik ve Okul
Orgiitsel Mutluluk Diizeylerinin Ogrenim Durumu
Degiskenine Gore Incelenmesi

Tablo 6’da arastirmaya katilan 6gretmenlerin &grenim
durumu degiskeni agisindan mesleki adanmiglik ve
orgiitsel mutluluk alg1 diizeylerine iliskin Mann-Whitney
U analizi sonuglar1 verilmistir.

Tablo 6.

Katilimcilarin 6grenim durumu degiskenine gore Mann-Whitney U analizine ait degerler
Olgek Gruplar n X Sira Toplami u p
Mesleki Lisans 363 4.19 74054 5806 0.10
Adanmuglik Lisansiistii 4.00 6547
Orgiitsel Lisans 363 411 73595 6365 0.35
Mutluluk Lisansiistii 403 7006

Tablo 6 incelendiginde 363 lisans ve 38 lisansiistii
katiimcadan olusan 401 kisilik bir grubunun &grenim
durumu degiskeni acisindan mesleki adanmislik diizeyleri
ve oOrglitsel mutluluk diizeyleri arasinda anlamli bir fark
bulunup bulunmadigini tespit etmek amaciyla Mann-
Whitney U testi uygulanmuistir. Test sonucuna gore. lisans
ve lisansiistii mezunu dgretmenlerin mesleki adanmuslik
diizeyleri ve orgiitsel mutluluk diizeyleri
istatistiksel ~olarak anlamli bir fark bulunmadig:
gozlenmistir ([p=0.10. p> 0.05].[p= 0.35. p> 0.05]).

arasmda

3.5. Ogretmenlerin Mesleki Adanmislik ve Okul
Orgiitsel Mutluluk Diizeylerinin Gorev Degiskenine
Gore Incelenmesi

Tablo 7’de arastirmaya katilan Ogretmenlerin gorev
degiskeni acisindan mesleki adanmishk ve Orgiitsel
mutluluk algi diizeylerine iliskin Kruskal Wallis-H analizi
sonuglar1 verilmistir.
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Tablo 7.
Katilimcilarin gorev degiskenine gore Kruskal Wallis-H analizine ait degerler
Olgek Gorev n X2 Sd [4 Anlaml Fark
Mesleki Ogretmen 306
Adanmighik Miudiir Yardimaisi 52 0.11 2 0.94
Okul Midiirii 43
Orgiitsel Ogretmen 306
Mutluluk Miidiir Yardimecisi 52 11.46 2 0.00 Ogretmen-Md. Yrd.
Okul Midiirii 43
yardimcilart arasinda oldugu gozlenmistir. Analiz

Tablo 7 incelendiginde farkli 3 grubun olusturdugu 401
kisilik katiimci grubunun gorev degiskeni agisindan
mesleki adanmislik ve orgiitsel mutluluk alg: diizeylerinde
anlaml bir farklilik bulunup bulunmadigin tespit etmek
icin puan ortalamalar1 Kruskal Wallis-H analizi ile
karsilastirilmistir. Mesleki adanmislik diizeyleri agisindan
gruplarin en az ikisi arasinda istatistiksel olarak anlaml bir
fark olusmadig1 gozlenmistir (p= 0.94. p> 0.05). Orgiitsel
mutluluk alg1 diizeyleri igin ise gruplarin en az ikisi
arasinda istatistiksel olarak anlamli bir fark oldugu tespit
edilmistir (p= 0.00. p< 0.05) ve Tamhanes’s T2 c¢oklu
kargilagtirma Yapilan
sonucunda mutluluk diizeyleri
arasindaki olusan anlamli farkin. 6gretmen ve miidiir

testi uygulanmustir. analiz

sonucunda Orgiitsel

sonuglarma gore miidiir yardimcis: olarak gorev yapan
Ogretmenler daha yiiksek oOrgiitsel mutluluk seviyesine
sahip katilimc1 gurubu oldugu sonucuna ulasilmistir.

3.6. Ogretmenlerin Mesleki Adanmislik ve Okul Orgiitsel
Mutluluk Diizeylerinin Kidem Degiskenine Gore
Incelenmesi

Tablo 8de arastirmaya katilan Ogretmenlerin kidem
degiskeni acisindan mesleki adanmishik ve Orgiitsel
mutluluk algi diizeylerine iliskin Kruskal Wallis-H analizi
sonuglar1 verilmistir.

Tablo 8.
Katilimcilarin kidem degiskenine gore Kruskal Wallis-H analizine ait degerler
Olgek Kidem n X2 sd P Anlaml Fark
1-5 Yil 186
Mesleki 6-10 Y1l 79 1-5 Yil ile 6-10 Y1l
Adanmiglik 11-15 Yil 65 25.38 4 0.00 1-5 Yil ile 11-15 Yil
16 Y1l ve Uzeri 71 1-5 Yil ile 16 Y1l ve Uzeri
1-5 Y1l 186
Orgiitsel 6-10 Y1l 79
Mutluluk 11-15 Y1l 65 792 4 0.09
16 Y1l ve Uzeri 71

Tablo 8 incelendiginde farkli 5 grubun olusturdugu 401
kisilik katillmci grubunun kidem degiskeni agisindan
mesleki adanmiglik ve orgiitsel mutluluk alg: diizeylerinde
anlamli bir fark bulunup bulunmadigini sinamak amaciyla.
katilimalarin  mesleki adanmishk ve okul orgiitsel
mutluluk diizeyleri puanlarmin ortalamalar1 Kruskal
Wallis-H analizi ile karsilagtirilmigtir. Bu karsilagtirma
sonucunda orgiitsel mutluluk diizeyleri agisindan en az iki
grup arasinda bir fark
bulunmadigr gozlenmis (p= 0.09. p> 0.05). fakat mesleki
adanmislik diizeyleri agisindan en az iki grup arasinda
istatistiksel olarak anlamli bir fark bulundugu gozlenmistir
(p= 0.00. p< 0.05). Bu farkin tespit edilmesi igin yapilan
Tamhanes’s T2 ¢oklu karsilastirma testi bu farkin, 1-5 yil

istatistiksel olarak anlamh

kideme sahip 6gretmenler ile sirasiyla 6-10 yil, 11-15 y1l ve
16 y1l ve {izeri kideme sahip 6gretmenler arasinda oldugu
gozlenmistir. 1-5 y1l ¢alisma siiresine sahip 0gretmenlerin
diger tiim guruplardan daha yiiksek mesleki adanmiglik
seviyesine sahip oldugu sonucuna ulasilmistir.

3.7. Ogretmenlerin Mesleki Adanmislik Diizeyleri ile
Okul Orgiitsel Mutluluk Diizeyleri Arasindaki Iliskinin
Incelenmesi

Tablo 9’da arastirmaya katilan &gretmenlerin mesleki
adanmuiglik diizeyleri ve alt boyutlar1 ile 6rgiitsel mutluluk
alg1 diizeyleri ve alt boyutlar1 arasindaki iliskiyi actklayan
analiz sonuglar1 verilmistir.
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Tablo 9.

Ogretmenlerin mesleki adanmslik ve okul érgiitsel mutluluk diizeyleri arasindaki iliski analizine ait degerler

Ozverili Calisma

Ogrencilere Adanma Mesleki Adanmislik Toplam

Degiskenler Meslege Baglilik

ro A4 A1
YoOnetim Siiregleri p 00 .00

ro 54 .55%*
Mesleki Tutum P .00 .00
. . roA6* A%
Is Yerinde Iletisim p 00 .00

r .63** A7%*
Adanmighik P 00 .00

ro-.09* 13
Ekonomik Kogullar P 04 .00
Orgiitsel Mutluluk Toplam r 51 49**

4 .00 .00

46** .50%*
.00 .00
.64** 67%*
.00 .00
53%* .55%*
.00 .00
54%* .67%*
.00 .00
16%* .02
.00 .56
.58%* .617%*
.00 .00

** p<.01 *p<.05

Tablo 9 incelendiginde 6gretmenlerin mesleki adanmislik
Olceginin meslege baghlik, 6zverili ¢alisma ve 6grencilere
adanma alt boyutlar1 ile orgiitsel mutluluk o&lgeginin
yOnetim siiregleri, mesleki tutum, is yerinde iletisim,
adanmuslik alt boyutlar1 arasinda yiiksek seviyede, pozitif
yonlii ve istatiksel olarak anlamli bir iliski oldugu
gozlenmistir (r= .61, p< .01). Bunun yani sira orgiitsel
mutluluk 6lgeginin ekonomik kosullar alt boyutu ile
mesleki adanmislik 6lgeginin toplam puani arasinda bir
iliski g6zlenmemistir (r= .02, p=.56).

4. Tartisma

Arastirmada 6gretmenlerin mesleki adanmishk diizeyleri
ile orgiitsel
belirlemek amaciyla 6gretmenlere iki 6lgek uygulanmustir.
Bu béliimde bu iki 6lgekten elde edilen bulgulardan ortaya
¢ikan sonuglara ve bu sonuglar baglaminda tartismaya yer
verilmigtir.

mutluluk diizeyleri arasindaki iliskiyi

Arastirmaya katilan &gretmenlerin mesleki adanmislik
diizeylerinin “katiliyorum” diizeyinde oldugu sonucuna
ulasilmistir. Bu sonug¢ ogretmenlerin kayda deger bir
mesleki adanmiglik diizeyine sahip oldugu anlamina
gelmektedir. Mesleki adanmishgi ortaya c¢ikaran alt
boyutlarin ortalamasina bakildiginda arastirmaya katilan
Ogretmenlerin 6grencilerine adanma, 6zverili ¢alisma ve
meslege  baghliklarmin  yiiksek  diizeyde oldugu
goriilmektedir. Bu durum mesleki adanmishik diizeyi
ylksek olan ogretmenlerin kendilerini 6grencilerine
adadiklari, calistiklar1 ve ayni
mesleklerine bagli olduklar1 anlamina gelmektedir. Turhan
ve digerleri (2012) ile Z6g (2007) yaptiklar
aragtirmalarinda buldugumuz sonuglara paralel olarak
ogretmenlerin mesleki adanmisliginin yiiksek oldugunu
ifade etmislerdir. Babaoglan ve Ertiirk de (2013) yaptiklar:
aragtirmada Ogretmenlerin mesleki adanmighklarinin
yiiksek diizeyde tespit ettiklerini ifade etmislerdir.

0z verili zamanda

Egitim kurumlar1 agisindan, mesleki adanmiglik diizeyi
yliksek Ogretmenlere sahip olmak, kurumsal hedeflerin
gerceklesmesi icin en 6nemli etkenlerden birisidir. Zira
okulun ve Ogretmenlerin ortak amaci,
akademik ve kisisel basarilarim1i desteklemektir. Mesleki

Ogrencilerin

adanmislig1 yiiksek 6gretmenler, bu amaca ulasmada daha
yliksek motivasyona sahip olacaklar: i¢in, ayni zamanda
kurumun
kolaylastiracaklardir. Ayni zamanda, mesleki adanmishig:
yliksek Ogretmenler

genel hedeflerine ulagmasini
yalnizca Ogrencilerin  gelisimini
desteklemekle kalmayip, kendi mesleki gelisimlerini de
onemsemekte ve bu dogrultuda ¢aba sarf etmektedirler

(Shukla, 2014).

Aragtirmaya katilan 6gretmenlerin okul 6rgiitsel mutluluk
diizeylerinin “katiliyorum” diizeyinde oldugu sonucuna
ulasilmistir. Bu sonug Ogretmenlerin orgiitsel mutluluk
diizeylerinin yiiksek oldugu anlamina gelmektedir. Kos ve
Kaya (2024) ve Cetin ve Polat (2019) yaptiklar: arastirmada
bu arastirmanin sonuglarina paralel olarak 6gretmenlerin
genel manada yiiksek diizeyde bir orgiitsel mutluluk
algisna sahip oldugunu belirtmiglerdir. Ogretmenlerin
orgtitsel yiiksek
ogretmenlerin okullarda; keyifli ve mutlu olmalar,

mutluluk  diizeylerinin olmasi
meslegini sevmeleri ve deger vermeleri, 6grenmeye ve
ogretmeye istekli olmalari, okullarindan ve yaptiklari isten
memnun olmalar1 anlamma gelmektedir (Cetin ve Polat,
2019). Arastirmadan elde edilen bu sonug, Duman (2023);
Kiyak (2022); Ozgenel ve Bozkurt (2020); Geng ve digerleri
(2020); Karnak (2020); Korkut (2019); Tosyali (2010) ve
Tingaz (2013) tarafindan yapilan arastirma sonuglarinda da
Ogretmenlerin yiiksek bir orgiitsel mutluluk diizeyine
sahip olduklar ifade edilmektedir. Orgiitsel mutlulugu
etkileyen alt boyutlar incelendiginde;
mesleki tutum, is yerinde iletisim, yOnetim siiregleri,
adanmighk  ve kosullar
ortalamalarmmin yiiksek oldugu; ekonomik kosullar alt
boyutunun ortalamasinin ise diger boyutlara goére daha

Ogretmenlerin

ekonomik boyutlarinin
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disiik bir ortalamaya sahip oldugu goriilmiistiir. Bu
sonugtan Ogretmenlerin mutluluklarmin, sahip olduklar:
ve etkilendikleri ekonomik kosullardan
etkilendigi seklinde yorumlamak miimkiindir.

olumsuz

Arastirmaya katilan Ogretmenlerin mesleki adanmishk

degiskeni acisindan  kadmn
anlamli  bir farkliik oldugu
goriilmiistiir. Bu sonuca paralel olarak Karagdz (2008) ve
Apak’in (2009) arastirmalarinda da ayni sonuca ulasilmis
ve kadmlarin ortalamalarimin  daha yiiksek oldugu
belirtilmistir. Orer (2020) ile Turhan ve digerleri (2012)
yaptiklar1 arastirmada 6gretmenlerin mesleki adanmishk
diizeylerinde cinsiyet degiskenine goére anlaml bir fark
bulunmamustir. Arastirmalarda farkli sonuglarin ortaya
¢ikmasi evren ve Orneklem seciminin farkli olmasi, zaman

diizeylerinde cinsiyet

katilmalarin  lehine

etkeni veya arastirmanin yapildigr sehirlerin sosyo-

ekonomik oOzelliklerinin farkli olmasi ile agiklamak

mumkundiir.

Arastirmaya katilan oOgretmenlerin orglitsel mutluluk
diizeylerinin cinsiyet degiskeni agisinda anlamli bir
farklilik sergilemedigi sonucuna ulasilmistir. Cetin ve
Polat'in (2019); Korkut'un (2019) ve Kos ve Kaya'nin (2024)
yaptig1
O0gretmenlerin Orgiitsel mutluluk diizeylerinde anlaml bir
farklilik bulunamamistir. Mogosoglu ve Kaya da (2018)
arastirmalarinda yapti§imiz arastirma sonuglarina benzer

aragtirmalara bu sonuca paralel olarak

bir gsekilde orgiitsel mutlulugun cinsiyet degiskeni
agisindan  farklilasmaya neden olmadigr sonucuna
ulagsmiglardir. Konan ve Tasdemir (2019); Cihangir-

Cankaya (2009); Mahon ve digerleri (2005); Suhail ve
Chaudhry (2004) de arastirmalarinda, cinsiyet degiskeni ile
orgiitsel mutluluk diizeyi arasinda bir iliski olmadig:
sonucunu ifade etmiglerdir. Bu sonucun okullarda
Ogretmenleri mutlu eden faktorlerin cinsiyetten bagimsiz
olarak benzestigini, 6gretmenlerin kendini mutlu ya da
mutsuz hissetmesinde cinsiyetin belirleyici bir unsur
olmadigi, bu faktoriin oOrgiitsel mutluluk icin gerekli
sartlari
miimkiindiir. Ancak Giirbiiz (2020), 6gretmenlerin orgiitsel
mutluluk seviyeleri ile orgiitsel giiven algilar1 arasindaki
iliskiyi inceledigi arastirmasinda ise bu arastirmalardan

farkli olarak mutlulugun cinsiyet degiskeni agisindan

degistirmedigi seklinde yorumlanmasi

farklilastigini ifade etmistir.

Arastirmaya katilan 6gretmenlerin mesleki adanmislik
seviyelerinin, gorev yapilan okul tiirii degiskeni agisindan
anlamli bir farkliliga neden olmadig1 sonucuna ulagilmisgtir.
Kisaca Ogretmenlerin hangi okul kademesinde gorev
yaparsa yapsin kendilerini mesleklerine adadiklar1
soylenebilir. Bu durum ayni zamanda ogretmenlerin
mesleklerine psikolojik agidan bagh oldugunun da bir
gostergesidir  (Yildinrm ve Tosten, 2020). Mesleki
adanmishig: yiiksek olan &gretmenler mesleki agidan daha
iyi performans gostererek hem okullarma hem de
Ogrencilerine katki saglarlar (Karagdz, 2008). Mesleki

adanmiglik diizeylerinde gorev yapilan okul kademesine
gore bir sebebi
adanmigligin dis ¢evreden bagimsiz olarak bireyin igsel
olarak yasadig1 stireclerin bir unsuru olmasi gosterilebilir.
Bagka bir deyisle bir okulun fiziki sartlar1 ya da 6gretmene
sagladig1 imkanlar ne olursa olsun, meslegini seven bir
O0gretmenin mesleki adanmishiginin degismeyecegini
soylemek miimkiindiir.

fark olmamasinin olarak mesleki

Arastirmaya katillan oOgretmenlerin oOrgiitsel mutluluk
seviyeleri ile gorev yaptiklar1 okul tiirii degiskeni agisindan
karsilastirlldiginda anlamli  bir farklilik gostermedigi
goriilmiistiir. Mogosoglu ve Kayanin (2018) yaptig:
arastirmada ise buldugumuz sonugtan farkli olarak
O0gretmenlerin Orgiitsel mutluluklarmin okul kademesine
gore degisiklik gosterdigi sonucuna ulasilmistir. Bulut
(2015) ise yaptig1 arastirmada akademik basarinin yiiksek
oldugu okullarda ogretmenlerin daha mutlu oldugu
sonucuna ulagsmistir. Cetin ve Polat'in (2019) yaptig
arastirmada da Ogretmenlerin oOrgiitsel mutluluklarmin
okul kademesine gore farklilik gosterdigi sonucuna
ulagilmistir ve arastirmada imam-hatip ortaokullarinda
gorev yapan Ogretmenlerin diger okullarda gorev yapan
ogretmenlere gore orglitsel mutluluklarmin daha yiiksek
oldugunu ifade etmistir.

Arastirmaya katilan &gretmenlerin mesleki adanmislik
diizeyleri O6grenim durumu degiskeni agisindan
kargilagtirildiginda anlamli bir farklillk gostermedigi
gorlilmiistiir. Saribas ve digerleri (2020) ile Turhan ve
digerleri (2012) yaptiklari arastirmalarda da benzer sekilde
ogretmenlerin mesleki adanmishik diizeylerinde 6grenim
durumu degiskenine gore anlamli bir fark bulunamamastir.
Bu sonuca gore Ogretmenlerin mesleki adanmishginin
egitim gordiigii yillarda da degil daha sonra sekillendigi ya
da egitim gordiigii kurumdan bagimsiz olarak olustugu
sOylenebilir. Bu bulgularin aksine Apak (2009) tarafindan
yapilan arastirmada 6n lisans mezunlarmin daha fazla
mesleki adanmishiga sahip oldugu tespit edilmistir.
Arastirmaya katilan ogretmenlerin Orgiitsel mutluluk
diizeylerinin de 6grenim durumu degiskenine gore anlamh
bir farklilik gostermedigi sonucuna ulagilmisgtir.

Aragtirmaya katillan 6gretmenlerin mesleki adanmislik
diizeyleri gorev degiskeni
karsilagtirildiginda, anlamli bir farkliik gostermedigi
sonucu ortaya ¢ikmistir. Mogosoglu ve Kaya'nin (2018)
yaptigt  arastirmada da  &gretmenlerin  Orgiitsel
mutluluklarinin gorev degiskenine goére anlamli farklilik
gostermedigi sonucuna ulasilmistir. Bununla beraber
arastirmaya katilan oOgretmenlerin Orgiitsel mutluluk
diizeylerinde gorev degiskeni acisindan miidiir yardimcisi
olarak gorev yapan katilimcilarinin lehine anlamli bir
farkhlik olustugu goriilmiistiir. Bu sonucun olusmasinda
miidiir yardimclarinin = 6gretmenlere gore calisma
esnasinda daha hareket edebilmeleri ve okulda gecirdikleri

stiresi acgisindan
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zamani kendi isteklerine gore diizenleyebilmelerinin
etkisinin oldugu soylenebilir.

Arastirmaya katilan 6gretmenlerin mesleki adanmislik
diizeyleri kidem degiskeni agisindan karsilastirildiginda,
anlaml bir fark ortaya ¢ikmustir. Bu fark 1-5 yil ¢alismasi
siiresine sahip olan Ogretmenlerin mesleki adanmuslik
diizeyleri ile 6-10 yil aras1 mesleki calisma siiresine sahip
ogretmenler; 11-15 yil aras1 mesleki ¢alisma siiresine sahip
O0gretmenler ve 16 yil ve tizeri mesleki calisma siiresine
sahip Ogretmenler arasinda oldugu goriilmiistiir. Buna
gore 1-5 yil mesleki calisma siiresine sahip ogretmenler
diger tiim ¢alisma siiresine sahip 6gretmen guruplarindan
daha yiiksek mesleki adanmughk diizeyine sahiptir. Bu
arastirmanm sonuglariyla benzer sekilde Bozdas (2013)
tarafindan yapilan arastirmada, &gretmenlerin mesleki
adanmislik diizeylerinde kidem degiskenine gore anlamli
bir  farkliik  gozlenmistir.  Arastirmaya
Ogretmenlerin Orgiitsel mutluluk diizeyleri ise kidem
degiskeni acisindan karsilastirildiginda anlamli bir farklilik
ortaya ¢ikmamustir.

katilan

Arastirmaya katilan &gretmenlerin mesleki adanmislik
diizeyleri ile 6rgiitsel mutluluk diizeyleri arasinda yiiksek
diizeyde pozitif ve anlamli bir iligki oldugu goriilmiistiir.
Bu neticeye gore Ogretmenlerin mesleki adanmislik
diizeyleri ne kadar yiikselirse orgiitsel mutluluk diizeyleri
de o kadar yiikselmekte oldugu ifade edilebilir. Uyaroglu
(2019) yaptig1 arastirmada bu arastirmayla tutarli olarak
ogretmenlerin orgiitsel mutluluguna etki eden iki faktor
bulmustur. Bunlar yonetim siireci ve mesleki adanmisliktir.

Arastirma sonuglari, 6gretmenlerin mesleki adanmislik ve
orgiitsel mutluluk diizeylerini artirmak icin yonetim
siiregleri, is yeri iletisimi ve adanmislik duygusunun kritik
onemde oldugunu gostermektedir. Mesleki tutumun ve is
yeri iletisiminin 6gretmenlerin is motivasyonunu olumlu
yonde etkileyebilecegi, ekonomik kosullarin ise dogrudan
gliclii bir farklilasmaya neden olmadig1 goézlenmistir. Bu
sonuglar, egitim oOrgiitlerinin O6gretmenlerin mesleki
adanmisliklarini artirmaya yonelik stratejik planlamalar
yaparken Ozellikle 6rgiitsel mutluluk ve is yeri iletisimine
yonelik iyilestirmelere agirllk vermesinin Snemini
vurgulamaktadir (Dehaghi, 2012; Abdullah ve Ling, 2016;
Bahat ve Isik 2023).

Egitim oOrgiitlerindeki yonetim siireglerinde seffaflik ve
katiimailigin artirilmasi, 6gretmenlerin 6rgiitsel mutluluk
diizeylerini yiikseltebilecegi igin okul yd&neticilerinin
liderlik becerileri gelistirilerek Ogretmenlerin kararlara
katiliminin saglanmas: énemli bir gelisim basamag olarak
karsimiza ¢ikmaktadir. Arastirmada is yerinde iletisim
boyutunun 6rgiitsel mutluluk diizeyine olumlu etkisi géz
alindiginda, etkili iletigim
olusturularak ekip ¢alismasim tesvik eden uygulamalara
oncelik verilmesinin Ogretmenler arasi is birligini ve

ontiine kanallarimin

Ogretmen-yonetici iliskilerini giiclendirecegi icin okul igi
dogal iletisim kanallarinin egitim yoneticileri tarafindan
agik tutulmasinin 6nemi kargimiza ¢ikmaktadir (Bas, 2019;
Bulut 2015).

Arastirma sonunda Ogretmenlerin mesleki adanmishk
diizeylerinde mesleki kidem degiskeni agisindan anlaml
farklhiliklarn ~ oldugu  tespit edilmistir. Deneyimli
Ogretmenlerin bilgi ve deneyimlerini paylasabilecekleri
montor programlarma dahil edilmelerinin, mesleki kidemi
daha az olan &gretmenler ile uzun yillar gorev yapan
Ogretmenlerin bir araya getirilerek sinerji olusturularak
okullarda paylasima ve Ogrenmeye dayali bir orglitsel
kiiltiir olusturulmasinin, érgiitlerde 6rgiitsel mutluluk ve
mesleki adanmighiga olumlu katkilar sunacagimi ifade
etmek miimkiindiir (Snyder vd., 2003; Balc1 ve Arabaci,
2024).

Orgiitsel mutluluk {izerinde etkisi sirurli olsa da ekonomik
kosullarin gelistirilmesi, gretmenlerin genel is doyumunu
orgilitsel mutlulugunu arttirabilecegi
diistiniilebilir. Ayn1 zamanda okul 6ncesi, ilkokul, ortaokul

ve dolayisiyla

ve lise diizeylerinde dgretmenlerin mesleki adanmislik ve
mutluluk diizeylerindeki farkliliklar g6z oniine alinarak,
her kademe icin Ozellestirilmis destek programlarinin
olusturulmasmin o6gretmenlerin algilarina olumlu katk:
sunacag1 diistiniilmektedir (Arslan, 2018).

Yazar Katkilar1 : Giris: Birinci yazar, Ikinci yazar.
Yontem: Birinci yazar, Ikinci yazar, Bulgular: Birinci yazar,
Ikinci yazar, Tartisma: Birinci yazar, Ikinci yazar.

Finansman
finansal destek alinmamustir.

Calismamizda herhangi bir

Cikar Catismasi : Calismamizda herhangi bir ¢ikar
catismasi bulunmamaktadir.

Veri Erisilebilirligi  : Istenildigi takdirde verilerimiz
elektronik ortamda paylasilabilecektir.
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1.Introduction

Numerous factors significantly contribute to the
achievement of educational objectives. Among these, one of
the most crucial elements is the attitudes and behaviors of
teachers (Cetin, 2011). Even if all other conditions are at the
ideal level, a teacher’s attitude, effectiveness, and
perception of the teaching profession can deeply impact the
teaching and learning processes (Gomleksiz, 2003). The
fundamental characteristic of effective teachers is their
dedication to their students” education and their profession
(Yazici, 2021). This commitment enables teachers to
perform their duties effectively and enhances student
success (Dunne & Wragg, 1994). It is widely recognized that
educators demonstrating strong professional commitment
place significant importance on their own continuous
academic, social, and cultural development (Ada & Baysal,

2013).

In educational organizations, another essential quality
required for teachers to carry out effective teaching and
learning activities is professional commitment. Studies
have demonstrated that teachers possessing this quality
exhibit higher performance levels compared to their peers
(Bozdas, 2013). Researchers emphasize that the dedication
shown by highly committed teachers has a direct impact on
the improvement of student success (Alkan, 2022; Cimen,
2022; Sutton & Wheatley, 2003). Therefore, it is evident that
teachers' levels of happiness and professional commitment
play a
educational goals (Bulut, 2015).

significant role in achieving fundamental

Professional commitment can be defined as a state in which
employees love and value their work, derive happiness
from performing it, fulfill its requirements without needing
external influence, and are willing to make sacrifices when
necessary (Bozdas, 2013; Shukla, 2014; Yildirim & Tosten,
2020).
characterizes individuals who are diligent, dedicated, and

In other words, professional commitment
willing to exert their utmost effort toward organizational
goals This

incorporates a motivational positive perception of their

without hesitation. characteristic also

responsibilities (Turan et al, 2012). Simply put, an
individual with high professional commitment can be
described as diligent, devoted, and selfless in their work
(Abdullah & Ling, 2016).

Schaufeli et al. (2006) identified a negative correlation
between professional commitment and factors such as
professional burnout and organizational cynicism,
emphasizing the inverse dynamics between engagement
and these detrimental organizational outcomes. Giiner
(2006) also states that teachers’ levels of professional
commitment can predict their professional attitudes and
organizational performance due to their characteristic
features. Sahin (2020) found a significant relationship
between the leadership approaches adopted by school
administrators in primary schools and teachers’ levels of

organizational commitment.

Happiness, whether experienced or facilitated, is a
fundamental goal for both organizations and individuals.
The promise made by all organizations to their members,
albeit through different methods, ultimately revolves
around achieving happiness. Organizational happiness
should not be limited to the individual's experiences within
the organization.
originating from an individual's internal state, which
subsequently affect the organization and surrounding
environment (Fisher, 2010). Organizational happiness,
therefore, involves features that impact and enhance one’s
work and social life, leading to satisfaction or contentment
(Arslan & Polat, 2017; Cenkseven & Akbas, 2007). The
happiness process that begins within an individual directly
influences their relationship with the organization and
environment. Hence, the concept of organizational
happiness must consider both internal and external
dimensions of happiness (Bulut, 2015). Organizational
happiness can be succinctly described as the satisfaction
derived by an individual from the opportunities provided
by the organization, which increases their performance and
transforms them into more productive members of the
organization (Pryce-Jones, 2010; as cited in Korkut, 2019).

Instead, it encompasses elements
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Organizational happiness is defined as an understanding
that enables individuals to reach their full potential by
maximizing their performance within the organization and
exhibiting their strength at the highest level. In line with
these definitions, organizational happiness appears to have
two functions: one directed toward the organization and
the other toward the individual.

Organizational happiness facilitates the overcoming of any
obstacles that individuals may encounter while striving to
achieve organizational goals. At the time, its
organizational function is fulfilled through the effective
handling of problems that arise. On the individual level, its
function is to help individuals feel better both inside and
outside the organization, enabling them to spend time more
efficiently and enjoyably, thereby increasing their overall life
satisfaction. Numerous studies on organizational happiness

same

have been conducted both domestically and internationally.
For instance, Bulut (2015) found that teachers’ levels of
happiness vary depending on their teaching branches. Keser
(2018) investigated the organizational happiness levels of
individuals working in different cities and sectors in Turkey,
identifying factors such as low salaries, unequal distribution of
resources, excessive workload, and workplace injustices as
influential factors. Similarly, Mocosoglu and Kaya (2018)
concluded that primary school teachers exhibit higher levels of
organizational happiness compared to their counterparts in
other levels of education. Internationally, research by
Hempfling (2015) found that workers generally report
moderate levels of happiness. Williams et al. (2015) determined
that psychological capital and perceptions of organizational
virtues are predictors of happiness at work. Kog (2020) stated
that the factors influencing the happiness of middle school
teachers in both their professional and personal lives can be
categorized under the headings of health, security, institution,
administration, and autonomy.

The professional commitment levels of teachers have
profound and direct effects on the success of the education
system. Professional commitment reflects teachers’ passion
for their work, their sense of responsibility, and the level of
dedication they bring to their profession. Teachers with
high levels of professional commitment not only enhance
their own job satisfaction and professional performance but
also positively influence the overall success of educational
institutions. For instance, highly committed teachers are
more likely to build effective relationships with students,
adopt innovative and creative approaches in teaching, and
contribute to improved student outcomes (Beare, 2013).
This study aims to investigate the relationship between
teachers’ professional commitment and their perceptions of
organizational happiness. In line with this objective, the
following research questions have been formulated:

1. What is the level of teachers’ perceptions of

professional commitment?
2. What is the level of teachers’ perceptions of
organizational happiness?

3. Do
commitment significantly differ according to

teachers’ perceptions of professional
gender, school level, educational background
position and years of experience?

4. Do

happiness significantly differ according to gender,

teachers’” perceptions of organizational
school level, educational background, position
and years of experience?

5. Is

teachers’ levels of professional commitment and

there a significant relationship between

their organizational happiness?
2.Method

2.1.Design

This research explored the association between teachers'
levels of professional commitment and their organizational
happiness within public schools governed by the Ministry
of National Education. A quantitative research approach
was adopted, specifically utilizing the relational survey
model. This model is designed to identify the direction and
strength of relationships between variables and to interpret
the reciprocal interactions among them (Biiyiikoztiirk et al.,
2016).

2.2.Sample

The target population of this study includes 7,120 teachers
employed in preschools, primary schools, middle schools,
and high schools under the jurisdiction of the Istanbul
Provincial Directorate of National Education in the Pendik
district during the 2022-2023 academic year. The research
sample consists of 882 teachers from 80 schools, selected
through the cluster sampling method.

2.3.Procedure

The cluster sampling method, which allows all units within the
population to be adequately represented through a sample,
was employed for data collection (Biiyiikoztiirk et al., 2016).
Each educational level in the population was considered as a
separate cluster, and a number was assigned to each school.
Using the Excel program, 80 schools and 882 teachers working
in these schools were randomly selected. While determining
the sample size, a 95% confidence level and a 5% margin of
error were taken into account. Based on the fact that a sample
size of 384 can represent the population under these
conditions, it was concluded that the study group adequately
represents the population (Islamoglu & Almagik, 2014).

Scales were distributed to a total of 882 teachers working in
these schools via face-to-face meetings and online forms,
resulting in responses from 445 teachers (response rate =
5.45%). When evaluating missing values, 44 questionnaires
that were incomplete, carelessly completed, or incorrectly
filled were excluded. Analyses were conducted based on 401
fully and accurately completed questionnaires. Table 1
presents the demographic characteristics of the teachers whose
data were analyzed in the research.
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Table 1.
Demographic characteristics of teachers
Variables Group f %
Gender Female 194 48.4
Male 207 516
Education Level Bachelor's Degree 363 9.5
Postgraduate Degree 38 95
School Type Preschool 23 5.7
Primary School 190 474
Middle School 113 28.2
Seniority 1-5 Years 186 46.4
6-10 Years 79 19.7
11-15 Years 65 16.2
16 Years and More 71 17.7
Role Teacher 306 76.3
Assistant Principal 52 13
Principal 43 1.7

When examining the demographic distribution of the
teachers participating in the study, it was observed that
48.4% were female (n =194) and 51.6% were male (n =207),
5.7% were preschool teachers (n = 23), 47.4% were primary
school teachers (n = 190), 28.2% were middle school
teachers (n=113), and 18.7% were high school teachers (n =
75). In terms of educational qualifications, 9.5% held a
bachelor's degree (n = 363), and 9.5% held a postgraduate
degree (n = 38). As for professional roles, 76.3% were
teachers (n = 306), 13% were assistant principals (n = 52),
and 1.7% were school principals (n = 43). Additionally, the
participants’ years of service were distributed as follows:
46.4% had 1-5 years of service (n = 186), 19.7% had 6-10
years (n=79), 16.2% had 11-15 years (n = 65), and 17.7% had
16 or more years of service (n=71).

2.3.1. Ethical Notification

In this study, all the rules specified in the "Directive on
Scientific Research and Publication Ethics of Higher
Education Institutions" were followed. None of the actions
specified under the second part of the Directive, "Actions
Contrary to Scientific Research and Publication Ethics",
have been carried out. This research was conducted with
the permission of Bolu Abant Izzet Baysal University
Institute of Social Sciences Human Research Ethics
Committee dated 29.11.2021, numbered 2021/11, protocol
number 2021/467.

2.4.Data Analysis

The normality of the data obtained from the scales was
initially tested using the Kolmogorov-Smirnov test, which
revealed that the data did not follow a normal distribution
(p = .00, p <.05). In the next step, an outlier analysis of the
dataset indicated that a large portion of the scores fell

outside the +3 range. Therefore, it was deemed appropriate
to use non-parametric tests for the analysis. To determine
whether teachers' levels of dedication to the teaching
profession and organizational happiness at school differed
significantly based on the gender variable, the Mann-
Whitney U Test was employed. To examine whether these
levels differed significantly based on the school type,
educational background, job title, and seniority variables,
the Kruskal-Wallis Test was used. The mean (X¥) and
standard deviation (Sd) values were utilized to assess levels
of professional dedication and organizational happiness in
schools. To identify the relationship between professional
dedication happiness
correlation analysis was conducted. Since the data did not
follow a normal distribution, the Spearman's rho coefficient
was used to determine the relationships between variables.
The significance level for the study was set at .05.

and organizational levels, a

2.5.Data Collection Instruments

The research data were collected using the "Teacher
Professional Commitment Scale" developed by Kozikoglu
and Senemoglu (2018) and the "School Organizational
Happiness Scale" developed by Bulut (2015). Additionally,
participants provided with a demographic
information form. The scales were rated using a 5 point
Likert scale (1-Strongly Disagree, 2-Disagree, 3-Partially
Agree, 4-Agree, 5-Strongly Agree.)

were

2.5.1. Teacher professional dedication scale

The "Teacher Professional Dedication Scale", developed by
Kozikoglu and Senemoglu (2018), consists of three sub-
dimensions: Commitment to Profession (Items 1-8),
Dedicated Work (Items 9-12), and Dedication to Students
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(Items 13-20), comprising a total of 20 items. To determine
the reliability of the scale, Cronbach’s alpha internal
consistency coefficient was calculated as .90 for the overall
scale. For the sub-dimensions, reliability coefficients were
determined as .92 for the Commitment to Profession sub-
dimension, .70 for the Dedicated Work sub-dimension, and
.86 for the Dedication to Students sub-dimension. In this
study, Cronbach's alpha internal consistency coefficient
was recalculated as .94, with sub-dimension reliability
coefficients calculated as .95 for Commitment to Profession,
.81 for Dedicated Work, and .91 for Dedication to Students.

To determine whether the scale ensures construct validity,
Confirmatory Factor (CFA)
examined.And the fit indices for the three-dimensional
Teacher Professional Dedication Scale were estimated as
follows: x#/df = 3.34, RMSEA = .071, CFI = .950, TLI = .940,
and SRMR = .061. Since the relative chi-square value
exceeded 3, the modification indices were reviewed. After

Analysis values were

correlating the error variances of Items 3 and 8 in the
Commitment to Profession sub-dimension, which had high
modification indices, and Items 13 and 19 in the Dedication
to Students sub-dimension CFA was conducted. The
resulting values were found to be within the established
limits for the condition to be met (y?/df = 2.83, RMSEA =
.071, CFI = .933, TLI = .929, SRMR = .050). Based on these
results, it was concluded that the modified Teacher
Professional Dedication Scale provides satisfactory
construct validity (Barnes & Moon, 2006; Sen, 2020).

2.5.2. School organizational happiness scale

The "School Organizational Happiness Scale", developed
by Bulut (2015), of five sub-dimensions:
Management Processes (Items 1-17), Professional Attitude
(Items 18-26), Workplace Communication (Items 27-30),
Dedication (Items 31-34), and Economic Conditions (Items
35-38), with a total of 38 items. To determine the reliability
of the scale, Cronbach's alpha internal consistency
coefficient was calculated as .91 for the overall scale. The
reliability coefficients for the sub-dimensions
calculated as follows: .93 for Management Processes, .85 for
Professional Attitude, .77 for Workplace Communication,
.77 for Dedication, and .70 for Economic Conditions. In this

consists

were

study, Cronbach's alpha internal consistency coefficient
was recalculated as .91, with sub-dimension reliability
coefficients as follows: .97 for Management Processes, .91
Attitude, 91 for  Workplace
Communication, .90 for Dedication, and .65 for Economic
Conditions.

for  Professional

The results of the Confirmatory Factor Analysis (CFA) for
the five-dimensional School Organizational Happiness
Scale indicated the following fit indices: x?df = 2.87,
RMSEA = .070, CFI = .89, TLI = .89, and SRMR = .053.
Although the most prominent index among the fit indices,
the relative chi-square value, was observed to be below 3,
the CFI and TLI values were observed to be below .9.
Therefore, modification indices were checked, and since
items 1 and 2 in the workplace communication sub-
dimension had high modification indices, their error
variances were correlated. After this, the values were re-
that the modified
Organizational Happiness Scale showed fit indices within
acceptable limits and demonstrated construct validity
x?/df=2.65, RMSEA =.061 CFI=.92, TLI=.93, SRMR =.046)
(Barnes & Moon, 2006).

analyzed. It was concluded

The following interpretation points were used to determine
the scale score levels (Biiyiikoztiirk vd., 2016):

“Strongly Disagree”: (1.00 1.80)
“Disagree”: (1.81-2.60)
“Neutral”: (2.61-3.40)

“Agree”: (3.41-4.20)

“Strongly Agree”: (4.21-5.00)
3. Results

In this section of the study, the findings obtained in line
with the sub-problems are presented.

3.1. Teachers’ Professional Commitment and
Organizational Happiness Levels

Table 2 presents the number of participants, mean, and
standard deviation values regarding the professional
commitment levels of the teachers participating in the
study and its sub-dimensions.

Table 2.
Descriptive statistical values for teachers’ professional commitment levels
Dimensions n X Sd
Commitment to the Profession 401 4.12 .88
Selfless Work 401 4.03 71
Dedication to Students 401 4.30 59
Total 417 .63

In Table 2, it can be observed that the mean scores of the
teachers participating in the study on the Professional
Commitment Scale are at the "Agree" level for the

Commitment to the Profession dimension (X = 4.12, Sd = .88)
and the Diligent Work dimension (X = 4.03, Sd = .71). The
mean scores for the Commitment to Students dimension are
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at the "Strongly Agree" level (X = 430, Sd = .59).
Additionally, the overall perception of the teachers
regarding the Professional Commitment Scale is also observed
to be at the "Agree" level (X =4.17, Sd = .63).

Table 3 presents the number of participants, mean, and
standard deviation regarding the
organizational happiness levels of the

participating in the study and its sub-dimensions

school
teachers

values

Table 3.

Descriptive statistical values for teachers’ organizational happiness levels
Dimensions n X Sd
Administrative Processes 401 4.00 .81
Professional Attitude 401 4.37 .56
Workplace Communication 401 434 .67
Commitment 401 3.99 .84
Economic Conditions 401 3.85 .83
Total 4.10 .58

In Table 3, it is observed that the scores of the teachers
participating in the study on the School Organizational
Happiness Scale are at the "Agree" level for the Management
Processes dimension (}_( = 4.00, Sd = .81), at the "Strongly
Agree" level for the Professional Attitude dimension (.5? =
4.37, Sd = .56), and at the "Strongly Agree" level for the
Workplace Communication dimension ()_( =434, Sd=.67). The
scores for the Commitment dimension are at the "Agree"
level (X =3.99, Sd = .84), and for the Economic Conditions

level of the participants is observed to be at the "Agree"
level (X =4.10, Sd = .58).

3.2. Examining Teachers’ Perceptions of Professional
Commitment and School Organizational Happiness
Levels Based on Gender Variables

Table 4 presents the results of the Mann-Whitney U test
analysis regarding the teachers' perceptions of
professional commitment levels based on the gender

dimension, they are also at the "Agree" level (X =3.855d= variable.

.83). When considering the scale as a whole, the overall

Table 4.

Mann-Whitney U test results based on participants’ gender variable
Scale Groups n X Sum of Ranks u [4
Professional Female 194 4,30 42722 16351 .00
Commitment Male 207 405 37879
Organizational Female 194 4.10 38329 19414 .56
Happines Male 207 411 42271

When Table 4 is examined. it is observed that the gender
variable leads to a significant difference in teachers'
professional commitment perception levels (p =.00, p <.05);
however, no significant difference is observed in terms of
organizational happiness levels (p = .56, p > .05). According
to the analysis results, female teachers were found to have
higher levels of professional commitment than male

3.3. Examining Teachers’ Perceptions of Professional
Commitment and School Organizational Happiness
Levels Based on the School Type Variable

Table 5 presents the results of the Kruskal-Wallis H test
regarding teachers’ levels of professional commitment and
organizational happiness based on the type of school in
which they work.

teachers.
Table 5.
Kruskal-Wallis H test results based on school level variable of participants
Scale Source of Variance n X2 Df P
Professional Preschool 23 1.30 3 72
Commitment Primary School 190
Middle School 113
High School 75
Organizational Preschool 23 1.52 3 .67
Happines Primary School 190
Middle School 113
High School 75
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As seen in Table 5, in order to test whether there was a
significant difference in the levels of professional
commitment and organizational happiness based on the
type of school variable among the 401
participating in the study, the mean scores of professional
commitment and organizational happiness were compared
using the Kruskal-Wallis H test. The analysis revealed no
statistically significant differences between at least two of
the groups for either variable ([Professional Commitment;
p=.72,p>.05], [Organizational Happiness; p = .67, p > .05]).

teachers

3.4. Examining Teachers’ Professional Commitment and
School Organizational Happiness Levels Based on the
Education Level Variable

Table 6 presents the results of the Mann-Whitney U
analysis regarding teachers' perceptions of professional
commitment and organizational happiness levels based on
the education level variable.

Table 6.
Mann-Whitney U test results based on participants’ education level variable
Scale Groups n D¢ Sum of Ranks u P
Professional Bachelor's Degree 363 4.19 74054 5806 .10
Commitment Postgraduate 4.00 6547
Degree
Organizational Bachelor's Degree 363 411 73595 6365 .35
Happines Postgraduate 4.03 7006
Degree

When Table 6 is examined, the Mann-Whitney U test was
applied to a group of 401 participants consisting of 363
undergraduate and 38 postgraduate participants to
determine whether there is a significant difference in
professional commitment and organizational happiness
levels based on the education level variable. According to
the test results, no statistically significant differences were
observed between the professional commitment and
organizational happiness levels of undergraduate and
postgraduate teachers ([p = .10, p > .05], [p = .35, p > .05]).

3.5. Examining Teachers’ Professional Commitment and
Organizational Happiness Levels Based on the Role
Variable

Table 7 presents the results of the Kruskal-Wallis H analysis
regarding the perceptions of professional commitment and
organizational happiness levels among teachers who
participated in the study, categorized by the role variable.

Table 7.
Kruskal-Wallis H test results based on participants’ role variable
Scale Role n Df 14 Significant Difference
Professional Teacher 306
Commitment Assistant Principal 52 11 2 .94
Principal 43
Organizational ~Teacher 306
Happines Assistant Principal 52 11.46 2 .00 Teacher-Asst.Princibal
Principal 43

When Table 7 is examined, the mean scores of the 401
participants, divided into three distinct groups based on the
role variable, were compared using the Kruskal-Wallis H
analysis to determine whether there were statistically
significant differences in their professional commitment and
organizational happiness levels. For professional commitment
levels, no statistically significant difference was observed
between at least two of the groups (p = .94, p > .05). However,
for organizational happiness levels, a statistically significant
difference was identified between at least two groups (p = .00,
p <.05), and Tamhane’s T2 post-hoc test was conducted for
multiple comparisons.The revealed that the
significant difference in organizational happiness levels was

analysis

observed between teachers and assistant principals. According
to the results, assistant principals emerged as the participant
group with higher organizational happiness levels.

3.6.Examining Teachers’ Professional Commitment and
Organizational Happiness Levels Based on the Seniority
Variable

Table 8 presents the results of the Kruskal-Wallis H analysis
regarding the perceptions of professional commitment and
organizational happiness levels among teachers
participating in the study, categorized by the seniority
variable.

785



I. Balci and M. F. Yilmaz

Ahi Evran University Journal of Kirsehir Education Faculty Volume 26, Issue 3, 2025

Table 8.
Kruskal-wallis h test results based on participants’ seniority variable
Scale Seniority n X2 Df [4 Significant Difference
1-5 Years 186
Professional 6-10 Years 79 1-5 Years and 6-10 Years
Commitment 11-15 Years 65 25.38 4 .00 1-5 Years and 11-15 Years
16 Years and Above 71 1-5 Years and 16 Years and
Above
1-5 Years 186
Organizational 6-10 Years 79
Happines 11-15 Years 65 7.92 4 .09
16 Years and Above 71

When Table 8 was examined, the mean scores of the 401
participants, divided into five distinct groups based on
seniority, were compared using the Kruskal-Wallis H
analysis to determine whether there were statistically
significant differences in their professional commitment
and organizational happiness levels. The comparison
revealed no statistically significant difference between at
least two of the groups for organizational happiness levels
(p = .09, p > .05). However, a statistically significant
difference was observed between at least two of the groups
for professional commitment levels (p = .00, p < .05).
According to the results of the Tamhanes's T2 multiple
comparison test, the significant difference in professional

Table 9.

commitment levels was observed between teachers with 1-
5 years of seniority and those with 6-10 years, 11-15 years,
and 16 years or more of seniority, respectively. It was
concluded that teachers with 1-5 years of service exhibited
higher levels of professional commitment compared to all
other groups.

3.7. Examining the Relationship Between Teachers’
Professional Commitment Levels and Organizational
Happiness Levels

Table 9 presents the analysis results explaining the
relationship between the professional commitment levels
and sub-dimensions, and the organizational happiness
perceptions the
participating in the study.

and sub-dimensions of teachers

Correlation analysis between teachers’ professional commitment and organizational happiness levels

Variables Commitment to the Selfless Dedication to Professional Commitment
Profession Work Students Total

ro 44 A1 A46** 50**
Administrative Processes p .00 00 00 00

r o .54 55** .64** 67**
Professional Attitude p .00 00 00 00

roA46% 4% 53** .55**
Workplace Communication p .00 00 00 00

r o .63¥* A47** 54x* 67**
Commitment p .00 .00 .00 .00

r  -.09* 13** 16** .02
Economic Conditions p 04 00 00 56
Organizational Happines Total r .51 49** .58** 61%*

4 .00 .00 .00 .00

* p< 01 % p< .05

When Table 9 is examined, a strong, positive, and
significant relationship is observed between the sub-
dimensions of the professional commitment scale—
commitment to the profession, selfless work, and
dedication to students—and the sub-dimensions of the
organizational happiness scale —administrative processes,

professional attitude, workplace communication, and
commitment (r = .61, p < .01). However, no significant
relationship was found between the economic conditions
sub-dimension of the organizational happiness scale and
the total score of the professional commitment scale (r=.02,
p =.56).
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4.Discussion

In the research, two scales were administered to teachers to
determine the relationship between their professional
commitment levels and organizational happiness levels.
This section presents the findings obtained from these two
scales and provides a discussion within the context of these
results.

It was concluded that the teachers participating in the
research exhibited a level of professional commitment
corresponding to the "agree" category. This indicates that
the teachers possess a substantial level of professional
commitment. When examining the mean scores of the sub-
dimensions of professional commitment, it was observed
that teachers demonstrated high levels of dedication to
their students, self-sacrificing work, and loyalty to the
teaching profession. This suggests that teachers with high
levels of professional commitment devote themselves to
their students, work diligently, and maintain a strong
attachment to their profession.

In parallel with the findings of the present study, Turhan et
al. (2012) and Z6g (2007) also reported in their research that
teachers’ professional commitment was high. Similarly,
Babaoglan and Ertiirk (2013) found that teachers displayed
a high degree of professional commitment in their research.

From the perspective of educational institutions, having
teachers with a high level of professional commitment is
one of the most critical factors in achieving institutional
goals. After all the shared goal of both schools and teachers
is to support the academic and personal success of students.
Teachers with strong professional commitment are likely to
possess higher motivation in reaching this objective,
thereby contributing more effectively to the realization of
the institution’s overall objectives. Furthermore, highly
committed teachers not only support the development of
their students but also value their own professional growth
and actively strive to improve in this regard (Shukla, 2014).

It was concluded that the organizational happiness levels
of the teachers participating in the research corresponded
to the "agree" category. This indicates that teachers exhibit
a high level of organizational happiness. In parallel with
these findings, Kos and Kaya (2024) and Cetin and Polat
(2019) also reported that teachers generally perceive a high
level of organizational happiness. High organizational
happiness among teachers implies that they enjoy and feel
happy at their schools, love and value their profession, are
eager to teach and learn, and are satisfied with both their
schools and their work (Cetin & Polat, 2019). This result is
also supported by the findings of several other studies,
including those conducted by Duman (2023), Kiyak (2022),
Ozgenel and Bozkurt (2020), Geng et al. (2020), Karnak
(2020), Korkut (2019), Tosyal1 (2010), and Tingaz (2013),
which all concluded that teachers demonstrate high levels

of organizational happiness. When examining the sub-
dimensions influencing organizational happiness, it was
found that the average scores for professional attitude,
workplace communication, administrative processes,
commitment, and economic conditions were relatively
high; however, the economic conditions sub-dimension
had a lower average compared to the others. This result
can be interpreted as an indication that teachers” happiness
is negatively affected by the economic conditions they
experience and are influenced by.

A significant difference was found in the professional
commitment levels of the participating teachers in favor of
female participants based on the gender variable. In
parallel with this finding, Karagoz (2008) and Apak (2009)
also reported similar results in their studies, indicating that
female participants had higher mean scores. On the other
hand, Orer (2020) and Turhan et al. (2012) found no
significant difference in teachers’ professional commitment
levels based on gender. The emergence of different results
across studies may be explained by differences in
population and sample selection, the time factor, or the
varying socio-economic characteristics of the cities in which
the studies were conducted.

It was concluded that there was no significant difference in
the organizational happiness levels of the participating
teachers based on the gender variable. In line with this
finding, the studies conducted by Cetin and Polat (2019),
Korkut (2019), and Kos and Kaya (2024) also reported that
there
organizational happiness levels based on gender. Similarly,
Mogosoglu and Kaya (2018) found that organizational
happiness did not vary according to gender, supporting the
results of the present study. Furthermore, Konan and
Tasdemir (2019), Cihangir-Cankaya (2009), Mahon et al.
(2005), and Suhail and Chaudhry (2004) also concluded in
their research that there was no relationship between
gender and the level of organizational happiness. This
result can be interpreted to suggest that the factors
contributing to teachers’ happiness at school are similar
regardless of gender, and that gender is not a determining
factor in whether teachers feel happy or unhappy, nor does
it alter the essential conditions required for organizational
happiness. However, Giirbiiz (2020), in a study examining
the relationship between organizational
happiness levels and their perception of organizational
trust, found a contrasting result, indicating that happiness
varied according to gender.

was no significant difference in teachers’

teachers’

The research found no significant difference in teachers’
levels of professional commitment based on the type of
school at which they worked. In other words, regardless of
the school level,teachers were found to be committed to
their profession. This also indicates that teachers are
psychologically attached to their profession(Yildirim &
Tosten, 2020). Teachers with high levels of professional
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commitment tend to perform better professionally, thereby
contributing more effectively to both their schools and
students (Karagoz, 2008). The absence of a difference in
professional commitment levels based on the school level
at which teachers work may be attributed to the fact that
professional commitment is an internally driven process,
independent of external factors.. In other words, regardless
of a school’s physical environment or the opportunities it
provides to teachers, it is possible to say that the
professional commitment of a teacher who loves their
profession is unlikely to change.

The research found no significant difference in teachers’
levels of organizational happiness based on the type of
school in which they worked. However, in contrast to this
finding, Mogosoglu & Kaya (2018) concluded that teachers’
organizational happiness varied according to school level.
Similarly, Bulut (2015) reported that teachers working in
schools with higher academic achievement levels tended to
be happier. Cetin & Polat (2019) also found that
organizational happiness differed based on school type,
noting that teachers working in Imam Hatip middle schools
reported higher
compared to those working in other types of schools.

levels of organizational happiness

The research found no significant difference in the levels of
professional commitment among teachers based on their
educational background. Similarly, in the studies
conducted by Saribas et al. (2020) and Turhan et al. (2012),
no significant
professional commitment levels based on the variable of
educational background. Based on this result, it can be
inferred that teachers' professional commitment may not
necessarily form during their years of formal education but
rather develops later, or it may emerge independently of
the institution from which they graduated. Contrary to
these findings, however, Apak (2009) found that teachers
with associate degrees demonstrated higher levels of
professional commitment. Similarly, this research found
that teachers’ levels of organizational happiness did not

difference was found in teachers'

show significantly difference according to their
educational qualifications.
When the professional commitment levels of the

participating teachers were compared based on the variable
of tenure, it was found that there was no significant
difference.. Similarly, Mogosoglu ve Kayanin (2018)
yaptign  arastirmada da  Ogretmenlerin  Orgiitsel
mutluluklarinin gorev degiskenine gore anlamli farklilik
gostermedigi sonucuna ulasilmistir. However, it was
observed that a significant difference in the organizational
happiness levels of the participating teachers was found in
favor of those working as assistant principals based on the
tenure variable. This finding may be attributed to the fact
that vice principals have greater autonomy in their work
compared to regular teachers and are able to manage their

time at school more flexibly according to their own
preferences.

When the professional commitment levels of participating
teachers were compared according to the seniority variable,
a significant difference was found. This difference was
observed between teachers with 1-5 years of experience
and those with 6-10, 11-15, and 16 or more years of
experience. Specifically, teachers with 1-5 years of
professional experience demonstrated significantly higher
levels of professional commitment compared to all other
seniority groups. Similar to the results of this study, in the
research conducted by Bozdas (2013), a significant
difference professional
commitment levels based on the tenure variable. In
contrast, no significant
organizational happiness levels of the participating
teachers when analyzed according to the seniority variable.

was observed in teachers'

difference was found in

A high-level positive and significant relationship was
found between the levels of professional commitment and
organizational happiness among the participating teachers.
This finding indicates that as teachers’ levels of professional
commitment increase, their organizational happiness also
rise accordingly. Consistent with this result, Uyaroglu
(2019) identified two key factors influencing teachers’
organizational happiness in his research: the management
process and professional commitment.

The findings of the research indicate that management
processes, workplace communication, and a sense of
commitment are critically important in enhancing teachers’
levels of professional commitment and organizational
happiness. It was observed that professional attitudes and
workplace communication positively influence teachers’
job motivation, while economic conditions do not directly
lead to strong differentiation. These results emphasize the
importance  of
improvements in organizational happiness and workplace
communication when designing strategic plans aimed at

educational institutions prioritizing

increasing professional commitment among teachers
(Dehaghi, 2012; Abdullah & Ling, 2016; Bahat & Isik, 2023).

Increasing transparency and participation within the
management processes of educational institutions may
enhance teachers’ organizational happiness. Therefore, it is
crucial for to develop their
leadership skills and ensure teachers' involvement in
decision-making, as this represents an important
developmental step. Considering the positive impact of the
workplace communication dimension on organizational
happiness in this research, establishing
communication channels and prioritizing practices that
encourage teamwork strengthen  teacher
collaboration and teacher-administrator relationships. This
highlights the importance for school leaders to maintain

school administrators

effective

would
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open internal communication networks (Bas, 2019; Bulut,
2015).

At the end of the study, it was determined that there were
significant ~ differences in  teachers' professional
commitment levels with regard to the variable of
professional tenure. Including experienced teachers in
mentorship programs where they can share their
knowledge and expertise, and creating opportunities for
collaboration between novice and veteran teachers, may
foster a sharing- and learning-oriented organizational
culture in schools. Such practices are likely to contribute
positively to both organizational happiness and
professional commitment (Snyder et al, 2003; Bala &
Arabaci, 2024).

Although economic conditions appear to have a limited
effect on organizational happiness, improving them may
still enhance overall job satisfaction and, consequently,
organizational happiness among teachers. Moreover,
considering the variations in professional commitment and
happiness levels across school levels —preschool, primary,
middle, and high school —it would be beneficial to design
tailored support programs for each level to positively
influence teachers’ perceptions (Arslan, 2018).
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