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Dear Readers,

We are delighted to present you the July 2025 issue of the Journal of Limitless Education and
Research.

The aim of our journal, the Limitless Education and Research Association (LERA), has
continuously been published since 2016 is to contribute to the field of education and research with
new scientific studies. To this end, theoretical and experimental original research, review articles,
thesis summaries, and other scientific works are published for free and shared with readers at both
nationwide and worldwide.

The Journal of Limitless Education and Research (J-LER) is published three times a year in
both Turkish and English. As an international peer-reviewed journal, it is prepared with the scientific
endeavors, contributions, and support of academics, scholars, researchers, educators, and teachers
from different countries. Each issue including current and new studies is meticulously presented to
the readers in the field, following thorough reviews.

Maintaining its academic and scientific quality for ten (10) years, the Journal of Limitless
Education and Research (J-LER) is indexed in the EBSCO, Education Full Text (H.W. Wilson) Database
Coverage List, which is recognized by the Council of Higher Education (UAK). It is also indexed in
various national and international databases such as ASOS, DRJI, ESJI, OAJI, ROAD, SIS, SOBIAD, and
Worldcat, and receives a significant number of citations. According to the SOBIAD impact factor, our
journal ranks highly among scientific journals in our country. Efforts to have our journal indexed in
more extensive national and international databases are ongoing.

In the July 2025 issue of our journal, eight (8) scientific research and review articles are
featured. We would like to thank all the editors, authors, reviewers, and translators who contributed
to the preparation and publication of this issue. With the hope that our journal will bring
contributions to scientists, researchers, educators, teachers, and students in the field, we extend
our best regards.

LIMITLESS EDUCATION AND RESEARCH ASSOCIATION
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Degerli Okuyucular,
Sizlere Dergimizin Temmuz 2025 sayisini sunmaktan buylik mutluluk duyuyoruz.

Sinirsiz Egitim ve Arastirma Dernegi (SEAD) tarafindan 2016 yilindan bu yana 10 yildir
kesintisiz olarak yayinlanan Dergimizin amaci, yeni bilimsel ¢alismalarla egitim ve aragtirma alanina
katki saglamaktir. Bu amagla kuramsal ve deneysel 6zgln arastirmalar, derleme makaleler, tez
Ozetleri ve diger bilimsel calismalar Ucretsiz yayinlanmakta, ulusal ve uluslararasi dizeydeki
okuyucularla paylasiimaktadir.

Sinirsiz Egitim ve Arastirma Dergisi (SEAD), yilda {i¢ sayr olarak Tiirkce ve ingilizce
yayinlanmaktadir. Uluslararasi hakemli dergi olarak farkli tlkelerdeki akademisyen, bilim insani,
arastirmaci, egitimci ve 6gretmen yazarlarin bilimsel caba, katki ve destekleriyle hazirlanmaktadir.
Her sayida titiz incelemeler sonucu glincel ve yeni calismalar alandaki okuyuculara sunulmaktadir.

Akademik ve bilimsel kalitesinden 6diin vermeden on (10) yildir yayin hayatini siirdiiren
Sinirsiz Egitim ve Arastirma Dergisi (SEAD), UAK tarafindan alan indeksi olarak kabul edilen EBSCO,
Education Full Text (H.W. Wilson) Database Covarage List’te taranmaktadir. Ayrica ASOS, DRIJI, ESJI,
OAJl, ROAD, SIS, SOBIAD, Worldcat gibi ulusal ve uluslararasi gesitli indekslerde taranmakta ve cok
sayida atif almaktadir. SOBIAD etki faktdriine gére Dergimiz, lilkemizdeki bilimsel dergiler icinde
onemli bir sirada bulunmaktadir. Dergimizin daha genis ulusal ve uluslararasi indekslerde taranmasi
icin girisim ve galismalarimiz devam etmektedir.

Dergimizin Temmuz 2025 sayisinda sekiz (8) bilimsel arastirma ve derleme makaleye yer
verilmistir. Bu sayinin hazirlanmasi ve yayinlanmasinda emegi gegen biitin editor, yazar, hakem ve
cevirmenlere tesekkiir ediyoruz. Dergimizin alandaki bilim insani, arastirmaci, egitimci, 6gretmen ve
ogrencilere katkilar getirmesi dilegiyle, saygilar sunuyoruz. Dergimizin alandaki bilim insani,
arastirmaci, egitimci, 6gretmen ve 6grencilere katkilar getirmesi dilegiyle saygilar sunuyoruz.

SINIRSIZ EGITIM VE ARASTIRMA DERGISI




The Journal of Limitless Education and Research, Volume 10, Issue 2

Sinirsiz Egitim ve Arastirma Dergisi, Cilt 10, Sayi 2

TABLE OF CONTENTS
iCINDEKILER

Article Type: Review
Makale Tiirii: Derleme

Firdevs GUNES
The Effect of Emojis on Writing Skills

229 - 250
Emojilerin Yazma Becerilerine Etkisi
Article Type: Research
Makale Tiirii: Arastirma
Mert Can KAYA, Ozge BOSNAK
Use of Assistive Technology in Visual Impairment: A Systematic Review
251 -270
Ciineyt AKAR, Beyhan CAN KAYA
Justice Disposition Scale for Primary School Students: Validity and Reliability Analysis
271-294
Yusuf KARA, Asuman DUATEPE-PAKSU
Analysis of the Effect of Paper Folding Supported Geometry Teaching on 7t" Grade Students’
Spatial Visualization Skills and Attitudes towards Geometry
. . 295 - 324
Kagit Katlama Destekli Geometri Ogretiminin 7. Sinif Ogrencilerinin Uzamsal Gorsellestirme
Becerisine ve Geometriye Yonelik Tutumuna Etkisinin incelenmesi
Fatma KIRMIZI, Firdevs GUNES, Nevin AKKAYA, Bilge BAGCI AYRANCI, Ruhan KARADAG
YILMAZ, Sabri SIDEKLi, Yasemin KUSDEMIR, ibrahim Halil YURDAKAL, Duygu CAG, Nurgiil
UNLUCOMERT, Ezgi INAL
Children's Right to Read Books from the Perspective of Teachers: A Case Study
. 325 -388
Ogretmenlerin Gozlinden Cocuklarin Kitap Okuma Hakki: Bir Durum Calismasi
Aysin Gaye USTUN, Hiilya GULAY OGELMAN
A Systematic Review on Preschool Coding Education and Computational Thinking
389 - 475

Okul Oncesi Kodlama Egitimi ve Bilgi islemsel Diisiinme Uzerine Sistematik Bir inceleme




The Journal of Limitless Education and Research, Volume 10, Issue 2

Sinirsiz Egitim ve Arastirma Dergisi, Cilt 10, Sayi 2

Rahime BUYUKKURT, Esma GENG

Development of the Student Agency Scale

. . 476 - 522
Ogrenci Aktorligl Olgeginin Gelistirilmesi

Mustafa Barig BASTURK, Ekin SEN

The Level of Comprehension of Implicit Meanings in English and Turkish Proverbs by Al-
Based Text-to-Image Generation Tools

. 523 - 572
Metinden Gorsel Olusturan Yapay Zeka Araclarinin Ingilizce ve Tirkce Atasozlerindeki Alt
Anlamlari Algilama Dizeyi




TheJournal of LimitlessEducationandResearch
Volume 10, Issue 2, 229 - 250

https.//doi.org/10.29250/sead.1590113

Received: 23.11.2024 ArticleType: Review Accepted: 27.06.2025

The Effect of Emojis on Writing Skills

Prof. Dr. Firdevs GUNES, SEAD, firdevs.gunes@gmail.com, 0000-0002-9449-8617

Abstract: Writing is not an innate skill. It is developed as a result of long, intense and systematic
efforts. While writing, the brain becomes highly active and it becomes easier to read, understand, learn
and remember. Thus, writing contributes to effective learning in children, placing information in the mind
easily and remembering it. In primary school, children are first taught to write letters, and then they move
on to syllables, words, sentences, spelling and punctuation rules. In this process, images of letters,
syllables and words are recorded in the mental dictionary, and the mental writing program is developed
by constantly writing. While writing, our brain activates the mental writing program and uses the
information in the mental dictionary. The mental writing program is letter-based and produces syllables
and words by combining letters one by one. Using emoji instead of words while writing and adding emoji
to the text with a click of a button harms students' writing skills. Constantly using emojis leads to laziness
over time and distracts you from writing. It also hinders students' ability to express themselves and causes
digital communication addiction. Teachers and families should pay attention to the development of
students' writing skills and guide them on how to use emojis correctly.
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1. Introduction

Writing begins with learning to hold a pencil. From an early age, children develop their
hand and arm coordination by drawing shapes, coloring, and scribbling. They first start by
drawing simple letters, gradually moving on to more complex ones. However, writing is not
merely limited to the ability to draw letters; it also requires mental, visual, and perceptual skills.
During the act of writing, the brain becomes highly active regions responsible for reading and
visual recognition are engaged, thereby facilitating the recognition and reading of letters. In
other words, producing letters activates numerous neural connections in the brain, supporting
processes such as reading, comprehension, learning, and memory. As a result, writing
contributes to better learning in children by helping information to be more effectively encoded
and recalled, which in turn accelerates cognitive development. Traditionally, students have been
encouraged to study by writing in order to better understand and internalize their lessons, an

approach that continues to be widely used today.

Reading involves receiving written information into the mind, whereas writing is the act
of transferring internal knowledge, feelings, and thoughts onto the page. The writing process
proceeds from the mind to the fingers and relies on three main areas of skill: cognitive, physical,
and visual-perceptual. In writing instruction, priority is given to cognitive skills. To this end,
foundational abilities such as organizing thoughts and information, selecting appropriate
vocabulary, and applying writing conventions are taught. These are followed by higher-order
thinking skills, including reasoning, comprehension, questioning, problem-solving, the
development of a mental lexicon, and metacognition. Experts such as Vygotsky and J.
Foucambert emphasize the role of cognitive functions in writing, stating that "Writing is a tool
for higher-order thinking. It is thinking about thinking" (Brossard, 2002; Giines, 2013; Jay, 1996).
Alongside cognitive development, attention is also given to physical, visual, and perceptual skills,
such as holding a pencil, forming upper and lowercase letters, maintaining appropriate spacing,

writing along lines, and visually monitoring one’s writing.
1.1. What is Writing?

Writing is a fundamental domain within language education. This domain encompasses
a variety of processes, skills, methods, and techniques. Such breadth is clearly reflected in the
definitions and explanations related to the concept of writing. According to the Turkish
Language Association’s Turkish Dictionary, the term writing is defined broadly, including:

"expressing through writing, communicating via written language, conveying information,
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representing words and thoughts using specific symbols or letters, performing the role of a
writer, producing literary or scientific works, recording, and writing down information" (TDK,

2024).

Le Petit Robert Dictionary defines writing as: “representing the sounds of a language
through symbols, drawing the letters of a writing system, using symbols to form letters, creating
words, sentences, and texts with letters, expressing thoughts in written form, composing literary

and scientific texts, making requests, and writing messages or letters” (Le Petit Robert, 2024).

As these definitions indicate, writing encompasses various dimensions and levels. These
range from representing sounds through symbols, forming letters, combining letters into
syllables and words, writing sentences and texts, transferring spoken words and ideas into
written form, to producing scientific and literary works. In essence, the concept of writing is
approached within a broad framework, extending from the most basic to the most advanced

levels.
1.2. Fundamental Skills

To enhance students’ writing skills, instruction from an early age typically targets three
key domains: cognitive, physical, and visual-perceptual. Writing activates all available
knowledge and skills in the mind, engages physical abilities such as hand and arm movements,
and involves continuous visual and perceptual monitoring. The skills to be developed during the

writing process are outlined below.

Cognitive Skills: These are the primary skills in writing instruction. According to recent
research, the brain contains a specialized area that converts spoken language into written form.
During writing, this area transforms sounds into letters and abstract phonological codes into
concrete written symbols. When speech is converted into writing, the brain undergoes a three-
step process. In the first step, the individual phonemes of heard letters, syllables, words, and
sentences are identified. In the second step, these phonemes are associated with corresponding
letters. In the final stage, the letters representing the sounds are sequentially written to form
syllables and words. Thus, spoken language is transferred into written form through rapid,
successive neural processes. This process is carried out in our brain with very fast processes one
after the other. The longer the syllable or word to be written, the more time-consuming the
writing process becomes. According to Démonet, who conducted research in this area, the brain
not only converts sounds into letters but also coordinates hand, finger, and arm muscle

movements depending on the directionality of the letters during writing (Démonet, 2009;
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Glnes, 2013). Several fundamental cognitive skills are essential for converting sounds into
letters: mentally storing visual representations of letters, syllables, and words; developing and

managing a mental writing program.

Developing a Mental Lexicon: In order for students to write letters correctly and in
accordance with established rules, it is essential that they develop a mental writing program
(Bara & Gentaz, 2010). This program serves as an abstract representation of the physical motor
movements required during handwriting. The mental writing program contains information
about the form, size, and proportions of each letter, syllable, and word, all of which are utilized
during the writing process. The development of this program progresses in relation to both
writing activities and the student’s age. To support this development, instruction involves
teaching students how to write letters, syllables, words, and sentences through systematic and
progressive writing exercises. These practices help refine, improve, and eventually automate the
motor patterns required for writing (Chanquoy & Alamargot, 2002). By the ages of 7 to 9,
students are expected to have achieved a functional level of development in their mental writing
programs. As the number of words learned increases, this internal program continues to evolve.
Each time a person writes, the brain activates the mental writing program and draws upon

relevant information stored in the mental lexicon (Benoit, 1995; Glines, 2019).

Creating a Mental Lexicon: The mental lexicon is defined as the section of the mind
where all the letters, syllables, and words learned by an individual are stored. This section retains
all known words along with associated information such as sound, spelling, and meaning
(Holender, 1988). Initially, it is developed orally through listening and speaking. Later, with the
onset of reading and writing, visual representations of letters, syllables, and words are recorded.
To draw letters, the image of each letter is mentally stored, gradually forming a repository of
letter images (D’lgnazio & Martin, 2018). Then, images of syllables and words are also stored in
the mind. During writing, the stored visuals of letters, syllables, and words—along with their
spelling directions, meanings, and other details—are utilized. To develop the mental lexicon, a
student must continuously see, recognize, pronounce, write, and mentally embed letters,
syllables, and words. The breadth of the mental lexicon varies depending on the individual's
educational level and language skills. It has been reported that individuals with higher levels of

education possess a mental lexicon containing 25,000 to 35,000 words.

Managing the Writing Process: During writing, the mental representations of words are

transferred onto paper. This process involves a range of visual-perceptual and motor skills, such
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as maintaining focus, placing letters along the lines, organizing the page layout, setting
appropriate margins, creating headings and paragraphs, and managing time effectively. All of
these tasks are coordinated by the mind, which orchestrates the necessary cognitive functions.
In addition, the brain is responsible for the mental planning of the text, its transformation into

written form, and subsequent revision.

Physical Skills: These encompass all movements involved in the act of writing. The area
on the page where writing occurs is referred to as the motor space, while the movements of the
hands and arms are classified as motor skills. While writing, motor space is controlled through
eye-hand coordination. Motor skills include holding the pen, moving the hand and arm, forming

letters in the correct direction, and aligning them with the lines on the page (Glines, 2013; 2019).

Visual-Perceptual Skills: During writing, the eye simultaneously follows the pencil, the
hand and fingers, and reads the text and monitors it. In this way, the motor area is brought
under control, and efforts are made to produce writing that is correct, neat, and aesthetically
pleasing. To support this, students develop skills such as focusing on their writing, adhering to
rules and accuracy, detecting writing errors, and making corrections. Throughout this process,

emphasis is also placed on effective time management, page layout, and writing direction.

As can be seen, effective writing instruction necessitates the development of cognitive,
physical, visual, and perceptual skills in students. Within this process, cognitive skills are given
particular emphasis, especially the development of the mental lexicon and the mental writing
program. Writing becomes challenging without first recording the visual forms and related
information of letters, syllables, and words into the mental lexicon, and without developing a
functional mental writing program. In the mental writing program, word production is built upon
the use of letters, in other words, words are composed of letters. However, in recent years,
some students have begun to substitute letters and words with emojis. Emojis are inserted into
writing with a single keystroke and are increasingly being used in place of words. How does this
trend affect students’ mental writing programs and overall writing skills? These questions are

explored in the following section.
2. What is an Emoji?

With the advancement of digital technology, people use various symbols, icons, and
images to communicate and express emotions on social media platforms. These widely used
figures are known as emojis. The term emoji originates from Japanese, formed by the

combination of the words for "image," "text," and "character." In the Contemporary Turkish
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Dictionary of the Turkish Language Association, it is translated as resimce, meaning "pictogram"
(TDK, 2024). Emojis are small icons used to represent emotions, objects, actions, places, or food
items. They often appear as small, yellow, round faces expressing a range of emotions such as a
smiling face &, a crying face @, or a winking face ©. Their primary purpose is to clarify,
enhance, or strengthen the meaning of a message. Emojis are readily accessible on phones,
tablets, computers, dedicated websites, and social networks, and can be inserted into text with
a single click, without the need to type them using a keyboard. Due to this ease of use, they have
become a convenient and popular feature of digital communication, often replacing certain
words or even entire sentences in messages (Lord, 2020). According to some scholars and users,

emojis have evolved into a form of internet or digital language.
2.1. The Development of Emojis

Emojis were first used in the 19th century in certain newspapers to depict emotions such
as joy, sadness, indifference, or surprise through facial expressions. In 1963, American graphic
designer Harvey Ball created the famous "smiley face," a simple, round image consisting of two
dots representing eyes and a curved line representing a smile (Leconte & Pérétou, 2018). Later,
in 1998-1999, Shigetaka Kurita, an employee of the Japanese mobile phone operator NTT
DoCoMo, designed the first modern set of emojis. Inspired by weather pictograms and manga
symbols, Kurita aimed to enable quick and efficient communication through these icons. At that
time, the emoji set was limited to 250 characters, and there were concerns about potential
misinterpretation. Nevertheless, the emojis gained significant popularity among young Japanese
users. In 2007, as Apple sought to enter the Japanese telecommunications market, it included a
dedicated emoji keyboard in its first iPhone (Gunthert, 2017). Subsequently, in 2017, the term
emoji was officially added to Le Petit Robert dictionary (Le Petit Robert, 2024), signaling the

global spread of both the concept and its visual forms.

In today’s world, there are more than 4,000 emojis representing diverse religions,
cultures, geographic regions, and historical eras. As emojis continue to evolve, new and more
nuanced meanings emerge. Initially, they were viewed by some as a childish distortion of
language and a threat to the richness of verbal expression; however, they quickly became an
integral part of online communication. By 2016, 92% of internet users reported using emojis
regularly. In May 2024, the U.S.-based media platform Digiday reported that over six billion
emojis and stickers are sent daily via messaging services. These messages revealed that 1,276

different emojis were being used to replace the equivalent of approximately 80,000 words (Dua,
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2015). Due to the increasing significance of emojis in digital communication, July 17th is now

celebrated annually as World Emoji Day (Quibel, 2023).
2.2. Positive Aspects

Emojis have entered daily life by transcending linguistic and cultural barriers, becoming
anintegral part of many individuals’ communication on social media. They enable the expression
of emotions in written form while adding a more engaging and aesthetically pleasing dimension
to messages. A recent study has shown that including at least one emoji in a message can
increase user engagement by up to 25% (Dhawan, 2021). To enhance clarity and avoid
information overload, it is recommended that no more than three to four emojis be used in a
single message. Additionally, emojis are expected to support the content rather than distract

the reader. An emoji may convey meaning more effectively than words (Dhawan, 2021).

According to Develey and Halté (2017), humans have communicated through visual
symbols throughout history; the earliest forms of writing consisted of pictograms. Emojis follow
this tradition by conveying a speaker’s emotions visually, complementing spoken expression. A
single visual can often carry more meaning than a block of text and has the added advantage of
transcending language barriers. Emojis are generally understood by everyone because they
resemble familiar objects. Nonetheless, some argue that the use of emojis may contribute to
the impoverishment of spoken language. However, emojis are not meant to replace words but
rather to substitute for gestures, tone of voice, and other nonverbal cues. They interact with

text rather than replace it (Develey & Halté, 2017).

Emojis have become essential symbols of online conversation. Some users report that
emojis are highly effective in helping them express ideas and emotions, to the extent that they
feel unable to engage in digital communication without them. They compare chatting without
emojis to speaking without using body language. These individuals argue that omitting emojis
from online conversations may result in the loss of important emotional or contextual cues,
while including them enhances message clarity. Beyond these perspectives, several additional
benefits of using emojis in communication have been identified. These are outlined below

(Marion, 2023).

e Attracting Attention. Emojis differ from other visual elements in that they are
processed quickly and easily by the human eye. In a block of black-and-white text, colorful

emojis naturally stand out and capture attention.
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* Facilitating Comprehension. Emojis visually represent spoken words, providing
illustrative examples that enhance clarity. They enable quicker and easier comprehension by
conveying the speaker's environment or emotional state. They are also effective for expressing

humor and minimizing ambiguity.

* Serving as Word Substitutes. Some users prefer to use emojis instead of typing out
words. For example, a rose emoji may be used in place of the word “rose,” or clapping hands

may substitute for the word “applause.”.

¢ Expressing Emotions. Words alone are sometimes insufficient to fully convey emotion.
In such cases, emojis enhance emotional intensity and reinforce verbal expressions. They serve
as stand-ins for nonverbal cues such as body language, gestures, facial expressions, and eye

contact in face-to-face communication.

¢ Universality. Emojis are easily understood by people of all ages, educational levels,
and cultural backgrounds. They appeal to a broad audience and can be used to communicate

across linguistic and geographic boundaries.

* Nonviolence. As emojis tend to convey messages clearly and unambiguously, they help
prevent misunderstandings. They deliver content in a softer, more polite tone and are unlikely

to provoke conflict.

e Ease of Use. Emojis can be inserted into text with a single click. They enrich
communication by adding depth, emotional nuance, and humor (Develey & Halté, 2017; Marion,

2023).
2.3. Negative Aspects

While emojis offer many benefits, they also do notable drawbacks, particularly in their
substitution for words and their impact on cognitive skills. It is well established that writing
instruction aims to develop students’ linguistic, cognitive, social, communicative, thinking,
learning, comprehension, inquiry, and memory skills. This involves teaching the correct spelling
of letters, syllables, words, and sentences, and fostering writing habits. However, the use of
emojis in writing, especially among children and adolescents, may adversely affect writing skills.
Students who frequently use emojis tend to prefer them over writing words. Over time, reliance
on emojis can lead to cognitive laziness and negatively impact the mental writing program.
Students may increasingly avoid writing words and instead use emojis. This trend risks

cultivating generations who rely on visual symbols rather than fluent verbal expression to
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communicate. Furthermore, insufficient engagement with language and cognitive skills during
critical developmental periods can lead to their gradual decline. The brain operates on the
principle of "use it or lose it," meaning skills that are practiced improve, while those neglected
deteriorate. Therefore, students’ use of emojis in written communication should be limited.
Emoijis are also beginning to affect verbal communication skills. The following concerns should

be considered.

1. Relying solely on emojis to express emotions may hinder adolescents’ ability to

articulate their feelings verbally and may foster dependency on digital communication.

2. Excessive or habitual use of emojis can cause misunderstandings, weaken effective

communication, and exacerbate social conflicts.

3. Overreliance on emojis may impair recognition, monitoring, and interpretation of
emotional cues in face-to-face communication, thereby hindering the development of

emotional intelligence.

4. Using specific emojis to gain popularity or fit in with social groups can contribute to

peer pressure and emotional distress.

Educators, as guardians of future generations, should guide children and youth to use
emojis consciously to prevent these issues. Certain interventions may be implemented to ensure

emojis do not harm mental well-being (Marion, 2023).

¢ Supporting Face-to-Face Interaction: Encourage young people regularly to engage in

face-to-face conversations, emphasizing the importance of verbal communication.

¢ Teaching Emotional Intelligence: Promote the development of emotional intelligence

by highlighting the value of understanding and expressing emotions both online and offline.

e Educating on Emoji Meaning: Teach the meanings of emojis and their impact on

readers to foster more mindful usage.

e Encouraging Group Work: Emphasize collaborative activities to reduce emoji

dependence and encourage more natural forms of emotional expression.
2.4. Rules for Using Emojis

Instead of prohibiting the use of emojis, children should be taught how to use them
appropriately. Teachers and parents need to emphasize certain guidelines to ensure emojis are

used effectively and correctly in writing.
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1. The number of emojis used in a text should be limited. It is preferable to use one well-
chosen emoji that is meaningful and consistent with the content, rather than multiple emojis

that may confuse the meaning or appear irrelevant.

2. Emojis should be avoided in the middle of sentences. Placing an emoji at a mid-
sentence can disrupt reading flow and affect meaning. Therefore, it is better to position emojis
at the end of a sentence or, if to attract attention, at the beginning, though, the sentence-final

position is preferred.

3. Emojis should be avoided as direct substitutes for words while writing. This practice

can cause readers difficulty in understanding the sentence or may lead to misinterpretation.

4. An emoji should not replace punctuation marks at the end of a sentence. Emojis are
not punctuation marks. Proper punctuation includes periods, question marks, commas, colons,
quotation marks, dashes, parentheses, etc. No dictionary recognizes emojis as punctuation.
Therefore, a period should be placed at the end of a sentence before adding an emoji. Placing

an emoji first followed by a period is incorrect.

5. The meanings of emojis used should be well understood, and emoji guides should be
consulted. Regardless of the target audience, care should be taken to ensure the emojis’
meanings are clear. Ambiguous emojis can be misinterpreted and may have unintended

negative effects on the text (Quibel, 2023).
3. Conclusion

Writing is a fundamental aspect of language teaching. Systematic efforts are realized as
to develop students’ writing skills at early ages, on which processes focus on cognitive, physical,
visual, and perceptual abilities. Priority in writing instruction is given to building a mental lexicon
and a mental writing program. Developing the mental writing program requires writing letters
individually and combining them to form syllables and words. Using emojis in place of writing
words or adding emojis with a single keystroke harms the writing skills of children and
adolescents. Consistent preference for emojis leads to cognitive laziness over time and causes
students to distance themselves from writing. Moreover, it impedes their ability to express
themselves and may foster dependency on digital communication. For these reasons, families

and teachers should guide students in emoji usage and teach the correct use of emojis in writing.
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Ozet: Yazma dogustan gelen bir beceri degildir. Uzun, yogun ve sistemli g¢abalar sonucu
gelistirilmektedir. Yazi yazarken beyin st diizeyde aktiflesmekte, okuma, anlama, 6grenme ve hatirlama
daha kolay olmaktadir. Boylece yazma cocuklarda etkili 6grenme, bilgileri zihne kolay yerlestirme ve
hatirlamaya katki saglamaktadir. ilkokulda gocuklara 6nce harfleri yazma 6gretilmekte, ardindan heceler,
kelimeler, climleler, imla ve noktalama kurallarina gegilmektedir. Bu siirecte harf, hece ve kelimelerin
goruntdleri zihinsel s6zlige kaydedilmekte, slirekli yazarak zihinsel yazi programi gelistirilmektedir. Yazi
yazarken beynimiz her defasinda zihinsel yazi programini harekete gecirmekte ve zihinsel sozlikteki
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kelimeler Gretmektedir. Yazi yazarken kelime yerine emoji kullanmak, bir tusla yaziya emoji eklemek,
Ogrencilerin yazma becerilerine zarar vermektedir. Surekli emoji kullanmak zamanla tembellige yol
acmakta ve yazl yazmaktan uzaklastirmaktadir. Ayrica 6grencilerin kendilerini ifade etme becerilerini
engellemekte ve dijital iletisim bagimhligina neden olmaktadir. Ogretmen ve aileler 6grencilerin yazma
becerilerinin gelisimine 6zen géstermeli, emojileri dogru kullanma konusunda rehberlik etmelidir.
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1. Giris

Yazmak kalem tutmayi 6grenmekle baslar. Cocuklar kiiglk yaslardan itibaren sekiller
cizerek, boyama ve karalama yaparak el-kol becerilerini gelistirirler. Once kolay sonra zor harfleri
cizmeye baslarlar. Ancak yazma islemi sadece harf gizme becerileriyle sinirli degildir. Zihinsel,
gorsel ve algisal beceriler de gerekli olmaktadir. Yazi yazarken beyin Uist diizeyde aktiflesmekte,
okuma ve gorsel tanima bodlgeleri harekete gecmekte, harfleri tanima ve okuma islemi
kolaylagmaktadir. Bir baska ifadeyle harfleri liretirken beynimizde ¢ok sayida sinirsel baglanti
etkinlesmekte, okuma, anlama, 6grenme ve hatirlama slirecine yardim etmektedir. Boylece
yazma cocuklarda daha iyi 6grenme, bilgileri zihne kolay yerlestirme ve hatirlamaya katki
saglamaktadir. Bu durum giderek zihinsel gelisimi hizlandirmaktadir. Ogrencilere eskiden bu
yana derslerini iyi anlamak ve 6ziimlemek icin yazarak calismalari onerilmektedir. Yazarak

¢alisma glinimiizde de sirmektedir.

Okuma, yazidaki bilgilerin zihne alinmasi, yazma ise zihindeki bilgi, duygu ve
disincelerin yaziya aktarilmasidir. Yazma sireci zihinden parmaklara dogru gitmekte ve Ug
alandaki becerilere dayanmaktadir. Bunlar zihinsel, fiziksel, gérsel ve algisal beceriler olarak
siralanmaktadir. Yazma 6gretiminde 6ncelik zihinsel becerilere verilmektedir. Bunun igin bilgi ve
duslinceleri siralama, uygun kelimeleri secme, yazma kurallarini uygulama gibi temel beceriler
ogretilmektedir. Ardindan diisiinme, anlama, sorgulama, sorun ¢ézme, zihinsel s6zliik gelistirme,
Ust diizey disinme becerileri gelmektedir. Vygotsky, J. Foucambert gibi uzmanlar “Yazi, (st
diizeyde diisiinme aracidir. Yazi, diisiinme lizerinde diisiinmedir" diyerek zihinsel becerilere
dikkat cekmektedirler (Brossard, 2002; Gines, 2013; Jay, 1996). Zihinsel becerilerle birlikte
kalem tutma, buyik kigik harfleri gizme, bosluk birakma, satirlara yazma, yazilari gézle kontrol

etme gibi fiziksel, gérsel ve algisal beceriler tGzerinde de durulmaktadir.
1.1.Yazma Nedir?

Yazma dil 6gretiminin 6nemli bir alanidir. Bu alan cesitli slireg, beceri, yontem ve
teknikleri icermektedir. Bu durum yazma kavramina iliskin agiklama ve tanimlarda acgikca ortaya
ctkmaktadir. Tirk Dil Kurumu Tirkge Sozlikte yazma kavrami, “Yazi ile anlatma, yazi ile bildirme,
haber verme, séz ve diisiinceleri ézel isaret ya da harflerle anlatma, yazar olarak gérev yapma,
edebi veya bilimsel eser olusturma, kaydetme, yazma” gibi genis bir yelpazede ele alinmaktadir

(TDK, 2024).

Le Petit Robert Sozlliglinde yazma, “Bir dilin sesleri isaretlerle gésterme, yazi sisteminin

harflerini ¢cizme, isaretler kullanarak harfleri yazma, harflerle kelime, ciimle ve metin olusturma,
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diisiinceleri yazili ifade etme, edebi ve bilimsel eser yazma, birinden bir sey isteme, mesaj ya da

mektup yazma,” gibi anlamlarda verilmektedir (Le Petit Robert, 2024).

Gorildigu gibi bu aciklamalarda yazma isleminin farkh yonleri ve diizeyleri lzerinde
durulmaktadir. Bunlar sesleri isaretlerle gosterme, harfleri yazma, harfleri birlestirerek hece ve
kelimeler olusturma, climle ve metin yazma, s6z ve distinceleri yaziya aktarma, bilimsel ve edebi
yazilar Gretme gibi siralanmaktadir. Yani yazma kavrami en alt diizeyden en Ust dizeye kadar

genis bir cercevede ele alinmaktadir.
1.2. Temel Beceriler

Ogrencilerin yazma becerilerini gelistirmek icin erken yaslardan itibaren (¢ alanda
calismalar yapilmaktadir. Bunlar zihinsel, fiziksel, gorsel ve algisal alanlar olmaktadir. Yazarken
hem zihinde yer alan biitln bilgi ve beceriler harekete gecirilmekte, hem el-kol hareketleri yani
fiziksel beceriler kullaniimakta, hem de gorsel ve algisal kontroller yapilmaktadir. Yazma

slrecinde gelistirilecek beceriler asagida verilmektedir.

Zihinsel Beceriler: Yazma 6gretiminin dncelikli becerileridir. Glincel arastirmalara gore
beynimizde sozleri yazilara ¢eviren bir bolge bulunmaktadir. Bu bolge yazma sirasinda sesleri
harflere, sese iliskin soyut kodlamalari ise yazili ve somut kodlara cevirmektedir. Sozler yaziya
cevrilirken beynimizde lig asamali islem yapilmaktadir. Birinci asamada isitilen harf, hece, kelime
ve clmlelerin sesleri tel tek belirlenmekte, ikinci asamada belirlenen sesler harflerle
iliskilendirilmektedir. Uglincii ve son asamada ise seslerin karsiligi harfler pes pese yazilarak
birlestirilmekte, hece ve kelimeler olusturulmaktadir. Béylece sozIi hece ve kelimeler yaziya
aktarilmaktadir. Bu silire¢ beynimizde pes pese ¢ok hizli islemlerle gergeklestirilmektedir.
Yazilacak hece ve kelimenin uzun olmasi yazma sliresini uzatmakta ve daha fazla zaman
almaktadir. Bu arastirmalari ylriten Démonet’e gore beynimiz yazma sirasinda harflerin yoniine
gore el, parmak ve kol kaslarinin da hareket etmesini saglamaktadir (Démonet, 2009; Glines,
2013).Beynimizde sesleri harflere doniistirmek icin bazi temel beceriler zorunlu olmaktadir.
Bunlar harf, hece ve kelimelerin gorintilerini zihne yerlestirme, yazi programi olusturma ve

yonetme islemleridir.

Zihinsel Sézliik Olusturma: Zihinsel sozliik bireyin 6grendigi biitin harf, hece ve
kelimelerin zihne vyerlestirildigi bolim olarak agiklanmaktadir. Bu bolimde bilinen bitin
kelimeler ve kelimelerle ilgili ses, yazim, anlam vb. bilgiler saklanmaktadir (Holender, 1988).
Once dinleme ve konusma yoluyla sézlii olarak gelistirilmektedir. Ardindan ilk okuma yazma ile

birlikte harf, hece ve kelimelerin gorintileri kaydedilmektedir. Harfleri ¢izmek icin her harfin
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gorintist zihne yerlestirilmekte ve giderek harf gorintlleri deposu olusturulmaktadir
(D’lgnazio & Martin, 2018). Ardindan hece ve kelime goérintileri zihne kaydedilmektedir. Yazma
sirasinda zihinsel s6zIlige kaydedilen harf, hece ve kelimelerin goriintileri, yazilis yonleri, anlami
ile diger bilgiler kullaniimaktadir. Zihinsel s6zIigu gelistirmek icin 6grencinin harf, hece ve
kelimeleri silirekli gormesi, tanimasi, seslendirmesi, yazmasi ve zihnine yerlestirmesi
gerekmektedir. Zihinsel sozliglin genisligi egitim dlzeyine ve dil becerilerine gore
degismektedir. Egitim dizeyi ylksek kisilerde 25.000-35.000 kelimelik bir zihinsel sozIGgin

oldugu belirtilmektedir.

Zihinsel Yazi Programi Gelistirme: Harflerin kurallara uygun ve dogru yazilmasi igin
ogrencinin zihninde bir yazi programi gelistirmek zorunlu olmaktadir (Bara & Gentaz, 2010). Bu
program kagit tizerinde yazi yazarken yiritilen fiziksel motor hareketlerin soyut bir gérinttsi
olmaktadir. Zihinsel yazi programinda her harf, hece ve kelimenin bicimi, boyu, uzunlugu gibi
bilgiler bulunmakta ve bunlar yazi tretilirken kullanilmaktadir. Zihinsel yazi programinin gelisimi
yazma etkinliklerine ve yasa bagh ilerlemektedir. Bunun i¢in harf, hece, kelime ve climleleri
yazma Ogretilmekte, dizenli ve asamali yazma etkinlikleri yapilmaktadir. Béylece yazma
hareketleri gelistiriimekte, iyilestiriimekte ve otomatik hale getirilmektedir (Chanquoy &
Alamargot, 2002). Yazma ¢alismalariyla 7-9 yas arasi 6grencilerde zihinsel yazi programin belirli
diizeye ulagmasi beklenmektedir. Ogrenilen kelimelerin sayisi arttik¢a zihinsel yazi programi da
gelismektedir. Yazi yazarken beynimiz her defasinda zihinsel yazi programini harekete

gecirmekte ve zihinsel sozllikteki gerekli bilgileri kullanmaktadir (Benoit, 1995; Giines, 2019).

Yazma Siirecini Yénetme: Yazi yazarken kelimelerin zihindeki goriintlleri kagida
aktarilmaktadir. Bu siirecte dikkati toplama, harfleri satirlara yerlestirme, sayfa diizeni, kenar
bosluklar, basliklar, paragraf, zamani iyi kullanma gibi gorsel-algisal ve motor beceriler 6ne
¢tkmaktadir. Bunlarin hepsini zihin yonetmektedir. Yani zihin gerekli olan biitiin becerileri
yonetmektedir. Ayrica yazinin zihinsel tasarimini yapma, metinlestirme ve gbézden gegirme

islemlerini ylritmektedir.

Fiziksel Beceriler: Bunlar yazi yazarken uygulanan biitiin hareketleri icermektedir. Kagit
Uzerinde yazi yazilan alana motor alan, el-kol hareketlerine ise motor beceriler denilmektedir.
Yazma sirasinda goz-el koordinasyonu ile motor alan kontrol edilmektedir. Motor beceriler ise
kalem tutma, el-kol hareketleri, harfleri yazilis ydoniine uygun yazma, satir gizgisine yerlestirme

gibi siralanmaktadir (Giines, 2013; 2019).
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Gorsel-Algisal Beceriler: Yazma sirasinda géz hem kalemi hem de el ve parmaklari
izlemekte, yazilari okumakta ve denetlemektedir. Boylece motor alan kontrol altina alinmakta,
dogru, dizgin ve glizel yazilar Uretilmeye calisiimaktadir. Bunun igin 6grencilerin yaziya
odaklanmalari, kurallara uygun ve dogru yazmalari, yazi hatalarini fark etmeleri, diizeltme
yapmalari gibi beceriler gelistirilmektedir. Bu slirecte zamani iyi kullanma, sayfa diizenleme, yazi

yoni gibi islemlere de agirlik verilmektedir (Glines, 2013; 2019).

Gorildigu gibi yazma 0gretiminde Ogrencilere zihinsel, fiziksel, gorsel ve algisal
becerileri kazandirmak zorunlu olmaktadir. Bu sirecte zihinsel becerilere 6ncelik verilmekte,
zihinsel sozliik ve zihinsel yazi programini gelistirme (izerinde durulmaktadir. Zihinsel s6zllige
harf, hece ve kelimelerin gorintileri ile bilgilerini kaydetmeden, zihinsel yazi programini
gelistirmeden vyazi yazmak glgctlir. Zihinsel yazi programinda kelime dretimi harflere
dayanmaktadir. Yani kelimeler harflerle yazilmaktadir. Ancak son vyillarda bazi 6grenciler
kelimeleri harflerle yazma yerine emojileri tercih etmektedir. Emojiler bir tusla yaziya
eklenmekte ve kelime yerine kullanilmaktadir. Bu durum 6grencilerin zihinsel yazi programini ve

yazma becerilerini nasil etkilemektedir? Bunlar asagida aciklanmaktadir.
2. Emoji Nedir?

Dijital teknolojinin gelismesiyle birlikte insanlar sosyal medyada iletisim kurmak ve
duygularini ifade etmek igin gesitli sembol, simge ve gorseller kullanmaktadir. Diinyada yaygin
kullanilan bu sekillere emoji denilmektedir. Emoji koken olarak Japoncadan gelmekte, “gorintd,
yazi ve karakter” kelimelerinin birlesiminden olusmaktadir. TDK Giincel Tirkge Sozliikte
“resimce” olarak verilmektedir (TDK, 2024). Emoji, bir duyguyu, nesneyi, eylemi, yeri ya da bir
yiyecegi anlatmak igin kullanilan kiiglik sekillerdir. Bunlar ¢esitli duygulari ifade eden kigik
yuvarlak sari kafalar seklindedir. Ornegin giilen yiiz &, aglayan yiz @), goz kirpan yiiz © gibi. Bir
mesajl netlestirme, agikhga kavusturma ve igerigini gliclendirme amaglidir. Telefon, tablet,
bilgisayar, 6zel siteler ve sosyal aglarda dogrudan erisilebilir olma 6zelligine sahiptir. Klavye ile
olusturmaya gerek duyulmadan bir tusa basarak yaziya eklenmektedir. Bu 6zelligi nedeniyle
rahat ve kolay kullanilmakta, dijital konusmalarin ayrilmaz bir parcasi olmakta, mesajlardaki bazi
kelime ve cimlelerin yerini almaktadir (Lord, 2020). Bazilarina gére emojiler internet dili ya da

bilisim dili olmaktadir.
2.1. Emajilerin Geligimi

Emojilerilk kez 19. ylizyilda bazi gazetelerde nese, tizlintd, kayitsizlik veya saskinligi ifade

eden vyizler olarak kullaniimistir. Amerikal grafik tasarimcisi Harvey Ball, 1963 yilinda Unli
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“glilen ylz(4” tasarlamistir. Bu gililen yliz, gozleri temsil eden iki nokta ve glilimsemeyi temsil
eden yuvarlak bir cizgiden olusan kiiclik ve yuvarlak bir ylzdir (Leconte & Pérétou, 2018).
Ardindan1998 -1999 vyillarinda Japon cep telefonu operatéri NTT DoCoMo'nun calisani
Shigetaka Kurita tarafindan ilk emojiler olusturulmustur. Kurita, hava durumu piktogramlari ve
manga sembollerinden esinlenerek olusturdugu emojilerle hizli ve etkili iletisim saglamayi
amaglamistir. O yillarda emoji sayisi 250 karakterle sinirliydi ve yanls yorumlanma endisesi
duyuluyordu. Ancak bu emojiler geng Japonlar arasinda ¢ok begenildi. Japon Telekom pazarina
girmek isteyen Apple ise 2007 yilinda ilk iPhone'unda emojilere 6zel bir yer verdi (Gunthert,
2017). Daha sonra emoiji kelimesi 2017 yilinda Le Petit Robert sozligline girdi (Le Petit Robert,

2024). Boylece hem adi hem de emoji sekilleri diinya ¢apinda yayilmaya basladi.

Dianyamizda farkh dinlere, kiltlrlere, cografyalara ve ¢aglara ait 4.000'den fazla emoji
bulunmaktadir. Emojiler gelistikge yeni ve farkli anlamlilari glindeme gelmektedir. Onceleri dilin
cocukea carpitilmasi ve ifade araclarinin zenginligine yonelik tehdit olarak algilanmis, ancak kisa
siirede internet'i fethetmistir. Cok gecmeden 2016 yilinda internet kullanicilarinin %92’si
tarafindan sirekli kullanilmaya baslanmistir. ABD’ deki Digiday Sitesi 2024 yili Mayis ayinda
mesajlasma servisleri araciligiyla her giin 6 milyar emoji ve c¢ikartmanin goénderildigini
aciklamistir. Bu mesajlarda 1.276 emojinin 80.000 kelimeye karsilik olarak kullanildig
gorulmustir (Dua,2015). Emojilerin boylesine dnem kazanmasi Gzerine her yil 17 Temmuz giinii

“Dinya Emoji GUnU” olarak kutlanmaktadir (Quibel, 2023).
2.2. Olumlu Yénleri

Emojiler, dil ve kiltiir engellerini asarak giinlik hayatimiza girmektedir. Cogu kisinin
sosyal medyada iletisim seklinin ayrilmaz bir parcasi olmaktadir. Duygular yazili olarak
aktarmaya olanak tanimakta ayni zamanda mesajlara daha eglenceli ve estetik bir yon
katmaktadir. Giincel bir arastirma, mesajlara en az bir emoji eklemenin etkilesimi %25 oraninda
artirdigini ortaya koymaktadir (Dhawan, 2021). Mesaji netlestirmek ve asiri bilgi yiklemesinden
kacinmak icin bir yazinin 3-4 emoji ile sinirlandirilmasi onerilmektedir. Ayrica emojinin
okuyucunun dikkatini dagitmamasi ve mesaji desteklemesi beklenmektedir. Kelimenin

anlatamadigini bir emoji daha iyi anlatabilir (Dhawan, 2021).

Develey ve Halté’e (2017) gore insanlar tarih boyu hep gorintiler araciligiyla iletisim
kurmustur. ilkyazilar piktogramlardan olusuyordu. Emojide ise konusmacinin sézlii ifadelerle
ilgili duygularini iletmek icin gortntiler kullanilmaktadir. Bir gorsel genellikle bir metinden ¢ok

daha anlamlidir ve dil engelini asma avantajina sahiptir. Onu her zaman herkes kolayca
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anlamaktadir. Clinkii emojiler herkesin bildigi nesnelere benzemektedir. Buna karsilik bazilari
emojilerin szl dilin yoksullasmasina neden oldugunu iddia etmektedir. Emojiler kelimelerin
yerine gecmez, jestlerin, tonlamanin vb. yerine gecer. Metinle birleserek etkilesime girer

(Develey & Halté, 2017).

Emojiler gevrimici konusmanin énemli sembolleridir. Bazi kullanicilar, emojilerin fikir
veya dislinceleri ifade etmede kendilerine ¢ok yardimci oldugunu ve emoji kullanmadan sohbet
edemediklerini soylemektedir. Emoji kullanmadan sohbet etmeyi beden dilini kullanmadan
konusmaya benzetmektedirler. Emoji kullanilmazsa g¢evrimigi sohbette bazi bilgi ve duygularin
kaybolacagi, bir emoji eklendiginde mesajin daha iyi anlasilacagi gorisiini savunmaktadirlar.
Bunlarin disinda iletisim sirasinda emoji kullanmanin gesitli yararlari dile getirilmektedir. Bunlar

asagida siralanmaktadir (Marion, 2023).

* Dikkat gekme. Emoijiler diger gorsellerden farklidir. insan gozii tarafindan hizli ve kolay

islenmektedir. Siyah yazili bir metinde renkli emojiler dikkati cekmektedir.

e Anlamay: kolaylastirma. Sozleri gorsel bir sekilde ifade ederek 6rneklendirir ve
netlestirir. Daha kolay ve hizli anlamayi saglar. Kisinin bulundugu ortami ve ruh halini gosterir.

Mizahi ifade etmek ve belirsizlikleri dnlemek igin kullanimi kolaydir.

¢ Kelime yerine kullanma. Bazi kullanicilar kelime yazmak yerine emojiyi tercih ederler.

Ornegin giil yerine giil resmi, alkis yerine alkiglayan el resmi gibi.

e Duygulan aktarma. Duygulari aktarmada bazen kelimeler yeterli olmaz. Boyle
durumlarda emojiler, duygulara yogunluk katma ve sozleri gliclendirmeye olanak tanirlar. Yiiz

ylze konusmadaki beden dili, jest, yliz ifadesi ve bakislarin yerini alirlar.

e Evrensel olma. Herkes tarafindan kolayca anlasilir. Her yas, her egitim dlzeyi, her

kesim ve diinyanin her yerindeki insanlara, ¢cok genis bir kitleye hitap edilebilirler.

e Siddet icermeme. Emojiler mesaj ve icerik yoniyle net olduklari icin yanlis anlamalari

Onlerler. Mesajlari daha nazik bir sekilde iletirler. Catisma ortami yaratmazlar.

e Kolay kullanma. Bir tusa basarak yaziya eklenir. iletisime derin anlam ve mizah katar

Develey & Halté, 2017; Marion, 2023).
2.3. Olumsuz Yonleri

Emojilerin yararlari kadar olumsuz yonleri de bulunmaktadir. Bunlarin basinda

kelimelerin yerine kullaniimasi ve zihinsel becerileri etkilemesi olmaktadir. Bilindigi gibi yazma
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ogretiminde 6grencilerin dil, zihinsel, sosyal, iletisim, diisinme, 6grenme, anlama, sorgulama,
hatirlama gibi cesitli becerilerini gelistirme amaglanmaktadir. Bunun igin harf, hece, kelime ve
cimlelerin dogru yazimi 6gretilmekte, yazma aliskanlhigl olusturulmaktadir. Yazilarda emoji
kullanmak ise 6zellikle gocuk ve gencglerde yazma becerilerini olumsuz etkilemektedir. Clnki
surekli emoji kullanan 6grenci kelimeleri yazmak yerine emojileri tercih etmektedir. Bir siire
sonra emoji kullanma tembellige yol acmakta ve zihinsel yazi programini olumsuz
etkilemektedir. Ogrenci zamanla kelime yazmaktan kacinmakta, emoji kullanmaktadir. Bu
durum kendilerini ifade etmek igin akici bir dil kullanma yerine gorsellere glivenen nesiller
yetistirme anlamina gelmektedir. Diger taraftan gelisim doneminde dil ve zihinsel becerilerin
yeterince kullanilmamasi, bunlarin zamanla gerilemesini getirmektedir. Beynimiz “kullanilan
gelisir, kullanilmayan unutulur” ilkesiyle calismaktadir. Bu nedenle 6grencilerin yazilarda emoji
kullanmalari sinirlandirilmahdir. Emoji giderek konusma becerilerini de etkilemektedir. Bu

konuda asagidaki hususlara dikkat edilmelidir.

1. Duygulari ifade etmek icin sadece emojilere glivenmek, ergenlerin duygularini s6zIi

olarak ifade etme becerilerini engelleyebilir ve dijital iletisim bagimliligina yol acabilir.

2. Emojilerin slirekli veya asirt kullanimi yanlis anlamalara yol agarak etkili iletisimi

zayiflatabilir ve sosyal ¢catismalari siddetlendirebilir.

3. Emojilere asiri givenmek, yiiz yuze iletisimdeki duygusal ipuglarini tanima, izleme ve

kesfetmeyi olumsuz etkileyebilir, duygusal zekanin gelisimini engelleyebilir.

4. Popiiler olmak veya sosyal gruplara uyum saglamak i¢in belirli emojilerin kullaniimasi

akran baskisi olusturabilir ve duygusal sikintilara yol agabilir.

Gelecek nesillerin koruyuculari olan egitimciler, bu durumlari 6nlemek icin ¢ocuk ve
genclere emojileri bilingli kullanma konusunda rehberlik etmelidir. Emojinin zihinsel sagliga zarar

vermemesi icin bazi etkinlikler yapilabilir (Marion, 2023).

e Yiiz ylze etkilesimi destekleme: S6zIU iletisimin 6nemini vurgulayarak gencleri diizenli

olarak yuz ylize konusmaya tesvik edilmelidir.

e Duygusal zekayl 6gretme: Duygusal zekdnin gelisimini tesvik etmek icin duygulari

cevrimici ve cevrimdisi olarak anlamanin ve ifade etmenin degeri vurgulanmalidir.

* Emojilerin anlamini 6gretme: Okuyucu Uzerindeki etkilerini goz dniinde bulundurarak

emojilerin anlami ve daha dikkatli kullanimi 6gretilmelidir.
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e Grup calismalari yapma: Emojiye olan bagimliligi azaltmak ve duygusal ifadenin daha

dogal bicimlerini tesvik etmek amaciyla grup ¢alismalarina agirlik verilmelidir.
2.4. Emoji Kullanma Kurallari

Cocuklara emojileri yasaklamak yerine dogru kullanmalari égretilmelidir. Ogretmen ve

aileler yazida emojilerin etkili ve dogru kullanilmasi igin bazi kurallara dikkat ¢ekmelidirler.

1. Yazida kullanilan emoiji sayisi sinirlandiriimalidir. Yazinin igerigi ile anlamli ve tutarh
olmayan, anlami karistirma tehlikesi tagiyan birden fazla emoji yerine iyi secilmis bir emoji

kullanmak daha iyidir.

2. Cimlenin ortasina emoji koymaktan kaginilmalidir. Climle ortasina konulan emoji
okuma kalitesini ve anlami etkileyebilir. Bu nedenle ciimle sonuna koymak veya dikkat ¢cekmek

icin cimlenin basini tercih etmek gerekir. Ancak ciimle sonunda kullanmak daha iyidir.

3. Yazi yazarken kelime yerine emoji kullanmaktan kaginilmahdir. Okuyucu ciimle ya da

metni anlamakta zorluk cekebilir ya da yanlis anlayabilir.

4. Cimlenin sonuna nokta yerine emoji konulmamalidir. Emojiler noktalama isareti
degildir. Noktalama isaretleri, soru isareti, virgll, iki nokta Ust Uste, tirnak isaretleri, tire,
parantez vb. isaretlerdir. Hicbir sozliikte emojilerden noktalama isaretleri olarak bahsedilmez.
Bu nedenle ciimlenin sonuna dnce nokta daha sonra emoji konulmalidir. Once emoji koyma,

arkasina nokta koyma dogru degildir.

5. Kullanilan emojilerin anlami iyi bilinmeli, emoji kilavuzlari incelenmelidir. Hedef kitle
ne olursa olsun, kullanilan emojilerin anlamlari konusunda dikkatli olunmalidir. Clinkii anlami

acik olmayan emojiler yanlis yorumlanabilir ve yazi ters etki yaratabilir (Quibel, 2023).
3. Sonug

Yazma dil 6gretiminin 6nemli bir alanidir. Ogrencilerin yazma becerilerini gelistirmek icin
erken yaslardan itibaren sistemli calismalar yapilmaktadir. Bu sirecte zihinsel, fiziksel, gérsel ve
algisal beceriler izerinde 6nemle durulmaktadir. Yazma 6gretiminde zihinsel sozliik ve zihinsel
yazl programi olusturmaya oOncelik verilmektedir. Zihinsel yazi programi icin harfleri tek tek
yazmak, bunlar birlestirerek hece ve kelimeler Uretmek gerekmektedir. Yazi yazarken
kelimelerin yerine emoji kullanmak, bir tusla yaziya emoji eklemek, cocuk ve genclerin yazma
becerilerine zarar vermektedir. Stirekli emojileri tercih etmek, zamanla tembellige yol agmakta
ve Ogrencileri yazi yazmaktan uzaklastirmaktadir. Ayrica ¢ocuk ve genglerin kendilerini ifade

etme becerilerini engellemekte ve dijital iletisim bagimliligina yol agmaktadir. Bu nedenlerden
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dolayi aile ve 6gretmenler emoji kullanma konusunda 6grencilere rehberlik etmeli, emojilerin

yazilarda dogru kullanimini 6gretmelidir.

CIKAR CATISMASI BEYANI
Yazar bu calismasinda herhangi bir sekilde cikar catismasi olmadigini beyan eder.
ARASTIRMA VE YAYIN ETiGi BEYANI
Yazar bu calismasinda arastirma ve yayin etigine uyuldugunu beyan eder.
YAZAR SORUMLULUK BEYANI

Yazar bu calismanin her asamasini kendisinin yaptigini beyan eder.
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