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Ana Dili Egitiminde Ogretmenlerin Mesleki Adanmishklarindan Oz
Yeterliklerine: Etkili Iletisimin Aracilik Roli
Enes CINPOLAT!, Uzeyir SUGUMLU
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Makale Bilgileri

Ozet: Bu arastrmamin amaci, ogretmenlerin mesleSe adanmishk diizeyleri ile
ogretmen 6z yeterlik algilar: arasindaki iliskide, suif i¢i etkili iletisim becerileri
algisimin araci roliinii incelemek ve ilgili degiskenlerin cinsiyet ile brans agisindan
farkllasip farklilasmadigint  belirlemektiv. Arastirma iligkisel tarama modelinde

Aragtirma Makalesi

Gonderim Tarihi

yiritilmiistir.  Arastirmanin - ¢alisma  grubunu 248 oOgretmen  olusturmustur. 29/11/2024
Katihimeilar sinyf 6gretmeni, Tiirk dili ve edebiyati 6gretmeni ve Tiirkce ogretmeni Kabul Tarihi
branslarimda gérev yapmaktadir. Veriler, Meslege Adanmishk Olgegi, Sinif I¢i Etkili

Iletisim Becerileri Algi Olcegi ve Ogretmen Oz Yeterlik Olcesi araciligiyla 16/10/2025

toplanmustir. Verilerin analizinde korelasyon analizi, cinsiyete gore karsilastirmalar
icin bagimsiz orneklemler t-testi, bransa gore karsilagstirmalar i¢in tek yonli ANOVA
kullamilmistir. Aracilik etkisi, bootstrap yontemiyle regresyon temelli aracilik analizi
ile test edilmistir. Bulgular, meslege adanmislik, sinif i¢i etkili iletisim ve dgretmen 6z
yeterligi arasinda anlamli iliskiler bulundugunu géstermistir. Ayrica sinif ici etkili
iletisim becerileri algisimin, meslege adanmishigin 6gretmen oz yeterligi iizerindeki
etkisinde kismi araci rol tistlendigi belirlenmistir. Sonuglar, 6gretmen oz yeterliginin
giiclendirilmesinde sinif i¢i iletisim becerilerinin gelistirilmesinin 6nemli bir degisken
olabilecegine isaret etmektedir.

Anahtar Kelimeler
Mesleki adanmislik,
siif ici etkili
iletisim becerisi,
O0gretmen 0z
yeterligi,

ana dili dersi

Ogretmeni.

1. Giris

Ogretmenlik meslegi, gegmisten giiniimiize toplumlarn deger verdigi ve gelecek kusaklarin
yetistirilmesinde énemli sorumluluklar yiikledigi bir alana karsilik gelmektedir. Ogretmenlere
yiiklenen sorumluluklar, dgretmen rollerini de zaman igerisinde degistirmistir. Onceden
bilginin aktaricis1 ve kaynagi olan 6gretmen rolii, zamanla bilginin beceriye doniistiiriilmesi
siirecinde Ogrenciye kilavuzluk yapma roliine donligmiistiir. Gilinlimiizde ise Ogretim
teknolojilerindeki gelismelere bagli olarak 6gretmenlik, bilginin beceriye dontstiiriildiigii bir
performans meslegine doniismiistiir (Stigiimlii, 2022).

Ogretmenler, nitelikli bir egitimin verilmesi ve cagin gereksinimlerine uygun bireylerin
yetistirilmesinde 6nemli bir role sahiptir (Darling-Hammond, 2017). Bu O6nemli rol,
ogretmenlerin  kendilerini  gelistirmelerini ve Ogretmenlik yeterliklerini = siirdiiriilebilir
kilmalarin1 beraberinde getirmistir. Bunun i¢in Ogretmen 0z yeterliginin giliglii olmasi
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gerekmektedir. Bandura (1986) 6z yeterligin belli bir performansa ulasabilmeyi saglayan
eylemleri organize etme ve sergileme becerilerine yonelik yargilardan olustugunu
belirtmektedir. Bu baglamda 6gretmenlerin mesleki yeterlik algilarinin olumlu olmasi, onlarin
daha nitelikli bir 6gretim siireci yiirtitmesi i¢in énemlidir. Ciinkii 6gretmenlerin kendilerini
meslegi yiiriitmede ne derece yeterli olarak algiladiklari, onlarin 6gretmenlik performanslarini
etkilemektedir (Berkant, 2017). Oz yeterligi giiclii olan 6gretmenler; 6grenci ve velilerle daha
etkili iletisim kurmakta, 6grencilerine daha fazla giivenmekte ve mesleki agidan kendilerini
gelistirme noktasinda daha fazla ¢aba sarf etmektedirler (Kiling vd., 2021). Tekel ve Erus
(2023) da kendini iyi hisseden 6gretmenlerin hem yiiz ylize hem de ¢evrim i¢i ortamda etkili
o0grenme yollarin1 destekledigini ve bdylece defisen egitim siire¢lerine uyum sagladiklarini
goriistinii dile getirmektedir.

Ogretmenlerin 6z yeterliklerine etki eden birgok degisken bulunmaktadir. Bu degiskenler
arasinda sinif igi iletisim becerisi onemli bir yer tutmaktadir. Ogretmenlik Meslegi Genel
Yeterlikleri (Milli Egitim Bakanligi [MEB], 2017a) ¢ercevesinde iletisim ve is birligi bir
yeterlik olarak yer almakta; 6gretmenlerin 6grenci, meslektas, aile ve egitimin diger paydaglar
ile etkili iletisim ve is birligi kurmasi beklenmektedir. Bununla birlikte Tiirk¢e Ogretmeni Ozel
Alan Yeterlikleri (MEB, 2017b) cercevesinde Ogretmenlerden Tiirkgenin dogru ve etkili
kullanim1 ve iletisim agisindan model olabilmeleri beklenmektedir. Ogretmenlerin sinif
icerisinde mesleki yeterlikleri arasinda etkili iletisim 6nemli yer tutmaktadir. Yildiz ve digerleri
(2018) iletisim becerisi yiiksek olan 6gretmenlerin 6grenme ortamlarinda bilgi ve becerilerini
etkili olarak sunabildiklerini belirtmektedir. Bu da 6gretmenlerin sinif i¢i 6gretme-6grenme
siirecini saglikli yiiriitebilmeleri agisindan 6nemlidir (Duta vd., 2015; Giirsimsek, 1999;
Yesilyurt, 2013).

Ozcan (2023), 6gretmenlerin iletisim becerilerinin dgrenme ortamlarindaki sorunlari ¢dzmede
onemli oldugu goriisiinii dile getirmektedir. Ogretmenlerin etkili iletisimci olmalarinin
paydaslar arasi iligkilerin ve okullarin gelismesinde, egitim kalitesinin yiikselmesinde 6nemli
bir etken oldugu (Giilbahar ve Aksungur, 2018) belirtilmektedir. Elgit ve Yurtal (2022),
ogretmenlerin 6z yeterliklerinin siif i¢i davraniglari lizerinde etkili oldugunu; Vatansever-
Bayraktar ve Celik (2021), 6gretmenlerin 6z yeterlilikleri ile sinif yonetimi becerileri arasinda
iliski oldugunu ifade etmektedir. Bu durumda sinif i¢i etkili iletisim kurabilmenin 6gretmen
yeterligi lizerinde olumlu etkilerinin oldugu sdylenebilir.

Ogretmenlerin yeterliklerine etki eden degiskenlerden biri de meslege olan bagliliktir. Bagci-
Ayrancit ve Bagkan (2021), meslege yonelik olumlu tutumlarin ve duygusal yeterliliklerin
Ogretmenlerin egitimi iyilestirmek i¢in sahip olmasi gereken temel Ozellikler arasinda yer
aldigmni ifade etmektir. Ogretmenlerin mesleki adanmigliklari; 6grenciye, calistigi kuruma ve
siif yonetimi siirecine etki edebilmektedir. McGovern ve Miller (2008), 6gretmenlerin mesleki
adanmisliklarinin 6gretme ve dgrenme i¢in giiclii bir egilim olusturdugunu vurgulamaktadir.
Batucha (2013), 6gretmenlikte mesleki adanmigh@in 6grencilerin basarisin1 artirmak icin
meslege deger verme ve meslekte devam etme istegi olusturdugunu belirtmektedir. Benzer bir
sekilde Kozikoglu ve Senemoglu (2018), meslege adanmishgin 6gretmenlerin 6gretmenlik
meslegine bagliligi, 6grencilerine kendini adama ve Ozverili c¢alismasiyla ilgili oldugunu
goriisiinii dile getirmektedir. Kozikoglu ve Ozcanli (2020) da mesleki adanmishgin
Ogretmenlerin  giinlimiiz  6gretmenlik  becerilerini ~ gelistirmelerine  katki  sagladigini
vurgulamaktadir.

Tschannen-Moran ve Woolfolk-Hoy (2001), &gretmenlerin 6z yeterlik algilari ile onlarin
meslege tutkular1 ve meslege adanmishik diizeyleri arasinda gii¢lii bir iliski bulundugunu;
Shukla (2014), 6gretmenlerin meslege baghiliginin artmasi, onlarin smif i¢i 6gretmenlik
performanslarina olumlu yansidigini vurgulamaktadir. Meri¢ ve Erdem (2020) 6gretmenlerin
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is Ozellikleri (6gretmen yeterlikleri, rol ve sorumluluklar, meslegin 6nemi, 6gretmen 6zerkligi,
O0gretmen performansi geribildirimi) ile meslege adanmigliklar1 arasinda bir iliski oldugunu
belirtmektedir. Bu durumda mesleki adanmighgin 6gretmen yeterligini artirdigr  ve
ogretmenlerin kendilerini gelistirmelerine katki sagladigi sdylenebilir.

1.1. Arastirmanin Hipotez Modeli ve Hipotezleri

Ogretmenlerin 6z yeterliklerinin smif ici etkili iletisim kurma becerisi (Duta vd., 2015, Elgit ve
Yurtal, 2022; Giilbahar ve Aksungur, 2018; Giirsimsek, 1999; Ozcan, 2023; Vatansever-
Bayraktar ve Celik, 2021; Yesilyurt, 2013; Yildiz vd., 2018) ve mesleki adanmislik
durumlarindan etkilendigine (Bandura, 1986; Batucha, 2013; Kiling vd., 2021; Kozikoglu ve
Ozcanli, 2020; Kozikoglu ve Senemoglu, 2018; Meri¢ ve Erdem, 2020; McGovern ve Miller,
2008; Shukla, 2014; Tschannen-Moran ve Woolfolk-Hoy, 2001) yonelik c¢alismalar
bulunmaktadir.

Alanyazindaki arastirma sonuglarinin yani sira arastirmacilarin dgretmenlik deneyim ve
gbzlemleri, aragtirma degiskenlerinin iligkili olabilecegine ve sinifici iletisim becerisinin diger
degiskenler arasinda aracilik rolii iistlenebilecegine isaret etmektedir. Iletisim becerisinin farkli
degiskenler {lizerinde aracilik roliine iliskin yapilmis calismalar (Bedir vd., 2023; Demirdag,
2022; Ma vd., 2024; Saleem ve Akhtar, 2023; Tekel ve Erus, 2023; Wildauer, 2017),
arastirmacilarin gézlem ve deneyimleriyle ortiismektedir. Bu baglamda arastirmada belirlenen
ogretmenlik meslegine adanmislik ve 6gretmen 6z yeterligi degiskenlerinin iletisim becerisinin
aracilik rolii ile incelenmesine karar verilmistir. Bu diisiinceden hareketle arastirmada
olusturulan hipotez modelinin diyagrami, Sekil 1°de gosterilmistir.

Sekil 1. Modelin Diyagrami

Suuf I¢i Etkili Tletisim

Ogretmenlik Meslegine . S -
gretmentt csleane [ H1 Ogretmen Oz Yeterligi

Adanmishk

Arastirmada olusturulan hipotez modeli ¢ergcevesinde dort arastirma hipotezi kurulmustur.
Kurulan bu hipotezler asagida gosterilmistir.

H1: Ogretmenlerin mesleki adanmisliklar;, dgretmenlik 6z yeterligini pozitif yonde
etkilemektedir.

H2: Ogretmenlerin mesleki adanmushklar, simf igi etkili iletisimi pozitif ydnde
etkilemektedir.

H3: Ogretmenlerin sinif igi etkili iletisim becerileri, dgretmen 6z yeterligini pozitif yonde
etkilemektedir.

H4: Ogretmenlerin mesleki adanmishiklari, dgretmen 6z yeterligini smif ici etkili iletisim
aracilifiyla dolayl olarak etkilemektedir.
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1.2. Arastirmanin Onemi ve Amaci

Ogretmenlik alanlarmin igerisinde iletisimin temelini olusturan ana dili egitimine yonelik
Ogretmenlik dallarimin ayr1 bir 6neme sahip oldugu sdylenebilir. Cilinkii ana dili egitimi,
bireylerin dil ve diisiinme becerilerinin gelistirilmesinin temelini olusturmaktadir. Bireylerin
iletisim becerilerinin gelistirilmesi de nitelikli bir ana dili egitimine baglidir. Ana dili egitimi
biitiin alanlardaki 6grenmelerin temelini olusturmakta (Y1ldiz, 2015) ve okul basarisinin 6nemli
bir degiskeni olarak kabul edilmektedir (Padem, 2016). Bunun yani sira ana dilde iletisim
yetkinligi, biitiin 6gretim programlarinda her 6grencinin kazanmasi gereken temel yetkinlerden
biri olarak belirtilmistir (Stiglimlii, 2021). Ayrica 6grencilerin yasamlariin farkli evrelerinde
karsilastiklar1 durumlara yonelik dogru kararlar alabilmeleri ve 6grenme siireglerini etkili
sekilde yonetebilmeleri i¢in gerekli olan iist diizey diisiinme becerilerinden biri olan elestirel
diisiinme becerisi (Bayrak-Ozmutlu ve Kanik-Uysal, 2021) ve iletisim becerileri arasinda da
pozitifiliski gozlenmektedir (Koksal ve Cogmen, 2018). Bu nedenlerle ana dili 6gretmenlerinin
mesleki sorumluluklariyla, toplumun gelecek kusaklarinin yetistirilmesinde basat rol iistlendigi
sOylenebilir. Bu role bagli olarak arastirmanin ana dili derslerinin yiiriitiiciisii olan 6gretmenler
izerinde yapilmasi 6nemli goriilmiistiir.

Tiirkiye’de ana dili 6gretimi ilkokul kademesinde Tiirkge dersi adiyla sinif 6gretmenleri,
ortaokul kademesinde Tiirkce dersi adiyla Tiirkce 6gretmenleri, lise kademesinde Tiirk dili ve
edebiyati dersi adiyla Tiirk dili ve edebiyat1 6gretmenleri tarafindan yiiriitiillmektedir. Ana dili
derslerinin yiiriitiiclisii 6gretmenlerin mesleki adanmisliklari, sinif i¢i etkili iletisim becerileri
ve O0gretmen Oz yeterlikleri, ana dili egitiminin nitelikli olabilmesi i¢in dnem tasimaktadir.
Arastirmanin 0gretmen yetistirme siirecinde 6gretmen adaylarina kazandirilacak niteliklere,
ogretmenlerin mesleki gelisimlerinin desteklenmesinde mesleki adanmislik, 6z yeterlik ve sinif
ici iletisim becerilerinin gelistirilmesine, bu alanda yapilacak yeni aragtirmalara katki saglamasi
beklenmektedir. Alan yazinda ana dili derslerinin ylriitliciisii olan 6gretmenlerin mesleki
adanmishiklari, sinif i¢i etkili iletisim becerileri ve 6gretmen 6z yeterliklerini inceleyen baska
bir arastirmanin yapilmamis olmasi da arastirmayi1 ayrica énemli kilmaktadir. Bu baglamda
aragtirmanin amaci, ana dili derslerinin yiiriitiiciisii olan 6gretmenlerinin mesleki adanmisliklar
ve Ogretmen 0z yeterlikleri arasindaki iligskide sinif i¢i iletisimin araci roliinii belirlemektir.

2. Yontem
2.1. Arastirmanin Modeli

Arastirmada, ana dili derslerinin yiiriitliclisii olan dgretmenlerin mesleki adanmigliklar1 ve
O0gretmen 0z yeterlikleri arasindaki iliskide simif ici etkili iletisim kurma becerisinin aracilik
rolii incelendigi i¢in arastirma, nicel aragtirma yontemlerinden biri olan iligkisel calisma olarak
gerceklestirilmistir. Iliskisel calismalar degiskenler arasindaki iliskileri agiklamak icin
kullanilan bir arastirma tiirtidiir (Christensen vd., 2015). “En basit haliyle, iliskisel ¢calismalar
yalnizca iki degisken arasindaki iliski olasiligini arastirir ancak ikiden fazla degiskenin
arastiritlmas1 da yaygindir” (Fraenkel vd., 2023, s. 325). Degiskenlere herhangi miidahale
olmadan incelemenin gerceklesmesi de oOnemli ve temel bir oOzellik olarak
degerlendirilmektedir.

2.2. Katihhmcilar

Aragtirmanin ¢alisma grubunu, 248 ana dili dersi 6gretmeni olusturmaktadir. Dolayli Etkiler
icin Monte Carlo Gii¢ Analizi sonuglarina gore %99 giiven diizeyinde .80 gii¢ i¢in elde edilen
verilerin yeterli oldugu sdylenebilir (Schoemann vd, 2017). Calisma grubunun belirlenmesinde
kiime 6rnekleme yontemi kullanilmistir. Cilinkii arastirmanin hedef kitlesini olusturan Tiirkge,
Tirk dili ve edebiyatt ve simif Ogretmenleri tiim Tiirkiye’ye dagilmaktadir. Kiimeleme
orneklemesi ile arastirmaci, belirli sayida okul segebilir ve bu secilen okullardaki tim
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Ogrencileri test edebilir, yani cografi olarak yakin bir kiime orneklenir (Cohen vd., 2018).
Boylelikle Karadeniz bélgesinde bulunan bes ilden 2024-2025 egitim-68retim yili giiz
doneminde veriler toplanmistir. Calisma grubunda bulunan 6gretmenler, devlet okullarinda
gorev yapan Ogretmenlerden olusmaktadir. Goniillilik ilkesine gore oOrnekleme dahil
olmuslardir. Bu 6gretmenlerin 97°si (%39.1) erkek, 151’1 (%60.9) kadindir. Katilimeilarin 73’1
(%29.4) sinif 6gretmeni, 120°s1 (%48.4) Tiirkge 6gretmeni, 55’1 (%22.2) Tiirk dili ve edebiyati
ogretmenidir. Ogretmenlerin 60’ min 1-5 y1l, 36’sinm 6-10 y1l, 39’unun 11-15 y1l, 39 unun 16-
20 yi1l, 74’Uniin 20 y1l {izeri mesleki tecriibesi bulunmaktadir. Boylelikle cinsiyet, brans ve
mesleki deneyim agisindan katilimei ¢esitliligi olusturulmustur.

2.3. Calismada Kullanmilan Veri Toplama Araglan
2.3.1. Ogretmenlik Meslegine Adanmighk Olgegi

Ogretmenlik Meslegine Adanmishk Olgegi, Kozikoglu ve Senemoglu (2018) tarafindan
ogretmenlerin mesleklerine adanmiglik diizeylerini incelemek igin gelistirilmistir. Gelistirme
calismasinda 329 dgretmen adayindan veri toplanmistir. Yap1 gecerliginde agimlayici faktor
analizi kullanilmistir. Olgek besli Likert tipindedir. Boylelikle 20 maddeden olusan lgekte
“meslege baglilik”, “Ogrencilere adanma”, “Ozverili calisma” olmak {izere ili¢ faktor
bulunmustur. Bu yap1 toplam varyansin %58’ini agiklamigtir. % 27°lik iist ve alt grup puanlari
arasinda anlamli fark da &l¢iit gecerligi altinda sunulmustur. Olgegin geneli i¢in Cronbach Alfa
giivenirlik degeri .90 olarak belirtilmistir. Bu arastirmadaki Cronbach Alfa giivenirlik degeri
.93 olarak bulunmustur. Faktorlere bakindiginda ise birinci faktor i¢in .92, ikinci faktor i¢in .86,
ticlinci faktor i¢in .70 degerleri tespit edilmistir. Bu aragtirmadaki verilerle faktorlere
bakindiginda birinci faktor i¢in .93, ikinci faktor icin .80, {li¢lincii faktor icin .90 degerleri
olusmustur. Olgek toplam puan almarak kullanilabilmektedir. Elde edilen sonuglar neticesinde
gecerli ve giivenilir bir 6l¢me aracinin gelistirildigi belirtilmistir. Gelistirme ¢alismasinda DFA
yapilmadigi i¢in bu arastirma kapsaminda yapilmistir. Buna gére model uyum indeksleri su
sekilde bulunmustur: CFI= .91, TLI= .90, RMSEA= .08, SRMR= .06, ¥*/df = 2.89. DFA
sonucunda faktorler i¢i kuramsal olarak baglantili iki modifikasyonla (m1 ve m2, m6 ve m8)
kabul edilebilir degerler bulundugu sdylenebilir.

2.3.2. Sumif I¢i Etkili Tletisim Becerileri Algt Olgegi

Sinif Igi Etkili Iletisim Becerileri Algi Olgegi, Giilbahar ve Aksungur (2018) tarafindan
gelistirilmistir. Gelistirme ¢aligmasinda 485 6gretmenden veri toplanmustir. Yapi gegerliginde
acimlayict faktor analizi kullanilmistir. Ayrica DFA da yapilmistir. Olgek besli Likert

2 (13

tipindedir. Bu analizler sonucunda 23 maddeden olusan olcekte “etkili konusma”, “etkin
dinleme”, “empati kurma”, “beden dilini etkili kullanma” olmak tizere dort faktor tespit
edilmistir. Gelistirme ¢alismasinda DFA’da su sonugla elde edilmistir: CFI= .98, TLI= .98,
RMSEA= .04, SRMR= .04, y¥/df = 1.96. Olgek, Tiirk &rnekleminde gelistirildigi ve
dogrulandig1 igin ayrica bir dogrulama ¢aligmasi yapilmamistir. Olgek toplam puan almarak
kullanilabilmektedir. Olgegin Cronbach Alfa giivenirlik degeri gelistirme calismasinda .91, bu
arastirmada .95 olarak bulunmustur. Gelistirme calismasindaki faktorlere bakindiginda ise
birinci faktor i¢in .87, ikinci faktor i¢in .85, tiglincii faktor ic¢in .82, dordiincii faktor igin .80
degerleri tespit edilmistir. Bu arastirmada faktorlere bakindiginda ise birinci faktor igin .89,
ikinci faktor i¢in .90, {i¢iincii faktor i¢in .87, dordiincii faktor i¢in .78 degerleri tespit edilmistir.
Elde edilen sonuglar neticesinde gecerli ve giivenilir bir 6lgme aracinin gelistirildigi
belirtilmistir.

2.3.3. Ogretmen Oz Yeterlik Olgegi

Ogretmen Oz Yeterlik Olcegi; Capa ve digerleri (2005) tarafindan Tiirk¢eye uyarlanmistir.
Tiirkgeye uyarlanan 6lgegin 24 maddesi ve 3 faktdrii bulunmaktadir. Bu faktorler “Ogrenci
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Baglilig1”, “Ogretim Stratejileri” ve “Sinif Yonetimi” olarak belirlenmistir. Olgek, 9°Iu Likert
tipi degerlendirmeye sahiptir. Olgegin ¢eviri asamasinda pilot calismada 97 kisiden veri
toplanarak model uyumu incelenmistir. Uyarlama ¢aligmasinda 628 6gretmen adayindan veri
toplanmistir. Analizlerde her ii¢ alt boyut i¢in ortalama ve standart sapmalarla tanimlayici
istatistikler hesaplanmis ve Pearson korelasyon yontemiyle alt 6lgek puanlart arasindaki
iliskiler incelenmistir. Ug faktdrlii modele iliskin AMOS programi kullanilarak dogrulayici
faktor analizi (DFA) uygulanmis, ayrica kisi ve madde puanlarini tahmin etmek amaciyla Rasch
derecelendirme 6lcegi modeli Facets program ile analiz edilmistir. Olgegin Cronbach Alfa
giivenirlik degeri .93 olarak belirtilmistir. Cronbach Alfa giivenirlik degerleri “Student
Engagement/Ogrenci Baglilig1” faktoriinde .82, “Instructional Strategies/Ogretim Stratejileri”
faktoriinde .86, “Classroom Management/Siif Yonetimi” faktoriinde .84 olarak tespit
edilmistir. Gelistirme ¢alismasinda DFA’da su sonugla elde edilmistir: CFI = .99, TLI = .99,
RMSEA= .06. Olgek toplam puan alinarak kullanilabilmektedir. Olgegin yapisi Tiirk
ornekleminde dogrulandigi i¢in ayrica bir dogrulama ¢alismasi yapilmamaistir. Rasch analizi ise
maddelerin uyumlu ¢alistigini ve her alt 6l¢egin anlamli bir degiskeni Sl¢tiigiinii gdstermistir.
Elde edilen bulgulara gore 6l¢egin 6gretmenlerin 6z yeterlik algilarini 6l¢mede kullanilabilecek
gecerli ve giivenilir bir ara¢ oldugu belirtilmektedir.

2.4. Veri Toplama Siireci

Aragtirmaya baslamadan &nce Ordu Universitesi Egitim Arastirmalar1 Etik Kurulundan gerekli
izinler alinmstir. izinlerin alinmasindan sonra calisma American Psychological Association
[APA] (2020) tarafindan belirlenen etik kurallara da uygun sekilde gerceklestirilmistir.
Verilerin toplanmasi siireci hem online platformlar iizerinden hem de yiiz yiize goriismeler
araciligiyla goniilli katilimcilarla yiiriitilmiistiir. Calismaya katilim tamamen istege bagli olup
katilimcilara aragtirmanin amaci, kapsami ve siiregleri hakkinda ayrintili bilgilendirme
yapilmistir. Ayrica katilimcilardan onam aliarak veri toplama siirecine dahil edilmistir.

2.5. Veri Analizi

Veri analizinde Jamovi (2023) programi kullanilmistir. Veri analizinde kullanilacak teknikler
normallik degerlerine gore secilmistir. George ve Mallery’e (2003) gore dagilimin normal
oldugunu varsaymak i¢in -2 ile +2 arasindaki, Tabachnick ve Fidell’e (2007) gore ise -1.5 ile
+1.5 arasindaki carpiklik ve basiklik katsayilari yeterli kabul edilir. Carpiklik ve basiklik
katsayis1 sifira yaklastiginda dagilimin normalligi de yilikselmektedir (Tabachnick ve Fidell,
2007). Olgme araglarindan elde edilen puanlarin ¢arpiklik ve basikliklari - 1.5 ve + 1.5 arasinda
degerler aldig1 i¢in verilerin normal dagilim gosterdigi soylenebilir. Verilerin z puanlar1 da
incelenmistir. Z puani -3 ile +3 arasinda olan veriler kullanilarak analizler ytiriitiilmiistiir. Veri
analizde parametrik testler kullanilmistir. Veriler, tek yonlii varyans analizi (ANOVA), Pearson
momentler carpimi korelasyon katsayisi, bagimsiz gruplar t-testi, aracilik analizi kullanilmistir.
Aracilik modeli i¢cin GLM Mediation Model kullanilmis ve model gorsellestirilmistir (Gallucci,
2020; Soetaert, 2019). Aracilik modeli regresyon temelli yiiriitiilmiistiir. Ayrica hesaplamada
bootstrap/yeniden 6rnekleme (k = 5000) kullanilmistir. Boylelikle degiskenler arasindaki
aracilik iliskisinin (dolayl etki) istatistiksel anlamliliginda %95 giiven araligina sahip bir
bootstrapping yapilmistir (Hayes, 2013).

3. Bulgular

Ogretmenlik meslegine adanmislik, sinif igi etkili iletisim becerileri ve gretmen 6z yeterliginin
arasindaki korelasyonel iligkilerin incelemesi sonucunda ortaya ¢ikan korelasyon 1s1 haritasi,
Sekil 2°de gosterilmektedir.
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Sekil 2. Korelasyon Is1 Haritast

PE 0.429%** 0.334"
PE_CP | 0.273*** 0.241*** 0.298*** 0.222*** 0.202** 0.206** 0.204** 0.195* 0.179*
PE_DS -
PE_DW -
EC
EC_ES -
EC_EL —
EC_E -
EC_ELB -
TSE
TSE_SE -|

TSE_IS | 0361t

TSE_CM - 0343+

Not. * p < .05, ** p < .01, *** p < 001; PE: Ogretmenlik Meslegine Adanmislik, PE_CP: Meslege Baghlik, PE_DS:
Ogrencilere Adanma, PE_DW: Ozverili Calisma, EC: Smif i¢i Etkili iletisim, EC_ES: Etkili Konusma, EC_EL: Etkili Dinleme,
EC _E: Empati Kurma, EC_EBL: Beden Dilini Etkili Kullanma, TSE: Ogretmen Oz Yeterligi, TSE_SE: Ogrenci Baglilig1,
TSE_IS: Ogretim Stratejileri, TSE_CM: Simf Y énetimi

Sekil 2 incelendiginde degiskenler arasinda cesitli diizeylerde pozitif iliskilerin oldugu
goriilmektedir. Ogretmenlik meslegine adanmuslik ile siif ici etkili iletisim becerileri (7 = .48,
p <.001) ve dgretmenlik 6z yeterligi (» = .38, p <.001) arasinda pozitif iligki bulunmaktadir.
Smif ici etkili iletisim becerileri ile 68retmenlik 6z yeterligi (» = .58, p < .001) arasinda da
pozitif iligki bulunmaktadir. Buna gore bu degiskenlerin birbirleri ile pozitif yonde iliskili
yapilar1 oldugu soylenebilir.

Korelasyon analizi sonrasinda &gretmenlik 6z yeterliginin bagimli degisken olarak
degerlendirildigi hiyerarsik regresyon analizi yapilmistir (M1 ve M2). Bu analize baglamadan
once gerekli varsayimlarin incelenmesi yapilmistir. Buna gore VIF (Ogretmenlik Meslegine
Adanmishik = 1.30, Simf I¢i Etkili Iletisim Becerileri = 1.30), Durbin-Watson (M1= 1.68, M2
= 1.81) ve Kolmogorov-Smirnov (p > .05) degerlerinin analize devam edilebilecek nitelikte
oldugu sdylenebilir (Field, 2018). Ayrica homoscedasticity (degisen varyans) varsayimi
incelenmis ve Breusch-Pagan testinin anlamlilik degeri (p = .400) kontrol edilmistir. Boylelikle
orijinal modelde degisen varyansin mevcut olmadig1 goriilmiistiir. ik modele 6gretmenlik
meslegine adanmislik eklenmistir ve bu degiskenin modele katkisi anlamhidir (F(1, 246) =
42.697, p < .001; B = .38, p < .001, %95 GA [.26, .50]). ikinci modele sinif ici etkili iletisim
becerileri eklenmistir ve bu degiskenin modele katkis1 anlamlidir (F(2, 245) = 68.614, p <.001;
B=.52,p<.001, %95 GA [.40, .64]). Bu modelde 6gretmenlik meslegine adanmisligin katkis1

115



Cinpolat ve Stgimli PAUEFD, 66, 109-126 [2026]

da dismiistiir (B = .13, p <.026, %95 GA [.01, .24]). Bu bulgulara goére modele etkisi en fazla
olan degiskenin sinif i¢i etkili iletisim becerileri oldugu sdylenebilir.

Bu asamalardan sonra degiskenlerin ayr1 ayr1 kovaryant olarak ele alinmasiyla araci degisken
incelemesi yapilmistir. Bu inceleme sonuglari, Tablo 1°de gosterilmistir.

Tablo 1. Dolayli ve Toplam Etkiler-Mesleki Adanmislik Bagimsiz Degisken

%95 GA
Tiir Etki B SH Alt Ust B z p
Dolayli MA = El=0Y 0412 0.0658  0.2869 0.602 0254 626  <.001
Bilesenler MA = EI 0289 0.0333 02079 0.374 0483 8.69  <.001

El = 0Y 1.425  0.1576 1.0790  1.803  0.525 9.04 <.001
Dogrudan MA = OY 0.213  0.0943 0.0166  0.410 0.131 2.26 .024
Toplam MA = OY 0.625  0.0954 03931 0.870 0.385 6.55 <.001

Not. Giiven aralig1 hesaplama yontemi: Bias corrected bootstrap (k = 5000), Betalar tamamen standartlastirilmig etki
biiyiikliikleridir, MA: Ogretmenlik Meslegine Adanmiglik, EI: Siif I¢i Etkili Iletisim, OY: Ogretmen Oz Yeterligi

Tablo 1 incelendiginde 6gretmenlik meslegine adanmisligin 6gretmenlerin 6gretmenlik 6z
yeterlikleri tizerindeki toplam etkisinin anlamli oldugu goriilmektedir (f = 0.38, p <.001, B
%95 GA [.39, .87]). Toplam etki aracilar olmadan hesaplanan etkileri diger yandan da dolayl
ve dogrudan etkilerin toplamini belirtir. Dogrudan etki incelendiginde dogrudan etkinin de
anlamli oldugu ancak daha diisiik oldugu goriilmektedir (f = 0.13, p = .024, B %95 GA [.01,
41]). Dogrudan etki, arac1 degisken modeldeyken hesaplanan etkiyi temsil eder. Dolayisiyla
aracisiz etkileri yansitmaktadir. Boylelikle mesleki adanmisgligin 6z yeterlik {izerinde dogrudan
etkisi oldugu ancak bunun distiigii sdylenebilir. Ayrica sinif i¢i etkili iletisimin 6z yeterlik
tizerindeki etkisi de anlamhidir (B = 0.52, p < .001, B %95 GA [1.07, 1.80]). En son olarak
mesleki adanmislik ve 06z yeterlik iliskisinde smnif icin etkili iletisimin aracilik rolii
incelenmistir. Elde edilen bulgulara gére mesleki adanmishigin, 6gretmen 6z yeterligine olan
dolayl etkisinin anlamli oldugu goriilmektedir (f = 0.25, p < .001, B %95 GA [.28, .60]).
Bunlara gore mesleki adanmiglik ile 6z yeterlik iligskisinde smif i¢i etkili iletisimin kismi
aracilik rolii oldugu soylenebilir. Yapilan istatiksel incelemeler sonucunda ortaya ¢ikan model
Sekil 3’te gosterilmigtir.

Sekil 3. Mesleki Adanmislik ve Oz Yeterlik Iliskisinde Etkili Iletisimin Aract Rolii

‘ Simf i¢i Etkili iletisim

N

48 52

Ogretmenlik Meslegine . .
& g A3 Ogretmen Oz Yeterligi

Adanmighk

Olgme araclar1 ile elde edilen puanlarin ortalamalar, cinsiyet degiskenine gore
karsilagtirilmistir. Bunun i¢in yapilan bagimsiz gruplar t-testi sonuglar1 Tablo 2’de
gosterilmistir.
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Tablo 2. Cinsiyet Degiskeni Icin Yapilan Bagimsiz Gruplar t Testi Sonuglart

Olgme Araglar Istatistik sd p Etki Biiyiikliigii (d)

Ogretmenlik Meslegine Student’s t -2.6322 246 .009 -0.342

Adanmiglik Welch’s t -2.539 180 .012 -0.336

Sinif i¢i Etkili Iletisim Student’s t -1.9162 246 .057 -0.249

Becerileri Welch’s t -1.858 184 .065 -0.245

Ogretmen Oz Yeterligi Student’s t -0.614 246 .540 -0.079
Welch’s t -0.620 212 .536 -0.080

Not. Ha MErkek # [Kadm, * Levene testi anlamlidir (p < .05) ve esit varyans varsayiminin ihlal edildigini gostermektedir. Bu
nedenle bu iki degiskende Welch t testi dikkate almmustir.

Tablo 2 incelendiginde cinsiyete gore 0gretmenlik meslegine adanmiglikta anlamli fark oldugu
goriilmektedir (p < .05). Buna gore kadin 6gretmenlerin 6gretmenlik meslegine adanmislik
puan ortalamalari, erkek 6gretmenlerin adanmislik puan ortalamalarina gore anlamli olarak
daha yiiksektir (#(180) = -2.539, p = .012). Sinif i¢i etkili iletisim becerileri ve 6gretmen 6z
yeterliginde cinsiyete gére anlamli farklilik goriilmemektedir (p > .05). Cinsiyet degiskenine
gore dlgme araglarindan elde edilen puan ortalamalar1 Tablo 3’te gosterilmistir.

Tablo 3. Cinsiyet Degiskenine Gére Olcme Araclarindan Elde Edilen Puan Ortalamalar

Olgme Araglar Grup n Ortalama SS
Ogretmenlik Meslegine Adanmslik I]:Eral:;lr(l 19571 3421(1) 822‘;’
Sinif i¢i Etkili iletisim Becerileri Ilzraliiellr(l 19571 jgg 8;23
Ogretmen Oz Yeterligi Iliraliﬁi(l 19571 ;g; ?gﬁ

Tablo 3 incelendiginde oOgretmenlik meslegine adanmishkta kadin Ogretmenlerin puan
ortalamalarinin (X = 4.41, SS = .56), erkek dgretmenlerinkinden (X = 4.20, SS = .66) yiiksek
oldugu goriilmektedir. Yine kadin 6gretmenlerin sinif i¢i etkili iletisim becerileri ve 6gretmen
0z yeterligi puan ortalamalarinin erkek 6gretmenlerin puan ortalamalarindan yiiksek oldugu
goriilmektedir (Sinif I¢i Etkili iletisim, kadin X = 4.73, SS = .34, erkek X = 4.64, SS = .39;
Ogretmen Oz Yeterligi kadin X = 7.32, SS = 1.01, erkek X = 7.25, SS = .96).

Ol¢me araglart ile elde edilen puanlarin ortalamalari, brans degiskenine gore karsilastirilmistir.
Bunun i¢in yapilan tek yonliit ANOVA sonuglar1 Tablo 4’te gdsterilmistir.

Tablo 4. Brans Degiskeni Icin Yapilan Tek Yonlii Varyans Analizi (ANOVA) Sonuglar:

Ol¢me Araclar F sdl sd2 p

Ogretmenlik Meslegine Welch 3.99 2 126 .021
Adanmiglik Fisher 4.27 2 245 015
Siif i¢i Etkili iletisim Welch 1.99 2 121 141
Becerileri* Fisher 2.58 2 245 .078
- - o Welch 3.20 2 126 .044
Ogretmen Oz Yeterligi Fisher 3.75 P 245 025

Not. *Levene testi anlamlidir (p < .05) ve esit varyans varsayiminin ihlal edildigini gostermektedir. Bu nedenle bu
degiskende Welch Anova dikkate alinmistir. Digerlerinde ise Fisher Anova dikkate alinmis, post hoc testinde ise Tukey
kullanilmugtir. Ogretmenlik Meslegine Adanmighk 1’ = .034, Ogretmenlik Oz Yeterligi n’ = .030.
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Tablo 4 incelendiginde 6gretmenlerin 6z yeterlik ve mesleki adanmislik Olgeklerindeki
ortalama puanlari, branslara gore anlamli farklilik gostermektedir (p < .05). Ogretmenlik
meslegine adanmuslikta Tiirkge Ogretmenleri (X=4.41, SS = .572) ile Tiirk dili ve edebiyat1
ogretmenleri (X= 4.13, SS = .640) arasinda anlaml fark vardir (Tukey post hoc p = .011, d =
47). Buna gore Tiirkce Ogretmenlerinin adanmishk diizeyleri, Tiirk dili ve edebiyati
ogretmenlerine gore anlamli olarak daha yiiksektir (ortalama farki = .285). Ogretmenlik 6z
yeterliginde smif dgretmenleri (X=7.47, SS = .898) ile Tiirk dili ve edebiyat1 6gretmenleri (X=
6.99, SS = 1.135) arasinda anlaml1 fark vardir (Tukey post hoc p = .021, d = .48). Buna gore
sinif 6gretmenlerinin 6z yeterlik puan ortalamalari, Tiirk dili ve edebiyat1 6gretmenlerine gore
anlamli olarak daha yiiksektir (ortalama farki = .471). Etkili iletisimde ise bransa gore herhangi
bir anlamli fark olusmamistir (p > .05). Brans degiskenine gore 6lgme araglarindan elde edilen
puan ortalamalari, Tablo 5’te gdsterilmistir.

Tablo 5. Brans Degiskenine Gére Olgme Araglarindan Elde Edilen Puan Ortalamalar:

Olgme Araglar Grup n  Ortalama SS
o . o Sinif Ogretmeni 73 4.34 0.621
gﬁﬁg}eﬂk Meslegine Tiirk Dili ve Edebiyati Ogretmeni 55 413 0.640
3 Tiirk¢e Ogretmeni 120 4.41 0.572
e Sinif Ogretmeni 73 470  0.353
]glenclirli‘fér?kﬂ‘ Iletisim Tirk Dili ve Edebiyati Ogretmeni 55 4.60  0.439
Tiirkce Ogretmeni 120 4.73 0.329
) ) Sif Ogretmeni 73 7.47  0.898
Ogretmen Oz Yeterligi Tiirk Dili ve Edebiyati Ogretmeni 55 6.99 1.135
Tiirkge Ogretmeni 120 7.33 0.951

Tablo 5 incelendiginde Tiirk¢e 6gretmenlerinin puan ortalamalarinin 6gretmenlik meslegine
adanmishik ve simif ici etkili iletisim becerilerinde, sinif 6gretmenleri ile Tiirk dili ve edebiyati
ogretmenlerinin puan ortalamalarindan; 6gretmen 6z yeterliginde ise sinif 6gretmenlerinin puan
ortalamalarinin diger iki bransin puan ortalamalarindan yiiksek oldugu goriilmektedir.

4. Sonuc, Tartisma ve Oneriler

Aragtirma sonucunda elde edilen verilere gore “Ogretmenlerin mesleki adanmisliklari,
ogretmenlik 6z yeterligini pozitif yonde etkilemektedir.” seklinde kurulan Hipotez 1
dogrulanmigtir. Buna gore 6gretmenlerin mesleki adanmigliklari, 6gretmenlik 6z yeterligi ile
pozitif yonde anlamli olarak iligkilidir. Mesleki adanmislik, 6gretmen 6z yeterlik algisini
yordamaktadir. Elde edilen sonuglara dayanarak Ogretmenlerin mesleklerine olan baglilik
diizeylerinin mesleki 6z yeterlik algilarini giiclendiren onemli bir faktér oldugu sdylenebilir.
Coladarci (1992) tarafindan yapilan ¢alismada 6gretim 6z yeterliginin 6gretmenlige adanmanin
giiclii bir yordayicist oldugu sonucu ortaya ¢ikmistir. Bir diger ¢alismada da 6gretmenlerin 6z
yeterlik inanglarinin  6gretmenlik meslegine bagliliklarini  olumlu  ydnde etkiledigi
belirtilmektedir (Chesnut ve Burley, 2015). Amerika Birlesik Devletleri’nde yapilan 26,257
ogretmen ve 6,711 okul yoneticisinin katildig1 genis capli bir aragtirmada, bireysel ve kolektif
0z yeterlik inanclarinin Ogretmenlik meslegine baghligi anlamli diizeyde yordadig:
gosterilmistir (Ware ve Kitsantas, 2007). Yildiz ve Celik’in (2017) calismasinda ise adanmis
O0gretmenin 0gretme hevesinin daha yliksek oldugu boylelikle 6grencilerin akademik bagarilar
ve kisisel gelisimleri {izerinde dogrudan olumlu bir etki yarattig1 aktarimaktadir.
Ogretmenlerin 6z yeterlik algilar1 ile onlarin meslege tutkulari ve meslege adanmuslik diizeyleri
arasinda giiclii bir iliski bulunmaktadir (Tschannen-Moran ve Woolfolk-Hoy, 2001). Bu
bulgular, Tiirkiye’deki 6gretmenler {izerinde yapilan bir bagka caligmayla da desteklenmistir.
O calismada 6gretmenlerin mesleki adanmislik diizeyleri ile 6z yeterlik algilar1 arasinda orta
diizeyde, pozitif ve anlaml1 bir iliski tespit edilmistir (Kozikoglu, 2016). Tayvan’da yiiriitiilen
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bir yapisal esitlik modellemesi ¢aligmasinda ise Ogretmenlerin mesleki hazirliklart ve
deneyimlerinin 6z yeterliklerini artirdigi, bunun da mesleki bagliliklarin1 dolayli yoldan
giiclendirdigi gosterilmistir (Pan, 2023). Klassen ve digerleri (2013) dort farkli iilkede 6gretmen
adaylartyla gergeklestirdikleri ¢alismada ise 6gretmenlik stresi ile mesleki baglilik arasindaki
negatif iligkiyi, Ogretmenlerin 6z yeterlik inanglarinin kismen araci olarak etkiledigi
bulunmustur. Ozellikle dgrenci davranislarindan kaynaklanan stresin mesleki baglilig1 azaltici
etkisinin, yiiksek 0z yeterlige sahip 6gretmen adaylarinda daha diisiik oldugu gézlemlenmistir.
Ogretmenlerin pedagojik igerik bilgileri, gretme hevesleri ve 6z diizenleme becerileri de
Ogretim kalitesini ve 6grenci ¢iktilarin1 olumlu etkilemektedir (Kunter vd., 2013). Boylelikle
O0gretmenlerin 6gretmenlik siirecinde karsilagtiklar1 durumlara yaklasim bigimlerinin pedagojik
yeterlik algilarin1 ve dgrencilerine yonelik sorumluluk duygularini destekleyebilecek nitelikte
oldugu soylenebilir. Ayrica 6gretmenlerin mesleklerine duyduklart baglilik hem bireysel bir
duygu hem mesleki yeterliliklerini nasil algiladiklarini etkileyen dinamik ve karsilikli bir yap1
olarak goriilebilir.

“Ogretmenlerin mesleki adanmisliklari, stif ici etkili iletisimi pozitif yonde etkilemektedir.”
seklinde kurulan Hipotez 2 de dogrulanmistir. Ogretmenlerin mesleki adanmisliklar, siif ici
etkili iletisim becerilerini anlamli olarak yordamaktadir. Mesleki adanmislik, 6gretmenlerin
sadece kendi profesyonel yeterliklerini giliglendirmenin yani sira &grencilerle olan
etkilesimlerinde de daha verimli ve etkili bir iletisim kurmalarina yarar saglayabilir.
Ogretmenlik meslegine adanmis Ogretmenler (6zellikle 6grenciye adanmighk faktorii)
Ogrencileriyle daha saglam iligkiler kurabilir. Bu iligkiler de 6grenme ortaminda agik, giivene
dayal1 ve verimli bir iletisim ortami olusturabilir. Yapilan bir calismada, 6gretmenlerin mesleki
adanmiglik diizeylerinin siif yonetimi becerileriyle pozitif ve anlamli diizeyde iliskili oldugu
ve bunun 6grencilerle daha saglikli bir iletisim ortami kurulmasinda etkili oldugu belirlenmistir
(Kaur ve Ranu, 2017). Boylelikle 6gretmenler sadece akademik basarty: artirmakla kalmayip
ogrencilerin sosyal ve duygusal gelisimlerini de destekleyebilir. Bir ¢alismada olumlu ve
olumsuz 6gretmen-6grenci iliskilerinin 6grenci katilimi ile orta ile biiytik iligkilere sahip oldugu
belirtilmistir (Roorda vd., 2011). Ogretmenlerin mesleki adanmigliklarinin yalnizca mesleki
performansla sinirli kalmadigi, ayn1 zamanda 6grencilere yonelik sorumluluk duygusu, etkili
iletisim kurma becerileri ve smif ici etkilesim kalitesi lizerinde belirleyici bir rol oynadigi
goriilmiistiir (Somech ve Bogler, 2002). Benzer sekilde, 6gretmenlerin mesleki baglilik
diizeylerinin O6grencilerle daha fazla empati kurma, iletisim kurma ve smf atmosferini
yapilandirma yoniinde olumlu ¢iktilar dogurdugu baska bir ¢calismada da rapor edilmistir (Park,
2005). Yani ogretmenin etkili iletisim becerileri 6grenci ¢iktilar tizerinde goriilebilmektedir.
Tiim veriler bir arada ele alindiginda, 6gretmenlerin mesleki bagliliklar1 yalnizca kisisel bir
motivasyon kaynagi olarak sinirli kalmamistir. Bu durum o6grencilerle kurulan iletisimin
niteligini dogrudan etkileyen pedagojik bir unsur olarak degerlendirilebilir.

“Ogretmenlerin smif ici etkili iletisim becerileri, dgretmen 6z yeterligini pozitif yonde
etkilemektedir.” seklinde kurulan Hipotez 3 de dogrulanmustir. Ogretmenlerin sinif ici etkili
iletisim becerileri, 6gretmen 0z yeterligini pozitif yonde etkilemektedir. Bu arastirmadaki
sonuglara gore hipotezin dogrulandigimi sdyleyebiliriz. Ogretmenlerin sinif igi etkili iletigim
becerileri, Ogretmen 06z yeterliklerini yordamaktadir. Etkili iletisim becerilerine sahip
ogretmenlerin hem kendi pedagojik yeterliklerini daha iyi algilayabilecekleri hem de
ogrencilerle kurduklart iliskileri giliclendirerek daha verimli bir O6grenme ortamlari
olusturabilecekleri sdylenebilir. Cornelius-White’in (2007) calismasinda da olumlu 6gretmen-
ogrenci iligkilerinin 6zellikle biligsel, duyussal ve davramigsal alanlarda optimal ve etkin
ogrenme ile iliskili oldugu tespit edilmistir. Etkili iletisim sayesinde Ogrencilerin yalnizca
biligsel degil diger alanlarda da gelisim gosterebilecegi belirtilmistir. Yildirnm’in (2021)
caligmasinda ise Ogreticilerin iletisim becerilerinin 6gretmen adaylarimin  6gretmenlik
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tutumunda ve oOgretmenlik 6z yeterliginde etkili oldugu belirlenmistir. Benzer sekilde,
ogretmenlerin etkili iletisim davraniglarinin sinif igerisindeki sozlii ve s6zsiiz etkilesim yoluyla
ogrencilerin akademik 6z yeterligini ve O0gretmenin kendi mesleki yeterlik algisini nasil
gliclendirdigini goOsteren bir calismada, iletisimsel davraniglarin Ogretmen yeterligini
etkileyebildigi ortaya konmustur (Wildauer, 2017). Ayrica 6gretmen ile ¢ocuk arasindaki
sagliklr iligkilerin ve Ogretmenle ebeveynler arasindaki etkili iletisimin, ¢ocuklarin okul
yasamindaki uyumlar1 ve genel iyi oluslar1 iizerinde belirleyici bir etkiye sahip oldugu
belirtilmektedir (Ma vd., 2024). Bunlarla birlikte, velilerle kurulan yapict iletisimin,
Ogretmenlerin genel 6z yeterlik algisini anlamli diizeyde artirdigi bulunmustur (Pedrazza vd.,
2015). Bu calismalar da iletisimin 6grenme konusundaki 6nemini ortaya koymaktadir. Yani
siifigi iletisim yalnizca dgretim siirecinin bir arac1 konumunda degildir. iletisim 6gretmenlerin
mesleki 6z giivenini, motivasyonunu ve uygulamadaki yeterligini besleyen temel bir bilesen
olarak degerlendirilebilmektedir.

“Ogretmenlerin mesleki adanmighklari, 6gretmen 6z yeterligini sinuf ici etkili iletisim
araciligiyla dolayli olarak etkilemektedir.” seklinde kurulan Hipotez 4 de kismi olarak
dogrulanmistir. Bu arastirmada elde edilen sonuglar, 6gretmenlik meslegine adanmishik ile
Ogretmen 0z yeterligi arasindaki iligkide sinif i¢i etkili iletisim becerisinin kismi araci roliine
yonelik kanitlar sunmaktadir. Ogretmenlik meslegine adanmishgm smf ici etkili iletigim
yoluyla 6gretmenlik 6z yeterligi {izerindeki anlamli dolayli etkiyi belirtmektedir. Huang ve
digerleri (2020) tarafindan yapilan calismada da 6gretmen 6z yeterliginin yalnizea siif ici
ogretim ile sinirli olmadigi, 6gretmen-6grenci iliskileri ve okul kararlarina katilim gibi diger
boyutlarin da 6gretmenlerin is doyumu ve mesleki adanmisliklar1 tizerinde daha giiclii etkiler
yarattig1 ortaya konmustur. Bu da 6z yeterligin ¢ok boyutlu bir sekilde degerlendirilmesi
gerektigini gdstermektedir. Wildauer (2017) tarafindan yiiriitiilen ¢aligmada, dgretmenlerin
s0zlii ve sozstiz sinif i¢i iletisim davraniglarinin, 6grencilerin algiladigi 6gretmen inanci yoluyla
ogrencilerin akademik 6z yeterliklerini etkiledigi ortaya konmustur. Asoncion ve Bolofer
(2021) de Ogretmen 6z yeterliginin, 0gretim uygulamalar ile Orgiitsel baghlik arasindaki
iliskide kismi araci rol oynadigimi gostermistir. Bu bulgular, sinif i¢i iletisim ortaminin
ogretmenlerin mesleki motivasyon ve yeterlilik algilarimi giiglendirdigini ve bu durumun
onlarin mesleki adanmiglik diizeylerini artirdigini ortaya koymaktadir. Boylelikle 6gretmen
egitimi, 6gretmenleri daha etkili kilmak i¢in hem igerik bilgisini hem de iletisim becerilerini
vurgulamalidir (Okoli, 2017). Arastirmanin sonuglar1 6gretmenlerin mesleki adanmisliklarini
smif i¢inde etkili iletisim araciliiyla ortaya koyduklarinda 6z yeterlik algilarinin da olumlu
yonde gelistigini gostermektedir. Etkili iletisimin, 6gretmenlerin hem Ogrencileriyle olan
etkilesimlerini hem de mesleki yeterliklerine dair inanglarimi1 destekleyen dnemli bir unsur
olarak karsimiza ¢iktig1 sdylenebilir. Bu nedenle 6gretmen yetistirme programlarinda 6gretmen
adaylariin 6grenciyle acik, saglikli ve etkili iletisim kurma becerilerini gelistirmeye yonelik
ders ve uygulamalara daha fazla 6nem verilmesi gerekmektedir.

Ogretmenlik meslegine adanmishik, sinifici etkili iletisim ve dgretmen 6z yeterligi degiskenleri
cinsiyete gore incelendiginde 6gretmenlik meslegine adanmiglikta anlaml farklilik olustugu
goriilmektedir. Kadin 6gretmenlerin mesleki adanmighik diizeylerinin erkek &gretmenlere
kiyasla daha yiiksek oldugu goriilmektedir. Yani kadin 6gretmenlerin kendilerini meslege
baglilik, 6grencilere adanma, 6zverili ¢alisma agilarindan erkeklere gore daha istekli buldugu
sOylenebilir. Bu durum, kadin 6gretmenlerin mesleki rollerine yonelik daha giiclii bir baglilik
ve motivasyon gelistirebilecegine isaret etmektedir. Coladarci (1992) tarafindan yapilan
calismada da kadin 6gretmenlerin adanmislik diizeyleri daha yiiksek olarak tespit edilmistir.
Kozikoglu ve Ozcanlnin (2020) arastirmasinda kadin  dgretmenlerin  meslege
adanmisliklarinin erkeklere oranla daha yiiksek diizeyde belirlenmistir. Habib (2019) taratindan
yapilan bir aragtirmada da kadin O6gretmenlerin mesleki adanmiglik diizeylerinin erkek
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Ogretmenlere gore anlamli bigimde daha yiiksek oldugu belirlenmistir (Habib, 2019). Butucha
(2014) calismasinda Etiyopya’da gorev yapan Ogretmenlerle yapilan arasgtirmada erkek
Ogretmenlerin 6z yeterlik ve mesleki adanmiglik diizeylerinin kadin 6gretmenlerden daha
yuksek oldugu bulunmustur. Bu bulgu, baz kiiltiirel baglamlarda sonuglarin degisebilecegini
ve cinsiyet etkisinin baglama gore farklilik gosterebilecegini gostermektedir. Bununla birlikte
arastirmada incelenen diger degiskenler agisindan cinsiyet temelinde anlamli bir farklilik
gozlenmemistir. Bu degiskenlerde erkek ve kadin dgretmenlerin ortalama puanlari birbirine
daha yakindir. Bu sonug, mesleki adanmislik disinda, 6gretmenlerin simif igi etkili iletisim
becerilerinin ve 6gretmenlik 6z yeterligi algilariin cinsiyet baglaminda biiytik 6l¢iide benzer
oldugunu ortaya koymaktadir.

Arastirma kapsaminda dgretmenlerin branglarina gore de 6gretmenlik meslegine adanmislik,
smif i¢ci etkili iletisim ve Ogretmen 0z yeterligi puanlarinin anlaml farklhilik gosterip
gostermedigi incelenmistir. Yapilan analiz sonucunda 6gretmenlerin mesleki adanmislik ve 6z
yeterlik diizeylerinin branglara gére anlaml farkliliklar gosterdigi ortaya ¢ikmistir. Mesleki
adanmishik diizeyleri agisindan, Tiirkce Ogretmenleri ile Tiirk Dili ve Edebiyat: 6gretmenleri
arasinda istatistiksel olarak anlamli bir fark tespit edilmistir. Tiirk¢e 6gretmenlerinin adanmislhik
diizeyleri, Tiirk Dili ve Edebiyati 6gretmenlerinden anlamli dl¢iide daha yiiksek bulunmustur.
Bu bulgu, Tiirk¢ce dgretmenlerinin mesleki motivasyonlarinin ve baghliklarinin daha giiclii
olabilecegini gosterebilir. Sinif dgretmenleri ve Tiirkce Ogretmenleri arasinda ise mesleki
adanmiglikta anlamli fark bulunmamuistir. Diger bir degisken olan 6gretmenlik 6z yeterligi
baglaminda da branglar arasinda anlamli farklilik saptanmistir. Sinif gretmenlerinin 6z yeterlik
diizeyleri, Tiirk Dili ve Edebiyat1 6gretmenlerine gére anlamli bir sekilde daha yiiksek olarak
bulunmustur. Siif 6gretmenlerinin 6z yeterliklerinin daha yiiksek olarak tespit edilmesi, ¢ok
yonlii ve ¢esitli pedagojik becerilerin daha yogun kullanildig1 bu bransin 6gretmenlere sagladig:
deneyim ve kazanimlarla iligkilendirilebilir. Son olarak etkili iletisim becerileri agisindan
branglar arasinda anlamli bir farklilik bulunmamistir. Bu durum iletisim becerilerinin branstan
bagimsiz olarak oOgretmenlik mesleginin ortak bir yetkinlik alani oldugu bigiminde
yorumlanabilir.

Aragtirmanin sonuglarindan hareketle gelistirilen 6neriler su sekildedir:

e  Ogretmenlerin mesleki adanmisliklarini gii¢lendirici ¢alismalarin yapilmasi, onlarin
ogretmen 0z yeterliklerini olumlu etkileyecektir. Bu da 6gretmenlerin sinif i¢i performanslarina
olumlu yansiyabilir.

e Ogpretmenlerin smif igi etkili iletisim becerilerini gelistirici ¢alismalarin yapilmast,
onlarin 8gretmen &z yeterliklerine olumlu yansiyacaktir. Oz yeterligi giiglendirecek galigmalar,
ogretmenlerin daha nitelikli olmasini saglayabilir.

e  Ogretmenlerin mesleki adanmuslar ile siif igi etkili iletisim becerilerinin birlikte ise
kosulmasinin 6gretmen 6z yeterligini daha da giiclendirmesi, 6gretmenlerin hizmet i¢i egitim
siireclerinde dikkate alinmasini gerektiren bir duruma isaret etmektedir.

e Ana dili derslerinin yiiriitiiciisii olan simif 6gretmeni, Tiirkce 6gretmeni, Tiirk dili ve
edebiyat1 Ogretmenleri ilizerine yapilan bu arasgtirmanin sonuglari dikkate almarak farkli
branglardaki 6gretmenler iizerinde de mesleki adanmislik ve 6gretmen 6z yeterligi arasinda
smif i¢i etkili iletisim becerisinin roliine yonelik ¢aligsmalar yapilabilir.

e Ogretmen yetistirme siireclerinde dgretmen olacaklarin mesleki adanmishk, simif igi
etkili iletisim becerileri ve 68retmen 6z yeterliklerini gelistirici uygulamalar, 6gretmen
yetistirme siirecinin niteligine katki sunacaktir.
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and Turkish language teachers. Data were collected through the Teachers’
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Perception Scale, and the Teachers’ Sense of Efficacy Scale. Pearson correlation
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1. Introduction

The teaching profession corresponds to a field that has been valued by societies from the past
to the present and has been entrusted with significant responsibilities in the nurturing of future
generations. The responsibilities assigned to teachers have also changed their roles over time.
Previously seen primarily as transmitters and sources of knowledge, teachers have gradually
shifted towards roles guiding students in transforming knowledge into skills. Today, with
advances in instructional technologies, teaching has evolved into a performance-based
profession wherein knowledge is actively converted into practical competencies (Siigiimlii,
2022).
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Teachers play a significant role in the provision of quality education and in the nurturing of
individuals in accordance with the requirements of the age (Darling-Hammond, 2017). This
significant role necessitates that teachers engage in professional development and ensure the
sustainability of their teaching competencies. In order to achieve this objective, it is essential to
instil a robust sense of teacher self-efficacy. Bandura (1986) points out that self-efficacy
consists of judgments about one’s ability to organize and execute actions that enable the
attainment of a specific performance. In this context, it is important for teachers to have a
positive perception of their professional competence in order to conduct a higher quality
instructional process. This is because the degree to which teachers perceive themselves as
competent in executing their profession affects their teaching performance (Berkant, 2017).
Teachers with strong self-efficacy communicate more effectively with students and parents,
place greater trust in their students, and expend greater effort on their professional development
(Kiling et al., 2021). Tekel and Erus (2023) also express the view that teachers with a high sense
of well-being support effective learning pathways in both face-to-face and online environments
and thus adapt to changing educational processes.

Numerous variables influence teacher self-efficacy. Among these variables, classroom
communication skills hold a significant place. Within the framework of the General
Competencies for the Teaching Profession (Ministry of National Education [MoNE], 2017a),
communication and collaboration are included as competencies; teachers are expected to
establish effective communication and collaboration with students, colleagues, families, and
other stakeholders in education. Furthermore, within the framework of the Special Field
Competencies for Turkish Language Teachers (MoNE, 2017b), teachers are expected to be role
models for the correct and effective use of Turkish and for communication. Effective
communication holds a significant place among the professional competencies of teachers
within the classroom. Yildiz et al. (2018) emphasize that teachers with strong communication
skills are able to present their knowledge and skills effectively in learning environments. This,
in turn, is important for teachers to be able to conduct the in-class teaching-learning process
soundly (Duta et al., 2015; Glirsimsek, 1999; Yesilyurt, 2013).

Ozcan (2023) contends that teachers’ communication skills are important in solving problems
in learning environments. It is emphasized that teachers being effective communicators is a
significant factor in the development of stakeholder relationships and schools, and in the
enhancement of educational quality (Giilbahar & Aksungur, 2018). Elgit and Yurtal (2022)
assert that teacher self-efficacy affects their in-class behaviours; Vatansever-Bayraktar and
Celik (2021) indicate that a relationship exists between teacher self-efficacy and classroom
management skills. In this case, it can be concluded that effective classroom communication
skills have a positive effect on teacher competency.

Another variable that influences teacher competencies is commitment to the profession. Bagci-
Ayranci and Bagkan (2021) state that positive attitudes towards the profession and emotional
competencies are among the fundamental characteristics that teachers must possess to improve
education. The professional commitment of teachers can influence the student, their institution,
and the classroom management process. McGovern and Miller (2008) emphasize that the
professional commitment of teachers creates a strong disposition for teaching and learning.
Batucha (2013) states that professional commitment in teaching creates the desire to value the
profession and to continue in it in order to increase student achievement. Similarly, Kozikoglu
and Senemoglu (2018) express the view that professional commitment is related to teachers’
commitment to the teaching profession, their dedication to their students, and their diligent
work. Kozikoglu and Ozcanli (2020) also emphasize that professional commitment contributes
to teachers’ development of contemporary teaching skills.
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Tschannen-Moran and Woolfolk-Hoy (2001) state that a strong relationship exists between
teachers’ self-efficacy perceptions and their passion for the profession and levels of professional
commitment; Shukla (2014) emphasizes that an increase in teachers’ commitment to the
profession is positively reflected in their in-class teaching performance. Meri¢ and Erdem
(2020) state that a relationship exists between teachers’ job characteristics (teacher
competencies, roles and responsibilities, the importance of the profession, teacher autonomy,
teacher performance feedback) and their professional commitment. In this case, it can be said
that professional commitment enhances teacher competency and contributes to their
professional development.

1.1. Research Hypothesis Model and Hypotheses

Research has indicated that teacher self-efficacy is influenced by effective classroom
communication skills (Duta et al., 2015; Elgit & Yurtal, 2022; Giilbahar & Aksungur, 2018;
Giirsimsek, 1999; Ozcan, 2023; Vatansever-Bayraktar & Celik, 2021; Yesilyurt, 2013; Yildiz
et al., 2018) and professional commitment (Bandura, 1986; Batucha, 2013; Kiling et al., 2021;
Kozikoglu & Ozcanli, 2020; Kozikoglu & Senemoglu, 2018; Meri¢ & Erdem, 2020; McGovern
& Miller, 2008; Shukla, 2014; Tschannen-Moran & Woolfolk-Hoy, 2001).

In addition to the research findings in the literature, the researchers’ teaching experiences and
observations indicate that the research variables may be related and that effective classroom
communication skills may assume a mediating role among the other variables. Studies
conducted on the mediating role of communication skills on various variables (Bedir et al.,
2023; Demirdag, 2022; Ma et al., 2024; Saleem & Akhtar, 2023; Tekel & Erus, 2023; Wildauer,
2017) coincide with the researchers’ observations and experiences. In this context, it was
decided to examine the variables of professional commitment and teacher self-efficacy, as
identified for this study, through the mediating role of effective classroom communication
skills. Based on this reasoning, the diagram of the hypothesis model developed for the study is
presented in Figure 1.

Figure 1. Diagram of the Model

Effective Classroom

Communication Skills

Teachers’ Professional
eachers Frolessiona [ HI Teacher Self-Efficacy

Commitment

Within the framework of the hypothesis model developed for the study, four research
hypotheses were formulated. These hypotheses are presented below.

H1: Teachers’ professional commitment positively affects teacher self-efficacy.

H2: Teachers’ professional commitment positively affects effective classroom
communication skills.

H3: Teachers’ effective classroom communication skills positively affect teacher self-
efficacy.
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H4: Teachers’ professional commitment indirectly affects teacher self-efficacy through
effective classroom communication skills.

1.2. The Significance and Purpose of the Study

Among teaching specializations, those related to native language education, which form the
basis of communication, hold a distinct importance. This is because native language education
constitutes the foundation for the development of individuals’ language and thinking skills. The
development of individuals’ communication skills, in turn, is dependent on quality native
language education. Native language education serves as the foundation for learning in all
subjects (Y1ldiz, 2015) and is considered a significant variable of school success (Padem, 2016).
Furthermore, communication competence in the native language has been specified in all
curricula as one of the key competencies that every student must acquire (Siigiimlii, 2021).
Additionally, a positive relationship is observed between communication skills and critical
thinking skills (Koksal & Cogmen, 2018), with the latter being one of the higher-order thinking
skills necessary for students to make sound decisions regarding situations they encounter at
different stages of their lives and to effectively manage their learning processes (Bayrak-
Ozmutlu & Kanik-Uysal, 2021). For these reasons, it can be said that native language teachers,
with their professional responsibilities, assume a leading role in the nurturing of society’s future
generations. Based on this role, it was deemed important to conduct the research on teachers
who instruct native language courses.

In Turkey, native language instruction is conducted by primary school teachers in the “Turkish”
course at the primary school level, by Turkish language teachers in the “Turkish” course at the
middle school level, and by Turkish language and literature teachers in the “Turkish Language
and Literature” course at the high school level. The professional commitment, effective
classroom communication skills, and teacher self-efficacy of teachers who instruct native
language courses hold importance for the quality of native language education. The research is
expected to contribute to the teacher education process regarding the qualities to be acquired
by teacher candidates, to the support of teachers’ professional development by enhancing their
professional commitment, self-efficacy, and effective classroom communication skills, and to
new research to be conducted in this field. The absence of another study in the literature
examining the professional commitment, effective classroom communication skills, and teacher
self-efficacy of teachers who instruct native language courses also makes the research
particularly important. In this context, the purpose of the study is to determine the mediating
role of effective classroom communication skills in the relationship between professional
commitment and teacher self-efficacy of teachers who instruct native language courses.

2. Method
2.1. Research Design

As this study examines the mediating role of effective classroom communication skills in the
relationship between professional commitment and teacher self-efficacy of teachers who
instruct native language courses, it was conducted as a correlational study, which is a type of
quantitative research method. Correlational study is a type of research used to explain the
relationships between variables (Christensen et al., 2015). “In their simplest form, correlational
studies investigate the possibility of relationships between only two variables, although
investigations of more than two variables are common” (Fraenkel et al., 2023, p. 325). A
significant and fundamental characteristic is that the investigation occurs without any
intervention in the variables.
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2.2. Participants

The participants of the research comprised 248 mother tongue teachers. According to the results
of the Monte Carlo Power Analysis for Indirect Effects, it can be stated that the data obtained
are sufficient to achieve a power of .80 at a 99% confidence level (Schoemann et al., 2017).
The cluster sampling method was used to determine the participants. This is because the target
population of the research includes Turkish language, Turkish language and literature, and
primary school teachers, who work throughout Turkey. With cluster sampling, a researcher can
select a certain number of schools and test all the students in these selected schools; that is, a
geographically proximate cluster is sampled (Cohen et al., 2018). Thus, the data were collected
during the fall semester of the 2024-2025 academic year from five provinces located in the
Black Sea region. The participant teachers were employed at public schools. They were
included in the sample based on the principle of voluntary participation. Of these teachers, 97
(39.1%) were male and 151 (60.9%) were female. The participants included 73 (29.4%) primary
school teachers, 120 (48.4%) Turkish language teachers, and 55 (22.2%) Turkish language and
literature teachers. In terms of professional experience, 60 teachers had 1-5 years, 36 had 6-10
years, 39 had 11-15 years, 39 had 16-20 years, and 74 had over 20 years of experience. Thus,
participant diversity was achieved in terms of gender, specialization, and professional
experience.

2.3. Data Collection Tools
2.3.1. Teachers’ Professional Commitment Scale

The professional commitment scale was developed by Kozikoglu and Senemoglu (2018) to
examine teachers’ levels of professional commitment. In the development study, the data were
collected from 329 teacher candidates. Exploratory factor analysis was used for construct
validity. The scale was a five-point Likert-type scale. Consequently, three factors were
identified in the 20-item scale: “commitment to the profession,” “dedication to students,” and
“diligent work.” This structure explained 58% of the total variance. A significant difference
between the upper and lower 27% group scores was also presented under criterion validity.
Cronbach’s Alpha reliability coefficient for the overall scale was reported as .90. In the present
study, Cronbach’s Alpha reliability coefficient was found to be .93. The reliability coefficients
for the factors were identified as .92 for the first factor, .86 for the second, and .70 for the third.
With the data from the present study, these values were .93 for the first factor, .80 for the second,
and .90 for the third. The scale can be used by calculating a total score. Based on the results
obtained, it was stated that a valid and reliable measurement instrument was developed. Since
a Confirmatory Factor Analysis (CFA) was not conducted in the original development study, it
was performed within the scope of this research. Accordingly, the model fit indices were as
follows: CFI1 = .91, TLI = .90, RMSEA = .08, SRMR = .06, and y?/df = 2.89. It can be stated
that acceptable fit values were achieved as a result of the CFA following two theoretically
linked intra-factor modifications (between items m1 and m2, and items m6 and mS8).

2.3.2. Effective Classroom Communication Skills Scale

The effective classroom communication skills perception scale was developed by Giilbahar and
Aksungur (2018). In the development study, the data were collected from 485 teachers.
Exploratory factor analysis was used for construct validity. Additionally, a CFA was conducted.
The scale is a five-point Likert-type scale. As a result of these analyses, four factors were
identified in the 23-item scale: “effective speaking,” ‘“active listening,” “empathy,” and
“effective use of body language.” In the development study, the following results were obtained
from the CFA: CFI = .98, TLI = .98, RMSEA = .04, SRMR = .04, and y?/df = 1.96. Since the
scale was developed and validated on a Turkish sample, a separate validation study was not
conducted. The scale can be used by calculating a total score. The Cronbach’s Alpha reliability
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coefficient of the scale was .91 in the development study and .95 in the present study. The
reliability coefficients for the factors in the development study were .87 for the first factor, .85
for the second, .82 for the third, and .80 for the fourth. In the present study, the values for the
factors were identified as .89 for the first factor, .90 for the second, .87 for the third, and .78 for
the fourth. Consequently, based on the results obtained, a valid and reliable measurement
instrument was developed.

2.3.3. Teachers’ Sense of Efficacy Scale

The teachers’ sense of efficacy scale was adapted into Turkish by Capa et al. (2005). The
adapted scale consisted of 24 items and 3 factors. These factors were identified as “Student
Engagement,” “Instructional Strategies,” and “Classroom Management.” The scale has a nine-
point Likert-type rating system. During the translation phase of the scale, the data were
collected from 97 individuals in a pilot study to examine model fit. In the adaptation study, data
were collected from 628 teacher candidates. In the analyses, descriptive statistics including
means and standard deviations were calculated for all three sub-dimensions, and the
relationships between subscale scores were examined using the Pearson correlation method. A
confirmatory factor analysis (CFA) was applied to the three-factor model using the AMOS
program, and the Rasch rating scale model was also analysed with the Facets program to
estimate person and item scores. The Cronbach’s Alpha reliability coefficient for the scale was
reported as .93. The Cronbach’s Alpha reliability coefficients were identified as .82 for the
“Student Engagement” factor, .86 for the “Instructional Strategies” factor, and .84 for the
“Classroom Management” factor. In the adaptation study, the following results were obtained
from the CFA: CFI=.99, TLI=.99, RMSEA = .06. The scale can be used by calculating a total
score. Since the structure of the scale was validated on a Turkish sample, a separate validation
study was not conducted. The Rasch analysis demonstrated that the items functioned cohesively
and that each subscale measured a meaningful variable. Hence, based on the findings, the scale
is a valid and reliable instrument for measuring teachers’ self-efficacy perceptions.

2.4. Data Collection Procedures

Prior to commencing the research, the necessary permissions were obtained from the Ordu
University, Educational Research Ethics Committee. Following these permissions, the study
was also conducted in accordance with the ethical principles established by the American
Psychological Association [APA] (2020). The data collection process was carried out with
voluntary participants both through online platforms and via face-to-face interactions.
Participation in the study was entirely voluntary, and participants were provided with detailed
information regarding the purpose, scope, and procedures of the research. Furthermore, they
were included in the data collection process after their informed consent was obtained.

2.5. Data Analysis

The Jamovi (2023) program was utilized for the data analysis. The analytical techniques were
selected based on the normality of the data. According to George and Mallery (2003), skewness
and kurtosis coefficients between —2 and +2 are considered sufficient to assume a normal
distribution, while according to Tabachnick and Fidell (2007), this range is between —1.5 and
+1.5. As the skewness and kurtosis coefficients approach zero, the normality of the distribution
increases (Tabachnick & Fidell, 2007). Since the skewness and kurtosis values for the scores
obtained from the measurement instruments fell between —1.5 and +1.5, the data can be
considered to be normally distributed. The z-scores of the data were also examined. The
analyses were conducted using data with z-scores between —3 and +3. Parametric tests were
used for the data analysis such as one-way analysis of variance (ANOVA), the Pearson product-
moment correlation coefficient, an independent samples t-test, and mediation analysis. For the
mediation model, the GLM Mediation Model was used, and the model was visualized (Gallucci,
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2020; Soetaert, 2019). The mediation analysis was regression-based. Additionally,
bootstrapping/resampling (k = 5000) was used in the calculations. Thus, bootstrapping with
95% confidence intervals was employed to test the statistical significance of the mediation
relationship (indirect effect) between the variables (Hayes, 2013).

3. Findings

The correlation heat map illustrating the correlational relationships among teachers’
professional commitment, effective classroom communication skills, and teachers’ sense of
efficacy are presented in Figure 2.

Figure 2. Correlation Heat Map
PE -
PE_CP 0.273** 0.241*** 0.208*** 0.222** 0202 0.206* 0.204** 0.195** 0.179**
PE_DS
PE_DW -
EC
EC_ES
EC_EL
EC_E
EC_ELB -
TSE
TSE_SE

TSE_IS

TSE_CM ~ 0.343*** 0.179*

Note. * p < .05, ¥* p < .01, *** p <.001; PE: Teachers’ Professional Commitment, PE_CP: Commitment to the Profession,
PE_DS: Dedication to Students, PE DW: Diligent Work, EC: Effective Classroom Communication Skills, EC_ES: Effective
Speaking, EC_EL: Active Listening, EC_E: Empathy, EC_EBL: Effective Use of Body Language, TSE: Teachers’ Sense of
Efficacy, TSE SE: Student Engagement, TSE IS: Instructional Strategies, TSE_CM: Classroom Management

As demonstrated in Figure 2, the data indicate positive correlations between the variables,
though the extent of these relationships varies. Positive relationships exist between teachers’
professional commitment and both effective classroom communication skills (» = .48, p <.001)
and teachers’ sense of efficacy (» = .38, p <.001). A positive relationship also exists between
effective classroom communication skills and teachers’ sense of efficacy (» = .58, p < .001).
Accordingly, it can be concluded that these variables possess positively correlated structures.

Following the correlation analysis, a hierarchical regression analysis was conducted, with
Teachers’ Sense of Efficacy treated as the dependent variable (M1 and M2). Prior to this
analysis, the necessary assumptions were examined. Accordingly, the values for VIF (teachers’
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professional commitment = 1.30; effective classroom communication skills = 1.30), Durbin-
Watson (M1 = 1.68, M2 = 1.81), and Kolmogorov-Smirnov (p > .05) were found to be suitable
for proceeding with the analysis (Field, 2018). Additionally, the assumption of
homoscedasticity was examined, and the significance value of the Breusch-Pagan test (p = .400)
was checked. Thus, it was observed that heteroscedasticity was not present in the original
model. Teachers’ Professional Commitment was added to the first model, and the contribution
of this variable to the model is significant (F(1, 246) =42.697, p <.001;  =.38, p <.001, 95%
CI [.26, .50]). Effective classroom communication skills were added to the second model, and
the contribution of this variable to the model is significant (£(2, 245) = 68.614, p <.001; B =
52, p < .001, 95% CI [.40, .64]). In this model, the contribution of teachers’ professional
commitment also decreased (B = .13, p =.026, 95% CI [.01, .24]). Based on these findings, it
can be stated that the variable with the greatest impact on the model is effective classroom
communication skills.

Following these stages, a mediation analysis was conducted. The results of this analysis are
presented in Table 1.

Table 1. Indirect and Total Effects - Professional Commitment as the Independent Variable

95% C.I.
Type Effect B SE LL UL B z p
Indirect MA = EI=0Y 0412 0.0658 02869 0.602 0.254 6.26  <.001

Components MA = EI 0.289 0.0333  0.2079 0.374 0.483 8.69 <.001

El = OY 1.425  0.1576 1.0790 1.803 0.525 9.04 <.001
Direct MA = OY 0213  0.0943 0.0166 0410 0.131 2.26 .024
Total MA = 0OY 0.625 0.0954 03931 0.870 0.385 6.55 <.001

Note. Confidence interval calculation method: Bias-corrected bootstrap (k = 5000). Betas are fully standardized effect sizes.
MA: Teachers’ Professional Commitment, EI: Effective Classroom Communication Skills, OY: Teachers’ Sense of
Efficacy.

An examination of Table 1 shows that the total effect of teachers’ professional commitment on
teachers’ sense of efficacy is significant (f = 0.38, p <.001, B 95% CI [.39, .87]). The total
effect represents the effect calculated without the mediator, as well as the sum of the indirect
and direct effects. When the direct effect is examined, it is also found to be significant, though
lower (3=0.13, p=.024, B95% CI [.01, .41]). The direct effect represents the effect calculated
with the mediator in the model, thus reflecting the unmediated effect. Consequently, it can be
said that professional commitment has a direct effect on self-efficacy, but that this effect is
diminished. Furthermore, the effect of effective classroom communication skills on self-
efficacy is also significant (f = 0.52, p <.001, B 95% CI [1.07, 1.80]). Finally, the mediating
role of effective classroom communication skills in the relationship between professional
commitment and self-efficacy was examined. According to the findings, the indirect effect of
teachers’ professional commitment on teachers’ sense of efficacy is significant (f = 0.25, p <
.001, B 95% CI [.28, .60]). Based on these results, it can be stated that effective classroom
communication skills have a partial mediating role in the relationship between teachers’
professional commitment and teachers’ sense of efficacy. The model that emerged from the
statistical analyses is presented in Figure 3.
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Figure 3. The Mediating Role of Effective Communication in the Relationship Between Professional
Commitment and Sense of Efficacy

Communication Skills
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The mean scores obtained from the measurement instruments were compared according to the

gender variable. The results of the independent samples t-test conducted for this purpose are
presented in Table 2.

Table 2. Results of the Independent Samples t-Test for the Gender Variable

Measurements Statistic df p Effect Size (d)
Teachers’ Professional Student’s t -2.6322 246 .009 -0.342
Commitment Welch’s t -2.539 180 .012 -0.336
Effective Classroom Student’s t -1.9162 246 .057 -0.249
Communication Skills Welch’s t -1.858 184 .065 -0.245
Teachers’ Sense of Student’s t -0.614 246 .540 -0.079
Efficacy Welch’s t -0.620 212 .536 -0.080

Note. H, pMale # pFemale. @ Levene’s test is significant (p < .05), indicating that the assumption of equal variances is
violated. Therefore, Welch’s t-test was considered for these variables.

An examination of Table 2 reveals a significant difference in teachers’ professional
commitment according to gender (p < .05). Accordingly, the mean score for teachers’
professional commitment is significantly higher for female teachers than for male teachers
(#(180) = -2.539, p = .012). No significant differences were observed for effective classroom
communication skills or teachers’ sense of efficacy according to gender (p > .05). The mean
scores obtained from the measurement instruments according to the gender variable are
presented in Table 3.

Table 3. Mean Scores from Measurement Instruments by Gender

Measurements Group n Mean SD
Teachers’ Professional Commitment Flzlriele 19571 3421(1) 822’;’
Effective Classroom Communication Skills Ft/[niilele 19571 jg;‘ 8;23
Teachers’ Sense of Efficacy Flzlriele 19571 ;g; (1)(9)??

An examination of Table 3 shows that the mean score for teachers’ professional commitment
is higher for female teachers (M = 4.41, SD = .56) than for male teachers (M = 4.20, SD = .66).
Similarly, the mean scores for effective classroom communication skills and teachers’ sense of
efficacy are higher for female teachers than for male teachers (effective classroom
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communication skills, female M = 4.73, SD = .34, male M = 4.64, SD = .39; teachers’ sense
of efficacy, female M =7.32, 8D =1.01, male M =7.25, 8D =.96).

The mean scores obtained from the measurement instruments were compared according to the
specialization variable. The results of the one-way ANOVA conducted for this purpose are
presented in Table 4.

Table 4. Results of the One-Way ANOVA for the Specialization Variable

Measurements F dfi dr p

Teachers’ Professional Welch’s 3.99 2 126 .021
Commitment Fisher’s 4.27 2 245 .015
Effective Classroom Welch’s 1.99 2 121 141
Communication Skills* Fisher’s 2.58 2 245 .078
Teachers’ Sense of Welch’s 3.20 2 126 .044
Efficacy Fisher’s 3.75 2 245 .025

*Note. Levene’s test is significant (p <.05), indicating that the assumption of equal variances is violated. Therefore, Welch’s
ANOVA was considered for this variable. For the others, Fisher’s ANOVA was considered, and the Tukey test was used
for post-hoc analysis. Teachers’ Professional Commitment n?p = .034, Teachers’ Sense of Efficacy n?p =.030.

An examination of Table 4 shows that the mean scores of teachers on the teachers’ sense of
efficacy and teachers’ professional commitment scales show a significant difference according
to specialization (p <.05). In teachers’ professional commitment, a significant difference exists
between Turkish language teachers (M = 4.41, SD = .572) and Turkish language and literature
teachers (M =4.13, SD = .640) (Tukey post hoc p=.011, d=.47). Accordingly, the commitment
levels of Turkish language teachers are significantly higher than those of Turkish language and
literature teachers (mean difference = .285). In teachers’ sense of efficacy, a significant
difference exists between primary school teachers (M = 7.47, SD = .898) and Turkish language
and literature teachers (M = 6.99, SD = 1.135) (Tukey post hoc p =.021, d = .48). Accordingly,
the mean self-efficacy scores of primary school teachers are significantly higher than those of
Turkish language and literature teachers (mean difference = .471). However, no significant
difference was found for effective classroom communication skills according to specialization
(p > .05). The mean scores obtained from the measurement instruments according to the
specialization variable are presented in Table 5.

Table 5. Mean Scores from Measurement Instruments by Specialization

Measurements Group n  Mean SD
Teachers® Professional P-rimary School Teacher 73 434 0.621
Commitment Turklsh Lang. and Lit. Teacher 55 413 0.640
Turkish Language Teacher 120 441 0.572
. Primary School Teacher 73 470 0.353
]éf)tfrlcrgzreli(c,:zlliliscf;os(})l?illls Turkish Lang. and Lit. Teacher 55 4.60 0.439
Turkish Language Teacher 120  4.73  0.329
Primary School Teacher 73 7.47 0.898
Teachers’ Sense of Efficacy Turkish Lang. and Lit. Teacher 55 699 1.135
Turkish Language Teacher 120  7.33  0.951

In Table 5, it is observed that the mean scores of Turkish language teachers in teachers’
professional commitment and effective classroom communication skills are higher than the
mean scores of primary school teachers and Turkish language and literature teachers; and that
in teachers’ sense of efficacy, the mean scores of primary school teachers are higher than those
of the other two specializations.
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4. Discussion, Conclusion, and Suggestions

According to the data obtained from the research, Hypothesis 1, stating that “Teachers’
professional commitment positively affects teachers’ sense of efficacy,” was confirmed.
Accordingly, teachers’ professional commitment is significantly and positively correlated with
teachers’ sense of efficacy. Teachers’ professional commitment predicts their sense of efficacy.
Based on the results obtained, it can be stated that the level of teachers’ commitment to their
profession is a significant factor that enhances their sense of professional efficacy. In a study
conducted by Coladarci (1992), it was found that instructional self-efficacy was a strong
predictor of commitment to teaching. Another study notes that teachers’ self-efficacy beliefs
positively affect their commitment to the teaching profession (Chesnut & Burley, 2015). A
large-scale study in the United States involving 26,257 teachers and 6,711 school administrators
demonstrated that individual and collective self-efficacy beliefs significantly predicted
commitment to the teaching profession (Ware & Kitsantas, 2007). In the study by Yildiz and
Celik (2017), it is reported that committed teachers have a higher enthusiasm for teaching,
thereby creating a direct positive impact on students’ academic achievement and personal
development. A strong relationship exists between teachers’ sense of efficacy and their passion
and commitment to the profession (Tschannen-Moran & Woolfolk-Hoy, 2001). These findings
are also supported by another study conducted on teachers in Turkey, in which a moderate,
positive, and significant relationship was identified between teachers’ professional commitment
levels and their self-efficacy perceptions (Kozikoglu, 2016). In a structural equation modelling
study conducted in Taiwan, it was shown that teachers’ professional preparation and experience
increased their self-efficacy, which in turn indirectly strengthened their professional
commitment (Pan, 2023). In a study conducted with teacher candidates in four different
countries, Klassen et al. (2013) found that teachers’ self-efficacy beliefs partially mediated the
negative relationship between teaching stress and professional commitment. It was particularly
observed that the negative effect of stress stemming from student behaviour on professional
commitment was lower among teacher candidates with high self-efficacy. Teachers’
pedagogical content knowledge, enthusiasm for teaching, and self-regulation skills also
positively affect instructional quality and student outcomes (Kunter et al., 2013). Thus, it can
be argued that teachers’ approaches to situations encountered during the instructional process
are capable of supporting their perceptions of pedagogical competence and their sense of
responsibility towards their students. Furthermore, teachers’ professional commitment can be
viewed not only as an individual sentiment but also as a dynamic and reciprocal structure that
influences how they perceive their professional competencies.

Hypothesis 2, stating that “Teachers’ professional commitment positively affects effective
classroom communication,” was also confirmed. Teachers’ professional commitment
significantly predicts their effective classroom communication skills. Professional commitment
may enable teachers not only to enhance their own professional competencies but also to
establish more productive and effective communication in their interactions with students.
Teachers committed to the teaching profession (particularly the dedication to students factor)
can build stronger relationships with their students. These relationships, in turn, can create an
open, trust-based, and productive communication environment in the learning setting. In a
study, it was determined that teachers’ professional commitment levels were positively and
significantly correlated with their classroom management skills, and that this was effective in
establishing a healthier communication environment with students (Kaur & Ranu, 2017). Thus,
teachers can not only enhance academic achievement but also support the social and emotional
development of students. One study indicated that both positive and negative teacher-student
relationships have medium to large associations with student engagement (Roorda et al., 2011).
It has been observed that teachers’ professional commitment is not limited to professional
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performance but also plays a determinant role in their sense of responsibility towards students,
effective communication skills, and the quality of classroom interaction (Somech & Bogler,
2002). Similarly, another study has reported that teachers’ professional commitment levels
yield positive outcomes in terms of fostering greater empathy with students, communication,
and structuring the classroom atmosphere (Park, 2005). In other words, a teacher’s effective
communication skills can be observed in student outcomes. When all the data are considered
together, teachers’ professional commitment is not limited to being solely a personal source of
motivation. It can be evaluated as a pedagogical component that directly affects the quality of
communication established with students.

Hypothesis 3, stating that “Teachers’ effective classroom communication skills positively affect
teachers’ sense of efficacy,” was also confirmed. Teachers’ effective classroom communication
skills positively affect their sense of efficacy. According to the results of this study, we can
state that the hypothesis is confirmed. Teachers’ effective classroom communication skills
predict their sense of efficacy. It can be stated that teachers with effective communication skills
can both perceive their own pedagogical competencies more favourably and create more
productive learning environments by strengthening the relationships they establish with
students. In the study by Cornelius-White (2007), it was also found that positive teacher-student
relationships were associated with optimal and effective learning, especially in the cognitive,
affective, and behavioural domains. It has been stated that through effective communication,
students can develop not only cognitively but in other domains as well. In the study by Yildirim
(2021), it was determined that instructors’ communication skills were effective on teacher
candidates’ teaching attitudes and sense of efficacy. Similarly, in a study demonstrating how
teachers’ effective communication behaviours strengthen students’ academic self-efficacy and
the teacher’s own perception of professional competence through in-class verbal and non-verbal
interaction, it was revealed that communicative behaviours can influence teacher competence
(Wildauer, 2017). Furthermore, it is stated that healthy relationships between teacher and child
and effective communication between teacher and parents have a determinant effect on
children’s adjustment to school life and their overall well-being (Ma et al., 2024). In addition,
constructive communication established with parents has been found to significantly increase
teachers’ general sense of efficacy (Pedrazza et al., 2015). These studies also demonstrate the
importance of communication in learning. In other words, classroom communication is not
merely a tool in the instructional process. Communication can be considered a fundamental
component that fosters teachers’ professional self-confidence, motivation, and competence in
practice.

Hypothesis 4, stating that “Teachers’ professional commitment indirectly affects teachers’
sense of efficacy through effective classroom communication,” was also partially confirmed.
The results obtained in this study provide evidence for the partial mediating role of effective
classroom communication skills in the relationship between teachers’ professional commitment
and teachers’ sense of efficacy. This indicates a significant indirect effect of teachers’
professional commitment on their sense of efficacy through -effective classroom
communication. A study by Huang et al. (2020) also revealed that teachers’ sense of efficacy
was not limited to in-class instruction, but that other dimensions, such as teacher-student
relationships and participation in school decisions, had stronger effects on teachers’ job
satisfaction and professional commitment. This demonstrates that sense of efficacy should be
evaluated in a multidimensional manner. In a study conducted by Wildauer (2017), it was
revealed that teachers’ verbal and non-verbal classroom communication behaviours affected
students’ academic self-efficacy through students’ perceived teacher trust. Asoncion and
Bolofer (2021) also showed that teachers’ sense of efficacy played a partial mediating role in
the relationship between instructional practices and organizational commitment. These findings
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reveal that the classroom communication environment strengthens teachers’ professional
motivation and perceptions of competence, which in turn increases their levels of professional
commitment. Thus, to make teachers more effective, teacher education should emphasize both
content knowledge and communication skills (Okoli, 2017). The results of the research show
that when teachers demonstrate their professional commitment through -effective
communication in the classroom, their sense of efficacy also develops positively. It can be said
that effective communication emerges as a significant element that supports both teachers’
interactions with their students and their beliefs regarding their professional competence.
Therefore, teacher education programs should place greater importance on courses and practical
applications aimed at developing teacher candidates’ ability to establish open, healthy, and
effective communication with students.

When the variables of teachers’ professional commitment, effective classroom communication,
and teachers’ sense of efficacy were examined according to gender, a significant difference was
found in teachers’ professional commitment. The levels of professional commitment were
found to be higher among female teachers compared to their male counterparts. This suggests
that female teachers may perceive themselves as more willing than male teachers in terms of
commitment to the profession, dedication to students, and diligent work. This situation indicates
that female teachers may develop a stronger commitment and motivation towards their
professional roles. In the study conducted by Coladarci (1992), the commitment levels of
female teachers were also identified as higher. In the research by Kozikoglu and Ozcanli (2020),
the professional commitment of female teachers was determined to be at a higher level
compared to men. In a study conducted by Habib (2019), it was also determined that the
professional commitment levels of female teachers were significantly higher than those of male
teachers. In a study by Butucha (2014) conducted with teachers serving in Ethiopia, it was found
that the self-efficacy and professional commitment levels of male teachers were higher than
those of female teachers. This finding suggests that results can vary in different cultural contexts
and that the effect of gender may differ depending on the context. However, no significant
difference was observed based on gender in terms of the other variables examined in this
research. For these variables, the mean scores of male and female teachers are closer to each
other. This result reveals that, apart from professional commitment, teachers’ effective
classroom communication skills and their sense of efficacy perceptions are largely similar in
the context of gender.

Within the scope of the research, it was also examined whether the scores for teachers’
professional commitment, effective classroom communication, and teachers’ sense of efficacy
showed a significant difference according to their specialization. The analysis revealed that the
levels of teachers’ professional commitment and sense of efficacy showed significant
differences according to specialization. In terms of professional commitment levels, a
statistically significant difference was identified between Turkish language teachers and
Turkish language and literature teachers. The commitment levels of Turkish language teachers
were found to be significantly higher than those of Turkish language and literature teachers.
This finding may indicate that the professional motivation and commitment of Turkish language
teachers could be stronger. However, no significant difference in professional commitment was
found between primary school teachers and Turkish language teachers. In the context of the
other variable, teachers’ sense of efficacy, a significant difference was also identified among
specializations. The sense of efficacy levels of primary school teachers were found to be
significantly higher than those of Turkish language and literature teachers. The higher sense of
efficacy identified among primary school teachers can be attributed to the experience and
benefits provided by this specialization, where multifaceted and diverse pedagogical skills are
used more intensively. Finally, no significant difference was found among specializations in
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terms of effective communication skills. This finding can be interpreted as communication
skills being a common area of competence for the teaching profession, regardless of
specialization.

The recommendations developed based on the results of the research are as follows:

e Implementing initiatives designed to strengthen teachers’ professional commitment will
positively influence their sense of efficacy. This, in turn, may be positively reflected in their
classroom performance.

e Organizing initiatives aimed at developing teachers’ effective classroom
communication skills will have a positive impact on their sense of efficacy. Initiatives designed
to strengthen a sense of efficacy can contribute to enhancing teacher quality.

e The finding that the integration of teachers’ professional commitment and effective
classroom communication skills further strengthens their sense of efficacy highlights a factor
that should be considered in in-service training processes for teachers.

e Based on the results of this study, conducted on primary school, Turkish language, and
Turkish language and literature teachers who instruct mother tongue courses, further research
could be carried out on the role of effective classroom communication skills in the relationship
between teachers’ professional commitment and teachers’ sense of efficacy among teachers in
other specializations.

e Inteacher education programs, implementing practices designed to develop professional
commitment, effective classroom communication skills, and a sense of efficacy in prospective
teachers will contribute to the quality of the teacher education process.

Ethics Committee Approval

This research was conducted with the approval obtained from the Ordu University Educational
Research Ethics Committee, as per decision no. 2024-138, dated 28/08/2024.

Conflict of Interest
The authors declare that they have no conflict of interest.
Author Contribution

Enes Cinpolat: Research design, data collection, data analysis, and writing of the method,
findings, conclusion, and discussion. Uzeyir Siigiimlii: Research design, data collection,
acquisition of research permissions, and writing of the introduction, method, conclusion, and
discussion.

Orcid

Enes Cinpolat "= https://orcid.org/0000-0002-3411-4300

Uzeyir Siigiimlii '© https.//orcid.org/0000-0003-2135-5399
REFERENCES

American Psychological Association. (2020). Publication manual of the American Psychological
Association (7th ed.). American Psychological Association.

Asoncion, C. C., & Bolofer, J. T. (2021). The mediating effect of sense of efficacy on the relationship
between instructional practices and organizational commitment of teachers. United International
Journal for Research & Technology (UIJRT), 3(2), 156-163.

Bagci-Ayranci, B., & Baskan, A. (2021). “Competence areas” as a new notion instead of teacher
competencies. Education Quarterly Reviews, 4(1), 1-14. https://doi.org/10.31014/aior.1993.04.02.2
21

Bandura, A. (1986). Social foundations of thought and action: A social cognitive theory. Prentice Hall.

122


https://orcid.org/0000-0002-3411-4300
https://orcid.org/0000-0003-2135-5399
https://doi.org/10.31014/aior.1993.04.02.221
https://doi.org/10.31014/aior.1993.04.02.221

Cinpolat & Siigiimlii PUIE, 66, 109-126 [2026]

Bayrak-Ozmutlu, E., & Kanik-Uysal, P. (2021). Tiirkge ders kitaplarinda yer alan etkinliklerin diistinme
becerileri agisindan incelenmesi. Pamukkale Universitesi Egitim Fakiiltesi Dergisi, (52), 518-543.
https://doi.org/10.9779/pauefd. 745469

Bedir, D., Agduman, F., Bedir, F., & Erhan, S. E. (2023). The mediator role of communication skill in
the relationship between empathy, team cohesion, and competition performance in curlers. Frontiers
in Psychology, 14, 1-10. https://doi.org/10.3389/fpsyg.2023.1115402

Berkant, G. H. (2017). Ogretmen adaylarmin 6gretmen 6z-yeterlik algilarmin incelenmesi. Journal of
Educational Reflections, 1(2), 1-17.

Butucha, K. G. (2014). Relationships between secondary school beginning teachers’ perceptions of self-
efficacy and professional commitment in Ethiopia. International Journal of Academic Research in
Progressive Education and Development, 3(3), 70-89. http://dx.doi.org/10.6007/IJARPED/v3-
13/955

Chesnut, S., & Burley, H. (2015). Self-efficacy as a predictor of commitment to the teaching profession:
A meta-analysis. Educational Research Review, 15, 1-16. https://doi.org/10.1016/J. EDUREV.2015.
02.001

Christensen, L. B., Johnson, R. B., & Turner, L. A. (2015). Research methods, design, and analysis
(12th ed.). Pearson.

Cohen, L., Manion, L., & Morrison, K. (2018). Research methods in education. Routledge.

Coladarci, T. (1992). Teachers’ sense of efficacy and commitment to teaching. The Journal of
Experimental Education, 60(4), 323-337. https://doi.org/10.1080/00220973.1992.9943869

Cornelius-White, J. (2007). Learner-centered teacher-student relationships are effective: A meta-
analysis. Review of Educational Research, 77(1), 113-143. https://doi.org/10.3102/0034654302985
63

Capa, Y., Cakiroglu, J., & Sarikaya, H. (2005). Ogretmen o6zyeterlik dlgegi Tiirkce uyarlamasimnin
gecerlik ve glivenirlik ¢alismasi. Egitim ve Bilim, 30(137), 74-81. https://doi.org/10.15390/ES.2005
668

Darling-Hammond, L. (2017). Empowered educators: How high-performing systems shape teaching
quality around the world. John Wiley & Sons.

Demirdag, S. (2022). The mediating role of communication skills in the relationship between leadership
style and 21%-century skills. South African Journal of Education, 42(2), 1-11. https://doi.org/10.157
00/saje.v42n2a2053

Duta, N., Panisoara, G., & Panisoara, I. O. (2015). The effective communication in teaching. Diagnostic
study regarding the academic learning motivation to students. Procedia-Social and Behavioral
Sciences, 186, 1007-1012. https://doi.org/10.1016/j.sbspro.2015.04.064

Elgit, B., & Yurtal, F. (2022). Simif &gretmenlerinin 6z yeterlik inanglart ile sinif igi davraniglarinin
incelenmesi. Milli Egitim, 51(235), 2275-2296. https://doi.org/10.37669/milliegitim.885220

Field, A.P. (2018). Discovering statistics using IBM SPSS statistics (5th Ed.). Sage.

Fraenkel, J., Wallen, N., & Hyun, H. (2023). How to design and evaluate research in education (10th)
ed.). McGraw-Hill.

Gallucci, M. (2020). jAMM: jamovi advanced mediation models. [jamovi module]. https://jamovi-
amm.github.io/

George, D., & Mallery, M. (2003). Using SPSS for Windows step by step: A simple guide and reference.
Allyn and Bacon.

Giilbahar, B., & Aksungur, G. (2018). Sif i¢i etkili iletisim becerileri algt dlgeginin gelistirilmesi:
gecerlik ve giivenirlik ¢alismasi. Mehmet Akif Ersoy Universitesi Egitim Fakiiltesi Dergisi, (48),437-
462.

123


https://doi.org/10.9779/pauefd.745469
https://doi.org/10.3389/fpsyg.2023.1115402
http://dx.doi.org/10.6007/IJARPED/v3-i3/955
http://dx.doi.org/10.6007/IJARPED/v3-i3/955
https://doi.org/10.1016/J.EDUREV.2015.02.001
https://doi.org/10.1016/J.EDUREV.2015.02.001
https://doi.org/10.1080/00220973.1992.9943869
https://doi.org/10.3102/003465430298563
https://doi.org/10.3102/003465430298563
https://doi.org/10.15390/ES.2005.668
https://doi.org/10.15390/ES.2005.668
https://doi.org/10.15700/saje.v42n2a2053
https://doi.org/10.15700/saje.v42n2a2053
https://doi.org/10.1016/j.sbspro.2015.04.064
https://doi.org/10.37669/milliegitim.885220
https://jamovi-amm.github.io/
https://jamovi-amm.github.io/

Cinpolat & Siigiimlii PUIE, 66, 109-126 [2026]

Giirsimsek, I. (1999). Etkin simif yonetimi i¢in etkili iletisim becerileri. Egitim ve Bilim, 23(112), 40-
44. https://doi.org/10.15390/ES.1999.389
Habib, H. (2019). Professional commitment of secondary school teachers in relation to their self-

efficacy. International Journal of Arts, Science and Humanities, 7(1). https://doi.org/10.34293/sijas
h.v7i1.420

Hayes, A. F. (2013). Introduction to mediation, moderation, and conditional process analysis: A
regression-based approach. The Guilford Press.

Huang, X., Lin, C. H., & Chi Kin Lee, J. (2020). Moving beyond classroom teaching: a study of
multidimensional teacher self-efficacy on job satisfaction and occupational commitment. Teachers
and Teaching, 26(7-8), 522—-542. https://doi.org/10.1080/13540602.2021.1890014

Kaur, P., & Ranu, S. (2017). Classroom management in relation to professional commitment of
secondary school teachers. Educational Quest: An International Journal of Education and Applied
Social Sciences, 8(1), 193-199. https://doi.org/10.5958/2230-7311.2017.00029.0

Kiling, A., Polatcan, M., Atmaca, T., & Kosar, M. (2020). Ogretmen mesleki 6grenmesinin yordayicilart
olarak 6gretmen 6z yeterligi ve bireysel akademik iyimserlik: Bir yapisal esitlik modellemesi. Egitim
ve Bilim, 46(205), 373-394. http://dx.doi.org/10.15390/EB.2020.8966

Klassen, R., Wilson, E., Siu, A. F. Y., Hannok, W., Wong, M. W., Wongsri, N., Sonthisap, P., Pibulchol,
C., Buranachaitavee, Y., & Jansem, A. (2013). Preservice teachers’ work stress, self-efficacy, and
occupational commitment in four countries. European Journal of Psychology of Education, 28(4),
1289-1309. https://doi.org/10.1007/s10212-012-0166-x

Kozikoglu, I. (2016). Analyzing the relationship between teachers’ self-efficacy perceptions and their
professional commitment levels. European Journal of Education Studies, 2(5), 14-28. https://doi.or
2/10.5281/zenodo.154262

Kozikoglu, I., & Ozcanli, N. (2020). Ogretmenlerin 21. yiizy1ll 6greten becerileri ile meslege
adanmigliklart arasindaki iliski. Cumhuriyet International Journal of Education, 9(1), 270-290.
http://dx.doi.org/10.30703/cije.579925

Kozikoglu, 1., & Senemoglu, N. (2018). Ogretmenlik meslegine adanmislik Slgeginin gelistirilmesi:
Gegerlik ve giivenirlik ¢alismasi. Journal of Human Sciences, 15(4), 2614-2625. https://doi.org/10.
14687/jhs.v15i4.5389

Koksal, N., & Cogmen, S. (2018). Ortaokul 6grencilerinin elestirel diisinme ve iletisim becerileri.
Pamukkale Universitesi Egitim Fakiiltesi Dergisi, 44(44), 278-296. https://doi.org/10.9779/pauefd.
422244

Kunter, M., Klusmann, U., Baumert, J., Richter, D., Voss, T., & Hachfeld, A. (2013). Professional
competence of teachers: Effects on instructional quality and student development. Journal of
Educational Psychology, 105, 805-820. https://doi.org/10.1037/A0032583

Ma, T., Tellegen, C. L., & Sanders, M. R. (2024). The role of parenting self-efficacy on teacher-child
relationships and parent-teacher communication: Evidence from an Australian national longitudinal
study. Journal of School Psychology, 103, 101296. https://doi.org/10.1016/j.jsp.2024.101296

McGovern, T. V., & Miller, S. L (2008). Integrating teacher behaviors for character strength and faculty
development. Teaching of Psychology, 35(4), 278-285. https://doi.org/10.1080/00986280802374609

Merig, E., & Erdem, M. (2020). Ogretmenlik meslegi is dzelliklerinin meslege adanmishg yordama
diizeyi. Kuram ve Uygulamada Egitim Yonetimi, 26(2), 449-494.

Ministry of National Education (MoNE). (2017a). Ogretmenlik meslegi genel yeterlikleri. Ogretmen
Yetistirme ve Gelistirme Genel Miidiirligi.

Ministry of National Education (MoNE). (2017b). Tiirkce éSretmeni ézel alan yeterlikleri. Ogretmen
Yetistirme ve Gelistirme Genel Midirligii.

124


https://doi.org/10.15390/ES.1999.389
https://doi.org/10.34293/sijash.v7i1.420
https://doi.org/10.34293/sijash.v7i1.420
https://doi.org/10.1080/13540602.2021.1890014
https://doi.org/10.5958/2230-7311.2017.00029.0
http://dx.doi.org/10.15390/EB.2020.8966
https://psycnet.apa.org/doi/10.1007/s10212-012-0166-x
https://doi.org/10.5281/zenodo.154262
https://doi.org/10.5281/zenodo.154262
http://dx.doi.org/10.30703/cije.579925
https://doi.org/10.14687/jhs.v15i4.5389
https://doi.org/10.14687/jhs.v15i4.5389
https://doi.org/10.9779/pauefd.422244
https://doi.org/10.9779/pauefd.422244
https://doi.org/10.1037/A0032583
https://doi.org/10.1016/j.jsp.2024.101296
https://doi.org/10.1080/00986280802374609

Cinpolat & Siigiimlii PUIE, 66, 109-126 [2026]

Okoli, A. C. (2017). Relating communication competence to teaching effectiveness: Implication for
teacher education. Journal of Education and Practice, 8(3), 150-154. https://files.eric.ed.gov/fullte
xt/EJ1131529.pdf

Ozcan, S. (2023). Ogretmenlerin iletisim becerileri ile problem ¢ézme becerileri arasindaki iliski.
Cumhuriyet International Journal of Education, 12(1), 146-158. https://dx.doi.org/10.30703/cije.11
78983

Padem, S. (2016). Ilkokul 1. sinif anadil dgretiminin karsilastirilmas: Tiirkiye ve Avustralya. Journal
of Research in Education and Teaching, 5(4), 340-347.

Pan, H. L. W. (2023). The catalysts for sustaining teacher commitment: An analysis of teacher
preparedness and professional learning. Sustainability, 15(6), 4918. https://doi.org/10.3390/sul506
4918

Park, 1. (2005). Teacher commitment and its effects on student achievement in American high
schools. Educational Research and Evaluation, 11(5), 461-485. https://doi.org/10.1080/138036105
00146269

Pedrazza, M., Berlanda, S., & Motteran, A. (2015, March). The key role of parents-teachers relationship
and its effects on teachers’ self-efficacy. In Conference Proceedings. New Perspectives in Science
Education. Florence, Italy.

Roorda, D. L., Koomen, H. M. Y., Spilt, J. L., & Oort, F. J. (2011). The influence of affective teacher—
student relationships on students’ school engagement and achievement: A meta-analytic approach.
Review of Educational Research, 81(4), 493-529. https://doi.org/10.3102/0034654311421793

Saleem, A., & Akhtar, Z. (2023). An investigation of the relationship between teaching competency and
classroom performance among university teachers: Communication skills as a mediator. The
Discourse, 9(1), 44-56.

Schoemann, A. M., Boulton, A. J., & Short, S. D. (2017). Determining power and sample size for simple
and complex mediation models. Social Psychological and Personality Science, 8(4), 379-386.
https://doi.org/10.1177/1948550617715068

Shukla, S. (2014). Teaching competency, professional commitment and job satisfaction-a study of
primary school teachers. Journal of Research & Method in Education, 4(3), 44-64. http://dx.doi.org
/10.9790/7388-04324464

Soetaert, K. (2019). Diagram: Functions for visualising simple graphs (networks), plotting flow
diagrams. [R package]. https://cran.r-project.org/package=diagram.

Somech, A., & Bogler, R. (2002). Antecedents and consequences of teacher organizational and
professional commitment. Educational Administration Quarterly, 38(4), 555-577. https://doi.org/10
.1177/001316102237672 (Original work published 2002)

Siigiimlii, U. (2021). Ortaokul Tiirkge ogretim programinda yetkinlikler. In S. Aslan and N. D. Simsek
(Eds.), Tiirk¢e dgretmeninin rehberi: Ogretim programi (ss. 203-224). An1 Yayincilik.

Siigiimlii, U. (2022). Investigation of the relationship between curriculum literacy and teacher
performance. International Journal of Psychology and Educational Studies, 9(4), 1342-1355.
https://dx.doi.org/10.52380/ijpes.2022.9.4.948

Tabachnick, B. G., & Fidell, L. S. (2007). Using multivariate statistics (5th ed.). Allyn and Bacon.

Tekel, E., & Erus, S. M. (2023). Mediating role of teachers’ effective communication skills in the
relationship between interpersonal mindfulness and subjective well-being. Journal of Learning for
Development, 10(3), 452—463. https://doi.org/10.56059/j14d.v10i3.709

The jamovi project (2023). jamovi (Version 2.3) [Computer Software]. https://www.jamovi.org

Tschannen-Moran, M., & Woolfolk-Hoy, A. (2001). Teacher efficacy: Capturing an elusive
construct. Teaching and Teacher Education, 17(7), 783-805. https://doi.org/10.1016/S0742-
051X(01)00036-1

125


https://files.eric.ed.gov/fulltext/EJ1131529.pdf
https://files.eric.ed.gov/fulltext/EJ1131529.pdf
https://dx.doi.org/10.30703/cije.1178983
https://dx.doi.org/10.30703/cije.1178983
https://doi.org/10.3390/su15064918
https://doi.org/10.3390/su15064918
https://doi.org/10.1080/13803610500146269
https://doi.org/10.1080/13803610500146269
https://doi.org/10.3102/0034654311421793
https://doi.org/10.1177/1948550617715068
http://dx.doi.org/10.9790/7388-04324464
http://dx.doi.org/10.9790/7388-04324464
https://cran.r-project.org/package=diagram
https://doi.org/10.1177/001316102237672
https://doi.org/10.1177/001316102237672
https://dx.doi.org/10.52380/ijpes.2022.9.4.948
https://doi.org/10.56059/jl4d.v10i3.709
https://www.jamovi.org/
https://psycnet.apa.org/doi/10.1016/S0742-051X(01)00036-1
https://psycnet.apa.org/doi/10.1016/S0742-051X(01)00036-1

Cinpolat & Siigiimlii PUIE, 66, 109-126 [2026]

Vatansever-Bayraktar, H., & Celik, O. (2021). Ogretmenlerin 6z yeterlilikleri ile sinif y&netimi
becerileri arasindaki iliskinin incelenmesi. IZU Egitim Dergisi, 3(6) 98-127. http://dx.doi.org/10.46
423/izujed.841318

Ware, H., & Kitsantas, A. (2007). Teacher and collective efficacy beliefs as predictors of professional
commitment. The Journal of Educational Research, 100(5), 303-310. https://doi.org/10.3200/JOER
.100.5.303-310

Wildauer, J. (2017). Reflected Academic self-efficacy: How teacher behavior influences self-efficacy in
the classroom. [Master’s Thesis, Minnesota State University]. Cornerstone: A Collection of
Scholarly and Creative Works for Minnesota State University, Mankato. https://cornerstone.lib.mns
u.edu/etds/684/

Yesilyurt, E. (2013). Ogretmen adaylarmin 6gretmen 6z-yeterlik algilari. Elektronik Sosyal Bilimler
Dergisi, 12(45), 88-104.

Yildirim, 1. (2021). A study on the effect of instructors’ communication skills on the professional
attitudes and self-efficacy of student teachers. Journal of Education for Teaching, 47(4), 605—-620.
https://doi.org/10.1080/02607476.2021.1902237

Yildiz, D. (2015). Tiirkiye, Kore, Finlandiya ana dili dersi 6gretim programlarinin karsilastirmali olarak
incelenmesi. Egitim ve Bilim, 40(179), 89-110. http://doi.org/10.15390/EB.2015.4166

Yildiz, D., Kilig, M. Y., & Yavuz, M. (2018). “Ogretmenlerin iletisim becerilerini degerlendirme 6lgegi”
gelistirme calismasi. Ana Dili Egitimi Dergisi, 6(1), 48-67. https://doi.org/10.16916/aded.345518

Yildiz, Y., & Celik, B. (2017). Commitment to the teaching profession. International Journal of Social
Sciences & Educational Studies, 4(2), 93-97. https://doi.org/10.23918/ijsses.v4i2sip93

126


http://dx.doi.org/10.46423/izujed.841318
http://dx.doi.org/10.46423/izujed.841318
https://doi.org/10.3200/JOER.100.5.303-310
https://doi.org/10.3200/JOER.100.5.303-310
https://cornerstone.lib.mnsu.edu/etds/684/
https://cornerstone.lib.mnsu.edu/etds/684/
https://doi.org/10.1080/02607476.2021.1902237
http://doi.org/10.15390/EB.2015.4166
https://doi.org/10.16916/aded.345518
https://doi.org/10.23918/ijsses.v4i2sip93

