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Akran Zorbahgindaki Seyirci Roliinde Drama Etkinlikleriyle
Yapilandirilmis Forum Tiyatro Calismasinin Kullanimi®
Seyma Kocg!, Zeki Ozen?

Makale Bilgisi 0z

DOI: 10.21612/yader.2025.001 Akran zorbaligi, akran gruplarinin bulundugu tiim ortamlarda tarih boyunca varligin
stirdiiren bir olgu olarak karsimiza ¢ikmaktadir. Egitimde drama ¢alismalarinda

Makale Gegmisi uygulanan Forum Tiyatro yaklasumi ise ezen-ezilen iliskilerinin oldugu her tiirlii

Génderim: 12.12.2024 konuyu sahneye tastyarak seyircilerin aktif katilumiyla bu problemlere ¢oziim bulmayt
Kabul: 21.01.2025 amaglayan interaktif bir yaklagimdir. Bu arastirmada, giintimiizde okullarda artig
gosteren akran zorbaligi olgusu incelenmis ve ozellikle zorbaliga seyirci kalan
bireylerin bu davramslara miidahalelerinin hem kendi hem de baskalarimin ¢éziim

Anahtar Sozciikler onerilerinin sonuglarini deneyimlemelerini saglayan Forum Tiyatro yaklasuminin
Egitimde drama bu kisilerin davramsglari iizerindeki etkisi arastirilmistir. Arastirmada karma yéntem
Forum Tiyatro tercih edilmigtir. Arastirmanin 6rneklemi, 2023-2024 egitim-6gretim yilinda Eskisehir

m bl ili Odunpazart ilgesinde bulunan Salih Zeki Anadolu Lisesi nde 6grenim goren 9. ve
ran zoroatst 10. sinif ogrencilerinden olusan 280 kisilik bir gruptur. Nicel veriler, Zorbalikta Seyirci

Zorbalikta seyirci Miidahale Olgegi (ZSMO) aracihigiyla toplanirken, nitel veriler yart yapilandirilmis

goriisme ve odak grup gortismesi teknikleri ile elde edilmistir. Seyirci grubundan

Makale Tiirii rastgele segilen 8 kiz ve 8 erkek dgrenci ile yart yapilandirilmis goriismeler yapilmus,
Arastrma makalesi ayrica 24 kisilik bir seyirci-oyuncu grubuyla odak grup gériismeleri gerceklestirilmistir.
Gortismelerden elde edilen nitel veriler, icerik analizi yontemi ile analiz edilmigtir.
Aragtirmanin hem nicel hem de nitel bulgulari, Forum Tiyatro uygulamasinin lise
ogrencilerinin zorbaliga seyirci olarak miidahale diizeylerini artirmada onemli
bir etkiye sahip oldugunu ortaya koymaktadir. Bu dogrultuda, egitim kurumlarina
rehberlik ve psikolojik danismanlik programlarina Forum Tiyatro gibi interaktif ve
katilimcr yaklagimlarin entegre edilmesi onerilmektedir.
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Giris
Saldirganlik, bir kisi, grup veya nesneye yonelik bilingli bir zarar verme amaci tasryan
davraniglar olarak tanimlanir. Bu tiir eylemler, insanlik tarihi boyunca varligim stirdiirmiistiir. Okul
ortaminda &grenciler arasindaki saldirgan davraniglar ise 1970’lerden itibaren akademik olarak
dikkat cekmeye baglamistir. Berger’in (2007) belirttigi gibi, konuyla ilgili ilk sistematik arastirmalar,
Norveg’te akran zorbaligina maruz kalan ve zorbaliga ugradigini belirten, notlar birakarak intihar
eden ii¢ 6grencinin ardindan baslamistir (Akt. Tiirk Kurtca, Ermagan Caglar ve Sanal Ozcan, 2019).

Zorbalikla ilgili yapilan tanimlara bakildiginda, zorbaligin saldirganlik i¢eren bir dizi eylem
olarak degerlendirilebilecegi goriilmektedir. Tiirk Dil Kurumu’na gore, “zorba” terimi, gliciine
dayanarak bagskalarina s6z hakki ve davranis 6zglirligii tamimayan kisiyi ifade ederken, “zorbalik”
ise zorbaca davraniglar sergileme olarak tanimlanmaktadir. Akran zorbaligi, okul siddetinin en
yaygin tiirlerinden biri olarak kabul edilir (Carkit ve Bacanli, 2020). Bu olgu, psikoloji, sosyoloji ve
egitim bilimleri alanlarinda kapsamli bir sekilde ele alinmis ve tanimlanmistir. Yapilan arastirmalar,
akran zorbaliginin sadece gii¢siiz bir bireyin daha giiclii biri tarafindan siddete maruz kalmasi olarak
gorliilmemesi gerektigini, ayn1 zamanda grup dinamikleri, sosyal baskilar ve toplumsal normlar gibi
cesitli faktorlerin etkisiyle sekillendigini ortaya koymaktadir.

Akran zorbaligi ile ilgili yapilan tanimlara bakildiginda, Olweus’un (1999) calismalarinda bu
kavramin ilk kez Heinemann tarafindan ele alindig1 belirtilir. Heinemann, akran zorbaligini bir grubun
bagka bir grup ya da 6grencilere yonelik saldirganlik i¢erikli davranislari, yani grup saldirganligi olarak
tanmimlamstir (akt. Kasikei, 2018). Ancak Olweus, bu tanimin grup saldirganligina odaklanmasimin
otesine gecerek, akran zorbaliginin bireysel diizeyde de gerceklesebilecegini belirtmistir. Olweus’a
gore akran zorbaligi, cocuklar ve gencgler arasinda, okul i¢inde ya da gevresinde ortaya cikan,
bir ya da birden fazla kisinin baska bir bireye veya gruba zarar verme ya da rahatsiz etme amaci
tastyan saldirgan davranislan kapsamaktadir. Bu baglamda, akran zorbaligi, egitim kurumlarinda
ogrencilerin glivenligini saglamak adina ¢dziilmesi gereken kritik bir sorun olarak 6ne ¢ikmaktadir.

Akranzorbaligi, farklidavranis bigimleriyle kendini gosterebilir ve gesitli tiirlere ayrilmaktadir.
Her bir zorbalik tiirli, kendine 6zgili 6zellikler tasir. Fiziksel zorbalik, magdura dogrudan fiziksel
zarar veren davranislari igerir; bunlar arasinda itme, vurma, tekme atma, tokatlama ve sa¢ ¢ekme
gibi fiziksel saldir1 veya siddet iceren eylemler yer alir. S6zel zorbalik ise magdurun 6zgiivenini ve
0zsaygisii zedelemeye yonelik isim takma, alay etme, tehdit etme ve kiiciik diisiirme gibi hakaret
iceren sdzlii saldirilardan olusur. iliskisel zorbalik, magdurun sosyal iliskilerini ve toplumsal kabuliinii
hedef alir; dedikodu yayma, iftira atma, dislama, sosyal izolasyon ve magdurun baskalariyla olan
iligkilerini sabote etme gibi davraniglarla bireyin toplumdaki konumunu zayiflatmaya yonelik kasitli
eylemleri kapsar. Bu farkli zorbalik tiirleri, 6grencilerin psikososyal gelisimlerini olumsuz etkileyen
ciddi sorunlardir.

Akran zorbaligina iliskin rollere bakildiginda, zorbalik siirecinde yer alan dort temel grup
one ¢ikmaktadir; zorba, magdur, hem zorba hem magdur olan bireyler ve seyirciler. Zorba, giic
dengesizliginden yararlanarak magdura fiziksel, duygusal ya da psikolojik zarar vererek kendini
iistiin kilmay1 veya bagkalar1 iizerinde kontrol saglamay1 amaglayan birey ya da bireylerdir (Olweus,
1993). Magdur, zorbalik karsisinda savunmasiz kalan, genellikle fiziksel ya da sosyal agidan daha
zayif goriildiigii i¢in zorbanin baskisina maruz kalan ve kendini korumakta giigliik ¢eken bireylerdir
(Olweus, 1993). Zorba/magdur, hem zorbalia maruz kalan hem de bagkalarina zorbalik yapan,
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bu sekilde gii¢ dengesizliginin farkli baglamlarda nasil degisebilecegini ortaya koyan bireylerdir
(Espelage ve Holt, 2001). Seyirci, zorbalik durumuna dogrudan miidahale etmeyip olaylar1 izleyen,
pasif tutumlariyla zorbaligin devamina dolayli olarak katkida bulunabilen ancak ayni zamanda
magduru koruma veya olay1 sonlandirma potansiyeli tasiyan bireylerdir (Salmivalli, 2010).

Akran zorbalig1, cocuklar ve ergenler arasinda yaygin goriilen bir sorundur. Bu tiir zorbalik
davranislari, bireylerin duygusal ve psikolojik sagliklar1 iizerinde olumsuz etkiler yaratarak uzun
vadeli sonuglar dogurabilir. Akran zorbaliginin sonuclarina iliskin yapilan aragtirmalar, zorbalik
davraniglarinin tiim taraflar iizerinde kalici etkiler biraktigini gdstermektedir. Zorba, magdur ve
seyirci gruplari, zorbalik siirecinde fiziksel, psikolojik, sosyal ve biligsel problemlerle karsi karsiya
kalmaktadir.

Literatlirde yapilan zorbalik arastirmalarinin biiyiik bir kisminin zorba veya magdur gruplarina
odaklandig1 goriilmektedir. Ancak, zorbalik davraniginin devam etmesinde veya sona erdirilmesinde
kilit rol oynayan seyirciler, bu siireci etkileme giiciine sahiptir. Ahmed (2008) ve Hawkins ve
arkadaslarinin (2001) arastirmalarina gore, seyirciler zorbalik olaylarina miidahale ettiklerinde, bu
olaylarin yaklasik %60’ 10-12 saniye i¢inde sona erdigi belirtilmektedir (akt. Kurt Demirbas
ve Oztemel, 2022). Seyirci grubu, diger gruplarla karsilastirildiginda daha kalabaliktir. Kogak ve
Yelboga’nin (2019) ¢alismasinda, katilimcilarin %82,2’sinin seyirci, %10,2’sinin magdur, %5,2’sinin
zorba-magdur ve %2,4’linlin zorba oldugu ortaya konmustur. Bu durum, seyirci grubunun, zorbaya
davraniglarii sorgulatacak ve bu davraniglardan vazgegirecek; ayn1 zamanda magdura dogru tepkiler
vererek miidahale edebilmesi i¢in cesaretlendirecek bir rol model olabilecegini gostermektedir. Bu
nedenle, akran zorbaliginin ¢6ziimiinde seyirci grubuna yonelik ¢alismalarin géz ardi edilenden ¢ok
daha 6nemli oldugu diisiiniilmektedir.

Akran zorbaligin1 6nlemeye yonelik ¢esitli programlar ve politikalar uygulanmakla birlikte,
bu sorun bir¢ok toplumda hala yaygin bir sekilde varligini siirdiirmektedir. Bu nedenle, zorbaligin
¢ozlimii i¢in siirekli ve yenilik¢i yaklagimlar gereklidir. Egitim literatiirii, okul ortamlarinda zorbalik
ve saldirganlikla miicadele eden stratejileri kapsamli bir sekilde ele almaktadir. Bu c¢aligmalar,
egitimciler, 6grenciler ve aileler arasinda is birligi gerektiren dnleyici ve miidahale edici yaklasimlari
tartigmaktadir. Okullarda 6grenciyi yakindan gozleme imkanina sahip olan rehber 6gretmenler,
zorbaligin Onlenmesi ve zorbaliga miidahale siirecinde ogrencilere yonelik yapilan bireysel
caligmalarin yetersiz oldugu yoniinde goriis bildirmektedir.

Egitim ortamlarinin bireylere sundugu firsatlarin niteligi biiyiik bir 6neme sahiptir. Okullar,
Ogrencilerin glivenligini saglama sorumlulugunu cesitli yaklagimlarla yerine getirdiginde, giivenlik
daha saglam ve siirdiiriilebilir bir temele oturmaktadir. Bu ¢ergevede, akran zorbaligina yonelik okul
politikalar1 dnemli bir rol oynarken, dgrencilerin zorbalikla miicadele konusunda farkli yontemlerle
giiclendirilmesi de en az bu politikalar kadar onem tagimaktadir. Bu sorumlulugun yerine
getirilmesinde kullanilan etkili yontemlerden biri de egitimde sanatin kullanimina dayanmaktadir.

Sanat caligmalari, bireylerin duygusal gelisiminde ve kendilerini ifade etme becerilerinin
gelisiminde 6nemli bir rol oynamaktadir. Sanat, bireylere duygularimi saglikli bir sekilde disa vurma
ve bu siiregte kendilerini daha iyi tanima firsati sunmaktadir. Egitimde sanatin énemi, yalnizca
akademik basariy1 artirmakla smirli kalmayip, ayn1 zamanda sosyal farkindalik ve toplumsal
sorumluluk bilincini gelistirerek bireyin biitiinciil gelisimini desteklemektedir (Gardner, 1983).
Sanat caligmalari, 6grencilerin hem kendilerini hem de ¢evrelerini elestirel bir bakis agisiyla
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degerlendirmelerine ve topluma daha duyarli bireyler olarak katki saglamalarina yardimci olur. Eisner
(2002), sanatin yaratict diigiinme, problem ¢d6zme ve elestirel diisiinme becerilerinin gelisiminde
etkili oldugunu vurgulamaktadir. Bu beceriler, bireylerin giinliik yasamda karsilagtiklart karmagik
problemleri daha yaratici ve etkili yollarla ¢gozmelerine olanak tanimaktadir. Sanat yoluyla bireyler
kendilerini daha iyi ifade edebilir ve empati yeteneklerini gelistirebilirler (Winner ve Hetland, 2000).
Ayrica sanat, soyut diisiinmeyi tesvik ederek duygusal zekanin gelisimine katki saglar (Goleman,
1995). Resim, miizik, drama ve edebiyat gibi sanat dallar1, 6grencilerin deneyimlerini, duygularini
ve diisiincelerini anlamli bir bigimde ifade etmelerine imkéan tanir (Dewey, 1934). Bu baglamda,
egitimde drama ¢aligmalar1 da 6ne ¢ikan sanat alanlarindan biridir.

Egitimde drama, katilimcilarin aktif katilimini tesvik eden, rol oynama ve dogaglama gibi
teknikler kullanarak deneyimsel 6grenmeyi destekleyen bir pedagojik yontemdir. Bu yaklagim,
bireylerin duygusal, sosyal ve bilissel gelisimlerine katkida bulunmay1 hedeflemektedir. Egitimde
drama siiregleri, empati kurma, problem ¢6zme, iletisim becerilerini gelistirme ve farkli perspektifleri
anlama gibi yeteneklerin gelisimine olanak saglar. Dogaglama, canlandirma ve grup g¢alismalari
araciligiyla, katilimcilara belirli bir metne dayanmaksizin kendilerini ifade etme ve 6grenme siirecine
aktif sekilde katilma imkan1 sunar.

Egitimde drama yontemi, 6zellikle cocuk ve genglerin egitiminde elestirel diisiinme, sosyal
farkindalik ve duygusal zeka gibi becerilerin kazandirilmasinda etkili bir arag¢ olarak kullanilmaktadir.
Ayrica, egitimde drama, sanat egitimi ve psikodrama gibi alanlarla kesigen disiplinler arasi bir yaklagim
sunarak, katilimcilarin kendi potansiyellerini kesfetmelerine olanak tanimaktadir. Adigiizel’e (2018)
gore egitimde drama, bireylerin kendini tanima ve kendini gergeklestirme, baskalariyla etkili iletisim
kurma, demokratik tutumlar edinme, sosyal duyarlilik gelistirme ve duygularin saglikli bir sekilde
bosalimi gibi olumlu etkiler yaratmaktadir. Bu baglamda, egitimde drama yontemi, akran zorbaligini
onleme ve miidahalede 6nemli bir pedagojik ara¢ olarak degerlendirilmektedir. Drama, katilimcilarin
empati kurma, duygusal farkindalik gelistirme ve sosyal becerilerini giliglendirme siireglerini
destekleyen yaratici bir egitim yaklagimi sunmaktadir.

Egitimde drama, 6grencilerin farkli roller iistlenerek zorbalik deneyimlerini derinlemesine
anlamalarini saglar. Drama etkinlikleri sirasinda 6grenciler, zorbaliga maruz kalan, zorbalik yapan
veya bu duruma tanik olan bireylerin duygularini, diislincelerini ve bakis acilarini kesfetme imkan
bulurlar. Bu siire¢, akran zorbaliginin yol agtig1 duygusal ve sosyal zararlarin fark edilmesine
yardimci olarak empati becerisinin gelisimine katki saglar (Maunder ve Crafter, 2018). Rol oynama
ve dogaclama teknikleri, 6grencilerin farkli problem ¢dzme stratejilerini deneyimlemelerine olanak
tantyarak, hem zorbaliga maruz kaldiklarinda kendilerini savunma hem de zorbaliga tamiklik
ettiklerinde miidahale etme becerilerini gelistirmelerine yardimct olur (Smith ve Sharp, 2003).

Egitimde drama, akran zorbaliginda yer alan giic iligkilerini ve dinamiklerini anlamak
icin etkili bir yontemdir. Drama ¢aligmalari, d6grencilerin bu giic dengesizliklerini kesfetmelerini
ve zorbaligin altinda yatan sosyal faktorleri analiz etmelerine olanak tanir. Bu siire¢, 6grencilerin
zorbalik ve gii¢c arasindaki baglantiy1 fark ederek toplumsal ve bireysel sorumluluklar konusunda
daha bilingli hale gelmelerini saglar (Neelands ve Dobson, 2000).

Forum Tiyatro yaklagimi, egitimde drama yonteminin bir bileseni olarak Augusto Boal
tarafindan gelistirilen ve Ezilenlerin Tiyatrosu’nun interaktif bir unsuru olan bir tekniktir. Bu
yaklasim, toplumsal sorunlari sahneye tasiyarak izleyicilerin bu sorunlara yonelik ¢éziim Onerileri
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sunmasina ve sahneye dogrudan miidahale ederek alternatif senaryolar olusturmasina olanak tanir.
Forum Tiyatro, Boal’in 6zellikle Brezilyali egitimci ve elestirel pedagoji kuramcis1 Paulo Freire’nin
“Ezilenlerin Pedagojisi” adli eserinden esinlendigi bir yaklagimdir (Tuzcuoglu ve Adigiizel, 2021).
Freire (2017), egitim sisteminde 6gretmenin baskin roliinii elestirerek 6grencinin pasif bir alict
konumunda olmasina dikkat ¢ekmektedir. Elestirilen bu modelde, 6grencinin bilgiyi kavramak
yerine ezberlemesi hedeflenmektedir. Freire, katilimei, elestirel ve 6zgiirlestirici yaklasimlariyla
bilinir ve pedagojik yontemleri toplumsal adalet, esitlik ve 6zgiirlilk miicadelesinde dnemli bir arag
olarak kabul edilir. Forum Tiyatro da Freire’nin elestirdigi geleneksel egitim anlayisina bir alternatif
olarak, dgrencilerin her asamada aktif katilimc1 oldugu ve izleyicilerin de oyuncu roliine gecgebildigi
bir 6grenme ve deneyim alani sunmaktadir.

Boal (2008), tiyatroyu bireysel ve toplumsal doniisiim i¢in bir arag olarak kullanarak, her
tiirlii baskiya karsi durmay1 ve seyircinin aktif katilimimi tesvik etmistir. Forum Tiyatro, kisa bir
oyun gosterimi ile baslar ve toplumsal bir sorunun ele alindig1 bir senaryo, baskiya maruz kalan
ana karakterin sorunu ¢dzmede basarisiz olmasiyla devam eder. Bu noktada katilimcilara oyuna
miidahale etme, kendi fikirlerini uygulama, sorumluluk iistlenme ve oyunun sonucunu degistirme
firsat1 sunarak seyirciyi aktif bir “seyirci-oyuncu” ya doniistiirmektedir. Boal, tiyatroyu toplumsal
biling olusturmak, bask1 durumlarini sorgulamak ve adaletsizliklerle miicadele cesareti kazandirmak
amaciyla kullanmis, seyirciyi yalnizca izleyici olmaktan ¢ikararak siireci ve sonucu etkileyen bir
katilimer haline getirmistir. Bu siireg, seyircilerin gercek hayatta karsilagtiklari rahatsiz edici
durumlan degistirebilecek giice sahip olduklarini fark etmelerine olanak tanir. Onur (2016) ise
Forum Tiyatro’yu, toplumsal devrimin bir provasi olarak tanimlamaktadir.

Egitimde Forum Tiyatro, sosyal sorunlar ve ¢atismalarin ele alinmasinda etkili bir yaklasim
olarak kullanilmaktadir. Bu yaklasim sayesinde Ogrenciler, ger¢ek hayatta karsilasabilecekleri
zorluklar1 giivenli bir ortamda deneyimleyerek, bireysel ve toplumsal diizeyde iletisim ve problem
¢dzme becerilerini geligtirme firsati bulurlar. Forum Tiyatro uygulamalari, egitimden toplumsal
degisime kadar genis bir yelpazede olumlu sonuglar saglamakta ve katilimcilara hem teorik hem
de pratik diizeyde onemli deneyimler sunmaktadir. Bu yaklasim, egitimde dramay1 zenginlestiren
ve katilimeilarin kendi seslerini bulmalarina olanak taniyan giiglii bir pedagojik arag olarak dikkat
¢ekmektedir.

Forum Tiyatro’nun katilimcilara kazandirdigi empati ve sosyal farkindalik, zorbaligin
Onlenmesi ve miidahale edilmesi i¢in daha etkili stratejiler gelistirilmesine katki saglar. Seyirci rold,
genellikle goz ardi edilse de zorbaligin siirdiiriilmesinde ve pekistirilmesinde kritik bir faktordiir.
Forum Tiyatro yaklasimi, zorbalik olaylarin1 dramatize ederek seyircilerin bu olaylara dogrudan
midahil olmalarini saglar ve onlara alternatif ¢oziim yollar1 sunma firsati tanir. Bu katilimei siireg,
seyircilerin yalnizca izleyici konumundan ¢ikarak sorunlarin ¢éziimiinde aktif bir rol iistlenmelerini
tesvik eder ve toplumsal sorumluluk duygusunu gii¢lendirir. Ayrica, seyircilerin empati kurma, zorba
ve magdurun bakis agilarini anlama ve zorbalik karsisinda daha aktif bir tutum gelistirme becerilerini
artirir.

Okul ortamlarinda akran zorbalig1 vakalarinin artmasi ve bu vakalarin siirdiiriilmesinde seyirci
konumundaki dgrencilerin kritik bir rol oynamasi, egitim alaninda 6nemli bir sorun teskil etmektedir.
Zorbalik olaylarinda seyircilerin pasif kalmasi, zorbalarin davranislarini onaylayan bir etki yaratabilir,
bu nedenle seyirci konumundaki 6grencilerin farkindalik ve miidahale becerilerinin gelistirilmesi
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biliyiilk 6nem tasimaktadir. Mevcut literatiir genellikle zorba ve magdur rollerine odaklanirken,
seyirci roliindeki bireylerin tutum ve davraniglarini doniistiirmeye yonelik miidahalelerin yetersiz
kaldig1 goriilmektedir. Bu eksiklik, zorbalik karsitt programlarin etkinligini sinirlamakta ve zorbalik
olaylarimin devam etmesine zemin hazirlamaktadir. Bu nedenle, Forum Tiyatro yaklasiminin, akran
zorbaliginda seyirci roliindeki O6grencilerin miidahale becerileri ve tutumlari {izerindeki etkisinin
arastirilmasi gerekmektedir. Bu kapsamda arastirmanin amact, egitimde drama yonteminde kullanilan
Forum Tiyatro yaklasiminin akran zorbaliginda seyirci rolii iizerindeki etkilerini incelemektir.

Aragtirmanin amaci dogrultusunda asagidaki sorulara cevap aranmaktadir:

1. Lise Ogrencilerinin sinif diizeyi ve cinsiyetlerine gore akran zorbaligi konulu Forum
Tiyatro ¢alismasi oncesindeki ve sonrasindaki zorbaliga seyirci miidahale diizeylerinin tamamina ve
alt boyutlarina ait ortalama puanlari arasinda anlamli bir fark var midir?

Alt problemler:

1.1. Lise o6grencilerinin akran zorbaligi konulu Forum Tiyatro calismast Oncesi
ve sonrasindaki zorbaliga seyirci miidahale diizeylerinin tamamina ait ortalama puanlar1 arasinda
anlamli bir fark var midir?

1.2. Lise dgrencilerinin akran zorbalig1 konulu Forum Tiyatro ¢alismasi dncesi ve
sonrasindaki zorbaliga seyirci miidahale diizeylerinin alt boyutlarina ait ortalama puanlari arasinda
anlamli bir fark var midir?

2. Seyirci-oyuncularin ¢6ziim igeriklerinin dagilimi nasildir?

3. Akran zorbaligi konulu Forum Tiyatro sahneye ¢ikmayan lise &grencilerinin konuya
iligkin gortsleri nelerdir?

4. Akran zorbalig1 konulu Forum Tiyatro ¢alismasi seyirci-oyuncu olan lise 6grencilerinin
konu odaginda kendi yasamlarindaki doniisiimlere iliskin goriisleri nelerdir?

Akran zorbaliginda seyirci roliinii ele alan aragtirmalar sinirl sayida olup, dzellikle lise
ogrencileriyle bu konuda yapilmis bir akademik ¢alismaya rastlanmamuistir. Benzer sekilde, Forum
Tiyatro yaklagiminin kullanildig1 aragtirmalar arasinda da lise Ogrencileri veya diger O6grenci
gruplariyla yapilmis bir ¢alisma bulunmamaktadir. Bu ¢alisma hem ele aldig1 hedef grup hem de
uygulanan yaklasim a¢isindan akademik literatiirde bir ilk olma niteligi tasidig1 i¢in dnemli bir yere
sahiptir.

Yontem

Arastirmanin Modeli

Bu arastirmada, nicel arastirma yontemlerinden deneysel desen ile nitel aragtirma
yontemlerinden olgubilimin bir arada kullanildig1r karma model tercih edilmistir. Karma yontem
arastirmalari, aragtirmacinin hem nitel hem de nicel veriler toplayarak bu iki yontemin avantajlarini
birlestirip sonuglara ulastig1 bir yaklasimdir (Creswell, 2021). Deneysel desen, nicel arastirma
yontemlerinde yaygin olarak kullanilan ve bir bagimsiz degiskenin bir bagimli degisken tizerindeki
etkisini belirlemeyi amaglayan bir aragtirma tasarimidir (Ekiz, 2003). Olgubilim, bireylerin belirli bir
olguyu nasil deneyimlediklerini ve bu deneyimlere nasil anlam yiiklediklerini incelemeyi amaglayan
nitel bir arastirma yontemidir (Creswell, 2021). Bu yontem, bir olgunun veya deneyimin oziinii
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ve temel yapisini anlamaya odaklanir. Edmund Husserl tarafindan gelistirilen ve felsefi temellere
dayanan bu yaklasim, genellikle psikoloji, egitim, saglik bilimleri ve sosyoloji gibi alanlarda
kullanilmaktadir (Creswell, 2021).

Cahsma Grubu

Arastirmanin ¢aligma grubunu, 2023-2024 egitim-6gretim yilinda Eskisehir ili Odunpazar
ilcesindeki Salih Zeki Anadolu Lisesi’nde 6grenim goren, 9., 10. ve 11. sinif 6grencilerinden olusan
bir grup olusturmaktadir.

Forum Tiyatro Ekibi Calisma Grubu

Bu aragtirma kapsaminda, 2023-2024 egitim-6gretim yilinda Eskisehir ili Odunpazari
ilcesindeki Salih Zeki Anadolu Lisesi’nde 6grenim goren 11. simif 6grencileri arasindan goniillilik
esasina gore belirlenen bir Forum Tiyatro ekibi olusturulmustur. Arastirmaci, rehber 6gretmen
olarak gorev yaptigi soz konusu lisede, 2023-2024 egitim-6gretim yili igerisinde 11. siniflara yonelik
egitimde drama ve akran zorbalig1 konulu bir ¢alisma yapilacagini duyurmus ve goniillii 6grencileri
Forum Tiyatro ekibine katilmaya davet etmistir. Bunun sonucunda, 7 kiz ve 2 erkek 6grenciden
olusan 9 kisilik Forum Tiyatro ekibi olusturulmustur. Forum Tiyatro ekibi, ¢esitli dogaclama
caligmalar1 sonrasinda oyunun metnini olugturmustur. Bu metin, akran zorbaliginin tiim tiirlerini
ve siirecteki rollerin her birini ele alarak kapsamli bir icerik sunmaktadir. Ezen-ezilen iliskisini
ele alan oyun, oyuncu grubunun, arastirmacinin ve tez damismani Dog. Dr. Zeki Ozen’in uzman
gortisleri dogrultusunda, dramatik kurgunun bilesenleri ve Forum Tiyatro ilkeleri dikkate alinarak
tasarlanmistir.

Arastirmaci, ¢aligma silirecinde Forum Tiyatro ekibiyle yakin iletisim i¢inde oldugu igin
ekibin, calismay1 kendi kademeleri olan 11. smif 6grencileriyle yiiriitme konusundaki endiselerini
fark etmistir. Bu kaygilar, ekip icinde tartisilmig ve yapilan goriismeler sonucunda, 11. smif
ogrencilerinin ¢alismay1 yeterince ciddiye almayacaklari ve bu durumun hem caligma sirasinda
hem de Forum Tiyatro ekibindeki rolleri baglaminda ekiple alay etmelerine yol agabilecegi
konusunda hem fikir olunmustur. Bu ¢ercevede, arastirmacit ve Forum Tiyatro ekibi, ekibi korumak
ve caligmanin biitiinliglinii zedelememek amaciyla 11. siniflarla yapilmasi planlanan oturumlari
calismadan ¢ikarmaya ortak bir sekilde karar vermistir. Akran zorbaligi tizerine yapilan bir ¢calismada,
Ogrencilerin akran zorbaligina maruz kalabilecekleri yoniindeki endiseleri, konunun énemini bir kez
daha gozler oniine sermektedir. Diger yandan, 12. simiflarin {iniversite sinavina hazirlik siirecinde
olmalar1 nedeniyle, calismanin gerceklestirildigi tarihlerde okula devam oranlarinin diisiik oldugu
ve sosyal etkinliklere katilim konusunda aktif olmadiklar1 gézlemlenmistir. Bu durumun ¢alismanin
hedeflerini gerceklestirme agisindan uygun olmadig1 degerlendirilmis ve 12. siniflar calismaya dahil
edilmemistir.

Tiim bu nedenler dogrultusunda, Forum Tiyatro ekibinin daha dnce tanimadigi kademeler
olan 9. ve 10. smif 6grencileriyle oturumlar planlanmistir. Forum Tiyatro ¢aligmasi dort oturum
seklinde gergeklestirilmis olup okul idaresinden alinan izinler ve ders programina gore oturumlarda
yer alacak smiflar secilmis ve ilk iki oturum 10. siniflarla, son iki oturum ise 9. siniflarla yapilmstir.

« Birinci Oturum: Iki farkli 10. simif grubunun katilimiyla gerceklesmis ve ii¢ kiz ve iki erkek
olmak iizere toplamda bes 6grenci seyirci-oyuncu olarak sahnede yer almistir. Bu oturumda, dersin
ogretmenlerinden ikisi de sahneye ¢ikarak seyirci-oyuncu olmay1 deneyimlemistir.
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» ikinci Oturum: Diger iki 10. sinif grubuyla ¢alisma yapilmis, dnceki oturuma katilan bir
ogretmen de farkli ¢oziimleri gozlemlemek amaciyla yeniden katilim saglamistir. Dort kiz ve iki
erkek olmak tizere toplam alt1 6grenci sahneye ¢ikmuistir.

» Ugiincii Oturum: Iki farkli 9. simf grubuyla gerceklestirilmis ve bu oturuma ders saatleri
olmamasina ragmen calismay1 merak eden diger 6gretmenler de katilmigtir. Dort kiz ve dort erkek
Ogrenci olmak lizere toplam sekiz 6grenci sahneye ¢ikmistir.

* Dordiincti Oturum: Diger iki dokuzuncu sinif grubuyla ¢alisma yapilmis ve ti¢ kiz ve iki
erkek olmak iizere toplam bes 6grenci sahneye ¢ikmustir.

Her oturum, okul idaresinden alinan izinle iki ders saati olarak planlanmis, ancak her
oturumun sonunda Ogrenciler ¢alismanin devam etmesini talep etmistir. Calismayr izleyen
Ogretmenler, ¢aligmanin gercek yasamla olan bagim ve gordiikleri en etkili rehberlik ¢aligmasi
oldugunu belirtmislerdir. Forum Tiyatro ekibi, son oturum 6ncesinde bu c¢alismanin sona erecek
olmasindan dolay1 {iziintiilerini dile getirmistir. Tiim paydaslarin ¢calismayla ilgili geri bildirimleri,
aragtirmaci i¢in biiyiik bir motivasyon kaynagi olmustur.

Veri Toplama Siirecindeki Calisma Grubu

Aragtirma kapsaminda veri toplama siirecindeki ¢alisma grubunu ise 2023-2024 egitim-
ogretim yilinda Eskisehir ili Odunpazar ilgesindeki Salih Zeki Anadolu Lisesi’nde 6grenim goren,
9. smif diizeyindeki dort smif ve 10. siif diizeyindeki dort siifta yer alan toplam 280 6grenci
olusturmaktadir.

Veri Toplama Araclari ve Verilerin Toplanmasi
Zorbahga Seyirci Miidahale Olcegi (ZSMO)

Forum Tiyatro ¢alismasindan dnce ve sonra 9. ve 10. simf 6grencileri arasindan goniilli
olan 90 kisilik 6grenci grubuna Zorbaliga Seyirci Miidahale Olgegi uygulanmistir. Kurt Demirbas
ve Oztemel (2019) tarafindan Tiirkgeye uyarlanan ve bu aragtirmada nicel veri toplamak amaciyla
kullanilan “Zorbaliga Seyirci Miidahale Olgegi”, bireylerin sahit olduklar1 zorbalik olaylarina nasil
tepki verdiklerini ve hangi tutumlan sergilediklerini belirlemeye yonelik olarak gelistirilmistir.
Olgek, bes alt boyut ve 16 maddeden olusmaktadir: (1) olay1 fark etmek, (11) olay1 acil yardim olarak
degerlendirmek, (111) yardim etme sorumlulugunu kabul etmek, (1v) nasil miidahale edilecegine karar
vermek agamalar1 iicer maddeyle; (v) miidahale kararini uygulamak asamasi ise dort maddeyle temsil
edilmektedir. 5°1i Likert tipi bir derecelendirme ile uygulanan 6lgek, “Kesinlikle Katilmiyorum” ile
“Kesinlikle Katiliyorum” arasinda degerlendirilmistir. Yap1 gegerliligi dogrulayici faktor analizi ile
test edilmis ve uyum iyiligi katsayilarinin kabul edilebilir diizeyde oldugu bulunmustur. Olgegin
genel i¢ tutarlik katsayisi .88 olarak belirlenmis; alt boyutlara iliskin i¢ tutarlik katsayilari ise
sirasiyla, olay1 fark etme .60, olay1 acil olarak yorumlama .78, yardim etme sorumlulugunu kabul
etme .67, nasil miidahale edilecegine karar verme .75 ve miidahale kararini uygulama .78 olarak
hesaplanmigtir. Test-tekrar test giivenilirlik katsayisi ise dort hafta arayla yapilan 6l¢timlerde .80
olarak bulunmustur.

Nicel verilerin toplanmasi amaciyla Ontest-sontest uygulamasi i¢in 280 kisilik calisma
grubundan goniillii olarak segilen 90 kisilik bir grup belirlenmistir. Bu grupta, 9. siniflardan 42 kiz ve
15 erkek olmak iizere toplam 57 6grenci, 10. siniflardan ise 24 kiz ve 9 erkek olmak {izere toplam 33
Ogrenci yer almistir. Veriler, ¢evrimigi formlar araciligiyla toplanmustir,
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Yari-Yapilandirilmis Goriisme

Nitel veriler, yari-yapilandirilmig goriisme ve odak grup goriismesi teknikleri kullanilarak iki
farkli yontemle elde edilmistir. Yari-yapilandirilmis gériisme, gériismecinin belirli bir konu hakkinda
rehberlik edecek goriisme sorularimi 6nceden hazirladigr ve arastirilan konuya yonelik amagl bir
sohbet seklinde gerceklestirilen bir gdriisme teknigidir (Sali, 2012). Bu teknik, Forum Tiyatro
caligmasina katilan 280 6grenci arasindan, sinifi¢i dinamiklerin gesitliligini yansitmak ve ¢alismanin
hedeflenen ciktilarinin amacina uygunlugunu saglamak amaciyla, her siiftan rastgele bir kiz ve bir
erkek 6grenci segilerek toplamda 16 kisilik bir 6rneklem olusturularak uygulanmaistir.

Odak Grup Goriismesi

Kruger (1994)’e gore odak grup goriismesi, katilimeilarin diislincelerini serbestge ifade
edebilecegi, 6zenle planlanmig bir tartisma ortami sunar (Akt. Cokluk, Yilmaz ve Oguz, 2011).
Bu goriisme yontemi, belirli bir konu hakkinda ortak &zelliklere sahip kisilerin bakis agilarini,
deneyimlerini ve duygu-diisiincelerini ortaya koymay1 amaglar. Forum Tiyatro ¢alismasina katilan
280 dgrenciden, sahneye seyirci-oyuncu olarak ¢ikanlar arasindan segilen katilimcilarla odak grup
goriismeleri gergeklestirilmistir. Bu ¢ergevede 9. siniflardan 7 kiz ve 6 erkek olmak tizere toplam 13
ogrenci, 10. siniflardan ise 7 kiz ve 5 erkek olmak iizere toplam 12 dgrenci ile caligilmasi planlanmastir.
Ancak 9. smiftan bir erkek 6grencinin ¢alisma sonrasi yasadigi saglik sorunlari nedeniyle okula
devam edememesi sonucunda goriigmeye katilan 6grenci sayist 24 olmustur. Goriismeler 5 farkli
grup halinde ger¢eklestirilmistir.

Verilerin Analizi

Toplanan nicel veriler Excel formatinda bilgisayara indirilmistir. Veriler Google Forms
tizerinden toplanmis ve bu form sisteminde her bir maddeye cevap verilmeden diger maddeye
gecilemediginden dolay1 herhangi bir kayip veri olusmamistir. Tiim analizler, 90 6n test ve 90
son test olmak {izere toplam 180 6grenci verisi tizerinden SPSS 23.0 paket programi kullanilarak
gergeklestirilmistir. Farkli goriisler olmakla birlikte Bryman ve Cramer (2001), katilimct sayisinin
0lcek maddelerinin en az bes kati olmasi gerektigini belirtmistir. Bu aragtirmada kullanilan Zorbaliga
Seyirci Miidahale Olgegi (ZSMO) 16 maddeden olustugu icin hem &n test hem de son testte 90
katilimei sayist yeterli olarak kabul edilmistir.

Arastirmada Oncelikle demografik veriler analiz edilerek betimsel istatistikler sunulmustur.
Ardindan, Zorbaliga Seyirci Miidahale Olgegi (ZSMO) i¢in giivenirlik calismalar1 gerceklestirilmistir.
Sonrasinda, 9. ve 10. sinif 6grencilerinin ZSMO ve alt boyutlarindan elde ettikleri puanlarin normallik
varsayimlart kontrol edilmistir. Alt problemlerin ¢oziimiinde, iki Ol¢im seti arasindaki ortalama
puanlarin anlamli bir fark gésterip gostermedigini test etmek igin “iligkili drneklemler t-testi (paired
samples t-test)” kullanilmistir. Iki ya da daha fazla 6l¢iim seti arasindaki farki test etmek icin “iligkili
orneklemler i¢in tek faktorlii ANOVA (one-way ANOVA for repeated measures)” uygulanmis;
deneysel islemin etkililigine yonelik ortak ve temel etkileri test etmek amaciyla ise “karigik dlgiimler
i¢in iki faktorlit ANOVA (two-way ANOVA for mixed measures)” yontemi kullanilmistir. Arastirmaya
katilan 6grencilerin ¢esitli degiskenlere gore dagilimi Tablo 1’de sunulmustur.
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Tablo 1

Arastirmaya Katilan Ogrencilerin Cegsitli Degiskenlere Gore Dagilimi

Degiskenler Kategoriler On Test Son Test
f % f %
Smif Diizeyi 9. sinif 57 63.3 57 63.3
10. smif 33 36.7 33 36.7
Cinsiyet Kiz 66 73.3 66 73.3
Erkek 24 26.7 24 26.7
Toplam 90 100 90 100

Tablo 1’e gore, arastirmaya On test ve son test asamalarinda 9. siiftan 57 6grenci (%63.3),
10. smiftan ise 33 6grenci (%36.7) katilmistir. Katilimcilarin 66°s1 (%73.3) kiz, 24’11 (9%26.7) erkektir.
Sonug olarak, toplamda 90 6grenci hem 6n test hem de son teste katilim saglamigtir.

Yar1 yapilandirilmis goriisme ve odak grup goriismelerinden elde edilen nitel veriler, igerik
analizi yontemi ile ¢dziimlenmistir. icerik analizi; nesnel, dl¢iilebilir ve dogrulanabilir bilgilere
ulagmay1 amaglayan bir nitel arastirma teknigidir. Bu teknik, dokiiman, metin ve diger materyalleri
belirli kurallar ¢ergevesinde (6rnekleme, kodlama, kategori olusturma vb.) analiz etmeyi hedefler
(Metin ve Unal, 2022). igerik analizinde, benzer veriler belirli kavramlar ve temalar etrafinda bir
araya getirilir, okuyucunun anlayabilecegi bir bicimde diizenlenir ve yorumlanir. Bu siirecte, kodlar,
kategoriler ve temalar olusturularak veriler analiz edilmistir.

Arastirma ve Yayin Etigi

Aragtirma, Ankara Universitesi Etik Degerlendirme Kurulu tarafindan 05.07.2024 tarihli
183 karar sayisi ile “Yiiksekogretim Kurumlar1 Bilimsel Arastirma ve Yayin Etigi Yonergesi”
kapsaminda uyulmasi belirtilen tiim kurallara uygun ve etik olarak uygun bulunmustur.

Bulgular

Bu boliimde, arastirmanin deneysel desen ile toplanan nicel verileri ve bu verilerin 6n test-
son test analizleri ile olgubilim deseni kapsaminda elde edilen nitel veriler ele alinmigtir. Goriisme
formlar1 ve odak grup goriismeleri yoluyla toplanan nitel verilerin i¢erik analizlerine de yer verilmistir.
Ayrica, incelenen bulgulara iligkin yorumlar detayli olarak sunulmustur.

Nicel Bulgu ve Yorumlar

Bu boliimde, “Lise dgrencilerinin sinif diizeyi ve cinsiyetlerine gore akran zorbaligi konulu
Forum Tiyatro ¢aligmasi dncesi ve sonrasindaki zorbaliga seyirci miidahale diizeylerinin genel ve alt
boyutlarina ait ortalama puanlari arasinda anlamli bir fark var midir?” sorusuna iligkin alt problemlere
yonelik bulgular ve yorumlar sunulmustur.

Forum Tiyatro Cahsmasmin Ogrencilerin ZSMO Diizeylerinin Geneline Etkisine
Iliskin Bulgular

Aragtirmanin birinci alt problemine iliskin bulgulara gegmeden 6nce, ¢alismaya katilan 9.
ve 10. sinif dgrencilerinin Zorbaliga Seyirci Miidahale Olgegi’nin (ZSMO) alt boyutlarindan ve
genelinden elde ettikleri puanlarin normallik varsayimlari kontrol edilmistir. On teste iliskin bulgular
Tablo 2’de, son teste iliskin bulgular ise Tablo 3’te sunulmustur.
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Tablo 2
Zorbahiga Seyirci Miidahale Olgegi (On Test) Tamimlayici Istatistikler

Alt boyutlar N X ss Carpikhk Basikhik

katsayisi katsayisi
Fark Etme 90 3.00 0.96 -0.261 -0.627
Yorumlama 90 3.80 1.28 -1.355 0.513
Kabul Etme 90 2.99 0.98 -0.372 -0.402
Karar Verme 90 2.97 1.00 -0.449 -0.228
Miidahale Etme 90 3.15 1.04 -0.801 -0.066
Olgegin Tamami 90 3.18 0.86 -1.103 0.391

Tablo 3

Zorbaliga Seyirci Miidahale Olgegi (Son Test) Tamimlayici Istatistikler

Alt boyutlar N X ss Carpikhk Basikhik
katsayisi katsayisi
Fark Etme 90 3.29 1.12 -0.050 -0.917
Yorumlama 90 4.25 0.71 -1.086 1.895
Kabul Etme 90 3.69 0.91 -0.556 0.045
Karar Verme 90 3.87 0.71 -0.106 -0.372
Miidahale Etme 90 3.92 0.70 -0.982 2.541
Olgegin Tamamu 90 3.81 0.56 0.230 -0.096

Tablo 2 ve Tablo 3’teki veriler incelendiginde, arastirmaya katilan 9. ve 10. sinif 6grencilerinin
ZSMO ve ZSMOr’niin alt boyutlar1 olan fark etme, yorumlama, kabul etme, karar verme ve
miidahale etme diizeylerinden aldiklar1 puan ortalamalarin carpiklik ve basiklik katsayilarinin
-2 ile 42 arasinda oldugu goriilmiig, bu nedenle normallik varsayiminin saglandigi belirlenmistir.
Bu dogrultuda, ZSMO’ye iliskin tiim alt problemlerin ¢dziimiinde parametrik testler kullanilmistir.
Birinci alt problemin ¢oziimiinde iligkili 6rneklemler (tekrarlt 6l¢limler) igin t-testi (paired samples
t-test) uygulanmistir. Ogrencilerin ZSMO 6n test ve son test puan ortalamalari arasindaki farkin
anlamliligini test eden t-testi sonuglari Tablo 4’te sunulmustur.

Tablo 4

ZSMO On Test ve Son Test Ortalama Puanlarin t-Testi Sonuglart

ZSMO N X ss sd t p
On Test 90 3.18 0.86 89 -5.79 0.000
Son Test 90 3.81 0.56
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Tablo 4’e gore, lise Ogrencilerinin akran zorbaligi konulu Forum Tiyatro c¢alismasi
sonrasinda zorbaliga seyirci miidahale diizeylerinde anlamli bir artis oldugu tespit edilmistir (t(89)=-
5.79, p<0.01). Forum Tiyatro ¢alismasi dncesinde 0grencilerin zorbaliga seyirci miidahale diizeyi
puanlarinin ortalamasi X=3.18 iken, caligma sonrasinda bu ortalamanin X=3.81’¢ yiikseldigi
gorilmiistiir. Bu bulgu, akran zorbalig1 konulu Forum Tiyatro ¢alismasinin, 6grencilerin zorbaliga
seyirci miidahale diizeylerini artirmada kayda deger bir etkisi oldugunu ortaya koymaktadir.

Forum Tiyatro Cahsmasimin Ogrencilerin ZSMO Diizeylerinin Alt Boyutlarina
Etkisine iliskin Bulgular

Ikinci alt problemin ¢dziimiinde, iliskili drneklemler igin tek faktdrlii ANOVA (one-way
ANOVA for repeated measures) kullanilmistir. Ogrencilerin ZSMO alt boyutlarina iliskin 6n test ve
son test puanlarinin anlaml bir farklilik gosterip gostermedigine dair ANOVA sonuglar1 Tablo 5’te
sunulmustur.

Tablo 5
ZSMO Alt Boyutlarina Ait ANOVA Sonuglar

Tanilayici Istatistikler

ZSMO On Test Son Test
Alt Boyutlari
N X ss N X s
1.Fark Etme 90 3.00 0.96 90 3.29 1.12
2.Yorumlama 90 3.80 1.28 90 4.25 0.71
3.Kabul Etme 90 2.99 0.98 90 3.69 0.91
4 Karar Verme 90 2.97 1.00 90 3.87 0.71
5.Miidahale Etme 90 3.15 1.04 90 3.92 0.70
ANOVA Testi Sonuglari
Varyansin Kaynagi Kareler sd Kareler F p Anlamlt
Toplami Ortalamast Fark
Deneklerarasi 235911 89 2.651 3 (6n-son test)
Olciim 175.053 9 19.450 33.753  0.000 4 (6n-son test)
Hata 582.318 801 0.727 5 (on-son test)
Toplam 993.282 899

Tablo 5’e gore lise dgrencilerinin ZSMO alt boyutlarina ait &n test ve son test puanlari
arasinda anlamli bir farklilik oldugu tespit edilmistir (F(9, 89)=33.753, p<0.01). Son testte elde edilen
ortalama puanlar (X, etme3-29, Xyommlama=4.25, Xt eme3-69, X =387, X dabale etme=3.92),
On test ortalama puanlarina (X =3.00, X =3.80, X =2.99, X =2.97, X

kabul etme karar verme miidahale

=3.15) gore daha yiiksek bulunmustur. Anlamh farkliliklarin 6zellikle kabul etme, karar verme

fark etme yorumlama

etme
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ve miidahale etme alt boyutlarinda ortaya ¢iktig1 goriilmiistiir. Ancak fark etme ve yorumlama alt
boyutlarinda, 6n test ve son test ortalama puanlar1 arasindaki fark anlamli bulunmamastir.

Nitel Bulgu ve Yorumlar

Bu boéliimde “Seyirci-oyuncularin ¢oziim igeriklerinin dagilimi nasildir?”, “Akran zorbalig1
konulu Forum Tiyatro sahneye ¢ikmayan lise 6grencilerinin yasaminda nasil degisikliklere sebep
olmustur?” ve “Akran zorbalig1 konulu Forum Tiyatro ¢aligmasi seyirci-oyuncu olan lise 6grencilerinin
yasaminda nasil degisikliklere sebep olmustur?” sorularina iligkin bulgular ve yorumlar sunulmustur.

Coziimler Temasina fliskin Bulgular

14 kiz ve 11 erkekten olusan toplam 25 kisilik seyirci-oyuncu grubunun sahnede sunduklari
¢oziimler incelenmis ve bu dogrultuda olusturulan “¢oziimler” temasi, Forum Tiyatro ¢alismasina
katilan seyirci-oyuncularin sahneye getirdikleri ¢oziim Onerilerinin analizine dayanmaktadir.
Katilimcilarin, akran zorbaligimin farkli davranis bigimlerinin sergilendigi bir forumda sunduklari
cOziimler, dort ana kategoriye ayrilmistir: sozel igerikli ¢ozlimler, davranis icerikli ¢oziimler,
yardim talebinde bulunmaya yonelik ¢oziimler ve dramatik kurgunun bilinmesinden kaynaklanan
‘kahinler’in ¢oztimleri.

Sozel icerikli ¢oziimler kategorisinde “hayir” deme, kendini savunma, zorbaya tepki verme,
otoriteye tepki gosterme, magduru koruma ve yasal haklarin dile getirilmesi yer alirken, davranis
igerikli ¢dziimler arasinda zorbadan uzaklagma, zorbayla muhatap olmama ve zorbayi ciddiye almama
gibi davranislar tespit edilmistir. Yardim talebinde bulunmaya yonelik ¢oziimler ise yetiskinlerden
yardim isteme, seyirciyi ikna etme gabasi ve otoriteye ¢oziim sunmayi igermektedir. ‘Kahinler’in
sundugu ¢ozlimler ise iftira atma ve iftiray1 kabul etme seklinde belirlenmistir. Arastirma sorusuna
yonelik tespit edilen kodlar, kategoriler, temalar ve bu kodlara iliskin bilgiler Sekil 1’de sunulmustur.

Sekil 1

Coziimler

»Hayir’ Deme

endini Savunma

Zorbaya Tepki

Siizel w—=Otoriteye Tepki

Magduru Koruma

Yasal Haklar
/.L, zaklagma
Davramssal Muhatap Olmama
“iddiye Almama

Yetigkin Yardinm
Yardim Talebi ><( Moriteye Coziim Sunma
Seyirciyi Ikna Cabas

Iftira Atma
oz

Kahinler

\\il'li:':lyj Kabul Etme
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Yapilan analizler, seyirci-oyuncularin sahnede sunduklari ¢o6ziim yollarinda c¢esitlilik
oldugunu ortaya koymustur. Baz1 seyirci-oyuncularin birden fazla ¢6ziim denemesi, katilimeilarin
problem ¢6zme becerilerini gelistirmelerine katkida bulunmustur. Bu ¢esitlilik, yaratici diisiinme
kapasitesini de desteklemekte ve katilimcilarin alternatif ¢6ziim yollarimi kesfetmelerine olanak
tanmimaktadir. Ozellikle bazi katilimcilarin kararli bir sekilde “hayir diyebilme” becerisi sergiledigi
gozlemlenmistir ki bu tutum, ergenlik doneminde 6nemli bir gelisim alanidir. Kararli bir tavir
sergilemek, ergenlerin 6z giivenlerinin artmasina ve sinir koyma becerilerinin gelismesine katki
saglamaktadir. Katilimeilarin zorbaliga karsi farkl tepkiler gelistirdigi de gozlemlenmistir: kimileri
zorbalara sert tepkiler verirken, kimileri zorbalig1 ciddiye almayarak mizah yoluyla karsilik vermistir;
bazilar ise zorbalikla dogrudan muhatap olmamay1 ve karsilik vermemeyi tercih etmis, digerleri ise
zorbaligin oldugu ortamdan uzaklasmay1 se¢mistir. Bu ¢esitli tepkiler, katilimeilarin zorbaliga karsi
farkli savunma mekanizmalar1 gelistirdigini gostermektedir.

Bazi katilimcilarin 6gretmen, miidiir ve ebeveyn gibi otorite figiirlerine kars1 kendilerini net
ve acik bir sekilde savunduklari, diger katilimeilarin ise otorite karsisinda daha sessiz ve geri planda
kaldiklari gézlemlenmistir. Bu durum, otorite karsisinda farkli tepki verme bigimlerinin varligini ortaya
koymaktadir. Bu baglamda, bireylerin hak arama ve kendini ifade etme becerilerinin gelistirilmesinin
onemli oldugu diisiiniilmektedir. Hak arama ve kendini etkili bir sekilde ifade edebilme, bireylerin
toplumsal yasamda daha etkin ve katilimci olmalarina katki saglar. Baz1 katilimcilarin otoriteye
kars1 verdikleri tepkilerde yasal haklarina vurgu yapmalari, bu haklari bilmenin katilimeilara giiven
sagladigini ve haklarini savunmalarina yardime1 oldugunu gostermektedir. Ogrencilerin yasal haklarimi
bilmesi ve bu haklarin farkinda olmasi, hem yanlis davranislara maruz kalmalarini engellemekte
hem de kendilerinin yanlis davranislardan kag¢inmalarina katki saglamaktadir. Bu farkindalik
ayni zamanda sorumluluk bilincini de giiclendirmektedir. Katilimcilardan bazilar1 sahnede akran
zorbaligina seyirci kaldiklar1 durumlarda verdikleri tepkilerle magdurun sesi olmus veya magduru
destekleyerek giliclendirmeye ¢alismistir. Bu durum, akran zorbaliginda seyirci roliiniin islevine dair
olumlu 6rneklerin sergilendigini gdstermektedir.

Seyirci roliiniin aktif olmasimin, zorbalikla miicadelede ne kadar etkili olabilecegi
vurgulanmaktadir. Akran zorbaligina maruz kalan ya da tanik olan bazi katilimcilarin, yasadiklari
bu deneyimler i¢in yetiskinlerden yardim talep ettikleri gézlemlenmistir. Bunun yani sira, zorbalikla
basa ¢ikmak ve zorbanin karsisinda daha gii¢lii hissetmek amaciyla hem kendilerine hem de tanik
olduklar1 zorbalik olaylarina iligkin seyirciyi konugmaya ikna etmeye ¢alisan katilimeilar da olmustur.
Bazi katilimcilarin otorite figiirlerine “Yalmz goriisebilir miyiz?” veya “Seyircileri yalmiz dinler
misiniz?” gibi Onerilerde bulunmalari, yardim talebi olarak degerlendirilmektedir. Ancak, Forum
Tiyatro’nun dogas1 geregi, seyircinin dramatik kurgunun yapisina hakim olmasi bazi dezavantajlar
yaratabilmektedir. Bu dezavantajlar, tiyatro uygulamalarinin gergek hayatla olan baglantisinin sinirli
kalabilecegini ortaya koymaktadir. Ug seyirci-oyuncunun zorbalik deneyimlerini ¢6zmek amactyla
zorbalara iftira atarak durumu ¢ézmeye c¢alistiklar1 goriilmiistiir. Bu durum, zorbalik karsisinda etik
olmayan ¢6zlim yollarina bagvurulabilecegini gostermektedir.

Katilimcilardan biri, kendisine yoneltilen tiim iftiralar1 kabul ederek dramatik kurgudaki
catisma unsurlarini ortadan kaldirmistir. Bu katilimci, iftirayr kabul etmesinin nedenini, ceza
almayacagimi ve hayatinda herhangi bir degisiklik olmayacagini bilmesiyle aciklamig, bu tutumun
daha 6nce yasadig1 bir deneyime dayandigini ifade etmistir. Bu agiklama, okul kiiltiirlerindeki disiplin
uygulamalarindaki yetersizlikleri ve 6grencilerin bu duruma verdigi tepkileri yansitmaktadir. Bu
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bulgunun, okul kiiltiirlerinin zayif yonlerini agiga ¢ikardigi diistiniilmektedir. Okul kiiltiirlerinde bu
zay1f yonlerin giderilmesi, 6grencilerin daha adil ve destekleyici bir egitim ortaminda bulunmalarini
saglayacaktir.

Degisimler Temasina iliskin Bulgular

Sahneye ¢ikmayan katilimcilarla yar1 yapilandirilmis bireysel goriismeler yapilmistir. Bu
goriismelerde “Degisimler” temasi, akran zorbaligina yonelik Forum Tiyatro ¢alismasini izleyen
gruptan rastgele secilen katilimcilarin bu deneyimin yasamlarinda ne tiir degisikliklere yol agtigini
ifade eden igeriklerden olusmaktadir. Katilimeilarin, Forum Tiyatro ¢alismasinin yagamlarinda
duygu, diisiince ve davranis agisindan ne gibi degisiklikler yarattigimi belirttikleri goriilmiistiir.
Ifadeler, duygu odakli degisimlerde empati, farkindalik, duyarlilik ve 6zgiiven; diisiince odakli
degisimlerde ¢6ziim ¢esitliligi, yasal bilgi ve objektiflik; davranis odakli degisimlerde ise yeniden
diizenleme ve gelenekler gibi kategorilere ayrilmigtir. Arastirma sorusuna yonelik olarak elde edilen
kod, kategori ve temalar ile bu kodlara iliskin bilgiler Sekil 2’de sunulmaktadir.

Sekil 2
Degisimler

Empati
~_aFarkindahk

S
Duygu ~——Duyarhhk

\“-()xgi'|xcr|

_+Coziim Yelpazesi
e
-

Degisimler Diisiince }\— —Yasal Bilgi

i

“\Objektiflik

__=Yeniden Diizenleme
Daveanis g
St
“~Gelenckler

Degisimlere iliskin goriis bildiren katilimcilardan bazilarinin ifadeleri su sekildedir:

“ ‘Acaba bu kadar kotii mii hissettiriyor?” diye disiindiim. Bu kadar kot oldugunu
distiinmemigtim. (S1)”

“Birinin ezilmesi ¢ok kotii bir sey. (S7)”

“Ne kadar kotii ve igreng bir sey oldugunu gosterdi. Insanlar1 ne kadar rahatsiz ettigini
gosterdi. (S15)”

“Kendimi onlarin yerine koydum. (S16).”

Akran zorbaligini ele alan forum tiyatro ¢alismasinin, katilimeilarin zorbalik deneyimlerine
yonelik empati diizeylerini artirdig1 gézlemlenmistir.
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“Farkindalik yaratti. Zorbaliga kars1 susmamamiz ve magdurun yaninda olmamiz gerektigiyle
ilgili farkindalik oldu. (S8)”

“Zorbalik yapanlara kars1 sessiz kalmamay1 goérmiis oldum. (S13)”

“Insanlara destek ¢ikmay1. (S14)”

“Bakis agimi biraz degistirdi. (S16)”

Belirtilen ifadeler “Duygu” kategorisinde yer alan “Empati” ve “Farkindalik” kodu i¢inde
degerlendirilmis olup akran zorbaligini konu alan Forum Tiyatro ¢calismasinin, katilimcilarin zorbalik
deneyimlerine iligkin farkindalik diizeylerini artirdig: tespit edilmistir.

“Zorbaliga bakis agim degigsmedi ¢iinkii zaten bildigim bir seydi. Fakat ¢evremdeki insanlarin
duygu degisimlerine ve psikolojilerine daha farkli bir dikkatle bakmam gerektigini diistindiirttii.
(83)”

“Zorbaliklara kars1 daha dikkatli olmak gerektigini diistindiim. (S9)”
“Bu konularda biraz daha hassasim. (S16)”

Yukarida belirtilen ifadeler “Duygu” kategorisinde yer alan “Duyarlilik” kodu iginde
degerlendirilmis olup akran zorbaligini ele alan Forum Tiyatro ¢aligmasinin, katilimcilarin zorbalik
deneyimlerine kars1 duyarliliklarini artirdigi gézlemlenmistir.

“Ben ¢ok fazla kendimi ifade edemem. Ozgiivenim yoktur. Buna fayda sagladi. Siire yetmedi
ama sahneye ¢ikmak istemigtim. (S2)”

“Ozgiivenimin olmas1 gerektigini ki zaten var ama bunun siirekli olmas1 gerektigini. (S11)”

Bu ifadeler “Duygu” kategorisinde yer alan “Ozgiiven” kodu i¢inde degerlendirilmis olup
akran zorbaligimi ele alan Forum Tiyatro ¢caligmasinin, katilimcilara zorbalik yasantilarinda 6zgiivenin
onemini ve degerini vurguladigi, ayrica seyirci-oyuncularin 6zgiiven konusunda rol model islevi
gordiikleri tespit edilmistir.

“Boyle bir olay bagimiza gelse neler yasanabilecegini ve yapilabilecegini gordiim. Bana
¢oziimler sundu. (S6)”

“Zorbalikla miicadele ederken ¢ikan arkadaslarimin da yaptiklarin1 gordiikge yeni ¢6ziim
yollar1 6grendim ve bildiklerimi de pekistirmis oldum. ‘Boyle bir durumda kalirsam boyle yapabilirim’
dedim. (S7)”

“Bagka bakis a¢ilarindan gérmemi, farkli yaklagimlari 6grenmemi sagladi. (S12)”

“Umut verdi. Yol oldugunu gosterdi bana. (S15)”

Belirtilen ifadeler, “Diisiince” kategorisinde yer alan “Cozliim Yelpazesi” kodu iginde
degerlendirilmis olup akran zorbaligini konu alan Forum Tiyatro calismasmin, katilimcilarin
zorbalikla basa ¢ikarken kullanabilecekleri ¢oziim fikirlerini ¢esitlendirdigi ve bu sayede ilk denemede
basarisiz olsalar bile alternatif ¢6ziim yollarinin farkinda olarak miicadeleden vazgegmeyeceklerini
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fark ettikleri gostermektedir. Katilimeilarin, bu ¢aligmayla farkli ¢6ziim yollarini deneme konusunda
cesaret kazandiklar diisiniilmektedir.

“‘Zorbayine kazandi’ diye diisiindiim. Sadece SO15 sonucu degistirdi. Orda da yasal haklarini
kullandi. Bilmek insan1 kurtarabiliyor aslinda dogru. Herkesin basina gelebilir bunlar. (S10)”

“Kendi haklarimi savunmayi. (S11)”

Bu ifadeler “Diigiince” kategorisinde yer alan “Yasal Bilgi” kodu i¢inde degerlendirilmistir.
Ergenlik doneminin baglangicindan itibaren birey olma yolunda ilk adimlar1 atan &grencilerin
yasal haklarmi bilmelerinin, dogru ve yerinde tepki vermelerini ve haklarini bilingli bir sekilde
savunmalarini gliclendirecegi diisiiniilmektedir. Akran zorbaligini ele alan Forum Tiyatro ¢aligmasimin,
katilimcilarin zorbalik kargisinda yasal haklarini bildiklerinde bu bilginin onlara gii¢ kazandiracagini
fark etmelerine olanak sagladigi ve bu 6grenme siirecinde onlar1 tesvik ettigi gdzlemlenmistir.

“Bir olaya bakis agimin objektif olmasinin ne kadar 6nemli oldugunu gdsterdi bana bu oyun.
(S 5)”

S6z konusu ifade, “Diislince” kategorisinde yer alan “Objektiflik” kodu iginde
degerlendirilmistir. Ergenlik déneminde akran gruplarinin énemi giderek artmakta ve ¢cogunlugun
onayladig1 kararlar, birey icin kesin olmasa da gerceklik kazanmaktadir. Bu baglamda, olaylara
objektif bir yaklasim ve bakis agisi gelistirmek, bu donemin kritik becerilerinden biri olarak
degerlendirilmektedir. Akran zorbaligini konu alan Forum Tiyatro c¢alismasinin, zorbalik
yasantilarinda her roliin deneyimlerini yalin bir sekilde ortaya koyarak katilimcilara objektif bakis
acisinin 6nemli bir kisisel beceri oldugunu vurguladig: diisiiniilmektedir.

“Benim i¢in aslinda pek bir sey degismedi. Ben arkadaglarim igin bir seylerin degismesini
temenni ediyorum. Oyun sirasinda da bunu diisiinmiistiim. Baskalarimin degismesine ihtiyacim
oldugunu fark ettirdi aslinda. (S4)”

“Magdurlarin zorbaya tepki vermeyi 6grenmesi gerektigini. (S11)”

Belirtilen ifadeler “Davranis” kategorisinde yer alan “Yeniden Diizenleme” kodu iginde
degerlendirilmis olup akran zorbaligi konulu Forum Tiyatro ¢alismasinin, katilimcilarin zorbalik
yasantilarinda magdur ve seyircilerin davranislarmin yeniden diizenlenmesine ihtiya¢ duyduklarini
fark etmelerine yardimei oldugu goriilmektedir. Bu farkindalik, magdurlarin kisisel becerilerini
gelistirme siirecinde destek saglanmasina olanak tanirken, seyircilerin tepkilerinin g¢esitlenmesi
konusunda da tegvik edici bir rol oynayabilir.

“Biiyiiklere de artik ‘Dur!” demek gerekiyor diye diisiindiim. SO2 ¢iktiginda miidiire kars1
gelmisti. Oradan da sunu diisiindiim makam sahibi kisilere de ‘Dur!” dememiz gerekiyor. (S1)”

Bu ifadeler “Davranis” kategorisinde yer alan “Gelenekler” kodu i¢inde degerlendirilmistir.
Ulkemizin geleneksel kiiltiirel yapisinda, cocuklarin kendilerinden biiyiik ya da otorite figiirlerine
kars1 kendilerini ifade etmeleri ve hatalarini dile getirme becerileri genellikle baskilanmakta olup,
bu durum akran zorbalig1 vakalarinda da etkili olmaktadir. Bu baglamda, ailelerin ve okullarin
cocuklara kendilerini dogru ifade etme ve saglikli tartisma becerilerini kazandirmalar1 gerektigi
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diisiiniilmektedir. Arastirma bulgulari, akran zorbaligina yonelik Forum Tiyatro g¢aligmasinin
katilimcilarin empati, farkindalik ve duyarlilik diizeylerini artirdigini, zorbalik karsisinda 6zgliven
kazandirdiginit ve seyirci-oyuncularin bu konuda rol model olduklarini gdstermektedir. Ayrica,
Forum Tiyatro’nun katilimcilara ¢6ziim yollarini ¢esitlendirme ve farkli denemeler yapma cesareti
kazandirdig1 goriilmiistiir. Ergenlik doneminde akran gruplarinin bireyler iizerindeki etkisi olduk¢a
biiyiik olup, Forum Tiyatro ¢aligmasi, katilimeilarin yasal haklarimi 6grenmeleriyle kendilerini
daha giiglii hissetmelerine katkida bulunmustur. Sonug olarak, Forum Tiyatro yaklagiminin, akran
zorbaliginda seyirci roliinii anlamada ve doniistiirmede etkili bir ara¢ oldugu ve okullarda zorbalikla
miicadelede basarili bir yaklasim olarak kullanilabilecegi tespit edilmistir.

Déniisiimler Temasina iliskin Bulgular

Toplanan verilerin analizi sonucunda olusturulan “Déniisiimler” temasi, seyirci-oyuncu
olarak caligmaya katilan bireylerin, akran zorbalig1 konulu Forum Tiyatro ¢aligmasinin hayatlarinda
ne gibi degisiklikler yarattigini ifade eden igeriklerden olugmaktadir. Katilimeilarin, bu ¢alismanin
yasamlarindaki etkilerini duygu, diisiince ve davranig odakli olarak kategorize ettikleri goriilmustiir.
Tespit edilen kodlar, duygu odakli degisimlerde pekistirme, cesaret kazanma ve Ozgiiven artisi;
diisiince odakli degisimlerde ¢6ziim cesitliligi, bilgi tazeleme ve yeni bakis agilari; davranis odakli
degisimlerde ise kisisel sinirlari belirleme seklinde kategorize edilmistir. Arastirma sorusuna yonelik
kodlar, kategoriler ve temalar ile bu kodlara dair veriler Sekil 3’te sunulmaktadir.

Sekil 3

Doniigtimler

ekigtireg

/O Duygu )\iu saret Vermek
Dzgiiven

_Coziim Yelpazesi

4.(‘ Diisiince )/
\-ch’ Pencere

\o Davranis ) —Simirlar

Katilimcilarin dontistim temasi kapsaminda ele alinan ifadeleri su sekildedir:

Tazeleme

“Ben bunu yaptiktan sonra annemle konustum. Annem de sey dedi, ‘Tiyatroya katilsana!’
dedi. Belki katilamam ¢ok yoruluyorum voleyboldayim ¢iinkii ama boyle bir doniis almak ¢ok iyi
geldi. (SO20)”

“Cok bir sey degistirmedi ama insanlarin bu sekilde giizel tepkiler vermesi falan giizel gitti,
iyi geldi. (SO14)”

Katilimcilarin bu goriigleri “Duygu” kategorisinde yer alan “Pekistire¢” kodu iginde
degerlendirilmistir. Katilimeilarin gergeklestirdikleri eylemlerin arkadaslar1 ve aileleri tarafindan
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takdir edilmesi, ergenlik doneminde yakin ¢cevreden alinan onayin biiylik bir 6nem tasidigini ve bu
onay bireylerin davraniglarini gliglendirdigini ortaya koymaktadir.

“Insanlar1 cesaretlendirmek beni biraz mutlu etti acikcas1. (SO13)”
“Cesaret verdik. (S020)”

“Benim ileriki kariyer hedefimde herhangi bir sekilde sanat dallariyla ilgili bir durum yok.
Ama en azindan bir kisinin bile hayatina dokunduysam bu benim i¢in ¢ok biiyiik bir kar. Oz benligime
kattigim bir parca. (SO23)”

“Zorba gorecek izleyecek bunu, diyecek ki ‘Bunun yaninda olanlar var’ Acik¢a zorbalik
yapamayacak. (SO21)”

Belirtilen bu goriisler “Duygu” kategorisinde yer alan “Cesaret Vermek” kodu iginde
degerlendirilmistir. Forum Tiyatro ¢alismasinin hem seyircilere hem de magdurlara cesaret vermesi
ve zorba roliindeki bireyler i¢in uyarict nitelikte olmasi, calismanin tiim paydaslara hitap ettigini ve
bdylece en yliksek diizeyde verim elde edildigini gdstermektedir.

“Oraya c¢ikmak, ozellikle sahneye ¢ikma olayr hem de o olayin igerisinde olmak bana
gercekten bir ¢esit 6zgliven verdi. Ayn1 zamanda, empati duygumun genel olarak genis ve derin
oldugumu diistinen bir insanim. Ama 0&zellikle oraya ¢ikmak, orada sesimi ¢ikarmaya caligmak
gercekten ise yaradi yani. Sey diye diisiindiim, tamam bu bir oyunculuk icabi. O yiizden su an
istemedigim gibi olabilir ama gergek hayatta bu kadar tek bir senaryo {izerinden gidiyormus gibi
1srar yapmazlar. Eger ben bu kadar gergek hayatta sesimi ¢ikarirsam elbette ki alabilecegim sonucu
degistirebilirim. (SO17)”

“Ben de artik bdyle tepkiler vermeye karar verdim. Daha baskin olmak gerekiyor. (SOS5)”

Yukarida belirtilen katilimer goriisleri, “Duygu” kategorisinde yer alan “Ozgiiven”
kodu i¢inde degerlendirilmistir. Katilimcilarin hem kendi sahne deneyimlerinden hem de diger
katilimeilarin sundugu ¢éziimlerden 6zgiliven kazanmalari, ¢alismanin sonuglari agisindan oldukca
onemli bir bulgu olarak degerlendirilmektedir.

“Olusan olumsuzluklara kars1 bir ¢6ziim iiretmek. (SO7)”

“Bence herkesin farkli diigiincelerini alip, kendi diisiincemin yaninda birka¢ daha insanin
buldugu ¢oziimleri ekleyip buna ayak uydurup daha énemli seyler yapabilmeyi gosterdi. (SO11)”

“Yani belki izlediklerimiz sayesinde degismis olabilir. (S012)”

“Diigiince haznem genigledi. Farkli ¢oziimlerin iginden secip alabilir hale geldim. Hem

o agidan genisliyor hem de daha bdyle korumada gibi hissediyorsun yani. Uygulayacagin seyi
biliyorsun. Boyle bir 6nlem almis bu. Bu bir kalkan olusturdu. Kalkanim oldu. (SO2)”

“Ben genelde muhatap olmamak, uzaklastirmakla ¢6ziim bulurum. Orada da uzaklagtirmaya
caligmistim hatta. Ama hani benimki pek ¢6ziim olmadi ama SO1’in mesela ¢oziimii ¢ok iyiydi.
(SO5)”
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Bu ifadeler “Dislince” kategorisinde yer alan “Coziim Yelpazesi” kodu iginde
degerlendirilmistir. Forum Tiyatro c¢alismasmin katilimcilara kriz anlarinda yeni ¢oziim yollar
sunmasi ve bu ¢ozlimlerin katilimcilara gliven hissi vermesinin, yalnizca seyirci rollerine degil ayni
zamanda magdur rollerinin gelisimine de katki sagladig1 diisiiniilmektedir.

“Yani hayatimda pek bir sey degistirdigini sdyleyemem yani ben gergek hayatimda da boyle
biriyim yani. Gergekte ne yapiyorsam ben aslinda sahneye ¢ikti§imda onu yaptim yani. (SO13)”
“Orada zaten kendimizi oynadigimiz i¢in hayatimizda zorbaliga kars1 yapacagimiz sey ¢ok

degismedi. Ama kendi yaptigimiz hareket genel olarak degismedi. Ciinkii biz orada zaten kendimiz
oynadik. Kendimiz ne yapacaksak onu yaptik. (SO12)”

“Bende bir sey degistirmedi. (SO16)”
“Unuttuklarimi hatirladim. Zihin tazelemesi yaptim. (SO23)”
“Anim oldu. (SO19)”

“Cok bir sey degismedi ¢linkii ben bunlara ¢ogunlukla tanik oldugum i¢in ayni seyi sadece
tiyatroda gordiim. (SO18)”

“Benim hayatimda bir seyi degistirmedi. Ciinkii bu bir kilitti ve bende zaten anahtari
vardi. O yiizden actim girdim yani. Daha oncesinde de deneyimledigim, daha oncesinde de ayni
sekilde uyguladigim bir durumdu. Ayni sekilde tekrar uyguladim. O yiizden bana ekstra bir tecriibe
kazandirmadi, ekstra bir bilgi kazandirmadi. Zaten bildigim seylerdi. (SO1)”

Bu ifadeler “Diisiince” kategorisinde yer alan “Tazeleme” kodu i¢inde degerlendirilmistir.
Forum Tiyatro ¢aligmasinin, katilimcilara mevcut bilgilerini yeniden deneyimleme ve bu bilgileri
davranisa doniistiirme firsati sunmasinin, davranigin kalicilig1 agisindan énemli bir katki sagladigi
diisiiniilmektedir.

“Bakig acim1 degistirdi gercekten. (S022)”
“Farkl1 bir durum oldugu, kolay olmadigini gordiim. (SO24)”
“Magdur olmamistim boyle. (SO21)”

“Zorbalara daha farkli bir goz, bakis acisiyla bakmaya basladim. Olayin nereden nerelere
gidebilecegini diisinmeye basladim. En kiigiik seyden baslayip ne kadar biiyiik seylere ulasabildigini
gordiim. Oyundaki 6gretmen.. Bizim okulumuzda dyle bir 6gretmen yok.” (SO10)”

“Sahnedeki miidiir ‘Zorbalik i¢in mi beni mesgul ediyorsun?’ demisti mesela. Bizim miidiir
boyle bir sey yapmaz. (SO4)”

“Bence kendini en kotii durumlara hazirlaman gerektigini 6grendim. iste o durumlarda ne
yapabilirim onu gordiim. (SO6)”

“Ben agikgasi halime siikrettim. Yani benim okulumda boyle bir sey yapacak kisiler yok
diye diisiiniiyorum. Onun i¢in siikiir ettim. Bu kadar kétii insanlarla degilim diye mutlu oldum. Iftira
atacak biri vardir, illaki vardir. Ama iftiraya cevap verecek kisiler de var. Mesela dgretmenlerimiz
gibi. Midiirimiiz de zorbaliga ses ¢ikariyor gercekten. Direk okuldan atiyor mesela. Mustafa’y1
atmist1 dyle. Bu bence c¢ok giizel bir sey. (SO8)”
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Bu ifadeler “Diisiince” kategorisinde yer alan “Yeni Pencere” kodu i¢inde degerlendirilmistir.
Forum Tiyatro ¢aligmasinin, katilimcilara akran zorbaligi konusunun ciddiyeti ile ¢evrelerindeki
kisilerin bu konudaki tutumlar1 ve alabilecekleri yardimlar konusunda farkindalik kazandirdigi
gozlemlenmektedir.

“Her sey degisti. Yani onun yaninda daha da ¢ok farkli birisiyim. Bana diyor ‘Artik sen
degistin, sen artik eskisi gibi degilsin’ Bunun farkindaysan sen de kendini ona gore ¢izgi ¢iz. Suistimal
edilmekten kurtuldum. Ben degisince o da degisti. (SO3)”

“Benim hayatimda c¢ok sey degistirdi. Benim psikolojim bozulmaya baglamisti cidden bu
durumda. Bayagi ciddi ciddi rahatsiz oluyordum, okula gelmek istemiyordum. Smifimi1 degistirmeyi
bile diistindiim ben. Arkadaglarim bana destek cikinca ben de karsi geldim, yendim. Calismadan
once de gidelim konusalim diyorlardir onlar ama ben cesaret edemiyordum. Bu ¢aligmadan sonra
arkadagslarimla hep beraber gittik, konustuk, hallettik. (SO9)”

“Bence bunu izleyerek biraz daha etkilendi ¢ogu kisi, ben bunu gordiim. Bunu izledikleri
icin mi etkilendi hi¢bir fikrim yok ama zorbalar biraz daha hal ve hareketlerine dikkat ediyorlar.
Biraz daha da boyle sustular, geri ¢ekildiler ama bundan mi1 bilmiyorum. (SO4)”

Bu ifadeler “Davranis” kategorisinde yer alan “Siirlar” kodu ic¢inde degerlendirilmistir.
SO3 ve SO9 kodlu katilimecilar, Forum Tiyatro ¢alismasinin yasamlarinda énemli doniigiimler
yarattigini belirtmistir. SO3, zorbalarla arkadaslik ettigini fark ederek bu iligkileri sonlandirmig ve
siirlarii netlestirmistir. SO9 ise uzun siiredir maruz kaldig1 zorbaliga, Forum Tiyatro ¢alismasindan
sonra miidahale edip tepki gdostermistir. Bu ifadeler, Forum Tiyatro yaklagiminin akran zorbaligiyla
miicadelede ne kadar etkili oldugunu vurgulamaktadir. Ayrica, SO4 kodlu katilimci, okul igindeki
zorbalik davranislarinin Forum Tiyatro ¢aligmasindan sonra azaldigimi ifade etmistir. Arastirma,
ergenlik doneminde yakin ¢evreden alinan onayin davranislarin pekismesinde 6nemli rol oynadigini
ve Forum Tiyatro ¢aligmasinin hem seyircilere hem de magdurlara cesaret vererek maksimum verim
sagladigini gostermektedir. Katilimcilarin sahne deneyimlerinden 6zgiiven kazanmalart ve kriz
anlarinda yeni ¢ozlim yollar gelistirmeleri, ¢galismanin sadece seyirci degil magdur rollerine de katki
sagladigini ortaya koymustur. Forum Tiyatro yaklagimi, katilimcilara mevcut bilgilerini yeniden
deneyimleme ve davranisa doniistirme firsati sunarak, akran zorbaliginin ciddiyeti konusunda
farkindalik kazandirmastir.

Tartisma, Sonuc ve Oneriler

Bu arastirmada, akran zorbaligina yonelik Forum Tiyatro caligsmasinin lise dgrencilerinin
zorbaliga seyirci olarak miidahale etme diizeyleri lizerindeki etkisi, nicel ve nitel veriler dogrultusunda
incelenmistir. Elde edilen bulgular, Forum Tiyatro yaklasiminin 6grencilerin zorbalik karsisindaki
tutum ve davraniglarinda olumlu degisiklikler meydana getirdigini ortaya koymaktadir.

Bu ¢aligmanin yani sira, konu baglhigina iliskin yapilan diger aragtirmalarin bulgulari da Forum
Tiyatro etkinliklerinin déniistiiriicii yonlerine dair dnemli ipuglari sunmaktadir. Ornegin, Kuyumcu
(2012), Forum Tiyatro’nun doniistiriicii etkisine iligkin goriislerini aktarirken Augusto Boal’in
Forum Tiyatro’yu “bir tiir cephanelik, prova alan1 ve deneylerin gerceklestirildigi bir laboratuvar”
olarak tanimladigini belirtmektedir. Seyircilerin “seyirci-oyuncuya doniistiigli andan itibaren, dis
diinyaya iligkin bir deneyim kazanmaya basladiklar1 belirtilmektedir. Kendi yasamlarindaki olaylari
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sahnede gordiiklerinde bu olaylara yabancilagarak daha kolay ¢oziim arayisina girebilmektedirler.
Bu siireg, bireylerin akil ve mantikla konuya yaklagmalarini saglamakta, i¢sellestirdikleri ve farkinda
olmadiklar1 sorunlar1 fark etmelerine ve bu sorunlara ¢dziim aramalarina olanak tanimaktadir.
Sonug olarak, seyirciler, kendi bilgi birikimlerini sahnede deneyimleyerek giic kazanmakta ve
potansiyellerini kesfetmektedir.

Kantar ve Uysal (2019),2018-2019 egitim-6gretim y1linda Istanbul ili Bagcilar ilgesi Mustafa
Kemal Ortaokulu’nda 6. sinif 6grencileri arasindan goniillii olarak segilen 30 katilimciyla (deney ve
kontrol gruplar1) akran zorbalig1 algisinin degisimini incelemek amaciyla 52 saatlik yaratict drama
temelli bir ¢alisma gergeklestirmistir. Calisma bulgularina goére yaratici drama temelli atdlyeler,
deney grubu katilimcilarinin akran zorbaligi algilarinda, fiziksel zorbaligin yani sira sozlii ve iligkisel/
duygusal zorbalig1 da kapsayacak sekilde anlamli degisiklikler saglamistir. Yapilmis ¢alismalarin
sonuglar1 degerlendirildiginde, yaratict dramanin katilimcilara, zorbalik davranislarmin karmagik
sosyal dinamiklerini anlamalar1 ve bu tiir davraniglara yonelik empati gelistirmeleri i¢in giivenli
bir 6grenme ortami sundugu goriilmektedir. Drama etkinliklerinin, bireylerin sorunlara elestirel bir
gozle bakmalarini, zorbalik davraniglarinin magdur, zorba ve seyirciler tizerindeki etkilerini daha
iyi kavramalarini sagladigi; ayrica 6zgilivenlerini artirarak, catisma ¢dzme ve iletisim becerilerini
gelistirmelerine katkida bulundugu diisiiniilmektedir.

Bu dogrultuda bu arastirma 6zelinde dontistiiriicii etkiyi ifade eden sonuglar su bigimde ifade
edilebilir: Zorbaliga Seyirci Miidahale Olgegi (ZSMO) ile elde edilen 6n test ve son test verilerinin
analizi, Forum Tiyatro ¢alismasinin ardindan &grencilerin zorbalia seyirci olarak miidahale etme
diizeylerinde istatistiksel olarak anlamli bir artis oldugunu géstermistir. Ozellikle kabul etme, karar
verme ve miidahale etme alt boyutlarinda kaydedilen bu artiglar, 6grencilerin zorbalik durumlarini
tanima, bu durumlara yonelik karar alma ve aktif miidahalede bulunma egilimlerinin giiclendigini
ortaya koymaktadir. Ancak, fark etme ve yorumlama alt boyutlarinda anlamli bir farklilik
goriilmemistir. Bu durum, 6grencilerin zorbalik olaylarini fark etme ve yorumlama konusunda
gelisim donemi Ozellikleri dikkate alindiginda zaten belli bir biling diizeyine sahip olmalarindan
kaynaklanmaktadir.

Bu arastirmanin bulgulari, Forum Tiyatro yaklasiminin akran zorbaliina karsi etkili bir
miidahale arac1 olarak kullanildigini ve katilimcilar {izerindeki olumlu etkilerini ayrintili bir sekilde
ortaya koymaktadir. Calisma, Forum Tiyatro’nun katilimeilarin zorbalikla basa ¢ikma stratejilerini
cesitlendirdigini, yaratici problem ¢dzme becerilerini gelistirdigini ve zorbalik karsisinda farkli
savunma mekanizmalart gelistirmelerine olanak sagladigini  gdstermektedir. Forum Tiyatro
ortaminda katilimcilar, sahnede ¢esitli ¢oziimler deneyerek kendilerini ifade etme ve karsilastiklar
sorunlara farkli yaklagimlar gelistirme imkani bulmustur. Zorbalikla ilgili deneyimlerini sahnede
yeniden yasamak, katilimcilarin bu bilgileri pekistirmelerine olanak saglamis, boylece 6grendikleri
bilgileri davranisa doniistiirerek bu davranislarin kaliciligini artirmistir.

Aragtirma bulgulari, Forum Tiyatro’nun katilimcilarin empati, farkindalik ve duyarlilik
diizeylerini derinlestirdigini ortaya koymustur. Katilimcilar, akran zorbaligina tanik olduklarinda
magdurlar1 destekleme, zorbalara kars1 koyma ya da ortamdan uzaklasma gibi cesitli tepkiler
sergilemistir. Bu tepki cesitliligi, bireylerin zorbalik karsisinda farkli stratejiler gelistirdiklerini ve
bu stratejilerin, onlarin kendilerini daha giivende hissetmelerine yardimci oldugunu gostermektedir.
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Forum Tiyatro siireci boyunca katilimcilar, 6zgiivenlerini artirmis ve zorbalikla karsilastiklarinda
haklarini savunma ile kendilerini ifade etme konusunda cesaret kazanmislardir.

Calisma, katilimcilarin yasal haklarinit 6grenmelerinin ve bu haklara vurgu yapmalarinin,
kendilerini giivende hissetmelerine ve haklarini bilingli bir sekilde savunmalarina katk: sagladigini
vurgulamaktadir. Forum Tiyatro siirecinde, katilimcilar otorite figiirlerine karsi kendilerini ifade etme,
haklarini dile getirme ve gerektiginde tepki gosterme konularinda pratik yapma firsati bulmuslardir.
Yasal haklarini 6grenen katilimcilar, zorbalikla miicadele ederken kendilerini daha gii¢lii hissetmis
ve bu bilgi, 6zgilivenlerinin artmasina 6nemli dl¢lide katki saglamistir.

Forum Tiyatro ¢aligmasi, katilimcilara yalnizca zorbalikla miicadele etme konusunda degil,
ayni zamanda seyirci roliinii etkin bir sekilde iistlenme konusunda da 6nemli katkilar saglamistir.
Caligma, katilimcilara zorbalik olaylarimin ciddiyetini ve bu tiir durumlarda seyirci olmanin getirdigi
sorumluluklart anlama konusunda degerli bir perspektif kazandirmistir. Zorbalik olaylarina tanik
olan katilimeilar, Forum Tiyatro siirecinde olaylara daha objektif bir bakis acisiyla yaklagsmis ve
magdurlara destek olma sorumlulugunu benimsemistir.

Hem nicel hem de nitel bulgular, Forum Tiyatro yaklagiminin 6grencilerin zorbaliga seyirci
olarak miidahale etme diizeylerini artirmada etkili oldugunu ortaya koymaktadir. Zorbalik olaylarina
seyircilerin miidahale ettiginde, olaylarin seyrinin her yoniiyle degisebilecegi goriilmektedir. Nicel
bulgular, 6grencilerin zorbaliga miidahale etme egilimlerinde istatistiksel olarak anlamli bir artig
oldugunu gosterirken, nitel bulgular bu artigin arkasindaki duygusal ve bilissel stirecleri daha ayrintili
bir sekilde aydinlatmaktadir.

Bu aragtirma, akran zorbaligina yonelik Forum Tiyatro c¢aligmasinin, lise 6grencilerinin
zorbaliga seyirci olarak miidahale etme diizeylerini artirmada etkili bir yaklasim oldugunu ortaya
koymaktadir. Hem nicel hem de nitel bulgular, Forum Tiyatro yaklagiminin 6grencilerin duygusal ve
bilissel farkindaliklarini artirarak, zorbalikla miicadelede daha etkin ve sorumlu bireyler olmalarini
sagladigin1 gdstermektedir. Egitimde bu tiir yenilik¢i ve katilimci yaklagimlarin uygulanmasi,
ogrencilerin sosyal ve duygusal gelisimlerine katkida bulunarak daha giivenli ve destekleyici bir
O0grenme ortami yaratilmasina yardimci olacaktir.

Arastirma bulgulari, Forum Tiyatro yaklasiminin akran zorbaligmma kars1 farkindalik
yaratmada ve 6grencilerin seyirci olarak miidahale etme diizeylerini artirmada etkili bir arag oldugunu
ortaya koymaktadir. Bu yaklagimin, 6grencilerin duygusal ve biligsel farkindaliklarini artirarak empati
ve miidahale becerilerini gelistirdigi, dolayisiyla zorbalikla miicadelede 6nemli bir potansiyele sahip
oldugu goriilmektedir. Arastirmanin amaci dogrultusunda Forum Tiyatro yaklasimi, dgrencilerin
akran zorbaligimma miidahale diizeylerini basarili bir sekilde artirmistir. Bu baglamda aragtirmanin
sonuglarindan hareketle asagida yer alan 6neriler sunulmaktadir:

» Egitim kurumlarinin, Forum Tiyatro gibi interaktif ve katilime1 yaklagimlart rehberlik
ve psikolojik danismanlhk programlarina entegre etmeleri onerilmektedir. Ogretmenler ve okul
yoneticilerinin akran zorbaliginda seyirci rolii konusunda bilinglendirilmesi ve destekleyici bir okul
iklimi olusturulmasi, 6grencilerin zorbalikla miicadelede daha aktif bir rol iistlenmelerine olanak
saglayacaktir.

* Okullarda Forum Tiyatro kuliiplerinin kurulmasiyla 6grencilerin bu siirece aktif olarak
katilmalar1 tesvik edilebilir. Bu kuliipler araciligiyla 6grenciler, akran zorbaligina karst ¢oziim
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onerileri gelistirebilir ve farkindalik etkinlikleri diizenleyebilirler. Ayrica, okul i¢i politika ve
uygulamalarda 6grencilerin goriislerine yer verilmesi, onlarin sorumluluk duygularini ve zorbalikla
miicadelede miidahale istekliligini artirabilir.

Bu onerilerin hayata gegirilmesinin, akran zorbaligiyla miicadelede etkili adimlar atilmasina
ve dgrencilerin sosyal ve duygusal gelisimlerinin desteklenmesine 6nemli 6lgiide katki saglayacagi
diistiniilmektedir.
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Introduction

Aggression is defined as behaviors that have a conscious intent to harm a person, group or
object. Such actions have existed throughout human history. Aggressive behaviors among students in
the school environment have started to attract academic attention since the 1970s. As Berger (2007)
stated, the first systematic research on the subject was initiated after three students in Norway who
were exposed to peer bullying and committed suicide by leaving notes stating that they were bullied
(as cited in Tiirk Kurtca, Ermagan Caglar, & Sanal Ozcan, 2019).

Looking at the definitions of bullying, it is seen that bullying can be considered as a series of
actions involving aggression. According to the Turkish Language Association, the term “bully” refers
to a person who does not give others the right to speak and freedom of behavior based on his/her
power, while “bullying” is defined as exhibiting bullying behaviors. Peer bullying is considered one
of the most common types of school violence (Carkit & Bacanli, 2020). This phenomenon has been
extensively discussed and defined in the fields of psychology, sociology and educational sciences.
Studies reveal that peer bullying should not only be seen as a weak individual being subjected to
violence by a stronger individual, but also that it is shaped by various factors such as group dynamics,
social pressures and social norms.

When the definitions of peer bullying are examined, it is seen that Heinemann first addressed
this concept in Olweus’ (1999) studies. Heinemann defined peer bullying as the aggressive behavior
of a group towards another group or students, that is, group aggression (as cited in Kasikei, 2018).
However, Olweus went beyond the focus of this definition on group aggression and stated that peer
bullying can also occur at the individual level. According to Olweus, peer bullying includes aggressive
behaviors that occur among children and young people, in or around school, and that are intended
to harm or disturb another individual or group. In this context, peer bullying stands out as a critical
problem that needs to be solved in order to ensure the safety of students in educational institutions.

Peer bullying can manifest itself in different forms of behavior and is divided into various
types. Each type of bullying has its own characteristics. Physical bullying includes behaviors that
cause direct physical harm to the victim, such as pushing, hitting, kicking, slapping and hair pulling.
Verbal bullying consists of insulting verbal attacks such as name-calling, ridicule, threats and
humiliation that are intended to damage the victim’s self-esteem and self-confidence. Relational
bullying targets the victim’s social relationships and social acceptance; it includes deliberate actions
to undermine the individual’s position in society through behaviors such as spreading rumors, slander,
exclusion, social isolation, and sabotaging the victim’s relationships with others. These different
types of bullying are serious problems that negatively affect students’ psychosocial development.

When we look at the roles of peer bullying, four main groups involved in the bullying
process come to the fore: the bully, the victim, individuals who are both bullies and victims, and
bystanders. The bully is an individual or individuals who aim to gain superiority or control over
others by taking advantage of power imbalance and inflicting physical, emotional or psychological
harm on the victim (Olweus, 1993). The victim is an individual who is vulnerable to bullying, is
subjected to the bully’s pressure and has difficulty in protecting himself/herself because he/she is
generally considered physically or socially weaker (Olweus, 1993). Bully/victims are individuals
who are both bullied and bully others, thus demonstrating how the power imbalance can change in
different contexts (Espelage & Holt, 2001). Bystanders are individuals who do not directly intervene
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in the bullying situation but watch the events, who can indirectly contribute to the continuation of
bullying with their passive attitudes, but at the same time have the potential to protect the victim or
end the incident (Salmivalli, 2010).

Peer bullying is a common problem among children and adolescents. Such bullying behaviors
can have long-term consequences by creating negative effects on the emotional and psychological
health of individuals. Research on the consequences of peer bullying shows that bullying behaviors
leave lasting effects on all parties involved. Bully, victim and bystander groups face physical,
psychological, social and cognitive problems during the bullying process.

It is seen that most of the bullying research in the literature focuses on bully or victim groups.
However, bystanders, who play a key role in the continuation or termination of bullying behavior,
have the power to influence this process. According to Ahmed (2008) and Hawkins et al. (2001), when
bystanders intervene in bullying incidents, approximately 60% of these incidents end within 10-12
seconds (cited in Kurt Demirbas & Oztemel, 2022). The audience group is more crowded compared
to other groups. Kogak and Yelboga (2019) found that 82.2% of the participants were bystanders,
10.2% were victims, 5.2% were bully-victims, and 2.4% were bullies. This shows that the bystander
group can be a role model that will make the bully question their behaviors and discourage them from
these behaviors; at the same time, it can be a role model that will encourage the victim to intervene
by giving correct reactions. For this reason, it is thought that studies on the bystander group are much
more important in the solution of peer bullying than it is ignored.

Although various programs and policies have been implemented to prevent peer bullying,
this problem is still widespread in many societies. Therefore, continuous and innovative approaches
are necessary to address bullying. The educational literature extensively addresses strategies to
combat bullying and aggression in school settings. These studies discuss preventive and intervention
approaches that require collaboration between educators, students and families. Counselors, who
have the opportunity to closely observe students in schools, report that individual studies conducted
for students in the process of bullying prevention and intervention are insufficient.

The quality of the opportunities that educational environments offer to individuals is of great
importance. When schools fulfill their responsibility to ensure the safety of students through various
approaches, security is based on a more solid and sustainable foundation. In this framework, while
school policies on peer bullying play an important role, empowering students with different methods
to combat bullying is at least as important as these policies. One of the effective methods used to
fulfill this responsibility is based on the use of art in education.

Art studies play an important role in the emotional development of individuals and the
development of their self-expression skills. Art offers individuals the opportunity to express their
emotions in a healthy way and to get to know themselves better in this process. The importance
of art in education is not only limited to increasing academic achievement, but also supports the
holistic development of the individual by developing social awareness and social responsibility
(Gardner, 1983). Art studies help students evaluate both themselves and their environment from a
critical perspective and contribute to society as more sensitive individuals. Eisner (2002) emphasizes
that art is effective in the development of creative thinking, problem solving and critical thinking
skills. These skills allow individuals to solve the complex problems they face in daily life in more
creative and effective ways. Through art, individuals can express themselves better and develop their
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empathy skills (Winner & Hetland, 2000). In addition, art contributes to the development of emotional
intelligence by encouraging abstract thinking (Goleman, 1995). Art branches such as painting,
music, drama and literature allow students to express their experiences, feelings and thoughts in a
meaningful way (Dewey, 1934). In this context, drama in education is one of the prominent art fields.

Dramain educationis apedagogical method that encourages active participation of participants
and supports experiential learning by using techniques such as role playing and improvisation. This
approach aims to contribute to the emotional, social and cognitive development of individuals. Drama
processes in education enable the development of skills such as empathizing, problem solving,
developing communication skills and understanding different perspectives. Through improvisation,
animation and group work, it offers participants the opportunity to express themselves and actively
participate in the learning process without relying on a specific text.

The drama method in education is used as an effective tool in teaching skills such as critical
thinking, social awareness and emotional intelligence, especially in the education of children and
young people. In addition, drama in education offers an interdisciplinary approach that intersects with
fields such as art education and psychodrama, allowing participants to discover their own potential.
According to Adigiizel (2018), drama in education creates positive effects such as self-knowledge
and self-realization, effective communication with others, acquiring democratic attitudes, developing
social sensitivity and healthy discharge of emotions. In this context, drama in education is considered
as an important pedagogical tool in the prevention and intervention of peer bullying. Drama offers
a creative educational approach that supports participants’ processes of empathizing, developing
emotional awareness and strengthening their social skills.

Drama in education enables students to gain a deeper understanding of bullying experiences
by taking on different roles. During drama activities, students have the opportunity to explore the
feelings, thoughts and perspectives of individuals who are bullied, bully or witness bullying. This
process contributes to the development of empathy skills by helping to recognize the emotional and
social harms caused by peer bullying (Maunder & Crafter, 2018). Role-playing and improvisation
techniques allow students to experience different problem-solving strategies, helping them to develop
skills to both defend themselves when they are exposed to bullying and to intervene when they
witness bullying (Smith & Sharp, 2003).

Drama in education is an effective method for understanding the power relations and dynamics
involved in peer bullying. Drama activities allow students to explore these power imbalances and
analyze the social factors underlying bullying. This process enables students to become more aware of
social and individual responsibilities by recognizing the link between bullying and power (Neelands
& Dobson, 2000).

Forum theater approach is a technique developed by Augusto Boal as a component of the
drama method in education and is an interactive element of the Theater of the Oppressed. This
approach brings social problems to the stage and allows the audience to propose solutions to these
problems and create alternative scenarios by directly intervening on stage. Forum Theater is an
approach inspired by Boal’s work “Pedagogy of the Oppressed” by Brazilian educator and critical
pedagogy theorist Paulo Freire (Tuzcuoglu & Adigiizel, 2021).

Freire (2017) criticizes the dominant role of the teacher in the education system and draws
attention to the fact that the student is in a passive receiver position. In this criticized model, it is aimed
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for the student to memorize information instead of grasping it. Freire is known for his participatory,
critical and emancipatory approaches and his pedagogical methods are considered an important
tool in the struggle for social justice, equality and freedom. Forum Theater, as an alternative to the
traditional understanding of education criticized by Freire, offers a learning and experience space
where students are active participants at every stage and the audience can take on the role of actors.

By using theater as a tool for individual and social transformation, Boal (2008) encouraged
standing against all forms of oppression and the active participation of the audience. Forum Theater
begins with a short play and continues with a scenario that deals with a social problem, where the
main character, who is subjected to oppression, fails to solve the problem. At this point, it transforms
the audience into an active “audience-player” by giving them the opportunity to intervene in the play,
implement their own ideas, assume responsibility and change the outcome of the play. Boal used
theater to create social consciousness, to question oppression and to give courage to fight against
injustice, transforming the audience from mere spectators into participants who influence the process
and the outcome. This process allows the audience to realize that they have the power to change the
disturbing situations they encounter in real life. Onur (2016) defines Forum Theater as a rehearsal
for social revolution.

Forum theater in education is used as an effective approach to address social problems and
conflicts. Thanks to this approach, students have the opportunity to develop their communication
and problem-solving skills at the individual and social level by experiencing the difficulties they may
encounter in real life in a safe environment. Forum theater practices provide positive results in a wide
range of areas from education to social change and offer important experiences to participants at both
theoretical and practical levels. This approach stands out as a powerful pedagogical tool that enriches
drama in education and allows participants to find their own voice.

The empathy and social awareness that forum theater brings to participants contributes to
the development of more effective strategies for bullying prevention and intervention. The role of
the audience, although often overlooked, is a critical factor in the perpetuation and reinforcement of
bullying. By dramatizing incidents of bullying, the forum theatre approach allows the audience to
be directly involved and gives them the opportunity to offer alternative solutions. This participatory
process encourages the audience to take an active role in solving problems and strengthens their
sense of social responsibility. It also increases the audience’s ability to empathize, understand the
perspectives of the bully and the victim, and develop a more active attitude towards bullying.

The increase in peer bullying incidents in school settings and the critical role of bystanders in
perpetuating these incidents constitute an important problem in the field of education. The passivity
of bystanders in bullying incidents may create an effect that approves the bullies’ behaviors, so
it is of great importance to develop awareness and intervention skills of bystanders. While the
existing literature generally focuses on the roles of bullies and victims, it is seen that interventions
to transform the attitudes and behaviors of individuals in the bystander role are insufficient. This
deficiency limits the effectiveness of anti-bullying programs and paves the way for the continuation
of bullying incidents. Therefore, it is necessary to investigate the effect of forum theater approach on
the intervention skills and attitudes of students in the role of bystanders in peer bullying.

The aim of the study is to examine the effects of Forum Theater approach used in drama
method in education on the role of bystander in peer bullying.
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In line with the aim of the research, the following questions are sought to be answered:

1. Is there a significant difference between the mean scores of high school students according
to their grade level and gender before and after the forum theater study on peer bullying?

Sub-problems:

1.1. Is there a significant difference between the mean scores of high school students
before and after the forum theater study on peer bullying?

1.2. Is there a significant difference between the mean scores of the sub-dimensions
of high school students’ levels of audience intervention to bullying before and after the forum theater
study on peer bullying?

2. How is the distribution of the solution contents of the audience-actors?

3. What are the opinions of high school students who did not perform in the forum theater
on peer bullying?

4. How did the forum theater study on peer bullying cause changes in the lives of high school
students who were audience-actors?

Research on the role of the audience in peer bullying is limited and there is no academic study
on this subject, especially with high school students. Similarly, among the studies using the forum
theater approach, there is no study conducted with high school students or other student groups. This
study has an important place in the academic literature as it is a first in terms of both the target group
it addresses and the approach applied.

Method
Research Model

In this study, the mixed model, in which experimental design, one of the quantitative research
methods, and phenomenology, one of the qualitative research methods, were used together, was
preferred. Mixed methods research is an approach in which the researcher collects both qualitative and
quantitative data, combines the advantages of these two methods and reaches conclusions (Creswell,
2021). Experimental design is a research design that is widely used in quantitative research methods
and aims to determine the effect of an independent variable on a dependent variable (Ekiz, 2003).
Phenomenology is a qualitative research method that aims to examine how individuals experience a
particular phenomenon and how they attribute meaning to these experiences (Creswell, 2021). This
method focuses on understanding the essence and basic structure of a phenomenon or experience.
Developed by Edmund Husserl and based on philosophical foundations, this approach is generally
used in fields such as psychology, education, health sciences and sociology (Creswell, 2021).

Working Group

The study group of the research consists of a group selected from 9th, 10th and 11th grade
students studying at Salih Zeki Anatolian High School in Odunpazari district of Eskigehir province
in the 2023-2024 academic year.
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Forum Theater Team Working Group

Within the scope of this research, a Forum Theater team of 9 people, consisting of 7 female
and 2 male students, was formed on the basis of volunteerism among 11th grade students studying
at Salih Zeki Anatolian High School in Odunpazan district of Eskisehir province in the 2023-2024
academic year.

This team prepared a play on the theme of peer bullying. The play, which deals with the
relationship between the oppressor and the oppressed, was designed in line with the expert opinions
of the actor group, the researcher and the thesis advisor Assoc. Prof. Dr. Zeki Ozen, taking into
account the components of dramatic fiction and Forum Theater principles.

The researcher announced that a study on drama in education and peer bullying would be
conducted for 11th graders in the 2023-2024 academic year at Eskisehir Salih Zeki Anatolian High
School, where he worked as a counselor, and invited volunteer students to join the Forum Theater
team . As a result, a Forum Theater team of 9 people, consisting of 7 girls and 2 boys, was formed.

The Forum Theater team created the text of the play after various improvisations. This text
offers a comprehensive content addressing all types of peer bullying and each of the roles in the
process.

As the researcher was in close contact with the Forum Theater team during the study process,
the researcher noticed the team’s concerns about conducting the study with 11th grade students at
their own level. These concerns were discussed within the team and as a result of the interviews, it
was agreed that 11th grade students would not take the study seriously enough and that this could
lead to them mocking the team both during the study and in the context of their role in the Forum
Theater team. In this framework, the researcher and the Forum Theater team jointly decided to
exclude the sessions planned to be held with 11th graders from the study in order to protect the team
and not to damage the integrity of the study. In a study on peer bullying, students’ concerns that they
might be exposed to peer bullying once again reveal the importance of the issue. On the other hand,
since 12th graders were in the process of preparing for the university exam, it was observed that their
school attendance rates were low and they were not active in participating in social activities during
the dates of the study. This situation was considered to be inappropriate in terms of realizing the
objectives of the study and 12th graders were not included in the study.

In line with all these reasons, sessions were planned with 9th and 10th grade students, which
were not previously known to the Forum Theater team. The Forum Theater study was carried out in
four sessions, and the classes to take part in the sessions were selected according to the permissions
received from the school administration and the curriculum, and the first two sessions were held with
the 10th graders and the last two sessions were held with the 9th graders.

* Session One: Two different 10th grade groups participated in this session and a total of 5
students, 3 girls and 2 boys, took the stage as audience-actors. In this session, two of the teachers of
the course also went on stage to experience being an audience-player.

* Second Session: The study was conducted with two other 10th grade groups, and a teacher
who had participated in the previous session participated again to observe different solutions. A total
of 6 students; 4 girls and 2 boys took the stage.
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* Session 3: This session was conducted with two different 9th grade groups and other
teachers who were curious about the study attended this session even though they did not have class
hours. A total of 8 students; 4 girls and 4 boys took the stage.

* Session Four: The study was conducted with the other two 9th grade groups and a total of
5 students, 3 girls and 2 boys, appeared on stage.

Each session was planned for two class hours with the permission of the school administration,
but at the end of each session, the students requested the study to continue. The teachers who watched
the work stated that it was the most effective guidance work they had ever seen and its connection
with real life. Before the last session, the Forum Theater team expressed their regret that this study
would come to an end. The feedback of all stakeholders on the study was a great source of motivation
for the researcher.

Working Group in the Data Collection Process

The study group in the data collection process within the scope of the research consists of a
total of 280 students in 4 classes at the 9th grade level and 4 classes at the 10th grade level studying
at Salih Zeki Anatolian High School in Odunpazar: district of Eskisehir province in the 2023-2024
academic year.

Data Collection Tools and Data Collection
Bystander Intervention to Bullying Scale (BISBS)

Before and after the Forum Theater study, the Bystander Intervention to Bullying Scale was
administered to a group of 90 volunteer 9th and 10th grade students.

The “Bystander Intervention to Bullying Scale”, which was adapted into Turkish by Kurt
Demirbas and Oztemel (2019) and used to collect quantitative data in this study, was developed to
determine how individuals react to bullying incidents they witness and what attitudes they exhibit.
The scale consists of five sub-dimensions and 16 items: (i) recognizing the incident, (ii) evaluating the
incident as emergency help, (iii) accepting the responsibility to help, (iv) deciding how to intervene
are represented by three items each; (v) implementing the intervention decision is represented by
four items. The scale, which was applied with a 5-point Likert-type rating, was evaluated between
“Strongly Disagree” and “Strongly Agree”. Construct validity was tested with confirmatory factor
analysis and goodness of fit coefficients were found to be at an acceptable level. The overall internal
consistency coefficient of the scale was determined as .88; the internal consistency coefficients for
the sub-dimensions were calculated as: recognizing the event .60, interpreting the event as urgent
.78, accepting the responsibility to help .67, deciding how to intervene .75 and implementing the
intervention decision .78, respectively. The test-retest reliability coefficient was found to be .80 in the
measurements made four weeks apart.

In order to collect quantitative data, a group of 90 participants was selected voluntarily from
the study group of 280 participants for the pretest-posttest application. This group consisted of 57
students (42 girls and 15 boys) from 9th grade and 33 students (24 girls and 9 boys) from 10th grade.
Data were collected online through Google forms.
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Semi-Structured Interview

Qualitative data were obtained through two different methods: semi-structured interviews
and focus group interviews.

The Semi-Structured Interview Technique is an interview method in which the interviewer
prepares interview questions in advance to guide the interview on a specific topic and is conducted
in the form of a purposeful conversation on the researched topic (Sali, 2012). This technique was
applied by randomly selecting one female and one male student from each class among the 280
students who participated in the Forum Theater study in order to reflect the diversity of classroom
dynamics and to ensure the relevance of the targeted outcomes of the study.

Focus Group Interview

According to Kruger (1994), Focus Group Discussion provides a carefully planned discussion
environment where participants can freely express their thoughts (Cited in Cokluk, Y1lmaz, & Oguz,
2011). This interview method aims to reveal the perspectives, experiences and feelings and thoughts
of people with common characteristics on a particular topic. Focus group interviews were conducted
with participants selected from among the 280 students who participated in the Forum Theater study
as audience-actors. In this framework, it was planned to work with a total of 13 students (7 girls and
6 boys) from the 9th grade and 12 students (7 girls and 5 boys) from the 10th grade. However, one
male student from the 9th grade was unable to attend school due to health problems after the study,
and the number of students who participated in the interviews was 24. Interviews were conducted in
5 different groups.

Data Analysis

The collected quantitative data were downloaded to the computer in Excel format. Since
the data were collected through Google Forms, no missing data occurred since the next item could
not be passed to the next item without answering each item. All analyses were conducted on a total
of 180 student data, 90 pre-test and 90 post-test, using the SPSS 23.0 package program. Although
there are different opinions, Bryman and Cramer (2001) stated that the number of participants should
be at least five times the number of scale items. Since the Bystander Intervention to Bullying Scale
(BISBS) used in this study consisted of 16 items, the number of 90 participants in both pretest and
posttest was considered sufficient.

Firstly, demographic data were analyzed and descriptive statistics were presented. Then,
reliability studies were conducted for the Bystander Intervention to Bullying Scale (BISBS).
Afterwards, the normality assumptions of the scores obtained by the 9th and 10th grade students from
the BPSI and its sub-dimensions were checked. In solving the sub-problems, “paired samples t-test”
was used to test whether the mean scores between two sets of measurements showed a significant
difference. One-way ANOVA for repeated measures was used to test the difference between two or
more sets of measurements, and two-way ANOVA for mixed measures was used to test the common
and main effects on the effectiveness of the experimental procedure. The distribution of the students
participating in the study according to various variables is presented in Table 1.
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Table 1

Distribution of Students Participating in the Study According to Various Variables

Variables Categories Pre-Test Final Test
f % f %
Class Level 9th grade 57 63.3 57 63.3
Grade 10 33 36.7 33 36.7
Gender Girl 66 73.3 66 73.3
Male 24 26.7 24 26.7
Total 90 100 90 100

According to Table 1, 57 students (63.3%) from 9th grade and 33 students (36.7%) from 10th
grade participated in the study at the pre-test and post-test stages. Of the participants, 66 (73.3%)
were female and 24 (26.7%) were male. As a result, a total of 90 students participated in both the
pre-test and post-test.

The qualitative data obtained from the semi-structured interviews and focus group discussions
were analyzed using content analysis. Content analysis is a qualitative research technique that aims
to reach objective, measurable and verifiable information. This technique aims to analyze documents,
texts and other materials within the framework of certain rules (sampling, coding, categorization,
etc.) (Metin & Unal, 2022). In content analysis, similar data are brought together around certain
concepts and themes, organized and interpreted in a way that the reader can understand. In this
process, the data were analyzed by creating codes, categories and themes.

Research and Ethics

The research was found ethically appropriate and in accordance with all the rules specified to
be followed within the scope of “Higher Education Institutions Scientific Research and Publication
Ethics Directive” by Ankara University Ethics Evaluation Board with decision number 183 dated
05.07.2024.

Findings

In this section, the quantitative data collected with the experimental design of the study and
the pre-test and post-test analyses of these data and the qualitative data obtained within the scope
of the phenomenological design are discussed. Content analysis of the qualitative data collected
through interview forms and focus group interviews are also included. In addition, comments on the
findings are presented in detail.

Quantitative Findings and Comments

In this section, the findings and interpretations related to the sub-problems related to the
question “Is there a significant difference between the mean scores of the overall and sub dimensions
of the bystander intervention levels of bullying before and after the forum theater study on peer
bullying according to the grade level and gender of high school students?” are presented.
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Findings related to the effect of forum theatre study on the general level of students’
ESPC levels

Before the findings related to the first sub-problem of the study, the normality assumptions
of the scores obtained by the 9th and 10th grade students participating in the study from the sub-
dimensions and overall scores of the Bullying Bystander Intervention Scale (BISIS) were checked.
The findings related to the pre-test are presented in Table 2 and the findings related to the post-test
are presented in Table 3.

Table 2

Bystander Intervention to Bullying Scale (Pre-Test) Descriptive Statistics

Sub-dimensions N X ss Skewness Coefficient
coefficient of kurtosis
Noticing 90 3.00 0.96 -0.261 -0.627
Interpretation 90 3.80 1.28 -1.355 0.513
Acceptance 90 2.99 0.98 -0.372 -0.402
Decision Making 90 2.97 1.00 -0.449 -0.228
Intervention 90 3.15 1.04 -0.801 -0.066
Full Scale 90 3.18 0.86 -1.103 0.391
Table 3

Bullying Bystander Intervention Scale (Posttest) Descriptive Statistics

Sub-dimensions N X Ss Skewness Coefficient
coefficient of kurtosis
Noticing 90 3.29 1.12 -0.050 -0.917
Interpretation 90 4.25 0.71 -1.086 1.895
Acceptance 90 3.69 0.91 -0.556 0.045
Decision Making 90 3.87 0.71 -0.106 -0.372
Intervention 90 3.92 0.70 -0.982 2.541
Full Scale 90 3.81 0.56 0.230 -0.096

When the data in Table 2 and Table 3 were examined, it was seen that the skewness and
kurtosis coefficients of the mean scores of the 9th and 10th grade students who participated in the
study from the levels of noticing, interpreting, accepting, deciding, and intervening, which are
the sub-dimensions of the ACSIM and the ACSIM, were between -2 and +2, and therefore, it was
determined that the normality assumption was met. Accordingly, parametric tests were used in the
solution of all sub-problems related to the ACSM. In the solution of the first sub-problem, paired
samples t-test (paired samples t-test) was applied. The t-test results testing the significance of the
difference between the mean scores of the students’ pre-test and post-test scores of the students are
presented in Table 4.
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Table 4

t-Test Results of Pre-Test and Post-Test Mean Scores

ZSMO N X ss sd t p
Pre-Test 90 318 0.86 89 -5.79 0.000
Final Test 90 3.81 0.56

According to Table 4, it was determined that there was a significant increase in the level
of bystander intervention to bullying of high school students after the forum theater study on peer
bullying (t(89)=-5.79, p<0.01). Before the forum theater study, the mean score of the students’ level
of bystander intervention to bullying was X=3.18, while this mean increased to X=3.81 after the
study. This finding reveals that the forum theater study on peer bullying had a significant effect on

increasing the level of bystander intervention in bullying.

Findings related to the effect of forum theatre study on the sub-dimensions of students’

ESPC levels

In the solution of the second sub-problem, one-way ANOVA for repeated measures was
used. ANOVA results on whether the pre-test and post-test scores of the students regarding the sub-
dimensions of the ACSS show a significant difference are presented in Table 5.

Table 5

ANOVA Results for the Sub-Dimensions of the ACSS

Diagnostic Statistics

ZSMO Pre-Test Final Test
Sub Dimensions
N X ss N X ss
1.Noticing 90 3.00 0.96 90 3.29 1.12
2.Interpretation 90 3.80 1.28 90 4.25 0.71
3.Acceptance 90 2.99 0.98 90 3.69 0.91
4.Decision Making 90 2.97 1.00 90 3.87 0.71
5.Intervening 90 3.15 1.04 90 3.92 0.70
ANOVA Test Results
Source of Variance Sum of sd Mean F p Significant
Squares Squares Difference
Between Subjects 235911 &9 2.651 3 (pre-post test)
Measurement 175.053 9 19.450 33.753 0.000 4 (pre-post test)
Error 582.318 801 0.727 5 (pre-post test)
Total 993.282 899
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According to Table 5, it was determined that there was a significant difference between
the pre-test and post-test scores of the high school students in the sub-dimensions of the NSCS
(F(9, 89)=33.753, p<0.01). The mean scores obtained in the post-test (X =3.29, Ximemretmg=4.25,
=3.69, Xieeiding=3-37> Xiprervening =3.00,

intemreﬁng=3.80, X =2.99, X =3.15). Significant differences were observed
especially in the sub-dimensions of acceptance, decision-making and intervention. However, the

noticing

=3.92) were higher than the pretest mean scores (X
=2.97, X.

intervening

accepting noticing

accepting deciding

difference between the pre-test and post-test mean scores in the sub-dimensions of noticing and
interpretation was not significant.

Qualitative Findings and Comments

In this section, findings and interpretations related to the questions “How is the distribution
of the solution contents of the audience-actors?”, “How did the forum theater on peer bullying cause
changes in the lives of high school students who did not perform?” and “How did the forum theater
study on peer bullying cause changes in the lives of high school students who were audience-actors?”
are presented.

Solutions

The solutions offered on stage by a total of 25 audience-player group consisting of 14 girls and
11 boys were examined, and the theme “Solutions” created in this direction was based on the analysis
of the solutions offered on stage by the audience-players participating in the forum theater study. The
solutions offered by the participants in a forum where different behavioral forms of peer bullying were
exhibited were divided into four main categories: verbal solutions, behavioral solutions, solutions for
asking for help, and solutions of ‘oracles’ arising from the knowledge of the dramatic fiction.

Verbal solutions included saying ‘“no”, self-defense, reacting to the bully, reacting to the
authority, protecting the victim and expressing legal rights, while behavioral solutions included
distancing from the bully, not engaging with the bully and not taking the bully seriously. Solutions
for asking for help included asking for help from adults, trying to convince the audience and offering
solutions to the authority. The solutions offered by the ‘oracles’ were determined as slandering and
accepting the slander. The codes, categories, themes and information on the frequency of these codes
identified for the research question are presented in Figure 1.
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The analysis revealed that there was diversity in the solutions offered by the audience-actors on
stage. The fact that some audience-actors tried more than one solution contributed to the participants’
development of problem-solving skills. This diversity also supported creative thinking capacity
and allowed participants to explore alternative solutions. In particular, it was observed that some
participants exhibited the ability to say “No” decisively, which is an important area of development
during adolescence. Demonstrating a decisive attitude contributes to the increase in adolescents’ self-
confidence and the development of boundary setting skills. It was also observed that the participants
developed different reactions to bullying: some reacted harshly to the bullies, some did not take the
bullying seriously and responded with humor, some preferred not to deal with the bullying directly
and not to respond, while others chose to move away from the bullying environment. These various
responses suggest that participants developed different defense mechanisms against bullying.

It was observed that some participants defended themselves clearly and openly against
authority figures such as teachers, principals and parents, while other participants remained more
silent and in the background in the face of authority. This situation reveals the existence of different
ways of reacting to authority. In this context, it is thought that it is important to improve individuals’
rights-seeking and self-expression skills. The ability to claim rights and express oneself effectively
contributes to individuals being more active and participatory in social life. The fact that some
participants emphasized their legal rights in their reactions against the authority shows that knowing
these rights provides confidence to the participants and helps them defend their rights. The fact that
students know their legal rights and are aware of these rights both prevents them from being exposed
to wrong behaviors and contributes to their own avoidance of wrong behaviors. This awareness also
strengthens their sense of responsibility. Some of the participants became the voice of the victim
or tried to support and empower the victim with their reactions when they were bystanders to peer
bullying on stage. This shows that there are positive examples of the function of the bystander role
in peer bullying.

It is emphasized how effective the active bystander role can be in combating bullying. It was
observed that some participants who were exposed to or witnessed peer bullying requested help from
adults for these experiences. In addition, there were participants who tried to persuade the audience
to talk about both themselves and the bullying incidents they witnessed in order to cope with bullying
and feel stronger in the face of the bully. Some participants’ suggestions to authority figures such
as “Can we meet alone?” or “Can you listen to the audience alone?” are considered as requests for
help. However, due to the nature of forum theater, the audience’s command of the structure of the
dramatic fiction can create some disadvantages. These disadvantages reveal that the connection of
theater practices with real life may remain limited. It was observed that three audience-actors tried to
solve their bullying experiences by slandering the bullies. This shows that unethical solutions can be
resorted to in the face of bullying.

One of the participants eliminated the conflict elements in the dramatic construct by accepting
all the slanders against her. This participant explained that he accepted the slander because he knew
that he would not be punished and his life would not change, and that this attitude was based on a
previous experience. This explanation reflects the inadequacies in disciplinary practices in school
cultures and the reactions of students to this situation. This finding is thought to reveal the weaknesses
of school cultures. Addressing these weaknesses in school cultures will lead to a more equitable and
supportive educational environment for students.



The Use of Forum Theater Activities Structured with Drama in the Bystander Role in Peer Bullying

Changes

Semi-structured individual interviews were conducted with the participants who did not take
the stage. In these interviews, the theme of “Changes” consists of the content expressing what kind
of changes this experience caused in the lives of the participants randomly selected from the group
who watched the forum theater study on peer bullying. It was observed that the participants stated
what kind of changes the forum theater study created in their lives in terms of emotions, thoughts and
behaviors. The statements were divided into categories such as empathy, awareness, sensitivity and
self-confidence in emotion-oriented changes; diversity of solutions, legal knowledge and objectivity
in thought-oriented changes; and reorganization and traditions in behavior-oriented changes. The
codes, categories and themes obtained for the research question and the frequency distribution of
these codes are presented in Figure 2.
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The statements of the participants are as follows:

“I thought, ‘Does it feel that bad?’ I didn’t think it was that bad. (Q1)”

“It’s a very bad thing when someone is oppressed (S7).”

“It showed how bad and disgusting it is. It showed how uncomfortable it makes people
(S15).”

“I put myself in their shoes (S16).”

It was observed that the forum theater study on peer bullying increased the participants’
empathy levels towards bullying experiences.

“It created awareness. There was awareness that we should not be silent against bullying and
that we should stand by the victim (Q8).”

“I learned not to stay silent against bullies (S13).”
“Supporting people (Q14).”
“It changed my perspective a little bit. (S16)”
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These expressions “Empathy” in the “Emotion” categorywere evaluated within the codes ,
and it was determined that and “Awareness” the forum theater work on peer bullying increased the
participants’ awareness levels about their bullying experiences.

“My perspective on bullying did not change because it was something I already knew. But it
made me think that I should look at the emotional changes and psychology of the people around me
with a different attention. (Q3)”

“I thought I should be more careful against bullies (Q9).”

“I am a little more sensitive about these issues (Q16).”

These expressions were evaluated within the “Sensitivity” code in the “Emotion” category,
and it was observed that the forum theater study addressing bullying increased the participants’
sensitivity to bullying experiences.

“I cannot express myself too much. I lack self-confidence. It helped with that. The time was
not enough, but I wanted to go on stage. (Q2)”

“I need to have self-confidence, which I already have, but it needs to be constant. (S11)”

These expressions were evaluated within the “Self-confidence” code in the “Emotion”
category and it was determined that a forum theater study dealing with bullying emphasized the
importance and value of self-confidence in bullying experiences of the participants, and that the
audience-actors served as role models for self-confidence.

“I saw what could happen and what could be done if such an event happened to us. It offered
me solutions. (Q6)”

“As I saw what my friends did while I was struggling with bullying, I learned new solutions
and reinforced what I already knew. I said, ‘If I’m in such a situation, this is what I can do.” (S7)”

“It allowed me to see from other perspectives and learn different approaches (S12).”

“It gave me hope. It showed me that there is a way. (S15)”

€

These expressions “were evaluated within the “”” code and it Solution Rangein the * category
Thoughtwas seen that the forum theater study on bullying diversified the solution ideas that the
participants could use while dealing with bullying and thus, even if they failed in the first attempt,
they would not give up the struggle by being aware of alternative solutions. It is thought that the

participants gained courage to try different solutions with this study.

“I thought ‘the bully won again’. Only SO15 changed the outcome. He used his legal rights
there too. It is true that knowing can actually save you. It can happen to anyone (Q10).”

“Defending my own rights. (Q11)”
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These statements were evaluated within the “Legal Knowledge” code in the “Thought”
category. It is thought that knowing the legal rights of students who take the first steps towards
becoming an individual from the beginning of adolescence will strengthen them to react correctly
and appropriately and to defend their rights consciously. It was observed that the forum theater study
on peer bullying enabled the participants to realize that this knowledge would empower them when
they knew their legal rights against bullying and encouraged them in this learning process.

“This play showed me how important it is to have an objective perspective on an event. (S5)”

These statements were evaluated within the “Objectivity” code in the “Opinion” category.
During adolescence, the importance of peer groups gradually increases and the decisions approved by
the majority become reality for the individual, even if they are not certain. In this context, developing
an objective approach and perspective is considered as one of the critical skills of this period. It is
thought that the forum theater study on peer bullying emphasizes that an objective perspective is an
important personal skill for the participants by revealing the experiences of each role in bullying
experiences in a simple way.

“Nothing really changed for me. I wish for things to change for my friends. I thought about
this during the play. It actually made me realize that I need others to change. (Q4)”

“Victims need to learn to react to the bully. (Q11)”

These statements were evaluated within the “Reorganization” code in the “Behavior”
category, and it is seen that the forum theater study on peer bullying helped the participants to
realize that victims and bystanders need to reorganize their behaviors in bullying experiences. This
awareness can play an encouraging role in diversifying the reactions of the audience while providing
support to the victims in the process of developing their personal skills.

“I thought that we need to say ‘Stop!’ to the elders. When SO2 was released, he stood up to
the director. From there, I thought that we need to say ‘Stop!’ to people in authority (S1).”

These statements were evaluated within the “Traditions” code in the “Behavior” category. In
the traditional cultural structure of our country, children’s ability to express themselves and express
their mistakes against older or authority figures is generally suppressed, and this situation is also
effective in peer bullying cases. In this context, it is thought that families and schools should provide
children with the skills of expressing themselves correctly and healthy discussion skills. The findings
of the study show that the forum theater study on peer bullying increased the empathy, awareness
and sensitivity levels of the participants, gave them self-confidence in the face of bullying, and the
audience-actors became role models in this regard. In addition, it was seen that the forum theater
gave the participants the courage to diversify their solutions and make different trials. Peer groups
have a great influence on individuals during adolescence, and the forum theater study contributed to
the participants feeling stronger by learning their legal rights. As a result, it was determined that the
forum theater approach is an effective tool in understanding and transforming the bystander role in
peer bullying and can be used as a successful approach in combating bullying in schools.
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Transformations

The “Transformations” theme, which was created as a result of the analysis of the collected
data, consists of the content expressing what kind of changes the forum theater study on peer bullying
created in the lives of the individuals who participated in the study as audience-players. It was
observed that the participants categorized the effects of this study on their lives as emotion, thought
and behavior-oriented. The codes identified were categorized as reinforcement, gaining courage and
increasing self-confidence in emotion-oriented changes; diversity of solutions, refreshing knowledge
and new perspectives in thought-oriented changes; and setting personal boundaries in behavior-
oriented changes. The codes, categories and themes related to the research question and data on the
frequency of these codes are presented in Figure 3.

Figure 3
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The statements of the participants are as follows:

“After I did this, I talked to my mother. My mother said, ‘Why don’t you join the theater?
Maybe I can’t participate because I’m too tired because I’m in volleyball, but it was very good to get
such a response. (SO20)”

“It didn’t change much, but it was good that people reacted in this way, it felt good (SO14).”

These statements were evaluated within the “Reinforcement” code in the “Emotion” category.
The fact that the actions of the participants were appreciated by their friends and families reveals that
the approval received from the close environment is of great importance during adolescence and that
this approval strengthens the behaviors of individuals.

“Encouraging people made me a little happy to be honest. (SO13)”
“We gave courage. (SO20)”

“My future career goal is not in any way related to the arts. But if [ have touched at least one
person’s life, that is a huge profit for me. It’s a part of who I am. (SO23)”
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“The bully will see it, he will watch it, he will say, ‘There are those who are with him.” He
will not be able to bully openly. (SO21)”

These statements were evaluated within the “Encouragement” code in the “Emotion”
category. The fact that the forum theater work encouraged both the audience and the victims and was
a stimulus for the individuals in the role of bullies shows that the work appealed to all stakeholders
and thus the highest level of efficiency was achieved.

“Being there, especially being on stage and being in that event really gave me some kind of
self-confidence. At the same time, I am a person who thinks that my sense of empathy is generally
broad and deep, but especially getting up there, trying to get my voice out there really helped. I
thought, okay, this is an acting thing. So it may be what I don’t want right now, but in real life they
don’t insist as if they are going through a single scenario. If I am that vocal in real life, of course I
can change the outcome (SO17).”

“I’ve decided to react like that now, you need to be more dominant (SOS5).”

(152

code . Self-
confidenceThe fact that the participants gained self-confidence both from their own stage experiences

These expressions in the “Emotion” categorywere evaluated within the

and from the solutions offered by other participants is considered to be a very important finding in
terms of the results of the study.

“To produce a solution against the negativities that occur (SO7).”

“I think it showed me that I can take everyone’s different ideas, add a few more people’s
solutions in addition to my own and keep up with it and do more important things.” (SO11)”

“I mean, maybe it changed because of what we watched (S012).”

“My thinking has expanded. [ was able to pick and choose from different solutions. It expands
in that respect and you feel more protected. You know what to apply. He has taken such a precaution.
It created a shield. It became my shield. (SO2)”

“I usually find a solution by not dealing with them, by pushing them away. I even tried to
remove them there too. But you know, mine was not much of a solution, but SO1°s solution was very
good. (S05)”

These statements were evaluated within the “Solution Range” code in the “Thought”
category. It is thought that the forum theater study contributed not only to the audience roles but also
to the development of victim roles, as it offered new solutions to the participants in times of crisis and
these solutions gave the participants a sense of confidence.

“I mean, I can’t say that it changed much in my life, I mean, I am like this in my real life. |
actually did what I do in real life when I went on stage (SO13).”

“Because we were already playing ourselves there, what we would do against bullying in
our lives didn’t change much. But our own behavior did not change in general. Because we already
played ourselves there, we did what we were going to do (SO12).”
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“It didn’t change anything for me. (SO16)”
“I remembered what I had forgotten, I refreshed my mind (SO23).”
“I had a memory. (SO19)”

“Nothing much has changed because I have seen the same thing only in the theater because
I have mostly witnessed them (SO18).”

“It didn’t change anything in my life. Because it was a lock and I already had the key. So |
opened it and entered. It was a situation that I had experienced before, that I had practiced in the same
way before. So it didn’t give me any extra experience, it didn’t give me any extra knowledge. It was
something I already knew (SO1).”

These statements were evaluated within the “Refreshing” code in the “Reflection” category. It
is thought that the forum theater study provides an important contribution in terms of the permanence
of behavior, as it offers participants the opportunity to re-experience their existing knowledge and
transform this knowledge into behavior.

“It really changed my perspective. (S022)”
“I saw that it was a different situation, it was not easy (S024).”
“I have never been victimized like this (SO21)”

“I started to look at bullies from a different perspective. I started to think about where it could
go. [ saw how it could start from the smallest thing and reach to big things. The teacher in the play...
We don’t have such a teacher in our school.” (SO10)”

“For example, the principal on the stage said, ‘Are you keeping me busy for bullying? Our
manager wouldn’t do such a thing (SO4).”

“I think I learned that you have to prepare yourself for the worst situations. I saw what I can
do in those situations (S06).”

“Honestly, I was thankful for my situation. I mean, I think there are no people in my school
who would do such a thing. I was thankful for that. I was happy that I am not with such bad people.
There is someone who would slander, there must be. But there are also people who can answer the
slander. Like our teachers, for example. Our principal really speaks out against bullying. He kicks
them out of school, for example. He threw Mustafa out like that. I think this is a very good thing
(SO8).”

These statements were evaluated within the “New Window” code in the “Thought” category.
It is observed that the forum theater study raised the participants’ awareness about the seriousness
of the issue of peer bullying, the attitudes of the people around them on this issue and the help they
can get.

“Everything has changed. He says to me, ‘Now you have changed, you are not the same as
you used to be.” If you are aware of this, draw a line accordingly. I got rid of being abused. When |
changed, he changed too (SO3).”
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“It changed a lot in my life. My psychology was really starting to deteriorate in this situation.
I was seriously uncomfortable, I didn’t want to come to school. I even thought about changing my
class. Before the study, they must have said let’s go and talk to them, but I didn’t dare. After this
study, my friends and I went together, we talked, we sorted it out. (SO9)”

“I have no idea if they were affected because they watched this, but bullies are a little more
careful about their behavior. They became a little more silent and withdrew, but I don’t know if it’s
because of that (SO4).”

These statements were evaluated within the “Boundaries” code in the “Behavior” category.
Participants coded SO3 and SO9 stated that the forum theater study created significant transformations
in their lives. SO3 realized that he had befriended bullies and ended these relationships and clarified
his boundaries. SO9, on the other hand, intervened and reacted to the bullying he had been exposed
to for a long time after the forum theater study. These statements emphasize how effective the forum
theater approach is in combating peer bullying. In addition, participant coded SO4 stated that bullying
behaviors in school decreased after the forum theater study. The research shows that the approval
received from the close environment during adolescence plays an important role in the reinforcement
of behaviors and that the forum theater study provides maximum efficiency by encouraging both
the audience and the victims. The fact that the participants gained self-confidence from their stage
experiences and developed new solutions in times of crisis revealed that the study contributed not
only to the audience but also to the victim roles. The forum theater approach provided participants
with the opportunity to re-experience their existing knowledge and transform it into behavior, raising
awareness about the seriousness of peer bullying.

Discussion, Conclusion and Recommendations

In this study, the effect of the forum theater study on high school students’ levels of
intervention to bullying as a bystander was examined in line with quantitative and qualitative data.
The findings revealed that the forum theater approach provided positive changes in students’ attitudes
and behaviors towards bullying.

In addition to this study, the findings of other studies on the topic also provide important
clues about the transformative aspects of Forum Theater activities. For example, Kuyumcu (2012),
while expressing his views on the transformative effect of Forum Theater, states that Augusto Boal
defines Forum Theater as “a kind of arsenal, a rehearsal space and a laboratory where experiments
are carried out”. It is stated that from the moment the audience turns into “audience-players”, they
begin to gain an experience of the outside world . When they see the events of their own lives on the
stage, they become alienated from these events and can search for solutions more easily. This process
enables individuals to approach the subject with reason and logic, and allows them to realize the
problems they have internalized and are not aware of, and to seek solutions to these problems. As a
result, the audience gains strength and discovers their potential by experiencing their own knowledge
on stage.

Kantar and Uysal (2019) conducted a 52-hour creative drama-based study to examine the
change in the perception of peer bullying with 30 participants (experimental and control groups)
voluntarily selected among 6th grade students at Mustafa Kemal Secondary School in Bagcilar
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district of Istanbul province in the 2018-2019 academic year. According to the findings of the study,
creative drama-based workshops provided significant changes in the perceptions of peer bullying of
the experimental group participants, including verbal and relational/emotional bullying as well as
physical bullying. When the results of previous studies are evaluated, it is seen that provides. creative
drama a safe learning environment for participants to understand the complex social dynamics of
bullying behaviors and to develop empathy towards such behaviorslt is thought that drama activities
enable individuals to look at the problems with a critical eye, to better understand the effects of
bullying behaviors on victims, bullies and bystanders; and also contribute to the development of
conflict resolution and communication skills by increasing their self-confidence.

In direction, the findings expressing the transformative effect in this study this can be
expressed as follows: The analysis of the pre-test and post-test data obtained with the Bystander
Intervention to Bullying Scale (BISBS) showed a statistically significant increase in students’ levels
of bystander intervention to bullying after the forum theater study. These increases, especially in the
sub-dimensions of acceptance, decision-making and intervention, reveal that students’ tendencies
to recognize bullying situations, make decisions about these situations and actively intervene have
strengthened. However, no significant difference was observed in the sub-dimensions of recognizing
and interpreting. This is due to the fact that students already have a certain level of consciousness about
recognizing and interpreting bullying incidents, considering their developmental characteristics.

The findings of this study reveal in detail that the forum theater approach is used as an
effective intervention tool against peer bullying and its positive effects on the participants. The study
shows that forum theater diversified the participants’ strategies for coping with bullying, improved
their creative problem-solving skills, and enabled them to develop different defense mechanisms
against bullying. In the forum theater environment, participants had the opportunity to express
themselves and develop different approaches to the problems they faced by trying various solutions
on stage. Reliving their experiences about bullying on stage allowed the participants to reinforce
this knowledge, thus transforming the knowledge they learned into behaviors and increasing the
permanence of these behaviors.

Research findings revealed that forum theater deepened participants’ empathy, awareness
and sensitivity levels. When the participants witnessed peer bullying, they displayed a variety of
reactions such as supporting the victims, resisting the bullies, or staying away from the environment.
This diversity of responses shows that individuals develop different strategies in the face of bullying
and that these strategies help them feel safer. Throughout the forum theater process, the participants
increased their self-confidence and gained courage to defend their rights and express themselves
when faced with bullying.

The study emphasizes that the participants’ learning about their legal rights and emphasizing
these rights contributed to them feeling safe and defending their rights consciously. During the forum
theater process, participants had the opportunity to practice expressing themselves against authority
figures, expressing their rights and reacting when necessary. Participants who learned about their
legal rights felt stronger while fighting against bullying and this knowledge contributed significantly
to their self-confidence.

The forum theater activity contributed significantly to the participants not only in combating
bullying, but also in effectively assuming the role of a bystander. The study gave the participants a
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valuable perspective on understanding the seriousness of bullying incidents and the responsibilities
of being a bystander in such situations. Participants who witnessed bullying incidents approached
the events from a more objective perspective during the forum theater process and adopted the
responsibility to support the victims.

Both quantitative and qualitative findings revealed that the forum theater approach was
effective in increasing students’ level of intervention to bullying as bystanders. It is seen that when
bystanders intervene in bullying incidents, the course of events can change in every aspect. While
quantitative findings show that there is a statistically significant increase in students’ tendency to
intervene in bullying, qualitative findings illuminate the emotional and cognitive processes behind
this increase in more detail.

This study reveals that the forum theater study on peer bullying is an effective approach to
increase high school students’ level of intervention to bullying as bystanders. Both quantitative and
qualitative findings show that the forum theater approach increases students’ emotional and cognitive
awareness, enabling them to become more effective and responsible individuals in combating
bullying. The implementation of such innovative and participatory approaches in education will
contribute to the social and emotional development of students and help create a safer and more
supportive learning environment.

Research findings reveal that the forum theater approach is an effective tool in raising
awareness of peer bullying and increasing students’ level of intervention as bystanders. It is seen
that this approach improves students’ empathy and intervention skills by increasing their emotional
and cognitive awareness, and thus has an important potential in combating bullying. In line with the
purpose of the study, the forum theater approach successfully increased the audience intervention
levels of the students to peer bullying. In this context, the following based on the results of the
studysuggestions are presented :

It is recommended that educational institutions integrate interactive and participatory
approaches such as forum theater into guidance and psychological counseling programs.

Raising awareness of teachers and school administrators about the role of bystanders in peer
bullying and creating a supportive school climate will enable students to take a more active role in
combating bullying. By establishing forum theater clubs in schools, students can be encouraged to
actively participate in this process. Through these clubs, students can develop solutions against peer
bullying and organize awareness activities.

In addition, including students’ opinions in school policies and practices can increase their
sense of responsibility and willingness to intervene in the fight against bullying.

It is thought that the implementation of these suggestions will contribute significantly to
taking effective steps in combating peer bullying and supporting the social and emotional development
of students.
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