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Nursing Students’ Opinions on the Individual
and Professional Acquisitions Achieved
through Hidden Curriculum: A Cross-Sectional
Study

Hemsirelik Ogrencilerinin Ortiik Program Yoluyla Elde
Ettikleri Bireysel ve Mesleki Kazanimlara iliskin Gortsleri:
Kesitsel Bir Calisma

ABSTRACT

Objective: This study was conducted to determine the opinions of nursing students on the individual
and professional acquisitions achieved through hidden curriculum.

Methods: A descriptive cross-sectional survey design was used to collect quantitative data in 2019—
2020 academic year. The sample consisted of 395 nursing students from the Faculty of Nursing at
Akdeniz University. Data were collected using a Personal Information Form and the Hidden Curriculum
Evaluation Scale in Nursing Education.

Results: Participants had a mean total Hidden Curriculum Evaluation Scale in Nursing Education score
of 158.94+22.38 (min:91 max:206). Participants gave the highest scores to the items “The staff at the
school are helpful and friendly”, “The instructor’s approaches increase my desire to like the
profession”, and “I have learned to respect other people’s values, beliefs and opinions throughout my
education”. However, they gave the lowest scores to the items, “The materials used in the courses are
associated with a certain point of view”, “Nursing is a valuable and valid profession in society” and
“Instructors treat students they feel close to with more understanding and kindness”.

Conclusion: According to the results research, students’ opinions regarding student-teacher-school
interaction, individual and professional acquisitions are positive. Based on this result, it is possible to
say that students hidden acquire humanitarian and professional values during the nursing education
process.

Keywords: Hidden curriculum, nursing, nursing education, nursing students, professional acquisitions,
guantitative study

0z

Amag: Bu calisma hemsirelik 6grencilerinin 6rtik 6grenme yoluyla elde ettikleri bireysel ve mesleki
kazanimlara iliskin géruslerinin belirlenmesi amaci ile yapilmistir.

Yéntem: Bu tanimlayici kesitsel calisma Akdeniz Universitesi Hemsirelik Fakiltesi’'nde 2019-2020
akademik yilinda gerceklestirilmistir. Calismanin 6rneklemini, fakiltedeki 395 hemsirelik 6grencisi
olusturmustur. Veriler “Kisisel Bilgi Formu” ve “Hemsirelik Egitiminde Ortiik Program
Degerlendirme Olcegi” kullanilarak toplanmistir.

Bulgular: Ogrencilerin Hemsirelik Egitiminde Ortik Program Degerlendirme Olgegi toplam puan
ortalamasi 158,94+22,38 (min:91 max:206)'dir. Katilimcilar, “Okul personeli yardimsever ve dostca
tutum icerisindedir”, “Ogretim elemanlarinin yaklasimlari meslegi sevme istegimi arttirir”, “Okulda
aldigim egitim boyunca insanlarin deger, inang ve gorislerine saygi duymayi 6grendim” ile ilgili
maddelere en yuksek puani vermislerdir. Bununla birlikte katilimcilar tarafindan en dusik
puanlanan ifadeler “Ders arag gereclerinde belli bir gorusi cagristiran sekillere, yazilara yer verilir”,
“Hemsirelik toplumda degerli ve gecerli bir meslektir” ve “Ogretim elemanlari kendine yakin
bulduklari 6grencilere daha anlayisl ve kibar davranirlar” seklinde siralanmistir.

Sonug: Arastirma sonuglarina goére 6grencilerin 6grenci-6gretmen-okul etkilesimi, bireysel ve
mesleki kazanimlara iliskin gorisleri olumlu dizeydedir. Bu sonuca gore 6grencilerin hemsirelik
egitimi sirecinde ortik bicimde insani ve mesleki degerleri kazandigini sdylemek mimkindur.
Anahtar Kelimeler: Ortiik program, hemsirelik, hemsirelik egitimi, hemsirelik 6grencileri, mesleki
kazanimlar, nicel calisma
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INTRODUCTION

Nursing education aims to help students learn the
parameters of human-centered care and related values.
Healthcare professionals should act sensitively and
responsibly and possess virtues (justice, truthfulness,
honesty, etc.) because they care for people.! Nursing
education uses hidden curricula to teach such values to
students. Although curricula are used as programs, aside
from the etymological origin of the word, ‘curriculum’ is
used in nursing literature as a way, form, style, and manner
of achieving acquisitions.? Instead of limiting hidden
curriculum to the curriculum, we need to think about it in
a broader sense and consider the school and clinical
atmosphere, acquisitions achieved through relationships
with nurses, instructors and the community, and most
importantly, the philosophy of nursing schools.® Hidden
curricula help schools implicitly teach students the
philosophy of person-centered care and its associated
values. Therefore, we should identify the acquisitions and
make hidden curricula more common.* This study was
conducted to determine the opinions of nursing students
on the individual and professional acquisitions achieved
through hidden curriculum.

Philip Jackson was the first to use the term ‘hidden
curriculum’ back in 1968. Jackson was investigating what
he saw as a disconnect between what was explicitly taught
in schools and what students were actually learning. He
realized that hidden curricula make up about 90% of
classroom occurrences. For him, hidden curricula consist of
messages about authority and social rules that are not
explicitly stated but that we expect students to perceive.>®
Hidden curricula include informal expectations, implicit
values and norms, educators’ and students’ attitudes, daily
functioning, schools’ physical and psychological structure,
and extracurricular activities.” When teachers treat each
other kindly and show that they care about their students,
students implicitly learn to respect and value others.®
Students internalize specific values through observation
and experience. Schools that treat their students and staff
kindly adopt a people-oriented style and use effective
teaching methods to help their students adopt specific
values. A school’s social activities, environmental
sensitivity, and relationships with other institutions are
crucial in transmitting values to students.

A hidden curriculum is an informal, unwritten program that
teaches the knowledge, opinions, perceptions, practices,
beliefs, attitudes, and values. It also means a set of ideas
(attitudes, opinions, and values) that students learn not
from the formal curriculum but from the school experience.
It is transmitted consciously or unconsciously. It has the

potential to affect individuals positively or negatively. It is
inherently perpetuated within a school culture by
influencing both educators and students.*® Hidden
curricula have numerous organizational, cultural, social,
and structural variables. We can group hidden curricula
into  three: administrative  and organizational
arrangements, school-environment interactions, and
classroom atmosphere.>®

A hidden curriculum is a learning domain that teaches
students social rules, norms, and values, in short, life.°
Hidden curricula promote affective development by
providing a school life and learning environment that
includes values, norms, expectations, and social
interactions.!* Hidden curricula shape students’ values and
behaviors by changing their attitudes, beliefs, and
emotions,’? affecting their self-esteem. Therefore, a
student who completes a hidden curriculum process both
knows himself or herself better and learns virtues (justice,
honesty, generosity, and responsibility) by living them.!

Hidden curricula help nursing students adopt personal,
moral, and ethical values and develop professional skills.
They also allow them to develop a professional identity and
perform well professionally.'*3 Faculties, educational
settings, academics, clinical and administrative nurses, and
mentor students influence nursing students. They have
many positive and negative experiences during their
professional learning. Nurses and nurse educators must
increase their knowledge and awareness to promote the
positive messages of hidden curricula.}**® Therefore,
schools should develop their organizational philosophy and
integrate their norms, values, and principles into their
curricula.'®

Turkish researchers have focused on hidden curricula for
over two decades.®%'” There has been a growing body of
research, especially in the last five years.*!1182! Research
shows that educators are often authority figures who adopt
certain ways of communication, disciplinary techniques,
and attitudes to reproduce their authority.?? Educators
consciously or unconsciously engage in inconsistent
behaviors that cause students to experience negative
emotions. For example, students engage in discriminatory
behaviors when they observe their teachers doing so. All
forms of communication that educators establish with
students return to students as implicit messages.?

Researches show that some schools in Turkey implicitly
transmit many undemocratic educational practices, such as
teacher-centered education, physical and psychological
violence, and perpetuating stereotypes (nationality,
gender, and religion).?*** In addition, some teachers
overemphasize certain subjects, neglect extracurricular
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activities and students' needs and feelings, exhibit
undemocratic behavior, dominate students, teach
inappropriate norms and values, and isolate themselves
from students.®?*?% On the other hand, some teachers use
hidden curricula to transform their students into
egalitarian, just, respectful, loving, and honest individuals
who care about people and society.® Considering this
picture of the hidden curriculum in Turkey, this study has
been planned within the scope of researching the subject
and continuing the improvements.

Turkish researchers have focused on the concept of a
‘hidden curriculum’ in nursing education in the last five
years.*®21 QOrgun et al.’®, Yanmis and Ozcan?, Elmali
Simsek and Aksoy?°, Tiirkmen Keskin and Sezer?! assessed
the hidden curricula in nursing education. Akcakoca and
Orgun*® developed a measurement tool to identify and
evaluate the hidden curricula in nursing education.

AlM

The aim of this study is to examine nursing students’ views
on the individual and professional acquisitions gained
through the hidden curriculum in nursing education.

Research Questions/hypothesis

e What individual acquisitions do nursing students
report gaining through the hidden curriculum?

e What professional acquisitions do students perceive
as being shaped by the hidden curriculum?

e How do students describe the implicit messages,
values, and experiences conveyed in their educational
environment?

METHODS

Design and Sample

This descriptive cross-sectional study was conducted to
determine the opinions of nursing students on the
individual and professional acquisitions achieved through
hidden curriculum. This study followed the Strengthening
the Reporting of Observational Studies in Epidemiology
(STROBE) checklist.?®

The study was carried out among students studying at the
Nursing Faculty at Akdeniz University between February
and March 2020. The research population consisted of 978
students enrolled in the 2019-2020 spring semester from
the nursing faculty. Participants in the study were 1st, 2nd,
3rd, and 4th graders. The sample size was determined using
the sampling method with known population. The sample’s
minimum size was determined to be 276 with a 95%
confidence interval (a=0.05) accepting P=.50 and a
sampling error of £ 5%. The study was completed with 395

students who volunteered to participate and answered all
questions completely.

Data Collection

The data were collected face-to-face using a personal
information form and the Hidden Curriculum Evaluation
Scale in Nursing Education (HCES-N). The personal
information form consisted of four items on students’
sociodemographic characteristics. The HCES-N was
developed by Akcakoca and Orgun®. The instrument
consists of 43 items rated on a five-point Likert-type scale.
It has three subscales: ‘school atmosphere’, ‘professional
acquisitions’, and ‘student-teacher-school-interaction’.
Thirteen items are reverse-scored (13, 18, 20, 34, 35, 36,
37, 38, 39, 40, 41, 42, and 43). The total score ranges from
43 to 215, with higher scores indicating that the hidden
curriculum is more consistent with the formal curriculum
and helps students attain the desired acquisitions.*

Data Analysis

The Cronbach’s alpha of the total scale was reported as
0.914 in the original validity and reliability study, and it was
0.91 in the present study, indicating strong internal
consistency. The data were analyzed using the Statistical
Package for Social Sciences (IBM SPSS Statistics, Armonk,
NY, USA 23.0) at a significance level of 0.05. Number (n),
percentage (%), mean, standard deviation (SD), and
median(min-max) were used for descriptive statistics. The
data were normally distributed. Therefore, an independent
t-test was used for two independent groups, while an
Analysis of Variance (ANOVA) was used for more than two
groups. A Tukey’s HSD test (post hoc) was used for pairwise
group comparisons to determine the source of difference.

Ethical Considerations

The study, was approved by the Clinical Research Ethics
Committee of Akdeniz University Faculty of Medicine
(Decision Date: 08.01.2020, No: 65), and institutional
permission was granted. Participants were informed before
the research and their consent was obtained after they
were informed that their data would remain confidential.
The study was conducted in accordance with the principles
set forth in the Declaration of Helsinki.

RESULTS

Students had a mean age of 20.33+1.64 years. More than
half of the students were women (69.1%). More than a
quarter of the students (26.3%) were happy with their
major (Table 1).

Students had a mean HCES-N score of 158.94+22.38. They
had mean HCES-N ‘school atmosphere’, ‘professional
acquisitions’, and ‘student-teacher-school-interaction’
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Table 1. Sociodemographic characteristics

Characteristics n %
Gender Woman 273 69.1
Man 122 30.9
Grade (year) 1 145 36.7
2 92 23.3
3 95 24.1
4 63 15.9
Are you happy Yes 104 26.3
with your major?  No 157 39.8
Undecided 134 33.9
Age (year) Mean#SD (Min-Max)  20.33+1.6417-25

SD, Standard deviation; Min, Minimum; Max, Maximum

Table 2. HCES-N mean total and subscale scores

HCES-N Scores MeantSD Min-Max
School atmosphere 69.99+11.12 21-105
Professional acquisitions 47.74+8.77 12-60
Student-teacher-school- 41.22+9.27 10-50
interaction

Total score 158.94+22.38 43-215

HCES-N: Hidden Curriculum Evaluation Scale in Nursing Education; SD,
Standard deviation; Min, Minimum; Max, Maximum

subscale scores of 69.99+11.12, 47.74+8.77, and
41.2249.27, respectively (Figure 1, Table 2).

The acquisitions students acquired through the hidden
curriculum related to the school atmosphere were grouped
under the following items: ‘The staff at the school are
helpful and friendly’, ‘Instructors specify the evaluation
criteria about the course and practice before an exam or
homework’, and ‘Instructors are role models with their
attitudes and behaviors’. Students rated these items the
highest regarding school atmosphere. However, the
following items had the lowest scores: ‘The materials used
in the courses are associated with a certain point of view’,
‘Activities such as banners, brochures, and seminars
promoting the profession are held at the school or near the
school’, and ‘The school management and instructors care
about socio-cultural activities as well as the courses’ (Figure
1).

The ‘professional acquisitions’ subscale items with the
highest scores are as follows: ‘I have learned to respect
other people’s values, beliefs, and opinions throughout my
education’, ‘I have learned that nurses can enhance their
knowledge by participating in scientific meetings or
following the literature’, and ‘The education | received at
school taught me the necessity of teamwork’. The items
with the lowest scores are as follows: ‘Nursing is a valuable
and valid profession in society’, ‘The education | received at
school improved my scientific perspective’, and ‘I have
learned to establish good communication with the patient

and patient relatives throughout my education’ (Figure 1).

The ‘student-teacher-school interaction’ subscale items
with the highest scores are as follows: ‘We experience
gender discrimination at school’, ‘School management and
instructors force students to adopt a certain perspective’,
and ‘Discriminatory attitudes are exhibited toward students
from different cultures or ethnic groups’. The items with the
lowest scores are as follows: ‘The behaviors of instructors
negatively affect my feelings about my life’, ‘Instructors
treat students they feel close to with more understanding
and kindness’, and ‘The hierarchy is very obvious between
school personnel and instructors’ (Figure 1).

Fourth-year students had a significantly higher mean HCES-
N score than second-year students (P<.05). Students who
were happy with their major had a significantly higher
mean HCES-N score than those who were not (P<.05).
There was no significant difference in the mean HCES-N
scores between male and female students (P>.05,Table 3).

Table 3. The distribution of HCES-N scores by
sociodemographic characteristics

Characteristics Total Score F/t P
(MeantSD)

Gender

Woman 160.24+21.19 1.727 .08*

Man 156.04+24.67

Grade (year)

1 161.89+20.97

2 157.80+22.72 4.858 .002**

3 152.29+21.41

4 163.84+24.37

Are you happy with your major?

Yes 163.70+£22.71

No 158.81+21.88 4,103 .01%*

Undecided 155.394+22.16

*t, Independent samples t-test; **F, One-way Analysis of Variance; HCES-N,
Hidden Curriculum Evaluation Scale in Nursing Education

There was no significant difference in the mean HCES-N
subscale scores between male and female students. First-
year students had the highest mean HCES-N ‘school
atmosphere’ subscale score (P<.05). Fourth-year students
had the highest mean HCES-N ‘student-teacher-school-
interaction’ subscale score (P<.05). Students who were
happy with their major had the highest mean HCES-N
‘school atmosphere’ (P<.05) and ‘professional acquisitions’
(P<.05) subscale scores. There was no significant difference
in the mean HCES-N ‘student-teacher-school-interaction’
subscale scores between students who were happy with
their major and those who were not (P>.05, Table 4).
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Student-Teacher-School-Interaction Subscale Items

34. The behaviors of instructors negatively affect my feelings
about my life

35. Instructors are insistent on making students agree with
their ideas

36. We experience gender discrimination at school

37. The school management and instructors demonstrate an
oppressive attitude about respecting them

38. There is gender discrimination among students in clinical
practices

39. School management and instructors force students to
adopt a certain perspective

40. Instructors treat students they feel close to with more
understanding and kindness

41. Instructors criticize the people and books that do not
adhere to their opinions

42. Discriminatory attitudes are exhibited toward students
from different cultures or ethnic groups

43. The hierarchy is very obvious between school personnel
and instructors

Professional Acquisitions Subscale Items

22.1 have learned the importance of the nursing profession in
life

23.1 have learned to respect other people’s values, beliefs,
and opinions throughout my education

24. | have learned to establish good communication with the
patient and patient relatives throughout my education

25.1 have realized that using learning and teaching activities is
important in nursing practices

26. | have learned that | should be proud to be a nurse

27.1 have learned that nurses can enhance their knowledge
by participating in scientific meetings or following the
literature

28. The education | received at school taught me the
necessity of teamwork

29. The education | received at school improved by empathy
skills, 30. The education | received at school increased my
sensitivity toward social changes

31. | have learned that professional ethical principles are
important in nursing practice

32. The education | received at school improved my scientific
perspective

33. Nursing is a valuable and valid profession in society.

Figure 1. HCES-N Mean Total and Subscale Scores*

*The areas shown in bold are the items with the highest mean score

Journal of Nursology 2025 28(4):358-366 / doi: 10.17049/jnursology.1601132

School Atmosphere Subscale Items

1. Courses meet the personal development needs of
students

2. There is a good sense of cooperation at school

3. The instructor’s approaches increases my desire to
like the profession

4. There is a good sense of cooperation between the
instructors and students at school

5.The learning environment in the class facilitates my
learning

6. The school management and instructors care about
socio-cultural activities as well as the courses

7. | felt that | was a part of school during my education
there

8.Homework given by the instructors contributes to my
professional development and creativity

9.Rules and regulations in the school are applied to
everyone equally

10. The school environment increases my life
motivation

11. The exams involve questions that require thinking
and reasoning

12. Instructors are role models with their attitudes
and behaviors

13. The materials used in the courses are associated
with a certain point of view

14. Instructors support students in the fields in which
they are interested

15.1 can report my recommendation/complaints about
the teaching methods or exams to the instructors
16.The staff at the school are helpful and friendly
17.The architectural characteristics of the school are
appropriate for nursing education

18.There are activities such as banners, brochures, and
seminars aimed at making someone adopt a certain
idea, opinion, and ideology in or out of school

19. Instructors specify the evaluation criteria about
the course and practice before an exam or homework
20. Activities such as banners, brochures, and seminars
promoting the profession are held at the school or near
the school

21.Students use the materials and equipment of the
school carefully
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Table 4. The distribution of HCES-N subscale scores by
sociodemographic characteristics

Characteristics School Professional Student-
Atmosphere  Acquisitions  Teacher- School
Interaction

Gender

Woman 70.42+10.68  48.29%8.50 41.52+9.49

Man 69.02+12.04  46.49+9.25 40.52+8.74
t=1.154 t=1.893 t=0.990 P=.32%*

Test and P P=.24*% P=.05%

Grade (year)

1 72.21+10.32  48.48%8.24 41.2149.29

2 68.64+11.32  46.91+9.69 42.25+8.65

3 67.73+10.59  46.2318.64 38.34+9.93

4 70.27£12.58 49.5148.43 44.06+7.97
F=3.776 F=2.430 F=5.613

Testand P P=.01** P=.06** P=.001%*

Are you happy

with your major?

Yes 72.77+11.47  49.9318.24 40.99+10.00

No 70.40+£10.71 47.53%8.34 40.8749.12

Undecided 67.33+10.78  46.26+9.35 41.79+8.87
F=7.434 F=5.294 F=0.395

Test and P P=.001%* P=.005** P=.67**

* Independent samples t-test; ** One-way Analysis of Variance; HCES-N,
Hidden Curriculum Evaluation Scale in Nursing Education

DISCUSSION

In this study, students had a total mean HCES-N score of
158.94+22.38 (min:91 max:206). indicating that they
achieved most of the hidden curriculum learning. Yanmis
and Ozcan®® found that Turkish students (n= 235) had a
total mean HCES-N score of 138.54+23.27 suggesting that
they achieved some of the acquisitions of the hidden
curriculum. Orgun et al.’® reported that Turkish students
had a total mean HCES-N score of 50.87+12.07, indicating
that they had a moderate perception of the hidden
curriculum of their department. Compared to the two
studies, it is possible to say that the transfer of value
through implicit learning and the students' perceptions of
the hidden curriculum are good in the faculty where the
research was conducted. Students’ perceptions about the
hidden curriculum can be affected by factors such as the
standards of the university, students’ social class, culture,
and social and academic life at university.* The Faculty of
Nursing at Akdeniz University, where the study was
conducted, meets the standards in terms of
academic/student ratio, physical infrastructure equipment
and social and academic life.?® In the present study, the
finding that students had better perceptions about the
hidden curriculum may have resulted from this situation.

In  nursing education, the instructor’s one-on-one
interaction with the student makes the student feel at the
center and in a valuable position as a learner.?’ The
increase in the number and quality of instructors is

important in terms of the frequency of encountering the
student’s role model. Bargezar et al.?® argue that students
learn better in faculties with well-equipped academics and
good physical infrastructure. They conclude that the
hidden curriculum significantly impacts learning due to the
interaction between academics and students, and the
relationship between academics and students.?® Salehi®
also states that academics and educational nurses implicitly
contribute to student learning.?® The results of this study
indicate that nursing students achieve ‘student-teacher
school interaction’ and ‘professional acquisitions’ through
the hidden curriculum, which emphasizes the importance
of the number and guidance of educators.

Hidden curricula include norms, values, and practices that
are transmitted through role modeling and have a
profound impact on student learning. In this study,
students stated that their academics were helpful and kind
people who respected their values and beliefs, suggesting
that these academics implicitly transfer values to students
through their attitudes and behaviors. In this study,
students also noted that their academics made them love
nursing and encouraged them to develop empathy.
Academics’ attitudes and behaviors influence students’
professional and personal development, manifested in the
care they provide to their patients.'>!>® The attitudes and
behaviors of academics also help students develop values
(respect, love, compassion, etc.) and build self-
confidence.®® The findings suggest that hidden curricula
help students internalize personal and professional values
and develop a professional identity. Although hidden
curricula are not formal programs, they are distinct
outcomes that reflect a school's nursing and care
philosophy in its curricula. A school’s philosophy
determines the quality of education and helps students
adopt different perspectives and reasoning.*®

In the study, some students did not express positive
statements about the adequacy of school atmosphere and
clinical atmosphere in terms of making them feel
professional. They mostly stated that there are few
activities such as posters, brochures, and seminars at
school, that nursing is not a valuable and valid profession
in the society, and that guidance on approaching the
patient as a student is limited. Especially in nursing
education, students want to belong to the institution they
study and feel like a member of the profession. Along with
the school atmosphere, the clinical atmosphere is also very
important in creating this environment for the student. In
the school atmosphere, students care about presenting the
profession to the society with posters, brochures and visual
materials.'®?® Students especially care about the visibility
of the profession on the web page and in the media and
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they are satisfied with the professional prestige. In
addition, students also attach importance to activities such
as seminars, congresses and workshops that increase
professional togetherness and emphasize the common
language and sharing of common values.’®?®31 The
mentoring of clinical nurses and the warm and sincere
approach of patients and their relatives to students are
another factor that paves the way for students to feel like
members of the profession and to be proud of their
profession.'™ In Karimi et al.’8, students viewed improving
a professional image as a motivating factor of learning
through hidden curricula. One of the students stated,
‘What I've learned outside the official curriculum has been
useful for both my patients and me. For example, the
patient will have a positive attitude toward her nurse, and
after she gets better, she will tell other people that her
nurse treated her kindly, which is important to me...
According to Poreddi et al.3?, we need to improve the image
of nurses and the nursing profession in society in order for
nursing students to have positive experiences in
professional learning through hidden curricula.®
Professional knowledge, skills and development platforms
(congress, symposium, seminar, etc.) in the dimension of
school atmosphere help students to socialize and develop
a sense of professional belonging and identity. In this
respect, the nursing curriculum should be reviewed in
terms of the contributions of the school atmosphere to the
student.

The results of this study indicate that first-year students
perceived the school atmosphere in a more positive light
than other students, suggesting that the faculty should
revise its curriculum and improve the acquisition of the
school atmosphere. In the Fundamentals of Nursing course,
students receive theoretical and practical training in small
groups of 15 students per instructor. This allows each
student to frequently communicate with the instructor and
experience an individualized, learner-centered school
atmosphere. Studies on school atmosphere show that first-
year students are more satisfied with their instructors,
nursing education, and school than older students.?*3*

Perceptions of school atmosphere and professional
acquisition were higher among students who were satisfied
with their school than those who weren’t. This situation
can be explained by the readiness of the students. In other
words, nursing students who are satisfied with their major
choose to study nursing because they love the profession.
Therefore, they are more likely to overcome the difficulties
associated with the profession. Researches show that
nurses who are satisfied with their profession have lower
levels of burnout and higher levels of job satisfaction and

are better able to withstand the profession’s challenges
than those who are dissatisfied.3>3® The same is valid for
nursing students.

Limitations

The outputs of this study should be interpreted taking into
account some limitations. The first is the examination of a
single institution's achievements through hidden
curriculum, potentially limiting the transferability of
results. However, the results of this study can be
transferred to nursing students at other institutions at the
national and international level. Secondly, due to the fact
that studies on this subject are just being done in Turkey,
both the instructor and the students encounter expressions
that they are not familiar with. Finally, considering that the
data collection method used in this study was a
guestionnaire, the psychological state of the respondents,
which was beyond the control of the researcher, may have
affected their answers.

The results of this study indicate that nursing students’
opinions regarding student-teacher-school interaction,
individual and professional acquisitions are positive. The
school environment helps them adopt specific values, such
as equality, helpfulness, empathy, and respect. They
especially internalize specific human values through
student-teacher-school interaction. In addition, they
acquire professional values through communication with
academics and colleagues. On the other hand, they need
faculty events where they can discuss professional issues
and network with colleagues. Universities should
constantly update their nursing curricula because they are
transforming students into health professionals who
provide care to people. For example, universities should
revise their nursing curricula and provide free time for
students to attend professional activities such as seminars,
symposiums, conferences, etc. In addition, universities
should consult with students before revising their curricula.

Etik Komite Onayi: Etik kurul onayi Akdeniz Universitesi Tip Fakltesi
Klinik Arastirma Etik Kurulu'ndan (Tarih: 08.01.2020, Sayi:65)
alinmistir.

Bilgilendirilmis Onam: Katilimcilara arastirma 6ncesinde bilgi verilmis
ve verilerinin gizli kalacagl konusunda bilgilendirildikten sonra onay
alinmistir.

Hakem Degerlendirmesi: Dis bagimsiz.

Yazar Katkilari: Fikir- SBD, AYK, EK; Tasarim- SBD, AYK, EK; Denetleme-
EK; Kaynaklar- SBD, AYK, EK; Veri Toplanmasi ve/veya islemesi- SBD,
AYK; Analiz ve/ veya Yorum- SBD, AYK, EK; Literatir Taramasi- SBD,
AYK, EK; Yaziyi Yazan- SBD, EK; Elestirel inceleme- EK

Cikar Catigmasi: Yazarlar, ¢ikar gatismasi olmadigini beyan etmistir.
Finansal Destek: Yazarlar, bu calisma icin finansal destek almadigini
beyan etmistir.

Yapay Zeka Kullanimi: Arastirmanin veri toplama, analiz, yorumlama ve
makale hazirlama slreglerinin tamaminda yapay zeka tabanli herhangi
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bir arag ya da uygulama kullanilmamistir.
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