International Journal of Languages’ Education and Teaching

E-ISSN: 2148-2705
Volume/Cilt 13, Issue/Say: 4, December/Aralik 2025

Original Research Article / Orijinal Arastirma Makalesi

Turkish Sign Language Education in the Dilemma of Professionalism and Amateurism!

Selma KARAGOZ? & Mehmet Ali BAHAR3

Abstract

Turkish Sign Language education (TIDe) in schools for deaf and hard-of-hearing pupils is crucial both for the Deaf community and for enabling
deaf and hard-of-hearing individuals to acquire standard Turkish Sign Language (TID). However, its current state has not been systematically
examined from the perspectives of multiple stakeholders. This study, limited to schools in Kayseri, explores the views of students, teachers,
parents, and administrators using a two-cycle content analysis. The findings indicate that most teachers lack sufficient knowledge of TID, as
many were appointed without prior training and rely on limited learning acquired from students or non-formal educational settings. Moreover,
TiDe is implemented without adequate parental or administrative support and faces a range of systemic challenges. By offering a panoramic
view based on four stakeholder perspectives and by situating TIDe within the broader field of language education, this study provides essential
insights and practical recommendations for specialists working in this area.
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Profesyonellik ve Amatorliik Ikileminde Tiirk Isaret Dili Egitimi

Ozet

Isitme engellilere yonelik okullarda yiiriitiilen Tiirk Isaret Dili egitimi (TIDe) sagir toplumu ve isitme engellilerin Sl¢iinlii Tiirk Isaret Dilini (TID)
dgrenmeleri agisindan kritik rol oynamaktadir. Ancak TiDe'nin mevcut durumu, gergek baglaminda farkli paydas goriisleriyle incelenmemistir.
Bu galismada Kayseri ilindeki okullarla siirlandirilan bir alanda TiDe'nin mevcut durumunu betimlemek amaglanmis, bu kapsamda 6grenci,
dgretmen, veli ve okul yoneticisi goriiglerine bagvurulmustur. Goriismeler ¢ift dongiilii igerik ¢oztimlemesiyle incelenmigtir. Calismada TiDe'yi
yliriiten 6gretmenlerin TID konusunda yeterli bilgiye sahip olmadiklar saptanmstir. Ogretmenlerin ¢ogu TiD 6grenmeden bu okullara atanms,
dgrencilerden veya yaygin egitim kurumlarindan &grendikleri kadariyla TID'i 6gretmeye calismaktadir. Bunun diginda TiDe, veli ve profesyonel
okul yonetimi desteklerinden yoksun bir bi¢cimde yiiriitiilmekte; egitim dizgesi acisindan cesitli giigliiklerle yiizlesmektedir. Bu arastirma,
TiDe'nin goriintimiinii dort farkli bakis agisindan panoramik bir bigimde betimlemesi ve TiDe'yi dil egitimi bakis agisiyla ele almastyla dikkat
cekmektedir. Bu aragtirmada TiDe'yi egitsel bakisla ele alan uzmanlar igin temel bilgi niteliginde bulgular ortaya konulmus, énemli énerilere
yer verilmistir.
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Introduction

Turkish Sign Language education (TIDe) has a long history (Akalin, 2013; Aslan Demir, 2010;
Aykut, 2004; Demirel, 2013; Karadeniz, 2017; Oral, 2016; Ozcan, 1994). TiDe did not become part of
formal education until the late 19 century (Akalin, 2023). The inability to prevent “amateur” practices
that fall short of legal requirements exacerbates the costs of the professionalisation process. It also results
in several chronic problems being covered up. This situation creates an additional disadvantage for
those who rely on TiDe, affecting them throughout their lives. This represents one of the most
immediate challenges encountered in contexts where TID education lacks clearly defined standards.
According to data reported by the Anadolu Agency (2018), drawing on figures from the World Health
Organization (WHO), 446 million people worldwide live with disabling hearing loss, who make up 5
per cent of the world's population, have severe hearing loss. The exact number of people affected by
hearing loss in Tiirkiye remains unknown. However, the Ministry of Family and Social Services (MoFSS,
n.d.) states that 836,000 people in Tiirkiye had severe hearing loss in 2011. According to the General
Directorate of Public Health of the Ministry of Health (MoH, n.d.), approximately 2-3 per thousand of
all newborns in Tiirkiye are born with severe hearing loss; this rate may increase to an average of 6 per
cent due to adverse postnatal conditions. Given projections indicating that the global deaf population
will reach 630 million by 2030 and 900 million by 2050, the urgency of policy- and practice-oriented
interventions in this field is evident. Evidence further indicates that deaf children in developing
countries face a substantially higher risk of school non-enrolment or dropout than their peers in
developed countries (United Nations International Children's Emergency Fund [UNICEF], 2023).
Research conducted in 2023 by the Turkish Association for Life without Disabilities indicates that the
primary school dropout rate in Sweden is 11 per cent, markedly lower than the corresponding rate of
60 per cent observed in Tiirkiye. Moreover, whereas 22 per cent of persons with disabilities aged 30-34
complete higher education in European Union countries, the corresponding figure in Tiirkiye is only
6.8 per cent. This disparity underscores the imperative for a comprehensive evaluation of the
educational opportunities available to persons with disabilities in Tiirkiye. A total of 463 special
education institutions are currently operating in Tiirkiye, of which 84 schools —comprising 32 primary
schools, 32 lower secondary schools, and 20 upper secondary schools —serve deaf and hard-of-hearing
learners. These institutions serve 698 primary school pupils, 927 lower secondary pupils, and 967
students enrolled in vocational and technical upper secondary education (MoNE [Ministry of National
Education], Presidency of Strategy Development, 2023a). A fundamental objective of education and
training activities for individuals with disabilities, as in all educational contexts, is to provide high-
quality language education, which is a prerequisite for effective communication between individuals
and society. In addition to formal educational institutions, TIDe may also be provided by a range of

public and non-governmental organisations.

Education, whether formal or informal, plays a crucial role for deaf individuals. In Tiirkiye, 92
per cent of deaf children are born to hearing parents without hard of hearing (Go6l Giiven, 2016;
flkbasaran, 2016; Pistav Akmesge, 2016). Suppose these children lack qualified sign language education
during critical language acquisition periods. In that case, they may remain "semi-lingual" throughout

their lives and display cognitive and academic development below their potential (MoNE, n.d.-a).

Sign language education has well-documented positive effects not only on language proficiency
and educational achievement but also across a range of other developmental domains (Bilgic et al., 2021;
Gol Giiven, 2016; Pistav Akmese & Kayhan, 2016) and enhances their overall well-being. For deaf and

hard-of-hearing individuals, sign language education is recognised as a human right under the United
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Nations Convention on the Rights of Persons with Disabilities (UN), which Tiirkiye ratified in 2009.
State parties are therefore responsible for promoting the use of sign language and ensuring the
provision of qualified instruction. This includes enhancing teacher competence through pre-service and
in-service training activities (UN Convention on the Rights of Persons with Disabilities, 2018). In this
context, Tlkbasaran (2013) notes that TID courses, which had previously been offered as electives,
became compulsory for students enrolled in programmes for teaching the hearing impaired in the 2014-
2015 academic year. Furthermore, a Turkish Sign Language course with comparable content was
incorporated into curricula as an elective course across all teacher education disciplines with the
approval of the Council of Higher Education in 2018. Additionally, MoNE introduced several training
initiatives and issued a series of regulatory frameworks related to TiDe (see MoNE, 2011; 2015; 2021;
n.d.-c). However, the extent to which pre-service teachers nationwide benefit from this course, as well
as the degree to which in-service teachers participate effectively in related training, has not yet been

systematically examined.
A Brief Overview of Contemporary Studies on TID

Following the enactment of the Law on Persons with Disabilities on 7 July 2005, the
modernisation of TID became more feasible. After this date, a significant number of studies, particularly
guides and dictionaries, were published on TID (see: Atila, 2011; Celik, 2015; Cicek, 2016; Erenbilge,
2021; Yazici, 2019). There is ample evidence to suggest that the history and education of TID are
intertwined. Indeed, a substantial body of research has examined the history of TID and TIDe in tandem
(Akalin, 2023; Erten & Arici, 2022; Kemaloglu, 2014a; Y. K. Kemaloglu & Y. P. Kemaloglu, 2012). In
addition, numerous studies have focused exclusively on the teaching of TIDe, as evidenced by the works
of Pistav Akmese (2016), Pistav Akmese & Kayhan (2018), and Uysal & Atlar (2022). By contrast, within
linguistics, research on TID has continued to expand and diversify. For instance, ilkbagaran (2016)
analysed TID from the perspective of sociolinguistics, while Zeshan (2003) dealt with aspects of TID.
Makaroglu’s research has examined the neural processing of TID (2009), the relationship between
eyebrow movements and TID (2012), as well as the cohesion template structure of TID and the
representation of the TID lexicon (2018). In addition, Makaroglu and Bekar (2015) investigated the
distributional aspects of syllable structure in TID. Issever and Makaroglu (2016) conducted a syntactic
analysis of TID. Karaca and Bayir's (2018) study introduced syntax, sign derivation, compound signs,
synonyms and antonyms, and various forms of communication in TID. Moreover, Tiirk's (2018) research
compared TID with German Sign Language, thus contributing to a more nuanced understanding of the
subject. These studies have helped to dispel several longstanding misconceptions about TID and its
education, including the misconception that all deaf people use a common language and the belief that
sign languages are imperfect imitations of spoken languages. Furthermore, a substantial degree of

standardisation —an essential prerequisite for TID —has now been achieved.
The Deep-Rooted yet Uneven History of TiDe

Traditionally regarded as “trustworthy individuals capable of keeping secrets,” deaf people
held prestigious positions in both the Seljuk and Ottoman states and were educated directly within
palace schools (Akalin, 2013; Aslan Demir, 2010; Aykut, 2004; Demirel, 2013; Karadeniz, 2017; Oral,
2016; Ozcan, 1994). Albert Bobovius, one of the translators at the Ottoman Palace, and Adolphus Slade
(Miisavir Pasha), reported that deaf Turks were able to share stories and engage in lively conversation
exclusively through TID (Cuhadar, 2003). This suggests that TID was recognised more broadly within
society and processed at a high cognitive level. The historical development of TIDe broadly parallels

European educational developments. Bonet introduced the finger alphabet in 1620; Bonifaccio, Bulwer,
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and Dalgarno studied sign language education; and Charles-Michel Abbé de I'Epée opened the first
official school for deaf students in 1760. However, these developments began to stall towards the 19th
century, with Heinicke teaching lip-reading in the school he opened for people who were deaf or hard
of hearing in Germany in 1778 and the learning of sign language being banned at a conference in Milano
two years later (Lang, 2003 as cited in Akalin, 2014; Girgin, 2003). Despite ongoing wars, the Ottoman
state —following European models —established special schools for deaf and hard-of-hearing students
under the leadership of Merdi Grati Efendi, which provided instruction in religious knowledge and
daily life skills. However, when these schools were closed due to budgetary constraints, only the
children of wealthy families were able to continue TIDe through private courses (Demirel, 2013). The
Yildiz School for the Deaf was established in 1902, and following the devastation of World War, TiDe
resumed with the establishment of a school by Fuat Bey in Izmir in 1920, during the most difficult years
of the War of Independence (Giinay & Goriir, 2013). After 1953, interest in TiDe declined sharply, as the
prevailing educational mentality regarded sign language education as detrimental to language learning.
For a period, both TID and TiDe studies came to a complete halt: TIDe education was suspended
nationwide, and the standardisation of TID was postponed. This situation, however, was transformed
by two critical turning points. The first break in the forty-year negative attitude towards TID and TIDe
came in 1995 with the publication of the MoNE's adult TID guidelines. Although this guide primarily
reflected signs modelled on spoken Turkish rather than authentic TID signs, were transferred
(Kemaloglu, 2014), this development nevertheless marked a change in the state’s stance towards TID.
The second breakthrough came ten years after the publication of this guide, with the adoption of the
Disability Act by the Turkish Grand National Assembly. This legislation granted TiD official status and
specified the institutions jointly responsible for organising TiDe. In this context, the TID Course
Curriculum was adopted by the Board of Education of the MoNE on 26 July 2016 thereby defining the

aims, content, teaching methods, instructional materials, and assessment procedures of the TiD course.
TiDe in Tiirkiye: Historical Development, Current Practices, and Educational Implications

The importance of TiDe for individuals with hearing loss is widely recognised. As with in
spoken language, there is a critical period for learning TID (Bellugi & Klima, 2001). Children who are
not exposed to sign language stimuli until the age of five or six experience significant delays in sign
language acquisition (Pallier, 2007, cited in Makaroglu, 2009). This deprivation is not limited to the
phonemic level but also results in difficulties in acquiring prosodic features such as stress, intonation,

and rhythm. High-quality sign language education is a key means of preventing such difficulties.

In the early stages, the preparation of grammar books for TIDe was considered sufficient.
Examples include the grammar works of Dikyuva and Zeshan (2008), Aslan Demir (2010), and the TiD
grammar book produced by Dikyuva et al. (2015) within the scope of a project conducted by the
Ministry of Family and Social Policies. Over time, the need for TID dictionaries emerged. In addition to
textbooks, the MoNE (n.d.-b) published a TID dictionary and developed a digital learning platform for
deaf and hard-of-hearing children.

Since 2015, there has been a noticeable increase in academic interest in TiDe. For instance, Bilgi¢
et al. (2021) developed an attitude scale based on the argument that a positive disposition toward the
language is necessary for sign language learning. Buz (2019) investigated the development of a
statistical TID translation system for primary school students, while Giir (2018) and Sevgi (2019)

examined the effects of age of acquisition on different language skills.

Teacher training for TiDe has also become a prominent area in the literature. Sarikaya and

Borekgi (2016) emphasized the importance of teachers in schools for the hearing impaired being
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competent in TID. Students with hearing loss are unable to communicate effectively with individuals
who lack proficiency in TID, which leads to adverse social and academic consequences. Pistav Akmese
(2016) provided recommendations for improving TID courses in higher education programs, aiming to
increase their quality and effectiveness. Similarly, Aykutlu (2019) described pre-service teachers’ views
on the TID course offered as an elective in education faculties. In response to the growing demand
among non-native learners of TID, several instructional resources have been produced on the subject
(cf. Makaroglu & Dikyuva, 2015). In this context, with the initiatives of Dr. Subasi Uzun and Dr.
Makaroglu, a TID as a foreign language course was launched at Ankara University Turkish and Foreign
Languages Research and Application Center in 2017, based on the European Commission’s Common
European Framework of Reference for Sign Languages. Following the revision of the Common
European Framework of Reference for Languages, the sections related to sign language education were
translated into Turkish under the leadership of Celik et al. (2020), with Makaroglu contributing as a sign
language expert (see Council of Europe, n.d.; MoNE Board of Education and Discipline, 2021).

Over the past quarter-century, undergraduate and postgraduate programmes on TID have been
established at various universities in Tiirkiye, and TID courses have been offered in non-formal
educational institutions. The TID course was introduced as an elective in all higher education
programmes in 2013 (Pistav Akmese, 2016) and became a compulsory course in teacher education
programmes for the hearing impaired in 201. In its 2018 curriculum update for education faculties, the
Council of Higher Education explicitly stated that TID is among the elective courses that can be offered
across all teacher education programs. However, the qualifications of instructors teaching this course
were not scrutinized, nor was a feedback mechanism designed regarding classroom practices. Despite
the passage of a decade, the observation made by Y. K. Kemaloglu and Y. P. Kemaloglu (2012) still holds
true: although TID is the natural language of individuals who experienced hearing loss before language
acquisition and could not benefit from auditory-verbal rehabilitation, its significance continues to be

overlooked within the educational system

Research indicates that the number of institutions in Tiirkiye providing TIDe at the pre-school
level remains limited (Gol Giiven, 2016). Although the number of deaf individuals is increasing, the
enrollment of deaf and hard-of-hearing students in primary education institutions has been declining,
and the technological infrastructure of these schools is often inadequate (Pistav Akmese, 2016). Despite
a few initiatives, the expected improvements in schools for students with hearing impairments have not
materialized. Moreover, the insufficient training of teachers in TID makes it particularly challenging for
students from hearing families to acquire TID within the school context (Tutuk, 2021). It is not sufficient
for teachers merely to know TID; they must also possess the pedagogical and methodological
competencies required to implement TiDe effectively.

Consequently, individuals with hearing impairments face significantly limited educational
opportunities compared to their hearing peers, constitute a considerable portion of the illiterate
population, and often graduate without the functional literacy skills needed to meet employment
requirements (Hkba§arar1, 2016; Kubus et al., 2016; Tufan & Arun, 2006; Pistav Akmese, 2016).

Considering these challenges, the present study seeks to address the following unresolved issues:

a) The extent to which top-down regulations in TIDe are put into practice has not been

systematically examined.

b) The quality of TIDe in public schools in Tiirkiye has not been investigated independently.
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c) The knowledge and skills of teachers delivering TIDe, their in-class and out-of-class practices,
the difficulties they encounter, and the solutions they develop have not been adequately
described.

d) The perspectives of students and their parents regarding TIDe, the challenges they face, and

the solutions they propose remain unexplored.

e) The competencies, practices, challenges, and recommendations of school administrators

responsible for TIDe have not been documented.

Based on these general problems, the aim of this study is to analyze TIDe practices in Kayseri
province, one of the 16 provinces in Tiirkiye with the highest proportion of individuals aged three and
above who have at least one disability (4.33%—6.36% of the population). The study seeks to provide
insights that may serve as a foundation for further research by addressing the following research

questions:
a) What is the current situation of TIDe in Kayseri province from the perspective of students?
b) What is the current situation of TIDe in Kayseri province from the perspective of teachers?
c) What is the current situation of TIDe in Kayseri province from the perspective of parents?

d) What is the current situation of TIDe in Kayseri province from the perspective of

administrators?
Method

Design of the Research

Case research is well-suited to uncover rich and varied information about the subject under
study. As this study aims to present a detailed panorama of the current situation of TIDe in Kayseri

province from different perspectives, the study was designed as a case study.

Case studies can be defined as studies in which one or more situations are examined in detail
regarding many factors such as individuals, time, place, and social and cultural characteristics
(Buyiikoztiirk et al., 2020). Yin (2014) categorises case studies—which are divided into different
subtypes in the literature (Ersoy, 2016) —under two headings: holistic single-case design and embedded
multi-case design. The embedded multi-level design was adopted in this study because TIDe was
evaluated from the perspectives of students, teachers, administrators, and parents in formal educational
institutions in the Develi district and the provincial centre of Kayseri. Drawing on the approaches of
Stake (1995) and Yin (2014), Creswell (2021) identifies five basic principles that should be considered
when conducting a case study. These are: (a) determining whether the research problem is appropriate
for a case study, (b) delimiting the case(s) under investigation, (c) selecting data collection tools that will
yield comprehensive data, (d) analysing the data as appropriate, and (e) concluding with final

comments based on the analysis.

Within the context of these principles, it is worth examining the current state of TIDe in the
Kayseri region. The study was confined to the current state of TIDe in Kayseri province. This research
covers several dimensions of TIDe within Kayseri province. The viewpoints of students receiving TiDe,
teachers delivering the service, school administrators serving deaf and hard-of-hearing learners, and
parents of participating students were considered. Four separate semi-structured interview forms were
prepared for each sub-case after consulting two experts and making the necessary revisions. The form

used in the student interviews was also translated into TID with the help of the researcher and a TID
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expert. In this way, the final versions of all the forms were produced. The data obtained from the
participants were transformed into findings through content analysis with two-loop coding, and the
analysis was completed with final comments. When all these processes are evaluated together, it can be
said that this study was conducted in parallel with the five basic principles that case studies should

follow.
Participants?

The study participants consisted of 21 individuals grouped into four clusters, all of whom
participated voluntarily. In the first cluster, six students were enrolled in public primary schools for
hard-of-hearing students affiliated with the MoNE in the Kayseri city centre and the Develi district. The
second group included teachers of TID in these schools. The third group consisted of principals and
vice-principals working in schools for hard-of-hearing students. The final group consisted of six adults
whose children were hard of hearing. These participants were the parents of pupils attending schools
for hard-of-hearing students. Participants were assigned pseudonyms, the characteristics of which are
described below. This was done to prevent the matching of data with individual participants and
thereby protect data confidentiality. In the following sections of the study, participants are referred to
using codes such as S1, T1, P1, and H1. The distribution of participants according to various

characteristics is presented below (Table 1).

Table 1. Information about the students participating in the study

Name Sex Age Group Class Hearing Level
Mehmet Male 6-10 2 71-90 dB
Ayse Female 6-10 4 71-90 dB
Asya Female 6-10 3 91 and above
Deniz Male 6-10 4 71-90 dB
Attila Male 6-10 4 71-90 dB
Teoman Male 6-10 2 56-70 dB

A substantial proportion of the students in the study exhibited hearing impairment within the
71-90 dB range. Interviews with the students revealed that only Asya’s family had a regular income,
whereas the others did not. Teoman's family was eligible solely for a disability pension. The students’
academic achievement across subjects was deemed satisfactory or above average. The interview
questions for the students were reviewed by the TID interpreter. Subsequently, the first author video-
recorded the interviews with the students with their cooperation. Introductory information about the

teachers is presented in Table 2..

Table 2. Information on the teachers participating in the study

Educational Seniority
Name Department Graduated from
Background (years)
Meryem Bachelor's degree Teacher Training for the Hearing Impaired 11-15
Melis Bachelor's degree History 00-05
Yusuf Bachelor's degree Teacher Training for Special Education 16-20
Umay Bachelor's degree Teacher Training for the Hearing Impaired 16-20
Sercan Bachelor's degree Teacher Training for the Hearing Impaired 16-20
Mikail Bachelor's degree Turkish Language and Literature 06-10

¢ The names mentioned in the table and the findings section were made up by the authors to protect the anonymity of the
participants. Fake names were used in this section to prevent matching between participants' personal information based on the
data
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All teachers held a bachelor’s degree. Only half of the participating teachers had received
training in teaching individuals who are hard of hearing. One of these teachers was a graduate of the
Department of Special Needs Education (see Kargin, 2003). The remaining teachers did not hold a
degree from a faculty of education. Half of the teachers had 16 years or more of professional experience.
The remaining teachers had less than 15 years of experience (Table 2). Information regarding the

seniority and professional education of administrators is presented in Table 3.

Table 3. Information on the administrators participating in the study

Educational Department Graduated Administrative Seniority
Name Background from duty (years)
Oguz Master's degree Theology Principal 31-35
Ilteris Bachelor's degree Theology Principal 26-30
Ulker Master's degree Theology Deputy Principal 11-15

Two administrators held a master’s degree, and the third held a bachelor’s degree; all three
were qualified in theology. The assistant principal was the participant with the least seniority, whereas

the other two had 26 or more years of professional experience (Table 4).

Table 4. Information on the parents participating in the study

Number

Name e Bvon Dl ot MY Mt ncome o
8 Children y
Pelin ~ 00-20dB  Secondary School 1 Housewife No regular income.
Niliifer 00-20dB  Secondary School 2 Housewife 3.000 TL
Gl 00-20dB  Secondary School 1 Housewife 9.000 TL
Banu 91 dB+ Secondary School 2 Housewife Minimum wage
Buket  71-90dB  Elementary school 1 Housewife No regular income.
Cigek 00-20 dB Associate degree 1 Sec. Officer 10.000 TL

Hearing impairment was present in two parents who participated in the study. Banu’s hearing
loss was 91 dB or above, whereas Buket’s hearing loss ranged between 71 and 90 dB. Four participants

had completed secondary education, whereas one had completed primary education.

Cigek was the only participant with higher education and was employed as a security guard.
Niliifer and Banu had two children, whereas the remaining participants had a single child. Whereas
Pelin and Buket did not have a regular income, Niliifer received a disability pension of 3,000 TL. The

family incomes of Giil and Cicek exceeded 9,000 TL.
Data Collection Instruments and Process

Yin (2003, as cited in Giiler et al., 2013) argues that, in case studies, data sources may include
interviews, documents, reports, archival records, direct or participant observation, technological
products, and works of art. Furthermore, scholars may integrate quantitative survey data into their
investigations (Giiler et al., 2013), thereby enabling more comprehensive insights into the phenomenon
under examination. The primary data source for this study comprised participant interviews, conducted
using semi-structured interview forms with open-ended questions designed to elicit participants’
characteristics and viewpoints on the situation under investigation. Four different forms, developed for
students, teachers, administrators, and parents, were designed by the researchers and submitted by the
second researcher to two experts. One of these experts specialised in TID linguistics and had conducted
several studies on TIDe. The second expert had a background in TID from the perspective of language
education. The first reviewer suggested substantial revisions, whereas the second suggested minor

revisions. The first expert was consulted again after the major and minor revisions had been made. After
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the minor suggestions had been implemented, the forms were finalised. As stated above, the questions
in the form prepared for the students were translated into TID with the assistance of an expert external
to the research team. In addition to the interviews, the first researcher took photographs of classrooms,
instructional materials, and pupils’ notebooks, and recorded notes using an observation form during
the lessons she attended to understand teachers’” classroom practices. The first researcher also kept a
researcher’s diary during the school visits. Thus, the data sources were diversified. Data collection took
place between 11 August 2022 and 19 September 2022.

Data Analysis

In case studies, analytical methods such as pattern (model) matching, explanation building,
time-series analysis, logic models, and comparison between case elements are used (Yin, 2003, as cited
in Giiler et al., 2013). In this study, explanation building was adopted from these methods of analysis.
Accordingly, the aim was not to arrive at conclusive findings regarding the situation under

consideration but rather to reveal initial insights that could serve as a basis for further study.

Data were analysed using content analysis to develop explanations. Content analysis is a
technique developed to avoid subjective factors in interpreting verbal data based on inferences and
provide systematic descriptions (Bilgin, 2014). In this study, participants’ characteristics and some of
the views expressed by the participants were analysed using frequency analysis, while others were
examined through semantic content analysis. The data obtained from participants were analysed in two
cycles. In the first cycle of coding, grammatical and exploratory methods were used together, and
holistic, qualitative, magnitude, and sub-coding types were employed, following Saldafia (2019). After
the first coding, the codes were mapped, and after the researchers had discussed the codes, they were
organised into themes. In the second coding cycle, pattern coding was applied. After the second coding,

data analysis was completed, and the data were transformed into findings.

Creswell (2021, p. 53) states that data collection, analysis, and reporting in qualitative research
progress with and influence each other, resulting in different stages beginning to merge within the same
process. Biiyiikoztiirk et al. (2020) state that the information obtained through other data collection
methods is usually included in research with descriptively. However, statistical values or tables are
used from time to time, and, at this point, content analysis is one of the most effective means of
exploration. In this sense, the analysis began to take shape at the start of data collection, and the study
was analysed using content analysis. The interviews with participants were transcribed and transferred
to a computer on the same day from audio recordings made with their permission or from the
researcher’s notes, and the resulting data were analysed using the NVivo 10 programme. After the data
had been collected, the codes were reviewed, and agreed codes were generated through joint coding by

the researchers and coder harmonisation.

One of these analytical methods, explanation building, was adopted in this study. Accordingly,
the aim was not to reach conclusive findings regarding the situation addressed but, rather, to provide
new information that would form the basis for further studies, to advance new ideas, to develop
theoretical knowledge of the situation examined by explaining the findings in theoretical terms, and to
reveal initial insights that could serve as a source for subsequent research. Data analysis was carried out
using content analysis in accordance with the explanation-building method. In addition, participants’
characteristics and some of the views expressed by them were analysed using frequency analysis,
whereas others were examined using semantic content analysis. In the second coding cycle, pattern

coding was applied. After the second coding, the analysis was completed, and the data were
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transformed into findings. The final codes are presented as follows (Figure 1). Nevertheless, following
the two-cycle analysis of the data, it was prepared for holistic interpretation in the third stage.

Opinions
on the
TIDe

Level of
TID Usage

Ditﬁcylties
in TIDe

Proposed
Solutions

Level of TID
Knowledge

Level of TID

Ui TiDe

Experience

N

Opinions on The Parents’ The Case of TiDe Teachers'
the TiDe Perspectives in Perspectives

Kayseri Province

Difficulties in

Suggestions
for TIDe

TiDe

Proposed
The Solutions
Administrators'
Perspectives

Suggestions
for TIDe

Figure 1. Case and categories

All data collected from students, teachers, parents, and administrators were analysed together
during holistic interpretation. Common and differing views on the same subject were examined under
the same heading (e.g., “Schools are the only place where TIDe is nurtured and developed”; “TiDe
directly supports the lives of hearing-impaired individuals”, while specific situations were examined

separately, etc.).
Ethics

This study was conducted with the approval of the Erciyes University Social and Human
Sciences Ethics Committee, dated 26 July 2022 (Document No. 299), and with the permission of the
MOoNE, dated 7 July 2022 (No. E-47882400-602.04.01-53580919).

Findings
Schools are the only settings in which TiDe is nurtured and developed.

This study was conducted with the approval of Erciyes University Social and Human Sciences

Ethics Committee. Apart from one student (S6), none of the participants received TIDe through formal
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or non-formal education outside the school in which they were studying. S6 received special education
at the Provincial Directorate of the National Education Guidance and Research Centre, where she also
participated in TIDe. In the analysis of the students’ TID usage status, S2, S5, and S6 stated that they
had a good command of TID. S6 noted that she could express herself more easily through oral-auditory
language and that she could communicate with her family in both TID and Turkish, although she
preferred Turkish. S2, another participant who knew both TID and Turkish, stated that she could

express her feelings and thoughts to others more easily when using TID.

The difference in the level of hearing impairment between the two participants, together with
the fact that S6 could hear with a hearing aid and had developed lip-reading skills, played a role. S3 and
S4 defined their knowledge of TID as 'intermediate' and stated that they knew only TID. None of the
participants considered themselves to that they used TID at an advanced level. S3’s parents and
grandparents were hard of hearing and could communicate only through TID. Another participant, S4,
who stated that he could use TID to a moderate extent, had only his father and uncle who were hearing
impaired. The older siblings of S1 and S2 knew TID. S1 stated that the only language he could use was
TID but that he could not benefit from it sufficiently. S1, 54, and S6 stated, "I can get along better with
my friends and teachers", thanks to the TIDe organised at school. S1 and S3 noted that, had they not
participated in TIDe, “they would not have been able to speak so well with their siblings or friends”.
56, however, stated that she had difficulty communicating with her teacher because she did not know
TID at first. Subsequently, she had no difficulty communicating, stating: “There was no problem; it was

difficult at first because I did not know the sign, but now it is fine.”

All parents except one (P6) felt that they did their best to help their children with TIDe at home.
According to P6, who felt inadequate in this regard, not knowing TID was the main reason he or she
could not support his or her child’s TIDe as much as required. The remaining parents felt that their
children’s TIDe was sufficiently supported. For four parents, it was enough for their child to attend
school to receive effective TIDe. According to P5, he or she felt able to provide sufficient support for the

child’s TIDe because the necessary technological equipment could be provided outside school.

Three parents (P1, P4, and P5) who were aware of TID stated that their children did not need
additional psychosocial support outside school during the TIDe process. In contrast, P3 and P6 stated
that the school and teachers were unable to refer them to such support if needed. However, all
participating parents stated that they could meet with the school administration and teachers whenever
necessary. Four parents (P1, P2, P3, and P4) stated that they could help their children with their TIiD

homework only when asked.
TiDe directly supports the lives of hearing-impaired individuals.

A significant proportion of parents indicated that they knew non-standard TID. Two parents
who volunteered for the study (P1 and P4) stated that they knew TID at an advanced level, and two (P5
and P6) at an intermediate level. P2 and P3 stated that they did not know TID. None of the parents
except P4 had receive instruction in TID. While P2, P3, P5, and P6 indicated that they avoided teaching
their children TID at home until the children started school, P1 stated that his or her spouse taught their
hearing-impaired child TID. P4 noted that he or she and his or her spouse tried to teach TID to their
children. Only one parent received standardised TiD. This situation indicates a strong need for students

to be provided with standardised TID for communication and academic purposes.

Three students (S1, S4, and S6) stated that thanks to TiDe, they could get along better with their
friends and teachers at school. S1 also noted that, thanks to TIDe, he or she could get along better with
his or her brother and friends and could play games with them. S3 expressed similar thoughts and
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stated that TIDe helped him or her play games with siblings and friends and make more friends. P5,
however, believed that TIDe improved his communication with people with hearing impairments. The
parents also supported this view. In fact, according to all parents who participated in the study, TIDe

at school made their children’s communication and daily life more manageable.
TiDe is a subject taught through monotonous practice and requires support outside school.

Most students (S1, S2, S3, and S6) prepared for TID lessons by working with people in their
close environment, such as their teacher, mother, siblings, or friends. Students reported that, during
extracurricular activities, the teacher sent video calls or videos to them (S1, S3). While S3 stated that he
or she prepared for TID lessons alone and used only books and dictionaries in addition to working with
the teacher, S4 reported that he or she did not study TID outside school. S5 stated that he or she studied
independently only when given homework and did not study when no homework was assigned. The

work that S6 did with his or her mother in preparation for TID consisted of learning the signs.

In TID lessons, 'matching' is the activity that all participants stated they had done. In this
activity, visuals and words were matched. The teacher asked students either to make the sign of the
entity in the visual or to write the sign Students matched the correct sign or spelling with the
corresponding visual. In the “Find the Sign” activity (S1, S2, and S6), the teacher presented a picture to
students and asked them to make the corresponding sign. Sometimes this consisted of a single word,
and at other times it involved a complete sentence. The “painting” activity (S2, S3, and S4), which
students mentioned as one of the classroom activities, was primarily used in studies related to colours,
and students painted the corresponding drawings using the colours taught. In the “cut and paste”
activity (52, 53, and S6), the teacher distributed a sheet of paper with pictures related to signs previously
taught. The teacher asks the students to cut and paste the visuals in their notebooks. Two pupils (53 and
S5) stated that play activities were carried out in TID lessons. In these activities, verbal games such as
Camel and Dwarf, musical chairs, and hand-to-hand activities were carried out. The “Mathematics with
Signs” activity (54 and S5) emphasised numbers, figures, arithmetic operations, and signs of geometric

concepts.

In free or teacher-directed drawing activities (54 and S6), students drew pictures related to signs
they chose or were given by the teacher. The least frequently used activity was writing, which was
mentioned only by S4. In this activity, the teacher shows the word with TID and asks the pupil to write
this word. As can be seen, the activities carried out in class did not reach the variety of activities
mentioned in the programme. Moreover, the teachers' views on this issue also support the students'
statements. Two of the teachers (T2 and T6) searched the internet for videos and texts in which the signs

were mentioned in the preparation of the TIDe activities.

T4, however, stated that he/she did not do any special preparation and claimed that the
activities in the textbook were sufficient. The activities most frequently mentioned by teachers as being
carried out in TIDe were translating from Turkish into TID for specific commemorative days and weeks
(T3 and T5), translating songs (T1 and T3), expressing written sentences in TID (T1 and T5), and drama
(T5). Teachers also use cut-and-paste (T4), matching (T4), writing (T4), and games (T2) activities, which

students also mentioned. T2 gives the following explanations regarding the game activities:

I teach silent films primarily by explaining the words to each other in silence and
playing a game against each other about what they mean at the end. I also teach a game called
hand-to-hand. I line them up in rows, I give the sign of the word to the last person, and they tell
the person in front of them in sign language what they understand. We do the ear-to-ear game

in sign language. We also learn names, animals, and towns with signs... (52).
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Furthermore, three students (51, S3, and S5) stated that they were satisfied with the TID lessons
they had received. However, S2 and S6 noted that they feel sad during TID lessons because they do not
know the signs sometimes and adequately give up learning. A review of teachers’ responses shows that

students expressed similar views.

During the COVID-19 pandemic, even experienced teachers conducting TIDe (T3, T4, T5, and
T6) encountered considerable difficulties in carrying out activities. All participants identified a lack of
techno-pedagogical skills in using distance-education tools and a lack of student involvement as the
main reasons for their struggles. T4 characterised online education for the hearing-impaired as a failure,
whilst T5, who was instructing first-grade pupils at the time, expressed feeling utterly defeated. During
the online-education period, two individuals indicated that they would have preferred being unwell at

school rather than healthy at home.

All teachers deemed the textbook sent by MoNE adequate for TiDe instruction and noted that
no additional resources were necessary. T1 demonstrated the most diversified use of materials during
TIDe, often incorporating visuals, cue cards, videos, and smart boards. Meanwhile, T2 utilised
computers and projection devices in TID lessons. The supplementary materials utilised by the
participants during their lessons, beyond the textbook and dictionary, are outlined as follows: computer
(T2, T6), visuals (T1, T3, and T5), cue cards (T1, T3), video (T1, T6), interactive whiteboard (T1),
projection device (T2), and photocopier (T4). Based on the data obtained from the participants, it can
be concluded that teachers do not utilise many additional materials for sign language education. During
the researcher's observations, it became apparent that the technological devices specified in MoNE's
(2017) plan were absent from the classrooms where TIDe was conducted. Additionally, MoNE's (n.d.-

c) TiDe digital content remained unused.

On the other hand, in terms of measurement and evaluation, MoNE considers it necessary to
use individual observation forms to determine the success of hearing-impaired students. In line with
this, all the students said there are no examinations in TID classes and that their teachers sometimes
interview them and their parents about their progress. However, only half of the teachers (T1, T3, and
T4) stated they could develop and implement individual observation forms effectively. T4's views on
assessment, presented below, are thought-provoking in relation to the assessment and evaluation

processes undertaken in TiDe:

The paperwork makes me tense, and it is difficult to leave the programme and give so
many points for this mark. For this reason, when the end of the year comes, I give grades based
on the individualised education programme. There are too many schedules in these forms;
frankly, I do not pay much attention to them, especially if the class size has reached five, as all
five are in first grade! If I let go and turn my back... One year, I could hardly even fill my class

notebook; what a measurement...

Teachers stated that they used multiple-choice tests (T2, T6), specially developed observation
forms (T3, T4), practical tests (T2, T6), and short assessments on the subject (T1) to determine children's
TID competence levels. T2 explained the examinations conducted in courses without an individualised

curriculum as follows:

I conduct two exams. One of these exams is written and multiple-choice. In the practical
exam, they shoot a video of themselves in sign language. I scale it as follows: 'How accurately
is the word formed? What is the speed when making the sign? Is the message given to the other

party correctly? Are gestures used?' I scored it using various scales.
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No TiDe education project has been implemented in schools. Administrators (with code H)
attribute the lack of a project to the student's lack of readiness. According to H1, the activities students
enjoy most outside the classroom are trips. Pupils often ask him, "When are you going to take us
skiing/to the zoo/for a picnic/to eat pita bread with minced meat?” However, according to H1 and other
administrators, the financial situation of the students does not always allow such activities to be

organised.
Knowing TID is a matter of conscience.

None of the teachers learned TID in a structured way through formal training programmes. T3
and T5 learned TID superficially from colleagues at school. T1 and Té first learned TID at a basic level
in a school-based course. T1 subsequently attended a non-formal education course run by the Public
Education Centre of the Provincial Directorate of National Education, whilst T6 attended a TID course
on an online training platform at a level that would enable her to work as an interpreter and translator.
T2 took TID courses at both levels at the Public Education Centre. T4 attended introductory and
translation courses at the Kayseri Vocational Education and Culture Joint-Stock Company of Kayseri

Municipality.

When asked about their reasons for learning TID, two teachers (T3 and T4) stated that they had
learnt TID as part of their preparation for professional life, thinking that they would need it in the future
because they were studying special education, but that they did so by choice and without any external
guidance. Two teachers (T5 and T6) stated that they learned TID after working in a school for the
hearing-impaired because they had to communicate with students or conduct TID lessons. However,
this necessity expressed by the teachers is in the form of acquiring a skill that the Ministry or the
institution considered necessary, but rather a necessity felt by the teacher in the context in which he or

she worked. Té’s comments on this issue are as follows:

It was like I was forced to learn TID. I thought that everyone at the school for the hearing
impaired knew TID and that I would have difficulties. Still, when I went there, I realised that
teachers, especially branch teachers, could request to go to these schools as if they wanted to be
transferred to a regular school without any training. I could get along with my students if I did
this: I write whatever the essential requirement is on the blackboard, and they write it, too. After
all, the hearing impaired knows TID. This was one of my biggest mistakes. Teaching is a work
of conscience; one realises this by doing and living. At specific points, I felt that I was adding
new ones to the communication barriers of the students. Then I said, “Since I am in this school,

my students are also hearing impaired, I need to learn this language.”

These words from T6 clearly show that teachers appointed or transferred to schools for the
hearing-impaired are not tested to determine whether they know TID, nor is this checked after they

have taken up their posts.

Two teachers (T1 and T2) started working in these schools and learned TID because of their
interests or experiences. T1 associates his learning of TID with the otitis media he had experienced as a

child. T1 says the following regarding this:

When I had ear infections as a child, I believe the doctors' warnings that I could lose my
hearing were distressing and had a significant impact on me. My interest in sign language grew
during that period, and I researched. I pursued child development studies at a vocational high
school for girls. While searching for potential coursework, I became enamoured with the

hearing-impaired department and enrolled. I was victorious in my initial year and felt the need
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to acquire knowledge of sign language. However, using TID was prohibited, and the faculty
disapproved of TID learning and implementation, believing it to be detrimental to the

development of language skills in the pupils.

Like T2 and T5, both of whom graduated as teachers of the hearing-impaired, TID was not
included in their undergraduate education. None of the administrators employed at schools for the
hearing impaired are alumni of the faculty of education. Two of the three administrators who
participated in the study voluntarily served as principals, and the other held the assistant principal
position. Two administrators possess master’s degrees, while the remaining administrator has a
bachelor’s degree. It is worth noting that all three administrators had degrees in theology and had
received no TiDe. However, administrators emphasise that a significant issue presented in TID is the
appointment of teachers to schools for the hearing- impaired without sufficient knowledge of TID and
lacking pedagogical training on TiDe.

According to H3, employing educators trained in TID resolves only a fraction of the issue; there
is also a need to educate parents in TID. Despite some parents refusing to allow their children to learn
TID, they should be encouraged to do so and learn to support their children's TID and literacy skills at
home (H3). H2 believes that by extending the TID programme to a broader community, some of the

problems could be tackled with greater ease.
Teachers have limited knowledge of the grammatical features of TiD

None of the teachers could provide in-depth responses to the researcher’s inquiries regarding
the grammatical characteristics of TID. The current situation indicates that teacher training and
education have not incorporated the latest research regarding TID's categorisation as a specified
language. Four participants (T1, T4, T5, and T6) were asked to define TID and describe its characteristics.
They provided a definition stating that "body language is a way of communicating that uses your

gestures and facial expressions."

According to T1, this language varies regionally and is hard to comprehend if the beginning is
missed. T2 describes TID as a language that differs from Turkish, featuring transposed sentences. T4
likened TID to Arabic and claimed that it is a language that is easily learned but quickly forgotten.
Meanwhile, T6 stated that TID lacks synonymy, homonymy, and simile. These definitions reflect a

profound lack of knowledge about TID among teachers.

The chronic lack of understanding among teachers regarding the linguistic characteristics of
TID can be observed. When questioned about their involvement with scientific research and
publications regarding TID, TiDe, and deaf and hard-of-hearing people, it was revealed that none of
them were dedicated to this pursuit. Four teachers (T1, T3, T4, and T6) indicated that they scrutinised
only the dictionaries dispatched by MoNE. Meanwhile, three teachers (T1, T2, and T4) declared that
they pursued prominent personalities like Mesut Oztiirk, Mesut Yazici, and Sibel Sengiin on social
media for the hearing-impaired and acquired new terminology through their posts. Only T1 supported
a scientific project to enhance TID education by capturing sign language videos and submitting them to
MoNE while preparing the TID Dictionary. This situation also applies to school administrators and
parents. None of the administrators attempted to develop a project on TIDe at school or to analyse
scientific research. Of the parents, only P2 reported that he or she followed the resource entitled “Sign

Language Guide and Talking Hands with the Guidance of the Teacher”.

Teacher incompetence is not the only challenge facing TiDe.
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When asked whether there were any problems during the TID process and, if so, what they
were, the students’ responses pointed to an issue raised in the introduction to the TID study: the
standardisation of TID. Indeed, the most common challenge that students reported concerning TID was
that their families did not know the “new’ signs (S3) or that these ‘new’ signs were difficult for them (S3,
54, and S5). The adjective ‘new’ used by the students in these statements is comparative in nature and
indicates that they categorised TID signs as ‘old’ and ‘new’. For the students, the signs in TID learned
at school are 'new', whereas the signs in TID acquired from their families and/or close environment are
'old'. Students' thinking in this way suggests that during the TIDe education process, students have not
been exposed to enough activities to make them aware that the TID used in their families and close
environment and the standard TID taught at school are different. Furthermore, the challenges expressed
by the students are related to the TID process and the nature of TID itself. For S6, the fact that her family
did not know TID was the most critical challenge encountered during the TID process. In contrast, S1
and S2 reported encountering no difficulties in the TIDe process. The first issue teachers mentioned
when discussing the challenges they faced in TID was the TID curriculum. While one-third of the
participants (T1 and T4) stated that they found the curriculum adequate, two-thirds identified various
negative aspects. The negative aspects of the TID curriculum identified by the participants were that
preparing individual programmes for each student is tiring (T2, T5); that the content and outcomes of
the programme do not align with students’ levels and realities (T3); and that the programme contains
many gaps that must be addressed by the teacher (T2). The teaching process is not suitable for fulfilling
this programme (T6). Other challenges encountered and highlighted as important by the participants in
the context of TiDe, as well as the suggestions they made in response to these challenges, are

summarised below (Table 5):

Table 5. TIDe’s problems and suggestions

Problem Suggestion Participants
. N A standard form of TID should be S1, S2, S3,
Differences in TID established. S5
Teachers' entry into work without good TiDe should be taught as a university

: . S1, 54, S6

TID skills course.

The critical period has passed when TiDe is TiDe should be started before S1.S3

started. preschool. ’

Low level of student readiness for TiDe TID should use peer and family S1

education.

Difficulties in teaching abstract concepts (T3, T5), insufficient time allocated for lessons TID
lessons (T2, T6), and students' lack of prior knowledge (T4, T6) are other challenges mentioned by the
teachers. In addition, teachers reported that students begin learning TID at a late age (T1); that TID is
incomplete (T4); that students lack attention (T2); that meaning may be missed when they focus solely

on the sign (T5); and that signs not used or encountered for some time tend to be forgotten (T5).

One of the challenges that teachers expect TIDe to address is the lack of TID skills among
teachers who deliver courses other than TiD. According to T1, T4, and T6, the ability of branch teachers
to use TID is very limited. According to the participants who shared this observation, although teachers
from other branches working in schools for the hearing impaired and delivering courses other than TID
make considerable efforts for the development of their students, they spend at least one semester
learning TID after they begin working, as they did not learn it prior to their service. Consequently, their
lessons are viewed as being largely ineffective. Two teachers (T2 and T3) stated that this challenge
diminished as teachers’ seniority increased and ceased to be an issue over time. T5, in contrast, argued

that the learning and use of TID by teachers in other branches was related to their desire for self-
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improvement rather than to pre-service training or seniority, and that the use of TID varied from person

to person, making generalisation impossible.

Teachers stress the need for two measures to overcome the problems mentioned above: that
special educators who proficient in TID should provide support courses for families and children (T4,
T5), and that all staff working in schools for the hearing impaired should learn TID (T1, T6). Teachers
also suggested that an active association for the hearing impaired should be established in Kayseri (T2);
that a platform should be created where those providing TIDe can collaborate (T2); that TID should be
offered in all schools (T1); that negative prejudices against TID should be overcome (T1); and that
teachers who will teach TID should receive high-quality TID training (T6)..

Another source of challenges in TIDe is the late start of TIDe. According to all teachers except
one participant (T4), there is a critical period for TIDe, which has already passed by the time children
start school. T5 stated that, in terms of TiDe, the age at which children with severe hearing loss start
school, the early diagnosis of their condition, and the time at which they begin using a device are crucial.
T4, in contrast, expressed different opinion from the other participants. According to T4, TID can be

learnt at any age; the important factor is not the age but the active use.

Half of the teachers (T1, T3, and T5) think that the readiness of students with hearing
impairment within their families was good. Two participants believe the students' readiness is more
closely related to the willingness to use TID than to the presence or absence of a hearing-impaired
person in the family. T2 stated that those without a hearing-impaired family member try to learn TID
through the Internet but cannot acquire TID sufficiently to communicate at school or follow their

lessons.

Results and Recommendations

This study, which adopts a rare holistic approach to TID within the context of language
education, seeks to present a comprehensive account of the current state of TID in Kayseri province.
The data collected from students, teachers, administrators and parents reveal a noteworthy finding: that
TID is taught by teachers who have had no prior exposure to the language, lack knowledge of its
linguistic features, and have learned it primarily through informal means after entering the profession.
It has been observed that although most TIDe teachers have undergone training for children with
special needs, they lacked pedagogical knowledge and resources regarding the purpose, content,
methods, processes, measurement and evaluation of teaching and learning TiDe. To bridge this gap,
they rely on intuition, student feedback, and experiences gained during teaching. The uniformity of the
tasks performed by teachers during TID lessons, which are constrained by textbook content, and the
inability to conduct appropriate measurement and evaluation procedures can be ascribed to the same
underlying cause. A significant number of teachers began focusing on TID only after being assigned to
schools for the hearing impaired, whereas personal motives drove others. For this reason, educators

view the process of acquiring TID not merely as a professional matter but as a conscientious obligation.

The findings of this study align with those of Tutuk (2021) and Pistav Akmese (2016). According
to Simsir (2021), teachers demonstrated limited engagement with scientific studies on TiD and TiDe and
did not read relevant research. Instead, they tended to rely on social media posts, particularly those on
Instagram, related to the subject matter. However, as Gen¢ and Geng (2013) pointed out, reliance on
subjective evaluations may lead to the acquisition of inaccurate information. Our study further
confirmed previous research (Giile¢-Aslan et al., 2013; Pistav Akmese & Kayhan, 2019; Sarikaya &

Borekgi, 2016), demonstrating that teachers in TIDe do not possess the expected level of competence.
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However, the administrators involved in this study recognise the issue of teachers being
assigned to their schools without any knowledge of TID. Moreover, the fact that none of the parents
who were satisfied with their children's TID instruction at school had received standard TID instruction
highlights the home dimension of this problem. Both parents and students agree that TIDe, as taught in
schools, enhances communication skills and fosters positive relationships. Nonetheless, a primary
concern highlighted by students, parents and teachers alike is the lack of standardisation surrounding
TID. Children learn different versions of TID at home and are exposed to varying forms of TID during
school, which is problematic. This situation goes beyond the accent differences in oral-auditory
language and the variance between spoken and written language. It equates to the challenge of learning
two languages, making the TID course arduous for students. The TID lexicon acquired from students’
families and environments may differ from the standard TID lexicon, negatively impacting their
learning experience. An extended timeframe and the distribution of standardised TIDEs to parents are
necessary to address this issue. Therefore, TID faces not only challenges relating to teacher expertise but
other complications as well. The incomplete standardisation process of TIDe, combined with the limited
potential for families to support standard TiDe (either due to lack of hearing impairment or
unfamiliarity with the language), and the distance between administrators and special education/TiDe
pose significant problems. Furthermore, the age at which individuals begin TIDe is far beyond the
critical period for language acquisition. Ivanova et al. (2022) reported that Icelandic children commence
kindergarten at the age of two. However, children with hearing impairment in Iceland may begin
kindergarten between 10 and 12 months of age at the discretion of their families and are offered the
opportunities to learn sign language. These challenges suggest that TIDe, in schools for the hearing

impaired, confronts numerous obstacles at institutional and social levels beyond the classroom.

It is apparent that the school administrators had not obtained a degree from a faculty of
education, let alone graduated from departments of special education. Consequently, the
administrators’ responses to queries regarding TIDe were primarily centred on the school’s budget and
infrastructural facilities. Despite the greater demand for innovative technological provisions for
hearing-impaired students compared to those who are not (Giménez & Rosich Sala, 2007; Solak Berigel

& Karal, 2021), the facilities currently offered by schools remain inadequate.

TiDe is a component of education focused on language learning. Teachers' continuous and
effective use of sign language is vital for enhance communication with their deaf students (Hall et al.,
2019). The contribution of TID courses to TIDe, which have been included as elective courses in faculties
of education since 2018, has not been adequately examined. Transforming the Departments of Special
Education within faculties of education into a discipline that trains TID trainers directly would be
advantageous. This could be achieved through collaborative studies with the Turkish Language
Education and Linguistics. Explanations of technical terms shall be provided upon their first mention,
and objective evaluations will be employed throughout the text. The language will be formal and devoid
of biased expressions, contractions and colloquialisms while adhering to grammatical correctness and
conventional academic structure. Consistency in citation style and footnote format will also be
maintained. In their 2018 study, Pistav Akmese and Kayhan found that teachers who practised TID did
not feel competent in this area and called for more practice-based studies on TID during undergraduate
education. Furthermore, the requirement for teachers to take TID courses from individuals without

pedagogical competence (Kubus et al., 2016) requires attention.

To create the infrastructure required for language education, efforts should be made to establish
a standard TID based on linguistic scientific findings. To this end, it is essential to organise training

sessions for teachers and parents on the standard form of TID, carefully examining their active
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participation and achievement levels. Ivanova et al. (2022) discovered that families with hearing-
impaired children lacked proficiency in sign language, and that those who learn it as a second language
are still insufficient as role models. Kisch (2008) and Nyst (2010) note that the large number of
individuals with severe hearing impairments in families leads to the development of their sign
language. Meek (2020) contends that when an individual in a family has a severe hearing impairment,
communication ties within the family may not develop adequately, leading to deprivation of implicit
learning. This highlights the need for intensive studies on parent education, as it constitutes one of the

most critical complementary elements of TIDe.
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Genisletilmis Ozet
Giris
Isitme giicliigii ceken/ sagir bireylere yonelik gerceklestirilen Tiirk Isaret Dili (TID) egitimi
(TIDe), dil egitiminin alanlarindan biridir. Tiirkiye’de son donemlerde yapilan yasal diizenlemeler ve
bilimsel aragtirmalar sayesinde TID’in 6gretimine yonelik dnemli adimlar atilmistir. Ancak iilke
genelinde calismalarini siirdiiren 84 isitme engelliler okulunda gergeklestirilen TiDe'nin mevcut
durumu dil egitimi agisindan paydas goriisleri cercevesinde ¢ok yonlii olarak ayrica incelenmemistir.

Bu eksiklikten hareketle, Kayseri ilinde gergeklestirilen TIDe'yi biitiinciil olarak betimlemek amaciyla

bu calismada su sorulara yanit aranmistir:

a) Ogrenci goriislerine gore Kayseri ilindeki TIDe'nin mevcut durumu nedir?
b) Ogretmen goriislerine gore Kayseri ilindeki TIDe'nin mevcut durumu nedir?
C) Veli goriislerine gore Kayseri ilindeki TIDe’nin mevcut durumu nedir?

<) Yonetici goriiglerine gére Kayseri ilindeki TIDe'nin mevcut durumu nedir?
Yontem

Bu calismada Kayseri ilinde TIDe'nin mevcut durumuna iliskin farkli perspektiflere dayali
ayrintili bir panorama sunmak i¢in ¢ok katmanli durum arastirmasi benimsenmistir. Calisma
kapsaminda Kayseri merkez ilgeleri ve Develi’de yiiriitiilen TIDe; grenci, gretmen, yonetici ve veli
bakis agisiyla degerlendirilmistir. Her bir alt durum igin iki ayr1 uzmanin goriisiine basvurularak
gerekli diizeltmeler yapilan, dort ayri yar1 yapilandirilmig goriisme formu hazirlanmigtir. Ogrencilerle
yapilacak goriismelerde kullanilacak form ayrica arastirmaci ve TIDe veren bir uzmanin destegiyle TID’
e aktarilmistir. Katilimcilardan elde edilen veriler iki dongiilii kodlama ile igerik ¢dziimlemesiyle

irdelenerek bulgulara doniistiirtilmiistiir.

Aragtirmanin calisma grubu 21 kisiden olusmaktadir. Bu kisiler dort bekte toplanabilirilk
Obekte Kayseri il merkezi ve Develi ilgesi sinirlar1 iginde bulunan, MEB’e bagli resmi isitme engelliler
ilkdgretim okullarina kayitli alti grenci yer almaktadir. Ikinci Sbekte ise bu okullarda 6grenim goren
dgrencilerin velisi olan alt1 yetiskin bulunmaktadir. Ayni okullarda gérev yapan alti TID &gretmeni ile
TiDe verilen kurumlarda gérev yapan ii¢ yonetici, iigiincii ve ddrdiincii dbekteki katihmailardir.
Calisma kapsaminda o6grenciler “S”, ogretmenler “T”, yOneticiler “Y” ve veliler “V” biciminde

kodlanarak anilmistir.
Bulgular
Ogrencilerin Goziinden TIDe'nin Mevcut Durumu

TiDe egitimine iligkin katilimcilarin iigii (S1, S3 ve S5) isitme engelliler okullarinda yiiriitiilen
TiDe’den memnun oldugunu beyan etmektedir. Ancak S2 ve S6 isaretleri iyi bilmedikleri igin TID

derslerinde kendilerini {izgiin hissettiklerini sdylemistir.

Ogrencilerin biiyiik bir kismi (51, 52, S3 ve 56) TID derslerine yakin ¢evresinde bulunan kisilerle
calisarak hazirlanmaktadir. Ogretmenle birlikte yapilan okul disi ¢alismalarda ise Ogretmenin
Ogrencileriyle goriintiilii gortisme yaptig1 veya onlara video gonderdigi dile getirilmistir (S1, S3). Bir
katillma (54) disindaki 6grencilerin tamami TID derslerine yonelik Milli Egitim Bakanligi (MEB)
tarafindan gonderilen ve derslerde kullanilan TiD kitabiyla ilgili olumlu goriis beyan etmistir. TID
derslerinde biitlin 6grencilerin yapildigini belirttigi etkinlik “eslestirme” dir. En az gerceklestirilen

etkinlik ise yalnizca S4'{in belirttigi yazi yazma etkinligidir.
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Ogrencilerin TiDe kapsaminda en ¢ok yakindig1 sorun ailelerinin “yeni” isaretleri bilmemesi
(S3) veya “yeni” isaretlerin kendilerine zor gelmesidir (S3, S4 ve S5). Ogrencilerin yarisi (S3, S4 ve S5)
derslerde yalnizca TID kullarldigin, isitme cihazlariyla belirli diizeyde isitebilen 6grencilerden olugan
diger yaridaki dgrenciler de (S1, S2 ve S6) derslerde TID’den de yararlanildiginda islenen konuyu daha
iyi anlayabildiklerini bildirmistir.

Ogretmenlerin Goziinden TIDe'nin Mevcut Durumu

Ogretmenlerden hicbiri TID'i dizgeli bir bigimde, 6rgiin egitim programlarinda 6grenmemistir.
Ogretmenler dgrencilerle iletisim kurabilme veya TID derslerini yiiriitebilmek icin mecbur kalmalar
nedeniyle TiD Ogrenmeye yoneldiklerini ifade etmektedir. TiD’in dil bilgisel ozelliklerine iliskin
sorulara hi¢bir katilimci 6gretmen ayrintili yanit verememistir. Bununla birlikte hi¢bir 6gretmenin TID,

TIDe ve isitme engellilere y&nelik bilimsel calisma ve yaynlar: takip etmegi goriilmiistiir.

Belirli giinlerve haftalar icin Tiirkceden TiD’e ceviriler yapma (T3, T5), sarki ¢evirme (T1, T3)
ve yazili cimleyi TID ile konusarak anlatma (T1, T5) ve drama (T5) etkinlikleri 6gretmenler tarafindan
TiDe’de en sik gergeklestirildigi dile getirilen etkinliklerdir. Biitiin gretmenler, MEB'in génderdigi
ders kitabini TIDe egitimi icin yeterli bulmaktadir. Katilimcilarin yarisi (T1, T3 ve T4) bireysellestirilmis
gozlem formlarini etkin bir bigimde gelistirip uygulayabildiklerini dile getirmistir. Ogrencilerin TID
yetkinlik diizeylerini belirlerken ¢oktan se¢meli testler (T2, T6), 6zel gelistirilen gozlem formlar: (T3,
T4), uygulamali sinavlar (T2, T6) ve konuyla ilgili kisa degerlendirmelerden (T1) de yararlanulmaktadir.

Ogretmenlerin iigte ikisince sozii edilen TID dersi dgretim programiyla ilgili olumsuzluklar
sunlardir: herdgrenci i¢in ayr1 ayr1 bireysellestirilmis egitim programi hazirlanmasinin yorucu olmast
(T2, T5), program igerik ve kazaniminin 6grenci diizeyiyle ve gerceklikle ortiismemesi (T3), programin
Ogretmenin iyilestirmesine gerek duyulan ¢ok bosluk barindirmasi (T2) ve 6gretim siirecinin bu
programi yerine getirmeye elverisli olmamasi (T6). TIDe'nin geneline iliskin ise &gretmenler, isitme
engelliler arasinda kullanilan farkli isaret dillerinin olmas1 (T1, T2,T3,T5), TiD’in yayginlasmamis
olmasi (T1, T4, T6) ve TiDe’ye kritik donem gectikten sonra baslanmasi (T1, T3), soyut kavramlarin
dgretiminde yasanan giicliikler (T3, T5), TID dersleri igin ayrilan zamamin yetersizligi (T2, T6),
ogrencilerin 6n bilgilerinin yetersiz olmasi (T4, T6), 6grencilerin dikkat eksikligi yasamalari (T2), isarete
odaklanarak anlami kac¢irmalar1 (T5) ve bir siire kullanmadiklari/karsilasmadiklar: isaretleri
unutmalarindan ve TID dersleri digindaki dersleri yiiriiten Ogretmenlerin TID kullanmadaki

eksikliklerinden de yakinmaktadur.
Yéneticilerin Goziinden TiDe’nin Mevcut Durumu

Yoneticiler TiDe ile ilgili egitim almamigtir. Okullarda egitim ve aragtirma projesi
gerceklestirilmemistir. Ote yandan yoneticiler okullarindaki fiziki alt yapinin TiDe egitimi igin elverisli
oldugunu ifade etmektedir. Ayrica Y1 okul biitgesinin okul i¢i isleyis i¢in kafi oldugunu dile getirmistir.
Yoneticilere gore TiDe ilgili en biiyiik sorun, okullara atanan 6gretmenlerin TID bilmemesidir.
Yoneticiler 8gretmenlerin TIDe almalarini gerekli gérmekte, toplum iginde TID kullanimina y&nelik

farkindaligin gelistirilmesi gerektigini ifade etmektedirler.
Velilerin Goziinden TIDe'nin Mevcut Durumu

Biitiin veliler okulda verilen TiDe'nin, ¢ocuklarmin iletisimlerini ve yasamlarin
kolaylagtirdigini dile getirmistir. Bes veli, okulda yiiriitiilen TIDe egitimine 10 {izerinden (V1, V2, V3,
V4 ve Vb) 7 ve lizeri puan vermistir. Veliler, TiDe’ye iliskin genelde olumlu gortisler bildirmistir.

Veliler; TID'in toplum icinde yayginlastirilmasi ve isitme sorunu yasamayanlarin da TiDe almalari (V6,
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V5), TIDe’ye okula baglamadan 6nce baslanmasi (V3) ve TID’in dlciinliilesme siirecinin tamamlanmast

(V4) gerektigini diistinmektedir.
Sonuc ve Oneriler

TiDe'nin dil egitimi baglaminda biitiinciil olarak ele alindig1 bu aragtirmada Kayseri ilinde
gerceklestirilen TIDe'nin mevcut durumunu ¢ok yénlii olarak ortaya koymak amaglanmigtir. Ogrenci,
dgretmen, yonetici ve velilerden saglanan veriler dogrultusunda ulagilan bulgulardan en garpicisi TID'i
daha once O0grenmemis, bu dilin dil bilimsel o6zellikleri hakkinda fikir sahibi olmayan, goreve
basladiktan sonra yalmizca yaygmn ogrenmeler aracilifiyla 6grendikleri kadariyla bu dille tanisanlar
tarafindan TiDenin verilmekte oldugudur. Ayrica TiDe veren Ogretmenlerin ¢ogunun Ozel
gereksinimli bireylere yonelik egitim almalarina karsin TiDe ile ilgili egitsel bilgilerin verilmedigi bir
lisans egitimi sonrasinda basladiklar: gorevlerinde sezgisel bir bicimde, 6grencilerden gelen doniitler
ve Ogretim esnasinda edinilen deneyimlerle bu boslugu tamamlamaya calistiklar1 goriilmektedir.
Ogretmenlerin TID’e iligkin ilgilerinin kaynag1 profesyonel gelisim arzusu degil, kisisel dinamiklerdir.
Ayrica TID'in 6lglinlesme siirecinin tamamlanmamig olmasi, ailelerin standart TID’e destek sunma
potansiyellerinin -isitme engelli olmamalari veya standart TID’i kullanmadiklari igin- diisiik diizeyde
olmasi ve yéneticilerin 6zel egitime ve TIDe’ye uzak olmalari ve TIDe baglama yagmin kritik dénemin

ilerisinde bulunmasi da ¢alismada gozlenen diger onemli sorunlardir.

TiDe'nin dil egitimi baglaminda ele alinabilmesi gerekli alt yapinin olusmasi icin dil bilimsel
bulgularla &lgiinlii TID olusturulmasina yénelik cabalar desteklenmeli ve 8lgiinlii TID ile ilgili 6gretmen
ve veliler basta olmak iizere etkin katiim ve basar1 durumunun dikkatle incelendigi egitimler

diizenlenmelidir.
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