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The purpose of this study is to evaluate the 4th grade social studies curriculum with
the Hammond Cube Model. In the research, a primary school with a low socio-
economic level in the compulsory service region in Gaziantep was selected through
extreme outlier sampling method. A mixed-methods approach was used in this study.
In the quantitative dimension, a class of 4th graders attending this primary school was
randomly selected and 34 students in this class were included in the study group. An
achievement test was developed and applied to determine the students’ academic
achievement, and an attitude scale was applied to determine their attitudes towards
the course. Data were collected through interviews with 10 teachers and 13 students
and analyzed using content analysis. The results of the achievement test and attitude
scale show that the achievement and attitudes of the students in the research group
are high in the social studies course. However, results related to the behavioral
dimension suggest that the curriculum primarily emphasizes cognitive skills, while
affective and psychomotor domains remain in the background.. Teachers generally
provided positive feedback on the curriculum content, while students expressed
negative opinions. Both teachers and students reported the need for additional
resources beyond textbooks and highlighted challenges in implementing
extracurricular activities. Additionally, factors such as double-shift schooling, short
recess periods, large class sizes, teachers’ extra administrative responsibilities, limited
prior knowledge of the curriculum, and the disadvantaged socio-economic status of
the school environment were identified as obstacles in curriculum implementation.
Based on the findings, recommendations were provided to improve the curriculum
and its implementation.
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Bu arastirmanin amaci, ilkokul 4.sinif sosyal bilgiler 6gretim programini Hammond Kiip
Modeli ile degerlendirmektir. Arastirmada asiri aykiri durum o6rneklemesi yoluyla
Gaziantep ilinde zorunlu hizmet bolgesinde bulunan sosyo-ekonomik duzeyi diisik
olan bir ilkokul segilmistir. Bu arastirmada karma yéntem kullaniimistir. Nicel boyutta
bu ilkokula devam etmekte olan 4. siniflardan rastlantisal olarak bir sinif belirlenmis ve
bu siniftaki 34 &grenci calisma grubuna alinmistir. Ogrencilerin basari durumlarini
belirlemek amaciyla basari testi gelistirilmis ve uygulanmis; derse iliskin tutumlarini
belirlemek amaciyla tutum 6lgegi uygulanmistir. Gerekli verilere ulagmak amaciyla 10
6gretmen ve 13 6grenci ile gorugmeler yapilmistir. Gérismelerden elde edilen veriler
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Program Degerlendirme, icerik analizi ile analiz edilmistir. Basari testi ve tutum olgegi sonuglari, arastirma
Sosyal Bilgiler Ogretim Programi, grubunda bulunan 6grencilerin sosyal bilgiler dersi basarilarinin ve tutumlarinin yiiksek
4.Sinif, oldugunu gostermektedir. Arastirma sonuglari davranigsal boyuta iliskin elde edilen
Egitim Programlari, bulgulardan programin biligsel alana agirlik verdigi, duyussal ve devinimsel alanin arka
Hammond Kiip Modeli. planda kaldigini géstermektedir. Ogretmenler icerik ile ilgili gogunlukla olumlu,

ogrenciler ise olumsuz ifadelerde bulunmuslardir. Hem 6gretmenler hem de 6grenciler
ders kitaplarinin 6tesinde ek kaynaklara ihtiyag duyduklarini belirtmis ve program disi

Arastirma Makalesi etkinliklerin uygulanmasindaki zorluklari vurgulamislardir. Ayrica, ikili 6gretim, kisa
teneffis sireleri, kalabalik siniflar, 6gretmenlerin ekstra idari sorumluluklari,
programla ilgili sinirl 6n bilgi ve okul ortaminin dezavantajli sosyo-ekonomik durumu
gibi faktorler programin uygulanmasinda engeller olarak tespit edilmistir. Bulgulara
dayanarak, programi ve uygulamasini iyilestirmek igin 6neriler sunulmustur.

Introduction

The cultivation of informed citizenry represents a fundamental imperative of educational
institutions. These institutions facilitate individual socialization through multiple mechanisms: cultural
transmission, historical awareness, institutional comprehension, behavioral role acquisition, and the
optimization of societal opportunities. This dual function serves to maintain societal continuity while
fostering individual productivity and wellbeing. Within the Turkish educational framework, these
competencies are systematically developed through Life Sciences and Social Studies curricula at the
primary education level.

The Social Studies discipline functions as a critical mechanism for societal integration, facilitating the
transmission of social values and promoting awareness of sociocultural challenges. This pedagogical
approach is instrumental in developing civic responsibility, establishing its position as a cornerstone of
educational programming (Erden, 1998). The evaluation of Social Studies curricula, which necessitates
continuous adaptation to contemporary societal demands, holds equivalent significance to curriculum
development. Empirical evidence suggests that systematic evaluation processes enhance curricular
efficacy (Oziidogru & Adigiizel, 2016).

In the educational context, curriculum evaluation comprises the systematic collection, comparison,
and interpretation of programmatic effectiveness data through various empirical instruments and
observational methodologies (Erden, 1998). Chelimsky (1987) conceptualizes program evaluation as the
application of systematic research methodologies to assess program design, implementation fidelity,
and effectiveness. This evaluative process enables stakeholders to address specific programmatic
inquiries and facilitate evidence-based decision-making regarding curricular components (Shulha et al.,
2010). Based on the definitions in the literature, program evaluation in education can be defined as a
process that includes scientific and systematic activities aimed at determining to what extent an
educational program serves its purpose, what are its faults, what needs to be changed, and making a
judgment about the effectiveness of the program. In order for a program evaluation study to be carried
out effectively, it must first be scientific, systematic, comprehensive, holistic and include stakeholder
views. Conducting evaluation in a systematic process ensures that the study is structured on the one
hand, and on the other hand, it makes it more comprehensive (Kaya, 1997). Evaluation is among the
basic criteria for sustainability and quality of education.

In the Turkish educational system, curriculum evaluation processes are primarily administered
through two governmental bodies: the Ministry of National Education (MoNE) and the Board of
Education. These evaluations are supplemented by scholarly research, including academic papers, peer-
reviewed articles, and doctoral dissertations conducted by researchers and academicians (Ozdemir,
2009). Analysis of curriculum evaluation methodologies in Turkey reveals significant systemic
deficiencies, notably the absence of rigorous scientific approaches, limited comprehensiveness, lack of
dynamic assessment mechanisms, and insufficient incorporation of stakeholder perspectives (Yuksel,
2010). Furthermore, a substantial proportion of curriculum evaluations are conducted without
adherence to established evaluation models, predominantly relying on instructor and student feedback.
The limited implementation of systematic curriculum evaluation models, which facilitate methodical
presentation of empirical findings, is particularly noteworthy (Kurt & Erdogan, 2015). This inadequacy
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underscores how curriculum evaluation, despite its fundamental importance in determining educational
program efficacy, remains a neglected domain within the Turkish educational framework (Yuksel, 2010).
The educational curricula developed by the Ministry of National Education in Turkey are fundamentally
structured according to the Taba-Tyler Curriculum Development Approach, a objectives-oriented
methodology. Consequently, the implementation of a goal-based evaluation framework for assessing
these curricula represents a logical methodological choice. This rationale informed the selection of the
Hammond cube model, a goal-based evaluation framework, as the primary analytical tool for this
investigation. This model facilitates comprehensive evaluation across three dimensions: instructional
(encompassing organizational structure, content, methodology, resource allocation, and cost variables),
institutional (incorporating both educator and student variables), and behavioral (addressing cognitive,
affective, and kinesthetic domains).

Figure 1

Hammond's Program Evaluation Cube
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The model represents a modification of Tyler's original seven-step evaluation framework, condensed
into six steps and conceptualized as a cubic evaluation structure. These sequential steps are delineated
as follows (Worthen & Sanders, 1987).

1-  Defining the program

2-  Defining descriptive variables

3- Identification of gains Evaluation of performance
4-  Analysis of results

5-  Comparison of achievements and conclusions.

6- Comparison of achievements and results.

The Hammond cube model represents a sophisticated curriculum evaluation framework that
facilitates detailed outcome analysis through multifaceted variables, enables correlation of quantitative
findings with specified parameters, and permits comprehensive data synthesis and focused assessment.
The Hammond cube model allows the evaluation of how variables such as school layout, objectives and
content, teaching methods and techniques, physical and technological equipment of the school,
teacher, student, administrator characteristics and family and community structure contribute to the
achievement of the objectives of the programme. Evaluation of the 2018 social studies curriculum with
this model can be considered important in terms of seeing the deficiencies of the curriculum.
Furthermore, this analytical framework offers valuable insights for both practitioners and policy makers,
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enabling assessment of the curriculum's current status and facilitating comparative analyses with
international curricula implemented in recent years.

A comprehensive review of national literature reveals extensive scholarship examining the Social
Studies Curriculum (Arslan & Demirel, 2007; Ayten, 2006; Doganay, 2008; Doganay & Sari, 2008; Ersoy,
2009; Gomleksiz & Bulut, 2006; Yapici & Demirdelen, 2007). Supplementary research has investigated
specific curricular elements through educator and expert perspectives (Algan, 2008; Coban & Aksit,
2018; Kabapinar & Ataman, 2010; Kogoglu & Aydin, 2017; Oguz Hagat & Demir, 2018). Additionally, the
literature encompasses studies evaluating the curriculum through student perspectives (Akdag, 2009;
Ersoy & Kaya, 2009).

Examination of national literature regarding the Hammond Program Evaluation Model reveals
limited research contributions (Hidiroglu et al., 2019). The international literature features studies by
Gata and Wardhani (2014) and Adejoh (2006). Despite extensive research on the 2018 primary school
fourth grade social studies curriculum, there exists a notable absence of comprehensive investigations
employing systematic and holistic evaluation approaches such as the Hammond Curriculum Evaluation
Model. Moreover, the implementation of the Maarif Model programs, initiated in 2024, necessitates
systematic interpretation of data collected through comprehensive evaluation methodologies. This
research gap motivated the present study's objective to evaluate the 2018 primary school fourth grade
social studies curriculum utilizing the Hammond Program Evaluation Model framework. To achieve this
objective, the following research questions were formulated:

1. Whatis the achievement level of students in social studies course?

¢ Is there a significant difference between achievement test pretest and posttest scores?
2.  What are students' attitudes towards social studies course?

e s there a significant difference between attitude scale pretest and posttest scores?

3. How do school organization, learning outcomes and content, teaching methods and techniques,
physical and technological equipment of the school, teacher, student, administrator characteristics, and
family and community structure contribute to the development of students' cognitive, affective and
motor skills?

Method

This section delineates the research design methodology, participant demographics for both
guantitative and qualitative research components, and instrumentation protocols.

Research Design

The investigation employed a mixed-methods research design. This methodological approach
enables researchers to collect and analyze data through both quantitative and qualitative protocols,
synthesize findings, and generate comprehensive conclusions (Creswell et al., 2012; Tashakkori &
Creswell, 2007). Specifically, the study implemented a convergent parallel mixed design framework, a
subset of mixed-methods methodology. The schematic representation of this convergent parallel design
structure is illustrated in Figure 2 (Creswell, 2012).
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Figure 2
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The quantitative component employs causal-comparative methodology, which examines how
naturally occurring variations influence dependent variables (Blyukoztirk et al.,, 2014). This
investigation specifically analyzed student achievement metrics and attitudinal dispositions toward
social studies instruction through comparative analysis of pre-implementation and post-implementation
assessment data.

Study Population

In the study, a primary school with a low socio-economic level in the central district of Gaziantep was
selected through critical case sampling. Critical case sampling provides rich information, especially in
studies limited to a specific region (Kerlinger & Lee, 1999). For the quantitative research component,
random sampling was employed to select one fourth-grade cohort, resulting in a study population of 34
students.

Data Collection Instrumentation
Achievement test and attitude scale were used.
Achievement Test

The test was developed by the researchers in accordance with the 4th grade Social Studies course
"Individual and Society" and "Culture and Heritage" units. The questions were prepared by creating a
specification table according to Bloom's Taxonomy and after receiving the expert opinion, the
achievement test was applied to 250 fourth grade students in the 2022-2023 academic year as a pilot
study and the achievement test was finalised. After the test development process, the item difficulty of
the test was between 0.26 and 0.87 and the average item difficulty index was 0.58. Item discrimination
was between 0.07 and 0.58 and the average item discrimination index was 0.37. The KR-20 value was
calculated in the item analysis and found to be .90. These values show that the test is a test of average
difficulty, discriminative and consistent measurement (Bliyukoztirk et al., 2018).

Attitude Scale

"Primary School 4th Grade Social Studies Course Attitude Scale" was used, developed by Ulu Kalin
and Topkaya (2017). Exploratory factor analysis and confirmatory factor analysis were conducted to
determine the suitability of the scale. As a result, it was determined that the item-total correlations of
the scale prepared by the researchers ranged between .75 and .94 and all differences between the
averages of the upper and lower 27% groups were significant. This 12-item scale uses a four-point Likert
format with a Cronbach's alpha coefficient of 0.84 (Ulu Kalin & Topkaya, 2017), and 0.80 in this study.
Required permissions were obtained.
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Data Collection

The Achievement Test and Attitude Scale were administered simultaneously to the students in the
study group in two stages as pretest and posttest.

Data Analysis

In the analysis of the data, arithmetic means and standard deviations were calculated to determine
the achievement and attitude levels of the students, and t-tests were used for pretest-posttest
comparisons.

Quantitative Dimension
Research Model

The qualitative dimension of the research is a phenomenological study. Phenomenological design
focuses on phenomena that we are aware of but do not have a detailed and in-depth understanding
(Ylldirrm & Simsek, 2016). In this study, which focused on the views of teachers and students on the
social studies program, the study group was small because it was formed for the purpose (Baker et al.,
1992; Morse, 2000; Starks & Trinidad, 2007). In this study, the researchers tried to reveal the
contribution of the behavioural, instructional and institutional dimensions of the social studies
curriculum to success in a school selected by critical case sampling according to the experiences of
primary school teachers and students.

Working Group

For the qualitative dimension of the study, the study group consisted of 4th grade students studying
at the school where quantitative data were collected and teachers teaching 4th grade classes. The ethics
committee permission of the study was obtained by Anadolu University Scientific Research and
Publication Ethics Committee with the decision dated 30.05.2023 and numbered 524525. The research
permission of the Ministry of National Education was obtained by the Gaziantep Governorship;
Provincial Directorate of National Education with the decision dated 13.07.2023 and numbered 550392.
At the beginning of the study, all participants were informed about the application process and filled out
a consent form.

Students

Among the 34 students from whom quantitative data were collected, data were collected from 13
students who volunteered to participate in the interviews. Of the 13 students in the study group, six
were female and seven were male. Three of the students' mothers were illiterate. Four of them received
primary school education, four secondary school education, one high school education, and one
undergraduate education. Two of the students' fathers were illiterate. Four of them attended primary
school, one secondary school, four high school and one associate's degree. Four of the students had 0-2
siblings, eight of them had 2-4 siblings and one of them had 5 or more siblings.

Teachers

The study group of teachers consisted of 10 classroom teachers teaching 4th grades in the
aforementioned school. Of these teachers, four were female and six were male; eight were
undergraduate and two were postgraduate graduates; nine of them had a professional seniority of 15
years or more and one of them had a professional seniority of 0-5 years. Considering the working period
of the teachers in their schools, it was determined that one of them worked in the school between 0-5
years, four of them worked between 6-10 years, two of them worked between 11-15 years, and three of
them worked in this school for 15 years or more.
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Data Collection Tools

Semi-Structured Interview Forms

Data collection utilized semi-structured interview forms, developed separately for each participant
level based on the Hammond Cube Assessment Model's theoretical framework. The forms were
validated by five experts (two educational sciences academics and three classroom teachers), and
finalized following their review.

Data Collection

For the qualitative dimension of the research, semi-structured interviews were conducted with
classroom teachers and students in the school in the environments and times they determined as
appropriate for the interview. Interview durations varied between 20-40 minutes. At the end of the
interview, the information received from the participants was summarised and participant confirmation
was obtained by asking the participants whether the researcher's perception accurately reflected the
data conveyed (Yildirim & Simsek, 2016).

Data Analysis

The data obtained from semi-structured interviews were analyzed through content analysis. The
findings were supported with direct quotations. In presenting the findings, teachers were given code
names as T1, T2; students were given code names as S1, S2. The text was analyzed separately by two
researchers and the percentage of consensus suggested by Miles and Huberman (1994) [Reliability =
Consensus/ (Consensus + Disagreement)] was used and as a result of the calculation, it was determined
that the percentage of consensus was above .80. The findings were supported with direct quotations to
ensure validity.

Findings
Quantitative Findings

The selection of analytical methods was determined by examining the distribution of achievement
test and attitude scale pre-test and post-test scores, as shown in Table 1.

Table1

Achievement Test and Attitude Scale Pretest Posttest Score Distribution

Achievement Achievement Attitude Attitude
Pretest Post-test Pretest Post-test
Average 53.76 72.62 40.88 41.06
Median 55.50 75.50 43.00 45.00
Mode 61.00 60.00 45.00 45.00
Skewness -.112 -.488 -1.40 -1.73
Kurtosis -.330 .197 1.15 1.80
p .200 .200 .102 .106

Data analysis confirmed normal distribution based on proximity of mean, mode, and median values,
with Skewness and Kurtosis values within -2, +2 range (Girbiz & Sahin, 2016). Kolmogorov-Smirnov test
results supported normal distribution with achievement pretest-posttest (p= .200- .200) and attitude
pretest-posttest (p= .106- .102) values (p< 0.05), aligning with Pallant's (2016) criterion for non-
significant results indicating normality. Consequently, parametric tests were employed.

What is the success of the students in social studies course?

Regarding student achievement, a researcher-developed test covering "Individual and Society" and
"Culture and Heritage" learning areas was administered pre- and post-implementation over a 9-week
period. Following the 2023-2024 academic year assessment guidelines (Ministry of National Education,
2023), performance categories were established as: very good (100-85), good (84-70), sufficient (69-50),
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and needs improvement (<50). Using 50 points as the norm value, a one-sample t-test was conducted to
evaluate achievement levels (Bliylikoztirk et al., 2020), with results are shown in Table 2.

Table 2

Findings Related to Achievement Test Results

Measurement N X S Sd T p d
Achievement test 34 72.62 16.90 33 7.80 .000 1.34

There was a significant difference between the students' achievement test posttest mean scores and
the norm value [t (33)= 9.30, p< 0.001]. The effect size calculated as a result of the test (d= 1.34) shows
that this difference is very large. Effect size is evaluated independently of its sign. When interpreting the
value, above 1 is considered as very large, 0.8 as large, 0.5 as medium, and 0.2 as small effect (Green &
Salkind, 2005). This shows that the students in the research group had high achievement in the social
studies course.

Is There A Significant Difference Between Achievement Test Pretest and Posttest Scores?

At the end of the 9-week period allocated in the program for the learning areas of "Individual and
Society" and "Culture and Heritage", a t-test was conducted between the pre-test and post-test scores
to find the effect of the classroom teacher's practices on students' course achievement. The findings of
the test results showing the difference between the averages are shown in Table 3.

Table 3

Findings Related to Achievement Test Pretest-Posttest Results

Measurement N X S sd T P d
Pretest 34 53.76 16.422 33 -9.507 .000 1.63
Post-test 34 72.62 16.902

There was a significant difference between the mean pretest score (X= 53.76) and the mean post-
test score (X= 72.62) [t (33) = -9.507, p< 0.001]. The effect size calculated as a result of the test (d= -
1.630) shows that this difference is very large. This shows that the classroom teacher's practices related
to the social studies course had a significant effect on the achievement of the students in the research
group.

How Are Students' Attitudes Towards Social Studies Course?

In order to determine the level of 4th grade primary school students' attitudes towards the Social
Studies course, a one-sample t test was conducted by taking into account the expected mean of the
students' attitude scores (Can, 2016). When the expected mean shows a normal distribution, it is
determined according to the highest score and the lowest score to be obtained from the attitude scale.
In such a case, the lowest score belongs to the students who received 12 points in total, one point from
each attitude item, with a simple calculation by ignoring other variances. Likewise, the highest possible
score would belong to the students who scored 48 points. The expected mean will belong to the
students who scored two points from half of the items and three points from the other half, totaling 30
points. If the average of the students' scores is higher than the expected average, it can be interpreted
that the students' attitude levels are high; if it is lower, it can be interpreted that the students' attitude
levels are low; or if it is equal, it can be interpreted that the students' attitude levels are at a medium
level (Tay & Tay, 2006). Findings related to the test results are shown in Table 4.
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Table 4

Findings Related to Attitude Scale Pretest Result

Measurement N X S Sd T p d
Attitude Pretest 34 40.88 6.821 33 9.80 .000 1.53

As a result of the one-sample t-test conducted to determine whether the mean pretest scores of 34
students in the research group were different from the 30-point norm value determined for the attitude
scale, a significant difference was observed between the mean pretest scores of the students and the
norm value [t (33) =9.30, p< 0.001]. The effect size calculated as a result of the test (d= 1.59) shows that
this difference is very large. This shows that the students in the research group have high attitudes
towards the social studies course.

Is There A Significant Difference Between Attitude Scale Pretest and Posttest Scores?

At the end of the 9-week period allocated in the program for the learning areas of "Individual and
Society" and "Culture and Heritage", a t-test (Paired Samples t Test) was conducted to find the effect of
the classroom teacher's practices on students' attitudes towards the Social Studies course. Findings
related to the test results are shown in Table 5.

Table 5

Findings Related to the Pretest-Posttest Results of the Attitude Scale

Measurement N X S sd T P d
Pretest 34 40.88 6.821 33 -.16 .000 0.03
Post-test 34 41.05 7.466

As a result of the t-test for related samples conducted to determine whether there was a difference
between the pre-test and post-test results of the 34 students in the research group before and after the
social studies course, a significant difference was observed between the mean pretest score (X= 40.88)
and the mean post-test score (X= 41.05) [t (33)= 0.16 p< 0.001]. The effect size calculated as a result of
the test (d= 0.03) shows that this difference is very small. This shows that the classroom teacher's
practices related to the social studies course have a significant effect on students' attitudes towards the
course.

Qualitative Findings

"How do the school organization, objectives and content, teaching methods and techniques, physical
and technological equipment of the school, teacher, student, administrator characteristics, and family
and community structure contribute to the development of students' cognitive, affective and kinesthetic
field characteristics? " research question was analyzed separately as teacher and student opinions and
presented under related headings.

Findings Related to Teacher Opinions

Analysis of teachers' perspectives encompassed instructional, behavioral, and institutional
dimensions. The instructional dimension examined school organization, content, methodology, and
cost-effectiveness. Behavioral aspects addressed cognitive, affective, and kinesthetic domains, while
institutional factors considered teacher-student-administrator dynamics, family engagement, and
societal impact.

School organizational findings were categorized into: dual instruction implementation, break
periods, extracurricular engagement, institutional responsibilities, and school climate are shown in Table
6.
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Table 6
Findings on School Organization
Main Themes Sub Themes f
Dual Education Negative effectss 7
Positive effects 3
Recesses Insufficient 9
Sufficient 1
Extracurricular Activities Lack of courses 8
Lack of knowledge 2
Duties and Responsibilities Increasing Workload being on duty 9
Specific days and weeks 3
E-school data entries 1
Phone calls to parents 1
School Climate Communication between teachers 10
Communication with school administration 8

Teachers reported mixed effects of morning sessions in dual education: primary concerns included
student drowsiness (n= 6) and compressed instructional time (n= 1), while positive aspects included
enhanced morning vigor (n= 2) and absence of complications (n= 1). Break duration was predominantly
viewed as inadequate (n=9), with one dissenting opinion (n= 1). The absence of social studies-related
coursework was noted by eight participants, while two indicated lack of awareness. Administrative
responsibilities were perceived negatively, specifically: supervisory duties (n=9), commemorative events
(n= 2), e-school data management (n= 1), and parental communication (n= 1). School climate
assessment revealed positive interpersonal dynamics, with favorable teacher-to-teacher communication
(n=10) and teacher-administration relations (n= 8).

T1: "...Lack of sleep and the fact that the course is a verbal course affects us all negatively in the
class. T6: "I think that giving the lessons one after the other and compressing them into a narrow time
reduces the efficiency of the lesson." T6 mentioned the negative aspects of the dual teaching practice
such as not being able to listen to the lesson and compressing the education into a short time; T3: "The
fact that the first lesson in the morning is social studies does not affect me and my students negatively,
the children are asleep by the time they come to school and we start the first lesson fresh." T3
mentioned the positive effects of the dual teaching practice in terms of starting the lesson vigorously.

T2: "I spend recess as a rest time for myself, to relax. Recess periods are normal for dual education."
T4: "... There are lines in the toilets. A few of my students who come to class after the teacher rings the
bell are always late. For this reason, | can say that it is insufficient for both myself and the children." T10:
"There is no course specifically for this course in our school. The courses opened are for special education
students and refugee students. In these trainings, there is no study on the social studies course." T10
stated that there is no course related to the course in the school.

T6: "...I don't think it is right for the teacher to be assigned a task other than education. Tasks such as
e- school data entry increase the workload.” T1: "...Especially being on duty can affect the lessons
negatively. It causes us to enter the lessons late, which can make it difficult to implement the
curriculum...", T1: "...Especially being on duty can negatively affect the lessons.

T2: "We work with hardworking, young and dynamic teachers. We carry out our work with
cooperation and solidarity." T2 said that communication between teachers was good, and T7 said,
"When | ask the school administration for a material related to the lesson, they help me as much as they
can. We can easily go to their rooms and convey our wishes and complaints. They try to do something for
the benefit of students and teachers as much as they can..." and stated that communication with the
administration was also positive. The findings reflecting the views of the teachers participating in the
study on the 4th grade social studies course outcomes are shown in Table 7.
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Table 7
Findings Related to the Outcomes of the Course
Main Themes Sub Themes
Cognitive Domain High number of cognitive domain acquisitions
Achieving gains
Affective Domain Values can be partially acquired

Students are not interested in the lesson
Being interested in the lesson
Requires teacher effort

Psychomotor Domain Creating maps, graphs,tables, etc.creation
Space in this area not given
Activities requiring fine and gross motorskills
Cut, paste and coloractivities
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The teachers who participated in the study stated that the cognitive domain outcomes were high (n=
6) and that the outcomes were achieved (n= 4). Regarding the affective domain outcomes, they stated
that values can be partially acquired (n= 8), students are not interested in the lesson (n= 7), they are
interested in the lesson (n= 3), and values require teacher effort (n= 2). They stated that they created
maps, graphs, tables, etc. (n= 4), this area was not included (n= 3), they did activities requiring fine and
gross motor skills (n= 2), and they did cut, paste and coloring activities (n= 2). The statements reflecting
the teachers' views on the achievements of the social studies curriculum are presented below:

T9: "The subjects of the social studies course are subjects that arouse curiosity in students. It allows
us to give students many values such as love for homeland, solidarity..."; T7: "It is a very important
course in terms of teaching students things they can use in daily life..." and T6: "...First of all, the content
of the program is very strong, it enables students to learn the national culture...". T2: "The number of
objectives is high and class hours are insufficient. For this reason, | think that the achievements are not
fully achieved." T2: "Some of the values are gained. We are not successful in gaining all of them..." with
the statement that they can gain some of the values specified in the program in the affective field, T8:
"Students’ interest in the lesson always remains low. Coming to school in the dark, not eating breakfast
and growing up in problematic families reduce students' interest in the lesson." T10: "...I benefited from
maps when | was studying the national struggle and learning about the fronts." T1: "...We did cut and
paste activities in the lesson. We colored the heroes of the national struggle.” They stated that they did
cut, paste and coloring activities. The statements reflecting the opinions of the teachers participating in
the study about the strengths and weaknesses of the social studies curriculum are shown in Table 8.

Table 8
Findings on the Strengths and Weaknesses of the Program

Main Themes Sub Themes
Findings on the Strengths of the Including life skills
Program Including values education

Having topics/content that arouse curiosity
Ensuring the learning of national culture

Findings on the Weaknesses of Having a wide scope

the Program Inadequate textbooks
Being based on rote learning
Being abstract and having difficulty in concretization
Difficulty in explaining the content
Not paying attention to regional differences
Not giving enough explanation about the gains
Ignoring individual differences
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Regarding the strengths of the social studies curriculum, the teachers who participated in the
research stated that the curriculum includes daily life skills (n= 4) and values education (n= 3), that there
are topics/content that arouse curiosity (n= 3) and that it provides learning of national culture (n= 2).
Regarding the weaknesses of the social studies curriculum , they stated that the scope of the subjects is
wide (n=7), the textbooks are inadequate (n=5), it is based on rote learning (n= 4), it is abstract and it is
difficult to concretize (n= 3), the content is difficult to explain (n= 3), the effect of the old curriculum is
seen (n= 1), regional differences are not paid attention to (n= 1), there is not enough explanation about
the achievements (n= 1), individual differences are ignored (n= 1). The statements reflecting the
teachers' views on the strengths of the social studies curriculum are presented below:

The statements reflecting the opinions of the teachers participating in the research about the
weaknesses of the social studies curriculum are presented below:

T7: "...The scope of the subjects in the program is very wide, there is a compressed content. It takes
me so much time to explain the subjects that | have no time to do activities. For this reason, | teach my
lesson without paying attention to individual differences...”, while T4 stated that the scope of the
subjects in the program is wide and individual differences are ignored. This makes the lesson difficult
and complicated. There is no explanation about the achievements of the course in the program, so | feel
the need to include the topics in the old program..." They stated that the textbooks are inadequate, the
content is difficult to explain and there is not enough explanation about the achievements. The findings
reflecting the views of the teachers participating in the study on the content of the social studies
program are shown in Table 9.

Table 9

Findings Related to the Content of the Program

Main Themes Sub Themes

Positive Opinions The content is appropriate for the achievements
It is appropriate for the age of the students
It is appropriate for gaining values
It is appropriate for the social development of the
students
It is understandable
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Negative Opinions Dense and compressed content
Not suitable for students' mental development
Content not suitable for gaining values 2
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Regarding the content of the curriculum, the teachers who participated in the research emphasized
that the content is appropriate for the achievements (n= 8), appropriate for the age of the students (n=
5), appropriate for gaining values (n= 2), appropriate for the social development of the students (n= 1),
and understandable (n= 1). Regarding the negative features, they emphasized that the content is dense
and compressed (n= 8), the textbooks are inadequate (n= 5), they are not suitable for students' mental
development (n= 2), and the content is not suitable for gaining values (n=2).

T3: "I think the course content is appropriate for the age of 4th grade students and their role in daily
life. The content is parallel to the learning outcomes. It is aimed at gaining the values in the program and
is very understandable for children. | understand this from the children's active participation in the lesson
with their comments...”, T1: "The content is good, but its suitability for the level is debatable. It is a
dense and heavy content..." stated that the content is dense and compressed. He explained that the
content was not suitable for gaining values with the following sentences: T7: "The program is so intense
that the values remain in the background. If we choose a value with our own efforts, emphasize on it,
and reinforce it with additional activities, only then can it be taught properly. The findings reflecting the
views of the teachers participating in the study on the teaching activities carried out within the scope of
the social studies course are shown in Table 10.
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Table 10

Findings Related to the Teaching Activities Used in the Social Studies Course

Main Themes

Lecture

Question and answer
Drama/role playing

Research activities

Use of visuals (maps, tables, etc.)
Cut, paste and coloring activities
Case study
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The teachers who participated in the study stated that they use lecture (n= 8), question and answer
(n= 8), drama/role play (n= 4), research activities (n= 3), cut, paste and coloring activities (n= 3) and
case study (n= 3) methods in social studies lessons. T2: "I use methods such as question-answer and
role playing. We do many activities such as watching videos, cutting, pasting and coloring." T5: "I
mostly use the lecture method, but | also use question and answer, brainstorming and case study
methods." The findings reflecting the opinions of the teachers participating in the study on access to
facilities and the cost of the course are shown in Table 11.

Table 11

Findings on Access to Facilities and Cost of the Course

Main Themes Sub Themes

High class size Not being able to deal with the student one-on-one
Distraction
Noise
Limiting activities
Difficult to control

Adequacy of course duration Partially adequate
Inadequate
Adequate

Events that could not be held Excursions
due to cost Research assignments
Buying source books
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Resources used in the course Digital contents
Lesson books
Sourcebook
Worksheets
Visuals
Story Set

Support expected Municipalities
Governorship, provincial and district national education
directorates and universities
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Teachers stated that the effects of high class size were that students could not be dealt with one-
on-one (n= 7), distraction (n= 2), noise (n= 1), limiting activities (n= 1) and difficult control (n= 1).
Teachers stated that the duration of the lesson was partially sufficient (n= 6), insufficient (n= 2), and
sufficient (n= 2). They stated that the activities that could not be done due to cost were field trips (n=
6), research assignments (n= 2) and buying reference books (n= 2). Teachers stated that they used
resources such as digital content (n= 10), lessons books (n=9), source book (n= 7), worksheets (n= 7),
visuals (maps, tables, etc.) (n= 3) and story sets (n= 1) in their lessons. In order to increase the
effectiveness of the course, they stated that they expected support from municipalities (n= 7),
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governorships, provincial and district national education directorates and universities (f= 2) and
resources for field trips. The teachers who participated in the research stated that not being able to
deal with the students one-on-one, distraction, noise, and class size limit the activities T7: "Our class
size is high. | can't deal with each of our students one-on-one. The activities are getting longer and
longer. Both my attention and the students’ attention are distracted..."”, while T6 stated that classroom
control becomes difficult: "I wish the class size was between 20-25. When this number is exceeded, it
becomes difficult to control especially the students who show behavioral problems.

"Regarding the partial adequacy of the course duration, T3: "The course duration is sufficient most
of the time. Of course, it would be better if it were more.", while T4 stated that it was insufficient: "/
don't think it is enough. | can't keep up with the subjects." T6: "When we want to go on a museum trip,
since there is no family support, procedures such as hiring a shuttle service and permission documents
make it difficult...”, while T10: "I want to give research assignments, but | cannot give them because
many of my students do not have internet at home...". Besides, T8: "We have to buy resource books
because the textbooks are not enough. But we have difficulty in buying resource books because of the
economic situation of parents...".

The statements reflecting the opinions of the teachers participating in the research regarding the
resources used in the lesson are presented below:

T7:...We use reference books other than textbooks in the classroom. We open lectures on the smart
board. We benefit from the map. Besides, | make photocopies for the activities | will do in the
classroom. We cannot use the textbook very efficiently...( Textbook, Photocopied worksheets)

T5:....In addition to the textbook, | bought a set of stories about Atatiirk's life for the classroom
library. The children took turns reading them and shared what they read in class... (Story set)

The teachers who participated in the research stated that they expected support from
municipalities, governorships, provincial and district directorates of National Education and resources
for excursions; T5: "We have difficulty going on excursions because of many chores such as parent
permission forms, excursion plans, hiring a shuttle service, collecting shuttle fees. The content of the
curriculum is clear and excursion programs can be organized in accordance with this content. | expect
support from the municipalities for this. The governorship, provincial and district education directorates
can also support us." T6 explained the support they expect from universities with the following
sentences: "People who are experts in the social studies course can come to schools from universities
and contribute to the course with their lectures." Findings reflecting teachers' views on teacher,
student, administrator characteristics and family and community structure are shown in Table 12.

Table 12

Findings on Teacher, Student, Administrator Characteristics and Family and Community Structure

Main Themes Sub Themes f
Student Characteristics Failure to fulfill their responsibilities 4
Lowinterest/attitude/motivation 3
Low level of readiness 2
Distraction 1
Nutritional deficiency 1
Different concerns 1
Teacher Characteristics Not having prior knowledge about the program 7
Having prior knowledge about the program 3
Admin features (Expected Supporting out-of-school activities 9
Supports) Having no expectations 1
Characteristics of Family and Nuclear familiesi 7
Community Structure Families with many children 5
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Large families

Low socio-economic level

Low importance given to education

Being a region receiving internal and external migration
Looking at education as a means of earning money

N NN WW

Regarding student characteristics, teachers stated that students did not fulfill their responsibilities
(n=4), had low interest/attitude/motivation (n= 3), had low readiness levels (n= 2), were distracted (n=
1), had nutritional deficiencies (n= 1) and had different concerns (n= 1). Some of the teachers stated that
they had no prior knowledge about the program (n= 7) and some of them stated that they had prior
knowledge (n= 3). Regarding the support they expected from administrators, teachers stated that they
expected support for extracurricular activities (n=9) and that they did not have any expectations (n= 1).
Regarding family and community structure, teachers stated that families are mostly nuclear families (n=
7), there are families with many children (n=5) and large families (n= 3), socio-economic level is low (n=
3) and the importance given to education is low (n= 2), it is a region receiving internal and external
migration (n=2) and education is considered as a means of earning money (n= 2).

T9: "In the neighborhood where our school is located, children do not receive pre-school education,
and there are no activities for education and training in the family. Therefore, children do not start
school ready... The number of students who do their homework regularly does not exceed one third of
the class. There are students who do not prepare their bags according to the daily schedule, who are
missing notebooks and books." While T2 stated that students do not fulfill their responsibilities and have
low readiness levels; T2 stated that they have nutritional deficiencies, distractibility and different
anxieties "...Student motivation always remains low. Their attention span gets worse every year. Lack of
adequate nutrition causes apathy in children with different anxieties...".

T7 explained that he had no knowledge about the program with the sentence "I had no prior
knowledge about the program. After the school opened, | obtained information by examining the
textbooks and reference books.” T6 stated that he had prior knowledge about the program with the
sentence "...I had information about the program. | had researched and examined it on the internet..."
and stated that he had prior knowledge about the program.

Regarding the expected support from administrators, T7 stated that he expected support for out-of-
school activities with the statement "When we want to take our students to parks and museums, | want
them to support us especially in terms of transportation." T1 stated that he did not have any
expectations with the statement "/ do not have any expectations from administrators."

Regarding the family and community structure, T6 said, "The families of the students in our
neighborhood are mostly nuclear families. But there are many children. Of course, there are also large
families...Their economic level and education are not very good..." T6 stated that there are nuclear
families, families with many children and large families and that the socio-economic level of families is
low, while T4 explained the low importance attached to education, the view of education as a means of
earning money and the limitations arising from the fact that it is an immigrant neighborhood with the
following sentences "... We live in a city that receives immigrants due to the development of industry and
trade. There are also families migrating from Syria... Especially the families who work as tradesmen have
a different perspective on education. They see education as a means of making money. There is an
understanding that it is okay if they don't read, those who come from within read..."

Findings Related to Student Opinions

Student opinions were analyzed under the titles of instruction, behavioral dimension and
institutional dimension. The instructional dimension was analyzed under the main themes of school
organization, content, method and opportunity, cost, and the behavioral dimension was analyzed
under the main themes of cognitive affective and kinesthetic domain. The analyses of these main
themes are presented respectively. The findings of the students' views on school organization are
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divided into the sub-themes of dual teaching practice, breaks, extracurricular activities, duties, and
responsibilities related to school, and school climate and are shown in Table 13.

Table 13

Findings on School Organization

Main Themes Sub Themes f
Dual Education No problems 6
Starting the lesson vigorously 4
Being sleepy in class 3
Recesses Adequate 10
Inadequate 3
Extracurricular Activities Not attending the course 9
Attending other courses 2
School Climate Good communication with the teacher 13
Communication with the school administration is rarely 11
established
Communication with the school administration is easily 1
established
The wish box is not checked 1

Students stated that it was not a problem (n= 6) to be in the morning period in the dual education
practice. In addition, they stated that they started the lesson vigorously (n= 4) in relation to its positive
effect. Being sleepy in class (n= 3) was among the negatives expressed. Regarding breaks, some of the
students stated that the duration was sufficient (n= 10) and some stated that the duration was
insufficient (n= 3); that they did not attend a course (n=9) or that they attended other courses outside
the school (n=2). Regarding the school climate, they stated that communication with their teachers was
good (n= 13), communication with the school administration was rarely established (n= 11) and easily
established (n= 1), and the wish box was not checked (n= 1). The statements reflecting the opinions of
the students are presented below:

S3: "Dual teaching does not pose any problem for us.", while S2: "It affects me positively. | attend the
lesson rested..." and emphasized the positive aspects by stating that he started the lesson vigorously.
S1, on the other hand, expressed a negative opinion about the dual teaching practice with the
statement "It affects me a little bit; | cannot solve the questions completely because | am sleepy." He
stated that he was sleepy in the lesson and therefore could not listen to the lesson.

Regarding the recesses, S3 said "I find the recesses sufficient.", while S4 stated that she found the
recess periods insufficient with the statement "...Sometimes | want to go to the restroom, but | can't
make it to class. There are too many lines, they are full...”

Regarding out-of-school activities, S3 said, "/ do not go to courses," while S2 said, " I go to a course at
the social center, where we only do math. There is a taekwondo course at our school. Sport makes my
brain work better." He stated that he attends other courses.

Regarding the school climate, S6 stated that she had good communication with both her teacher and
the school administration with the statement "Our communication with our teacher is good as it is... My
teacher always sends me to the principal and vice principals... | am used to it, | can communicate
easily...” S13 stated that she rarely communicated with the school administration with the statement "/
went to the administration once. That was when | was enrolled in school...",

S10 stated that she rarely communicated with the school administration with the statement "There
is a wish box downstairs, but it is not looked at. | can't go to the principal, | would be afraid...", S10
stated that he was afraid of the school administration and that the wish box was not taken care of. The
findings reflecting the views of the students participating in the study on the 4th grade social studies
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course outcomes are shown in Table 14.
Table 14

Findings Related to the Outcomes of the Course

-~

Main Themes Sub Themes
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Cognitive Domain Academically successfulieing
Harmony with daily life
Transfer to other courses
Sharing about what was learned
Academically successfullieing

Affective Domain Positive attitude
Negative attitude

Value Education Solidarity
Patience
Love
Respect
Tolerance

Psychomotor Domain Creating maps, graphs, tables, etc.creation
Creating shapes etc. by folding
Activities requiring fine and gross motorskills
Lack of space
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Regarding the cognitive domain outcomes, students stated that they were academically successful
(n= 12), that what they learned was compatible/incompatible with daily life (n= 3) and that they could
not transfer it to other courses (n= 2), that they could transfer it to daily life (n= 1), that they shared
what they learned (n= 2) and that they had limited access to resources (n=1).

Regarding the affective domain outcomes, they expressed positive attitudes (n= 8) and negative
attitudes (n=5). Students stated that they learned the values of cooperation (n= 2), patience (n= 1), love
(n= 1), respect (n= 1) and tolerance (n= 1) during the lesson. Regarding the gains in the kinesthetic
domain, they stated that they created maps, graphs, tables, etc. (n= 4), created shapes by folding paper,
etc. (n= 4), did activities requiring fine and gross motor skills (n= 3), and that the kinetic domain was not
included (n= 2). The statements reflecting the opinions of the students participating in the study
regarding the outcomes are presented below:

Regarding the cognitive domain outcomes, S1 said, "I am successful in all courses, the courses are
easy for me...How can | use the social studies course in daily life? | don't." S4 said, "...I would be more
successful if | had a test book for all courses. | can only solve tests at school. | can't solve them at home.
That's why | can't be very successful. When | help my brother with his lessons, | tell him what | learned in
the social studies course. | make my brother study..." S4 stated that he could not show success due to
resource limitations and that he could transfer what he learned in this course to other courses.

S11, who had a positive attitude towards the social studies course, said "l like the social studies
course a little", while S1, who had a negative attitude, said "...I hate the social studies course...". S5 said,
"...We learned not to fight with our friends and to control our anger..." and S8 said, "Our teacher taught
us the values of love, respect and tolerance..." and stated that they acquired the values of love, respect
and tolerance.

Regarding the gains in the kinesthetic domain, S9 stated that they created shapes by folding paper,
etc. with the statement "...We made cars and toys out of wire. We competed and played games with
them in the physical education class..." and S2 stated that they performed movements requiring fine
and gross motor skills with the statement: "...On the Republic Day, we acted out the Republic Sun song
with our hands and arms...". The findings reflecting the views of the students participating in the study
on the content of the social studies course are shown in Table 15.
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Table 15

Findings Related to the Content of the Course

Main Themes

Difficulty in understanding
Boring

Boring

Memorizer

Related to daily life
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Students stated that it was difficult to understand (n=5), boring (n= 2), too broad in scope (n= 1), rote
memorization (n= 1) and that they preferred topics related to daily life (n= 1). The statements reflecting
the students' views on the content of the course are presented below:

S1: ...l could not fully understand especially the subject of the War of Independence. It is sometimes
boring to me...It is a very long subject... (Difficulty in understanding, Long and boring)

S6: ...There are too many wars and fronts. | know some of them, some of them | can't keep in my
mind. | can't do some of the questions | encounter especially about the War of Independence... (Wide
scope, Memorizer)

S3: ...It would be better if we learned things that we can use in daily life instead of social studies
topics. We were learning these subjects in the life science course... (Related to daily life)

The findings reflecting the views of the students participating in the study on the teaching activities
carried out within the scope of the social studies course are shown in Table 16.

Table 16

Findings Related to the Teaching Activities Carried out within the Scope of the Social Studies Course

Main Themes

Cutting, pasting and coloring activities
Watching digital content

Reading visuals (maps, tables, etc.)
Drama

Exhibition
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Regarding the teaching activities carried out within the scope of the social studies course, the
students stated that they did cutting, pasting and painting activities (n=5), watching digital content (n=
3), reading visuals (maps, tables, etc.) (n= 3), drama (n= 2) and exhibitions (n= 1). The statements
reflecting the students' views on the teaching activities carried out within the scope of the social
studies course are presented below:

S5: Our teacher opens videos, we watch them. We cut and paste maps. (Using visuals (maps, tables,
etc.), watching digital content, cutting, pasting and coloring activities)

S8: Some of our friends became heroes of the national struggle, | brought minus clothes and
photographs while we were processing our national cultural elements... (Drama, Exhibition)

The findings reflecting the views of the students participating in the research on access to facilities and
the cost of the course are shown in Table 17.

353



Eminoglu & Cam Aktas — Cukurova Universitesi Egitim Fakiiltesi Dergisi, 54(1), 2025, 336-390
Table 17

Findings on Access to Facilities and Cost of the Course

Main Themes Sub Themes f
High class size Noise 6
Distraction 3
Difficulty understanding the lesson 1
Limiting the activities 1
Not having the right to speak 1
Tools, resources and Utilization of digital content 12
assignments used in the course Use of reference books 6
Use of test books at home 2
Difficulty in obtaining stationery 2

Regarding the large class size, students stated that there was noise (n= 6), distraction (n= 3),
difficulty in understanding the lesson (n= 1), limiting activities (n= 1), and not having the right to speak
(n=1). In addition, they stated that reference books were used at school (n= 12), test books were used
at home (n= 6), there were difficulties in obtaining stationery materials (n= 2), and there were internet
problems at home (n= 2). The statements reflecting the opinions of the students regarding the high class
size are presented below.

Regarding the class size, S2 mentioned the problems of noise and distraction due to the large class
size with the statement "There is a lot of noise while solving questions in the class, | have difficulty
concentrating while solving questions...” S10 stated that he could not take the floor with the statement
"...I raise my finger in class... It is not my turn because there are too many people...” S9 stated that he
had difficulty in understanding the lesson with the statement "/ cannot understand the lesson because
the class size is too large. Everyone says something.

Regarding the tools, resources and assignments used in the lesson, S2: "...I have a test book at home
except for the ones we solve at school... When the teacher sends a video on the phone, | watch
half of it on my father's phone, | can't watch all of it.", S3 stated that she used reference books at school
and test books at home, and that she had internet problems with homework assignments, and S3 stated
that she had difficulty in obtaining stationery materials and did not have a test book with the statement
"I have one pair of scissors at home, sometimes my sister buys them, sometimes | bring them to school.
When I don't have scissors at school, | get them from my friends. | also don't have a test book that | solve
at home...”

Discussion and Conclusion

The results of the achievement test, developed by the researcher to assess whether the program's
objectives were met, indicate that students in the research group demonstrated high achievement in
the social studies course and that the classroom teacher's instructional practices significantly influenced
course achievement.. There are studies to develop achievement tests for various themes of the course
at different levels and classes of the social studies curriculum (Tagrikulu et al., 2021; Uzun, 2019).
However, most of the studies in which achievement tests are developed focus on determining the effect
of various teaching practices such as creative drama (Oztiirk & Sari, 2018), mobile application (Gezer &
Ersoy, 2021), flipped classroom applications (Sahin & Ciftci, 2021), daily writing (Saritekin & Demirkaya,
2024), which affect achievement (Malkog, 2018; Tay & Cakmak, 2020). Based on the results of the
achievement test covering the two themes of the programme, it can be said that the programme
outcomes were achieved.

Students demonstrated elevated attitudes toward social studies, with pre-test/post-test
comparisons revealing significant positive impact from teacher practices. Multiple factors potentially
contribute to these favorable attitudes, including teacher influence, learning environment, instructional
materials, and curriculum design. Research supports correlation between positive student attitudes and

354



Eminoglu & Cam Aktas — Cukurova Universitesi Egitim Fakiiltesi Dergisi, 54(1), 2025, 336-390

academic achievement, corroborating this study's findings (Kandemir, 2023; Tay & Akylirek Tay, 2006).

Teachers reported dual morning sessions primarily negatively impacted students through early
drowsiness and compressed instructional time, though some noted benefits of morning vigor and
smooth operation. This contrasted with students' predominantly positive assessment. In Turkey, schools
implement either dual or full-day education based on infrastructural capacity (MoNE, 2018b). Regional
variations exist according to facilities (Kogberber & Kazancik, 2010), with adequately equipped schools
transitioning to full-day instruction (Onaricioglu, 2018), while others maintain dual sessions (Erdogan,
2002). The 2023 Education Vision Document aims to eliminate dual education nationally. Literature
presents mixed findings: Aktay et al. (2019) and Dogan and Erbiyik (2021) identified full-day benefits,
while Bakay (2014) noted increased absenteeism, and Karahan (2019) highlighted negative impacts on
staff. Research on dual education corroborates this study's findings regarding early start times, unmet
student needs, and decreased academic performance (Bakay, 2014; Camuzcu, 2007; Sarnsik & Duskiin,
2016). Regarding break duration, teachers deemed it insufficient while students found it adequate.
Camuzcu's (2007) comparative analysis revealed dual education's shortened breaks hampered
communication, socialization, and basic needs fulfillment, partially aligning with current findings.

The teachers who participated in the study stated that duties and responsibilities such as on-call
duty, certain days and weeks, e-school data entries and phone calls to parents increased their workload
and that these responsibilities reflected negatively on their educational life. In a study conducted by
ismetoglu (2017) with branch teachers, it was found that increasing workload had a positive effect on
teaching. While this study does not overlap with the research findings, Téremen and Cankaya (2008),
Cetin (2013) and Chen (2016) found that teachers' high workload at school may reduce planning,
attention and care spent on teaching. Demir and Ari (2013) stated that teachers' on-call and paperwork
work caused problems. These studies are also in line with the results of the research.

School climate assessments were predominantly positive from both teacher and student
perspectives. Extensive literature examines school climate's relationships with various educational
factors (Brady, 1984; Dogan, 2011; Eksi, 2006; Gonder, 1994; Hoy et al., 1991; Karacaoglu, 2008; Senel &
Bulug, 2016). Gregory et al. (2009) emphasize collective positive behavior's role in climate development,
while Sisman and Turan (2004) link positive learning environments to stakeholder relationship quality.
Karadag et al. (2016) demonstrate school climate's impact on academic achievement, suggesting its
significance for program effectiveness.

Teachers identified curriculum strengths including life skills integration, values education, engaging
content, and cultural learning emphasis. These findings align with Kiligoglu and Aydemir's (2022)
recognition of skills and values education as programmatic strengths, and Turan's (2018) emphasis on
values and skills integration.

Reported weaknesses encompassed broad content scope, inadequate textbooks, emphasis on
memorization, abstract concepts, content delivery challenges, insufficient regional consideration,
unclear learning objectives, and neglect of individual differences. While not perfectly aligned, related
studies identified similar limitations: Altay (2020) noted excessive learning outcomes, Sézen and Ada
(2018) highlighted insufficient activity examples, and Giiltekin and Burak (2019) identified limited
affective domain outcomes. Turan (2018) further noted inadequate guidance on concept teaching and
assessment methodology.

Results regarding cognitive domain achievements revealed divergent perspectives: teachers
reported high achievement rates, aligning with studies confirming cognitive domain predominance (Filiz
& Baysal, 2019; Gultekin & Burak, 2019). Students acknowledged academic success but noted challenges
in real-world application and cross-curricular transfer. Turan (2020) corroborates this through
identifying insufficient cross-disciplinary connections. Literature presents conflicting findings on real-
world relevance: Altay (2020) found curriculum-life compatibility, while Coban and Aksit (2018) and
Oztiirk and Kafadar (2020) indicated disconnection.

Regarding the affective domain outcomes, teachers stated that values can be partially acquired, that
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students are mostly uninterested, and that teaching values requires the effort of the teacher. In values
education; knowing the value as a concept includes the cognitive domain, having it as an emotion
includes the affective domain and showing it as a behaviour includes the cognitive domain (Eksi &
Katilmis, 2016, p.11). Students stated that they learnt the values of cooperation, patience, love, respect
and tolerance during the course. Among these values, love and respect are among the 10 core values in
the programme (MoNE, 2018). However, based on the data obtained from students, it can be
interpreted that students' awareness of values is very limited. The presence of studies indicating that
the number of affective domain acquisitions in the curriculum is quite limited (Burak & Giltekin, 2021)
helps explain why students' awareness of values is also very limited. Both teachers and students
reported restricted psychomotor domain engagement, primarily through cartographic activities,
fine/gross motor skill exercises, and basic craft activities.

In summary, the results of the research show that the curriculum focuses on the cognitive domain,
while the affective and kinesthetic domains are neglected and remain in the background. However, a
curriculum has to form a whole with cognitive, affective and kinesthetic areas (Gillihan & Bekiroglu,
2022; Otluoglu, 2002). Since full learning can be assumed when the development in the cognitive
domain is supported by affective and kinesthetic domains (Krathwohl, 2002). Therefore, this situation
does not coincide with the ministry's principle of taking into account the integrity of human
development while preparing curricula (MoNE, 2018b).

Teachers stated that the content of the curriculum was appropriate for achievements, students' age,
value acquisition, students' social development and that it was understandable. In addition, they also
mentioned negative aspects such as dense and compressed content, inadequate textbooks, not suitable
for students' mental development, and not suitable for gaining value. Students, on the other hand,
stated that they had difficulty in understanding the course, that it was boring, that its scope was too
broad, and that it required memorization. In Kiligoglu and Aydemir's (2022) study, negative situations
such as having problems in teaching values, skills and concepts due to the content, not being able to
understand the content due to the density of concepts and not being able to complete the program
were mentioned. However, the principles that should be considered when organizing the content are
that the content should be from concrete to abstract, from simple to complex, from easy to difficult,
from near to far, and that it should be ordered gradually and as a prerequisite for each other (Doganay,
2017). The negative findings about the content indicate that these principles were ignored while
creating the content.

The teachers who participated in the research stated that the most common resources used in the
lesson were textbooks, reference books, worksheets and story sets, respectively. This coincides with the
studies in our country that consider textbooks as the main source of information and show the textbook
as the primary source (Erturk & Giler, 2017; Kilic & Seven, 2007). However, when we look at the
opinions of teachers and students, we see that reference books are used in the lesson as much as the
textbook. The use of reference books in addition to the textbook can be interpreted as the fact that the
textbook is not sufficient as the only source. Textbooks have a critical function in the execution of the
curriculum (Kilig & Seven, 2002). These functions can be listed as presenting information in an organized
way, facilitating students' self-learning and ease of evaluation (Ceyhan & Yigit, 2004). Textbooks are the
basic resources approved by the ministry and parallel to the curriculum in terms of objectives, content,
learning-teaching situations and assessment (Gllersoy, 2013). In the related literature, it is stated that
textbooks have a direct effect on student achievement; therefore, qualified textbooks have a positive
effect on student achievement (Ceyhan & Yigit, 2004; Kili¢ & Seven, 2007). Simsek and Kolbasar (2020),
in their study evaluating the 4th grade social studies textbook, found that the textbook was not effective
on students above the 4th grade level and as a course material. This study supports the findings of the
research.

The teachers who participated in the study stated that they mostly used the lecture method,
followed by question and answer method, drama/role playing, research activities, and case study
methods. There are studies on the factors that are effective when teachers prefer the methods they use
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in their lessons (Demirkan & Saragoglu, 2016; Yildirnm et al., 2016). It was determined that the lecture
method is the most preferred method of teachers (Akgiin et al., 2015; Demirkan & Saragoglu, 2016).
ilter (2018) found in his study that social studies teachers mostly preferred lecture and theoretical
knowledge transfer. Especially at the primary school level, various methods should be used to concretize
the subjects in social studies lessons and make them more understandable for students (Sever et al.,
2009). Demircioglu (2009) drew attention to the fact that the use of only lecture method in the
development of historical thinking skills in the social studies course causes rote learning and lack of
interest in the course.

Teachers stated that the effects of large class size were not being able to deal with students one-on-
one, distraction, noise, limiting activities and difficult control. Students, on the other hand, stated that
there was noise, distraction, difficulty in understanding the lesson, limiting activities, and not having the
right to speak. In crowded classrooms, it becomes difficult for teachers to anticipate situations that may
endanger students and to control the classroom (Fitzgerald & Deutsch, 2016). In many studies from pre-
school to higher education level, it has been stated that high class size causes limitations in many
dimensions of the teaching process such as classroom management, teaching process and assessment
and evaluation (Uyanik & Oner, 2024; Ugler & Yikmis, 2012). The limitations expressed in these studies
are similar to the research results.

Teachers mostly stated that the course duration was partially sufficient and insufficient. Studies in
which teachers found the course hours insufficient due to their concerns about the content of the
curriculum (Akinci et al., 2015; Balbag & Karaer, 2017; Cayci, 2018) or found the course time insufficient
due to the density of conceptual knowledge (Milayim & Soran, 2002) overlap with the results of the
research.

The teachers who participated in the research stated that they could not make excursions, give
research assignments and buy reference books due to the cost. They also stated that they expected
support from municipalities, governorships, provincial and district national education directorates,
universities and school administrations to increase the effectiveness of the course. In the social studies
curriculum (MoNE, 2018), it is stated that out-of-school environments should be utilized. In particular,
the use of out-of-school activities in the teaching of history and geography disciplines, which are among
the elements of social studies, will allow the lesson to be taught more effectively and entertainingly and
will save it from monotony. Turkey has many historical and cultural riches as well as geographical
beauties. It is important to use these riches actively in education and training (Oner, 2015). In addition,
there are studies expressing the importance of out-of-school environments for students to gain the
outcomes of the social studies course (Coskun et al., 2020; Urey & Kaymakgi, 2015).

Studies in the literature also reveal that teachers mostly do not prefer out-of-school activities due to
reasons such as lack of time, transportation and economic difficulties (Ari, 2020; Akengin & Demirsoy,
2011; Atayeter & Tozkoparan, 2016; Celikkaya & Kus, 2009; Cetin et al., 2010; San, 2016). These studies
coincide with the research results.

Regarding the students, the teachers stated that students do not fulfill their responsibilities, have
low interest/attitude/motivation, low readiness levels, distractibility, nutritional deficiencies and
different concerns. Regarding the family and community structure, the teachers who participated in the
research stated that families are mostly nuclear families as well as families with many children and large
families, that the socio-economic level is low and the importance given to education is low, that it is a
region receiving internal and external migration, and that education is seen as a means of earning
money. There are studies showing that the socio-economic level of the school district and thus the
socio-economic level of the family has an impact on student achievement (Benito et al., 2014; Dixson et
al., 2018; Owens, 2018). Numerous studies in the field show that there is a strong relationship between
student learning outcomes and the socioeconomic status of the family. It is also found that students
with low academic performance are more likely to come from lower socioeconomic backgrounds (Dolu,
2020). These studies show that socio-economic status has an impact on many factors such as student
readiness, nutrition, and the family's perspective on education that may be in favor of the student's
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educational life (Bellei et al., 2019; Rhodes & Brundrett, 2009). The study was conducted in a low socio-
economic level compulsory service region of Gaziantep province. The findings obtained from teachers'
opinions about students and their families overlap with the characteristics of the region and the studies
in the literature.

All the teachers who participated in the study stated that they had no prior knowledge about the
program, while 3 of them stated that they had prior knowledge. These findings coincide with the studies
that found that teachers' knowledge of the programs they teach is insufficient (Sagin & Karabulut, 2020;
Ugras, 2018). There are also studies showing that teachers make their daily lesson plans or activities
based on the textbook (Gibson, 2012; Elliott, 1992). This result may be due to the fact that the teachers
who participated in the study had a professional seniority of more than 15 years and did not tend to
examine/use the curriculum for reasons arising from their sufficient experience. However, no matter
how perfect a curriculum is, its effectiveness is directly related to the teacher's understanding and
implementation of the curriculum (Fidan, 1985). Teachers are the main implementers of the programs
(Arslan & Ozpinar, 2008; Giirkan, 2014). For this reason, if teachers, who are the implementers of the
curriculum, do not have prior knowledge about the curriculum, it will negatively affect their ability to
understand and implement the curriculum and reduce the success of the curriculum (Demir & Toraman,
2021).

The study group of the research is limited to the classroom teachers and students in only one branch
of a primary school in the compulsory service area of Sahinbey district of Gaziantep, which has 11
branches of fourth grades in the autumn semester of 2023-2024 academic years. The research is limited
to five learning outcomes of the ‘Individual and Society’ learning domain and four learning outcomes of
the ‘Culture and Heritage’ learning domain: nine learning outcomes in total.

In line with the findings and results obtained in this research, recommendations regarding the
program are as follows; the objectives and content of the curriculum should be created by balancing
cognitive, affective and kinesthetic areas, textbooks should be prepared in such a way that no other
source is needed, additional budget should be provided to schools in need in order to reduce the
differences in implementation between schools due to socio-economic level and regional differences,
flexibility should be given to schools that continue the dual education practice so that they can apply a
different timetable, in-service training should be provided to teachers in order to increase their
knowledge about the curriculum, feedback should be taken from teachers about the implementation of
the curriculum in order to determine the reflections of regional differences on education; taking
measures to reduce class size in schools with special situations such as high number of students and
refugee students, and taking measures to reduce teachers' duties and responsibilities related to the
school other than carrying out the curriculum. For future similar studiesconsidering that the study was
conducted in a primary school with a low socio-economic level and located in a compulsory service
region, it may be suggested to expand the study by including schools with different socio-economic
levels in the research group for the evaluation of the curriculum. In order to increase the diversity of the
findings in the evaluation process, it is recommended that different data collection tools and methods
be used and other stakeholders (parents, administrators) be included in the study.
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Turkge Suriimii

Giris

lyi vatandas yetistirmek egitim kurumlarinin en énemli gérevlerinden biridir. Egitim kurumlari bireyin
toplumsallasmasini; yasadigl toplumun kdltlrind, tarihini, kurumlarini tanimasina olanak vererek,
toplumsal rollerin gerektirdigi davranislari, icinde bulundugu toplumun kendisine sagladigi olanaklari ve
bu olanaklardan faydalanma yollarini kazandirarak yerine getirmektedir. Egitim kurumlari bu islevini
yerine getirirken hem toplumun siirekliligini hem de bireyin tiretken ve mutlu olmasini saglar. Ulkemizde
bu vyeterlilikler ilkokul kademesinden baslayarak hayat bilgisi ve sosyal bilgiler dersleri araciligiyla
Ogrencilere kazandirilmaya galisiimaktadir.

Sosyal bilgiler dersi 6grencilere, lyesi olduklari toplumu tanitir, bu sekilde toplumsal degerleri ve
toplumsal sorunlara iligskin bilgi aktarir. Bu sayede sorumluluk sahibi birer vatandas olarak yetismelerine
yardimci olur. Bu nedenle sosyal bilgiler dersinin énemli derslerden biri oldugu soylenebilir (Erden,
1998). Yurt ve yurttas bilincinin verilecegi, ¢cagin ve toplumun ihtiyaglarina gére sekillendirilmesi gereken
sosyal bilgiler 6gretim programinin degerlendirilmesi de 6gretim programi kadar 6nem tasimaktadir.
Program degerlendirme, egitim programinin daha etkili hale getiriimesine olanak tanir (Oziidogru &
Adigizel, 2016).

Egitimde program degerlendirme, cesitli 6lgme araglar ve gozlem ile egitim programlarinin
etkililigine iliskin veri toplama, verileri Olgitlerle karsilastirip yorumlama ve son olarak programin
etkililigi konusunda karar verme sirecidir (Erden, 1998). Chelimsky (1987) benzer sekilde program
degerlendirmeyi, programin tasarimini, gerceklesme dizeyini ve etkililigini degerlendirebilmek igin
sistematik arastirma yontemlerinin uygulanmasi seklinde tanimlamaktadir. Program degerlendirme,
programlar ve bu programlarin bilesenlerine iliskin paydaslarin belirli sorulara yanit bulmalari ve
programin bilesenlerine iliskin kararlar vermeleri igin yardim eder (Shulha vd., 2010). Alan yazinindaki
tanimlamalardan yola ¢ikarak egitimde program degerlendirme, bir egitim programinin amaca ne 6l¢tide
hizmet ettigini, aksayan taraflarinin neler oldugunu, nelerin degistiriimesi gerektigini tespit etmeye ve
programin etkililigine iliskin bir yargida bulunmaya yoénelik bilimsel ve sistematik etkinlikleri kapsayan
surec olarak ifade edilebilir. Bir program degerlendirme calismasinin etkili bir sekilde yiirttilmesi icin,
program degerlendirmenin oncelikle bilimsel, sistematik, genis kapsamli, bittncil ve paydas gorislerini
de barindiran bir yapida olmasi gerekir. Sistematik bir siirecte degerlendirmenin yapilmasi, bir yandan
calismanin yapisallastiriimasini saglarken, diger yandan daha kapsamli hale getirilmesini saglamaktadir
(Kaya, 1997). Degerlendirme, egitimin sirdirilebilmesi ve niteliginin saglanmasi icin temel kriterler
arasindadir.

Turkiye’de program degerlendirme calismalari Milli Egitim Bakanligi (MEB) ve Talim ve Terbiye Kurulu
Baskanlgl tarafindan yirutilmektedir. Bunun yaninda c¢esitli arastirmacilar ve akademisyenler
tarafindan yapilan bildiri, makale ve tez gibi bilimsel arastirmalara ve calismalara dayanmaktadir
(Ozdemir, 2009). Ulkemizde yapilan program degerlendirme calismalari incelendiginde, calismalarin
bilimsellikten ve sistematiklikten uzak olmasi, kapsamli ve dinamik olmamasi, paydas gorislerine
yeterince yer vermemesi en sik karsilasilan sorunlardandir (Yiksel, 2010). Bunun yaninda program
degerlendirme calismalarinin genelinin program degerlendirme modeli dogrultusunda yapilmadigi;
cogunlukla 6gretmen ve 6grenci goruslerinden yararlanildigi gorilmektedir. Program degerlendirme
surecinde elde edilen bulgularin daha sistematik bicimde sunulmasina olanak taniyan program
degerlendirme modellerinin sinirh sayida kullanildigi dikkat cekmektedir (Kurt & Erdogan, 2015). Bu
durum, egitim programlarin etkililiginin ortaya ¢ikarilmasinda vazgecilmez ve son derece 6nemli bir yeri
olan program degerlendirmenin, tilkemiz agisindan g6z ardi edilmis olan alanlardan biri oldugunu ortaya
koymaktadir (Yuksel, 2010).

Ulkemizde Milli Egitim Bakanligi egitim programlari hedefe dayali bir yaklasim olan Taba-Tyler
Program gelistirme yaklasimi ile gelistirilmistir. Dolayisiyla gelistirilen programlarin degerlendirilmesinde
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yine hedefe dayali bir degerlendirme yaklasiminin kullanilmasi anlamli olacaktir. Bu nedenle bu
arastirmada degerlendirme modeli olarak hedefe dayali degerlendirme modellerinden biri olan
Hammond kiip modeli tercih edilmistir. Bu model 6gretim boyutunda yer alan organizasyon, igerik,
yontem, imkan ve maliyet degiskenleri; kurum boyutunda yer alan 6grenci ve 6gretmen degiskenleri ve
davranigsal boyutta yer alan bilissel, duyussal ve devinissel alan degiskenleri ile bitincil bir
degerlendirme yaklasimi sunmaktadir.

sekil 1

Hammond’un Program Degerlendirme Kiipii
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Yedi basamaktan olusan Tyler'in program degerlendirme modelini alti basamaga indirerek;
degerlendirme binasi olarak bir kiip kullanmistir. Bu basamaklar su sekildedir (Worthen & Sanders,
1987).

1- Programin tanimlanmasi

2- Betimsel degiskenlerin tanimlanmasi

3- Kazanimlarin belirlenmesi

4- Performansin degerlendirilmesi

5- Sonuglarin analizi

6- Kazanimlarla varilan sonuglarin karsilastirilmasi.

Hammond kiip modeli, sonuglarin ilgili degiskenler agisindan detayli bir sekilde betimlenmesine
ayrica nicel bulgularin da belirlenen hiicrelerle iliskilendirilebilmesine ve ele alinan verilerin birlikte ve
odakli olarak degerlendirilmesine olanak saglayan bir program degerlendirme modelidir. Hammond kiip
modeli programin hedeflerine ulasmasinda; okul diizeni, kazanimlar ve igerik, kullanilan 6gretim yontem
ve teknikleri, okulun fiziksel ve teknolojik donanimi, 6gretmen, 6grenci, yonetici ozellikleri ve aile ve
toplum vyapisi gibi degiskenlerin nasil katki sagladiginin degerlendirmesine olanak verir. 2018 sosyal
bilgiler dersi 6gretim programinin bu model ile degerlendiriimesi programin eksikliklerini gérme
acisindan 6nemli goriilebilir. Ayrica programin mevcut durumunu gérme ve son vyillarda diger tlkelerdeki
ogretim programlari ile karsilastirma yapma imkani vermesi acisindan alana ve karar vericilere katki
saglayabilir.

Sosyal Bilgiler Ogretim Programr'na iliskin ulusal alan yazininda yapilmis olan calismalar
incelendiginde Sosyal Bilgiler Dersi Ogretim Programi’nin degerlendirilmesine iliskin bircok calisma
bulunmaktadir (Arslan & Demirel, 2007; Ayten, 2006; Doganay, 2008; Doganay & Sari, 2008; Gomleksiz
& Bulut, 2006; Yapici & Demirdelen, 2007). Bu ¢alismalarin yaninda 6gretmen ve uzman gorusleri
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alinarak sosyal bilgiler programinin gesitli 6gelerini degerlendirmeye yonelik arastirmalar yapilmistir
(Algan, 2008; Coban & Aksit, 2018; Kabapinar & Ataman, 2010; Kogoglu & Aydin, 2017; Oguz Hagat &
Demir, 2018). Alan yazininda 6grenci gorislerine basvurularak programin degerlendirilmesine yonelik
calismalar da yer almaktadir (Akdag, 2009; Ersoy & Kaya, 2009).

Hammond Program Degerlendirme Modeli’'ne iliskin ulusal alan yazinda yapilmis olan ¢alismalar
incelendiginde sinirli sayida arastirma makalesi bulunmaktadir (Hidiroglu vd., 2019). Uluslararasi alan
yazininda ise Gata ve Wardhani’nin (2014) ve Adejoh’in (2006) ¢alismalari yer almaktadir. incelenen alan
yazini iginde 2018 ilkokul dordiincii sinif sosyal bilgiler 6gretim programina iliskin birgok arastirma
yapilmis olmasina karsin programi bitiincil bir sekilde ele alan ve Hammond Program Degerlendirme
Modeli gibi sistematik ve bitlnciul bir degerlendirme yaklasimi sunan bir model dogrultusunda
degerlendirilmesine yer veren bir arastirmaya rastlanmamistir. Bununla birlikte 2024 yili igerisinde
kademeli olarak uygulamaya gegirilen Maarif Modeli programlarinin gerekgesinin daha iyi anlasilabilmesi
icin bltlncul bir degerlendirme yoluyla toplanan sistematik verilerin yorumlarina gereksinim
duyulmaktadir. Bu gereksinimden hareketle bu arastirmada; 2018 ilkokul dérdinci sinif sosyal bilgiler
O0gretim programinin Hammond Program Degerlendirme Modeli dogrultusunda degerlendirilmesi
amagclanmistir. Bu amagla asagidaki sorulara yanit aranmistir:

1. Ogrencilerin sosyal bilgiler dersi basari durumlari nedir?

e Basari testi 0n test ve son test puanlari arasinda anlamli farklilik var midir?
2. Ogrencilerin sosyal bilgiler dersi tutum diizeyleri nedir?

e  Tutum Olgegi On test ve son test puanlari arasinda anlamh farkhlik var midir?

3. Ogrencilerin bilissel, duyussal ve devinimsel alan 6zelliklerinin gelistirilmesine yénelik olarak; okul
dizeni, kazanimlar ve icerik, kullanilan 6gretim yontem ve teknikleri, okulun fiziksel ve teknolojik
donanimi, 6gretmen, 6grenci, yonetici 6zellikleri ve aile ve toplum yapisi nasil katki saglamaktadir?

Yontem

Bu bolimde arastirmanin modeli, arastirmanin nicel ve nitel boyutu icin olusturulan galisma grubu ve
veri toplama araclarina iliskin bilgilere yer verilmistir.

Arastirma Modeli

Bu arastirmada karma yontem kullaniimistir. Karma yontem arastirmacinin nicel ve nitel yéntemleri
kullanarak verileri toplama, analiz etme, bulgulari bitiinlestirme ve gikarimlarda bulunma olanagi veren
bir arastirma turudar (Creswell vd., 2012; Tashakkori & Creswell, 2007). Bu arastirmada karma
desenlerden yakinsayan paralel karma desen (convergent parallel mixed design) kullaniimistir.
Yakinsayan paralel desenin simgesel gosterimi Sekil 2’de gosterilmistir (Creswell, 2012).
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Sekil 2

Yakinsayan Paralel Desen Tasarimi

Nicel veri toplama ve
analiz

Karsilastirma
veya Yorumlama
iligkilendirme

Nitel veri toplama
ve analiz

Nicel Boyut
Arastirma Modeli

Arastirmanin nicel boyutu nedensel karsilastirma arastirmasidir. Nedensel karsilastirma arastirmalari
dogal ortaminda var olan farklarin bagimli degisken tizerindeki etkisini test etmeyi hedefler (Blyukoztiirk
vd. 2014). Bu arastirmada da 6grencilerin sosyal bilgiler dersi basari durumlari ile bu derse yonelik tutum
dizeyleri belirlenerek, program uygulanmadan 6nce Olgiilen 6n test sonuglari ile program uygulandiktan
sonra gergeklestirilen son test sonuglari karsilastiriimistir.

Calisma Grubu

Arastirmada kritik durum 6rneklemesi yoluyla Gaziantep il merkez ilgesinde bulunan sosyo-ekonomik
diizeyi diisiik olan bir ilkokul segilmistir. Ozellikle belirli bir bdlgeyle sinirlandirilan arastirmalarda kritik
durum orneklemesi, zengin bilgi sunmaktadir (Kerlinger & Lee, 1999). Nicel boyutta bu ilkokula devam
etmekte olan 4. siniflardan rastlantisal olarak bir sinif belirlenmis ve bu siniftaki 34 6grenci ¢alisma
grubuna alinmistir.

Veri Toplama Araglan
Basari testi ve tutum olgegi kullanilmistir.
Bagsari Testi

Arastirmacilar tarafindan 4. sinif sosyal bilgiler dersi “Birey ve Toplum” ve “Kdltlir ve Miras” Uniteleri
kazanimlarina uygun olarak gelistirilmistir. Sorular Bloom Taksonomisi’'ne gore belirtke tablosu
olusturularak hazirlanmis ve uzman gorisiiniin alinmasinin ardindan 2022-2023 egitim 6gretim yilinda
250 dordinciu sinif 6grencisine pilot ¢alisma olarak uygulanmis ve basari testi son haline getirilmistir.
Test gelistirme siregleri sonrasinda testin madde glicligl 0.26 ile 0.87 degerleri arasinda olup ortalama
madde giclik indeksi 0.58'dir. Madde ayirt ediciligi ise 0.07 ile 0.58 degerleri arasinda olup ortalama
madde ayirt edicilik indeksi 0.37’dir. Madde analizinde KR-20 degeri hesaplanmis ve .90 olarak
bulunmustur. Bu degerler testin ortalama giigliikte, ayirt edici ve tutarli 6lcim yapan bir test oldugunu
gostermektedir (Blylikozturk vd., 2018).

Tutum Olgegi

Ulu Kalin ve Topkaya (2017) tarafindan gelistirilmis olan “ilkokul 4. Sinif Sosyal Bilgiler Dersi Tutum
Olcegi” kullanilmistir. Dortli Likert olarak diizenlenmis olan dlcek 12 maddeden olusmaktadir. Olgegin
uygunlugunu belirlemek amaciyla agimlayici faktor analizi ve dogrulayici faktér analizi yapilmistir. Sonug
olarak arastirmacilar tarafindan hazirlanan élgegin madde toplam korelasyonlarinin .75 ile .94 araliginda
siralandigl ve %27’lik alt-lst gruplarin ortalamalari arasinda yer alan tim farklarin anlamh oldugu
belirlenmistir. Bu calisma icin yeniden faktor analizi yapilmamistir. Olgegin Cronbach Alfa katsayisi .84
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olarak belirlenmistir (Ulu Kalin & Topkaya, 2017). Bu arastirmada ise 0.80 oldugu tespit edilmistir. Olcek
icin kullanim izni alinmistir.

Verilerin Toplanmasi

Basari testi ve tutum olgegi calisma grubundaki 6grencilere es zamanli olarak 6n test ve son test
seklinde iki agamali olarak uygulanmistir.

Verilerin Analizi

Verilerin analizinde 6grencilerin basarilari ve tutum diizeylerinin belirlenmesinde aritmetik ortalama
ve standart sapmalar hesaplanmis, 6n test son test karsilastirmalari igin de t testinden yararlaniimistir.

Nitel Boyut
Aragtirma Modeli

Arastirmanin nitel boyutu bir fenomenoloji ¢calismasidir. Fenomenolojik tasarim, farkinda oldugumuz
ancak ayrintili ve derinlemesine bir anlayisa sahip olmadigimiz olgulara odaklanir. (Yildirm & Simsek,
2016). Ogretmenlerin ve &grencilerin sosyal bilgiler programina iliskin goriislerine odaklanildigi bu
¢alismada, ¢alisma grubu amaca yonelik olusturuldugu igin kiigiktir (Baker vd., 1992; Morse, 2000;
Starks & Trinidad, 2007). Bu ¢alismada arastirmacilar kritik durum 6rneklemesi ile segilmis bir okulda
sosyal bilgiler 6gretim programin davranis, 6gretim ve kurum boyutlarinin basariya katkisi olgusunu
ilkokul 6gretmenlerinin ve 6grencilerinin deneyimlerine gore ortaya koymaya ¢alismislardir.

Calisma Grubu

Arastirmanin nitel boyutu icin nicel verilerin toplandigi okulda egitim goren 4. sinif 6grencileri ve 4.
siniflarda 6gretim sunan 6gretmenler ¢alisma grubunu olusturmustur. Calismanin etik kurul izni Anadolu
Universitesi Bilimsel Arastirma ve Yayin Etigi Kurulu tarafindan 30.05.2023 tarih ve 524525 nolu karari ile
alinmistir. Milli Egitim Bakanligi arastirma izni ise Gaziantep Valiligi, il Milli Egitim Miidiirligi tarafindan
13.07.2023 tarih ve 550392 nolu karari ile alinmistir. Calismanin baslangicinda, katihimcilarin tamami
uygulama sireci hakkinda bilgilendirilmis ve onam formu doldurmuslardir.

Ogrenciler

Nicel verilerin toplandigi 34 6grenci icerisinden goriismelere katilmak icin gonlli olan 13 6grenciden
veri toplanmistir. Calisma grubunda yer alan 13 égrencinin altisi kiz, yedisi erkektir. Ogrenci annelerinin
Ucl okuma yazma bilmemektedir. Dordi ilkokul, dordi ortaokul, biri lise, biri lisans dizeyinde egitim
almistir. Ogrenci babalarinin ikisi okuma yazma bilmemektedir. Dérdi ilkokul, biri ortaokul, dérdi lise,
biri 6n lisans diizeyinde egitime almistir. Ogrencilerin dérdi 0-2 arasi kardes sayisina, sekizi 2-4 arasi
kardes sayisina, biri ise 5 ve Usti kardes sayisina sahiptir.

Ogretmenler

Ogretmenlerden olusan calisma grubunu; yukarida sézii edilen okulda 4. siniflarda égretim yapan 10
sinif 6gretmeni olusturmustur. Bu 6gretmenlerin dérdi kadin altisi erkek; sekizi lisans, ikisi lisansistl
egitim mezunu; dokuzu 15 ve stl, biri 0-5 yil arasinda mesleki kideme sahiptir. Ogretmenlerin
bulunduklari okuldaki ¢alisma sirelerine bakildiginda birinin 0-5 yil arasinda, dérdinin 6-10 arasinda,
ikisinin 11-15 yil arasinda, tglinlin ise 15 yil ve Gistiinde bu okulda gorev yaptig belirlenmistir.

Veri Toplama Araglari
Yari Yapilandirilmis Gériisme Formlari

Arastirmada kullanilan yari yapilandiriimis gérisme formlari Hammond Kiip Degerlendirme
Modelinin kuramsal cercevesi temel alinarak her katilimci diizeyinde ayri ayri hazirlanmistir. Hazirlanan
taslak gériasme formlari ikisi egitim bilimleri alaninda akdemisyen, {c¢i sinif 6gretmeni olan bes uzmanin
goriisiine sunulmustur. Uzman gorisleri sonucunda ise sorular tekrar gozden gecirilerek forma son sekli
verilmistir.
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Verilerin Toplanmasi

Arastirmanin nitel boyutu igin, sinif 6gretmenleri ve 6grencilerle okulda gériisme igin uygun olarak
belirledikleri ortamlarda ve zamanlarda yari yapilandirilmis sorularla goriismeler gergeklestirilmigtir.
Gorusme sireleri 20-40 dakika arasinda degisiklik gostermistir. Gortiisme sonunda katilimcilardan alinan
bilgiler 6zetlenerek; arastirmacinin algisinin aktarilan verileri dogru yansitip yansitiimadigi katihmcilara
sorularak katilimei teyidi ainmistir (Yildirm & Simsek, 2016).

Veri Analizi

Yari yapilandirilmis goérismelerden elde edilen veriler igerik analizi yoluyla analiz edilmistir. Bulgular
dogrudan alintilar ile desteklenmistir. Bulgularin sunulmasinda 6gretmenlere T1, T2 ; 6grencilere ise S1,
S2 bigiminde kod isimler verilmistir. Metnin analizi iki arastirmaci tarafindan ayri ayri yapilarak; Miles ve
Huberman’in (1994) 6nerdigi goris birligi yuzdesi [Guvenirlik= Gorls Birligi/ (Gorus Birligi + Gorls
Ayrihg)] kullaniimis ve hesaplama sonucunda goéris birligi yizdesinin. 80'in Uzerinde oldugu
belirlenmistir. Bulgular dogrudan alintilarla desteklenerek gegerliligi saglanmaya ¢alisiimistir.

Bulgular
Nicel Bulgular

Arastirmada kullanilacak analizlerin tiirine karar vermek amaciyla basari testi ve tutum odlgegine ait
verilerin 6n test ve son test puan dagilimi incelenmistir. Basari testi ve tutum olgegi 6n test-son test
puan dagilimi Tablo 1'de gosterilmistir.

Tablo 1

Basari Testi ve Tutum Olgedi On Test Son Test Puan Dagilimi

Basari On test Basari Son test Tutum On test Tutum Son test
Ortalama 53.76 72.62 40.88 41.06
Medyan 55.50 75.50 43.00 45.00
Mode 61.00 60.00 45.00 45.00
Skewness -.112 -.488 -1.40 -1.73
Kurtosis -.330 197 1.15 1.80
¢] .200 .200 .102 .106

Tablo 1’de de goruldigu Uzere basar testi ve tutum dlcegi icin hesaplanan ortalma, mod ve medyan
degerlerinin birbirine yakin olmasi, Skewnes ve Kurtosis degerlerinin degerlerinin -2, +2 araliginda
olmasindan dolayi verinin normal dagilim gosterdigi kabul edilerek analizlere parametrik testlerle devam
edilmistir (Glrbliz & Sahin, 2016). Bununla birlikte Kolmogorov-Smirnov normallik testi sonucu elde
edilen basari 6n test-son test p degerleri (p=.200-.200) ve tutum On test-son test p degerleri de (p=.106
-.102) dagihmin normal oldugunu destekler niteliktedir (p< 0.05). Kolmogorov-Smirnov testinde eger
dagihm normal ise sonuglarin anlamli cikmamasi beklenmektedir (Pallant, 2016). Bu degerlere dayanarak
analizlere parametrik testler ile devam edilmistir.

Ogrencilerin Sosyal Bilgiler Dersi Basari Durumu Nedir?

Arastirmacilar tarafindan gelistirilen 4. sinif sosyal bilgiler dersi “Birey ve Toplum” ve “Kiltir ve
Miras” O6grenme alanlari basari testi programda ayrilan dokuz haftalik stirenin basinda ve sonunda
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Ogrencilere uygulanmistir. 2023-2024 egitim o6gretim yil itibariyle ilkokullarda yazili sinavlar
kaldiriimistir. Karne notlari ¢ok iyi, iyi, yeterli ve gelistiriimeli olmak tizere dort kategoride verilmektedir
(MEB, 2023). 100-85 arasi ¢ok iyi, 84-70 arasi iyi, 69-50 arasi yeterli ve 50 puanin alti gelistirilmeli olarak
notlandirildiginda 50 puan ve Ustl basarili olarak degerlendiriimektedir. Bu nedenle 50 puan basari
testinde norm deger olarak belirlenmistir. ilkokul 4. sinif 6grencilerinin sosyal bilgiler dersi basari
dizeyini belirlemek amaciyla, 6grencilerin basari puanlari ortalamasi beklenen ortalama 50 puan olarak
hesaplanarak tek 6rneklem t testi (One-Sample t Test) yapilmistir (Blyiikoztirk, 2020). Test sonuglarina
iliskin bulgular Tablo 2’de gosterilmistir.

Tablo 2

Basari Testi Sonuglarina iliskin Bulgular

Olgiim N X S Sd T p d
Basari Testi 34 72.62 16.90 33 7.80 .000 1.34

Ogrencilerin basari testi son test puan ortalamalari ve norm deger arasinda anlamli bir fark
gorulmastar [t (33) = 9.30, p< 0.001]. Test sonucunda hesaplanan etki biyikligi (d= 1.34) bu farkin ¢ok
blylik dizeyde oldugunu gostermektedir. Etki blyUkligi isaretinden bagimsiz  olarak
degerlendirilmektedir. Degeri yorumlanirken 1’in Uzeri ¢ok bliylk olarak, 0.8 biyik, 0.5 orta, 0.2 de
kiguk etki olarak degerlendirilir (Green & Salkind, 2005). Bu durum, arastirma grubunda bulunan
ogrencilerin sosyal bilgiler dersi basarilarinin yiksek oldugunu gostermektedir.

Basari Testi On Test ve Son Test Puanlari Arasinda Anlamli Farklilik Var Midir?

“Birey ve Toplum” ve “Kultlr ve Miras” 6grenme alanlarina iliskin olarak programda ayrilan 9 haftalik
strenin sonunda sinif 6gretmeninin derse iliskin olarak yaptigi uygulamalarin 6grencilerin ders basarilari
Uzerindeki etkisini bulmak icin 6n test ve son test puanlari arasinda t testi yapilmistir. Ortalamalar arasi
farki gosteren test sonuglarina iliskin bulgular Tablo 3’te gosterilmistir.

Tablo 3

Basari Testi On Test-Son Test Sonucuna fliskin Bulgular

Olgiim N X S Sd T P d
Basar On Test 34 53.76 16.422 33 -9.507 .000 1.63
Basari Son Test 34 72.62 16.902

Ogrencilerin sosyal bilgiler dersi 6n test puan ortalamasi (X= 53.76) ile ders sonrasi yapilan son test
puanlar ortalamasi (X= 72.62) arasinda anlamli bir fark goérilmustar [t (33)= -9.507, p< 0.001]. Test
sonucunda hesaplanan etki blyukligu (d= -1.630) bu farkin ¢ok buylk diizeyde oldugunu
gostermektedir. Bu durum, arastirma grubunda bulunan 6grencilere sinif 6gretmeninin sosyal bilgiler
dersine iliskin uygulamalarinin, ders basarisi Gizerinde anlamli bir etkisinin oldugunu géstermektedir.

Ogrencilerin Sosyal Bilgiler Dersi Tutum Diizeyleri Nasildir?

ilkokul 4. sinif grencilerinin sosyal bilgiler dersine yénelik tutumlarinin diizeyini belirlemek amaciyla,
ogrencilerin tutum puanlari ortalamasi beklenen ortalama dikkate alinarak tek érneklem t testi (One-
Sample t Test) yapilmistir (Can, 2016). Beklenen ortalama normal bir dagilim gosterdiginde, tutum
Olceginden elde edilecek en yiiksek puan ve en diisiik puana gore belirlenmistir. Bdyle bir durumda diger
varyanslar g6z ardi edilerek basit yoldan hesapla en disik puan her tutum maddesinden bir puan
toplamda 12 alan 6grencilere aittir. Ayni sekilde alinabilecek en yiksek puan ise 48 puan alan
ogrencilere ait olacaktir. Beklenen ortalama da maddelerin yarisindan iki puan diger yarisindan (g puan
alan toplamda 30 puan alan &grencilere ait olacaktir. Ogrenci puanlarinin ortalamasi, beklenen
ortalamadan yliksekse Ogrencilerin tutum duzeylerinin yiliksek oldugu; diisikse Ogrenci tutum
dizeylerinin disuk oldugu ya da esitse 6grenci tutum dizeylerinin orta diizeyde oldugu yorumu
yapilabilir (Tay & Tay, 2006). Test sonuglarina iliskin bulgular Tablo 4’te gosterilmistir.
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Tablo 4

Tutum Olgegi On Test Sonuglarina iliskin Bulgular

Olgiim N X S Sd T p d
Tutum On Test 34 40.88 6.821 33 9.30 .000 1.59

Arastirma grubunda bulunan 34 6grencinin sosyal bilgiler dersi 6n test puan ortalamalarinin, tutum
Olcegi icin belirlenen 30 puanlik norm degerden farkli olup olmadigini belirlemek igin yapilan tek
orneklem igin t testi sonucunda, 6grencilerin tutum Olgegi 6n test puan ortalamalari ve norm deger
arasinda anlamli bir fark géridlmdastar [t (33)=9.30, p< 0.001]. Test sonucunda hesaplanan etki buytklGga
(d= 1.59) bu farkin ¢ok buyuk dizeyde oldugunu gostermektedir. Bu durum, arastirma grubunda
bulunan 6grencilerin sosyal bilgiler dersine iliskin tutumlarinin yiiksek oldugunu gostermektedir.

Tutum Olgegi On Test ve Son Test Puanlari Arasinda Anlamh Farkliik Var Midir?

“Birey ve Toplum” ve “Kiltlir ve Miras” 6grenme alanlarina iliskin olarak programda ayrilan dokuz
haftalik stirenin sonunda sinif 6gretmeninin derse iliskin olarak yaptigi uygulamalarin 6grencilerin sosyal
bilgiler dersine iliskin tutumlarina etkisini bulmak igin t testi ( Paired Samples t Test ) yapilmistir. Test
sonuglarina iliskin bulgular Tablo 5'te gosterilmistir.

Tablo 5

Tutum Olgedi On Test-Son Test Sonucuna fliskin Bulgular

Ol¢iim N X S Sd T p d
Tutum On Test 34 40.88 6.821 33 -.16 .000 0.03
Tutum Son Test 34 41.05 7.466

Arastirma grubunda bulunan 34 6grencinin sosyal bilgiler dersi 6ncesi ve sonrasi basari 6n test-son
test sonuglari arasinda bir fark olup olmadigini ortaya koymak igin yapilan iliskili 6rneklemler icin t testi
sonucunda, ders 6ncesi yapilan 6n test puan ortalamasi (X= 40.88) ile ders sonrasi yapilan son test
puanlar ortalamasi (X= 41.05) arasinda anlamli bir fark gortlmustar [t(33)= 0.16 p< 0.001]. Test
sonucunda hesaplanan etki buylklGgu (d= 0.03) bu farkin ¢ok kiiciik diizeyde oldugunu géstermektedir.
Bu durum, sinif 6gretmeninin sosyal bilgiler dersine iliskin uygulamalarinin, 6grencilerin derse iliskin
tutumlari Gzerinde anlaml bir etkisinin oldugunu géstermektedir.

Nitel Bulgular

“Ogrencilerin bilissel, duyussal ve devinimsel alan &zelliklerinin gelistirilmesine yénelik olarak; okul
dizeni, kazanimlar ve icerik, kullanilan 6gretim yontem ve teknikleri, okulun fiziksel ve teknolojik
donanimi, 6gretmen, 6grenci, yonetici 6zellikleri ve aile ve toplum yapisi nasil katk saglamaktadir? “
arastima sorusu Ogretmen ve 6grenci gorusleri olarak ayri ayri analiz edilmis ve ilgili baslklar altinda
sunulmustur.

Ogretmen Goriislerine iliskin Bulgular

Ogretmen gorisleri dgretim, davranissal boyut ve kurum boyutu baslklarinda analiz edilmistir.
Ogretim boyutu; okul diizeni, icerik, ydntem ve imkan, maliyet, davranissal boyut ise bilissel duyussal ve
devinimsel alan; kurum boyutu ise 6gretmen, 6grenci ve yonetici, aile ve toplum ana temalari altinda
analiz edilmistir. Bu ana temalara ait veriler sirasiyla sunulmustur. Ogretmenlerin okul diizenine iliskin
gorislerine ait bulgular ikili 6gretim, teneffusler, 6grencilerin okul disi etkinliklere katilma durumu, okula
iliskin gorev ve sorumluluklar ve okul iklimi alt temalarina ayrilarak Tablo 6’da gosterilmistir.
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Tablo 6
Okul Diizenine iliskin Bulgular

Ana Temalar Alt Temalar f
ikili Ogretim Uygulamasi Olumsuz etkileri 7
Olumlu etkileri 3
Teneffusler Teneffis slresinin yetersiz olmasi 9
Teneffis slresinin yeterli olmasi 1
Okul Digi Etkinlikler Kursun Bulunmamasi 8
Bilgi sahibi olunmamasi 2
Okula iliskin Gérev ve Nobet 9
Sorumluluklar Belirli glin ve hafta kutlamalari 3
E-okul veri girisleri 1
Veli goriigmeleri 1
Okul iklimi Ogretmenler arasi iletisim 10
Okul idaresi ile iletisim 8

Arastirmaya katilan o6gretmenler ikili 6gretim uygulamasinda sabah¢i devre olmalarinin olumsuz
etkileri olarak 6grencilerin sabah derste uykulu olmasi (n= 6), egitimin kisa bir zamana sikistiriimasi (n=
1) gibi olumsuzluklar ifade etmislerdir. Bunun yaninda olumlu etkisine iliskin olarak derse ding baslama
(n=2) ve sorun olmamasi (n= 1) belirtilmistir. Arastirmaya katilan 6gretmenler teneffuslere iliskin olarak
strenin yetersiz (n= 9) ve yeterli oldugunu (n= 1) ifade etmislerdir. Sosyal bilgiler dersine iliskin kurslarin
bulunmadigini (n= 8) ve bilgilerinin olmadigini (n= 2) ifade etmislerdir. Okula iliskin gorev ve
sorumluluklardan nébet tutmanin is yikini arttirmasi (n= 9), belirli glin ve haftalarin (n= 2) ve e-okul
veri girisleri (n= 1), telefonla veli gérismeleri (n= 1) gibi olumsuzluklar ifade etmislerdir. Okul iklimine
iliskin olarak 6gretmenler arasi iletisim (n= 10) ve okul idaresi ile iletisimlerinin (n= 8) olumlu oldugunu
ifade etmislerdir.

T1: “...Uykusuzluk ve dersin sézel bir ders olmasi sinifta hepimizi olumsuz etkiliyor.”

T6: “Derslerin arka arkaya verilmesi, dar bir zaman sikistirlmasinin ders verimini disiirdiigiini
diistiniiyorum.” ifadeleriyle ikili 6gretim uygulamasinin dersi dinleyememe ve egitimin kisa bir zamana
stkistiriimasi gibi olumsuz yonlerinden sz ederken; T3: “Sabah ilk dersin sosyal bilgiler olmasi beni ve
6grencilerimi olumsuz etkilemiyor, okula gelinceye kadar ¢cocuklarin uykulari agilmis oluyor ve ilk derse
zinde baslamis oluyoruz.” ifadesiyle ikili 6gretim uygulamasinin derse ding baslama yoniinde olumlu
etkilerinden s6z etmistir.

T2: “Teneffiisleri kendime dinlenme zamani olarak ayirarak, rahatlamak igin gegiriyorum. ikili 6¢retim
icin teneffiis stireleri normal.” ifadesiyle teneffis siirelerinin yeterli oldugunu; T4: “... Tuvaletlerde de sira
oluyor. Ogretmen zili ¢aldiktan sonra sinifa gelen birkag é§rencim siirekli gec kaliyor. Bu nedenle hem
kendim icin hem ¢ocuklar igin yetersiz diyebilirim.” ifadesiyle tenefflis siliresinin yetersiz oldugunu
belirtmistir. T10: “Okulumuzda ézellikle bu derse yénelik bir kurs bulunmuyor. Agilan kurslar 6zel egitim
6grencilerine ve miilteci égrencilere yénelik. Bu egitimlerde de sosyal bilgiler dersine y6nelik bir calisma
yapilmiyor.” ifadesiyle okulda dersle ilgili bir kursun bulunmadigini belirtmistir.

T6: “...Ben 6gretmenin egitim égretimden baska bir gérev verilmesini dogru bulmuyorum. Bu tiir e
okul veri girisi gibi gérevler is yiikiinii arttinyor.” , T1: “..Ozellikle nébet tutmak dersleri olumsuz
etkileyebiliyor. Derslere ge¢ girmemize neden oluyor bu durum &gretim programinin uygulanmasini
zorlastirabiliyor...” ifadeleriyle e okul veri girisleri ve ndbet gibi gorev ve sorumluluklarin bazen islerini
yogunlastirdigi yoniinde goris belirtmislerdir.

T2: “Caliskan, geng¢ ve dinamik 6gretmenlerle birlikte calismaktayiz. is birligi ve dayanismayla
islerimizi ytiriitiiyoruz.” diyerek 6gretmenler arasi iletisimin iyi oldugunu, T7 de “Okul idaresinden derse
iliskin bir materyal istedigimde ellerinden geldigince yardimci oluyorlar. Odalarina gidip rahatca dilek ve
sikdyetlerimizi iletebiliyoruz. Odgrenci ve édretmen yararina olacak her seye ellerinden geldigince bir
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”

seyler yapmaya c¢alisiyorlar...” ifadesiyle idareyle de iletisimin olumlu oldugunu belirtmislerdir.
Arastirmaya katilan ogretmenlerin 4. sinif sosyal bilgiler dersinin kazanimlarina iliskin goérislerini
yansitan bulgular Tablo 7’de gosterilmistir.

Tablo 7

Dersin Kazanimlarina iliskin Bulgular

Ana Temalar Alt Temalar

Biligsel Alan Kazanim sayisinin fazla olmasi
Ulagilabilir

Duyusgsal Alan Degerler kismen kazandirilabilir

Derse ilgisizlik
Derse ilgi duyma
Ogretmen cabasi gerektirir

Devinimsel Alan Harita, grafik, tablo vb. olusturma
Yer verilmemesi
ince ve kaba motor becerileri gerektiren etkinlikler
Kes, yapistir ve boyama etkinlikleri

NN WDBRNWNOOPD O

Arastirmaya katilan 6gretmenler bilissel alan kazanimlarinin fazla oldugunu (n= 6) ve kazanimlara
ulasildigini (n= 4) ifade etmislerdir. Duyussal alan kazanimlarina iliskin olarak degerlerin kismen
kazandirilabilir oldugunu (n= 8), 68rencilerin derse ilgisiz oldugunu (n= 7), derse ilgili duydugunu (n= 3),
degerlerin 6gretmenin ¢abasini gerektirdigini (n= 2) belirtmislerdir. Devinimsel alan kazanimlarina iliskin
olarak harita, grafik, tablo vb. olusturduklarini (n= 4), bu alana yer verilmedigini (n= 3), ince ve kaba
motor becerileri gerektiren etkinlikler yaptiklarini (n= 2) ve kes, yapistir ve boyama etkinlikleri
yaptiklarini (n= 2) ifade etmislerdir. Ogretmenlerin sosyal bilgiler 6gretim programinin kazanimlarina
iliskin gorislerini yansitan ifadeler asagida sunulmustur:

T2: “Kazanim sayisi fazla ve ders saatleri yetersiz kaliyor. Bu nedenle kazanimlara tam anlamiyla
ulasiimadigini diistiniiyorum.” ifadesiyle programda bilissel kazanim sayisinin fazla oldugunu; T2:
“Degerlerin bir kismi kazandiriliyor. Hepsini kazandirmada basarili olamiyoruz...” ifadesiyle duyussal
alanda programda belirtilen degerlerin bir kismini kazandirabildiklerini, T8: “Ogrencilerin derse ilgisi hep
diistik kaliyor. Okula karanlikta gelmek, kahvalti yapmamak ve sorunlu aileler de biiyiimek égrencilerin
derse olan ilgisini azaltiyor.” ifadesiyle duyussal alanda 6grencilerin derse ilgisiz olduklarini; T10: “...Milli
miicadele konusunu islerken, cepheleri 6grenirken haritalardan faydalandim.” ifadesiyle devinimsel
alanda harita, grafik, tablo vb. olusturduklarini, T1: “...Derste kes, yapistir etkinlikleri yaptik. Milli
miicadele kahramanlarini boyadik.” ifadesiyle kes, yapistir ve boyama etkinlikleri yaptiklarini dile
getirmislerdir. Arastirmaya katilan 6gretmenlerin sosyal bilgiler 6gretim programinin gigli ve zayif
yonlerine iliskin gorislerini yansitan ifadeler Tablo 8’de gosterilmistir.

Tablo 8

Programin Giiclii ve Zayif Yénlerine lliskin Bulgular

Ezbere dayanmasi
Soyut olmasi/somutlastirilamamasi
icerigin anlatiminin zor olmasi

Ana Temalar Alt Temalar f
Sosyal Bilgiler Ogretim Ginlik yasam becerilerine yer vermesi 4
Programinin Giiglli Yonleri Degerler egitimine yer vermesi 3
Merak uyandiran konularin/igerigin olmasi 3

Milli kiltariin 6grenilmesini saglamasi 1

Sosyal Bilgiler Ogretim Konularin kapsaminin genis olmasi 7
Programinin Zayif Yonleri Ders kitaplarinin yetersiz olmasi 5
4

3

3
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Bolgesel farkliliklara dikkat edilmemesi 1
Kazanimlara iliskin yeterli agiklamaya yer verilmemesi 1
Bireysel farliliklarin g6z ardi edilmesi 1

Arastirmaya katilan 6gretmenler sosyal bilgiler 6g8retim programinin gigli yonlerine iliskin olarak
programin glinliik yasam becerilerine (n= 4) ve degerler egitimine yer verildigini (n= 3), merak uyandiran
konularin/igerigin oldugunu (n= 3) ve milli kiltiriin 6grenilmesini sagladigini (n= 2) ifade etmislerdir.
Sosyal bilgiler 6gretim programinin zayif yonlerine iliskin olarak konularin kapsaminin genis oldugunu (n=
7), ders kitaplarinin yetersiz oldugunu (n= 5), ezbere dayandigini (n= 4), soyut oldugunu ve
somutlastirmada zorlanildigini (n= 3), igerigin anlatiminin zor oldugunu (n= 3), eski programin etkisinin
gorildigini (n= 1), bolgesel farkliliklara dikkat edilmedigini (n= 1), kazanimlara iliskin yeterli agiklamaya
yer verilmedigini (n= 1), bireysel farliiklarin géz ardi edildigini (n= 1) ifade etmislerdir. Ogretmenlerin
sosyal bilgiler 6gretim programinin glglii yonlerine iliskin gorlslerini yansitan ifadeler asagida
sunulmustur:

T9: “Sosyal bilgiler dersinin konular1 6grencilerde merak uyandiran konular. Vatan sevgisi, dayanisma
gibi bircok degeri égrenciye vermemizi saghyor...” ifadesiyle egerler egitimine yer vermesi ve merak
uyandiran konularin/icerigin olmasini belirtirken; “T7: Ogrencilere giinliik yasamda kullanabilecekleri
seyleri 6gretmesi agisindan ¢ok 6nemli bir ders...” cimleleriyle glinlik yasam becerilerine yer verdigini,
T6: “..Oncelikle programin icerigi ¢ok gii¢lii, égrencilerin milli kiiltiiriinii 6Grenmesini sadlhyor...”
ifadesiyle milll kaltirin 6grenilmesini sagladigini belirtmislerdir. Arastirmaya katilan 6gretmenlerin
sosyal bilgiler 6gretim programinin zayif yonlerine iliskin gorUslerini yansitan ifadeler asagida
sunulmustur:

T7: “... Programdaki konularin kapsami ¢ok genis, sikistirilmis bir igerik var. Konulari anlatmak o
kadar ¢ok zamanimi aliyor ki etkinlik yapmaya vaktim kalmiyor. Bu nedenle bireysel farkliliklara dikkat
edemeden dersimi isliyorum...” clmleleriyle programdaki konularin kapsaminin genis oldugunu ve
bireysel farliliklarin goz ardi edildigini ifade ederken, T4: “Konu anlatimi programdaki kazanimlar uyumlu
ancak tema sonu dederlendirme etkinliklerinde ortaokul/lise diizeyinde sorular yer aliyor. Bu da dersi
zorlastiriyor, karmasiklastiriyor. Programda dersin kazanimlarina iliskin bir aciklamaya yer verilmemis bu
nedenle eski programda yer alan konulara yer verme ihtiyaci duyuyorum...” cimleleriyle ders kitaplarinin
yetersiz oldugunu, icerigin anlatiminin zor oldugunu ve kazanimlara iliskin yeterli agiklamaya yer
verilmedigini belirtmislerdir. Arastirmaya katilan 6gretmenlerin sosyal bilgiler programinin igerigine
iliskin gorislerini yansitan bulgular Tablo 9’da gosterilmistir.

Tablo 9

Programin iceridine iliskin Bulgular

Ana Temalar Alt Temalar

Olumlu Goriisler icerigin kazanimlara uygun olmasi
Ogrencilerin yasina uygun olmasi
Deger kazandirmaya uygun olmasi
Ogrencilerin sosyal gelisimine uygun olmasi
Anlasilir olmasi

Olumsuz Gériigler Yogun ve sikistiriimis bir icerik olmasi
Ogrencilerin zihinsel gelisimine uygun olmamasi
icerigin deger kazandirmaya uygun olmamasi
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Arastirmaya katilan 6gretmenler programin icerigine iliskin olarak icerigin olumlu 6zellikleri ile ilgili
olarak kazanimlara uygun olmasi (n= 8), 6grencilerin yasina uygun olmasi (n=5), deger kazandirmaya
uygun olmasi (n= 2), 6grencilerin sosyal gelisimine uygun olmasi (n= 1), anlasilir olmasi (n= 1)
boyutlarina vurgu yapmislardir. Olumsuz 6zellikleri ile ilgili olarak da yogun ve sikistiriimis bir icerik
olmasi (n= 8), ders kitaplarinin yetersiz olmasi (n=5), 6grencilerin zihinsel gelisimine uygun olmamasi (n=
2), icerigin deger kazandirmaya uygun olmamasi (n= 2) boyutlarina deginmislerdir.
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T3: “Ders igeriginin 4. sinif ddrencilerinin yasina ve giinliik yasamdaki roliine uygun oldugunu
diisiiniiyorum. icerik kazanimlarla paralel. Programdaki degerleri kazandirmaya yénelik ve cocuklar icin
gayet anlasilir. Bunu ¢ocuklarin derse aktif bir sekilde yorumlariyla katilmasindan anliyorum...”
cimleleriyle igerigin 6grencilerin yasina uygun oldugunu, 6grencilerin sosyal gelisimine uygun oldugunu,
anlasilir ve deger kazandirmaya uygun oldugunu belirtirken; T1: “icerik giizel ama diizeye uygunlugu
tartisilir. Yogun ve adir bir igerik..." igerigin yogun ve sikistirilmis bir icerik oldugunu ifade etmistir.
icerigin deger kazandirmaya uygun olmadigini su ciimlelerle agiklamistir: T7: “Program o kadar yogun ki
degerler arka planda kaliyor. Biz kendi ¢abamizla bir dederi segip lizerinde durursak, ek etkinliklerle
pekistirirsek ancak o zaman hakkiyla islenebiliyor...” Arastirmaya katilan 6gretmenlerin sosyal bilgiler
dersi kapsaminda gergeklestirilen 6gretim etkinliklerine iliskin gorislerini yansitan bulgular Tablo 10°da
gosterilmistir.

Tablo 10

Sosyal Bilgiler Dersi Kapsaminda Kullanilan Ogretim Etkinliklerine iliskin Bulgular

Ana Temalar

Diiz anlatim

Soru cevap yontemi

Drama /rol oynama

Arastirma etkinlikleri

Kes yapistir ve boyama etkinlikleri
Ornek olay

w w w b o o=

Arastirmaya katilan 6gretmenler sosyal bilgiler dersinde diiz anlatim (n= 8), soru cevap (n=8), drama
/rol oynama (n= 4), arastirma etkinlikleri (n= 3), kes, yapistir ve boyama etkinlikleri (n= 3) ve 6rnek olay
(n=3) yontemlerini kullandiklarini ifade etmislerdir.

T2: “Soru-cevap, rol oynama gibi yéntemleri kullaniyorum. Derse iliskin video izleme, kes yapistir ve
boyama gibi bircok etkinlik yapiyoruz.” Cimleleriyle ifade ederken, T5: “En ¢ok anlatim ydntemini
kullanmakla birlikte, soru cevap ydntemi, beyin firtinasi ve érnek olay ydntemini kullaniyyorum.”
climleleriyle diiz anlatim, ornek olay, beyin firtinasi ve soru cevap yontemlerini kullandigini belirtmistir.
Arastirmaya katilan 6gretmenlerin imkanlara ulasma ve dersin maliyetine iliskin gorislerini yansitan
bulgular Tablo 11’'de gosterilmistir.

Tablo 11

imkénlara Ulasma ve Dersin Maliyetine iliskin Bulgular

Ana Temalar Alt Temalar

Sinif Mevcudunun Fazla Olmasi Ogrenciyle birebir ilgilenilememesi
Dikkatin dagilmasi
GUrdltinin olmasi
Etkinlikleri sinirlandirmasi
Kontroliin zorlasmasi

Ders Siiresinin Yeterliligi Kismen yeterli
Yetersiz
Yeterli

Maliyeti Nedeniyle Yapilamayan Gezi
Etkinlikler Arastirma ddevleri
Kaynak kitap alinmasi
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Derste Kullanilan Kaynaklar Dijital icerikler
Ders kitabi
Kaynak kitap (test kitabi, yaprak test, akilli defter vb.)
Calisma yapraklari

N © o
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Hikaye seti 1
Destek Beklenen Noktalar Belediyelerden destek 7
Valilik, il, ilge Mem.’den ve Universitelerden destek 2

Ogretmenler sinif mevcudunun fazla olmasinin grenciyle birebir ilgilenilememesi (n= 7), dikkatin
dagilmasi (n= 2), giirltinin olmasi (n= 1), etkinlikleri sinirlandirmasi (n= 1) ve kontroliin zorlasmasi (n=
1) seklinde etkilerinin oldugunu ifade etmislerdir. Ogretmenler ders siiresinin kismen yeterli oldugunu
(n= 6), yetersiz oldugunu (n= 2), yeterli oldugunu (n= 2) ifade etmislerdir. Maliyeti nedeniyle
yapilamayan etkinlikler olarak gezi (n= 6), arastirma 6devleri (n= 2) ve kaynak kitap alinmasi (n= 2)
oldugunu belirtmislerdir. Ogretmenler derslerinde dijital icerikler (n= 10), kaynak kitap (n= 9), calisma
yapraklari (n= 7), gorsel (harita, tablo vb.) (n= 3) ve hikaye seti (n= 1) gibi kaynaklar kullandiklarini ifade
etmislerdir. Dersin etkililiginin arttirilmasi icin belediyelerden (n= 7), valilik, il, ilge Milll Egitim
mudirliiklerinden ve Universitelerden (f= 2) destek ve gezi igin kaynak beklediklerini ifade etmislerdir.
Arastirmaya katilan 6gretmenler 6grenciyle birebir ilgilenilememesini, dikkatin dagilmasini, giriltiniin
olmasini, sinif mevcudunun etkinlikleri sinirlandirdigini T7: “Sinif mevcudumuz fazla. Ogrencilerimizin her
biriyle birebir ilgilenemiyorum. Etkinlikler uzuyor, yetismiyor. Hem benim dikkatim hem de 6grencilerin
dikkati dagiliyor...” climleleriyle ifade ederken, sinif kontrolliniin zorlastigini T6: Keske sinif mevcutlar
20-25 arasinda olsa. Bu sayinin lzerine ¢ikildigi zaman ézellikle davranis problemi gésteren 6grencilerin
kontrolii zorlasiyor.” ciimleleriyle agiklamistir.

Ders suresinin kismen yeterliligine iliskin T3: “Ders siiresi ¢ogu zaman yeterli geliyor. Tabi ki daha
fazla olsa daha iyi olurdu.” cimleleriyle ifade ederken, yetersiz oldugunu, T4: “Ben yeterli oldugunu
diisiinmiiyorum. Konulari yetistiremiyorum.” cimleleriyle agiklamistir. Maliyeti nedeniyle gezi etkinligi
yapamadiklarini, T6: “Bir miize gezisine gitmek istedigimizde aile destegi de olmadigi igin servis tutma,
izin belgeleri gibi islemler bunu zorlastiriyor...”climleleriyle ifade ederken, arastirma 6devleri konusunda
yasadiklari sinirliigi; T10: “Arastirma ddevi vermek istiyorum bir¢ok dgrencimin evinde internet olmadigi
icin veremiyorum...” cimleleriyle ifade etmistir. Bunun yaninda T8: “Ders kitaplari yeterli olmadigi igin
kaynak kitap almak zorunda kaliyoruz. Fakat velilerin ekonomik durumundan dolayr kaynak kitap
almakta zorlaniyoruz...” cimleleriyle kaynak kitap aliminda yasadiklari zorluklari belirtmistir. Arastirmaya
katilan oOgretmenlerin derste kullanilan kaynaklara iliskin gorislerini yansitan ifadeler asagida
sunulmustur:

T7:..Sinifta ders kitabi haricinde kaynak kitap kullaniyoruz. Akilli tahtadan konu anlatimi agiyoruz.
Haritadan faydalaniyoruz. Bunun yaninda sinifta yapacagim etkinlikler icin fotokopi ¢cekiyorum. Ders
kitabini cok verimli kullanamiyoruz...( Ders kitabi, fotokopi ile gogaltilan ¢alisma yapraklari)

T5:...Ders kitabi disinda sinif kitapligini Atatiirk’iin hayatini anlatan hikdye seti aldim. Cocuklar sirayla
okudular okuduklarini sinifta paylastilar... (Hikaye seti)

Arastirmaya katilan 6gretmenler belediyelerden destek, valilik, il, ilce Milli Egitim mudurliklerinden
destek ve gezi icin kaynak beklediklerini; T5: “Biz veli izin formu, gezi plani, servis tutma, servis iicreti
toplama gibi bircok angarya yiiziinden gezilere cikmakta zorlaniyoruz. Odretim programin icerigi belli bu
iceriklere uygun olarak gezi programlari diizenlenebilir. Bunun icin belediyelerden destek bekliyorum.
Valilik, il ve ilge egitim miidiirliikleri de destek olabilirler.” ciimleleriyle aciklarken Universitelerden
bekledikleri destegi; T6: “Sosyal bilgiler dersi konusunda uzman kisilerden, (iniversitelerden okullara
gelerek derse anlatimlariyla katki saglayabilirler.” cimleleriyle aciklamistir. Ogretmenlerin dgretmen,
ogrenci, yonetici ozellikleri ve aile ve toplum yapisina iliskin gorislerini yansitan bulgular Tablo 12’de
gosterilmistir.
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Tablo 12

Ogretmen, Ogrenci, Yénetici Ozellikleri ve Aile ve Toplum Yapisina iliskin Bulgular

Sosyo-ekonomik diizey disiik

Egitime verilen 6nemin az

GOg alan bir bolge/semt (i¢/dis gog)

Egitime para kazanma araci olarak bakiimasi

Ana Temalar Alt Temalar f
Ogrenci Ozellikleri Sorumluluklarini yerine getirmeme 4
ilgileri/tutum/motivasyonlari 3

Hazirbulunusluluk diizeyleri dislik 2

Dikkat daginikligi 1

Beslenme yetersizligi 1

Farkli kaygilar 1

Ogretmen Ozellikleri Programa iligkin 6n bilginin olmamasi 7
Program 0On bilgisinin olmasi 3

Yonetici Ozellikleri (Beklenen Okul digi etkinliklere destek olunmasi 9
Destekler) Beklentinin olmamasi 1
Aile ve Toplum Yapisinin Cekirdek aileler 7
Ozellikleri Cok gocuklu aileler 5
Genis aileler 3

3

2

2

2

Ogretmenler dgrenci ozelliklerine iliskin olarak égrencilerin sorumluluklarini yerine getirmedigini
(n=4), ilgi/tutum/motivasyonlarinin az (n= 3), hazirbulunusluluk dizeylerinin dusiuk (n= 2), dikkat
daginikhginin (n= 1), beslenme vyetersizliklerinin (n= 1) ve farkl kaygilarinin (n= 1) oldugunu ifade
etmislerdir. Ogretmenlerin bir kismi programa iliskin 6n bilgilerinin olmadigini (n= 7) bir kismi da 6n
bilgilerinin oldugunu (n= 3) ifade etmislerdir. Ogretmenlerin yoneticilerden bekledikleri desteklere iliskin
olarak okul disi etkinliklere destek olunmasini beklediklerini (n= 9) ve bir beklentilerinin (n= 1) olmadigini
ifade ettikleri gérilmistir. Ogretmenler aile ve toplum yapisina iliskin olarak ailelerin ¢ogunlukla
cekirdek aileler oldugunu (n= 7), ¢ok cocuklu ailelerin (n=5) ve genis ailelerin (n= 3) bulundugunu,
sosyo-ekonomik diizeyin duslik (n= 3) ve egitime verilen 6nemin az oldugunu (n= 2), i¢ ve dis go¢ alan bir
bolge oldugunu (n= 2) ve egitime para kazanma araci olarak bakildigini (n= 2) ifade etmislerdir.

T9: “Okulumuzun bulundugu semtte cocuklar okul éncesi egitim alamiyor, bunun yaninda ailede
egitim ve 6gretime yénelik bir etkinlik ¢alisma yapilmiyor. Dolayisiyla ¢ocuklar okula hazir baslamiyor...
Odevleri diizenli yapan ddrenci sayisi sinifin iicte birini gecmiyor. Her giin ders programini gére cantasini
hazirlamayan, defteri kitabi eksik olan &grencilerimiz var.” climleleriyle 6grencilerin sorumluluklarini
yerine getirmediklerini ve hazirbulunusluluk diizeylerinin disiik oldugunu ifade ederken; T2 beslenme
yetersizligi, dikkat daginikhligi ve farkh kaygilarinin oldugunu “...Odrenci motivasyonlari hep diisiik
kaliyor. Dikkat siireleri her sene daha kétiiye gidiyor. Yeterli beslenmemek, farkli kaygilari olan
cocuklarda ilgisizliGe sebep oluyor...” cimleleriyle aciklamistir.

T7 programa iliskin bilgisinin olmadigini “Programa iliskin 6n bilgim yoktu. Okul acildiktan sonra ders
kitaplarini ve kaynak kitaplari inceleyerek bilgi edindim.” climlesiyle agiklarken; T6 “...Programa iliskin
bilgim vardi. internetten arastirmis, incelemistim...” ifadeleriyle programa iliskin 6n bilgisinin oldugunu
belirtmistir. Arastirmaya katilan 6gretmenlerin yoneticilerden beklenen desteklere iliskin olarak T7
“Ogrencilerimizi parklara, miizelere geziye gétiirmek istedigimizde bize ézellikle ulasim konusunda
destek olunmasini istiyorum.” ifadesiyle okul disi etkinliklere destek olunmasi bekledigini, T1
“Yéneticilerden herhangi bir beklentim yok.” ifadesiyle beklentisinin olmadigini belirtmistir.

Aile ve toplum yapisina iliskin olarak T6 “Mahallemizdeki 6grencilerin aileleri cogunlukla cekirdek
aileye sahip. Ama ¢ocuk sayisi cok. Tabi ki genis aileler de var...Ekonomik diizeyleri ve egitimleri ¢ok iyi
degil...” ifadeleriyle cekirdek ailelerin, cok cocuklu ailelerin ve genis ailelerin bulundugunu ve ailelerin
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sosyo-ekonomik diizeyinin disik oldugunu ifade ederken, T4 egitime verilen 6nemin azligini, egitime
para kazanma araci olarak bakildigini ve gé¢ alan bir semt olmasindan kaynaklanan sinirhliklar su
cimlelerle agiklamistir: “ ... Sanayinin ve ticaretin gelismis olmasi nedeniyle gé¢ alan bir sehir de
yasiyoruz. Suriye’den gé¢ eden aileler de var... Ozellikle esnaflik yapan ailelerin egitime iliskin bakis agilari
farklidir. Egitimi para kazanma araci olarak gériirler. Okumasa da olur, icinden gelen okur gibi bir anlayis

”

var...
Ogrenci Goriislerine iliskin Bulgular

Ogrenci gorisleri 6gretim, davranissal boyut ve kurum boyutu basliklarinda analiz edilmistir. Ogretim
boyutu; okul diizeni, icerik, yontem ve imkan, maliyet, davranissal boyut ise bilissel duyussal ve
devinimsel alan ana temalarn altinda analiz edilmistir.  Bu ana temalara ait analizler sirasiyla
sunulmustur. Ogrencilerin okul diizenine iliskin gérislerine ait bulgular ikili &gretim uygulamasi,
teneffisler, okul disi etkinlikler, okula iliskin gorev ve sorumluluklar ve okul iklimi alt temalarina ayrilarak
Tablo 13’te gosterilmistir.

Tablo 13

Okul Diizenine lliskin Bulgular

Ana Temalar Alt Temalar f

ikili Ogretim Uygulamasi Sorun olmamasi 6
Derse ding (zihni agik) baslama 4
Derste uykulu olunmasi (dersi dinleyemem, 3
odaklanamama)

Teneffiisler Teneffus siliresinin yeterli olmasi 10
Teneffis slresinin yetersiz olmasi 3

Okul Digi Etkinlikler Kursa gidilmemesi 9
Diger kurslara gidilmesi 2

Okul iklimi Ogretmen ile iletisimin iyi olmasi. 13
Okul idaresi ile iletisimin nadiren kurulmasi 11
Okul idaresi ile iletisimin rahatlikla kurulmasi 1
Dilek kutusuna bakilmamasi 1

Ogrenciler ikili 6gretim uygulamasinda sabahgi devre olmalarinin sorun olmadigini (n= 6) ifade
etmislerdir. Bunun yaninda olumlu etkisine iliski olarak derse ding basladiklarini (n= 4) belirtmislerdir.
Derste uykulu olunmasi (n= 3) ifade edilen olumsuzluklar arasindadir. Ogrencilerin bir b&limi
teneffislere iliskin olarak sirenin yeterli oldugunu (n= 10) bir bolimu de sirenin yetersiz oldugunu (n=
3); bir kursa gidilmedigini (n= 9) ya da okul disinda diger kurslara gittiklerini (n= 2) ifade etmislerdir. Okul
iklimine iliskin olarak 6gretmenleri ile iletisimin iyi oldugunu (n= 13), okul idaresi ile iletisimin nadiren
kuruldugunu (n= 11) ve rahathkla kuruldugunu (n= 1), dilek kutusuna bakilmadigini (n= 1) ifade
etmislerdir. Ogrencilerin gérislerini yansitan ifadeler asagida sunulmustur:

S3: “Ikili 6Gretim bizim icin herhangi bir sorun olmuyor.” ifadesiyle ikili dgretim uygulamasinin kendisi
icin bir sorun olusturmadigini ifade ederken; S2: “Beni olumlu etkiliyor. Derse dinlenmis olarak
katiliyorum...” ifadesiyle derse ding¢ basladigini ileterek olumlu yonlere vurgu yapmislardir. S1 ise “Beni
biraz etkiliyor, uykulu oldugum igin sorulari tam ¢ézemiyorum.” ifadesiyle derste uykulu oldugunu ve bu
nedenle dersi dinleyemedigini belirterek ikili 6gretim uygulamasi ile ilgili olumsuz géris bildirmistir.

Tenefflsler ile ilgili olarak S3 “Teneffiisleri yeterli buluyorum.” derken, S4 “...Bazen lavaboya gitmek
istiyorum ama derse yetisemiyorum. Cok sira oluyor, dolu doluyor...” ifadesiyle teneffiis stirelerini
yetersiz buldugunu iletmistir. Okul disi etkinliklerle ilgili S3 “Kursa gitmiyorum.” derken S2 “ Sosyal tesiste
kursa gidiyorum. Orada sadece matematik isliyoruz. Bizim okulda tekvando kursu var. Spor benim
beynimi daha iyi ¢alistiriyor.” ifadesiyle diger kurslara gittigini belirtmistir.
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Okul iklimi ile ilgili olarak S6 “Ogretmenimiz ile iletisimimiz oldugu gibi iyi... Ogretmenim miidiiriin ve
miidiir yardimcilarinin yanina hep beni génderiyor... Ben alistim rahat iletisim kurabiliyorum...” ifadesiyle
hem 6gretmeni hem de okul idaresiyle iletisiminin iyi oldugunu, S13 “Ben bir kere idareye gittim. O da
okula kayit olurken...” ifadesiyle okul idaresi ile nadiren iletisim kurdugunu, S10 ise “Dilek kutusu var
asagida ama ona da bakilmiyor. Ben miidiiriin yanina gidemem ¢ekinirim...” ifadesiyle okul idaresinden
cekindigini ve dilek kutusuna bakilmadigini belirtmistir. Arastirmaya katilan 6grencilerin 4. sinif sosyal
bilgiler dersinin kazanimlarina iliskin gorislerini yansitan bulgular Tablo 14’de gosterilmistir.

Tablo 14

Dersin Kazanimlarina iliskin Bulgular

Ana Temalar Alt Temalar f
Bilissel Alan Akademik yonden basarili olma 12
Gunlik hayat ile uyum 3
Diger derslere transfer 2
Ogrenilenlerle ilgili paylasim 2
Kaynaklara erisim sinirliligi 1
Duyussal Alan Olumlu tutum 8
Olumsuz tutum 5
Degerler Egitimi Yardimlagsma 2
Sabirli olma 1
Sevgi 1
Saygi 1
Hosgoru 1
Devinimsel Alan Harita, grafik, tablo vb. olusturma 4
Kagit vb. katlayarak sekil vb. olusturma 4
ince ve kaba motor becerileri gerektiren etkinlikler 3
Yer verilmemesi 2

Ogrenciler bilissel alan kazanimlarina iliskin olarak akademik yénden basarili olduklarini (12),
ogrendiklerinin ginluk hayatla uyumlu/uyumsuz oldugunu (n= 3) ve diger derslere transfer (n= 2)
edemediklerini, gunlik hayata aktarabildiklerini (n= 1), 6grendiklerine iliskin paylasimlarda
bulunduklarini (n= 2) ve kaynaklara erisim sinirliligi yasadiklarini (n= 1) ifade etmislerdir.

Duyussal alan kazanimlarina iliskin olarak olumlu tutumlarini (n= 8) ve olumsuz tutumlarini (n= 5)
ifade etmislerdir. Ogrenciler ders siirecinde yardimlasma (n= 2), sabirli olma (n= 1), sevgi (n= 1), sayg
(n= 1) ve hosgoru (n= 1) degerlerini 6grendiklerini ifade etmislerdir. Devinimsel alan kazanimlarina
iliskin olarak harita, grafik, tablo vb. olusturduklarini (n= 4), kagit katlayarak sekil vb. olusturduklarini
(n=4), ince ve kaba motor becerileri gerektiren etkinlikler (n= 3) yaptiklarini, devinissel alana yer
verilmedigini (n= 2) ifade etmislerdir. Arastirmaya katilan 6grencilerin kazanimlara iliskin gorislerini
yansitan ifadeler asagida sunulmustur:

Bilissel alan kazanimlart ile ilgili S1 “Ben tiim derslerde basariliyim, dersler bana kolay geliyor... Sosyal
bilgiler dersini giinliik hayatta nasil kullanabilirim ki? Kullanmiyorum.” ifadesiyle sosyal bilgiler dersinde
basarili oldugunu ancak dersin gilinlik hayat ile uyumlu omadigini; S4 ise “..Benim tiim dersler test
kitabim olsa daha basarili olurum. Sadece okulda test ¢ézebiliyorum. Evde ¢6zemiyorum. Bu nedenle ¢ok
basarili olamiyorum. Kardesimin derslerine yardim ederken sosyal bilgiler dersinde &grendiklerimi
soyliiyorum. Kardesimi ders calistiriyorum...” ifadesiyle kaynak sinirliig nedeniyle basari gdsteremedigini
ve bu ders kapsaminda 6grendiklerini diger derslere transfer edebildigini belirtmistir.

Sosyal bilgiler dersine yonelik olumlu tutum sergileyen S11 “Sosyal bilgiler dersini biraz seviyorum”
derken, olumsuz tutuma sahip S1 “...Sosyal bilgiler dersinden nefret ediyorum...” ifadesini kullanmistir. S5
“..Arkadaslarimizla déviismeme, sinirimizi kontrol etmeyi d&grendik..” ifadesiyle sabirli olma ve
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yardimlasma; S8 “Ogretmenimiz sevgi, saygi ve hosgériiyii bize égretti...” ifadesiyle sevgi, saygl ve
hosgori degerlerini edindiklerini belirtmislerdir.

Devinimsel alan kazanimlari ile ilgili olarak S9 “...Telden araba, oyuncak yapmistik. Beden egitimi
dersinde bunlari yaristirdik, oyunlar oynadik...” ifadesiyle kagit vb. katlayarak sekiller olusturduklarini, S2
ise “...Cumhuriyet bayraminda Cumhuriyet Giinesi sarkisi elimizle, kolumuzla canlandirdik...” ifadesiyle
ince ve kaba motor beceriler gerektiren hareketler yaptiklarini ifade etmistir. Arastirmaya katilan
Ogrencilerin sosyal bilgiler dersinin icerigine iliskin gorislerini yansitan bulgular Tablo 15'de
gosterilmistir.

Tablo 15

Dersin icerigine lliskin Bulgular

Ana Temalar
Anlamakta zorluk
Uzun ve sikici

Genis kapsam

Ezberci

Gunlik hayat ile iliskili

[ ST

Ogrenciler dersin icerigine iliskin olarak anlamakta zorlanildigini (n= 5), sikici oldugunu (n= 2),
kapsaminin ¢ok genis oldugunu (n= 1), ezberci oldugunu (n= 1) ve glinlik hayat ile iliskili konulari tercih
ettiklerini (n= 1) belirtmislerdir. Ogrencilerin dersin igerigine iliskin gorislerini yansitan ifadeler asagida
sunulmustur:

S1: ...Ozellikle Milli Miicadele konusunu tam anlayamadim. Bana ara sira sikici geliyor...Cok uzun bir
konu... (Anlamakta zorluk, Uzun ve sikici)

S6: ...Cok fazla savas, cephe var. Bazilarini biliyorum, bazilarini aklimda tutamiyorum. Ozellikle Millf
Miicadele konusunda karsima ¢ikan bazi sorulari yapamiyorum...(Genis kapsam, Ezberci)

S3:...Sosyal bilgiler konulari yerine giinliik hayatta kullanacagimiz seyleri 6grenseydik daha giizel olurdu.
Hayat bilgisi dersinde bu konulari 6greniyorduk... (Glinliik hayat ile iliskili)

Arastirmaya katilan 6grencilerin sosyal bilgiler dersi kapsaminda gerceklestirilen 6gretim etkinliklerine
iliskin gorislerini yansitan bulgular Tablo 16’da gdsterilmistir.

Tablo 16

Sosyal Bilgiler Dersi Kapsaminda Gergeklestirilen Ogretim Etkinliklerine fliskin Bulgular

Ana Temalar

Kesme, yapistirma ve boyama etkinlikleri
Dijital icerikler kullanmasi

Gorsel (harita, tablo vb.) kullanmasi
Dramadan faydalanilmasi

Sergi yapilmasi

RPN W WU,

Ogrenciler sosyal bilgiler dersi kapsaminda gerceklestirilen 8gretim etkinliklerine iliskin olarak kesme,
yapistirma ve boyama etkinlikleri (n= 5) yaptiklarini, dijital icerikler izleme (n= 3), gorsel (harita, tablo
vb.) okuma (n= 3), drama (n= 2) ve sergi yapildigini (n= 1) ifade etmislerdir. Ogrencilerin sosyal bilgiler
dersi kapsaminda gerceklestirilen ogretim etkinliklerine iliskin goruslerini yansitan ifadeler asagida
sunulmustur:

S5: Ogretmenimiz videolar aciyor, onlari izliyoruz. Haritalari kesip yapistiriyoruz. ( Gérsel (harita, tablo
vb.) kullanmasi, Dijital igerikler izleme, Kesme, yapistirma ve boyama etkinlikleri)

S8: Bazi arkadaslarimiz milli miicadele kahramani oldu, milli kiltir &gelerimizi islerken ben eksi
kiyafetleri ve fotograflari getirdim... (Drama, Sergi)

Arastirmaya katilan 6grencilerin imkanlara ulasma ve dersin maliyetine iliskin gorislerini yansitan
bulgular Tablo 17’de gosterilmistir.
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Tablo 17

imkénlara Ulasma ve Dersin Maliyetine iliskin Bulgular

Ana Temalar Alt Temalar f
Sinif Mevcudunun Fazla Olmasi Gurdltinin olmasi 6
Dikkatin dagilmasi 3
Dersi anlamakta zorlanmasi 1
Etkinlikleri sinirlandirmasi 1
S6z hakki alamama 1
Derste Kullanilan Arag¢ Geregler,  Okulda kaynak kitap kullanilmasi 12
Kaynaklar ve Odevler Kaynak kitabi kullaniimasi 6
Kirtasiye malzemelerini edinmekte gliglik yasanmasi 2
Evde internet sorunu yasanmasi 2

Ogrenciler sinif mevcudunun fazla olmasina iliskin olarak giiriiltiiniin oldugunu (n= 6), dikkatin
dagildigini (n= 3), dersi anlamakta zorlandigini (n= 1), etkinlikleri sinirlandirdigini (n= 1), s6z hakki
alamadigini (n= 1) ifade etmislerdir. Bunun yaninda okulda kaynak kitap kullanildigini (n= 12), evde test
kitabi kullanildigini (n= 6), kirtasiye malzemelerini edinmekte gliglik yasandigini (n= 2), evde internet
sorunu yasandigini (n= 2) ifade etmislerdir. Ogrencilerin sinif mevcudunun fazla olmasina iliskin
gorislerini yansitan ifadeler asagida sunulmustur

Sinif mevcudu ile ilgili olarak S2 “Sinifta soru ¢ézerken ¢ok ses oluyor, Soru ¢6zerken dikkatimi
toplamakta zorlaniyorum...” ifadesiyle mevcudun kalabalik olmasi nedeniyle giirlltii ve dikkat daginikhg
sorunlarindan soz ederken; S10 “..Derste parmak kaldiriyorum... Cok kisi oldugu igcin bana sira
gelmiyor...” ifadesiyle s6z hakki alamadigini; S9 ise “Sinif mevcudu fazla oldugu igin dersi anlayamiyorum.
Herkes bir sey s6yliiyor.” ifadesiyle dersi anlamakta zorlandigini ifade etmistir.

Derste kullanilan ara¢ geregler, kaynaklar ve édevlere iliskin S2: “...Okulda ¢ézdiigiimiiz haricinde
evde test kitabim var... Ogretmen telefondan video génderdigi zaman babamin telefonunda yarisini
izliyorum, hepsini izleyemiyorum Bazen misafirlige gidiyoruz o zaman oranin internetinden bakiyorum...”
ifadesiyle okulda kaynak kitap evde de test kitabi kullandigini, eve verilen 6devlerde internet sorunu
yasadigini, S3  “Evde makas bir tane var, bazen ablam aliyor bazen ben okula getiriyorum. Okulda
makasim olmadigi zaman arkadaslarimdan aliyorum. Evde ¢6zdiigiim ayrica bir test kitabim yok...”
ifadesiyle kirtasiye malzemelerini edinmekte gliclik yasadigini ve bir test kitabinin olmadigini
belirtmistir.

Tartisma ve Sonug

Programin kazanimlarina ulasilip ulasiilmadigini belirmek amaciyla arastirmaci tarafindan gelistirilen
basari testi sonugclari, arastirma grubunda bulunan 6grencilerin sosyal bilgiler dersi basarilarinin yiksek
oldugunu, sinif 6gretmeninin sosyal bilgiler dersine iliskin uygulamalarinin; ders basarisi Gizerinde anlaml
bir etkisinin oldugunu gostermektedir. Sosyal bilgiler 6gretim programinin farkli kademe ve siniflarinda
dersin cesitli temalarina yonelik olarak basari testi gelistirme calismalarn bulunmaktadir (Uzun, 2019;
Tagrikulu vd., 2021). Ancak basari testi gelistirilen arastirmalarin bircogu basariyi etkileyen yaratici
drama (Oztiirk & Sari, 2018), mobil uygulama (Gezer & Ersoy, 2021), ters yiiz sinif uygulamalari (Sahin &
Ciftci, 2021), ginliik yazma (Saritekin & Demirkaya, 2024) gibi cesitli 6gretim uygulamalarinin etkisini
belirleme Uzerine yogunlasmaktadir (Malkog, 2018; Tay & Cakmak, 2020). Programin iki temasini
kapsayan basari testi sonuglarina bakilarak program kazanimlarina ulasildigi soylenebilir.

Arastirma grubunda bulunan 6grencilerin sosyal bilgiler dersine iliskin tutumlarinin yiiksek oldugu
gorilmastdr. Yine tutum 6n test ve son test sonuglari karsilastirildiginda da sinif 6gretmeninin sosyal
bilgiler dersine iliskin uygulamalarinin, 6grencilerin derse iliskin tutumlari Gzerinde anlamli bir katkisinin
oldugunu goéstermektedir. Ogrencilerin sosyal bilgiler dersine ydnelik tutumlarinin yiiksek olmasinin
dersin 6gretmeninden, okul-sinif ortamindan, ders kitabindan ya da 0gretim programindan
kaynaklandigi séylenebilir. Ogrencilerin derse karsi tutumlarinin yiiksek olmasinin dgrencilerin akademik
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basarisina dolayisiyla programin etkilili§ine olumlu yansidigini bulgulayan g¢alismalar bulunmaktadir ve
bu calismalar arastirma sonuglariyla 6rtiismektedir (Kandemir, 2023; Tay & Tay, 2006).

Arastirmaya katilan 6gretmenler ikili 6gretim uygulamasinda sabahgi devre olmalarinin olumsuz
etkileri olarak 6grencilerin sabah derste uykulu olmasi, egitimin kisa bir zamana sikistiriimasi gibi
olumsuzluklar ifade etmislerdir. Bunun yaninda olumlu etkisine iliskin olarak derse ding baslama ve
sorun olmamasi belirtilmistir. Arastirmaya katilan 6gretmenler, ikili 6gretim uygulamasinda sabahgi
devre olmalarinin 6grencilerin lizerinde ¢ogunlukla olumsuz etkileri oldugunu ifade ederken, 6grenciler
ise ¢ogunlukla olumlu etkilerinin oldugunu ifade etmislerdir. Turkiye’de okullarda fiziki sartlara ve
imkanlara bagh olarak ikili ve tam giin egitim olmak iizere iki sistem uygulanmaktadir. Ulkemizde tim
egitim kademelerinde ornekleri gorilen ikili egitim ve tam gin egitim uygulamalari Milli Egitim
Bakanhgi'nin Gzerinde ¢alistigi glincelligini kaybetmeyen konulardan biridir (MEB, 2018). Bu uygulama
Ulkenin cesitli bolgelerinde, imkanlara ve fiziki sartlara bagl olarak farkhliklar g&sterebilmektedir
(Kogberber & Kazancik, 2010). Fiziki sartlari olanak veren okullar tam giin egitime gegirilmis (Onaricioglu,
2018) ancak bu imkanlara sahip olamayan okullar ikili 6gretime devam etmektedir (Erdogan, 2002).
2023 Egitim Vizyonu Belgesi’'nde (2018) ikili 6gretimin Ulke genelinde tamamen kaldirilacagl da
belirtiimektedir. Alan yazininda her iki diizenlemenin de olumlu ve olumsuz yonlerinin bulgulayan
¢alismalar yer almaktadir. Aktay ve digerlerinin (2019) ve Dogan ve Erbiyik’in (2021) ¢alismalarinda tam
gln egitimin 6grencilere ve diger paydaslara katkisini iceren gorisler bulgulanirken, Bakay (2014) ise
tam gin egitimde 6grencilerin devamsizlik yapmasinin ikili 6gretime gore daha fazla oldugunu, Karahan
(2019) ise tam giin egitimin 68retmenler ve yoneticiler icin de olumsuzluklarinin oldugunu bulgulamistir.
ikili dgretim ile ilgili okulun erken baslamasi, 6grencilerin ihtiyaglarini giderememesi, okul basarisinin
diismesi gibi arastirmanin bulgulariyla 6rtisen c¢alismalar bulunmaktadir (Bakay, 2014; Camuzcu, 2007;
Sarusik & Diskiin, 2016). ikili 6gretimin sinirhliklarindan biri de teneffiis siirelerinin kisa olmasidir.
Arastirmaya katilan 6gretmenler teneffiise ayrilan siirenin ¢ogunlukla yetersiz oldugunu ifade ederken,
ogrenciler ise sureyi yeterli bulduklarini ifade etmislerdir. Camuzcu (2007) tam giin ve ikili 6gretim yapan
ilkokullardaki Ogrenci basarisinin karsilastirdigi c¢alismada ikili O0gretimde teneffiis siiresinin kisa
olmasinin iletisim, sosyallesme ve 6grencinin ihtiyaglarini karsilayamamasi gibi bircok olumsuzluga
neden oldugunu bulgulamistir. Bu ¢calisma arastirmanin bulgulariyla tam olarak értiismese de benzerlik
gostermektedir.

Arastirmaya katilan 6gretmenler nobet tutma, belirli giin ve haftalar, e-okul veri girisleri ve telefonla
veli goriismeleri gibi gorev ve sorumluluklarin is yikind arttirdigini ve bu sorumluluklarin egitim
yasantisina olumsuzluk olarak yansidigini belirtmislerdir. ismetoglu'nun (2017) brans 6gretmenleriyle
yaptigl calismada is ylkiiniin artmasinin 6gretime olumlu etkisinin oldugu bulgulanmistir. Bu calisma
arastirma bulgulari ile ortiismezken; Téremen ve Cankaya (2008), Cetin (2013) ve Chen’in (2016)
cahismalarinda 6gretmenlerin okuldaki is yikinin fazla olmasinin planlamayi, 6gretime harcanan dikkati
ve Ozeni azaltabilecegi bulgulanmistir. Demir ve Ari (2013) 6gretmenlerin ndbet ve evrak islerinin
sorunlar olusturdugunu ifade etmislerdir. Bu ¢alismalar da arastirma sonuglari ile uyumludur.

Ogretmenlerin ve 6grencilerin okul iklimine iliskin gérislerinin cogunlukla olumlu oldugu
bulgulanmistir. Ulusal ve uluslararasi alan yazininda okul iklimi ile birgok kavramin iliskisi Gizerine pek cok
calisma bulunmaktadir (Brady, 1984; Dogan, 2011; Eksi, 2006; Gonder, 1994; Hoy vd., 1991; Karacaoglu,
2008; Senel & Bulug, 2016). Gregory ve digerleri (2009) olumlu okul iklimini saglayabilmek icin okul
icindeki gorevli tiim personelin olumlu davranislar géstermesi gerektigini ifade etmislerdir. Sisman ve
Turan’a (2004) gore egitim kurumlarinda olumlu bir 6grenme ortaminin olusturulabilmesi 6gretmen,
O0grenci ve yonetici iliskisinin niteligiyle ilgilidir. Egitim kurumlarinda 6gretmen-yonetici, 6gretmen-
O0gretmen ve 6grenci-6gretmen arasindaki olumlu iklimin saglanmasinin egitim-6gretim stirecinin 6nemli
boyutlardan biri oldugu vurgulanmistir. Karadag ve digerleri (2016) okul ikliminin 6grencilerin akademik
basarilarini etkileyen 6nemli degiskenlerden biri oldugunu bulgulamislardir. Alan yazinindaki arastirma
sonuglarina bakilarak okul ikliminin programin etkililiginde 6nemli bir yeri oldugu yorumu yapilabilir.

Ogretmenler sosyal bilgiler 6gretim programinin giicli yonlerine iliskin olarak programin giinliik
yasam becerilerine ve degerler egitimine yer verdigini, merak uyandiran konularin/icerigin oldugunu ve
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milli kdltirin 6grenilmesini sagladigini ifade etmislerdir. Kiligoglu ve Aydemir’in (2022) ¢alismasinda da
becerilere ve degerler egitimine yer verilmesi programin gii¢lii yoni olarak ifade edilmistir. Turan (2018)
sosyal bilgiler 6gretim programini inceledigi ¢alismasinda degerlere ve becerilere vurgu yapildigini ifade
etmistir. Bu ¢alismalar arastirma sonuglariyla ortiismektedir.

Arastirmaya katilan 6gretmenler sosyal bilgiler 6gretim programinin zayif yonlerine iliskin olarak
konularin kapsaminin genis oldugunu, ders kitaplarinin yetersiz oldugunu, ezbere dayandigini, soyut
oldugunu ve somutlastirmada zorlanildigini, igerigin anlatiminin zor oldugunu, bdlgesel farkliliklara
dikkat edilmedigini, kazanimlara iliskin yeterli agiklamaya yer verilmedigini, bireysel farliliklarin géz ardi
edildigini ifade etmislerdir. Altay (2020) kazanim sayisinin fazla olmasini, S6zen ve Ada (2018) ise etkinlik
orneklerinin yer almamasini programin zayif yénii olarak, Burak ve Giltekin (2021) ise duyussal alan
kazanimlarinin az olmasinin programin sinirliigl olarak ifade etmislerdir. Turan (2018) sosyal bilgiler
Ogretim programini inceledigi calismasinda programda iliskilendirmelere ve kavram ogretimi ile ilgili
aciklamalara yer verilmedigini; 6lgme ve degerlendirme ile ilgili genel nitelikli bilgilerin yetersiz oldugunu
bulgulamistir. Bu ¢alismalar arastirma sonuglari ile birebir 6rtiismese de benzerlik géstermektedir.

Ogretmenler bilissel alan kazanimlarinin fazla oldugunu ve ¢ogunlukla kazanimlara ulagildigini ifade
etmislerdir. Programdaki kazanimlarin gogunlukla bilissel alana yonelik olmasi ile ortlisen arastirmalar
bulunmaktadir. (Burak & Giiltekin, 2021; Filiz & Baysal, 2019). Ogrenciler ise bilissel alan kazanimlarina
iliskin olarak akademik yonden basarili olduklari/kazanimlarin ulasilabilir oldugu, 6grendiklerinin giinlik
hayatla uyumsuz oldugunu ve diger derslere transfer edemediklerini belirtmislerdir. Benzer sekilde
Turan (2020) sosyal bilgiler 6gretim programinda iliskilendirme yapilmadigini bu durumun sosyal bilgiler
dersinin disiplinler arasi yapisinin programa yansimasini zayiflattigini belirtmektedir. Bu ¢alismalarin
aksine Altay (2020) sosyal bilgiler programinin hayatla uyumlu oldugunu bulgularken; Coban ve Aksit
(2018), Oztirk ve Kafadar (2020) calismalarinda programin ginlik hayatla uyumsuz oldugunu
bulgulamislardir.

Duyussal alan kazanimlarina iliskin olarak 6gretmenler degerlerin kismen kazandirilabilir oldugunu,
ogrencilerin ¢cogunlukla ilgisiz oldugunu, degerler 6gretiminin 6gretmenin g¢abasini gerektirdigini ifade
etmislerdir. Degerler egitiminde; degerin kavram olarak bilinmesi bilissel alani, duygu olarak sahip
olunmasi duyussal alani ve davranis olarak gosterilmesi ise devinissel alani icermektedir (Eksi & Katilmis,
2016). Ogrenciler ders siirecinde yardimlasma, sabirli olma, sevgi, saygl ve hosgérii degerlerini
ogrendiklerini ifade etmislerdir. Bu degerlerden sevgi ve saygl programda yer alan 10 kok deger
arasindadir (MEB, 2018). Ancak 6grencilerden elde edilen verilere bakilarak 6grencilerin degerlere iliskin
farkindahginin ¢ok sinirli oldugu yorumu yapilabilir. Programda yer alan duyussal alan kazanim sayisinin
oldukca sinirl oldugunu gosteren calismalarin (Burak & Gultekin, 2021) olmasi 6grencilerin degerlere
iliskin farkindahginin gok sinirli olmasini agiklar niteliktedir.

Ogretmenler ve &grenciler devinimsel alan kazanimlarina iliskin olarak harita, grafik, tablo vb.
olusturduklarini, ince ve kaba motor becerileri gerektiren etkinlikler, kes, yapistir ve boyama etkinlikleri
yaptiklarini ve bu alana yer verilmedigini ifade etmislerdir. Elde edilen bulgulardan bu alana iliskin
etkinliklerin sinirli oldugu gérilmektedir.

Ozetle, arastirma sonuclari davranissal boyuta iliskin elde edilen bulgulardan programin bilissel alana
agirhk verdigi, duyussal ve devinimsel alanin 6nemsenmedigini; arka planda kaldigini géstermektedir.
Oysa bir 6gretim programi bilissel, duyussal ve devinimsel alan ile bir bltin olusturmak zorundadir.
(Gallihan & Bekiroglu, 2022; Otluoglu, 2002). Clnki bilissel alandaki gelisim duyussal ve devinimsel alan
ile desteklendiginde tam 6grenme varsayilabilir (Krathwohl, 2002). Dolayisiyla bu durum bakanligin
o0gretim programlari hazirlanirken insan gelisiminin bitlinlGginin goéz 6nidnde bulundurulmasi ilkesi
(MEB, 2018Db) ile 6rtismemektedir.

Ogretmenler programin igeriginin kazanimlara, 6grencilerin yasina, deger kazandirmaya, égrencilerin
sosyal gelisimine uygun oldugunu ve anlasilir oldugunu belirtmislerdir. Bunun yaninda yogun ve
stkistiriimis bir icerik olmasi, ders kitaplarinin yetersiz olmasi, 6grencilerin zihinsel gelisimine uygun
olmamasi, icerigin deger kazandirmaya uygun olmamasi gibi olumsuz yonlerinden de s6z etmislerdir.
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Ogrenciler ise dersi anlamakta zorlandiklarini, sikici oldugunu, kapsaminin ¢cok genis oldugunu, ezber
gerektirdigini ifade etmislerdir. Kilicoglu ve Aydemir’in (2022) ¢alismasinda da igerikten kaynakl deger,
beceri ve kavram 6gretiminde sikinti yasanmasi, icerigin kavram yogunlugundan dolayi anlagilamamasi
ve programi yetistirememe gibi olumsuz durumlardan s6z edilmistir. Oysaki igerigin somuttan soyuta,
basitten karmasiga, kolaydan zora, yakindan uzaga olmasi; asamali ve biri birinin 6n kosulu olacak
sekilde siralanmasi icerik diizenlenirken dikkat edilmesi gereken ilkelerdir (Doganay, 2017). icerikle ilgili
elde edilen olumsuz bulgular icerik olusturulurken bu ilkelerin géz ardi edildiginin bir gostergesidir.

Arastirmaya katilan 6gretmenler derste kullanilan kaynaklar olarak en ¢ok sirasiyla ders kitabi,
kaynak kitap, calisma yapraklari ve hikaye setini ifade etmiglerdir. Bu durum Ulkemizde ders kitaplarinin
temel bilgi kaynagi olarak goren ve ders kitabini birincil kaynak olarak gosteren c¢alismalarla
ortismektedir (Ertirk & Guler, 2017; Kilig & Seven, 2007). Ancak 6gretmen ve Ogrenci gorislerine
baktigimizda ders kitabi kadar kaynak kitaplarin da derste kullanildigini gériiyoruz. Ders kitabinin yani
sira kaynak kitaba basvurulmasi ders kitabinin tek kaynak olarak yeterli olmamasi olarak yorumlanabilir.
Ogretim programinin yiiriitilmesinde ders kitaplarinin kritik bir islevi vardir (Kilig¢ & Seven, 2007). Bu
islevler; bilgiyi duzenli bir sekilde sunma, 6grencilerin kendi kendine 6grenmelerini kolaylastirma ve
degerlendirme kolayhg olarak siralanabilir (Ceyhan & Yigit, 2004). Ders kitaplari; kazanimlar, igerik,
0grenme-6gretme durumlari ve degerlendirme boyutlarinda programa paralel ve bakanlikga onaylanmis
temel kaynakladir (Gilersoy, 2013). ilgili alan yazininda ders kitaplarinin dogrudan &grenci basarisi
Uzerinde etkili oldugu dolayisiyla nitelikli sekilde hazirlanmis ders kitaplarinin 6grenci basarisini olumlu
etkiledigi ifade edilmektedir (Ceyhan & Yigit, 2004; Kili¢ & Seven, 2007). Simsek ve Kolbasar (2020) 4.
sinif sosyal bilgiler ders kitabini degerlendirdikleri g¢alismalarinda, ders kitabinin 4. sinif seviyesinin
Ustlinde ve ders materyali olarak Ogrenci (zerinde etkili olmadigini bulgulamislardir. Bu ¢alisma
arastirma bulgularini destekler niteliktedir.

Arastirmaya katillan 6gretmenler ¢ogunlukla diiz anlatim yéntemini kullandiklarini, sirasiyla soru
cevap yontemi, drama /rol oynama, arastirma etkinlikleri, érnek olay yontemlerini kullandiklarini ifade
etmislerdir. Ogretmenlerin derslerinde kullandiklari ydntemleri tercih ederken etkili olan unsurlara
yonelik olarak ¢alismalar bulunmaktadir (Demirkan & Saragoglu, 2016; Yildinm vd., 2016). Anlatim
yonteminin 6gretmenlerin en ¢ok tercih ettikleri yontem oldugu belirlenmistir (Akgiin vd., 2015;
Demirkan & Saragoglu, 2016). ilter (2018) calismasinda sosyal bilgiler 6gretmenlerinin ¢cogunlukla diiz
anlatim ve kuramsal bilgi aktarimini tercih ettiklerini bulgulamistir. Ozellikle ilkokul kademesinde sosyal
bilgiler derslerinde konularin somutlastiriimasi ve 6grenciler icin daha anlasilir kiinmasi igin cesitli
yontemlerin kullaniimasi gerekir (Sever vd., 2009). Demircioglu (2009); sosyal bilgiler dersinde tarihsel
disinme becerilerinin gelistiriimesinde sadece anlatim yonteminin kullaniimasinin ezberci 6grenmeye,
derse ilgisizlige neden olduguna dikkat cekmistir.

Ogretmenler sinif mevcudunun fazla olmasinin &grenciyle birebir ilgilenilememesi, dikkatin
dagilmasi, glraltinin olmasi, etkinlikleri sinirlandirmasi ve kontroliin zorlasmasi seklinde etkilerinin
oldugunu ifade etmislerdir. Ogrenciler ise sinif mevcudunun fazla olmasina iliskin olarak giiriiltiiniin
oldugunu, dikkatlerinin dagildigini, dersi anlamakta zorlandiklarini, etkinlikleri sinirlandirdigini, s6z hakki
alamadiklarini, ifade etmislerdir. Kalabalik siniflarda 6gretmenlerin 6grencileri tehlikeye dislrecek
durumlar tahmin etmesi ve sinif denetimi zorlasir (Fitzgerald & Deutsch, 2016). Sinif mevcudunun fazla
olmasinin okul dncesinden yiksekogretim kademesine kadar birgok calismada sinif yonetimi, 6gretim
sureci ve 6lgme degerlendirme gibi 6gretim siirecinin bircok boyutunda sinirliliklara neden oldugu ifade
edilmistir. (Uyanik & Oner, 2024; Ucler & Yikmis, 2012). Bu calismalarda ifade edilen sinirlliklar
arastirma sonuglariyla benzer nitelik géstermektedir.

Ogretmenler cogunlukla ders siresinin kismen yeterli oldugunu ve yetersiz oldugunu ifade
etmislerdir. Ogretmenlerin 6gretim programin iceriklerini yetistirme kaygilarindan dolayi ders saatini az
bulduklari (Akinci vd., 2015; Balbag & Karaer, 2017; Cayci, 2018) ya da kavramsal bilgi yogunlugu
nedeniyle ders siresinin yeterli bulunmadigl calismalar (Milayim & Soran; 2002) arastirma sonuglari ile
ortlismektedir.
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Arastirmaya katillan 06gretmenler maliyeti nedeniyle gezi yapamadiklarini, arastirma o&devleri
veremediklerini ve kaynak kitap aldiramadiklarini belirtmislerdir. Ayrica dersin etkilili§inin arttiriimasi
icin belediyelerden, valilik, il, ilge Milli Egitim mudirliklerinden ve universitelerden ve yine okul
idaresinden destek ve gezi igin kaynak beklediklerini ifade etmislerdir. Sosyal bilgiler 6gretim
programinda (MEB, 2018) okul disi ortamlardan faydalaniimasi gerektigi belirtilmistir. Ozellikle sosyal
bilgilerin unsurlari arasinda yer alan tarih ve cografya disiplinlerinin 6gretiminde okul disi etkinliklerin
kullanilmasi dersi daha etkin ve eglenceli bigimde islenmesine olanak saglayacak ve tekdiizelikten
kurtaracaktir. Tirkiye cografi giizelliklerinin yaninda tarihi ve kiltirel agidan da birgok zenginligi
binyesinde barindirmaktadir. Bu zenginliklerin egitim ve 0Ogretimde aktif kullanilmasi énem arz
etmektedir (Oner, 2015). Bunun yaninda sosyal bilgiler dersinin kazanimlarinin 6grencilere
kazandirilmasi amaciyla okul disi ortamlarin 6nemini ifade eden galismalar bulunmaktadir (Coskun vd.,
2020; Urey & Kaymakgl, 2015). Alan yazinindaki calismalar da zaman sikintisi, ulagim ve ekonomik
zorluklar gibi nedenlerle 6gretmenlerin okul disi etkinlikleri ¢ogunlukla tercih etmedigini ortaya
koymaktadir (Akengin & Demirsoy, 2011; Atayeter & Tozkoparan, 2016; Ari, 2020; Celikkaya & Kus,
2009; Getin vd., 2010; San, 2016). Bu ¢alismalar arastirma sonuglariyla értismektedir.

Arastirmaya katilan oOgretmenler o6grencilerle ilgili olarak 06grencilerin sorumluluklarini yerine
getirmedigini, ilgi/tutum/motivasyonlarinin  az, hazirbulunusluluk dizeylerinin  disik, dikkat
daginikhginin, beslenme yetersizliklerinin ve farkli kaygilarinin oldugunu ifade etmislerdir. Arastirmaya
katilan 6gretmenler aile ve toplum yapisina iliskin olarak ailelerin ¢ogunlukla ¢ekirdek aileler oldugu
kadar, ¢ok ¢ocuklu ailelerin ve genis ailelerin bulundugunu, sosyo-ekonomik diizeyin disiik ve egitime
verilen 6nemin az oldugunu, i¢ ve dis go¢ alan bir bélge oldugunu ve egitime para kazanma araci olarak
bakildigini ifade etmislerdir. Okul bdlgesinin dolayisiyla ailenin sosyo-ekonomik diizeyinin 6grenci
basarisi tizerinde etkili oldugunu gosteren g¢alismalar bulunmaktadir (Benito vd., 2014; Dixson vd., 2018;
Owens, 2018). Alanda yapilan ¢ok sayida ¢alisma, 6grencinin 6grenme ciktilari ile ailenin sosyoekonomik
statiisli arasinda kuvvetli bir iliski oldugunu gostermektedir. Ayrica, akademik performansi disiik olan
ogrencilerin daha dusik sosyoekonomik altyapidan gelme ihtimallerinin daha yiliksek oldugu
bulgulanmaktadir (Dolu, 2020). Bu arastirmalar sosyo ekonomik diizeyin 6grenci hazir bulunuslulugu,
beslenme, ailenin egitime olan bakis acisi gibi 6grencinin egitim yasantisinda lehine olabilecek bir¢ok
unsur Uzerinde etkili oldugunu gostermektedir (Bellei vd., 2019; Rhodes & Brundrett, 2009). Arastirma
Gaziantep ilinin sosyo-ekonomik diizeyi diisiik zorunlu hizmet bélgesinde yiiritilmustir. Ogretmen
gorislerinde 6grenci ve ailelerine iliskin elde edilen bulgular bolgenin o6zelligi ile alan yazinindaki
arastirmalarla ortismektedir.

Arastirmaya katilan 10 6gretmenden programa iliskin 6n bilgisinin olmadigini, lcl ise 6n bilgisinin
oldugunu ifade etmislerdir. Bu bulgular 6gretmenlerin dersini verdikleri programlara iliskin bilgilerinin
yetersiz oldugunu bulgulayan calismalarla ortismektedir (Sagin & Karabulut, 2020; Ugras, 2018).
Ogretmenlerin giinliik ders planlarini veya etkinliklerini ders kitabini kaynak alarak yaptiklarini gdsteren
cahsmalar da bulunmaktadir (Elliott, 1992; Gibson, 2012). Bu sonucun ortaya ¢ikmasinda arastirmaya
katilan 6gretmenlerin 15 yilin Ustiinde mesleki kideme sahip olmasinin ve yeterli deneyime sahip
olmalarindan kaynaklanan nedenlerle 6gretim programini inceleme/kullanma egiliminde olmamalari
etkili olmus olabilir. Ancak bir 6gretim programi ne kadar miikemmel olursa olsun etkililigi 6gretmenin
programi anlamasi ve uygulamasi dogrudan iliskilidir (Fidan, 1985). Programlarin temel uygulayicilari
dgretmenlerdir (Arslan & Ozpinar, 2008; Giirkan, 2014). Bu nedenle programin uygulayicisi olan
ogretmenlerin programa iliskin 6n bilgilerinin olmamasi, programi anlama ve uygulama becerilerini de
olumsuz etkileyerek programin basarisini da distrecektir (Demir & Toraman, 2021).

Arastirmanin ¢alisma grubu, 2023-2024 egitim 6gretim gliz yariyilinda dérdinci siniflardan 11 subesi
bulunan Gaziantep’in Sahinbey ilcesine bagh zorunlu hizmet bdlgesinde bulunan bir ilkokulunun sinif
ogretmenleri ve yalnizca bir subesindeki 6grencileri ile sinirlidir. Arastirma 4. sinif sosyal bilgiler dersi
“Birey ve Toplum” 6grenme alaninin bes kazanimi ve “Kiltir ve Miras” 6grenme alaninin dort kazanimi;
toplamda dokuz kazanimi ile sinirlidir.
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Bu arastirmada elde edilen bulgu ve sonuglar dogrultusunda programa iliskin éneriler; programdaki
kazanimlarin ve igerigin bilisisel, duyussal ve devinimsel alani dengeleyerek olusturulmasi, ders
kitaplarinin baska bir kaynaga ihtiya¢ duyulmayacak sekilde hazirlanmasi, sosyo-ekonomik diizeyden ve
bolgesel farkliliklardan kaynaklanan okullar arasindaki uygulama farkhhklarini azaltmak amaciyla ihtiyaci
olan okullara ek butge sunulmasi, ikili 6gretim uygulamasini strdiiren okullara farkh bir zaman gizelgesi
uygulayabilmelerine yonelik olarak esneklik taninmasi, 6gretmenlere program ile ilgili bilgilerini
arttirmak amaciyla hizmet i¢i egitim verilmesi, bolgesel farkliliklarin egitime yansimalarinin belirlenmesi
amaciyla 6gretmenlerden programin uygulanmasi ile ilgili donit alinmasi; 6grenci sayisinin fazla olmasi;
milteci 6grencilerin bulunmasi gibi 6zel durumlara sahip okullarda sinif mevcudunun azaltilmasina
yonelik tedbirler alinmasi, 6gretmenlerin 6gretim programini yuritmek disindaki okula iliskin gérev ve
sorumluluklarini azaltici énlemler alinmasi olarak ifade edilebilir. ileride yapilmasi diisiiniilen benzer
arastirmalar igin ise, arastirmanin sosyo-ekonomik diizeyi diisiik, zorunlu hizmet bolgesinde bulunan bir
ilkokulda yiritildugu goéz online alinarak, programin degerlendirilmesi icin farkli sosyo-ekonomik
dizeydeki okullar da arastirma grubuna dahil edilerek arastirmanin genisletiimesi Onerilebilir.
Degerlendirme siirecinde bulgularin gesitliligini arttirmak amaciyla farkh veri toplama araglari ve
yontemlerin kullanilmasi ve diger paydaslarin da (veliler, yoneticiler) arastirmaya dahil edilmesi
onerilmektedir.

Yazar Katki Orani

Yazarlar, galismaya esit oranda katki sunmuslardir.

Etik Beyan

"Bu arastirmanin planlanmasi, verilerin toplanmasi, analizi ve raporlanmasi sirasinda “Yiksekogretim
Kurumlari Bilimsel Arastirma ve Yayin Etigi Yonergesi”’nde yer alan etik ilke ve kurallara uyulmustur.
Bilimsel Arastirma ve Yayin Etigi'ne aykiri herhangi bir uygulama yapilmamis ve arastirmaya katilan tim
bireysel katihmcilardan bilgilendirilmis onam alinmistir."

Catisma Beyani

Yazarlar ¢alisma kapsaminda herhangi bir kurum veya kisi ile ¢ikar ¢catismasi bulunmadigini beyan
etmektedirler.
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