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ABSTRACT

The study aims to examine the effects of the 7E model on attitudes toward Turkish
language courses, boredom, reading comprehension, and creative writing skills. This
study used an explanatory sequential mixed design. The study group was a secondary
school selected with the typical sampling method from the central district of Bolu.
One of the two classes determined to be equal in academic success was randomly
assigned as the experimental group and the other as the control group. For six weeks,
Turkish lessons were taught according to the 7E model in the experimental group
and according to the teaching activities in the regular school program and Turkish
course book in the control group. The study used reading comprehension tests,
creative writing evaluations, attitudes towards Turkish courses, and boredom scales
for pre- and post-tests. Semi-structured student and teacher interview forms
prepared by the researchers were used for qualitative data. Pre-test and post-test were
applied to both groups before the application, and data were evaluated with "Two-
Factor Variance Analysis for Mixed Measurements." In addition, teacher and student
observations and opinions were obtained at the end of the application; these
interviews were evaluated with content analysis by two field experts. In the study,
while there was a significant difference in favor of the experimental group in creative
writing skills, in the interest and desire dimension in the attitude scale towards the
Turkish course, and in the boredom scale, no significant difference was found in
other variables. In the teacher and student interviews, the teacher stated that the
behavior of the students who avoided reading and writing activities and were
disinterested in the course developed positively. The students interviewed also stated
the same situation; they said that the reading and writing activities were more
enjoyable, their interest and desire towards the course increased, and their boredom
in the course decreased.

Keywords: Constructivist 7E model, reading comprehension, writing skills, attitude
toward Turkish lessons.

ccording to the constructivist approach, reading is a process

in which a person integrates the information in the text

with their prior knowledge and reinterprets it in their mind.
In the process of understanding what they read, people compare
their previous knowledge with new information and restructure the
new information they have acquired together with the previous ones
in their minds. In this process, the reader organizes the information
in his mind while operating cognitive processes such as
understanding, analyzing, associating, questioning, and evaluating
and reaches a new synthesis by establishing internal and external
connections with what they read. Those who can independently
continue these cognitive processing processes are good readers, and
these readers can understand the text correctly. Those who do not
know how to operate these cognitive processes may have problems
understanding the text correctly. National and international ABIDE,
PIRLS, PISA, etc. exams are conducted in our country to diagnose
these problems.

According to the PISA 2022 report, Turkey ranks 36th among
81 countries in reading skills performance. It ranks 30th among 36



OECD countries participating in the exam. While the average score of OECD countries in reading skills is 476, Turkey's
score is 456. Again, 2% of students in Turkey can score at the 5th and 6th proficiency levels. This rate is 7% in OECD
countries (MEB, 2022a). Although our country exceeded the average of 81 participating countries, it performed below
the average of OECD countries. In order to develop reading comprehension skills, students need to be taught different
reading techniques and comprehension strategies, such as cognitive awareness. During reading studies, it may be
beneficial to ensure that students progress by constructing the meaning deeply instead of understanding only the
superficial information in the text by using different methods and techniques.

Aric1 and Tagkin (2019) state that reading skills are closely related to other language skills. Because the knowledge
and experiences gained through receptive language skills are transformed into productive language skills such as
speaking and writing. It is known that writing skills develop more slowly than reading and other language skills. This
situation can cause students to have a negative attitude towards writing skills and have an adverse effect on the
development of creative writing skills. However, students doing many writing exercises, actively participating in the
writing process, breaking down any prejudices they may have against writing, and developing a positive attitude towards
the lesson and writing with different techniques can help develop this skill (Karadag & Maden, 2013; MEB, 2022b).
Creative writing skills can be defined as students' ability to express their feelings and thoughts with a new text and
produce a new product with an original fictional structure. Creative writing activities aim to help the student gain a
critical perspective, expand their imagination, process the language skillfully and freely, and break down and combine
what is in their mind (analysis-synthesis) (Kapar Kuvang, 2008). Therefore, it can be said that creativity ability will
develop through creative writing activities.

Preparing students for learning in affective and cognitive learning areas is important for success in Turkish lessons,
as in other areas, and ultimately for the development of language skills such as reading and writing skills. Because
humans do not only consist of cognition and body; they form a whole with cognition, body, and emotions (Gémleksiz &
Kan, 2012). Apart from this, boredom is another affective feature that is effective in course success and learning. Muis et
al. (2015) emphasized that boredom negatively affects success in education and learning. Carrying out activities that
arouse students' interest and curiosity in Turkish lessons can positively affect this situation. Again, the effects of different
teaching models on language skills can be examined to determine students' attitudes toward Turkish lessons and
positively develop them.

Constructivist theorists such as Piaget, Vygotsky, Glasersfeld, etc., who began to study how individuals learn
information in the early 20th century, have become interested in how individuals construct information in their minds
over time. The constructivist approach argues that individuals construct information on their prior knowledge and is
interested in how individuals construct information (Yildizlar, 2018). In other words, it is interested in how individuals
learn rather than what they learn. Some teaching models have been developed using the constructivist approach: 3E, 4E,
5E, 7E, etc. Other models are a continuation of 3E and have emerged with the development of the 3E model (Bybee et al.,
2006). The 7E model consists of the stages of 1. Excite, 2. Explore, 3. Explain, 4. Elaborate, 5. Extend, 6. Exchange, and 7.
Evaluate (Ozmen, 2004; Kanli, 2007).

When looking at the results of middle school students in standard exams such as LGS and PISA, it is seen that their
reading comprehension levels are not at the desired level. In addition, studies have indicated that middle school students
have problems such as not being able to express themselves and not being willing to write due to their lack of reading
habits and writing skills (Aydin, 2022; Tiirkyillmaz & Kalenderoglu, 2025). In the education process, methods in which
students are active come to the fore, but traditional methods that are grammar-oriented, rote-learning, and product-
oriented are still used. Teaching activities prepared according to 7E can enable the integrated development of language
skills in Turkish lessons. This study sought ways to develop reading and writing skills in this way. In addition, the active
participation of students in lessons and the change in their attitudes toward them were examined, and the following
questions were answered:

1. Is there a significant difference between the experimental and control group students' pre-test and post-test
mean scores on the Turkish course reading comprehension scale?

2. Is there a significant difference between the experimental and control group students' pre- test and post-test
mean scores on the Turkish course creative writing scale?

3. Is there a significant difference between the experimental and control group students' pre- test and post-test
mean scores on the Turkish course attitude scale?

4. Is there a significant difference between the experimental and control group students' pre- test and post-test
mean scores on the boredom scale?

5. What are the observations and opinions of the participant students and the implementing teacher regarding the
7E model?

Method
Model

This study used the explanatory sequential mixed design, one of the mixed research designs where the quantitative
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approach is dominant and supported by the qualitative approach. The quantitative dimension of the study was the quasi-
experimental method with pre- and post-test control groups, and the qualitative dimension was interviews. Qualitative
data were collected to explain, interpret, and support the quantitative data and better describe the application's
functionality. As is known, in the explanatory sequential mixed design, qualitative data can be collected and examined
after the end of the experiment (Creswell & Creswell, 2018).

In the study, before the Turkish lesson plans prepared according to the 7E model were applied to the experimental
group, pre-tests were administered to both the experimental and control groups in the first week. Then, a theme was
taught according to the lesson plans prepared according to the 7E model in the experimental group for six weeks, while
the lessons continued to be taught according to the general program in the control group. Post-tests were administered
to both groups the following week. At the end of the applications, interviews were conducted with six volunteer students
and the implementing teacher from the experimental group about the model.

Participants

For the experimental process, a school in the central district of Bolu was selected according to the typical case sampling
method from purposeful sampling. According to Yildirnm and Simsek (2018), the typical sampling method is the
sampling method used in the selection of schools that do not exhibit extraordinary features and are considered mediocre
in terms of physical and student profile. After the school selection, the 2023-2024 academic year 5th-grade Turkish
course grade point averages of the students studying in the three branches where the research will be conducted were
examined, and it was decided which branches would be the experimental and control groups. In addition, the
socioeconomic level, gender, number, etc., of the students were also taken into consideration. The two branches with the
closest grade point averages from the three branches were selected for the research. One of these branches was randomly
determined as the experimental (Branch C) group and the other as the control (Branch A) group. The application was
completed in the first semester of the 2024-2025 academic year. The mean Turkish course grade point average of the
students in the experimental group was 75.82, and its standard deviation was 12.34, while the mean score of the students
in the control group was 74.69, and its standard deviation was 13.94. In order to determine whether the difference
between the mean scores of the students in the experimental and control groups was significant, no significant difference
was found between the students as a result of the unrelated samples t-test [t(63) = .35, p>.05]. Accordingly, it can be said
that both groups were equivalent. The semi-structured interview form prepared for the qualitative data was applied to a
teacher (female) who entered the class in the experimental and control groups and 3 female and 3 male students in the
experimental group, who were determined by the teacher and volunteered to have different academic achievements.

Tools

Attitude Scale Towards Turkish Course

It is a 21-item scale prepared by Kapar-Kuvang (2008). The scale includes three factors: "Dimension of Negative Feelings
Regarding Turkish Course,” "Dimension of Interest and Desire," and "Dimension of Use in Life." The expression "I
completely agree" is evaluated as 5 points, "I agree” as 4 points, "I am undecided" as 3 points, "I disagree" as 2 points, and
"I completely disagree" as 1 point. The critical Alpha value required for the acceptability of the reliability coefficient of
the scale is .70 and above (Cronbach, 1951); according to the results of the measurements obtained from the study, the
Cronbach Alpha reliability coefficient was found to be .92. The power of the scale used to test this situation was
analyzed. It was seen that the scale had a predictive power of .25 with small difficulty.

Reading Comprehension Test

This test, prepared by Karatay (2014) for middle school students, consists of 23 multiple-choice questions on two reading
texts. The exam is graded out of 100. The KR-20 reliability coefficient of the test was found to be .71.

Creative Writing Evaluation Scale

This scale, prepared by Karatay (2020), evaluates four features related to written expression: originality/creativity, style,
text structure, spelling, punctuation, and presentation dimensions. The scale consists of 16 items. These items are scored
as 5 (good/developed), 3 (average/developing), and 1 (weak/needs improvement).

Boredom Scale

This scale, adapted to Turkish by Eren (2016), consists of a single item. The scale has a 10-point Likert-type response
format ranging from not at all (0) to a lot (9). Since the measurement tool consists of a single item, reliability analyses
could not be performed (Aytekin-Yiiksel, 2019).
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Semi-Structured Teacher Interview Form

Interview questions consist of four questions regarding 7E. Researchers created questions by obtaining expert opinions
to determine the positive and negative aspects of the activities prepared with the 7E model, whether they made a
difference in students' attitudes towards Turkish lessons and participation in the lesson, reading and writing skills and
success, and whether they made a difference in the teacher's course operation. The teacher was asked the interview
questions, and guiding questions were used to obtain detailed information about the subject.

Semi-Structured Student Interview Form

Interview questions consist of four questions regarding 7E. Researchers created questions by obtaining expert opinions
to determine the positive and negative aspects of the course activities prepared with the 7E model, whether they made a
difference in students' attitudes towards Turkish language lessons and participation in the lessons, reading and writing
skills, and success. Interview questions were asked to students, and guiding questions were also used to obtain detailed
information about the subject.

Data Collection

The research was conducted in the fall semester of the 2024-2025 academic year. According to this model, a theme was
selected from the Turkish textbook for the implementation phase, and teaching activities were carried out in 6 weeks.
One week was also allocated for the implementation of data collection tools for the students and the collection of
participants' opinions, and the research was carried out over a total of 8 weeks. In the control group, lessons were
conducted using the activities in the current program and according to the textbook. In contrast, the Turkish course
program and activities prepared by the researchers according to the 7E model were used in the experimental group. The
scales were applied as a pre-test before the study and as a post-test at the end of the study. At the end of the teaching
process, interviews were conducted with the teachers and students about the implementation activities.

Data Analysis

First of all, the normality distribution of the data in the study was examined and it was seen that the data was normally
distributed. For this, the data's mode, median, and mean were examined initially, followed by the skewness and kurtosis.
The view of George and Mallery (2010) that values between +2.0 can be accepted in skewness and kurtosis was taken as
the basis for normality. Therefore, whether there was a significant difference between the results of the attitude scale
towards the Turkish language course, boredom scale, reading comprehension, and creative writing evaluation scale
applied to the experimental and control group students before and after the application was evaluated with the help of
"Two-Way Analysis of Variance for Mixed Measurements," which was used in comparing the differences between the
results of two measurements made at intervals in two different groups according to the groups.

Two field experts evaluated the students' products related to written expression separately, and the harmony
between them was examined using Cohen's Kappa analysis. As a result of the analysis, Cohen's Kappa coefficient was
found to be 90%, and the analyses were made by taking the evaluations' averages. Two field experts read and analyzed
the interviews using the content analysis technique; similar data were brought together within the same concept and
theme framework. Then, the two field experts came together, checked the themes that emerged, and reached a consensus
on common themes. While presenting the participants' opinions, the codes "Ul" were used for a single teacher; "KI,
K2..." were used for the students.

Experimental Process

Before starting the study, the implementing teacher was given the necessary information about the 7E model. The lesson
plans prepared by the 7E model, which were presented to the opinions of three field experts, were finalized before the
opinion of the implementing teacher was taken. The implementing teacher was informed that the lessons would be
taught with the plans prepared according to the 7E model in the experimental group, and the lessons would be taught
according to the activities in the Turkish textbook in the control group. Pre-tests were applied to both groups before
starting the practices. The lessons were taught according to the 7E model in the experimental group for six weeks. The
topics were determined within the scope of the theme of "Virtues." Approximately one and a half weeks, 9 lesson hours,
were allocated to each topic. The practice activities were planned for six weeks:

Week 1: The topic of "Cooperation and Solidarity" was discussed, and first of all, students were asked to comment
on visuals and videos related to the topic. Papers with visuals related to the topic were distributed to the class, and they
were asked to write in any style they wanted, to read what they wrote first to their desk mates and then to the class if they
wanted. Then, students were divided into mixed groups. Group members were asked to share the tasks (writer, visualizer,
researcher, organizer, etc.), prepare an impressive poster about cooperation and solidarity, and present it to the class.

Week 2: As a continuation of the first topic, a previously determined text was read in class on the subject, questions
were asked to help students reach superficial and deep meanings in the text, and students were asked to create a story
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map using templates given to groups. Students were also asked to prepare thought-provoking questions about the text
and ask each other. The prepared posters were evaluated by the class and hung on the classroom board. Then, the subject
of "Goodness" was discussed, and students were first asked to comment on visuals and videos related to the subject.
Students were asked to listen to a story about goodness. They were asked to think that they were in the shoes of the hero
and to rewrite the story.

Week 3: Students were divided into groups as in the first topic. Task sharing was done, and students were asked to
prepare a social activity project about kindness that included writing - for example, writing letters to earthquake victims
or helping those in need. Then, the students were asked to draw a story map, create questions, and ask each other using
the templates given by reading a previously determined text on the topic. Students were asked to introduce their projects
to each other in class.

Week 4: The topic of "Honesty" was discussed, and students were asked to comment on the visuals and videos
related to the "Honesty Canteen Project” news. Students were asked to complete a story with an introductory sentence on
honesty and to read what they wrote to their classmates first and then to the class if they wanted to. As in the previous
ones, students were divided into groups and were asked to prepare a social activity project similar to the "Honesty
Canteen Project" by sharing the tasks.

Week 5: Students were asked questions that would help them understand the surface and deep meaning of the text,
and students were asked to create a story map using templates given to groups. Students were asked to present their
projects to the class. Then, the topic of "Friendship" was discussed, and students were asked to comment on visuals and
videos related to "Friendship." A joke by Nasreddin Hodja was read to the students. Students were asked to rewrite the
joke by changing the place, time, and people in the joke and read what they wrote to their desk mates first and then to
the class if they wanted to.

Week 6: As in previous studies, students were divided into groups, tasks were shared, and students were asked to
prepare an impressive poster about "Friendship" that included writing and presenting it to the class. A previously
determined text on the subject was read in class, and questions were asked to help students reach superficial and deep
meanings. Students were asked to draw a story map using templates given to the groups. Students were also asked to
prepare thought-provoking questions about the text and ask them to each other. The prepared posters were evaluated by
the class and hung on the school board.

After the teaching activities related to this theme were completed, post-tests were applied to both groups, and
semi-structured interview questions prepared by the researchers about the application were asked to six students with
good, medium, and low achievement levels in the experimental group determined by the teacher. Similarly, the teacher
was asked semi-structured interview questions prepared by the researchers, and his/her opinion about the application
was obtained.

Ethical Statement

In this research, the rules stated in the "Higher Education Institutions Scientific Research and Publication Ethics
Directive" were followed, and behaviors listed under "Actions Contrary to Scientific Research and Publication Ethics"
were avoided. There is no conflict of interest among the authors; all authors contributed to the study. Ethics committee
approval was obtained from the Bolu Abant Izzet Baysal University Social Sciences Human Research Ethics Committee
with the decision numbered 2024/207 and dated 04.06.2024.

Findings
Findings Related to the First Research Question

In solving this question, the scores obtained from the reading comprehension test were compared to those obtained to
monitor the development of reading comprehension skills of the experimental and control group students. As a result of
the two-factor analysis of variance for mixed measures conducted to determine whether being in the group using the 7E
model had a significant effect on reading comprehension test scores, the group-measurement common effect showed
that the score increase of the group using the 7E model was not significantly different from the other group [F(1-63) =
.18, p>.05]. In this case, using the 7E model did not significantly effect reading comprehension success.

Findings Related to the Second Research Question

In solving this question, the scores obtained from the creative writing assessment scale were compared to those of the
experimental and control group students, who were used to monitor the development of writing skills. As a result of the
two-factor analysis of variance for mixed measures conducted to determine whether being in the group using the 7E
model had a significant effect on writing scores, the group-measurement common effect showed that the score increase
of the group using the 7E model was significantly different from the other group [F(1-63) = 35.46, p<.05]. In this case, it
can be concluded that using the 7E model has a significant effect on creative writing success.
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Findings Related to the Third Research Question

In solving this question, the comparison of the scores of the experimental and control group students on the attitude
scale towards the Turkish course, which was used to monitor the development of their attitudes towards the Turkish
course, was used. As a result of the two-factor analysis of variance for mixed measurements conducted to determine
whether being in the group using the 7E model had a significant effect on the interest and desire dimension scores of the
attitude scale towards the Turkish course, the group-measurement common effect showed that the score increase of the
group using the 7E model was significantly different from the other group [F(1-63) = 5.39, p<.05]. In this case, it can be
concluded that using the 7E model had a significant effect on the interest and desire dimension of the Turkish course.
No significant difference was found in the total scores of the attitude scale towards the Turkish course.

Findings Related to the Fourth Research Question

In solving this question, the scores of the experimental and control group students were compared using the boredom
scale used to monitor boredom in Turkish lessons. As a result of the two-factor analysis of variance for mixed measures
conducted to determine whether being in the group using the 7E model had a significant effect on boredom scores in
Turkish lessons, the group-measurement common effect showed that the score increase in the group using the 7E model
was significantly different from the other group [F(1.63) = 4.52, p<.05]. In this case, it can be concluded that using the 7E
model had a significant effect on boredom in Turkish lessons.

Findings Related to the Fifth Research Question

Increasing Interest and Desire to Learn Turkish Lessons

Five students (K1, K2, K3, K4, and K5) stated that their interest and desire for the lesson increased with this model
compared to the previous one and participated more. In contrast, one student (K6) said there was no change in his
interest and desire for the lesson. One student (K4) stated that the subjects attracted his attention more with this model,
and one student (K5) stated that he wanted the lessons to be conducted like this all the time. The implementing teacher
also supported the statements of the five students and stated that the lessons were more enjoyable for him and his
students and that, for this reason, his and his students’ motivation for the lesson increased. He also stated that the
situation of the students who were previously bored with the lesson had improved positively.

Participation in Turkish Class and Fulfillment of Learning Activities

Five students (K1, K2, K3, K4, and K6) stated that the most important difference the model made for them in the class
was the increase in their participation in the class and that while they had previously avoided reading and writing
activities, they enjoyed doing these tasks in the classes taught with this model. Four students (K1, K4, K5, and K6) stated
that they understood the class better, and three students (K4, K5, and K6) said that while they did not like Turkish class
before, they now like it thanks to this model. Two students (K2 and K3) reported difficulty answering questions about
reading texts. However, in the classes taught with this model, it became easier for them to interpret, think, and reason
about the subject. They also stated that their brainstorming discussions and conversations about the subjects increased
as a class. The implementing teacher stated that students' participation, interest, and desire in the class increased thanks
to the sharing, display, and presentation of the products produced through projects and collaborative tasks in the class
and that seeing these products motivated him. He stated that he observed that his students who avoided answering
questions about the text answered the questions willingly and correctly with this model and that students who did not
like writing tasks now enjoyed doing the writing task.

Negative Aspects of the Model

While two students (K2 and K3) stated that there were no negative aspects of the model, four students (K1, K4, K5, and
K6) stated that some students had problems with meeting times and locations when tasks such as projects and
collaborative group work were extended outside of class. The implementing teacher also stated the same situation. One
student (K4) said that the activities should be easier.

Conclusion and Discussion

This study examined the effects of Turkish lessons conducted according to the 7E model on students' reading
comprehension, creative writing skills, and attitudes toward Turkish lessons. In a ten-week study conducted before this
study, Altun-Alkan (2024) concluded that the constructivist learning reading apprenticeship model was effective in
middle school students' reading comprehension and summarizing skills. Unlike this study, Giineyli (2007) found that
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lessons conducted with the constructivist approach increased students' reading comprehension power. It can be said that
the fourteen-week nature of his study and the six-week nature of this study caused the findings to be different.
According to the reading comprehension test conducted after the Turkish lessons conducted according to the 7E model
in this study, although there was no significant difference between the pre-post test scores of the experimental group
students, it was observed that their averages (+3.64 points) increased slightly towards the better. An improvement was
observed in the student's reading comprehension scores, but it can be said that it was insufficient for a significant
improvement in practice. Despite this, in this method, students stated that they found the activities and texts interesting,
their interest and desire to read, and their participation in the lesson increased, compared to the traditional learning
method, and the teacher's opinion also supports this. The results in the Turkish text and the discussion based on these
results can be presented in a shortened form.

In previous studies, Ates (2017) found that secondary school students' success in Turkish lessons increased due to
activities carried out with the 7E model. Giineyli (2007) found that lessons with a constructivist approach increased
students' written expression power. In this study, it was observed that the creative writing skills of the experimental
group students improved significantly both in the pre-test and in the post-test compared to the control group. The
students interviewed supported this finding and stated that their interest and desire to write and participate in the lesson
increased, they found the lesson more enjoyable, and they liked it. The teacher's opinion also supports this. This
situation is thought to be supported by factors such as the students in the 7E content receiving peer support through
collaborative work.

In the study where Kadioglu (2020) examined students' attitudes in Turkish lessons according to the 5E model, no
difference was found between the experimental and control group students. This study found no significant difference
between the participants' pre- and post-tests and the experimental-control group's post-tests regarding Turkish lesson
attitude, negative attitude, and usage in life dimensions. However, a significant difference was found in the interest and
desire dimension. A significant difference was also found in the boredom scale, which supported this situation. In the
interviews, the students stated that they were more enthusiastic about the lesson and experienced less boredom, thanks
to this model. The course teacher also stated that he observed this situation in the students. The reason why some
dimensions in the Turkish lesson attitude scale were not significant may be due to the lack of sufficient time to acquire
the habit.

Future studies can examine the effects of the constructivist model on student success in other language skills at
different grade levels. The six-week period in this study is not sufficient for the development of all skills. Turkish lessons
need to be planned with this understanding and observed for longer periods of time. With longer-term lesson designs
that will be made by extending the period, the effects of the 7E model on different affective dimensions, such as self-
sufficiency, anxiety, and attitude in language skills, can be examined. In addition, the permanence of its effect on four
language skills can be investigated.
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Caligmanin amaci 7E modelinin Tiirk¢e dersine yonelik tutuma, can sikintisina,
okudugunu anlamaya ve yaratici yazma becerisine etkilerini incelemektir. Bu
calismada agimlayici sirali karma desen kullanilmigtir. Calisma grubu Bolu Merkez
ilgesinden tipik 6rnekleme yontemi ile segilen bir ortaokuldur. Akademik basarilarina
bakilarak denk oldugu belirlenen iki subeden biri deney biri kontrol grubu olarak
rastgele atanmigtir. Alt1 hafta boyunca deney grubunda Tiirkge dersleri 7E modeline
gore, kontrol grubunda ise normal okul programi ve Tiirkge ders kitabindaki 6gretim
etkinliklerine gore islenmistir. Arastirmada 6n ve son test i¢in okudugunu anlama
testi, yaratic1 yazmay1 degerlendirme, Tiirkge dersine yonelik tutum ve can sikintisi
olcegi kullanilmustir. Nitel veriler i¢in aragtirmacilar tarafindan hazirlanan yari
yapilandirilmig 6grenci ve 6gretmen goriisme formlar: kullanilmustir. Her iki gruba
da uygulama oncesi 6n ve uygulama sonrasi son test uygulanmus, veriler “Karigtk
Olgiimler I¢in Iki Faktérlii Varyans Analizi” ile degerlendirilmistir. Ayrica uygulama
sonunda 6gretmen, 6grenci gozlem ve goriislerine de bagvurulmus; bu goriismeler iki
alan uzmani tarafindan igerik analizi ile degerlendirilmistir. Aragtirmada yaratici
yazma becerisinde, Tiirkge dersine yonelik tutum 6lgeginde ilgi ve istek boyutunda ve
can sikintisi Olgeginde deney grubu lehine anlamli fark bulunurken diger
degiskenlerde anlamli fark bulunamamigtir. Ogretmen ve dgrenci goriismelerinde
Ogretmen; 6grencilerden okuma ve yazma ¢aligmalarindan kaginan, derse ilgisiz olan
ogrencilerin bu davraniglarinin olumlu yonde gelistigini belirtmistir. Ayni durumu
goriisiilen 6grenciler de belirtmis; okuma ve yazma etkinliklerinin daha eglenceli
gegtigini, derse kars ilgi ve isteklerinin arttigini, dersteki can sikintilarinin azaldigini
soylemislerdir.

Anahtar kelimeler: Yapilandirmaci 7E modeli, okudugunu anlama, yazma becerisi,
Tiirkge dersine yonelik tutum .

kuma; yapilandirmaci yaklasima gore kisinin 6n bilgileriyle

metindeki bilgileri bitiinlestirdigi, zihninde yeniden

anlamlandirdig: bir siiregtir. Okudugunu anlama siirecinde
kisi yeni bilgilerle 6nceki bilgilerini karsilastirir ve edindigi yeni
bilgileri Oncekilerle birlikte zihninde yeniden yapilandirir. Bu
slirecte okuyucu bilgileri zihninde diizenlerken anlama, ¢6ziimleme,
iligkilendirme, sorgulama, degerlendirme gibi bilissel siiregleri isletir
ve okuduklariyla i¢-dis baglantilar kurarak yeni bir senteze ulagir. Bu
biligsel iglemleme siireglerini bagimsiz stirdiirebilenler iyi
okuyuculardir ve bu okuyucular metni dogru anlayabilir. Bu biligsel
sliregleri isletmeyi bilmeyenler metni dogru anlamakta sorunlar
yasayabilir. Bu sorunlar1 tanilamaya yonelik ulusal ve uluslararas:
ABIDE, PIRLS, PISA vb. siavlar iilkemizde yapilmaktadir.

PISA 2022 raporuna gore okuma becerileri performansinda 81
iilke icinde Tirkiye 36. siradadir. Smava katilan 36 OECD iilkesi
arasinda ise 30. Siradadir. OECD iilkelerin okuma becerileri
alanindaki puan ortalamasi 476 iken Tiirkiyeninki 456 puandir.
Yine Tiirkiyedeki 6grencilerin %2’si 5. ve 6. yeterlik diizeyinde puan
alabilirken bu oran OECD iilkelerinde %7dir (Milli Egitim
Bakanlig1 [MEB], 2022a). Ulkemiz katilimc 81 iilkenin ortalamasini
gecebilse de OECD iilkelerinin ortalamas: altinda bir performans



gostermistir. Okudugunu anlama becerisinin gelistirilmesi i¢in 6grencilere farkli okuma tekniklerinin ve biligsel
farkindalik olarak anlama stratejilerinin 6gretilmesi gerekir. Okuma ¢aligmalar: sirasinda farkli yontem ve tekniklerin
kullanim ile 6grencilerin sadece metindeki yiizeysel bilgiyi anlamasi yerine anlami derinden inga ederek ilerlemesinin
saglanmasi yararli olabilir. Boylelikle bilgiyi kendi kendine anlam semasina yerlestirebilen ve anlayarak igsellestiren
ogrenciler yetistirilebilir (Altun Alkan, 2024; Giirer, 2021; Yilmaz, 2025).

Arici ve Taskin (2019) okuma becerisinin diger dil becerileriyle yakin iligkide bulundugunu belirtir. Ciinkii alic1 dil
becerileri ile kazanilan bilgi ve deneyimler, konusma ve yazma gibi iiretici dil becerilerine déniisiir. Yazma becerisinin
okuma ve diger dil becerilerine gore daha yavas gelistigi bilinir. Bu durum, 6grencilerde yazma becerisine karsi olumsuz
bir tutum takinmaya ve yaratici yazma becerilerinin gelisiminde olumsuz etkiye neden olabilmektedir. Fakat
ogrencilerin bol yazma aligtirmalar1 yapmasi, yazma siirecine etkin katilmasi, yazmaya kargi varsa onyargilarinin
kirilmasi, farkli tekniklerle derse ve yazmaya karst olumlu tutum gelistirmesi bu becerinin gelismesini saglayabilir
(Karadag ve Maden, 2013; MEB, 2022b). Bilindigi gibi yaraticilik; 21. yy. i¢in gerekli becerilerdendir ve yaratic1 yazma da
yaraticilik yetenegi ile dogrudan ilgilidir. Yaratic1 yazma becerisi, 6grencinin kendine ait duygu, diisiincelerini yeni bir
metinle ortaya koyabilmesi; 6zgiin bir kurgu yapistyla ortaya yeni bir {iriin ¢ikarabilmesi yetenegi olarak tanimlanabilir.
Yaratict yazma etkinlikleriyle 6grencinin elestirel bakis acis1 kazanmasi, hayal giiciiniin genislemesi, dili ustaca ve
Ozgiirce isleyebilmesi, zihnindekileri pargalayip birlestirebilmesi (analiz-sentez) hedeflenir (Kapar Kuvang, 2008).
Dolayisiyla yaraticilik yeteneginin yaratici yazma etkinlikleriyle gelisecegi sdylenebilir.

Ogrencilerin biligsel 6grenme alanlar1 kadar duyugsal égrenme alanlarinin da dgrenmeye hazirlanmasi, diger
alanlarda oldugu gibi Tiirk¢e dersi basarist ve nihayetinde okuma ve yazma becerileri gibi dil becerilerinin gelisimi i¢in
de 6nemlidir. Ciinkii insan sadece bilis ve bedenden meydana gelmez; bilis, beden ve duygulariyla bir biitiin olusturur
(Gomleksiz ve Kan, 2012). Ogrencilerin duyugsal 6grenmelerini duygu, his ve deger gibi gesitli etmenler olusturur
(Reigeluth, 1999). Bunlardan biri de tutumdur. Tiirk¢e dersi gibi dil derslerinde tutum vb. duyugsal degiskenlerin
ogrenmede ve dersteki basarida etkili oldugu arastirmacilar tarafindan da belirtilir (Gardner vd., 2004). Bunun diginda
ders basarisi ve 6grenmede etkili olan diger bir duyussal 6zellik ise can sikintisidir. Muis vd. (2015), can sikintisinin
egitimdeki basartyl, 6grenmeyi olumsuz etkiledigine vurgu yapmiglardir. Tiirkge derslerinde o6grencilerin ilgi ve
meraklarini uyandirici etkinliklerin yapilmasi bu duruma olumlu etki edebilir. Yine 6grencilerin Tiirkce derslerine kars:
tutumlarinin belirlenebilmesi ve olumlu yonde gelistirilebilmesi igin farkli 6gretim modellerinin dil becerilerine etkileri
incelenebilir.

Yirminci yiizyll baslarinda bireylerin bilgiyi nasil 6grendikleri ile ilgili galigmaya baslayan Piaget, Vygotsky,
Glasersfeld vb. gibi yapilandirmaci kuramcilar zamanla bireylerin bilgiyi zihinlerinde nasil insa ettikleriyle
ilgilenmislerdir. Yapilandirmaci yaklagim bireyin bilgiyi kendi 6nbilgileri tizerine insa ettigini savunur ve bilgiyi bireyin
nasil yapilandirdigr ile ilgilenir (Yildizlar, 2018). Yani bireyin ne Ogrendiginden ¢ok nasil 6grendigi ile ilgilenir.
Yapilandirmaci yaklagimdan yararlanilarak ortaya ¢ikarilan 6gretim modelleri vardir: 3E, 4E, 5E, 7E gibi. Diger modeller
3E’nin devami niteligindedir ve 3E modelinin gelistirilmesiyle ortaya ¢ikmistir (Bybee vd., 2006). 7E modeli 1. merak
uyandirma (Excite), 2. kesfetme (Explore), 3. agiklama (Explain), 4. genisletme (Elaborate), 5. kapsamina alma-
iligkilendirme (Extend), 6. paylasma (Exchange) ve 7. degerlendirme (Evaluate) asamalarindan olusur (Ozmen, 2004;
Kanly, 2007). 7E modeli ile Tiirkge dersi i¢cin deneysel ¢alisma yapan Ates, (2017) modelin &grenci basar1 ve 6grenme
kaliciliklarinda etkili oldugunu séylemistir.  Fen derslerinde 7E kullanilarak yapilan ¢alismalarda bu modelin
ogrencilerin elestirel diisiinme becerilerini gelistirdigi (Mecit, 2006), geleneksel ders islenisinden daha etkili oldugu
(Avcioglu, 2008; Demirezen, 2010; Kanli, 2007), kavram yanilgilarinin giderilmesinde etkili oldugu (Demirezen ve
Yagbasan, 2013), Ingilizce ve edebiyat derslerinde kalic1 6grenmeye katki sagladigi (Koksal, 2014; Ozdemir ve Okten,
2020), dgrencilerin Ingilizce dersine yénelik olumlu tutumlarini artirdigi (Kéksal, 2014), grencilerin Tiirkge, Ingilizce
ve fen bilgisi derslerinde akademik basarilarini olumlu etkiledigi (Ates, 2017; Avcioglu, 2008; Celik ve Ozbek, 2013;
Cepni vd., 2001; Eisenkraft, 2003; Génen ve Kocakaya, 2010; Kanli, 2007; Kanli ve Yagbasan, 2008; Koksal, 2014; Ozbek
vd., 2012; Sornsakda vd., 2009; Turgut vd.,2013) gibi olumlu sonuglar bulgulanmistir.

Ortaokul o6grencilerinin LGS, PISA gibi ortak yapilan sinavlardaki sonuglarina bakilarak okuma anlama
diizeylerinin istenen diizeyde olmadigi goriilmektedir. Ayrica yapilan galigmalarda ortaokul 6grencilerinin yazma
becerilerinde okuma aligkanliklarinin olmamasindan da kaynakli kendilerini ifade edememe, yazmada isteksizlik gibi
sorunlar oldugu belirtilmistir (Aydin, 2022; Tiirkyillmaz ve Kalenderoglu, 2025). Yaratici yazma becerilerinin okuma ve
yazma gibi dilsel becerilerle iligkili oldugu ve ayrica dilsel becerileri gelisen 6grencilerin yaratici yazma becerilerinin de
gelistigi bilinmektedir (Dolmaz ve Kaya, 2018). Okuma, yazma gibi dilsel becerileri gelismeyen 6grencilerin yaratici
yazma becerilerinin de gelismeyecegi soylenebilir. Tiirk¢e dersine yonelik tutumun olumlu olmasinin dil becerilerinin
gelisimini olumlu yonde etkiledigi bilinmektedir (Tirkben ve Giilbegen, 2021). Egitim siirecinde 6grencilerin etkin
oldugu yontemler 6n plana ¢ikmaktadir fakat dilbilgisi agirlikli, ezberci, iiriin odakli geleneksel yontemler halen
kullanilmaktadir. 7E’ye gore hazirlanan o6gretim etkinlikleri, Tiirk¢e dersinde dil becerilerini biitiinlesik olarak
gelistirmeye olanak saglayabilir. Bu ¢alismada okuma ve yazma becerilerinin bu yolla gelistirilmesi i¢in yollar aranmistir.
Bunun yaninda 6grencilerin derslere etkin katilimi ve ona karsi tutumlarinin da degisimi incelenmis ve su sorulara
cevap aranmuisgtir:

1. Deney ve kontrol grubu 6grencilerinin Tiirk¢e dersi okudugunu anlama 6l¢egi 6n ve son test puan ortalamalari
arasinda anlaml bir fark var midir?
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2. Deney ve kontrol grubu 6grencilerinin Tiirk¢e dersi yaratict yazma Olgegi 6n ve son test puan ortalamalar
arasinda anlaml bir fark var midir?

3. Deney ve kontrol grubu 6grencilerinin Tiirk¢e dersi tutum 6l¢egi 6n ve son test puan ortalamalar1 arasinda
anlamli bir fark var midir?

4. Deney ve kontrol grubu 6grencilerinin can sikintis1 6l¢cegi 6n ve son test puan ortalamalar1 arasinda anlaml bir
fark var midir?

5. Katilimcr 6grencilerin ve uygulayici 6gretmenin 7E modeli ile ilgili gozlem ve goriisleri nelerdir?

Yontem
Model

Bu caligmada nicel yaklagimin baskin oldugu ve nitel yaklagimla desteklendigi karma arastirma tasarimlarindan
acimlayict sirali karma desen kullanilmigtir. Caligmanin nicel boyutunu 6n ve son test kontrol gruplu yar1 deneysel
yontem, nitel boyutunu ise goriismeler olusturmustur. Nitel veriler nicel verileri agiklamak, yorumlamak, desteklemek ve
uygulamanin islevselligini daha iyi betimlemek amaciyla yapilmistir. Bilindigi gibi agimlayici sirali karma desende nitel
veriler deney bitiminden sonra toplanabilmekte ve incelenebilmektedir (Creswell ve Creswell, 2018).

Calismada 7E modeline gore hazirlanan Tiirk¢e ders planlar1 deney grubuna uygulanmadan 6nce hem deney hem
de kontrol grubuna ilk hafta 6n testler yapilmigstir. Sonra bir tema alt1 hafta boyunca deney grubunda 7E modeline gore
hazirlanan ders planlarina gore islenmis, kontrol grubunda ise genel programa gore dersler islenmeye devam edilmistir.
Sonraki hafta ise her iki gruba son testler uygulanmistir. Uygulamalar sonunda deney grubundan alt1 géniillii 6grenci ve
uygulayict 6gretmenle modelle ilgili gériigmeler yapilmistir.

Calisma Grubu

Deneysel islem icin amagsal 6rneklemelerden tipik durum 6rnekleme yontemine gére Bolu merkez ilgesindeki bir okul
belirlenmistir. Yildirim ve Simseke (2018) gore tipik 6rnekleme yontemi, sira digt 6zellik gostermeyen, fiziksel ve 6grenci
profili bakimindan vasat kabul edilen okullarin segiminde kullanilan 6rnekleme yontemidir. Okul se¢iminden sonra
aragtirma yapilacak ii¢ subede okuyan ogrencilerin 5. sinif Tiirkce dersi 2023-2024 egitim-6gretim yil sonu not
ortalamalarina bakilarak deney ve kontrol grubunun hangi subeler olacagina karar verilmistir. Ayrica 6grencilerin
sosyoekonomik diizey, cinsiyet, say1 vb. durumlari da dikkate alinmigtir. Ug subeden not ortalamalari birbirine en yakin
olan iki sube arastirma i¢in secilmistir (Tablo 1). Raslantisal olarak bu subelerden biri deney (C subesi) biri kontrol (A
subesi) grubu olarak belirlenmistir. Uygulama 2024-2025 egitim-6gretim yil1 1. donem yapilmistir.

Tablo 1
Deney ve Kontrol Grubu Ogrencilerinin Not Ortalamalarina Iliskin Karsilagtirma

Gruplar n X ss t sd p
Deney 33 75.82 12.34 .35 63 73
Kontrol 32 74.69 13.94

Tablo 1 incelendiginde deney grubundaki 6grencilerin Tiirk¢e dersi not ortalama puanlarinin ortalamasi 75.82 ve
standart sapmasi 12.34 iken, kontrol grubundaki 6grencilerin ortalama puanlarinin ortalamasi 74.69 standart sapmasi
13.94’tiir. Deney ve kontrol grubundaki 6grencilerin puanlarinin ortalamalar: arasindaki farkin anlaml olup olmadigini
belirlemek amaciyla yapilan iliskisiz Orneklemler t-testi sonucunda o&grenciler arasinda anlaml bir farklilik
bulunmamustir [f(3)=.35, p>.05]. Buna gore her iki grubun birbirine denk oldugu soylenebilir. Nitel veriler i¢in
hazirlanan yar1 yapilandirilmis gériisme formu ise deney ve kontrol grubunda derse giren bir 6gretmene (kadin); deney
grubunda 6gretmenin belirledigi ve goniillii, akademik basarilar1 birbirinden farkli olan 3 kiz, 3 erkek 6grenciye
uygulanmustir.

Veri Toplama Araglar1

Tiirkge Dersine Yonelik Tutum Olgegi (TDYTO)
Kapar-Kuvang (2008) tarafindan hazirlanmis, 21 maddelik bir 6lgektir. Olgekte “Tiirkge Dersine Iliskin Olumsuz

Duygular Boyutu”, “Ilgi ve Istek Boyutu”, “Yasamda Kullanma Boyutu” yer almaktadir. Olgekte “Tamamen katiliyorum”
ifadesi 5 puan, “katiliyorum” ifadesi 4 puan, “kararsizim” ifadesi 3 puan, “katilmiyorum” ifadesi 2 puan ve “hi¢

katilmiyorum” ifadesi 1 puan olarak degerlendirilmistir. Ol¢egin giivenirlik katsayisinin kabul edilebilirligi i¢in istenen
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kritik Alpha degeri .70 ve {izeridir (Cronbach, 1951); calismadan elde edilen 6l¢iimlerin sonuglarina goére Cronbach
Alpha giivenirlik katsayis1 .92 olarak bulunmustur. Kullanilan élgegin bu durumu test etme giicii analiz edildi ve 6lgegin
.25 kiiciik giiglitkte yordama giiciine sahip oldugu goriildii.

Okudugunu Anlama Testi (OAT)

Karatay (2014) tarafindan ortaokul 6grencileri icin hazirlanan bu test, iki okuma metniyle ilgili 23 maddelik goktan
se¢cmeli sorudan olugmaktadir. Sinav 100 iizerinden degerlendirilmektedir. Testin KR-20 giivenirlik katsayisi .71
bulunmustur.

Yaratict Yazmay: Degerlendirme Olgegi (YYDO)

Karatay (2020) tarafindan hazirlanan bu &lgekle yazili anlatimla ilgili dort ozellik; 6zgiinliik/yaraticilik, @islup, metin
yapisi, yazim, noktalama ve sunum boyutlar1 degerlendirilmektedir. Olcek 16 maddeden olusmaktadir. Bu maddeler 5
(iyi/gelismis), 3 (orta/gelisiyor), 1 (zayif/gelistirilmeli) seklinde puanlanmaktadir.

Can Sikintis1 Olgegi (CSO)

Eren (2016) tarafindan Tiirkgeye uyarlanan bu 6lcek, tek maddeden olugmaktadir. Olgek, hi¢c (0) ile cok fazla (9)
arasinda uzanan 10’lu Likert tipi cevap formatina sahiptir. Olgme araci tek maddeden olustugu igin giivenirligine iliskin
analizler gergeklestirilememistir (Aytekin-Yiiksel, 2019).

Yar1 Yapilandirilmis Ogretmen Goriisme Formu

Gorilisme sorular1 7E’ye yonelik dort sorudan olugsmaktadir. Sorular; 7E modeli ile hazirlanan etkinliklerin olumlu ve
olumsuz yénlerini, dgrencilerin Tiirkge dersine yonelik tutum ve derse katilimlarinda, okuma ve yazma edimi ve
basarilarinda farklilik olusturup olusturmadigini ayrica 6gretmenin ders isleyisinde degisiklik olusturup olusturmadigini
belirlemeye yonelik uzman goriisii alinarak arastirmacilar tarafindan olusturulmustur. Goriisme sorular1 6gretmene
sorulmus, konuyla ilgili ayrintili bilgi almak i¢in yonlendirici sorulara bagvurulmugtur. Sorular:

1. 7E modeline gore yapilan Tiirk¢e ders ve etkinliklerin okuma, yazma becerileri kazandirmada olumlu yonleri
nelerdir? Neden boyle diisiiniiyorsunuz?

2. 7E modeline gore yapilan Tiirkce ders ve etkinliklerin okuma, yazma becerileri kazandirmada eksik yoénleri
(begenmediginiz) var mi1 varsa nelerdir? Neden boyle diistintiyorsunuz?

3. Tiirkge derslerinizi 7E modeliyle planlamak ders isleyisinizde ve dgrencilere dil becerileri kazandirmada sizin
i¢in bir farklilik olusturdu mu? Neden béyle diisiiniiyorsunuz?

4. 7E modeline gore yapilan dersler ve etkinlikler 6grencilerinizde (ilgi, istek, derse ve etkinliklere katilim, yasamda
kullanma, olumsuz tutum) ve sizde 6nceki derslerinize gore bir farklilik olugturdu mu? Neden béyle diisiinityorsunuz?

Yar: Yapilandirilmis Ogrenci Goriisme Formu

Gorlisme sorular1 7E’ye yonelik dort sorudan olusmaktadir. Sorular; 7E modeli ile hazirlanan ders etkinliklerinin olumlu
ve olumsuz yonlerini, 6grencilerin Tiirk¢e dersine yonelik tutum ve derse katilimlarinda, okuma ve yazma edimlerinde
ve basarilarinda farklilik olugturup olusturmadigini belirlemeye yonelik uzman goriisii alinarak aragtirmacilar tarafindan
olusturulmustur. Goriisme sorular1 6grencilere sorulmus, konuyla ilgili ayrintili bilgi almak i¢in yonlendirici sorulara da
basvurulmustur. Sorular:

1. 7E modeline gore yapilan Tiirk¢e ders ve etkinliklerinin okuma ve yazma becerilerinizin gelisiminde katkilar:
oldu mu olduysa ne gibi katkilar1 oldu? Neden boyle diistintiyorsunuz?

2. 7E modeline gore yapilan Tiirk¢e ders ve etkinliklerinin okuma ve yazma becerilerinizin gelisiminde olumsuz,
eksik yonleri var m1 varsa bunlar nelerdir? Neden boyle diisiiniiyorsunuz?

3. Tirkge derslerinizin 7E modeliyle planlanmasi ders isleyisinizde ve dil becerilerinizde bir farklilik olusturdu mu?
Neden boyle diistintiyorsunuz?

4. 7E modeline gore yapilan dersler ve etkinlikler sizde 6nceki derslerinize gore bir farkhilik (ilgi, istek, derse ve
etkinliklere katilim, yasamda kullanma, olumsuz tutum) olusturdu mu? Neden béyle diistiniiyorsunuz?

Verilerin Toplanmasi

Aragtirma, 2024-2025 egitim-6gretim yilinin sonbahar déneminde yiiriitiilmiistiir. Uygulama agamasi igin Tiirkge ders
kitabindan bir tema segilerek 6gretim etkinlikleri bu modele gore 6 haftada gergeklestirilmistir. Ogrencilere veri toplama
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araglarinin uygulanmasi ve katilimcilarin goriislerinin alinmasi i¢in de birer hafta ayrilmig, arastirma toplamda 8 haftada
gergeklestirilmistir. Kontrol grubunda, dersler mevcut programdaki etkinliklerle ve ders kitabina gore yiiriitlilmiis,
deney grubunda ise aragtirmacilar tarafindan 7E modeline gore hazirlanan Tiirk¢e ders programi ve etkinlikleri
kullanilmigtir. Caligma 6ncesi lgekler 6n test olarak, calisma bitiminde de son test olarak uygulanmistir. Ogretim
slirecinin sonunda 6gretmen ve 6grencilerle uygulama etkinlikleri hakkinda gériismeler yapilmstir.

Verilerin Analizi

Oncelikle aragtirmadaki verilerin normallik dagilimina bakilmis ve verilerin normal dagildigi gériilmiistiir. Bunun igin
once verilerin mod, medyan ve ortalamasina sonrasinda ¢arpiklik ve basikligina bakilmistir. Carpiklik ve basiklikta
George ve Mallerynin (2010) +2.0 arasindaki degerlerin kabul edilebilecegi goriisii normallik i¢in baz alinmstir.
Bundan dolay1 deney ve kontrol grubu &6grencilerine uygulama o6ncesinde ve sonrasinda uygulanan Tiirk¢e dersine
yonelik tutum 6lgegi, can sikintisi 6lcegi, okudugunu anlama ve yaratict yazmayi degerlendirme 6l¢egi sonuglar arasinda
anlamli bir fark olup olmadigi, farkli iki grupta aralikli olarak yapilan iki 6l¢iimiin sonuglari arasindaki farklarin
gruplara gore birbiriyle karsilastirlmasinda kullanilan “Karisik Olgiimler i¢in Iki Yonlii Varyans Analizi” yardimryla
degerlendirilmistir.

Yazili anlatimla ilgili 6grencilerin triinleri iki alan uzmani tarafindan ayr1 degerlendirilmis ve aralarindaki uyuma
Coher’in Kappa analizi ile bakilmustir. Analiz sonucu Cohen’in Kappa katsayist %90 bulunmugstur ve degerlendirmelerin
ortalamalar1 alinarak analizler yapilmistir. Gortismeler iki alan uzmani tarafindan okunmus, igerik analizi teknigiyle
¢6ztimlenmis; birbirine benzeyen veriler ayni kavram ve tema ¢ergevesinde bir araya getirilmistir. Daha sonra iki alan
uzmani bir araya gelerek, elde ettikleri temalar1 kontrol ederek ortak temalara ulasmustir. Katiimcilarin goriisleri
sunulurken tek 6gretmen icin “U1”; 6grenciler i¢in “K1, K2...” kodlar1 kullanilmigtir.

Deneysel Uygulama

Caligmaya basglamadan once uygulayict 6gretmene 7E modeli ile ilgili gerekli bilgiler verilmistir. U¢ alan uzmaninin
goriislerine sunularak hazirlanan 7E modeline uygun ders planlarina son hali verilmeden uygulayic1 6gretmenin goriisii
de alinmistir. Uygulayic1 6gretmene gerekli bilgilendirmeler yapilarak deney grubunda 7E modeline gore hazirlanan
planlarla dersleri isleyecegi, kontrol grubunda ise Tiirk¢e ders kitabindaki etkinliklere gore dersleri isleyecegi bilgisi
verilmistir. Uygulamalara baslamadan oOnce iki gruba on testler uygulanmistir. Alti hafta boyunca dersler deney
grubunda 7E modeline gore islenmistir. Konular “Erdemler” temas: kapsaminda belirlenmistir. Her konuya yaklagik bir
buguk hafta, 9 ders saati ayrilmistir. Uygulama etkinlikleri alt1 hafta olarak planlanmigtir:

1. Hafta: “Yardimlagma ve dayanisma” konusu ele alinmis, 6ncelikle konu ile ilgili gorseller ve videolar tizerinden
ogrencilerin yorum yapmasi istenmistir. Konuyla ilgili gorseller bulunan kagitlar sinifa dagitilarak istedikleri tiirde bir
yazi yazmalari, yazdiklarini 6nce sira arkadaglarina sonra isteyenlerin sinifa okumalari istenmigtir. Sonrasinda 6grenciler
karigik gruplara ayrilmigtir. Grup {yelerinin gorevleri paylasarak (yazici, gorselci, arastirmaci, diizenleyici vb.)
yardimlagma ve dayanisma ile ilgili etkileyici bir afis hazirlamalar1 ve sinifa sunmalari istenmistir.

2. Hafta: ilk konunun devami olarak sinifta konu ile ilgili 6nceden belirlenen metin okunmus, metin tizerinde
ogrencilerin yiizeysel ve derin anlama ulagmalarini saglayan sorular sorulmus, gruplara verilen sablonlara 6grencilerin
hikaye haritasi ¢ikarmalar1 istenmistir. Ogrencilerin de metinle ilgili diisiindiiriicii sorular hazirlamalar1 ve birbirlerine
sormalar1 istenmigtir. Hazirlanan afisler sinifca degerlendirilerek sinif panosuna asilmistir. Daha sonra “Iyilik” konusu
ele alinmg, 6ncelikle konu ile ilgili gorseller ve videolar iizerinden dgrencilerin yorum yapmast istenmistir. Ogrencilere
iyilikle ilgili belirlenen bir masal dinletilmistir. Bu masal kahramaninin yerine gectiklerini diisiinmeleri ve masali
yeniden yazmalari istenmistir.

3. Hafta: Ik konudaki gibi 6grenciler gruplara ayrilmis, gérev paylasgimi yapilarak iceriginde yazma bulunan
iyilikle ilgili bir sosyal etkinlik projesi hazirlamalar1 6grencilerden istenmistir. Ornegin depremzede 6grencilere mektup
yazma veya ihtiya¢ sahiplerine yardimda bulunma. Sonra konu ile ilgili 6nceden belirlenen metin okunarak verilen
sablonlara 6grencilerin grup olarak hikéye haritas: ¢ikarmalari, sorular olusturmas: ve birbirlerine sormalari istenmistir.
Ogrencilerin projelerini sinifta birbirlerine tanitmalar1 istenmistir.

4. Hafta: “Diriistlik” konusu ele alinmis, “Durstliik Kantini Projesi” haberiyle ilgili gorseller ve videolar
tizerinden 6grencilerin yorum yapmasi istenmistir. Ogrencilere diiriistliik konulu giris ctimlesi verilen bir 6ykiiyi
tamamlamalari, yazdiklarini once sira arkadaglarina sonra isteyenlerin sinifa okumalari istenmigtir. Oncekiler gibi
ogrenciler gruplara ayrilmis ve gérev paylasimi yaparak “Diiriistlitk Kantini Projesi” ile benzer bir sosyal etkinlik projesi
hazirlamalari istenmistir.

5. Hafta: Konu ile ilgili 6nceden belirlenen metin okunarak ogrencilere metnin yiizey ve derin anlamina
ulagmalarini saglayan sorular sorulmus, gruplara verilen sablonlara 6grencilerin hikéye haritas: ¢ikarmalari istenmistir.
Ogrencilerin hazirladiklar projeleri sinifa sunmalar istenmistir. Daha sonra “Dostluk” konusu ele alinmis, “Dostluk” ile
ilgili gorseller ve videolar iizerinden dgrencilerin yorum yapmasi istenmistir. Ogrencilere Nasrettin Hocanin bir fikras
okunmugtur. Fikradaki yer, zaman ve kisileri degistirerek 6grencilerden fikray: tekrar yazmalari, yazdiklarini 6nce sira
arkadaslarina sonra isteyenlerin sinifa okumalar1 istenmistir.
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6. Hafta: Onceki caligmalardaki gibi 6grenciler gruplara ayrilmig, gorev paylagimi yapilarak iceriginde yazma
bulunan “Dostluk” ile ilgili etkileyici bir afis hazirlamalar1 ve sinifa sunmalar1 6grencilerden istenmistir. Sinifta konu ile
ilgili 6nceden belirlenen metin okunarak metin tizerinde 6grencilerin yiizeysel ve derin anlama ulagmalarini saglayan
sorular sorulmus, gruplara verilen sablonlara dgrencilerin hikaye haritasi ¢ikarmalari istenmigtir. Ogrencilerin de
metinle ilgili diigindiirici sorular hazirlamalar1 ve birbirlerine sormalar1 istenmistir. Hazirlanan afigler sinifca
degerlendirilerek okul panosuna asilmustir.

Bu tema ile ilgili 6gretim etkinlikleri bitince her iki gruba son testler uygulanmis ve 6gretmenin belirledigi deney
grubunda bulunan iyi, orta, zayif basar1 diizeylerindeki alt1 6grenciye uygulama hakkinda arasgtirmacilar tarafindan
hazirlanan yar1 yapilandirilmis gériisme sorulari sorulmustur. Ayni sekilde 6gretmene de arastirmacilar tarafindan
hazirlanan yar1 yapilandirilmis goriigme sorulari sorularak uygulama hakkinda goriisii alinmagtir.

Etik Beyan

Bu aragtirmada “Yiiksekogretim Kurumlar: Bilimsel Aragtirma ve Yayin Etigi Yonergesi® kapsaminda ifade edilen
kurallar cercevesinde hareket edilmis, “Bilimsel Arastirma ve Yaymn Etigine Aykiri Eylemler” bashginda yer alan
davraniglardan uzak durulmustur. Yazarlar arasinda ¢ikar ¢atigmasi bulunmamaktadir, ¢aligmaya tiim yazarlar katk:
saglamistir. Bolu Abant Izzet Baysal Universitesi Sosyal Bilimlerde Insan Aragtirmalari Etik Kurulu Baskanligrndan
2024/207 say1 numarali, 04.06.2024 tarihli karariyla etik kurul onay1 alimugtir.

Bulgular
Birinci Arastirma Sorusuna iliskin Bulgular

Bu sorunun ¢6ziimlenmesinde deney ve kontrol grubu 6grencilerinin okudugunu anlama becerilerinin gelisimini
izlemek i¢in kullanilan okudugunu anlama testinden aldiklar1 puanlarin karsilagtirilmasindan yararlanilmigtir. Bununla
ilgili sonuglar Tablo 2'de verilmistir.

Tablo 2

Okudugunu anlama basarisi on ve son test sonuglar:

On Test Son Test
Gruplar n X ss n X ss F p
Deney Grubu 33 42,00 17,30 33 45,64 17,68 18 .68
Kontrol Grubu 32 41,81 15,89 32 43,84 14,75

Tablo 2 incelendiginde 7E modeli kullanilan grupta olmanin okudugunu anlama test puanlari izerinde anlaml bir
etkisinin olup olmadigini belirlemek amaciyla yapilan karigik 6l¢timler i¢in iki faktorlii varyans analizi sonucunda, grup-
Olgiim ortak etkisi, 7E modeli kullanilan grubun puan artis1 diger gruba gére anlaml farklilik olmadigini gostermistir
[F-63) = .18, p>.05]. Bu durumda 7E modeli kullanmanin okudugunu anlama basarisi tizerinde anlaml bir etkisinin
olmadig1 sonucuna varilabilir.

ikinci Arastirma Sorusuna iliskin Bulgular

Bu sorunun ¢éziimlenmesinde deney ve kontrol grubu &grencilerinin yazma becerilerinin gelisimini izlemek igin
kullanilan YYDOden aldiklar1 puanlarin kargilagtirilmasindan yararlanilmigtir. Bununla ilgili sonuglar Tablo 3’te
verilmistir.

Tablo 3

Yaratici yazma 6n ve son test sonuglar

On Test Son Test
Gruplar n X ss n X ss F P
Deney Grubu 33 37,61 12,31 33 69,48 13,82 35.46 .00
Kontrol Grubu 32 40,84 12,87 32 48,44 13,74
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Tablo 3 incelendiginde 7E modeli kullanilan grupta olmanin yazma puanlari {izerinde anlaml bir etkisinin olup
olmadigini belirlemek amaciyla yapilan karigik 6lgtimler icin iki faktorlii varyans analizi sonucunda, grup-6l¢tim ortak
etkisi, 7E modeli kullanilan grubun puan artiginin diger gruba gore anlamli farklilik oldugunu gostermistir [F(1.63) =
35.46, p<.05]. Bu durumda 7E modeli kullanmanin yaratict yazma basarisi iizerinde anlamli bir etkisinin oldugu
sonucuna varilabilir.

Ugiincii Aragtirma Sorusuna Iligkin Bulgular

Bu sorunun ¢éziimlenmesinde deney ve kontrol grubu 6grencilerinin Tiirkce dersine yonelik tutumlarinin gelisimini
izlemek i¢in kullanilan TDYTOden aldiklari puanlarin karsilastirilmasindan yararlanilmistir. Bununla ilgili sonuglar
Tablo 4’te verilmistir.

Tablo 4

Tiirkge dersi tutum 6n ve son test sonuglari

On Test Son Test
Boyutlar Gruplar n X s n X s§ F )4

Olumsuz tutum Deney 33 30,55 6,53 33 31,58 5,80 .01 .94
Kontrol 32 31,63 7,01 32 32,81 5,03

Yasamda kullanma Deney 33 21,12 5,18 33 22,88 5,27 A5 .50
Kontrol 32 21,09 5,95 32 21,59 4,37

Ilgi ve istek Deney 33 24,48 5,44 33 27,21 5,51 5.39 .02
Kontrol 32 27,22 6,15 32 25,25 5,12

Toplam Deney 33 76,15 15,87 33 81,67 13,68 .92 .34
Kontrol 32 79,94 17,28 32 79,66 13,11

Tablo 4 incelendiginde 7E modeli kullanilan grupta olmanin TDYTO olumsuz tutum boyutu puanlari iizerinde
anlamli bir etkisinin olup olmadigini belirlemek amaciyla yapilan karisik olgiimler igin iki faktorlii varyans analizi
sonucunda, grup-6lgiim ortak etkisi, 7E modeli kullanilan grubun puan artiginin diger gruba gére anlamh farklilik
olmadigini géstermistir [F(1.63) = .01, p>.05]. Bu durumda 7E modeli kullanmanin Tiirkge dersi olumsuz tutum boyutu
tizerinde anlamli bir etkisinin olmadig1 sonucuna varilabilir.

Tablo 4 incelendiginde 7E modeli kullanilan grupta olmanin TDYTO yasamda kullanma boyutu puanlari iizerinde
anlamli bir etkisinin olup olmadigini belirlemek amaciyla yapilan karisik olgiimler igin iki faktorlii varyans analizi
sonucunda, grup-6lgiim ortak etkisi, 7E modeli kullanilan grubun puan artiginin diger gruba gére anlamh farklilik
olmadigini gostermistir [F.63) = .45, p>.05]. Bu durumda 7E modeli kullanmanin Tiirk¢e dersi yasamda kullanma
boyutu iizerinde anlaml bir etkisinin olmadig1 sonucuna varilabilir.

Tablo 4 incelendiginde 7E modeli kullanilan grupta olmanin TDYTO ilgi ve istek boyutu puanlari iizerinde
anlamli bir etkisinin olup olmadigini belirlemek amaciyla yapilan karisik olgiimler igin iki faktorlii varyans analizi
sonucunda, grup-6lgiim ortak etkisi, 7E modeli kullanilan grubun puan artiginin diger gruba gére anlamh farklilik
oldugunu goéstermistir [Fi.63) = 5.39, p<.05]. Bu durumda 7E modeli kullanmanin Tiirkge dersi ilgi ve istek boyutu
tizerinde anlamli bir etkisinin oldugu sonucuna varilabilir.

Tablo 4 incelendiginde 7E modeli kullanilan grupta olmanin TDYTO toplam puanlari iizerinde anlamli bir
etkisinin olup olmadigini belirlemek amaciyla yapilan karigik dl¢timler i¢in iki faktorlii varyans analizi sonucunda, grup-
Olgiim ortak etkisi, 7E modeli kullanilan grubun puan artiginin diger gruba gére anlamli farklilik olmadigini gostermistir
[Fa-63) = .92, p>.05]. Bu durumda 7E modeli kullanmanin TDYTO toplam puanlari tizerinde anlaml bir etkisinin
olmadi81 sonucuna varilabilir.

Dérdiincii Aragtirma Sorusuna iliskin Bulgular

Bu sorunun ¢éziimlenmesinde deney ve kontrol grubu 6grencilerinin Tiirkge dersine yonelik can sikintilarini izlemek
icin kullanilan CSOden aldiklar1 puanlarin kargilagtirilmasindan yararlanilmistir. Tablo 5 incelendiginde 7E modeli
kullanilan grupta olmanin Tiirk¢e dersi can sikintisi puanlar: tizerinde anlamli bir etkisinin olup olmadigin: belirlemek
amaciyla yapilan karigik olgiimler igin iki faktorlii varyans analizi sonucunda, grup-ol¢iim ortak etkisi, 7E modeli
kullanilan grubun puan artisginin diger gruba gore anlamli farklilik oldugunu géstermistir [Fi.¢3 = 4.52, p<.05]. Bu
durumda 7E modeli kullanmanin Tiirk¢e dersi can sikintilar: izerinde anlamli bir etkisinin oldugu sonucuna varilabilir.
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Tablo 5

Can sikintist 6n ve son test sonuglari

On Test Son Test
Gruplar n X SS n )'e S8 F P
Deney Grubu 33 421 2,46 33 2,91 2,05 4.52 .04
Kontrol Grubu 32 2,91 3,06 32 3,63 2,85

Besinci Aragtirma Sorusuna iligskin Bulgular

Bu sorunun ¢éziimlenmesinde katilimc1 68renciler ve uygulayici 6gretmenle yapilan gériismelerin igerik analizinden
elde edilen bulgulardan yararlanilmistir. Uygulama hakkindaki goriisler, ti¢ tema altinda sunulmustur.

Tiirkce Dersine Karst Ilgiyi ve Ogrenme Istegini Artirma

Bes ogrenci (K1, K2, K3, K4 ve K5) oncekine gore bu modelle derse kars: ilgi ve isteklerinin arttigini, derse daha ¢ok
katildiklarini belirtirken bir 6grenci (K6) derse kars1 ilgi ve isteginde bir degisikligin olmadigini s6ylemistir. Bir 6grenci
(K4) konularin bu modelle daha ¢ok ilgisini ¢ektigini, bir 6grenci de (K5) derslerin hep boyle islenmesini istedigini
belirtmistir. Uygulayici 6gretmen de bes 6grencinin ifadelerini destekleyerek derslerin kendisi ve 6grencileri i¢in daha
zevkli ve eglenceli gectigini bu sebeple kendisinin ve 6grencilerinin derse karst motivasyonlarinin arttigini belirtmistir.
Ayrica daha 6nce dersten sikilan égrencilerin durumunun olumlu yonde gelistigini belirtmistir. Tiirkge dersine y6nelik
ilgi ve isteginin arttigini belirten 6grencilerden K3: “Bu modelin basamaklarinda grup calismalar1 ve isbirligi icinde
Ogrenmemiz okuma ve yazma ¢aligmalarinda senkronize olmamizi sagliyor. Bu da etkinliklerin daha eglenceli ve
stkilmadan yapmamiza olanak taniyor. Eskiden Tiirkge derslerinde ¢ok sikilirdim. Ozellikle yazma ve okuma gérevleri
bana zor gelirdi ve bu dersi sevmezdim. Simdi sikilmiyorum ve seviyorum”” demistir. U1: “Ogrencilerin derse katilimi1 ve
ilgisi artt1. Baz1 6grenciler derse kars1 ¢ok ilgisizdi onlar1 derse giidillemekte zorluk yasiyordum. Fakat bu sekilde dersleri
isledigimizde bu 6grencilerin derse ilgi ve isteklerinin arttigini gordiim. Ilgili olanlarda daha fazla derse motive oldular”
demistir.

Tiirkce Dersine Katilma ve Ogrenme Etkinliklerini Yerine Getirme

Bes 6grenci (K1, K2, K3, K4 ve K6) modelin derste kendilerinde olusturdugu en 6nemli farkin ders katilimlarinin
artmasi oldugunu, daha 6nce okuma ve yazma ¢aligmalarindan kacinirken bu modelle islenen derslerde bu gorevleri
zevkle yaptiklarini sdylemistir. Dort 6grenci (K1, K4, K5 ve K6) dersi daha iyi anladiklarini, ti¢ 6grenci (K4, K5 ve K6)
Tiirkge dersini 6nceden sevmezken bu model sayesinde artik sevdiklerini séylemislerdir. iki 6grenci (K2 ve K3) énceden
okuma metinleri ile ilgili sorular1 cevaplamada zorlandiklarini bu modelle islenen derslerde yorumlamalarinin, konuyla
ilgili distinmelerinin, akil yirttmelerinin kolaylastigini bildirmistir. Ayrica sinifca konular hakkinda beyin firtinasi
yaparak tartismalarinin, sohbetlerinin arttigini belirtmistir. Uygulayici 6gretmen sinifta proje, isbirlikli gorevler vb. ile
ortaya c¢ikan driinlerin sinifta paylagilmasi, sergilenmesi, sunulmasi sayesinde oOgrencilerin derse katilim, ilgi ve
isteklerinin arttigini, bu drtinlerin somut olarak gériilmesinin kendisini de ayni sekilde motive ettigini belirtmistir.
Ogrencilerinden metinle ilgili sorulari cevaplamaktan kaginanlarin bu modelle sorulara istekli ve dogru cevap
verdiklerini, yazma gorevlerini sevmeyen ogrencilerin artik yazma gorevini severek yaptiklarini gozlemledigini
belirtmistir. Ogrencilerden K2: “Derste okuma metinleri ile ilgili sorular1 cevaplamaktan ¢ekiniyordum yanlis cevap
veririm diye. Bu sekilde ders islerken gorsel ve videolar hakkinda yorumlar yapmamiz, farkli yazma etkinlikleri
yapmamiz ve bunlar1 birbirimize okumamiz, metin hakkinda birlikte soru hazirlayip grup olarak sinifa sormamiz, konu
hakkinda aragtirmalar yapip sunum yapmamiz beni derse daha ¢ok katti. Etkinlikleri yaparken zevk alarak yaptim?”
demistir. Ul: “Derse ¢ok ilgisiz ve bu yiizden okuma, yazma gorevlerinden kaginan 6grenciler bu gorevlere istekle
katilmaya, istekle katilanlar ise daha istekli katilmaya bagladirlar. Bu durumda 7E modelinin basamaklar1 icinde
ogrencilerin isbirligi yapmasi, 6grenme sorumlulugunu almalar1 ve birbirleriyle etkilesime girmesinin biiyiik pay1 var
bence.” demistir.

Modelin Olumsuz Yonleri

Iki 6grenci (K2 ve K3) modelle ilgili higbir olumsuz durumun olmadigini séylerken dért égrenci (K1, K4, K5 ve K6)
proje, isbirlikli grup ¢alismalar1 gibi gorevlerin ders disina sarkmasi durumunda bazi 6grencilerin bulugma saati ve yeri
konusunda sorun yasadiklarini belirtmisgtir. Ayni1 durumu uygulayict 6gretmen de belirtmistir. Bir 6grenci (K4)
etkinliklerin daha kolay olmasi gerektigini soylemistir. Ogrencilerden K5: “Baz1 grup ¢aligmalarimiz igin ders siiresi
yetmiyordu. Ornegin arastirma yapmamiz gerekiyordu. Bu nedenle okul diginda toplanmamiz gerekiyordu. Ama bazi
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arkadaglar bulugsmaya gelemiyordu veya unutuyordu. Bir diger olumsuz durum ise bulusma i¢in yer konusunda sikinti
cekiyorduk” demistir. Ul: “Her konuda grup c¢aligmasinin olmasi nedeniyle bazi 6grenciler 6zellikle hafta sonu
bulugmakta sorun yasad: ve bunu bana da bildirdiler” demistir.

Sonug ve Tartisma

Bu ¢alismada 7E modeline gore yapilan Tiirkge derslerinin 6grencilerin okudugunu anlama, yaratici yazma becerileri ve
Tiirkge dersi tutumlarina etkisi incelenmigtir. Bu ¢aliymadan 6nce yapilan ¢alismalardan Altun-Alkan (2024), on haftalik
galigmasinda yapilandirmaci 6grenme okuma g¢irakligi modelinin ortaokul 6grencilerinin okudugunu anlama ve
Ozetleme becerilerinde etkili oldugu sonucuna ulagmistir. Glilen vd. (2015) yapilandirmaci yaklagimin ortaokul
ogrencilerinin fen dersi basarilarini arttirdigini belirtmistir. Demirezen ve Yagbasan (2013) da ayni sekilde 7E modelinin
ortadgretim fen derslerinde; Ozdemir ve Okten (2020) Tiirk dili ve edebiyat1 dersinde 6grenci basarisini arttirdigini
bulmugtur. Fakat Demirezen ve Yagbasan'n ¢aligmalarinda basit elektrikle ilgili 6grencilerin kavram yanilgilarimin
birgok konuda kontrol grubuna gore iyi olmakla beraber bazi konularda kavramsal degisimin gerceklesmedigi
bulunmugtur. Bazi konularda degisimin zor olmasi ve 6grencilerin degisime direngli olmasi bu duruma neden olarak
gosterilmistir. Yine Ates ve Polat'n (2005) elektrik konusunda 3E modeline gore yaptiklar: ¢alismada da Demirezen ve
Yagbasan'la benzer sonuglar bulunmus ve ayni nedenler (bazi konularda degisimin zor olmasi ve 6grencilerin degisime
direngli olmasi) ileri sliriilmiistiir. Giin (2011), yapilandirmaci egitim modeliyle yapilan Tiirk¢e derslerinin okuma
becerilerinin gelismesinde 6grencilerin oniindeki en biiyiik engelin etkinliklerin ve metinlerin ilgi ¢ekici olmamasina
baglamistir. Giineyli (2007) bu ¢aliymadan farkli olarak yapilandirmaci yaklagimla yapilan derslerin 6grencilerin
okudugunu anlama giliclint arttirdigini bulmugtur. Onun ¢aligmasinin on dort hafta olmast ile bu ¢aligmanin alt1 hafta
olmasinin bulgularin farkli olmasina neden oldugu soylenebilir. Bu ¢aligmada 7E modeline gore iglenen Tiirk¢e
derslerinden sonra yapilan okudugunu anlama testine gére deney grubu 6grencilerinin 6n-son test puanlar1 arasinda
anlaml fark bulunmamakla beraber ortalamalarinin (+3.64 puan) iyiye dogru bir miktar artti1 (Tablo 2) gériilmiistiir.
Ogrencilerin okudugunu anlama puanlarinda iyilesme gozlemlenmistir fakat uygulamada anlamli bir iyilesmenin olmasi
i¢in yeterli olmadig1 s6ylenebilir. Buna ragmen geleneksel 6grenme yontemine gére bu yoéntemde 6grenciler, yapilan
etkinlik ve metinleri ilgi ¢ekici bulduklarini, okuma ilgi ve isteklerinin ve derse katilimlarin arttigini belirtmistir,
Ogretmenin goriisii de bunu desteklemektedir.

Onceki caligmalarda Ates, (2017) 7E modeli ile yapilan etkinlikler sonucu ortaokul 6grencilerinin Tiirk¢e dersi
bagarilarinin arttigini bulmustur. Avcioglu (2008) ve Demirezen (2010) bu modelin ortadgretim 6grencilerinin fen
derslerindeki basarilarina; Kanli (2007) fen bilgisi 6gretmen adaylarinin 7E modelinin bilimsel siire¢ becerilerinin
gelisimine ve kavramsal bagarilarina anlamsal katki sagladigini bulgulamistir. Giineyli (2007) yapilandirmact yaklasimla
yapilan derslerin 6grencilerin yazili anlatim giiciinii arttirdigini bulmugtur. Kadan (2020) ve Yigit (2011) 5E modelinin
Tiirkgeyi yabanci dil olarak 6grenenlerin yazma becerilerini gelistirdigini bulmustur. Seger ve Toy (2020), ¢aligmalarinda
5E 6grenme modelinin ortadgretim 6grencilerinin yazma becerilerini gelistirdigini vurgulamistir. Bu ¢alismada da
deney grubu 6grencilerinin yaratict yazma becerilerinin hem 6n teste gére hem de son testte kontrol grubuna gére
anlamli derecede iyilestigi goriilmiistiir. Goériigme yapilan 6grenciler de bu bulguyu destekleyerek yazma ilgi ve
isteklerinin, derse katilma isteklerinin arttigini, dersi daha zevkli, eglenceli gordiiklerini ve sevdiklerini belirtmistir,
Ogretmenin goriisit de bunu desteklemektedir. Bu durumu 7E igeriginde yer alan 6grencilerin isbirlikli ¢aligmalarla
akran destegi almalar1 gibi faktorlerin destekledigi diisiiniilmektedir. Okullarda bundan o&nceki uygulamalarda dil
becerilerinin birbirinden bagimsiz etkinliklerle gelistirilmesi, bu modelde dil becerilerinin birlikte ele alinmasi,
okumada yapilan 6gretim etkinliklerinin konusma, dinleme ve yazmaya hazirlik ve temel olusturmas: gibi olumlu
aktarimlarla tretici dil becerisi yazmanin hem beceri hem de tutum olarak gelistigi soylenebilir. 7E yapilandirmaci
ogrenme modelinde ders tasarimi birbirinden bagimsiz pargalar degil, biitiin 6gretim siireci birbirini tamamlayacak
sekilde tasarlanir ve bu model 6grencilerin anlamli 6grenme yasantilar1 edinmelerini saglar.

Koksal'in (2014) 7E modeli ortaokul dgrencilerinin Ingilizce dersindeki tutumuna; Norwood (2019), 5E modelinin
ortaokul 6grencilerinin fen dersine yonelik tutumlarina etkisini arastirdigi ¢alismasinda deney grubu 6grencilerinin
derse karsi tutumlarinda bu modelin olumlu etkisi oldugunu bulmustur. Turgut ve Giirbiiz (2011) ise 8. sinif
ogrencilerinin fen dersine yonelik tutumlarini 5E modelinin olumlu yonde gelistirmedigini bulmugtur. Kadioglu'nun
(2020) 5E modeline gore 6grencilerin Tiirk¢e derslerindeki tutumunu inceledigi calismada deney ve kontrol grubu
ogrencileri arasinda farklilik bulunmamistir. Bu ¢aliymada da katilimcilarin 6n ve son testleri ile deney-kontrol grubu
son testleri arasinda Tiirkge dersi tutum, olumsuz tutum ile yasamda kullanma boyutlar1 arasinda anlamli fark
bulunamamus fakat ilgi ve istek boyutunda anlaml fark bulunmustur. Can sikintisi 6lgeginde de anlamli fark bulunmus
ve bu durumu desteklemistir. Yapilan goriismelerde de oOgrenciler bu model sayesinde derse karsi daha istekli
olduklarini, daha az can sikintis1 yagadiklarini belirtmislerdir. Ders 6gretmeni de 0Ogrencilerde bu durumu
gozlemledigini belirtmistir. TDTOdeki bazi boyutlarin anlamli gtkmama nedeni aligkanlik edinmek icin yeterli bir siire
olmadigindan kaynaklanmis olabilir. Tiirk¢e dersine yonelik tutumu belirlemek i¢in kullanilan 6lgek durumu yordamada
kiciik giiclitkte ve yiiksek diizeyde giivenilir oldugu belirlenmistir. Fakat uygulamanin bir temayla ve alti haftalik
uygulama caligmalariyla sinirli olmasi bu durumun nedeni olabilir. Bunu simamak i¢in daha uzun siireli uygulamalara
ihtiyag vardir.

Bundan sonraki ¢alismalarda yapilandirmaci modelinin farkli sinif seviyelerinde, diger dil becerilerinde 6grenci
basarisindaki etkileri incelenebilir. Bu ¢alismadaki alt1 haftalik stirecin biitiin becerilerde etkili olmasi i¢in yeterli oldugu
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soylenemez. Tiirkce derslerinin bu anlayisla planlanarak daha uzun siire gézlemlenmesine ihtiyag vardir. Siire uzatilarak
yapilacak daha uzun soluklu ders tasarimlari ile 7E modelinin dil becerilerinde 6z yeterlilik, kayg: ve tutum gibi farkli
duyussal boyutlardaki etkisi incelenebilir. Ayrica dort dil becerisindeki etkisinin kalicilig1 aragtirilabilir.
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