F
w

Cukurova Universitesi Egitim Fakiiltesi Dergisi, 54(1), 2025, 391-428
https://dergipark.org.tr/tr/pub/cuefd

The Effect of Art-Based Practices on Students' Empathy and Sympathy
Skills in the Context of Intergenerational Communication: An

A/r/tographic Inquiry *

ibrahim SENGOL? (ORCID ID - 0000-0003-4403-6825)
Nurhayat GUNES AYTAG®" (ORCID ID - 0000-0001-6627-4934)

®MEB, Elazig /Tirkiye

bDicle University, Ziya Gokalp Faculty of Education, Diyarbakir/Tiirkiye @ CrossMark

Article Info

Abstract

DOI: 10.14812/cuefd.1603869

Article history:

Received  19.12.24
Revised 26.03.25
Accepted 17.04.25

Keywords:

Art-Based Educational Research,
A/r/tography,

Intergenerational,

Empathy,

Sympathy.

Research Article

The study aims to investigate the learning experiences of medical vocational high school
students in developing empathy and sympathy skills through art-based practices within
the context of intergenerational communication, using the a/r/tography method. The
research employs a qualitative approach, combining action research design and art-
based educational research through the a/r/tographic method. The study group
consisted of a total of 27 students enrolled in the 10th and 11th grades at a vocational
and technical Anatolian high school located in a district of Elazig during the 2023-2024
academic year. The implementation phase lasted a total of eight weeks, covering 16
class hours and approximately 140 minutes of extracurricular activities. Data were
collected through various methods, including semi-structured interviews, researcher
journals, life writing, and artistic productions. The collected data were analyzed using
content analysis. According to the study's findings, students reported that the practice
contributed positively to their learning experiences, helping them learn different
techniques, create metaphors, and be original. Through art-based practices, students
developed creative and divergent thinking skills, artistic abilities, writing skills,
imagination, and self-confidence. Moreover, these practices played a significant role in
establishing communication between the students and elderly individuals, helping
students to better understand older adults, build empathy, and develop sympathy
toward them.
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Arastirmada a/r/tografi yontemi kullanilarak nesillerarasi iletisim baglaminda saghk
meslek lisesi 6grencilerinin sanat temelli uygulamalar yoluyla empati ve sempati
becerilerini 6grenme deneyimlerinin irdelenmesi amaglanmistir. Arastirmada nitel
arastirma yontemlerinden eylem arastirmasi deseni ve sanat temelli egitim
arastirmalarindan a/r/tografi ydontemi kullanilmistir. Arastirmanin ¢alisma grubu, 2023-
2024 egitim-6gretim yilinda Eldzig ilinin bir ilgesinde bulunan mesleki ve teknik Anadolu
lisesinde 10. ve 11. siniflarda 6grenim goren toplam 27 6grenciden olusturulmugtur.
Uygulama asamasi toplamda sekiz hafta, 16 ders saati ve yaklasik 140 dakika ders disi
zamani kapsamistir. Arastirmada veriler, yari yapilandirilmis goriisme, arastirmaci
gunlukleri, yasam yazma ve sanatsal calismalar gibi gesitli yontemlerle toplanmistir. Elde
edilen veriler igerik analizi ile analiz edilmistir. Arastirmanin sonuglarina gore, 6grenciler
uygulamanin 6grenme deneyimlerine katki sagladigimi, farkh teknikleri, metafor
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Empati, olusturmayi ve 6zgtin olmayi 6grendiklerini ifade etmiglerdir. Sanat temelli uygulamalar

Sempati. ile 6grencilerde yaratici ve farkh dusiinme becerileri, sanatsal yetenekler, yazma
becerileri, hayal glicli ve 6zgiiven gelismistir. Bununla birlikte sanat temelli uygulamalar
yoluyla 6grenciler ile yash bireylerin iletisim kurmalari, 6grencilerin yash bireyleri

Arastirma Makalesi anlamalarinda, onlara karsi empati kurmalarinda ve sempati gelistirmelerinde buyik rol
oynamistir.

Introduction

Arts education, which encompasses cognitive, affective and kinesthetic domains within the
educational framework, aims to nurture individuals who are inquisitive, critical, exhibit sensitivity, and
demonstrate respect, tolerance, and empathy (Ozsoy, 2007). This implies that empathy and sympathy
skills, which are essential competencies in interpersonal relationships and are grounded in the
development of affective and cognitive abilities, can be gained through art education. As Castells (2001)
stated:

“Art has always been a tool for building bridges between people from different countries, cultures, of
different gender, of different social class, ethnic group or position of power. Art has always been a protocol
of communication capable of restoring the unity of human experience beyond oppression, differences and
conflicts” (p. 5).

Moreover, Arnheim (1989), who asserts the undeniable cognitive power of art, reminds us that in any
field of study, there is almost no teaching and learning without the practical use of images. Arnheim
argues that perception is a cognitive effort, visual perception is visual thinking, and art-making is a form
of visual problem-solving (Parsons, 1998a). Similarly, as Eisner (2002) states, art possesses cognitive
functions that help us learn to perceive the world. Art serves as a means of knowing, providing conditions
that awaken us to the world around us. Furthermore, ideas and images are difficult to sustain unless they
are inscribed into a material. The works we create speak back to us, and in their presence, we become
part of a dialogue that allows us to "see what we say." Visual images bring specific relationships to life.
They help us recognize and understand a particular environment and our place within it (Eisner, 2002).
The arts are a matter of active thinking, making accessible meanings that would otherwise remain
unattainable (Parsons, 1998b).

The modern conflict theory suggests that generational conflicts drive social change and contribute to
societal development. New views are formed through the clash of opposing views. However, persistent
conflicts damage interpersonal relationships and socialization (Canatan, 2008). Today, elderly individuals
often express concerns about generational conflicts with the new generation, noting that the new
generation is indifferent and disrespectful toward them (Cinar, 2019). Elderly individuals, who possess the
wisdom and insight gained from having endured the challenges of all stages of life (Beger & Yavuzer, 2012)
and serve as guides for cultural transmission (Karakose, 2018), are perceived as a burden to society
(Palmore, 1999).

A review of the literature reveals that societal and social interactions play a significant role in shaping
positive or negative attitudes toward elderly individuals (Slevin, 1991; Voogt et al., 2008). There are
studies indicating that students continuing their education in the healthcare field show negative behaviors
towards elderly individuals (Cheong et al., 2009; Slevin, 1991; Zhou, 2007), as well as studies indicating
unresponsive or positive behaviors towards elderly individuals (Chua et al., 2008; Lee et al., 2005; Soyuer
et al., 2010; Yilmaz & Ozkan, 2010). In addition, there are also studies indicating that aggression decreases
as empathic tendency increases in high school students (Filiz, 2009; Soydan, 2019) and that empathy
training programs enhance empathetic skill levels (Yiksel, 2004). Several studies have demonstrated that
art, with its affective and cognitive dimensions, holds the potential to foster empathic capacities
(Bentwich, & Gilbey, 2017; Harz et al., 2023; Porto & Zembylas, 2020; Rezaei et al., 2023; Stout, 1999). A
review of the literature reveals that while empathy skills have been widely studied across various fields of
education, research on sympathy remains limited.

Developing empathy and sympathy skills is becoming increasingly important to preserve our values,
maintain social relationships, and strengthen communication and interaction between generations. It
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may be beneficial for young people and older individuals to come together more frequently within art-
based educational programs to develop these skills. This may be more meaningful, considering that young
people, especially those who will work in the healthcare field, may frequently encounter elderly
individuals. In this context, it is hoped that this study, which focuses on the development of empathy and
sympathy skills within art education, will offer a new perspective to the field.

Empathy

The empathetic state exhibited in interpersonal relationships plays an active role in the
communication process (Barnett, 1990). Empathy is defined as the understanding of one person’s
emotions by another and the reflection of those emotions back to them (Dékmen, 2005; Rogers, 1975).
According to Hilgard et al. (1971), empathy entails placing oneself in another’s position to comprehend
their feelings. Kasatura (1998) interprets empathy as the experience of recognizing the emotions of the
other and seeing the situation from their perspective.

Empathy comprises two components: cognitive and affective (Gladstein, 1983). The cognitive process
involves understanding the situations and thoughts of others, whereas the affective process involves
placing oneself in another’s position and feeling what they feel (Staub, 1990). According to Dékmen
(2005), for the process of empathy to be fully and successfully completed, one must embody the other
person, view the situation through their eyes, fully comprehend their emotions, and reflect these
emotions back to them.

Empathy is a skill that can be developed through education (D6kmen, 1988; Eisenberg, 1982; Payne et
al., 1972; Perry, 1975; Tanridag, 1993; Sahin & Akbaba, 2010; Yilmaz, 2003). The implicit theory behind
viewing empathy as a situational cognitive or affective state suggests that empathy varies with the
situation, regardless of a person's developmental stage of empathy. This perspective allows to promote
empathy training or learning (Duan & Hill, 1996).

Sympathy

Sympathy, which has a long history in social and developmental psychology, originates from the Greek
sympatheia or the Latin sympathia, meaning “to suffer together” (syn meaning "together" and pathos
meaning "suffering") (Wispé, 1986). Although sometimes conflated with empathy, sympathy is
fundamentally distinct (Wispé, 1986, referencing Langer, 1972). While empathy involves reaching out to
someone, sympathy entails turning toward someone (D6kmen, 1988).

Researchers have generally provided similar definitions of sympathy. Davis (1994) defines sympathy
as the act of appropriately reflecting the emotional state experienced by another person during
interaction. Eisenberg and Miller (1987) define it as an emotional response arising from another's
emotional state or situation, which is not identical to the other person's feelings but is characterized by
sadness or concern for their well-being. Sympathizing with someone means adopting that person's
feelings and experiencing that person's happiness and pain (D6kmen, 2005). Sympathy is being “aligned”
with someone rather than merely understanding them. Understanding someone and agreeing with
someone are different situations. In sympathy, there is a situation of agreeing with the other person
(Dokmen, 2005).

A/r/tography as a Pedagogical Strategy

Within art-based education research, a/r/tography is a research methodology, a creative practice, and
a performative pedagogy (Irwin, 2013). A/r/tography is an educational, practice-based research
methodology grounded in the idea that the processes of knowing, learning, and creating are not opposing
forces but rather merge and continuously evolve within the sensory and dynamic nature of artistic
practice (Triggs et al., 2024). In addition to being a research methodology, a/r/tography, which draws
attention with its pedagogical aspect, is a process-oriented and practice-based methodology that employs
the identities of artist/researcher/teacher to engage in both the production of meaning and a living
inquiry (Irwin, 2004, 2013; Springgay, 2004; Springgay et al., 2005). A/r/tography, also defined as an
interdisciplinary practice, is a process in which artists, researchers, and educators integrate these
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identities into both their personal and professional lives (Irwin, 2004). In this process, it is not limited to
those involved in the research; it also engages the audience, encouraging them to make connections and
discoveries (VerCetty, 2022). A/r/tography is a dynamic approach that moves away from rigid procedures
and focuses on the uncertain potential within the process (Triggs et al., 2024). A/r/tography offers an
experience of life writing and life making, as a living practice of art, research and education (Irwin, 2004).
Life writing is a broad narrative genre in which individuals express their life experiences in various forms,
including autobiography, biography, memoir, poetry, and visual narratives (photographs, paintings,
videos) (Hasebe-Ludt et al., 2009; Leggo, 2010). Life writing helps individuals explore their identities and
make sense of their experiences. The use of life writing in education offers a pedagogically enriching
process for both teachers and students (Hasebe-Ludt et al., 2010). Leggo (2010) explains the essence of
life writing as follows: “Life is abundant, and life writing is a way of focusing on some particulars of that
abundance in order to recognize some of the possibilities of meaning that lie always in the seemingly
tangled messiness of lived experiences” (p. 67-68).

In a/r/tography method, living inquiry and metaphor are frequently used to generate new meanings,
make inquiries and develop different perspectives. In living inquiry, the processes of creating art and
writing operate in conjunction. This means that living inquiry is “an embodied encounter constituted
through visual and textual understandings and experiences rather than mere visual and textual
representations” (Springgay et al., 2005). Living inquiry plays a significant role in advancing art education
to a cognitive stage. It enables learners to gain experience and develop an awareness of meaning-making
and questioning (Glines, 2018). In this regard, research based on art “may promote precisely the kind of
inquiry that expands our awareness of what we had not noticed before” (Barone & Eisner, 2012).

In a/r/tography, metaphor, as another method of inquiry, is a symbolic expression in which meaning
is transformed into something beyond its existing interpretation (Anderson & Milbrandt, 2002).
Postmodern forms of expression, which prioritize the intended message over aesthetic concerns, heavily
utilize metaphor (Barrett, 2015). The use of metaphor in education becomes inevitable due to its ability
to “effectively merge imagination and intellect” (Miles & Huberman, 2016), concretize abstract concepts
to create meaning (Draaisma, 2014), and “convey multiple layers of meaning within a single expression”
(Patton, 2014). In this context, metaphors are also used in a/r/tographic studies as a form of artistic
expression since they provide opportunities for abstract thinking and the revelation of meanings (Akdeniz,
2024; Barney, 2009; Gillard, 2014; Glines, 2018; Irwin et al., 2006; Purton, 2013). In this study, within the
context of a/r/tographic inquiry, the practices of life-writing and metaphor were utilized to enhance the
empathy and sympathy skills of medical vocational high school students through intergenerational
communication.

Objective

The study aims to investigate the learning experiences of medical vocational high school students in
developing empathy and sympathy skills through art-based practices within the context of
intergenerational communication using the a/r/tography method. In the study, the following research
guestions were the starting point for exploring the experiences of medical vocational high school students
in the visual arts class through art-based practices:

1. What experiences have medical vocational high school students gained in creating creative
artistic expressions?

2. What creative experiences have these students obtained?
3.  What experiences have students had in developing empathy and sympathy skills?
Method
Research Model
For innovative perspectives, research is not a process aimed at achieving definitive conclusions but

rather an effort to produce meaning through practices and generate diverse interpretations (Barone &

394



Sengdl & Giines Aytac — Cukurova Universitesi Egitim Fakdiltesi Dergisi, 54(1), 2025, 391-428

Eisner, 2006). In the study, instead of approaching the various problems presented with a single research
method, solutions were sought through different methods (McNiff, 2008), adopting what is briefly termed
“methodological pluralism” (Barone & Eisner, 2012). Accordingly, the study employed action research
design from qualitative research methods and a/r/tography method from art-based educational research.

Action research is aform of inquiry that does not require testing or validation but is typically conducted
to uncover how a process unfolds, generate new ideas, conduct evaluations, and solve research problems
(Johnson, 2019: 43). Art-based research, in contrast to the systematic and predetermined rules and
criteria of qualitative research methods, is a research method that emerges within its own framework
(Gunes et al., 2022), employing artistic activities to present the research process and outcomes through
the collaboration of researchers and participants involved in the study (Barone & Eisner, 2006; Leavy,
2017; McNiff, 2008, 2012). Art-based educational research also involves the effort to understand certain
human activities within artistic contexts (Barone & Eisner, 2006). In other words, it involves the use of art
to investigate educational phenomena.

Researchers who reject ready-made and predetermined templates in art-based educational research,
transform the research process into a dynamic and productive inquiry (Sinner et al., 2006). In this context,
standardization cannot be applied to a/r/tography as an art-based educational research method.
A/r/tography generates questions that guide the process within the research, rather than preparing
predetermined questions with a fixed set of rules to guide the data collection process (Armstrong, 2008).

A/r/tography, which begins with the purpose of creating and writing art, encourages all participants
within the research to become a/r/tographers (Irwin et al., 2006). This approach is rooted in the notion
that research is a collaborative process involving both teaching and learning (Glnes, 2018). When
students and teachers view themselves as researchers and learners together, the research becomes
collectively embraced. Consequently, students are no longer mere subjects of study but active members
of the research group (Burnaford et al., 1996).

Study Group

The study group of the research consisted of a total of 27 students—2 male and 25 female—enrolled
in the 10th and 11th grades of the Healthcare department, specializing in Nursing Assistance (NA) and
Health Care Technicianship (HCT) in a Vocational and Technical Anatolian High School in a district of Elazig
during the 2023-2024 academic year (Figure 1). In selecting the study group, typical case sampling, one of
the purposeful sampling methods, was preferred. The aim here is to introduce a specific area, subject or
new application (Patton, 2014). At the beginning of the study, all participants were informed about the
implementation process and filled out the Voluntary Participation Form and the Parent Consent Form. In
adherence to ethical principles, the names of the participants were kept confidential, and codes such as
NA1, NA2, ..., HCT1, HCT2, ..., were used.

Figure 1
Demographic Information of the Students Participating in the Study
Grad B n | Gend 14 15 16 Total Total Total Total Total Total Total
rade ranc encer Age | Age | Age o o o Female Male NA HCT
Female - 7 - 7
NA 9
Male 1 1 2 2
10 21 19 2
Female 2 10 - 12
HCT 12
Male - - - -
1 16
Female - - 2 2
NA 2
Male - - - -
11 6 6
Female - 2 2 4
HCT 4
Male - - - -
TOTAL 3| 2| 4 27 27 27 25 2 11 16
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Data Collection and Implementation Process

The data collection process of the study commenced following the approval of the Ethics Committee
of Dicle University (08.09.2023/-559610). The study employed various data collection methods, including
semi-structured interviews, researcher journals, life writing, and artistic works. The preparation process
of the "Semi-Structured Interview Form" followed these stages: Following the literature review, interview
questions were developed. These questions were then presented to three experts in the field of visual
arts education for evaluation. Based on the suggestions from experts, the core structure of the questions
remained unchanged; only minor revisions were made to the wording of some items. To ensure clarity
and comprehensibility, the revised questions were read by three students outside the study group. The
finalized seven question "Semi-Structured Interview Form" included the following questions:

How do you think the practice contributed to your artistic production? Explain.
How did the practice contribute to your creative thinking process? Explain.
What kind of empathy did you establish in the practice? Explain.

What kind of sympathy did you develop during the practice? Explain.

How would you express the emotions you felt during the practice process?

o v kA w N e

What did you feel during the interview process with elderly individuals? Explain
7. If you have any comments and suggestions regarding the practice, please specify.

The implementation process spanned a total of eight weeks, covering 16 class hours, and
approximately 140 minutes of extracurricular time. The activities were conducted by the primary
researcher. The sequence of the activities is given below.

Confrontation: Awareness
Week 1

Subsequently, to support and further concretize the theoretical discussion of metaphors, videos titled
"MECAZ," selected based on the views of the primary researcher, who is an artist, researcher, and teacher,
and an expert in visual arts education were shown from the Turkish Radio and Television Corporation’s
Channel 2 (TRT 2) (see
https://www.youtube.com/playlist?list=PLOgMcF5aNgrOYCdpRi03ddrYfacQGRrj7). Each student was
asked to interview at least one elderly individual in their vicinity, attentively listen to their life stories and
unforgettable memories that they deemed important for them, create life writings based on these
accounts, and generate ideas for transforming life writings into artistic creations by creating metaphors
from them.

Interviews with Elderly Individuals
Week 2

In class, students participated in discussions about the stories and memories they had written. It was
noted that many faced challenges in converting what they heard into written form. This issue was tried to
be solved before progressing to activities focused on artistic expression. To support the students further,
it was decided to arrange additional lessons with Turkish language and literature teachers. Students were
provided with information about life writing, empathy, and sympathy. Subsequently, they were prompted
to think by asking questions such as, "Why is empathy important? What is the difference between
empathy and sympathy?"

Week 3

Students were provided with information about life writing, empathy, and sympathy, and were
prompted to think by asking questions such as, "In which situations can it be difficult to empathize? In
your daily life, in which situations do you empathize the most?" However, it was noted that the students
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still had deficiencies in life writing. Therefore, students were advised to read more books. Students were
given time to think and critically engage during the life writing process.

Week 4

The writings created by the students were read aloud in class. It was observed that the additional
lessons on spelling and grammar rules proved to be successful.

Deepening: Meaning-Making
Week 5

After completing their life writings, students were asked to reflect deeply on their texts, engage in
critical inquiry, and derive meanings from their work, in other words, to generate metaphors. Students
started to create drafts for their work. Both during and outside class sessions, discussions were held about
the metaphors and the methods students would use to convey these metaphors. Some students, seeking
to bring innovation to their work, requested additional time to develop new ideas.

Week 6

The draft works were completed, and the life writings were reviewed in detail one last time.
Discussions were held with students regarding their writings.

Creative Artistic Expression
Week 7

Students were asked to reflect on and apply techniques for creative artistic expression that they would
use to convey the meanings they developed through their draft works, based on their life writings. During
this process, students did not confine themselves to a single technique; instead, they explored and
experimented with various methods. Subsequently, they were informed that preparations for exhibiting
their works would begin.

Week 8

The works were finalized for exhibition. The exhibition was titled "Other Lives." In the final week, the
students’ artistic works were displayed along the second-floor corridor of the school where the project
was conducted.

Data Analysis

The data obtained in the study were analyzed using content analysis. The data analysis process
consisted of four stages: coding the data, identifying themes, organizing the codes and themes, and
describing and interpreting the findings (Yildinm & Simsek, 2018). Accordingly, the data were initially
organized and coded by the researchers. Subsequently, coding was conducted by a coder outside of the
research team at a different time. Inter-coder agreement was calculated based on the reliability formula
proposed by Miles and Huberman (2016) [Reliability=The Number of Agreements/(The Number of
Agreements+The Number of Disagreement)x100], and the resulting consistency rate was found to be
80.26%. At the end of the process of organizing the identified codes and themes, the findings were
interpreted under these codes and themes.

Findings
The Experiences of Students in Creating Creative Artistic Narratives Through Art-Based Practices

Based on the content of students' life writings and artistic works, five themes were identified: Disaster
(7 student works), Faith (3 student works), Village Life (5 student works), Longing (7 student works), and
Patience and Determination (5 student works). The data were presented through the students' creative
artistic narratives, life writings, and direct quotations from the students (Table 1).
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Explanations of Students' Creative Artistic Expressions, Life Writings, and Productions

Theme/ Pseudonym/Elderly Individual Students' Explanations about Artistic Works
Artistic Consulted/Content of Life Writings

Expressions
Disaster  NAG6/65-year-old grandmother “I wanted to emphasize that life continued by

In the narrative, NA6 recounts how
her grandmother described a
morning when rocks detached from a
hillside and rolled onto their house

@ following a loud noise, destroying

Avalanche in

Old Sarican

2253

PN

Earthquake

g <L®J

Taxi

their homes, resulting in loss of lives,
and forcing them to relocate their
devastated village to another area.
HCT6/66-year-old grandfather

In the narrative HCT6 describes an
incident years ago during winter
when a rock detached from its place
in the morning, causing an avalanche
in the village with a loud noise,
burying an entire family under the
snow and taking their lives. After the
avalanche the village was moved and
relocated to another place.
HCT7/80-year-old neighbor

HCT7 shares a story about an elderly
neighbor who survived an
earthquake alongside her daughter.
Her grandchild rescued them but
their house was destroyed. They
endured the cold outside, lost loved
ones, and eventually settled with
another daughter.

HCT2/67-year-old grandfather

HCT2 narrates how her grandfather,
a taxi driver, once drove on a village
road to pick up a passenger. When
the tire burst, he quickly changed it
upon hearing strange and eerie
noises but accidentally took a wrong
turn in his panic and was swept away
by the river.

398

using photographs of our old village taken during
the summer and winter seasons. Our old village
had been destroyed in a disaster, but my family
had moved to our new village..."

“In the poem | wrote, the helplessness caused by
the avalanche disaster is depicted. It speaks of
people grieving for those who lost their lives. |
wanted to write a poem because poetry can
convey the sadness of the story.l struggled a bit
while writing; it took effort to put the words
together and make sense of them. | thought for a
long time about what | could write, | tried to feel
the emotions of the people there during this
disaster.”

“I wanted to depict the suffering of those affected
by the earthquake and those who lost their lives.
Since many people died in the earthquake, | drew
our red flag. | also wanted to portray a mother
who, despite experiencing fear, was still able to
stand strong. ... | wanted to show that the
happiness in that grandmother’s house, built with
so much effort, was also destroyed. | designed the
elderly grandmother’s headscarf with a floral
pattern, as such scarves were commonly worn in
the past. | chose not to use color, as the woman
appeared sad and weary. | drew the house with
cracks. ... | also drew the Turkish flag with cracks,
thinking it symbolized the cracks in the homes of
all the people, as well as the broken hearts of the
people.”

"...the reason | drew a taxi is that taxis remind me
of the road and the act of going. Also, most of the
story my grandfather told took place in a taxi. |
drew the taxi exactly as it appeared in my mind,
based on how my grandfather described it..."
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NA10/69-year-old father

NA10 recounts a story in which his
father, on a rainy day, went to help
~ relatives whose barn was flooded.
= | While attempting to cross a stream
Rubber Shoes with another man he met on the
road, the man was swept away by

the current, and although her father

rescued him, the man was more
concerned about his missing shoe
and did not even thank him.

- NA3/72-year-old grandfather

who worked as a shepherd in the
village, lost his mother at a young
age. Later, he lost the vision in one
eye, then the other, seeing only his
first two children before losing both
of them to death. He never saw his
remaining six children.
HCT11/67-year-old father

n My
Grandfather"

C&iﬂ* -
~
Mﬁ his/her father, a road worker, was

My Children
he had been clearing blocked roads

during the winter. After breakfast,
while out on a walk, he accidentally
fell off a cliff due to his own
carelessness. The villagers promptly
rescued him and took him to the
hospital, where his thoughts
remained focused on his children.

NA3 wrote that his/her grandfather,

In the narration, HCT11 recounts how

invited to breakfast in a village where

“The pair of black rubber shoes | chose to
represent my story symbolizes poverty. They
reflect the hardships my father went through and
his memories of working as a shepherd. He also
rescued a man who had fallen into the water with
these shoes. So, these boots tell a lot; their
meaning is very significant."

“I wanted to convey the memory through a
painting. Initially, | chose not to use vibrant
colors, as | was depicting someone who could not
see. The person I’m describing often stayed in bed
and used a stove to heat the house, as he lived in
a village. He used gas lamps because it was the
old times.”

"I drew my father, who had fallen from the cliff,
lying on the ground, alone. In the bubble, |
showed his children. | didn’t draw the leaves of
the nearby tree to represent loneliness. A
bulldozer had come to clear the roads..."

HCT1/68-year-old neighbor
HCT1 recounts a story of a neighbor

encountered two snakes playing
while on her way to irrigate fields.
:;‘;‘4:7 Without harming the snakes, she
[:‘i P covered them with a white scarf,

wishing for wealth, and later her wish

White Scarf came true.

NA2/97-year-old grandmother
& & NA2 narrates that his/her
m grandmother went on a pilgrimage
WAL |,y phys with her mother-in-law. On
| their return, while stopping for a

The Final
Journey

road and was buried there before
they returned home.
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/ who, as a young girl during summer,

break, her mother-in-law was struck
and killed by a car while crossing the

"The story | heard was very interesting. | didn’t
want to tell the story only through a picture. |
drew our neighbor and two snakes in the picture.
...To make the picture more realistic and
remarkable, | added a white scarf | brought from
home."

"My grandmother’s story, which was largely
about religion and the pilgrimage, inspired me to
draw an image of the Kaaba. The Kaaba is a place
that both my father and my great-grandmother
longed to see, and this influenced me. | chose not
to add color to my work because it represents an
old memory, and | wanted to evoke a sense of
nostalgia. ...I researched how I could make it and
then created this painting."
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HCT12/85-year-old grandfather
HCT12 wrote that his/her

. grandfather went on a pilgrimage

with his beloved wife, where they
deeply cherished the holy lands.

s -
=

Journey to
Holy Lands

Upon returning from the pilgrimage,
his wife's illness worsened. One day,
while he went out to get medication
for her, she passed away before he

could return home. He tells his

profound love and enduring longing

for his wife.

“I was very affected by the memory my
grandfather told me. | didn’t know how much he
loved my grandmother. ... | wanted to write a
story book with pictures. To emphasize the
importance of the Kaaba on the cover, | made it
more vibrant and brighter. | used a green
background to represent Islam, faith, tranquility,
and comfort. Additionally, green symbolizes
renewal and hope. | hope my grandfather and my
grandmother will reunite again."

Village life

OIdHouses

HCT8/69-year-old uncle

2= HCT8 recounts how his/her uncle,
B while working as a young shepherd,

fell asleep one evening and awoke in
a completely different location from

where he had initially slept.
HCT14/68-year-old grandmother
HCT14 recounts that his/her

up early in the morning by her

without having breakfast. Feeling
very hungry, she encountered her

grandmotbher, as a child, was woken

mother and sent to graze the animals

cousin in the pasture, who offered
her some candy. She ate the candy

together with a piece of dry bread
she had with her, describing the
unforgettable taste of the candy a
bread she enjoyed that day.

HCT13/69-year-old grandmother
\ ¥/ HCT13 depicts rural life, describing

nd
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"I thought about how to represent my story in a
more realistic way. | made a box, painted all sides
black with gouache, and covered the outside with
black cardboard. To indicate that it was
nighttime, | drew the moon and stars in the sky. |
dressed the figure inside the box in a shepherd’s
cloak, the kind that shepherds used to wear, to
make it more realistic."

"Since | was depicting my mother’s childhood, |
painted her hands small. | showed them a bit
dirty because she went out to graze the calves. |
drew mud between her fingernails. The bracelet
on her arm was made of string, which | wanted to
represent that they couldn’t afford to buy
bracelets, meaning they were poor. | made the
candy pink because she was a child and had a
colorful personality. My mother loved sweets. |
made the bread brown and speckled. Since it was
hot outside and the bread had dried out."

“My aim in making a model house was to tell the
past. What were the houses like in the past, what
were inside the houses? A simple room, a kitchen.
There was a toilet outside. ... tried to make my
model resemble the old house my grandparents
lived in. In old houses, there were wood stoves,
cushions, divans, and wooden cupboards. The
house was made of three sections... The first
section has a kitchen at the entrance, the second
section has a living room, and the third section
has a bedroom. ... made each item in the model
and placed them carefully... | didn't want to miss
any details. ...There was much poverty in the past.
So, people valued their belongings greatly. But
their homes were quite cozy and warm, and they
were happy."
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NA11/75-year-old mother
NA11 narrates how his/her family,

village with their cattle but forgot

- one calf in the chaos, which
“ eventually found its way back to the

village.

HCT9/85-year-old grandfather

caught in sudden rain while working
in the wilderness, rushed back to the

| HCT9 recounts that her elders would
| stay in tents on the plateau, lighting a
" fire and sharing stories, grazing the

"I wanted to create a picture that reflected the
conditions of that period. ...I depicted the wildlife.
Since my grandparents worked in farming and
husbandry in the village, | drew them in a natural
setting. My grandmother used to milk the cows,
while my grandfather did the heavy work of
farming. | drew my grandparents to represent
village life. The green environment represents the
wilderness. The dog is their faithful companion."
"Back in the past, they would cut down dry trees
on the plateau and make a fire. People would
gather around the fire and chat. There were more
tents and sheep than now. They would go to the

The Old Days sheep, and that the moonlight was  plateaus in a festive mood. ...To prevent wolves
more beautiful at night. She also from eating the sheep, they had shepherd dogs.
describes how they were caughtin  They had lost many relatives in the past. For this
the rain on the plateau. reason, | didn’t color the picture except for the

trees. | drew the fire, houses, tents, sheep, and
the night sky."
- Longing NA1/68-year-old neighbor “I made a story with pictures because | always

RS S

o : ‘;{
B “x

Forgotten City

0
masive | ka
MUTLULUK

R ]
Happiness Left
in the Past

NA1 tells the story of a neighbor who

went abroad to work for financial

* reasons. During his time away, his

mother passed away, and he was

unable to attend her funeral. Upon

his return, he was mistakenly
arrested, and as a result of this

incident, he became estranged from
his hometown and moved away but

eventually returned years later.

HCT3/68-year-old grandfather
HCT3 narrates that during winter
nights, the electricity would often

g0

" out in their village. On those nights
- without electricity, the family

members would gather around the
stove, sharing stories by the light of

gas lamps and candles. Despite the

hardships, strong neighborly bond

S

were formed during these times, and
there is a sense of nostalgia for those

days.
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need visuals alongside sentences. ...There is a
hidden pain and longing in the story | told and the
pictures | made. My first drawing is of a father
walking away with his back turned, carrying the
last toys for his children. My second drawing
depicts a bridge, as it was one of the most
memorable moments in the man’s life. In the
third drawing, | drew three graves to represent
death: his mother’s, father’s, and brother’s. He
had come from abroad to see his mother but
could not. | depicted this pain through the graves
and the colorful flowers on them. Life and death.
My final drawing is a yellow tulip. ...It may seem
insignificant alone, but the yellow tulip represents
separation. The departure and the hopes left
behind... The barbed wire | drew in my story
symbolizes captivity. The story was filled with
pain, happiness, sorrow, and separation."

"I told many things on the cover of my storybook.
For example, the reason | turned the letter 'Z'
upside down in the title is because | am telling the
past. Since people used to chat by candlelight, |
depicted the letter 'I' with a candle. When the
electricity went out, everyone would gather
around the stove, roast chestnuts, and have
conversations. This way, everyone would come
together. Nowadays, | can’t see such
environments. Old times are like chatting by
candlelight. The candle melts, its light fades,
darkness comes, and happiness stays in the past.”
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e NA4/66-year-old father "Death is not actually annihilation; it is moving
- 0 NA4 recounts that her father was from one house to another. The grave is a house.
5 b i i urgently called home while at the That’s why | depicted the grave as the house
7 market. When he returned, he found where my grandfather rests and has just moved
My Father his father lying motionless on the to. | chose to draw the act of prostration to

prayer rug. In a desperate attempt,  represent prayer in the most appropriate way."
he performed CPR, then took him to
the hospital, but his father had
passed away.
NA8/65-year-old aunt-in-law "After her husband died, the woman’s life became
NA8 narrates that her aunt's beloved dark. That’s why | made the picture black and
ﬂ husband was suffering from cancer, white. | covered her face with her hands to show
/ and they felt helpless in the face of  that she is crying and longing for her husband.
his illness. One day, he was taken to Even her dress is barely visible. The woman is
B the hospital, where he passed away, unhappy because she doesn’t have her husband.
Tragic Loss  |eaving her filled with longing and There is no one around her, only emptiness. |

grief. drew some grass to indicate that her husband did
not die for her."

NA9/67-year-old mother "I wanted to tell my story through a gas lamp

NA9 wrote how his/her aunt was that shared my aunt's loneliness. My aunt lived

married off at a young age, lost her  alone, and the only thing beside her was the gas
husband early, never remarried, and lamp. Who knows what this lamp must have

- ”( faced an earthquake alone in her heard from my aunt, what it witnessed. ...The gas
Nth ’ house. She was later relocated but ~ lamp no longer burns, as there is no longer a
St soon passed away. woman to share her loneliness."
Gas Lamp
P HCT16/69-year-old neighbor "The person who died loved ice cream and had a
’ HCT16 recounts that his/her very colorful life. The death occurred abroad. In
:& neighbor’s childhood friend, whom  other countries, the deceased are buried with the
she was very fond of, constantly coffin open at the face. Since it represents death, |
Ice Cream  asked for ice cream, but her family  drew the coffin completely black. To represent the
opposed this. After a while, the person’s colorful life and innocence, | drew
friend disappeared from the colorful ice cream scoops. The pink ice cream

neighborhood, as she had been taken represents a neighbor’s beloved childhood friend.
abroad for treatment due toillness. It started to melt, and a piece of it broke off. ...On

Unfortunately, she passed away one side, there is color, and on the other, there is
while receiving treatment there. colorlessness."
| HCT4/70-year-old neighbor "In the picture, | drew a sad girl whose childhood
HCT4 shares the story of a neighbor  was darkened by feelings of exclusion. | deeply
who, as a child, was excluded by understood the girl’s emotions. | depicted the girl
friends from games and left feeling  looking at the other children from a distance,
Lonely Child jsolated and heartbroken. admiring them. In the picture, the girl has kept
her sorrows and pains inside and is alone."
Patience and NA7/65-year-old mother "My mother’s stories deeply affected me. She
Determination NA7 recounts that his/her mother always talked about damp houses with peeling

was married through an arranged paint. | thought | could express this by painting
marriage, their financial situation was the cardboard. | remembered what my teacher
L not good, and as a result, they lived  had said about conceptual art. Later, | decided it
in damp houses. would be better to attach real wall plaster to the
cardboard to make it more authentic."
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Damp-
smelling
Houses
Q\ NA5/65-year-old grandfather "Since my grandfather had a cassette shop, | first
N NAS narrates that his/her drew a cassette. Our teacher had talked to us
T grandfather married for love but his  about ready-made objects and installation art.

mother mistreated his wife. He was  Then I thought of bringing an old cassette and
kicked out of the house and opened a making this kind of work. In the end, | decided to
cassette store to support himself. display the cassette on the wall."

HCT15/73-year-old neighbor "In the past, communication was very difficult,

HCT15 shares a story of a neighbor,

an unknown village as a bride. She
/ was one of the few people in the

who married at a young age, went to

and only the village head had a telephone. That’s
why letters were very valuable. ...l used straw
paper, which was used for letters in those times,
to remind of an old letter. Back then, most people

o

uqﬁ _i/ village who could read and write, and in the village couldn’t read or write. ... When they
Letter she would write letters for the sent a letter, a mark would be left on the
villagers. The saddest and most envelope. | sealed the letter with a red fingerprint
longing-filled letters she wrote were to symbolize love. | burned the corners of the
to her husband, who left for work paper and the envelope with a lighter | associated
abroad shortly after their marriage.  the burning to the woman's pain and the letter to
her heart.”
"The interesting part of my grandfather’s story
was about a beggar woman whose money was
taken. | tried to recreate the moment. The
woman is the beggar, and the man is the man
who took the beggar's bag by force. | didn’t show
their faces because someone doing such a thing
shouldn’t have a face. | also didn’t draw their feet
because they didn’t deserve them."

HCT5/81-year-old grandfather
HCTS5 recounts that while his/her
(gr\fz grandfather was sitting with his

I‘T 1 friends in front of the coffeehouse, a
i " female beggar approached them and
asked for money. They gave her
some money, but as the woman
walked away, someone else grabbed
her purse and ran off with it.
HCT10/68-year-old grandfather
HCT10 narrates how his/her
S35 . grandfather, once a merchant, was

Snatching

"Since the incident happened in the city, | drew
buildings and skyscrapers. Due to the tragic
nature of the event, | chose charcoal for the

hit by a speeding car while on his way drawing. I chose not to draw anyone else to

to collect money from a place where ensure the focus of the picture remained on my
he had supplied goods. He endured  grandfather. | drew the shoe far away because |
hardships afterward but made efforts thought it had flown off from his foot during the
to rebuild his life. accident. The shoe is a black rubber shoe... This
shoe also represents financial hardships."

A;:cident

According to Table 1, students engaged with elderly individuals by listening to their unforgettable
memories, transforming these narratives into life writings, interpreting them through various artistic
methods and techniques, and creating creative artistic expressions. From the life writings, it was observed
that the elderly individuals mostly shared sad memories, which the students found interesting and
conveyed. The life writings have helped us understand the lives of elderly individuals, as well as the
students' ways of looking at and perceiving these experiences. Students gained awareness that visual arts
lessons are not only about manual skills and drawing abilities, but also involve various methods and
techniques other than traditional painting techniques. Throughout the application process, students
successfully utilized different techniques in their artistic expressions. A total of 24 students produced
distinct, creative, and original works. However, three students (NA2, HCT9, HCT4) strayed from originality
by directly replicating elements from other works in their designs.
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Creative Experiences Gained by Students Through Art-Based Practices

As a result of the analysis of the data obtained from the interviews with the students, a theme titled
"Creative Experiences" was identified (Table 2).

Table 2

Data Related to the Theme of Creative Experiences

Categories Codes Participants
Learning Experiences (n*=43) Learning to Create NA1, NA2, NA3, NA5, NA7, NA8, NA9, NA10,
Metaphors HCT9, HCT13, HCT15, HCT16

Learning New and
Different
Techniques

Learning to Be

NA1, NA2, NA3, NA4, NAS5, NA6, NA7, NAS,
NA9, NA1O, NA11, HCT1, HCT2, HCT3, HCT4,
HCT5, HCT6, HCT7, HCTS8, HCT9, HCT12,
HCT13, HCT14, HCT15, HCT16

NA5, NA8, NA10, HCT4, HCT5, HCT16

Original
Self-Development (n= 70) Artistic Skills NA1, NA3, NA4, NA5, NAS, NA11, HCT3,
HCT4, HCT5, HCT6, HCT7, HCTS, HCT9,
HCT10, HCT12, HCT13, HCT14, HCT15
Writing Skills NA2, NA3, NA4, NA7, HCT1, HCT3, HCT6,

Creative and
Divergent Thinking
Skills

Imagination
Artistic Perception
Self-Confidence

HCT7, HCT9, HCT10, HCT11, HCT12, HCT14
NAL, NA2, NA3, NA4, NA5, NA6, NA7, NAS,
NA9, NA10, HCT1, HCT2, HCT3, HCT4, HCT5,
HCT6, HCT7, HCTS8, HCT9, HCT10, HCT11,
HCT12, HCT13, HCT14, HCT15, HCT16

NA1, NA2, NA9, HCT7, HCT11

NA2, NA5, NA6

NA8, HCT3, HCT4, HCT5, HCT6

* The frequency of participants emphasizing the codes

When Table 2 is examined, the theme of "Creative Experiences" is divided into two categories. The
codes associated with each category are listed, and the frequency of emphasis on each category was
determined based on students' statements. According to this information, the participants emphasized
the category of “Self-Development” (n= 70) the most and “Learning Experiences” (n=43) the |least. Below,
examples of student statements corresponding to each category as shown in Table 2 are presented.

CATEGORY 1: Learning experiences:

This category comprises three codes: “Learning to Create Metaphors”, “Learning New and Different
Techniques”, and “Learning to Be Original”.

"I realized how many ideas could emerge through the use of metaphors." (HCT15)

"I also learned that | could use symbols to convey ideas. It turns out you can express a lot with just a
single object." (HCT16)

"I learned new techniques. | used to think painting was just about putting colors on paper, but it can
actually be done in various ways." (HCT1)

"I experienced how unique it feels to be different from others and reflect this in our own work." (NA5)

"I learned how a story can be told by establishing a connection with an object. Looking at it from
different perspectives gave me new ideas. It was effective for me to be able to tell it like myself, not like
others." (NA10)
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CATEGORY 2: Self-Development:

This category comprises six codes: “Artistic Skills”, “Writing Skills”, “Creative and Divergent Thinking
Skills”, “Imagination”, “Artistic Perception”, “Self-Confidence”.

"My problem-solving, story-writing, and drawing skills improved." (HCT3)
"The activity helped me create artistic works by incorporating writing." (NA3)

"It helped me understand how to approach a task differently and think creatively. When | focus on the
details of a story, new ideas come to mind." (NA3)

"I learned how to use my imagination and realized how to materialize an idea in a different way." (NA2)
"It enhanced my artistic perception, which led to the creation of beautiful works." (NA2)

"I learned about many events | had not experienced or known before. Drawing lessons from these
events boosted my self-confidence." (HCT4)

"I didn’t want to share my thoughts, but it helped me share them without hesitation." (NA8)

When Table 2 is examined, it is evident that among the nine identified codes, the codes "Learning New
and Different Techniques," "Creative and Divergent Thinking Skills," and "Artistic Talent" were the most
frequently emphasized. According to the students' statements, the implemented practice enabled them
to learn various techniques, develop the ability to create metaphors, and cultivate originality. Additionally,
they enhanced their creative and divergent thinking skills, artistic skills, writing skills, imagination, and
self-confidence.

The Experiences of Students in Developing Empathy and Sympathy Skills Through Art-Based
Practices

As a result of the analysis of data obtained from interviews with students, two themes were identified:
"Developing Empathy Skills" (n=27) and "Developing Sympathy Skills" (n=25) (Table 3).

Table 3
Data on the Themes of Developing Empathy and Sympathy Skills

Themes Participants
Developing Empathy Skills NA1, NA2, NA3, NA4, NA5, NA6, NA7, NA8, NA9, NA10, NA11, HCT1,
(n*=27) HCT2, HCT3, HCT4, HCT5, HCT6, HCT7, HCT8, HCT9, HCT10, HCT11,

HCT12, HCT13, HCT14, HCT15, HCT16
Developing Sympathy Skills NA1, NA2, NA3, NA4, NA5, NA6, NA7, NA8, NA9, NA10, NA11, HCT1,
(n=25) HCT2, HCT4, HCT5, HCT6, HCT7, HCT8, HCT9, HCT10, HCT12, HCT13,
HCT14, HCT15, HCT16
* The frequency of participants emphasizing themes

As seenin Table 3, no categories or codes were identified under the specified themes. Below, examples
of student statements corresponding to each theme in Table 3 are provided.

THEME 1: Developing empathy skills:

"I told my grandfather that during the times he was afraid, | would also feel afraid and that his fear
was justified." (HCT2).

"When | put myself in their place, | learned what it means to experience absence and suffering." (HCT6)

"I tried to understand the other person. To comprehend the true purpose behind their actions, | put
myself in their place." (HCT12)
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“When | put myself in his place, | realized that | would not be as courageous as he was. He had always
faced a challenging life and what he accomplished was an extremely difficult task. | tried to convey that |
understood his actions." (NA1)

"I spoke empathetically, understanding their experiences without forcing the conversation."” (NA2)

"I tried to think like my father. | put myself in his place and wondered what | would do if | were him."
(NA4)

THEME 2: Developing sympathy skills:

"While talking to my grandmother, | noticed my mother was upset, and | felt the same. | hugged her."
(NA7)

“..When she was sad, | felt sad as well. She had lost a beloved spouse. | felt as though | had lost a close
relative myself.” (NA8)

“The person speaking to me recounted his story with a saddened expression. | also felt sad because |
was sharing the same emotions with him." (SBT8)

"...I put myself in my grandfather’s place, experiencing his thoughts and the events he had endured. As
I listened, it felt as though | had lived through those moments myself. It deeply affected me. His accident
and pain hurt me as well. My conscience ached, and | couldn’t help but cry." (HCT10)

"I shared her sorrow. We were moved together. Often, my voice trembled just like hers. As she
recounted her experiences, she was on the verge of tears. Our eyes, too, welled up. Strangely, seeing her
like that made me unable to hold back my own tears." (HCT13)

When Table 3 is examined, it is observed that all 27 students who participated in art-based practices
reported an improvement in their empathy skills. Regarding the development of sympathy skills, 25
students made positive statements, while two students expressed negative opinions.

Discussion & Conclusion

In this study, the students engaged with elderly individuals by listening to their unforgettable
memories, transforming these narratives into life writings, and interpreting them through various artistic
techniques. According to Burnaford et al. (1996), creating meaning constitutes true learning and often
does not occur easily. In similar studies conducted by Giines (2018), Kaya and Giines (2022), Oztiirk (2022),
and Akdeniz (2024), participants made sense of their own autobiographical writings. These studies
differed in that participants did not derive meaning from others' life experiences. Additionally, the studies
by Golparian (2012), Glunes (2018), Mavioglu (2019), Daglioglu (2021), and Akdeniz (2024) differed from
this research in that they incorporated their own artistic expressions into the study as both participants
and researchers. The students successfully transformed the meanings they created into artistic expression
using different techniques. While 24 students produced original, creative, and distinctive works, three
students (NA2, HCT9, HCT4) created plagiarized pieces based on other works.

The students reported that the practice enriched their learning experiences, enabling them to learn
various techniques, create metaphors, and develop originality. The nature of a/r/tographic research
“helps participants discover alternative ways of understanding, imagining, and perceiving the world
through artistic practice. In doing so, it liberates participants from fixed perceptions of art” (Keser & Narin,
2017). Through art-based practices, students developed creative and divergent thinking skills, artistic
skills, writing skills, imagination, and self-confidence. It has been observed that these findings align with
the research conducted by Giines (2018), Kaya and Giines (2022), and Oztiirk (2022). Furthermore,
Akdeniz’s (2024) study conducted in a penal institution corresponds with the finding that participants
developed authentic thinking skills over time. Similarly, Akdeniz’s (2024) research also revealed that
participants experienced difficulties in writing. Considering that students in this study also faced
significant challenges in writing at the beginning, this finding is deemed highly significant. Glines (2018)
and Kaya (2022), who addressed similar issues in their studies, identified the causes of these problems as
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the lack of an inquiry-based approach in traditional art education, insufficient writing practice, and
students' tendency to perceive their life experiences as insignificant.

All students who participated in art-based practices stated that their empathy skills improved.
Regarding sympathy skills, 25 students reported positive changes, while two indicated no significant
change. Similarly, Yiiksel (2004) conducted an eight-week empathy training program with an experimental
group. After the program, it was observed that the empathy skill levels of the experimental group students
increased compared to those of the control group students. In their study, Harz et al. (2023) designed a
virtual art-based curriculum and implemented it with intern students in a hospital setting. The results
indicated that the curriculum was effective in enhancing empathic skills. In their studies examining the
relationship between empathic tendency and aggression levels among different high school students,
Soydan (2019), Arslanoglu (2012), and Filiz (2009) found that as empathic tendency scores increased,
aggression scores decreased. These findings suggest that individuals with empathic skills are able to
resolve their problems without resorting to violence or aggression (Gander & Gardiner, 2015). In his study
on family medicine specialist students, Keles (2023) found that their empathy levels were moderate. He
emphasized the need to aim for an increase in empathy levels throughout their education. Similarly, Slevin
(1991) applied the "Attitudes Toward the Elderly" inventory to middle school students, first-year nursing
students, and qualified nurses. The results indicated that both middle school students and nursing
students exhibited negative attitudes. These findings highlight the importance of empathy training for
high school students and young individuals pursuing education in the healthcare field.

Suggestions

The use of a/r/tography methods combined with life writing and metaphor creation is considered
beneficial for enhancing self-expression, writing skills, creativity, originality, inquiry skills, and artistic
interest. Therefore, it may be beneficial to incorporate this approach comprehensively across all grade
levels in secondary education visual arts courses. Life writing and metaphor creation, as elements of
a/r/tography, can be applied at different age groups, and different results can be obtained, thus
contributing to the field. It may be beneficial to conduct interviews with elderly individuals through art-
based practices with students at all educational levels, from primary school to university. This approach
can enable students to gain diverse experiences, learn from different life stories, and develop awareness
of the importance of life narratives, encouraging them to develop empathy and sympathy. Further
research on empathy and sympathy education in visual arts classes could be beneficial.
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Turkge Surimii

Giris
Egitim icerisinde biligsel, duyugsal ve devinigsel alanlari kapsayan sanat egitimi, arastiran, elestirel
bakabilen, ince bir ruha sahip, saygili, hosgori sahibi ve empati kurabilen insanlar yetistirmeyi
amaglamaktadir (Ozsoy, 2007). Bu da duyussal ve bilissel yeteneklerin gelistirilmesi (izerine temellenen ve
kisilerarasi iliskilerde ©nemli bir beceri olan empati ve sempati becerilerinin sanat egitimi ile
kazandirilabilecegi anlamina gelmektedir. Castells (2001)'in belirttigi gibi;

“Sanat her zaman farkh (lkelerden, kiiltiirlerden, farkli cinsiyetlerden, farkli sosyal siniflardan, etnik
gruplardan veya gii¢ pozisyonlarindan gelen insanlar arasinda képriiler kurmak igin bir ara¢ olmustur.
Sanat her zaman baski, farkliiklar ve g¢atismalarin étesinde insan deneyiminin birligini yeniden
saglayabilen bir iletisim protokolii olmustur” (s. 5).

Ayrica sanatin bilissel glclinin yadsinamaz 6lgiide oldugunu savunan Arnheim (1989), herhangi bir
¢alisma alaninda imgelerin pratik kullanimi olmaksizin neredeyse hi¢ 6gretme ve 6grenme olmadigini
hatirlatmaktadir. Arnheim, alginin bilissel bir ¢aba oldugunu, gorsel alginin goérsel diisinme oldugunu ve
sanat yapiminin bir tir gorsel problem ¢6zme oldugunu savunmaktadir (Parsons, 1998a). Eisner’in (2002)
da belirttigi gibi sanat diinyayi fark etmeyi 6grenmemize yardimci olacak bilissel islevlere sahiptir. Sanat
etrafimizdaki diinyaya uyanmak icin kosullar saglayan bir bilme yoludur (s. 10). Bununla birlikte fikirler ve
imgeler bir malzemeye kazinmadiklari stirece tutunmalari gok zordur. Yarattigimiz eserler bize geri seslenir
ve onlarin huzurunda, "soylediklerimizi gérmemizi" saglayan bir konusmanin pargasi oluruz. Gorsel
imgeler belirli iliskileri canh hale getirir. Belirli bir ortami ve igindeki yerimizi fark etmemize ve anlamamiza
yardimci olurlar (Eisner, 2002). Sanatlar aktif disiinme meselesidir ve baska turli erisilemeyen anlamlari
kullanilabilir hale getirmektedir (Parsons, 1998b).

Modern c¢atismaci yaklasim, kusak ¢atismalarinin sosyal degisimleri yonlendirdigini ve toplumsal
gelisimi sagladigini 6ne stirmektedir. Zit gorislerin catismasiyla yeni gorisler olusmaktadir. Fakat stireklilik
gosteren ¢atismalar kisilerarasi iliskilere ve sosyallesmeye zarar vermektedir (Canatan, 2008). Ginum{izde
yash bireyler yeni nesil ile kusak ¢atismasi yasadiklarini, yeni neslin yasl bireylere duyarsiz olduklarini ve
onlara karsi saygisiz davranislarda bulunduklarini séylemektedirler (Cinar, 2019). Yasamin tim evrelerinin
zorluklariyla mucadele ederek varhigini sirdiirebilmis olmanin bilgeligi ve i¢ goriisiine sahip (Beger &
Yavuzer, 2012), kulturel aktarimin yol gostericileri olan yash bireyler (Karakose, 2018) topluma bir ylk
olarak gorulmektedir (Palmore, 1999).

Alan yazin incelendiginde yash bireylere karsi olumlu veya olumsuz tutumlarin sergilenmesinde
toplumsal ve sosyal etkilesimin etkisi oldugu goérilmektedir (Slevin, 1991; Voogt vd., 2008). Saglk alaninda
egitimlerine devam eden 6grencilerin yasl bireylere karsi olumsuz davranislar gosterdigini belirten
cahsmalar (Cheong vd., 2009; Slevin, 1991; Zhou, 2007) oldugu gibi tepkisiz kalinan veya yash bireylere
olumlu davranislar oldugunu belirten ¢alismalar da (Chua vd., 2008; Lee vd., 2005; Soyuer vd., 2010;
Yilmaz & Ozkan, 2010) bilinmektedir. Bununla birlikte lise &grencilerinde empatik egilim arttik¢a
saldirganligin azaldigi (Filiz, 2009; Soydan, 2019), empati egitim programinin empatik beceri dizeyini
artirdig) (Yiksel, 2004) yoniinde arastirmalar da bulunmaktadir. Ayrica duyussal ve bilissel glice sahip olan
sanatin empatik kapasiteleri gelistirme potansiyeli oldugunu goésteren arastirmalara da rastlanmistir
(Bentwich & Gilbey, 2017; Harz vd., 2023; Porto & Zembylas, 2020; Rezaei vd., 2023; Stout, 1999). Alan
yazin incelemelerinde egitimin bircok alaninda empati becerisinin arastirmaya konu edildigi ancak sempati
becerisinin sinirh kaldig1 gdzlemlenmistir.

Degerlerimizi kaybetmemek, toplumsal iliskilerimizi devam ettirmek, kusaklar arasindaki iletisim ve
etkilesimi gliclendirmek icin empati ve sempati becerilerini gelistirmek giderek daha 6nemli hale
gelmektedir. Bu becerilerin gelistiriimesi icin gencler ile yasli bireylerin sanat temelli egitim programlari
icerisinde daha fazla bir araya gelmeleri faydal olabilir. Ozellikle saglik alaninda calisacak genclerin yasli
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bireylerle sikga karsi karsiya kalabilecegi disiinilecek olursa bu daha anlamli bulunabilir. Bu baglamda
sanat egitimi icerisinde empati ve sempati becerilerinin gelisimi tizerine odaklanan bu arastirmanin alana
farkh bir bakis acisi getirecegi umulmaktadir.

Empati

Kisilerarasi iligkilerde sergilenen empatik durum iletisim sirecinde etkin bir konumda yer almaktadir
(Barnett, 1990). Empati, bir kisinin duygularinin baska bir kisi tarafindan ayni sekilde anlasilmasi ve bu
duygularin ona yansitilmasidir (D6kmen, 2005; Rogers, 1975). Hilgard ve digerlerine (1971) gore empati,
bir kimsenin hislerinin anlasiimasi igin kendini onun yerine koymasidir. Kasatura (1998) empatiyi
karsidakinin duygularini fark etmek ve karsi taraftan bakabilme tecribesi olarak yorumlamistir.

Empatide bilissel ve duyussal olmak Uzere iki 6ge bulunmaktadir (Gladstein, 1983). Bilissel sire¢
baskasinin yasadigi durum ve disiincelerini anlama, duyussal siireg ise bireyin baskasinin yerine gegerek
onun hissettigini hissetmektir (Staub, 1990). Dékmen’e (2005) gére empati siirecinin tam ve saglikli
tamamlanmasi igin birey karsisindaki gibi olmali, onun goéziyle bakmali, karsisindakinin duygularini
eksiksiz anlamali ve bu hissettiklerini karsisindakine yansitmalidir.

Empati, egitim yoluyla gelistirilebilen bir beceridir (D6kmen, 1988; Eisenberg, 1982; Payne vd., 1972;
Perry, 1975; Sahin & Akbaba, 2010; Tanridag, 1993; Yilmaz, 2003). Empatiyi duruma 6zgi bilissel veya
duyussal bir durum olarak kabul etmenin altinda yatan o6rtili teori, kisinin gelisimsel empati diizeyi ne
olursa olsun empatik deneyimin duruma gore degismesidir. Bu bakis agisi empati egitimi veya 6grenmeyi
tesvik etmeye olanak tanimaktadir (Duan & Hill, 1996).

Sempati

Sosyal ve gelisimsel psikolojide uzun bir gegmise sahip olan sempati, Yunanca sympatheia veya Latince
sympathia “birlikte” (syn) “aci cekmek” (pathos) anlamina gelmektedir (Wispé, 1986). Sempati bazen
empati kavrami ile es tutulsa da aslinda birbirinden farkli durumlardir (Langer, 1972’den aktaran Wispé,
1986). Empatide bir kimseye ulasma, sempatide bir kimseye yonelme hali bulunmaktadir (D6kmen, 1988).

Sempati igin arastirmacilar ¢gogunlukla benzer tanimlamalar yapmislardir. Davis (1994) sempatiyi bir
kimsenin diyalog kurdugu diger bir kimsenin yasadigi duygusal durumu uygun bir tavirla ona yansitmasi
olarak, Eisenberg ve Miller (1987) baskasinin duygusal durumundan veya kosulundan kaynaklanan,
digerinin duygusuyla ayni olmayan ancak Uzlintli veya baskasinin iyiligiyle ilgili endiselerden olusan
duygusal bir tepki olarak tanimlamaktadirlar. Bir kimseye sempati duymak o kimsenin duygularini
benimsemek, o kimsenin mutlulugu ve acisini yasamak anlamina gelmektedir (D6kmen, 2005). Sempati,
bir kimseyi anlamak yerine o kimseye “yandas” olunmaktir. Bir kimseyi anlamak ve bir kimseye hak vermek
farkli durumlardir. Sempatide karsidaki kimseye hak vermek durumu vardir (D6kmen, 2005).

Pedagojik Bir Strateji Olarak A/r/tografi

Sanat temelli egitim arastirmalari icerisinde yer alan a/r/tografi, bir arastirma metodolojisi, yaratici bir
pratik ve performatif bir pedagojidir (Irwin, 2013). A/r/tografi, bilme, 6grenme ve yaratma streglerinin
birbirine karsit olmadigi, aksine sanat pratiginin duyusal ve hareketli dogasi icinde birlestigi ve surekli
gelistigi egitimsel uygulamaya dayali bir arastirma metodolojisidir (Triggs vd., 2024). Bir arastirma yontemi
olmasinin yaninda pedagojik yonuyle dikkat ceken a/r/tografi, sanatgi/arastirmaci/6gretmen kimlikleri
aracihgiyla hem anlam dretilen hem de yasayan bir sorgulama yapilan siire¢ odakli ve uygulamaya dayal
bir metodolojidir (Irwin, 2004, 2013; Springgay, 2004; Springgay vd., 2005). Disiplinlerarasi bir eylem
olarak da tanimlanan a/r/tografi, sanatgilarin, arastirmacilarin ve 6gretmenlerin bu kimlikleri hem kisisel
hem de mesleki yasamlarina entegre ettikleri bir sirectir (Irwin, 2004). Bu siirecte sadece arastirma
icerisindekilerle sinirl kalmaz; izleyicileri de icine cekerek, onlarin baglantilar kurmasini ve kesifler
yapmasini tesvik eder (VerCetty, 2022). A/r/tografi kati prosedirlerden uzaklasarak, slrecin icindeki
belirsiz potansiyele odaklanan dinamik bir yaklasimdir (Triggs vd., 2024). A/r/tografi, sanat, arastirma ve
egitimin yasayan bir uygulamasi olarak bir yasam yazma ve yasam olusturma deneyimi ortaya koymaktir
(Irwin, 2004). Yasam yazma (Life writing), bireylerin yasam deneyimlerini otobiyografi, biyografi, ani, siir
ve gorsel anlatilar (fotograf, resim, video) gibi farkli formlarda ifade ettikleri genis bir anlati tlriadar
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(Hasebe-Ludt vd., 2009; Leggo, 2010). Yasam yazimi, bireylerin kimliklerini kesfetmelerine ve
deneyimlerini anlamlandirmalarina yardimci olmaktadir. Egitimde yasam yazimi kullanimi hem
o6gretmenler hem de 6grenciler icin pedagojik anlamda zenginlestirici bir slireg sunmaktadir (Hasebe-Ludt
vd., 2010). Leggo (2010) yasam yazmanin 6ziinl su sekilde agiklamistir: “Hayat, biyik bir bolluktur ve
yasam yazimi, bu bollugun belirli yonlerine odaklanarak, yasanmis deneyimlerin kaotik gibi goériinen
karmasikliginda gizlenen anlam olanaklarini kesfetmenin bir yoludur” (s. 67-68).

A/r/tografi ydonteminde yasayan sorgulama ve metafor yeni anlamlar olusturmak, sorgulama yapmak
ve farkl bakis agilari gelistirmek icin sikga kullanilmaktadir. Yasayan sorgulamada sanat yapma ve yazma
birlikte galismaktadir. Bu, yasayan sorgulamanin “salt gérsel ve metinsel temsillerden ziyade, gorsel ve
metinsel anlayislar ve deneyimler araciligiyla olusturulan somutlasmis bir karsilasma oldugu anlamina
gelmektedir” (Springgay vd., 2005). Yasayan sorgulama, sanat egitiminin bilissel evreye tasinmasinda
onemli bir etken olarak yer almaktadir. Yasayan sorgulamayla 6grenenler deneyim edinmekte ve farkli
anlamlar olusturma ve sorgulama hakkinda farkindalik sahibi olmaktadirlar (Glines, 2018). Bu anlamda
sanati temele alan arastirmalar, “daha 6nce fark etmedigimiz seylerin farkindaligini genisleten tiirden bir
sorgulamay: tesvik edebilir” (Barone & Eisner, 2012).

A/r/tografide sorgulamanin bir baska yolu olan metafor ise anlamin var olan anlamindan daha baska
bir seye cevrildigi simgesel bir anlatimdir (Anderson & Milbrandt, 2002). Estetik kaygidan ¢ok verilmek
istenen mesaja yogunlasan postmodern ifade, metaforu ¢ok fazla kullanmaktadir (Barrett, 2015). Metafor
ile “aklin ve hayal diinyasinin etkili bir bicimde birlestirilmesi” (Miles & Huberman, 2016), soyut bir durum
somutlastirilarak anlam kazandirilmasi (Draaisma, 2014) ve “tek bir ibarede ¢ok fazla anlam ifade
edilebilir” (Patton, 2014) olmasi onun egitimde kullanilmasini da kaginilmaz kilmaktadir. Bu baglamda
metaforlar soyut diisiinebilme ve anlamlar agiga ¢ikarma imkani sagladigi icin sanatsal aktarim bigimi
olarak a/r/tografik calismalarda da kullanilmaktadir (Akdeniz, 2024; Barney, 2009; Gillard, 2014; Guines,
2018; Irwin vd., 2006; Purton, 2013). Bu calismada a/r/tografik sorgulama baglaminda yasam yazma ve
metafor, nesillerarasi iletisimle saglk meslek lisesi 6grencilerinin empati ve sempati becerilerini
gelistirmek icin kullaniimistir.

Amag

Arastirmada a/r/tografi yontemi kullanilarak nesillerarasi iletisim baglaminda saglik meslek lisesi
ogrencilerinin sanat temelli uygulamalar yoluyla empati ve sempati becerilerini 6grenme deneyimlerinin
irdelenmesi amaglanmistir. Arastirmada, saglik meslek lisesi 6grencilerinin gorsel sanatlar dersinde sanat
temelli uygulamalar yoluyla;

1. Yaratic sanatsal anlatimlar olusturma konusunda elde ettikleri deneyimler nelerdir?
2. Elde ettikleri yaratici deneyimler nelerdir?
3. Empati ve sempati becerilerini gelistirme deneyimleri nelerdir?
Sorulari arastirmanin ¢ikis noktasini olusturmustur.
Yontem
Arastirma Modeli

Yenilik¢i anlayislar icin arastirma, kesin sonuglara ulasma siireci degil, anlami uygulamalarla bulma,
fakli yorumlamalar (retme cabasidir (Barone & Eisner, 2006). Arastirmada, ortaya cikan cesitli
problemlere tek bir arastirma yontemiyle yaklasmak yerine farkli yontemlerle ¢éziimler aranmis (McNiff,
2008) ve kisaca “metodolojik cogulculuk” (Barone & Eisner, 2012) benimsenmistir. Buna gore ¢alismada,
nitel arastirma yontemlerinden eylem arastirmasi deseni ve sanat temelli egitim arastirmalarindan
a/r/tografi yontemi kullaniimistir.

Eylem arastirmasi, denenmesi ve kanitlanmasi gerekmeyen, genellikle siirecin nasil devam ettigini glin
ylzine cikarmak, yeni fikirler olusturmak, degerlendirme yapmak ve arastirma problemlerini ¢gzmek icin
yapilan bir arastirmadir (Johnson, 2019). Sanat temelli arastirmalar ise nitel arastirma yonteminin sistemli,
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onceden belirlenmis kurallar ve dlgltlerinin disinda kendi diizlemleri igerisinde filizlenen (Gines vd.,
2022), arastirmacilar ve onlarin arastirmalarinda yer alan kisiler tarafindan arastirma sireci ve
sonuglarinin sunulmasinda sanatsal etkinlikleri kullanan bir arastirma yontemidir (Barone & Eisner, 2006;
Leavy, 2017; McNiff, 2008, 2012). Sanat temelli egitim arastirmalari da belli insan faaliyetlerini sanatsal
baglamda anlama ¢abasini icermektedir (Barone & Eisner, 2006). Diger bir ifadeyle sanatin egitsel olaylari
arastirmak icin kullanilmasini kapsamaktadir.

Sanat temelli egitim arastirmalarinda hazir ve belirlenmis sablonlar kabul etmeyen arastirmacilar,
arastirma sirecini Gretken ve canh bir sorgulamaya dénustirmektedir (Sinner vd., 2006). Bu baglamda
sanat temelli bir egitim arastirma yéntemi olarak a/r/tografi icin de standartlasmadan bahsedilemez.
A/r/tografi, veri toplama stirecine rehberlik edecek sabit kurallar dizisi ile 6nceden belirlenmis sorular
hazirlamak yerine (Armstrong, 2008) arastirma iginde slirece yon verecek sorular Giretmektedir.

Sanat olusturma ve yazma amaciyla baslayan a/r/tografi, arastirma icerisinde yer alanlarin tamamini
birer a/r/tograf olmaya yo6nlendirmektedir (Irwin vd., 2006). Cunku arastirma, Ogreten ve 6grenen
birlikteligine dayanan bir siirectir (Giines, 2018). Ogrenciler ve gretmenler birlikte kendilerini arastirmaci
ve 6grenen olarak gordiiklerinde arastirma herkes tarafindan benimsenir. Boylece 6grenciler arastirilacak
ornekler olmaktan gikarak arastirma grubunun bir pargasi olurlar (Burnaford vd., 1996).

Calisma Grubu

Arastirmanin galisma grubu, 2023-2024 egitim-0gretim yilinda Elazig ilinin bir ilcesinde bulunan
Mesleki ve Teknik Anadolu Lisesinde Saglk Hizmetleri Alani, Hemsire Yardimciligi (HY) ve Saglik Bakim
Teknisyenligi (SBT) Dali, 10. ve 11. siniflarinda 6grenim goéren 2 erkek, 25 kiz olmak lizere toplam 27
O0grenciden olusmaktadir (Sekil 1). Arastirmanin c¢alisma grubunun segiminde amagh 6rnekleme
yontemlerinden tipik durum 6rneklemesi tercih edilmistir. Burada amag, belirli bir alan, konu veya yeni
bir uygulamayi tanitmaktir (Patton, 2014). Arastirmanin baslangicinda tim katilimcilar uygulama stireci
konusunda bilgilendirilmisler ve Gonlli Katilim Formu ile Veli Onay Formu doldurmuslardir. Etik ilkeler
geregi katihmcilarin adlari sakli tutularak, HY1, HY2, ..., SBT1, SBT2, ..., seklinde kodlamalar kullaniimistir.

Sekil 1
Arastirmaya Katilan Ogrencilere Ait Demografik Bilgiler
Sinif L. 14 15 16 Toplam | Toplam | Toplam | Toplam
ity Dali | Cinsiyet vas | vas | vas Toplam | Toplam | Toplam Kiz Erkek HY BT
Kiz - 7 - 7
HY 9
Erkek 1 1 - 2
10 21 19 2
Kiz 2 10 - 12
SBT 12
Erkek
11 16
Kiz - - 2 2
HY 2
Erkek - - - -
11 6 6
Kiz - 2 2 4
SBT 4
Erkek - - - -
GENEL TOPLAM 312 4 27 27 27 25 2 11 16

Verilerin Toplanmasi ve Uygulama Siireci

Arastirmanin veri toplama siirecine Dicle Universitesi Etik Kurulunun onayindan (08.09.2023/-559610)
sonra baslanmistir. Arastirmada veri toplama yéntemleri olarak yari yapilandiriimis goériisme, arastirmaci
glnlikleri, yasam yazma ve sanatsal calismalar kullanilmistir. “Yari Yapilandirilmis Gériisme Formu”nun
hazirhk siirecinde su asamalar izlenmistir: Alan yazin incelemesinin ardindan goérisme sorulari
hazirlanmistir. Hazirlanan sorular gorsel sanatlar egitimi alaninda 3 uzman gorisiine sunulmustur.
Uzmanlardan gelen 6neriler dogrultusunda sorular temelde ayni kalmis sadece bazi sorularin ifadelerinde
dizeltmeler yapilmistir. Gorisme formundaki sorular ¢alisma grubunun disindan li¢ 6grenciye okutularak
actk ve anlasilir oldugu belirlenmistir. Son sekli verilen 7 soruluk “Yari Yapilandiriimis Gériisme Formu” su
sorularr icermistir:
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Uygulamanin sanatsal lretiminize nasil bir katkisi oldugunu distinliyorsunuz? Agiklayiniz.
Uygulamanin yaratici dislinme sirecinize katkisi ne olmustur? Agiklayiniz.

Yapilan uygulamada nasil bir empati kurdunuz? Agiklayiniz.

Yapilan uygulama sirecinde nasil bir sempati gelistirdiniz? Agiklayiniz.

Uygulama siirecinde hissettiginiz duygulari hangi kelimelerle ifade edersiniz?

Yaslh bireylerle goriisme slrecinde neler hissettiginizi agiklayiniz.

N o ok~ w N oR

Uygulama ile ilgili goriis ve 6nerileriniz varsa belirtiniz.

Uygulama sureci toplam 8 hafta, 16 ders saati ve yaklasik 140 dakika ders disi zamani kapsamistir.
Uygulama birinci arastirmaci tarafindan gergeklestirilmistir. Yapilan etkinlikler sirasiyla asagida verilmistir.

Yiizlesme: Farkina Varma
1. Hafta

Ogrencilere siire¢ hakkinda bilgi verildikten sonra metafor ve yasam yazma konusu anlatiimistir.
Ardindan metafor konusunun teorik anlatimini desteklemek ve daha da somutlastirmak adina sanatgi,
arastirmaci ve bir 6gretmen olan birinci arastirmacinin ve gorsel sanatlar egitimi alaninda bir uzmanin
gorusleri dogrultusunda segilen, Tirkiye Radyo ve Televizyonu 2. Kanali’'ndan (TRT 2) “MECAZ” adh
videolar izletilmistir (Bkz.
https://www.youtube.com/playlist?list=PLOgMcF5aNgrOYCdpRiO3ddrYfacQGRrj7).  Her  Ogrencinin
yakinlarinda bulunan en az bir yash birey ile gériismeleri, onlarin kendileri icin 6nemli gérdikleri yasam
hikayelerini ve unutamadiklari anilarini ayrintilara dikkat ederek dinlemeleri, bunlardan yasam yazmalari
ve yasam yazmalardan da metafor olusturarak sanatsal liretimlere dontstirmek icgin fikirler Gretmeleri
istenmistir.

Yaslh Bireylerle Goriisme
2. Hafta

Derste, yazilan hikayeler ve anilar tizerine konusulmustur. Ogrencilerin dinlediklerini yaziya dokmede
sorunlar yasadigi fark edilmistir. Bu durum sanatsal anlatima gegmeden 6nce ¢6zllmeye cahisilmistir. Turk
dili ve edebiyati 6gretmenlerinden ek dersler alinmasi kararlastirilmistir. Ogrencilere yasam yazma,
empati ve sempati kavramlari hakkinda bilgi verilmistir. Daha sonra, “Empati kurmak neden énemlidir?
Empati ve sempati arasindaki fark nedir?” seklinde sorular sorarak 06grenciler disiinmeye
yonlendirilmislerdir.

3. Hafta

Ogrencilere yasam yazma, empati ve sempati kavramlari hakkinda bilgi verilmis, “Hangi durumlarda
empati kurmak zor olabilir? Ginlik hayatinizda en ¢ok hangi durumlarda empati kuruyorsunuz?” gibi
sorular sorularak 6grenciler disiinmeye yénlendirilmislerdir. Ogrencilerin yasam yazmada hala
eksikliklerinin oldugu fark edilmistir. Bunun Uzerine 6grencilere daha fazla kitap okumalari tavsiye
edilmistir. Yasam yazma sirecinde Ogrencilerin diisinmeleri ve sorgulamalari icin onlara zaman
taninmistir.

4. Hafta

Ogrencilerin yazdiklari sinifta okutulmustur. Daha énceden kararlastirilmis olan yazim ve dil bilgisi
kurallari ile ilgili yapilan ek derslerin basarili oldugu gorialmustir.
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Derinlestirme: Anlamlandirma
5. Hafta

Yasam yazmalar tamamlandiktan sonra 6grencilerden yazdiklari tizerine derinlemesine disiinmeleri,
sorgulamalar yapmalari ve onlardan anlamlar olusturmalari diger bir degisle metaforlar liretmeleri
istenmistir. Ogrenciler calismalari igin taslaklar olusturmaya baslamistir. Ders esnasinda ve ders disinda
ogrencilerin metaforlari ve bu metaforlari iletmede kullanacaklari yontemler hakkinda fikir alisverislerinde
bulunulmustur. Yaptiklari ¢alismalarda farklilik arayan bazi 6grenciler yeni fikirler gelistirebilmeleri igin
zaman istemiglerdir.

6. Hafta

Taslak ¢alismalar bitirilmis, yasam yazmalar son bir kez daha tim detaylariyla gdzden gegirilmistir.
Ogrenciler ile yazdiklari {izerine konusulup, tartisiimistir.

Yaratici Sanatsal Anlatim
7. Hafta

Ogrencilerden yasam yazmalarindan yola cikarak taslak galismalarla olusturduklari anlamlari iletmek
icin yaratici sanatsal anlatimlarda kullanacaklar teknikleri disiinmeleri ve yapmalari istenmistir. Bu
surecte o6grenciler tek bir teknige bagl kalmamislar farkh teknikler arastirmis ve deneyimlemislerdir.
Ardindan 6grencilere ¢alismalarin sergilenmesi igin hazirliklara baslanacagi séylenmistir.

8. Hafta

Calismalar sergilenmeye hazir duruma getirilmistir. Serginin adi “Baska Yasamlar” olarak belirlenmistir.
Ogrencilerin sanatsal ¢alismalari son hafta uygulamanin yapildigi okulunun ikinci kat koridoru boyunca
sergilenmistir.

Verilerin Analizi

Arastirmada elde edilen veriler icerik analiziyle analiz edilmistir. Verilerin analizi; verilerin kodlanmasi,
temalarin bulunmasi, kod ve temalarin diizenlenmesi ve bulgularin tanimlanmasi ve yorumlanmasi
biciminde doért asamadan olusmustur (Yildirm ve Simsek, 2018: 243). Buna goére veriler Once
arastirmacilar tarafindan dizenlenerek kodlanmistir. Daha sonra arastirma disindan bir kodlayici
tarafindan farkli bir zamanda kodlama yapilmistir. iki kodlayici arasindaki gériis birligi Miles ve Huberman
(2016)"in guivenirlik formalu [Glvenirlik=Go6ris Birligi/(Goris Birligi+Gorts Ayriligi)x100] dikkate alinarak
hesaplanmis ve uyum ylizdesi %80,26 olarak bulunmustur. Ulasilan kod ve temalarin diizenlenmesinin
sonunda bulgular bu kod ve temalarin altinda yorumlanmistir.

Bulgular

Sanat Temelli Uygulamalar Yoluyla Ogrencilerin Yaratici Sanatsal Anlatimlar Olusturma Konusunda
Deneyimleri

Ogrencilerin yasam yazma ve sanatsal calismalari icerigine gére “Afet” (7 6grenci calismasi), “inang” (3
dgrenci calismasi), “Kéy Yasami” (5 6grenci calismasi), “Ozlem” (7 dgrenci calismasi), “Sabir ve Kararlilik”
(5 6grenci calismasi) olmak lizere bes tema altinda toplanmistir. Veriler, 6grencilerin yaratici sanatsal
anlatimlari, yasam yazmalari ve 6grencilerden dogrudan alintilarla sunulmustur (Tablo 1).
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Tablo 1

Ogrencilerin Yaratici Sanatsal Anlatimlari, Yasam Yazmalari ve Calismalari ile ilgili Aciklamalari

Tema/Sanatsal Rumuz/Goriistiigii Yash Birey/Yasam  Ogrencilerin Sanatsal Calismalari ile ilgili
Anlatimlar Yazmalarnn igerigi Agiklamalar
HY6/65 yasindaki babaannesi “Eski kéyiimiiziin yaz mevsiminde ve kis

Afet

Eski Sarican’da
cig

HY6 yazisinda; babaannesinin bir sabah
duydugu girilti sonrasi yamagtan
kopan kayalarin evlerinin tzerine
yuvarlandigini, evlerin yikildigini,
insanlarin hayatlarini kaybettiklerini ve
harap olan koylerini baska bir yere
tasimak zorunda kaldiklarini
anlatmistir.

SBT6/66 yasindaki dedesi

SBT6 yazisinda; yillar 6nce bir kis
mevsimi sabaha karsi bir kayanin
yerinden koptugunu, blyuk bir glraltt
ile kdye ¢i1g dustiglini, bir ailenin
tamaminin ¢ig altinda kalarak
hayatlarini kaybettigini, ¢1g sonrasi
koyin oldugu yerden tasinarak baska
bir yere yerlestirildigini anlatmistir.

SBT7/80 yasindaki komsusu

SBT7 yazisinda; yash komsusunun
depremi kiziyla beraber yasadigini,
torununun kendilerini kurtardigini,
evlerinin yikildigini, disarida sogukta
kaldiklarini, yakinlarini depremde
kaybettigini ve sonrasinda diger kizinin
yanina yerlestigini anlatmistir.

SBT2/67 yasindaki dedesi

SBT2 yazisinda; dedesinin taksicilik
yaptigini, bir aksam yolcu almak icin
koy yoluna girdigini, taksinin lastiginin
patladigini, garip ve rkitlcl sesler
duydugu icin hizlica lastigi
degistirdigini, telasla yanls yola girerek
nehir suyuna kapildigini anlatmistir.
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mevsiminde ¢ekilmis fotograflarini kullanarak
hayatin devam ettigini belirtmek istedim. Eski
kéyimiiz bir felakette yikilmist ama ailem
yeni kéylimiize tasinmisti...”

“Yazdigim siirde ¢ig felaketinin yasattigi
caresizlik anlatiliyor. Hayatlarini kaybedenler
i¢in lziilen insanlardan bahsediliyor. Siir
yazmak istedim ¢linkii siir hikdyenin hiizniine
terciiman olabilir. Yazarken biraz zorlandim,
kelimeleri bir araya getirip anlamlandirmak
caba gerektiriyordu. Ne yazabilirim diye uzun
bir siire diistindiim, bu felaket yasanirken
oradaki insanlarin duygularini hissetmeye
calistim.”

“Depremde c¢ile ¢ceken ve hayatlarini
kaybeden insanlari anlatmak istedim.
Depremde birgcok insan hayatini kaybettigi
icin kirmizi bayragimizi ¢izdim. Korku dolu
anlar yasayan ayni zamanda ayakta
durabilen bir anneyi de anlatmak istedim.
...Nice emekler ile yapilan o nenenin evinde
var olan bu mutluluklarin da yikildigini
anlatmak istedim. Yasli nenenin yazmasini
cicekli yaptim. Clinkii eskiden 6yle yazmalar
vardi. Renklendirmedim ¢linkii (izgiin ve
bitkin bir kadin vardi. Evi ¢atlak olarak ¢izdim.
... Tiirk bayragini da catlakli bir sekilde ¢gizdim.
Biitiin insanlarin evinin ¢atladigini, insanlarin
kalplerinin ¢catladigini simgeledigini
diistinerek gizdim.”

“..taksi ¢izmemin sebebi taksilerin bana yolu
ve gitmeyi hatirlatmasidir. Ayrica dedemin
anlattigi hikdyenin cogunlugu takside
geciyordu. Dedemin anlattigi taksi kafamda o
an nasil canlandi ise 6yle ¢izdim...”
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HY10/69 yasindaki babasi

glinde ahirlarini sel basan akrabalarina
yardima gittigini, yolda karsilastigi bir
- adam ile dereden gegmeye calisirken
adamin akintiya kapildigini, babasinin
onu kurtardigini, adamin ise kaybolan
ayakkabisinin derdine diserek
kendisine tegekkur bile etmedigini
anlatmistir.

. HY3/72 yasindaki dedesi

HY3 yazisinda; kdyde ¢obanlik yapan
dedesinin kiiglk yasta iken annesinin
vefat ettigini, ilerleyen zamanlarda
once bir gozlinl sonrasinda diger
g0Ozunu de kaybettigini, sadece ilk iki
¢ocugunu gorebildigini fakat ikisinin de
vefat ettigini, kalan alti gocugunu ise
hi¢ géremedigini anlatmistir.
SBT11/67 yasindaki babasi

SBT11 yazisinda; kisin kdy yollarinin
kapandigini, babasinin yol isgisi olarak
yollarini actigi bir kdyde kahvaltiya
cagnildigini, kahvalti sonrasi yiriyis
yaparken kendi dikkatsizligi sonucu
ugurumdan duistiigun, koylilerin onu
kurtararak hastaneye gétirdigiing, bu
sirada hep ¢ocuklarini disindGgiini
anlatmustir.

“Dedem”

Cocuklarim

“Hikdyemi somutlastirmak icin sectigim bir

HY10 yazisinda; babasinin yagmurlu bir c¢ift kara lastik fakirligi anlatiyor. Babamin

cektigi zorluklari, cobanlik anilarini anlatiyor.
Ayrica bu kara lastiklerle suya diisen adami
kurtardi. Yani bu kara lastik ¢ok sey anlatiyor,
anlami ¢ok biiyiik.”

“Aniyi resim ile géstermek istedim. Oncelikle
resmi renkli yapmak istemedim ¢iinkii gbzleri
g6rmeyen birini ¢izdim. Anlattigim kisi cogu
zaman yatadina uzanir, kdyde kaldigindan evi
isitmak igin soba kullanirdi. Eski zamanlar
oldugu icin gaz lambasi kullanirdl.”

“Ugurumdan yuvarlanmis babami yerde
yatmis ve yalniz ¢izdim. Baloncuk igerisinde
cocuklarini gésterdim. Yandaki agacin
yapraklarini yalnizhigi géstermesi igin
cizmedim. Kepge yollari agmaya gelmisti...”

SBT1/68 yasindaki komsusu

SBT1 yazisinda; komsusunun heniiz

/| geng bir kiz iken, bir yaz mevsiminde
bostan sulamaya gittigini, yolda birbiri
ile oynasan iki yilan gordigiing,
yilanlara zarar vermeden (izerlerine
beyaz yazma atarak zengin olmayi
diledigini, sonrasinda dileginin

" gerceklestigini anlatmistir.

Beyaz Yazma

HY2/97 yasindaki babaannesi
HY2 yazisinda; babaannesinin
kayinvalidesi ile otobisle hacca
gittigini, hac donisl otobusin yol
\ kenarinda ihtiyag i¢in durdugu esnada
== | karsiyagegcmeye calisan
m\ kayinvalidesine bir arabanin garptigini
Son Yolculuk Ve hayatini kaybettigini, oraya
defnedildigini, sonrasinda geri
donduklerini anlatmistir.
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“Dinledigim hikdye ¢ok ilgingti. Hikdyeyi
sadece resim ile anlatmak istemedim.
Resimde komsumuzu ve iki yilani gizdim.
...Daha gercekg¢i ve dikkat ¢ekici olsun diye
yaptigim resme evden getirdigim beyaz bir
yazma ekledim.”

“Babaannemin anlattigi ani yogun olarak din
ve hac konulu oldugu igin Kdbe resmi ¢cizmeyi
sectim. KGbe hem babamin hem de babamin
baba annesinin ¢ok gérmek istedigi bir yer
oldugu icin etkiledi beni. Calismami hem ¢ok
eski bir ani oldugu icin hem de daha nostaljik
olsun diye renklendirmedim. ...Nasil
yapabilecegimi arastirdim ve sonrasinda bu
resmi yaptim.”
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Kutsal
Mekanlara

Yolculuk

SBT12/85 yasindaki dedesi

SBT12 yazisinda; dedesinin ¢ok sevdigi
esiyle hacca gittigini, o topraklari ¢ok
sevdiklerini, hac donusu esinin
hastaliginin arttigini, bir giin esine ilag
almaya giktigini ancak eve dénemeden

esinin vefat ettigini, esine olan sevgisini

ve 6zlemini anlatmistir.
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“Dedemin anlattigi ani beni ¢ok etkilemisti.
Dedemin nenemi bu kadar sevdigini
bilmiyordum. ...Resimli hikdye kitabr yazmak
istedim. Kitabin kapak kisminda Kdbe’nin
6nemini belirtmek igin daha canli ve parlak
gésterdim. islam’i, inanci, sakinligi, rahatlig
anlatan yesil fon kartonu kullandim. Ayrica
yesil renk yeniden canlanma ve umuttur.
Dedem ve nenem insallah yeniden
birbirilerine kavusacaklar.”

Koy Yagami

Gece

Eski Evler

SBT8/69 yasindaki amcasi

= SBTS8 yazisinda; amcasinin kiigiik

yaslarda ¢obanlik yaptigini, cobanlik
yaptigi glinlerin birinde aksam
uyuyakaldigini, uyandiginda uyudugu
yerden farkh bir yerde oldugunu
anlatmstir.

SBT14/68 yasindaki babaannesi
SBT14 yazisinda; babaannesinin
cocukken annesi tarafindan sabah
erkenden uyandirilip hayvanlari
otlatmaya gonderildigini, kahvalti
yapmadan giktigini, ¢cok aciktigini,
otlakta kuzeniyle karsilastigini,
kuzeninin ikram ettigi sekeri yaninda
bulunan bir parga kuru ekmek ile
yedigini, o glin yedigi seker ve ekmegin
tarifsiz lezzetini anlatmistir.

- SBT13/69 yasindaki babaannesi

SBT13 yazisinda; kdy hayatinin nasil

‘% oldugunu, yasanilan ev ortamlarini,
2 . eski glindelik hayati anlatmistir.
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“Hikayemi daha gergekgi bir sekilde nasil
gosterecegini diisiindiim. Bir kutu yaptim ve
kutunun her tarafini guas boya ile siyaha
boyadim, disini da siyah fon kartonu ile
kapladim. Gékyiiziine gece oldugunu
anlatmak igin ay ve yildizlar ¢izdim. Kartonun
igerisine yerlestirdigim insana da eskiden
cobanlarin giydigi kiyafet olan kepenek
giydirdim ki daha gergekgi olsun.”

“Annemin g¢ocuklugunu anlattigim igin ellerini
kiiciik yaptim. Danalari otlatmaya gittigi igin
biraz kirli gésterdim. Tirnaklarinin arasina
camur cizdim. Kolundaki ipten yapmis
bilekligi ise bileklik almaya imkanlarinin
olmadigini yani fakir olduklarini anlatmak
istedim. Sekeri pembe yaptim ¢iinkii cocuktu
ve renkli bir kisilige sahipti. Annem sekeri ¢ok
severdi. Ekmegi ise kahverengi ve benekli
yaptim. Hava sicak oldugu igin ekmek
kurumustu.”

“Maket ev yapmaktaki amacim eskiyi
anlatmakti. Eskiden evler nasildi, evlerin
iclerinde neler vardi? Sade bir oda, bir
mutfak. Disarida da bir tuvalet varmis.
...Maketimi dedemlerin yasadiklari eski eve
benzetmeye ¢alistim. Eski evlerde odun
sobasi, minderler, sedirler, tahta dolaplar
varmis. Ev 3 bélmeden olusuyor. ...Birinci
bélmede giriste mutfak, ikinci b6lmede
oturma odasi, ig¢iincii b6lmede ise yatak
odasi vardir. ...Maketimde malzemeleri tek
tek yaptim ve yerlestirdim. Hicbir ayrintiy
kacirmak istemedim. ...Eskiden ¢ok yoksulluk
varmis. O ylizden tiim esyalarina deger
verirlermis. Ama evleri gayet sirin ve
sicakmis, mutlularmis.”
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HY11/75 yasindaki annesi “O dénemin sartlarina uygun bir resim
HY11 yazisinda; yaban hayatinda yapmak istedim. ...Yani yaban hayatini
glnlik islerini yapan ailesinin aniden  anlattim. Dedem ve nenem kéyde yaban isleri
bastiran yagmur sonrasi apar topar ve hayvancilikla ugrastiklari igin onlari dogal
koye dondiiklerini, ineklerini yanlarina bir ortamda ¢izdim. Nenem siit sagma islerini
_ aldiklarini fakat o telagla bir danalarini  yapardi, dedem ise daha adir olan toprak
yabanda unuttuklarini ve kaybolan islerini yapardi. Nenem ve dedemi kéy islerini
dananin kdye donlsiini anlatmistir. temsil etmesi icin ¢izdim. Yesil ortam yaban
hayatidir. Képek ise onlarin can dostlaridir.”

SBT9/85 yasindaki dedesi “Eskiden yaylada kurumus adaclari kesip ates
g SBTIyazisinda; biylklerinin yaylaya  yakarlarmis. insanlar atesin etrafinda
: ¢ikarak cadirlarda kaldiklarini, ates toplanip sohbet ederlermis. Cadirlar ve
yakip etrafinda sohbet ettiklerini, koyunlar simdikinden ¢okmus. Yaylalara
Eskiler koyunlari otlattiklarini, gece ay 1s18inin  senlik havasinda giderlermis. ...Koyunlar
daha glizel oldugunu, yaylada yagmur kurtlar yemesin diye bekgi képekleri varmis.
altinda kaldiklarini anlatmistir. Gegmiste ¢ok fazla yakinlarini kaybetmisler.

Bu yiizden agaglar disinda resmi renkli
yapmadim. Atesi, evleri, ¢adirlari, koyunlari,
geceleyin gokyiiziinii gizdim.”

HY1/68 yasindaki komsusu “Resimli hikGye yaptim. Clinkii ciimlelerin
' HY1 yazisinda; maddi sebeplerden yaninda her zaman gérsele ihtiyag duyarim.
dolayi yurtdisina ¢alismaya giden bir  ...Anlattigim hikdyede ve yaptigim resimlerde
- . komsusunun yurtdisinda iken sakli bir aci ve 6zlem vardir. ilk resmim bir
%) _ annesinin vefat ettigini ve annesinin babanin sirt déniik gidisi ve ¢cocuklarina aldigi
Vs & 4;4; cenazesine yetisemedigini, yurda son oyuncaklardi. ikinci resmim képrii oldu
| e doéndugind, yanhs bir anlasiima clinkii adamin hayatinin en akilda kalan

Silinmis Sehir  viizinden tutuklandigini, bu olaydan  sahnelerinden biriydi. Ugiincii resimde 6limii
sonra yasadigi sehre kislp tasindigini, temsil eden li¢ mezar ¢izdim. Annesi, babasi
uzun yillar sonra tekrar dondigini ve abisi. Yurtdisindan annesi i¢in gelmis ama
anlatmistir. onu gérememisti. Bu aclyi mezar ve

lizerindeki renkli cicekler ile anlattim. Oliim
ile yasam. Son resmim ise sari bir lale. ...Tek
basina 6nemsiz géziikebilir ama sari lale
ayriligi temsil eder. Gidis ve ardinda kalan
umutlar... Hikayemde ¢izdigim dikenli teller
ise esaretin simgesidir. Hikdye aci, mutluluk,
keder, ayrilik ile doluydu.”
0 SBT3/68 yasindaki dedesi “Hikdye kitabimin kapaginda bircok sey
MAS DE l KA SBT3 yazisinda; 6zellikle kis geceleri anlattim. Mesela hikdyemin bashginda “Z”
MUTLULUK koylerinde elektriklerin kesildigini, harfini ters géstermemin sebebi gecmisi

= elektriksiz gecen gecelerde aile anlattigim icindir. Mum isiginda sohbet

biyklerinin sobanin etrafinda edildigi icin “I” harfini mum ile gésterdim.

toplanarak gaz lambasi ve mum Elektrikler kesildiginde herkes sobanin

i ~* 1s1iginda muhabbet ettiklerini, giizel etrafinda toplanir, kestane pisirilir, sohbetler
Mazide Kalan komsuluklarin yasandigini ve zor giinler edilirdi. Bu sayede herkes bir araya gelirdi.
Mutluluk olmasina ragmen o giinlere 6zlem Simdiler de béyle ortamlari géremiyorum.
duyuldugunu anlatmistir. Eski zamanlar mum i1siginda sohbet etmek

gibidir. Mum erir, 1s1g1 séner, karanlik gelir,
mazide kalir mutluluk.”
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HY4/66 yasindaki babasi

HY4 yazisinda; babasinin pazarda iken
acilen eve gelmesi icin arandigini, eve
dondigiinde dedesinin yerde
namazlikta hareketsiz yattigini, bir
umutla kalp masaji yaptigini,
sonrasinda hastaneye gotirdugini
ama babasinin vefat ettigini
anlatmistir.

HY8/65 yasindaki yengesi

HY8 yazisinda; yengesinin ¢ok sevdigi
esinin kanser hastasi oldugunu, bu
durum karsisinda garesiz kaldiklarini,
esinin bir giin hastaneye kaldirildigini,
hastanede hayatini kaybettigini ve
esine olan 6zlemini anlatmistir.

HY9/67 yasindaki annesi
HY9 yazisinda; klguk yasta evlendirilen

teyzesinin geng yasta esini kaybettigini,

sonrasinda evlenmedigini, tek basina
evde depreme yakalandigini, sonra
baska bir eve yerlestirildigini, cok
gecmeden de hayatini kaybettigini
anlatmustir.

SBT16/69 yasindaki komsusu

SBT16 yazisinda; komsusunun ilkokulda

cok sevdigi arkadasinin surekli
dondurma istedigini fakat ailesinin

buna karsi ¢iktigini, arkadasinin bir siire

ortalikta gériinmedigini, hasta oldugu
icin yurtdisina goturulerek tedavi
gordigiini, orada hayatini kaybettigini
anlatmistir.

. SBT4/70 yagindaki komgusu
| SBT4 yazisinda; komsusunun ¢ocukken
arkadaslarinin onu oyuna almadiklarini,

disladigini, bu ylzden sirekli yalniz

kaldigini ve ¢ok GizUldUgunG anlatmistir.

“Oliim aslinda yok olmak degildir, bir evden
baska bir eve gitmektir. Mezarda bir evdir. O
ylizden dedemin dinlendigi ve yeni gittigi evi
mezar olarak gdsterdim. Namaz i¢in en uygun
anlatma sekli olarak secde yaparken ¢izmeyi
segtim.”

“Kadinin esi éldiikten sonra hayati kararmis.
O yiizden resmi siyah beyaz yaptim. Kadinin
esine olan 6zlemini ve agladigini belli etmek
icin yiiziinii elleriyle kapattim. Uzerindeki
elbise bile belli degil. Kadin esi olmadidi igin
mutsuzdur. Etrafta kimseler yok sadece
bosluk var. Biraz ot ¢izdim o da esinin onun
icin 6lmedigini géstermek icindir.”
“Hikdyemi teyzemin yalnizligini paylasan gaz
lambasi ile anlatmak istedim. Teyzem yalniz
yasiyordu ve yani basinda sadece gaz lambasi
vardi. Kim bilir bu lamba teyzemden neler
dinlemistir, nelere sahit olmustur. ...Gaz
lambasi yanmiyor artik ¢linki yalnizhgini
paylasacak bir kadin da yok.”

“Olen kisi dondurmayi ¢ok seviyordu ve gok
renkli bir hayati vardi. Oliim olay yurt disinda
olmustu. Yurt disinda éliiler tabutla beraber
gémiiliiyormus. Onlarin tabutlarinda yiiz
tarafi acikmis. Oliimii temsil ettigi icin tabutu
simsiyah ¢izdim. Olen kisinin renkli hayatini
ve masumiyetini belirtmek icin renkli
dondurma toplari ¢izdim. Pembe dondurma
komsumuzun ¢ok sevdigi ilkokul arkadasini
anlatiyor. En ¢ok o erimeye baslamis
sonrasinda eriyen bir par¢a kopuyor. ...Bir
tarafta renklilik var diger tarafta renksizlik
var.”

“Resimde, dislandigi icin ¢cocuklugu kararan
tizgiin bir kiz cizdim, kizin duygularini cok
icten anlamistim. Kizi 6biir cocuklardan uzak
ve onlara 6zenerek bakarken betimledim.
Resimdeki kiz hiiziinlerini acilarini icine atmis
ve yaniz basinadir.

Sabir ve Kararlihk HY7/65 yasindaki annesi

HY7 yazisinda; annesinin goriici
usuliiyle evlendigini, 6nceleri maddi

durumlarinin iyi olmadigini, bu nedenle

rutubetli evlerde oturduklarini
anlatmustir.
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Nem Kokulu
Evler
ﬂ HY5/65 yasindaki dedesi
~ HY5 yazisinda; dedesinin severek
W 5 evlendigini, annesinin esine eziyet

ettigini, evden kovuldugunu ve kaset
diikkdni agarak hayatini sirdiirdagini
anlatmistir.

SBT15/73 yasindaki komsusu

SBT15 yazisinda; kiiglik yasta evlenen
komsusunun bilmedigi bir koye gelin
gittigini, koyde okuma yazma bilen
sayili kisilerden oldugunu, kéydekiler
icin mektuplar yazdigini, en hizinli ve
' 5zlem dolu mektuplari ise evlendikten
hemen sonra yurtdisina ¢alismaya
giden esine yazdigini anlatmistir.

SBT5/81 yasindaki dedesi

SBTS5 yazisinda; dedesinin
arkadaslaryla kahvehane 6niinde
otururken bir kadin dilencinin
kendilerinden para istedigini, ona para
verdiklerini, yanlarindan uzaklasan
kadinin ¢antasini baska birinin alarak
kactigini anlatmistir.

SBT10/68 yasindaki dedesi

! (| SBT10 yazisinda; dedesinin énceleri
ol tlccarhk yaptigini, mal verdigi yerden
parasini almaya giderken bir arabanin
kendisine hizla carptigini, sonraki
sirecte yasadigi sikintilari ve hayata

Kapti Kacti

dékiilmiis gergek duvar sivalari yapistirmanin
daha giizel olacagina karar verdim.”

“Dedemin kaset diikkdni oldugu igin 6nce
kaset cizdim. Ogretmenimiz bizlere hazir
nesne ve enstalasyondan sanatindan
bahsetmisti. Sonra eski bir kaset getirerek
boyle bir calisma yapabilirim diye diistindim.
En sonunda kaseti duvarda sergilemeye karar
verdim.”

“Eskiden iletisim ¢ok zormus, kéyde sadece
muhtarin evinde telefon varmis. O yiizden
mektuplar ¢cok degerliymis. ...Eski bir mektup
oldugunu animsatmasi i¢in o dénemlerde
kullanilan saman kagidini kullandim. Eskiden
kéylerde ¢cogu kimse okuma yazma
bilmezmis. ...O zamanlar mektup génderirken
zarfin lzerine isaret birakilirmis. Mektubu
sevgiyi anlatsin diye parmak baskisiyla kirmizi
renk ile miihiirledim. Cakmakla kdgidi ve zarfi
késelerinden yaktim. Yakmayi kadinin
acilarina ve mektubu da kalbine benzettim.
“Dedemin anlattiklarinin ilging yani parasi
alinan dilenci kadindi. Olay anini
canlandirmaya ¢alistim. Kadin olan dilenci,
erkek ise dilencinin ¢antasini zorla alan adam.
Yiizlerini g6stermedim, béyle bir seyi yapanin
ylizii olmamaliydi. Ayaklarini da ¢cizmedim ki
ayaklari hak etmiyorlar.”

“Olay sehirde gergeklestigi icin binalar ve
gékdelenler cizdim. Uziicii bir olay oldudu igin
kara kalem yaptim, Resmin odaginda
dedemin olmasini istedigim icin baska kimseyi
cizmedim. Kaza aninda ayagindan firladigini
diistindiigiim icin ayakkabiy! uzakta gizdim.

yeniden tutunma gabalarini anlatmistir. Ayakkabi bir kara lastik... O ayakkabi ayni

zamanda maddi sikintilari temsil ediyor.”

Tablo 1’e gore; 6grenciler yash bireylerle goriserek onlardan unutamadiklari anilarini dinlemisler,
dinlediklerini yasam yazmalara doéntstirmausler, farkli sanatsal yéntem ve tekniklerle anlamlandirmis ve
yaratici sanatsal anlatimlar olusturmuslardir. Yasam yazmalardan; yash bireylerin daha ¢ok izlict anilarini
anlattiklari, 6grencilerin de bu anilari ilging bulup ilettikleri gérilmustir. Yasam yazmalar, yasli bireylerin
yasantilarini, 6grencilerin bakma ve goérme sekillerini, algi bicimlerini anlamamiza yardimci olmustur.
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Ogrenciler, gorsel sanatlar dersinin sadece el becerisi ve cizim yeteneginden ibaret olmadigi, geleneksel
resim teknikleri disinda farkli yontem ve tekniklerin de oldugu hakkinda farkindalik kazanmislardir.
Ogrenciler uygulama siirecinde farkli teknikleri sanatsal anlatimlarinda basariyla kullanmiglardir. 24
dgrenci farkl, yaratici ve 6zgiin ¢alismalar ortaya koymuslardir. U¢ 6grenci ise (HY2, SBT9, SBT4)
tasarimlarinda baska calismalardan birebir aktarim yaparak 6zgiinliikten uzaklagsmislardir.

Sanat Temelli Uygulamalar Yoluyla Ogrencilerin Elde Ettikleri Yaratici Deneyimler

Ogrencilerle yapilan gériismelerden elde edilen verilerin analizi sonucunda “Yaratici Deneyimler” adli
bir tema saptanmistir (Tablo 2).

Tablo 2

Yaratici Deneyimler Temasina Ait Veriler

Kategoriler Kodlar Katilimcilar
(")érenme Metafor Olusturmayi HY1, HY2, HY3, HY5, HY7, HY8, HY9, HY10, SBT9,
Deneyimleri ~ Ogrenme SBT13, SBT15, SBT16
(n*=43) Yeni ve Farkh Teknikler HY1, HY2, HY3, HY4, HY5, HY6, HY7, HY8, HY9,
Ogrenme HY10, HY11, SBT1, SBT2, SBT3, SBT4, SBT5, SBT6,
SBT7, SBTS8, SBT9, SBT12, SBT13, SBT14, SBT15,
SBT16
Ozgiin Olmayi Ogrenme HY5, HY8, HY10, SBT4, SBT5, SBT16
Kendini Sanatsal Yetenegi HY1, HY3, HY4, HY5, HY8, HY11, SBT3, SBT4, SBT5,
Gelistirme SBT6, SBT7, SBTS8, SBT9, SBT10, SBT12, SBT13,
(n=70) SBT14, SBT15

Yazma Yetenegi

Yaratici ve Farkh Disiinme
Becerileri

HY2, HY3, HY4, HY7, SBT1, SBT3, SBT6, SBT7, SBT9,
SBT10, SBT11, SBT12, SBT14

HY1, HY2, HY3, HY4, HY5, HY6, HY7, HY8, HY9,
HY10, SBT1, SBT2, SBT3, SBT4, SBT5, SBT6, SBT7,
SBTS, SBT9, SBT10, SBT11, SBT12, SBT13, SBT14,
SBT15, SBT16

Hayal Gucu HY1, HY2, HY9, SBT7, SBT11
Sanatsal Algi HY2, HY5, HY6
Ozgiiven HYS8, SBT3, SBT4, SBT5, SBT6

*Katihmcilarin kodlari vurgulama sikligi

Tablo 2 incelendiginde yaratici deneyimler temasi iki kategoriye ayrilmistir. Kategorilerin karsisina ait
olduklari kodlar siralanmis ve o6grencilerin ifadeleri dogrultusunda kategorilerin vurgulanma siklig
belirlenmistir. Bu bilgilere gére katilimcilar en ¢ok “Kendini Gelistirme” (n= 70), en az “Ogrenme
Deneyimleri” (n= 43) kategorisine vurgu yapmislardir.

Asagida, Tablo 2’ de gosterilen her kategoriye gore 6grencilere ait bazi ifade érnekleri gésterilmistir.
KATEGORI 1. Ogrenme deneyimleri:

Bu kategori, “Metafor Olusturmayi Ogrenme”, “Yeni ve Farkli Teknikler Ogrenme”, “Ozgiin Olmayi
Ogrenme” seklinde 3 koddan olusmaktadir.

“Metafor kullanarak ne kadar cok fikir ortaya ¢iktigini gérdiim.” (SBT15)

“Ayrica bir seyleri anlatirken simgeleri de kullanabilecegimi 6grendim. Cok seyi aslinda tek bir nesneyle
de anlatabiliyormusuz.” (SBT16)

“Yeni teknikler 6grendim. Resim yapmayi sadece boyalarla kdgida yapilan bir seyler olarak biliyordum.
Aslinda degisik sekilde de yapilabiliyormus.” (SBT1)
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“Baskalarindan farkli olmayi ve bunu kendi ¢alismalarimiza yansitmanin ne kadar degisik bir duygu
oldugunu yasadim.” (HY5)

“Bir hikdyenin bir nesne ile nasil bir iliski kurularak anlatilabilecegini 6grendim. Farkl ydnlerden
bakinca degisik fikirler geldi aklima. Baskalari gibi degil kendim gibi anlatabilmemde etkili oldu.” (HY10)

KATEGORI 2. Kendini gelistirme:

Bu kategori, “Sanatsal Yetenegi”, “Yazma Yetenegi”, “Yaratici ve Farkli Disiinme Becerileri”, “Hayal

“nou

Giicl”, “Sanatsal Alg”, “Ozgiiven” seklinde 6 koddan olusmaktadir.
“Coziim lretebilme, hikayeler yazabilme, resim ¢cizme becerim gelisti.” (SBT3)
“Uygulama, yazi yazmayi kullanarak sanatsal ¢calismalar olusturmama katki sagladi.” (HY3)

“Farkli bir ¢calismanin nasil yapilabilecegini, nasil farkl diisiiniilecegini anlamama katki sagladi. Bir
hikdyenin ayrintilarina dikkat edince degisik fikirler aklima gelebiliyor.” (HY3)

2

“Hayal gticiimii kullanmayi ve bir diisiinceyi nasil farkli bir sekilde somutlastirabilecegimi anladim.”
(HY2)

“Sanatsal algimi gelistirdi. Béylece giizel calismalar ortaya ¢ikti.” (HY2)

“Yasamadigim, bilmedigim bir¢ok olayi 6grendim. Bu olaylardan dersler ¢ikarinca kendime ézgiivenim
artti.” (SBT4)

“Diistindiiklerimi paylasmak istemiyordum. Diistindiiklerimi gekinmeden paylasabilmem de etkili oldu.”
(HY8)

»nooa

Tablo 2 incelendiginde, dokuz kod arasinda; “Yeni ve Farkli Teknikler Ogrenme”, “Yaratici ve Farkli
Diisiinme Becerileri” ve “Sanatsal Yetenegi” kodlari en ¢ok vurgu yapilanlar olmustur. Ogrenci ifadelerine
gore, yapilan uygulama ile 6grenciler farkli teknikleri, metafor olusturmayi ve 6zgiin olmayi 6grenmisler,
yaratici ve farkli disiinme becerilerini, sanatsal yeteneklerini, yazma yeteneklerini, hayal giiclerini ve
ozglvenlerini gelistirmislerdir.

Sanat Temelli Uygulamalar Yoluyla Ogrencilerin Empati ve Sempati Becerilerini Gelistirme
Deneyimleri

Ogrencilerle yapilan gériismelerden elde edilen verilerin analizi sonucunda “Empati Becerilerini
Gelistirme” (n= 27) ve “Sempati Becerilerini Gelistirme” (n=25) olmak lzere iki tema belirlenmistir (Tablo
3).

Tablo 3

Empati ve Sempati Becerilerini Gelistirme Temalarina Ait Veriler

Temalar Katilimcilar
Empati Becerilerini HY1, HY2, HY3, HY4, HY5, HY6, HY7, HY8, HY9, HY10, HY11, SBT1,
Gelistirme SBT2, SBT3, SBT4, SBT5, SBT6, SBT7, SBTS, SBT9, SBT10, SBT11, SBT12,
(n*=27) SBT13, SBT14, SBT15, SBT16
Sempati Becerileri HY1, HY2, HY3, HY4, HY5, HY6, HY7, HYS, HY9, HY10, HY11, SBT1,
Gelistirme SBT2, SBT4, SBT5, SBT6, SBT7, SBT8, SBT9, SBT10, SBT12, SBT13,
(n=25) SBT14, SBT15, SBT16

*Katihmcilarin temalari vurgulama sikhgi
Tablo 3’te goriildugi gibi belirlenen temalar altinda herhangi bir kategori ya da kod saptanmamustir.

Asagida Tablo 3’te yer alan her temaya gore 6grencilere ait bazi ifade 6rnekleri gosterilmistir.
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TEMA 1. Empati becerilerini gelistirme:

“Dedemin korktugu yerlerde aslinda benim de korkacagimi onun korkmakta hakli oldugunu séyledim.”
(SBT2)

“Kendimi onlarin yerine koydugumda yoklugun ve acinin ne oldugunu 6grendim.” (SBT6)

“Karsidakini anlamaya ¢calistim. Yaptiklarini aslinda ne amagla yaptiklarini anlamak igin kendimi onun
yerine koydum.” (SBT12)

“Kendimi onun yerine koydugum zaman onun kadar cesaretli olamayacagim aklima geldi. O hep zorlu
hayata g6diis germis birisi ve yaptidi sey ¢ok zor bir isti. Yaptiklarini anladigimi belirtmeye ¢calistim.” (HY1)

“Yasadiklarini anlayarak ve zorlamadan konustum.” (HY2)

”

“Babam gibi diisiinmeye ¢alistim. Kendimi babamin yerine koydum. Ben olsam ne yapardim dedim.
(HY4)

TEMA 2. Sempati becerilerini gelistirme:

“Babaannemle konustugum esnada annemin (iziildiigiini fark ettim onunla beraber ben de (iziildim.
Anneme sarildim.” (HY7)

“..lztiliince ben de (iziildiim. Cok cok sevdigi esini kaybetmisti. Ben de sanki bir yakinimi kaybetmis gibi
oldum.” (HY8)

“Karsimdaki kisi tizglin bir sekilde anlatip ylizii diistii. Ayni sekilde ben de (ziildiim. Ciinkii onunla ayni
duygulari paylastyordum.” (SBT8)

“..kendimi dedemin yerine koydum onu diisiincelerini ve yasadiklarini yasadim. Dinlerken sanki ben
yasamisim gibi dinledim. Bu bana ¢ok dokundu. Kaza yapmasi caninin yanmasi benim de canimi yakti.
Vicdanim sizlad. Ister istemez ben de agladim.” (SBT10)

“Uziintiisiinii bende yasadim. Beraber duygulandik. Codu yerde onun sesi gibi benim de sesim titredi.
Yasadiklarini anlatirken iiziildii. Uziicii bir olaydi, neredeyse adlayacakti. Bizim de gézlerimiz doldu.
Tuhaftir onu 6yle gériince kendimi tutamadim.” (SBT13)

Tablo 3 incelendiginde, sanat temelli uygulamalara katilan 27 6grencinin tamami empati becerilerinin
gelistigini belirtmistir. Sempati becerilerinin gelistigi konusunda ise 25 6grenci olumlu sdylemde
bulunurken 2 6grenci olumsuz séylemde bulunmustur.

Tartigma ve Sonug

Bu arastirmada, 6grenciler yasl bireylerle goriiserek onlardan unutamadiklari anilar dinlemisler,
dinlediklerini yasam yazmaya donistirmusler ve farkli sanatsal teknikler kullanarak anlamlandirmiglardir.
Burnaford ve digerlerine (1996) gbre anlam yaratmak gercek 6grenmedir ve ¢ogunlukla kolay bir sekilde
yapilmaz. Benzer arastirmalardan, Giines (2018), Kaya ve Giines (2022), Oztiirk (2022) ve Akdeniz’in (2024)
cahsmalarinda ise katilmcilar kendi 6z yasam vyazmalarini anlamlandirmislardir. Baskalarinin
yasamlarindan anlam lretmemeleri bakimindan farklilik géstermistir. Bununla birlikte Golparian (2012),
Gunes (2018), Mavioglu (2019), Daglioglu (2021) ve Akdeniz (2024) katihmci ve arastirmaci olarak kendi
sanatsal anlatimlarini arastirmaya dahil etmeleri yoniyle de bu arastirmadan farklilik gdstermistir.

Ogrenciler olusturduklari anlamlari farkli teknikler kullanarak basariyla sanatsal ifadeye
dontstirmuslerdir. 24 6grenci farkl, yaratici ve 6zgiin ¢alismalar tretmisler, 3 6grenci (HY2, SBT9, SBT4)
ise baska calismalardan kopya yapmislardir.

Ogrenciler uygulamanin 6grenme deneyimlerine katki sagladigini, farkli teknikleri, metafor
olusturmayi ve 6zglin olmayi 6grendiklerini ifade etmislerdir. A/r/tografik arastirmanin dogasi da “sanat
uygulamasi araciligiyla katilimcilari, diinyayr anlamanin, imgelemenin ve gérmenin diger yollarini bulmasi
icin onlara yardim eder. Béylece, katilimcilari, belirli duragan sanat algilarindan azat eder” (Keser & Narin,
2017). Sanat temelli uygulamalar ile 6grencilerde yaratici ve farkh disinme becerileri, sanatsal
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yetenekler, yazma becerileri, hayal glicli ve 6zgliven gelismistir. Bu verilerin Glines (2018), Kaya ve Giines
(2022) ve Oztirk’in (2022) arastirmalari ile rtiistiigli gorilmistir. Akdeniz’in (2024) ceza infaz
kurumunda yapmis oldugu arastirmasinin, katilimcilarin 6zgiin disiinme becerilerinin sireg igerisinde
olusmasi sonucuyla ortismektedir. Ayrica Akdeniz’in (2024) arastirmasinda da benzer sekilde
katihmcilarin yazma gligligu cektigi gorulmdistir. Bu arastirmada da baglangigta yazma konusunda
ogrencilerin blyik sorun yasadigl géz onlinde bulunduruldugunda bu sonucun olduk¢a 6nemli oldugu
distintlmektedir. Calismalarinda benzer problemlere deginen Giines (2018) ve Kaya (2022), yasanan
problemlerin sebeplerini verilen klasik sanat egitiminin sorgulayici bir yapida olmamasi, yazma
uygulamalarinin yeterince yapilmamasi ve 6grencilerin yasam tecriibelerini kayda deger gormemeleri
olarak tespit etmislerdir.

Sanat temelli uygulamalara katilan 6grencilerin tamami empati becerilerinin gelistigini ifade
etmislerdir. Sempati becerilerinin gelistigi konusunda 25 6grenci olumlu goéris belirtirken 2 6grenci
herhangi bir degisim olmadigini belirtmistir. Benzer sekilde Yiksel (2004) de ¢alismasinda, deney gurubu
ile sekiz haftalik empati egitim programi gergeklestirmistir. Program sonrasi deney gurubu 6grencilerinin
kontrol gurubu 6grencilerine gére empatik beceri diizeylerinde artis oldugu goriilmuistir. Harz ve digerleri
(2023) arastirmalarinda sanal bir sanat temelli mifredat tasarlamis ve hastanedeki stajyer 6grencilere
uygulamiglardir. Sonug olarak miifredatin empatik becerileri gelistirmede etkili oldugunu bulmuslardir.
Soydan (2019), Arslanoglu (2012) ve Filiz’in (2009) farkli lise 6grencileri ile empatik egilim ve saldirganlik
seviyeleri arasindaki baglantiyi inceledikleri arastirmalarinda, empatik egilim puanlari yikseldik¢e
saldirganlik puanlarinin azaldigl saptanmistir. Bu sonuglar empatik beceriye sahip bireylerin sorunlarini
siddet ve saldirganlk gostermeden ¢6zebildigini gostermektedir (Gander & Gardiner, 2015). Keles (2023)
aile hekimligi uzmanlhk 6grencileri Gzerinde ylriittigl arastirmasinda 6grencilerin empati seviyelerinin
orta diizeyde oldugunu saptamistir. Ogrencilerin egitimleri siiresince empati seviyelerinin artiriimasinin
hedeflenmesi gerektigi GUzerinde durmustur. Slevin (1991), ortaokul 6grencilerine, egitimlerinin basindaki
ogrenci hemsirelere ve nitelikli hemsirelere “Yaslilara Karsi Tutumlar” envanterini uygulamistir. Sonug
olarak ortaokul ve hemsirelik okulundaki 6grencilerin olumsuz tutum sergiledigini saptamistir. Bu sonuglar
lise 6grencilerine ve saglik alaninda egitim alan gencglere yonelik empati egitiminin 6nemini géstermistir.

Oneriler

A/r/tografi yontemi ile yasam yazma ve metafor olusturma uygulamalarinin kullanilmasinin; kendini
ifade etme, yazma ve yaraticilig gelistirme, 6zgiin ¢alismalar sunma, sorgulama yapma ve sanatsal ilgiyi
arttirma baglaminda faydali olacagl distnuldigliinden ortaégretim gorsel sanatlar dersinde bitin sinif
dizeylerinde bu konuya kapsaml bir sekilde yer verilmesi faydal olabilir. A/r/tografik 6gelerden olan
yasam yazma ve metafor olusturma farkli yas dizeylerinde uygulanabilir, farkli sonuglar alinabilir,
boylelikle alana katki saglanabilir. Sanat temelli uygulamalar ile yash bireylerle gorismelerin ilkogretimden
Universiteye kadar egitimin her kademesindeki 6grencilerle yapilmasi faydali olabilir. Boylece 6grenciler
cesitli deneyimler yasayabilir, farkli yasantilar 6grenebilir, yasam hikayelerinin 6nemine, empati
gelistirmeye, sempati duymaya yonelik farkindalik olusturabilirler. Gorsel sanatlar dersinde empati ve
sempati egitimi ile ilgili daha fazla arastirma yapilmasi faydali olabilir.

Yazar Katki Orani
Yazarlar, calismaya esit oranda katki sunmuslardir.
Etik Beyan

“Yiksekdgretim Kurumlari Bilimsel Arastirma ve Yayin Etigi Yonergesinde” yer alan tim kurallara
uyulmus ve yonergenin ikinci bélimuinde yer alan “Bilimsel Arastirma ve Yayin Etigine Aykiri Eylemlerden”
hicbiri gerceklestirilmemistir.

Catisma Beyani

Yazarlar calisma kapsaminda herhangi bir kurum veya kisi ile ¢ikar catismasi bulunmadigini beyan
etmektedirler.
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