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Abstract

This study investigates the impact of innovative techniques for vocabulary building on improving communication skills among English learners.
The research design employed a mixed-method approach, integrating quantitative with qualitative surveys into the effectiveness of various
vocabulary acquisition strategies. The participants included 100 college students in this study, engaged in interactive activities, integration of
technology, and context-based learning. The measurement of data collection was carried out in terms of vocabulary knowledge and
communication proficiency pre- and post-intervention, and qualitative insights were gained through focus group discussions and individual
interviews. The findings from the results show that innovative techniques significantly improved the participants' vocabulary scores and their
communication skills, as the statistical analyses prove the difference after the intervention. Students expressed, through qualitative data, that
interactive and technology-based approaches were more interesting and effective when compared to the traditional method. The qualitative
themes emerging from the analysis revealed that the context of the words in vocabulary learning is an important feature and collaborative
activities increase motivation and retention.
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Kelime Dagarcig1 Olusturmaya Yonelik Yenilikci Teknikler Yoluyla
Iletisim Becerilerini Gelistirme

Ozet

Bu calisma, kelime dagarcigr olusturmaya yonelik yenilik¢i tekniklerin 1ngilizce Ogrenenler arasinda iletisim becerilerini gelistirmeye etkisini
aragtirmaktadir. Arastirma tasariminda, gesitli kelime edinimi stratejilerinin etkinligine niceliksel ve niteliksel arastirmalar1 entegre eden karma
yontemli bir yaklagim kullamlmigtir. Orneklem, bu ¢alismaya etkilesimli etkinliklerle, teknoloji entegrasyonuyla ve baglam temelli $grenmeyle
ilgilenen 100 {iniversite 6grencisinden olusmaktadir. Kelime bilgisi ve iletisim yeterliligi 6n ve son testleri araciligiyla nitel veriler, odak grup ve
bireysel goriismeler yoluyla da nitel veriler elde edilmistir. Arastirmanin sonuglari, yenilikci tekniklerin katilimcilarin kelime dagarcigt
puanlarin ve iletisim becerilerini 6nemli Slclide gelistirdigini gostermektedir. Nitel verilere gore dgrenciler etkilesimli ve teknoloji temelli
yaklasimlarin geleneksel yonteme gore daha ilgi gekici ve etkili oldugunu ifade etmislerdir. Analiz sonucunda ortaya ¢ikan niteliksel temalar,
kelime 6greniminde baglamin énemli bir 6zellik oldugunu ve isbirlikci etkinliklerin motivasyonu ve kalicthg artirdigim ortaya ¢ikarmastir.
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Introduction

Effective communication in today's modern, networked world influences personal
relationships, professional success, and academic achievement. Vocabularies stand at the axis of
communication; they are the very foundation upon which language expression and comprehension
develop. A good vocabulary allows thoughts to become transparent when taking part in any
meaningful discussion; thus, being sure of one's self in dealing with different social situations. However,
many learners perform poorly in vocabulary acquisition depending upon conventional techniques
apparently not adequate to cope with the demands of communicative survival. The need thus arises for

newer techniques to enhance vocabulary building for good communication.

Words and phrases used to convey thoughts, emotions, and information are referred to as
vocabulary. Indeed, studies have consistently shown a strong correlation between a person's level of
communication proficiency and their vocabulary. In addition to aiding in comprehension, a strong
vocabulary also helps one develop the ability to articulate complex ideas succinctly and effectively
(Kieffer & Lesaux, 2007). Despite its significance, many students still struggle with vocabulary
acquisition. It has already been determined that the conventional methods, which essentially consist of
rote memorization of word lists, are ineffective at encouraging vocabulary retention over the long term
and its practical application. This typically indicates that most students would struggle to effectively
communicate in real life by applying newly learned out-of-context words (Beck, McKeown and Kucan,
2013). This necessitates the development of fresh vocabulary-building techniques that appeal to learners

and permit authentic language use.

Numerous approaches, ranging from conventional to contemporary teaching strategies, have
been developed to enhance vocabulary acquisition. Students are taught new words through lists and
definitions in traditional methods, which place an emphasis on memorization and direct instruction.
These could lead to short-term or superficial gains with less opportunity for in-depth comprehension
and practical application of the words (Nassaji & Tian, 2010). Conversely, modern methods are
predicated on contextual and experiential learning. In this regard, collaborative learning strategies,
technology integration, and contextually rich activities have so far shown promise as fresh substitutes
for conventional methods. For instance, compared to the conventional approach, one study (Schwartz
& Bransford, 1998) found that establishing interactive learning environments where students
collaborate and discuss can improve vocabulary retention and usage. Learning vocabulary in a more
dynamic and interactive way is made possible by the technology used in mobile apps and online

resources.

With these innovative techniques being supported by an increasing number of research studies,
most educators would revert to traditional techniques; this is far easier and often due to a lack of enough
training or resources. This resistance to change in itself calls for further exploration into determining
effective vocabulary-building strategies that can more easily be absorbed into existing curricula. This
should, therefore, be considered important research that can help in solving some of the nagging
problems of acquiring vocabulary and skill development in communication. The present study would
attempt to provide educators with some workable, researched methods in understanding current trends
in vocabulary-building techniques that can easily be adopted into practice within a variety of
educational settings. The results may also contribute to the broader understanding of the relation
between vocabulary acquisition and communication ability, which has wider implications for

improving learner outcomes.
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Vocabulary is a main element in successful communication, but most students are struggling to
build up and use their vocabulary. Traditional methods of teaching in many cases proved helpless
(McKeown, 2019) in encouraging meaningful vocabulary use, which urges the search for innovative
techniques that might involve learners more and improve their skills of communicative behavior. This
study will explore such techniques for their effectiveness, using a mixed-method research design to
reach a comprehensive understanding of their impact on vocabulary acquisition and communicative
competence. It thus attempts to contribute significantly to the existing fund of knowledge that could be

beneficial to educators in support of effective language instruction practices.
Literature Review

For the most part, vocabulary is the foundation of good communication. Once more, vocabulary
improves understanding and academic success by serving as a bridge that permits the expression of
thoughts and ideas (Graves, 2006; Nagy & Townsend, 2012). The purpose of this literature review is to
examine the body of research on vocabulary acquisition, with a focus on both conventional and novel
methods. The role of vocabulary in communication will be covered, along with a variety of teaching
techniques and empirical research showing how effective these approaches have been at improving

students' vocabulary and communication abilities.

Effective communication and comprehension depend on having a strong vocabulary.
Numerous studies have consistently shown a strong correlation between reading comprehension and
vocabulary knowledge. According to Nagy (2005), vocabulary knowledge has a significant impact on
reading success because texts that contain more words are more accessible for a deeper comprehension
and engagement with the issues they raise. In other words, a student's ability to process information
appropriately is determined by the words they know; therefore, the more words they know, the better

their academic performance will be and the easier it will be for them to communicate.

Having a storng vocabulary makes oral communication better. A person's ability to express
their thoughts and feelings more precisely will increase with the size of their vocabulary, which will
help others see and comprehend them more clearly. McKeown and Beck (2011) assert that a student's
ability to apply their vocabulary to a variety of academic and communicative contexts increases with
vocabulary development. For example, students with larger vocabularies were able to use such
successes in social and academic communication contexts (Kieffer & Lesaux, 2007). This indicates that

vocabulary is crucial for social interactions and fruitful conversations in addition to academic success.

Academic achievement is closely related to vocabulary knowledge. Some researchers have
discovered that vocabulary has a disproportionately strong influence on students' performance in a
variety of science, math, and reading subjects (Biemiller 2003; Snow 2010). For example, students'
performance suffers when their vocabulary is limited because they might not comprehend the course
materials. According to Nagy and Townsend (2012), a strong vocabulary improves writing, science,

math, and reading comprehension.

In addition, learning vocabulary is one of the most important things for ESL or EFL students.
Academic success is hampered by a lack of vocabulary because it makes it difficult to understand

lectures and complete assignments.
Effective Vocabulary Acquisition Techniques

There are many effective vocabulary acquisition techniques but we will mention three of them

here.
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Contextual Learning: Contextual learning emphasizes presenting vocabulary within
meaningful contexts to enhance understanding and retention. By exposing learners to words in
appropriate contexts, they can better grasp both the meaning and the practical usage of new terms. For
example, integrating vocabulary instruction into broader thematic units, such as science or literature,
allows students to encounter new words within a natural context. Beck et al. (2013) found that students
who learned vocabulary through context-based instruction showed significantly better retention
compared to those who relied on traditional rote memorization. This highlights the importance of

contextualized vocabulary instruction to enhance real-life applicability and long-term understanding.

Collaborative Learning: Collaborative learning, where students work together to explore and
practice new vocabulary, is another effective approach. Through group activities, students can engage
in discussions, use words in context, and share different perspectives, all of which promote deeper
learning (Johnson & Johnson, 2009). Collaborative learning fosters greater motivation and ownership in
the learning process. Zhang and Liu (2017) reported that students who engaged in collaborative
vocabulary activities showed significantly higher vocabulary gains compared to those who learned

alone, demonstrating the value of social interaction and peer support in vocabulary acquisition.

Technology-Enhanced Learning: The integration of technology into vocabulary instruction has
advanced significantly, offering new and dynamic ways to support vocabulary acquisition. Digital
tools, apps, and online resources provide interactive and personalized learning experiences, with
instant feedback —critical for effective learning (Gonzalez & Aebersold, 2006). Mobile apps like Quizlet
and Anki use flashcards and spaced repetition to enhance long-term retention, while online games and
platforms make learning vocabulary enjoyable. Studies have shown that students who use technology

to learn vocabulary are more motivated and achieve better outcomes.
Thematic Units and Interdisciplinary Learning

Thematic units and interdisciplinary learning provide an immersive approach to vocabulary
acquisition by integrating words across various subjects. This method allows students to encounter new
vocabulary in diverse contexts, helping to reinforce their understanding and application of the terms
(Hirsch, 2003). For instance, in a project-based study on environmental science, students learned
relevant vocabulary, and those who received instruction through thematic units showed greater
vocabulary improvement compared to those taught through traditional methods (Nagy & Townsend,
2012). This approach demonstrates the benefits of placing vocabulary in a broader conceptual

framework to enhance learning and retention.

Game-Based Learning: Definitions of game-based learning mostly emphasize that it is a type of
game play with defined learning outcomes (Shaffer, Halverson, Squire, & Gee, 2005). Usually it is
assumed that the game is a digital game, but this is not always the case. The rise of gamification in
vocabulary instruction capitalizes on the motivational aspects of gameplay to improve the learning
experience. Games that incorporate elements of competition, collaboration, and fun engage students in
practicing and applying new vocabulary in a stress-free environment. Gee (2003) argues that games
provide opportunities for learners to encounter and use new words in context, leading to deeper
understanding. Hwang and Wu (2014) found that students who engaged in vocabulary games exhibited
higher retention rates than those who participated in traditional instruction, suggesting that game-

based learning positively impacts both attitude and performance.
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Empirical Studies on Innovative Vocabulary Techniques

Empirical studies have indeed investigated the effectiveness of contextual learning in
vocabulary acquisition. For instance, a study by Beck et al. (2013) investigated the impact of vocabulary
learning through context on elementary students. The study established that the students whose
vocabulary instructions were provided through meaningful contexts yielded significantly higher
retention and application rates compared to those who used memorization techniques for vocabulary
acquisition. This evidence demonstrates the importance of placing vocabulary instructions within an

authentic learning context.

Nagy and Townsend (2012) also investigated the effectiveness of context-based vocabulary
instruction to middle-grade learners. The result showed that students who received contextual learning
demonstrated higher gains in both vocabulary knowledge and comprehension compared to other
students who received traditional instruction. Hence, this finding emphasizes the importance of
offering enough chance for learners to view vocabulary within a real-life context in order to develop an

enhanced level of understanding and mastery of it.

Collaborative learning research also reported positive results for vocabulary gain. Zhang and
Liu (2017), for example, conducted an experimental research activity related to the effect of collaborative
vocabulary activities on vocabulary development for university students. The findings showed that in
comparison to an individually learning control group, students who experienced collaborative learning
demonstrated significantly higher vocabulary gain. This suggests that peer interaction and

collaboration are indeed critical in vocabulary acquisition.

In another study, Johnson and Johnson, in 2009, investigated the effects of collaborative learning
on the retention of vocabulary among high school students. It was noted that there was improved
retention rate and newer vocabulary was applied in their writing and discussions. This indicates the
great deal a supportive learning environment with peer interaction and collaboration offers effective

vocabulary learning.

The literature has also pursued means through which technology-enhanced learning impacts
vocabulary acquisition. A study conducted by Bahrani and Tam (2012), for instance, examined the
effectiveness of mobile applications in improving vocabulary acquisition among language learners.
Their findings revealed that students who utilized vocabulary applications outperformed their
counterparts relying on conventional approaches to develop and retain vocabulary. This finding merely
reiterates the potentiality of technology to enhance vocabulary acquisition across diverse educational

contexts.

Liu and Zhang (2014) conducted a study that explored the use of online gaming as a means of
learning vocabulary. In their findings, students engaging in game-like activities involving the
acquisition of vocabulary showed more relative levels of engagement and greatly enhanced retention
of acquired vocabulary. Such findings indicate that blending vocabulary instruction with technology
makes the learning process of the young student more active, motivating and supportive of vocabulary
acquisition. Research regarding thematic units and interdisciplinary learning has proved its efficiency
for building vocabulary. For example, Hirsch (2003) points out that students who received
interdisciplinary projects with incorporated vocabulary lessons showed greater strides in knowledge of
the sets and their use than traditionally instructed ones. This means that vocabulary should be learned

in context to broader concepts and themes.
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Similarly, Nagy and Townsend (2012) examined how thematic units support the learning of
middle school students' vocabularies. Results indicated that students who learned their vocabulary
within an interdisciplinary project showed better gains in both vocabulary knowledge and
comprehension than students receiving traditional instruction. These findings give reason to show that

thematic units have promise for promoting deeper learning and retention of vocabulary.

Gee (2003) also investigated the effectiveness of game-based learning on language learners'
vocabulary acquisition. It was found that vocabulary-game-exposure students demonstrated superior
retention of words and a greater use of unfamiliar words in writing and conversation. That means game-
based learning is still capable of offering some engaging and effective opportunities for vocabulary

learning.

This study investigates the innovative techniques of vocabulary building in the English
language and their effect on improvement in communication skills among learners of English. The

objectives of the research are:

(1) To identify ways of effectively acquiring vocabulary that may be helpful in improving

communication skills.

(2) To explore what impact innovative vocabulary-building activities may have on learners'

knowledge of vocabulary and communication skills.
(3) To recommend educators on how to integrate the proposed techniques into teaching.

By addressing these objectives, the present study expected to add the volume of the literature
of vocabulary acquisition studies and informs teaching on practical ways in which the process may be

ameliorated.

Methodology
Research Design

A mixed-methods research design, which integrates quantitative and qualitative methods has
been adopted in the study for a more integrated understanding of the problem statement.
Quantitatively, the study is based on a quasi-experimental design that tests the efficiency of different
innovative methods of vocabulary acquisition. The qualitative part depends on interviews and focus
groups to draw detailed insights from the participants regarding their experience and perception of the

various techniques used in the study.

In the quantitative phase, the quasi-experimental design has been used wherein the
comparative effectiveness of different vocabulary-building techniques would be tried out on students
in terms of their vocabulary acquisition and improvement of communicative skills. One group was the
experimenatl one which used innovative techniques to learn vocabulary and the orther was the control
group which used the traditional techniques. This particular design has been selected because this
allows the researcher to make comparisons between groups without randomly assigning participants-

a process often rather difficult in educational settings (Trochim, 2006).

Qualitative aspects of this study include in-depth insights from participants about their
experiences with the techniques applied in building vocabulary. These were semi-structured interviews
and focus group discussions that allow participants to express their thoughts and feelings in their own

words, providing rich qualitative data. According to Creswell (2014), such a method allows for an
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advanced level of understanding of the participants' points of view and the context in which the

innovative techniques were applied and hence complements the quantitative findings.
Participants

The participants for this study were selected using a convenience sampling method, which
involves selecting individuals who are readily available and willing to participate in the research
(Creswell, 2014). The study was conducted at a public university in the United States, targeting
undergraduate students enrolled in English courses. The total sample consisted of 100 participants,
divided into an experimental group (n =50) and a control group (n =50). To be eligible for participation
in the study, participants had to meet the following inclusion criteria: (1) Be enrolled in an English
course at the university during the semester of the study; (2) Be at least 18 years old. (3) Provide

informed consent to participate in the study.

The majority of participants were between 18 and 24 years old (75%), with a balanced
representation of male (45%) and female (55%) participants. The participants’ majors varied, including

English, education, psychology, and other related fields.
Data Collection Methods

The data collection for this study involved both quantitative and qualitative methods, allowing

for a comprehensive analysis of the effectiveness of innovative vocabulary-building techniques.
Quantitative Data Collection

Pre and post-tests were used to test the effects of the vocabulary building techniques upon the
participants' acquisition of vocabulary and effective oral communication. The items of the tests were
selected from West (1953) aimed at measuring participants' vocabulary knowledge like the meaning,

usage, and contextual understanding of words.

(1) Pre-Test: The pre-test was administered to both experimental and control groups before the
intervention. It comprised multiple-choice type questions, fill-in-the-blank exercises, and short answer
questions assessing the participant's high frequency vocabulary knowledge and effective oral
communication. The test was prepared by the researcher and checked by external scrutiny for clarity,

and suitability.

(2) Post-Test: After the intervention period of eight weeks, the post-test was conducted to

compare scores directly after and before the intervention.

Post-Intervention Protocol: A post-test was carried out on both experimental and control groups
eight weeks after the intervention. The post-test was set to the same standard as the pre-test, which

means participants could be compared directly on their scores before and after the intervention.

Detailed Intervention Description (Experimental Group): Participants in the experimental
group during the eight-week intervention received gamified vocabulary instruction as a supplement to
their regular ESL instruction. This intervention substituted vocabulary instruction that was provided in
the form of direct method in these courses. Participants received (N=50) three hours of instruction per

week that focused on vocabulary through gamification.
For this intervention, a mix of the two techniques described above was used:

Vocabulary Quests: Each week learners were given a 'quest’ based around a theme, for example,
“Ordering Food at a Restaurant” or “Describing Travel Experiences,” which learners had to actively use

to achieve realistic goals.
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Gamified Flashcards (using Memrise): Participants learned new vocabulary as well as reviewed
it on Memrise, where they were given points for answers that were correct, streaks, and leaderboard

positions.

Vocabulary- Based Games (using Kahoot!): Every week included a Kahoot! Quiz based on

comprehension and application of the target vocabulary.

From straightforward explanations to filling in the blanks to even more complicated situational

questions were asked.

Collaborative Vocabulary Building Using Padlet: Each student constructed the vocabulary lists
on Padlet by including definitions, example sentences, and images for the target words. They earned

points based on the quality of contributions, which were rated by peers and the teacher.

During the other intervention assessments, daily and weekly quizzes were taken through the

gamified platforms and student contributions to the Padlet.

For the control group, vocabulary learning was conducted with the use of exercises from a

textbook without any game-like elements using set drills, rote memorization, and writing exercises.
Qualitative Data Collection

Semi-structured interviews were conducted with a subsample of 20 participants from both the
experimental and control groups. Interviews explored views and experiences of participants about the
Vocabulary Building technique. Guidelines for such interviews were provided through an interview

protocol with open-ended questions that allowed free response from the participants.
(1) Interview Protocol: The interview protocol consisted of questions like:
How did you find the communication based techniques employed in the experimental group?
Which aspects of these techniques did you find most useful or difficult?

How do you feel that these techniques affected your acquisition of vocabulary and effective

communication?

(2) Details of the Interviews: These interviews were conducted individually in a quiet, private
place to maintain privacy and avoid biased responses. Each interviewee was interviewed for
approximately 30-45 minutes and audio-recorded upon request with informed consent, for

transcription and analysis later on.
Focus Group Discussions

Besides interviews, focus group discussions were carried out to obtain collective information
from participants concerning the experiences of the experimental group. Overall, two focus groups,

each consisting of 8-10 members of the experimental group, were carried out.

(1) Focus Group Guideline: The discussions in the focus groups were semi-structured. This is
due to the fact that there was a moderator present to stimulate discussions among participants. The
leading issues for discussion included: Perceptions by the participants in regard to novel techniques;
Things they found were different with their vocabulary building and communication;

Recommendations for improving their strategies in vocabulary building.

(2) Focus Group Process: The interviews were carried out in a friendly environment to facilitate
free talking among the members. Each interview lasted about 60 minutes and audio-recorded for

transcription and analysis.
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Data Analysis
Quantitative Data Analysis

The quantitative data collected from the pre- and post-tests were analyzed using statistical

software (e.g., SPSS). The analysis involved the following steps:

(1) Descriptive Statistics: Descriptive statistics were calculated to summarize participants' scores
on the pre- and post-tests. Means, standard deviations, and frequency distributions were reported to

provide an overview of the data.

(2) Inferential Statistics: Inferential statistics, including paired sample t-tests, were conducted to
compare the pre- and post-test scores within each group and independent sample t-tests to compare the
experimental and control groups' post-test scores. The significance level was set at p <0.05 to determine

statistically significant differences in vocabulary acquisition and communication skills.
Qualitative Data Analysis

Thematic analysis identifies, analyzes, and reports patterns or themes in qualitative data
reported from semi-structured interviews and focus groups. Thematic analysis has been referred to as
"a method for identifying, analyzing and reporting patterns of themes within data" (Braun & Clarke,

2006, p.79). This involved the following steps in analyses:

(1) The audiorecordings of interviews and focus groups were transcribed verbatim, or word for

word, into written texts that were then used for analysis.

(2) Familiarization: First of all, reading the transcripts a number of times allowed the researchers

to get some feeling of the data and perform some preliminary observations.

(3) Coding: Transcripts were inductively coded; that is, the codes emerged from the data rather
than predefined ones. Segments of texts that conveyed a key message related to the participants'

experiences concerning building techniques of vocabulary were assigned codes.

(4) Theme Development: Coded data was then organized into broader themes representative of
participants' experiences and perceptions. Themes were then reworked and defined to accurately reflect
the data.

(5) Discussion: The identified themes are discussed in light of quantitative findings as a way of
giving comprehensive insight into innovative vocabulary-building techniques that influence

vocabulary acquisition and improvement in communication skills.

The quantitative aspect of the research will involve measuring the effectiveness of various
methods of vocabulary building for acquisition and communication by the students. Data are collected
through pre- and post-tests for both the experimental and control group. The analysis was performed
mainly to indicate whether the experimental group, who were subjected to innovative approaches for
building vocabularies, showed marked improvement in learning vocabulary from the control group
who followed the traditional approach. In relation to this, descriptive and inferential statistical analyses

were done using SPSS software, version 26.
Data Preparation

First of all, cleaning and preparation procedures were performed to ensure that accuracy and
reliability exist within the dataset. All missing data points were identified and treated by applying

multiple imputation methods, as recommended in Rubin 1987, so any threat of bias was minimal.
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Beyond these, the data were checked for outliers, normality, and homogeneity of variances
through graphical displays such as a box plot and histogram, and statistical tests such as the Shapiro-
Wilk's test and Levene's test. Such preparation has ensured that assumptions underlying statistical

testing were met.
Ethical Considerations

Ethical considerations were paramount throughout the research process to ensure the

protection of participants' rights and well-being. The following ethical guidelines were followed:

Prior to participation, all participants were provided with an informed consent form outlining
the purpose of the study, the procedures involved, potential risks, and their rights as participants.

Participants were required to sign the consent form to indicate their willingness to participate.

Confidentiality was maintained throughout the study by assigning unique identification
numbers to participants and removing any personally identifiable information from the data. Data were

stored securely and only accessible to the research team.

Participation in the study was entirely voluntary, and participants had the right to withdraw at
any time without any consequences. Participants were informed that their decision to participate or

withdraw would not affect their academic standing or relationship with the institution.

The research protocol was submitted for review and approval was obtained by the university's
Institutional Review Board (IRB), dated 03.07.2024 and numbered 07/14, to ensure compliance with

ethical research standards. Approval was granted prior to the commencement of data collection.
Findings

Descriptive statistics create the first impression of the data; hence, they describe the central
tendencies and dispersion of pre- and post-test results for both groups. The means, standard deviation,
and range of scores on the pre-test and post-test in both experimental and control groups are presented
in Table 1 below.

Table 1. Descriptive Statistics for Pre-Test and Post-Test Scores

Group Test Mean SD Min Max
Experimental Group  Pre-Test 62.3 124 45 85
Experimental Group  Post-Test 82.5 10.1 65 98
Control Group Pre-Test 60.1 13.5 42 80
Control Group Post-Test 70.4 12.0 50 89

From the descriptive statistics, it is evident that the experimental group outperformed the
control group on the post-test. The increase in the mean scores for the experimental group, from 62.3 in
the pre-test to 82.5 in the post-test, reflects significant improvement in vocabulary acquisition. The

control group also showed improvement, but to a lesser degree, increasing from 60.1 to 70.4.

Paired sample t-tests were conducted within each group to determine whether the changes from

pre-test to post-test scores were statistically significant. The results are presented in Table 2.

Table 2. Paired Sample t-Test Results for Pre-Test and Post-Test Scores

Group i Mean Difference t df p-value
Experimental Group 20.2 15.37 49 <.001
Control Group 10.3 9.45 49 <.001
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For both groups, the p-values are below 0.05, indicating that the differences between the pre-
test and post-test scores were statistically significant. However, the experimental group showed a larger
mean difference (20.2) compared to the control group (10.3), suggesting that the innovative techniques

had a greater impact on vocabulary acquisition than traditional methods.

To further explore the differences between the two groups on the post-test, an independent
sample t-test was conducted. This test compared the post-test scores of the experimental and control

groups. The results are presented in Table 3.

Table 3. Independent Sample t-Test for Post-Test Scores

Group Mean t df p-value
Experimental Group 825 525 98 <.001
Control Group 70.4

The independent sample t-test revealed a statistically significant difference between the post-
test scores of the experimental and control groups (t =5.25, p <.001). This confirms that the students in
the experimental group, who used innovative vocabulary-building techniques, showed significantly
higher improvement in vocabulary acquisition compared to those in the control group, who followed

traditional methods.

To measure the magnitude of the difference between the groups, Cohen’s d was calculated. An
effect size of 1.2 was found, indicating a large effect size (Cohen, 1988). This suggests that the innovative
techniques had a substantial impact on students' vocabulary acquisition which in turn affected their

oral communiaction skills positively.
Qualitative Data Analysis

The qualitative data analysis presented three major themes. These are: increased engagement
and motivation, enhanced retention and application of vocabulary, and improved confidence in

communication. These are discussed below.
Theme 1: Increased Engagement and Motivation

The experimental group had participants who consistently reported higher levels of
engagement and motivation in learning vocabulary through innovative techniques. The interactive and
collaborative nature of the activities was frequently cited as one of the major factors contributing to their

positive experiences.
Sub-theme 1.1: Interactive Learning Environment

Participants also pointed out the effectiveness of interactive learning environments, such as
games on vocabulary, discussions with peers, and group activities: "The vocabulary games were really
fun, and I didn't feel like I was just memorizing words. It was more like a competition, and that made

me want to learn more."

Another welcome aspect was the integration of digital tools and game-based learning, which

the subjects also considered stimulating and conducive to acquiring English.
Sub-theme 1.2: More Motivated to Learn

Participants have stated to have felt more motivated to learn vocabulary through the new
approaches. The competitiveness and collaboration in the activities encouraged them to continue

participating and strive harder. One participant shared the opinion:
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"I was motivated to study the new words because I wanted to do well in the games. It was a

different experience than just sitting in a lecture."

A blend of interactive activities and collaboration among student peers, this instructional
environment created an atmosphere that encouraged intrinsic motivation on the part of students to

assume responsibility for their learning.
Theme 2: Enhanced Vocabulary Retention and Usage

The second overall theme to come out of the qualitative data focused on improved retention
and utilization of the vocabulary. Experimental group participants consistently reported throughout
that the new techniques allowed them to remember and use the vocabulary more effectively than in the

past, both in and out of the classroom.
Sub-theme 2.1: Contextual Learning

Among the innovative techniques, the participants gave more significance to vocabulary
learning in context. Through discussion, role-playing, and many other activities in which the new
vocabulary was supposed to be applied, students could see how words functioned in context.

According to one participant,

"When we had to use the words in discussions, I felt like I was really learning them-not just

memorizing for a test. I could remember them better because I had actually used them."
Sub-theme 2.2: Collaborative Learning

Many respondents identified that collaboration with peers during these activities helped them
to understand and remember new items of vocabulary. In discussing and using the vocabulary within
groups, students would be able to consolidate their learning through social interactions. One participant
stated:

"When we were working in groups, I could see how other people used the words, and that

helped me understand them better. I felt more confident using them after we practiced together."
Theme 3: Increased Confidence in Communication

The final major theme to emerge from the qualitative data involved an improvement in
participants' confidence to use vocabulary in real-life communication. Innovative techniques are not
only effective in helping students acquire new vocabulary, but such words have also been given the

confidence to be used within both academic and social contexts.
Sub-theme 3.1: Real-Life Application of Vocabulary

Participants reported that the novelty in techniques such as role-plays, debates, and discussions
allowed them to apply new vocabulary in realistic communication situations. Such real-life application

helped build their confidence in using the words appropriately. One participant explained:

“We also practiced using those words for situations that may be close to real life, such as debates
or discussions. After the activities, I felt more confident in using those words because I knew how to

use them in conversations.”

Several also mentioned that their capability for expression became enhanced through the
instruction on vocabulary. In building their existing stock of words, they could much better express

themselves in a clear and concise manner. One participant even added that "The struggle to find the
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right words to express an idea used to be my problem, but it seems now I have more vocabulary to

work with. I feel I can relate to them more, especially in writing."

The innovative vocabulary-building techniques developed a great deal of confidence in
communication, whereby even the most complex vocabulary was used both comfortably in speech and

in written form.
Conclusion and Discussion

This study investigates the impact of innovative techniques for vocabulary building on
improving communication skills among English learners. By connecting the results to broader
theoretical frameworks, this discussion aims to provide a holistic understanding of how innovative

vocabulary-building techniques can enhance language acquisition and communication skills.

These findings from this study show that innovative techniques in vocabulary building were
quite effective in enhancing students' ability to learn and express themselves more appropriately in
English. Accordingly, the experimental group performed better in the skill tests on vocabulary
acquisition and in communication skills than the control group that employed the traditional method
of instruction. Qualitative data also supported the said finding, as participants demonstrated
heightened levels of engagement and motivation with confidence in employing new vocabulary in real

situations.

1. Improvement in Vocabulary Acquisition: The post-test scores of the experimental group were
significantly higher as compared to the control group, confirming the fact that interactional and
innovative modes of learning, such as vocabulary games, peer discussion, and contextual learning are
far more imposing for acquiring vocabulary as compared to traditional rote memorization techniques

The results are in accordance with what Nation (2001) found.

2. Enhanced Communicative Competence: The experimental group subjects showed more
confidence in deploying the new vocabulary both in academic and social contexts. It would, thus, seem
that these techniques promote not only vocabulary retention but also the application skills of students

in a communicative situation, as confirmed by Oxford (1990) and Schmitt (2000).

3. -More Engagement and Motivation: Qualitative data showed that these new techniques made
learning more interactive and engaging for students. This is in relation to earlier researches (i.e. Dornyei,
2001; Guthrie & Wigfield, 2000) that indicated a relationship between interactive collaborative learning

environments with a high level of student motivation and engagement.

Vocabulary acquisition is a complex process that involves much more than the simple
memorization of words, such as understanding how words function in different contexts and their
relation to other words in communicating information, according to Schmitt (2000). Thus, the results of
this study fall in line with other studies that inventive, context-based methods are more effective than
traditional ones. The significant increase in the experimental group in the vocabulary test scores
indicated that interactive techniques such as word games and group discussion indeed allowed the

students to learn about words in contexts.

Results confirm the active learning and constructivist theories, which maintain that there is
greater learning when students are involved actively in the process of learning (Bruner, 1966; Vygotsky,
1978). The activities undertaken in this experimental group called for the use of new vocabulary in a
more real-life manner, such as debates and role-plays. This experimental procedure in contextual

learning is consistent with the depth-of-processing hypothesis advanced by Schmitt 2000, which
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stipulates that conditions making learners process words more deeply will enable them to remember

and subsequently use the items better.

These findings constitute further support for Folse's (2004) assertion that the best way to learn
vocabulary involves a combination of form-focused instruction, or explicit teaching of word meanings,
and meaning-focused instruction, or using words in meaningful contexts. The innovative techniques
used with the experimental group combined both of these approaches, which apparently helped result

in significant gains in vocabulary acquisition.

Perhaps one of the striking findings of this study is that innovative vocabulary-building
techniques really engage the students more and have higher motivational intensity. This finding coheres
with Dornyei's (2001) motivational framework for language learning, in that an optimal learning
environment should more likely reduce extrinsic motivation and ensure a stronger presence of intrinsic
motivation. The subjects in the experimental group, therefore, played with vocabulary and held group
discussions in which they became more actively involved in their own learning processes and
collaborated with peers. This, in turn, enhanced motivation to learn and put into practice new
vocabulary and thus improved test scores. It is no less widely acknowledged that motivation positively
influences language learning. According to Guthrie and Wigfield (2000), motivated students are more
likely to engage themselves in deep learning processes which, in turn, lead them to better retention and
application of knowledge. From the qualitative data in this study, it emerged that the students in the
experimental group felt more motivated to learn vocabulary because activities were engaging and
enjoyable. This finding is coherent with the flow theory by Csikszentmihalyi (1990) that there is most
motivation on the part of learners when they are fully engaged in a task that can be attained yet
challenging. The innovative techniques applied in this study created such an environment, hence

increasing the level of engagement and motivation amongst the participants.

Qualitative data showed that the students in the experimental group learned vocabulary more
contextually. This finding supports the literature on contextualized learning, stating that there is better
retention of vocabulary when students learn them in meaningful contexts (Nation, 2001). Similarly, the
innovative techniques used during the experiment required students to make use of new vocabulary
during discussions, debates, and role-plays, which helped them learn how the words functioned in
different contexts. This supports the argument of Folse (2004) that vocabulary is most effectively learned

when students encounter it in an authentic and communicative context.

Collaborative learning was another factor contributing much to the effectiveness of the
innovative techniques. Students pointed to the helpful influence of peer collaboration in group activities
on their understanding and retention of new vocabulary items. Again, this confirms the social
constructivist theory by Vygotsky (1978) that stresses the role of social interaction in learning.
Community activities of learning, such as group discussions and peer feedback, allow students to co-
construct knowledge and reinforce their mastery of vocabulary. This is in line with the suggestion of
research that cooperative learning environments enhance deeper cognitive processing and better
retention of vocabulary according to Oxford (1990) and Schmitt (2000).

One of the key themes to emerge from the qualitative data was that students felt more confident
using new vocabulary in their communication. This echoes earlier findings, where it was noted that
students were developing increased confidence in their language use, along with chances for authentic
practice (Thornbury, 2002). In this study, the novel approaches provided students with the opportunity
to employ new vocabulary in authentic use situations through activities such as role-plays and

discussion which further developed their communicative competence.
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Improvement in participants' confidence is also consistent with the Communicative Approach
to language teaching, which emphasizes the use of language in authentic communication. In this light,
while carrying out activities that required realistic use of vocabulary, students not only picked up the
meaning of words but also gained confidence in using them appropriately in communication. This
finding confirms the claim that in foreign language teaching, it is not sufficient to impart knowledge
only, instead, the development of communicative competence also has to be one of the top priorities as

pointed out once again by Savignon (2002).
Synthesis of Quantitative and Qualitative Findings

The integration of the quantitative and qualitative results provides a comprehensive
understanding of the impact of the innovative vocabulary-building techniques on students' vocabulary

acquisition and communication skills.

Therefore, integrating quantitative and qualitative results will give an overall effect of
innovative techniques for building vocabulary on the students' vocabulary acquisition and their ability
to communicate. It is also obvious that the quantitative and qualitative results have established the
efficiency of the innovative techniques. Quantitative data represent very significant increase in
vocabulary acquisition as revealed by excellent increase in post-test scores for the experimental group.
Qualitative data presented the thick description of participants' experiences: more engagement,
motivation, retention, confidence in communication. These findings combined therefore suggest that

innovative techniques improve both vocabulary knowledge and attitudes toward language learning.

Whereas the quantitative results gave some indication of how the techniques impacted gains in
vocabulary acquisition, the qualitative data illustrated some of the processes through which such
improvements might occur. For instance, participants remarked that the activity was in itself interactive
and collaborative in nature and thus served to keep them both involved and motivated-an aspect most
probably contributing to the significant gains in the post-test scores. Qualitative data revealed deeper
impacts toward contextual learning and application in real life, which may explain why the

experimental group showed better retention and usage of vocabulary.

According to the data analysis, it would be appropriate to infer from the analyses of data that
innovative methodologies in building vocabularies indeed gave rise to very significantly positive
impacts on learning and communicating vocabularies. Quantitative data also indicated that the
experimental group outperformed controlled counterparts through higher post-test scores by using
innovative techniques. Qualitative findings supplemented these with rich and detailed accounts about
participants' experiences in showing more interest, motivation, and confidence in using the new
vocabulary. These findings put together go to make strong support for using innovative, interactive,

and collaborative approaches to vocabulary instruction.
Implications for Teaching Practice

The findings of the present research have several far-reaching implications for teaching practice,
particularly important consequences regarding vocabulary teaching and foreign language teaching as

a whole.

Innovative Techniques for Vocabulary-Building should be incorporated into the Foreign
Language teaching Curriculum. In light of these findings-the amazing development in the ability to
learn vocabulary and to communicate that the experimental group achieved-the contemporary
language teacher should incorporate modern, engaging methods into direct vocabulary instruction.

Indeed, older methods focusing on rote memorization are not as effective in retaining and using
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vocabulary over the long term. Instead, a more holistic approach with explicit teaching, including

opportunities for students to encounter new vocabulary in meaningful contexts, should be integrated.

Other approaches to making the learning environment vibrant and participatory include
vocabulary games, group discussions, and role-plays. Such techniques will not only make learning
about vocabulary more fun and engaging but also foster deeper cognitive processing which eventually
translates to better retention and application of the vocabulary being taught. It therefore addresses
Nation's (2001) four strands in vocabulary learning, including a balance between form-focused
instruction and meaning-focused use of vocabulary. In this respect, the responses of the participants in
the experimental group indicated that more learning engagement and motivation were felt, which
therefore suggests the establishment of learning environments that are challenging and pleasant at the
same time. The design of such activities can, however, be performed by language teachers themselves,
who should make it a point to spur intrinsic motivation among their students by providing them with
an opportunity to take an active role in their learning process through the use of interactive and

collaborative techniques, including group discussions, peer feedback, and vocabulary games.

Integration of digital tools and technology can also be considered for vocabulary instruction by
teachers. This can enhance students' motivation and interest in learning since the inclusion of digital
means may deliver the content in a friendlier manner. For instance, different online vocabulary games
and apps allow collaboration among learners to be facilitated in an interactive learning environment.

Students will therefore be encouraged to use vocabulary for practice in a non-boring manner.

Results of the present study confirm that vocabulary should be taught in context. Teachers
should allow students to notice and use new items in an authentic, communicative situation. This might
be done through role-plays, debates, discussions, and other activities which would involve students in
using new items communicatively. Besides improving retention of vocabulary, contextual learning can
also allow students to develop their communicative competence by showing how words function in
varied contexts. This should also be reflected in the case of vocabulary instruction, where much
emphasis has to be placed on collaborative learning. Group activities should afford students an
opportunity to work together and provide feedback to each other in reinforcing vocabulary learning for
deeper understanding. Social interaction enables students to co-construct knowledge and obtain a

subtler understanding of how vocabulary is used in communication.

To conclude, in this paper, the crucial role has been highlighted that creative methods of
vocabulary building play in the process of vocabulary acquisition and communicative skills
development. These findings indicate that interactive, contextualized, and collaborative methods have
significantly positive effects on students' vocabulary retention and confidence in using new words. It is
clear that the inclusion of such methods in the curriculum, along with constant professional
development for teachers, will be essential as teachers and policymakers strive to create effective
language classes. We can only expect to create proficient communicators who are also lifelong learners
by encouraging a dynamic, engaging learning environment that cultivates such an aim in an ever-
increasingly interdependent world. The insights drawn from such research will add to the issues

already covered, hence ensuring that vocabulary.
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Genisletilmis Ozet

Giris

Etkili iletisim biiytik 6l¢iide dilin dogru bir bicimde ifade edilmesine ve anlasilmasina baghdir.
Bu siiregte giiglii bir kelime dagarcigi, bireyin kisisel, akademik ve mesleki basarisin1 énemli 6l¢iide
etkileyen temel bir unsur olarak 6ne ¢ikmaktadir. Ancak, kelime dagarciginin énemine ragmen birgok
ogrenci Ozellikle ezbere dayali geleneksel yontemlerin uzun vadeli hafizay1 ve uygulama becerilerini
desteklemede yetersiz kalmasi nedeniyle kelime 6greniminde giicliik yasamaktadir. Bu alandaki
aragtirmalar; baglamsal ve deneyim temelli 6grenme, is birligine dayali etkinlikler ve teknolojinin
egitime entegrasyonu gibi yenilik¢i tekniklerin 6grenilen kelimelerin kalici hale gelmesini ve etkin
kullanimini  desteklemede umut vadettigini ortaya koymaktadir. Ote yandan, bu yontemlerin
uygulanmasia yonelik direng, genellikle yetersiz egitim olanaklar1 veya kaynak eksikliginden
kaynaklanmakta ve Onemli bir engel olusturmaktadir. Bu calisma, ¢esitli egitim ortamlarina
uyarlanabilir olan ve arastirma temelli stratejiler araciifiyla Ogrencilerin iletisim becerilerini
gelistirmeyi amaclayan etkili kelime dagarcigr gelistirme yontemlerini ortaya koyarak s6z konusu

boslugu gidermeyi hedeflemektedir.

Kelime dagarcigs, etkili iletisimin temelini olusturmaktadir. Zira kelime bilgisi, diisiince ve
fikirlerin ifade edilmesini miimkiin kilan bir koprii islevi gormekte; anlama siireglerini ve akademik
basarty1 dogrudan etkilemektedir (Graves, 2006; Nagy & Townsend, 2012). Bu baglamda ¢alismanin
temel amaci, kelime dagarcigini gelistirmeye yonelik geleneksel ve yenilik¢i yaklasimlar: dikkate alarak
bu alanda yapilan arastirmalar: incelemektir. Calismada kelime dagarciginin iletisimdeki rolii, gesitli
Ogretim teknikleri ve bu tekniklerin d6grencilerin kelime bilgisi ile iletisim becerilerine etkisi, ampirik

aragtirmalardan elde edilen bulgular esliginde ele alinmaktadr.
Yontem

Bu aragtirmada, Ingilizce &grenen bireylerin kelime dagarcigi edinimi ve iletisim becerileri
tizerindeki yenilik¢i kelime Ogretim tekniklerinin etkisini incelemek amaciyla karma yontemli bir
aragtirma deseni benimsenmistir. Nicel asamada, deney grubuna yenilik¢i yontemlerle 6gretim
uygulanirken, kontrol grubunda geleneksel tekniklerle 6gretim siirdiiriilmiis; gruplarin performanslari
yar1 deneysel bir tasarimla kargilagtirilmigtir. Katiimcilarin kelime bilgisi ve iletisim yeterlikleri 6n test
ve son testlerle dl¢iilmiis; elde edilen veriler tanimlayict ve ¢ikarimsal istatistik yontemleriyle analiz
edilmistir. Nitel veriler ise yar1 yapilandirilmis goriismeler ve odak grup tartismalari yoluyla
toplanarak, katihmcilarin deneyimlerine iliskin derinlemesine bilgiler saglanmig ve nicel bulgular

desteklenmistir.

Aragtirmanin 6rneklemini, bir ABD devlet tiniversitesinde 1ngilizce hazirlik programina kayith
100 ogrenci olusturmaktadir. Katilimcilar uygun 6rnekleme yontemiyle secilmis ve deney ile kontrol
gruplarina esit olarak dagitilmistir. Nitel veriler, tematik analiz yontemiyle degerlendirilmis;
katilimcilarin deneyimlerinden elde edilen ortak kaliplar ve temalar belirlenmistir. Deney grubunda, is
birligine dayali etkinlikler ve teknoloji destekli uygulamalar gibi yenilik¢i yontemler kullanilmis;
kontrol grubunda ise geleneksel ezberleme yontemleri izlenmistir. SPSS yazilimi araciligiyla
gerceklestirilen istatistiksel analizler, yontemlerin etkililigini nicel diizeyde ortaya koyarken; nitel

bulgular, katilimcilarin 6grenme siirecine iligskin algi ve deneyimlerine 1s1k tutmustur.

Arastirma siirecinde bilgilendirilmis onam alinmis, gizlilik esaslar1 gozetilmis ve katilim
goniilliiliik esasina dayandirilmistir. Etik onay, ilgili tiniversitenin Kurumsal Etik Kurulu tarafindan

saglanmistir. Bu kapsamli tasarimiyla calisma, yenilik¢i kelime Ogretim stratejilerinin 6gretim
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siireglerine entegrasyonu konusunda uygulanabilir 6neriler sunmay1 ve kelime 6gretimi alanindaki

mevcut literatiirde gozlenen bosluklar1 doldurmay1 amaglamaktadir.
Bulgular

Calisma kapsaminda, karma yontemli tasarim araciligiyla 6grencilerin kelime dagarcig gelisimi
ve iletisim becerileri tizerindeki yenilik¢i 6gretim tekniklerinin etkililigi degerlendirilmistir. Nicel
veriler, tanimlayici istatistikler ile eslestirilmis 6rneklem t-testi ve bagimsiz 6rneklem t-testi kullanilarak
analiz edilmistir. Bulgular, deney grubunda yer alan 6grencilerin kelime dagarcig1 gelisiminde anlaml
bir ilerleme kaydettiklerini ortaya koymustur. Deney grubunun son test puanlari, ortalama 20,2 puanlik
bir artisla 62,3"ten 82,5’e yiikselirken; kontrol grubunda bu artis 10,3 puanla 60,1’den 70,4’e ulasmuistir.
Bagimsiz 6rneklem t-testi sonuglari, gruplar arasinda istatistiksel agidan anlamli bir fark bulundugunu
gostermistir (t=5,25, p <.001). Ayrica, Cohen’in d degeri 1,2 olarak hesaplanmis ve yenilikgi tekniklerin
giiclii bir etkiye sahip oldugunu ortaya koymustur.

Nitel bulgular, artan katilim ve motivasyon, gelismis kelime bilgisi kaliciligi ve iletisim
becerilerinde artan giiven seklinde ii¢ ana tema etrafinda toplanmistir. Deney grubundaki 6grenciler,
kelime oyunlari ve etkilesimli etkinlikler sayesinde daha yiiksek diizeyde motivasyon sergilemislerdir.
Rol yapma ve grup temelli etkinlikler araciligiyla baglamsal 6grenme, kelimelerin daha etkin sekilde
hatirlanmasimi ve kullanilmasini saglamistir. Akran etkilesimine dayal is birligi ortami ise 6grenme
surecini derinlestirmistir. C)grenciler ayrica, iletisimsel yeterliklerini gelistiren gercek yasam temelli

etkinliklerde 6grendikleri kelimeleri kullanirken daha fazla 6zgiiven kazandiklarini ifade etmislerdir.

Nicel ve nitel bulgular birlikte degerlendirildiginde, yenilik¢i 6gretim yaklasimlarinin hem
kelime 6grenimini hem de dil 6grenimine y6nelik tutumlar1 olumlu yonde etkiledigi goriilmiistiir. Nicel
veriler, 6grenme ¢iktilarindaki gelisimi ortaya koyarken; nitel veriler, bu gelisimlerin ardinda yatan
Ogrenme siireclerini ve 6grencilerin yasadigi deneyimleri detaylandirmistir. Bulgular, Vygotsky'nin
sosyal yapilandirmaci kurami ile Folse'nin baglamsallastirilmis kelime o6grenimi yaklasimi gibi
kuramsal cercevelerle ortiismektedir. Bu dogrultuda, yenilikci kelime &gretim yontemlerinin kelime

ogrenimi ve aktarimi tizerinde olumlu ve anlamli etkiler yarattig1 sonucuna ulagmak miimkiindiir.
Sonug ve Oneriler

Aragtirmanin sonuglari, yenilik¢i kelime 6gretim tekniklerinin geleneksel yontemlere kiyasla
daha etkili oldugunu ve kelime dagarcigr bilgisinin kaliciligi, uygulama becerisi ile iletisim
yeterliklerinde Onemli katkilar sundugunu gostermektedir. Bu dogrultuda, kelime &gretimine
etkilesimli ve ilgi cekici yontemlerin (6rnegin oyunlar, rol yapma etkinlikleri ve grup tartigmalar1) dahil
edilmesi onerilmektedir. Ogretmenlerin, is birligine dayali 6grenme ortamlari olusturarak akran
etkilesimini tesvik etmeleri ve dgrencilerin bilissel siireglerini derinlestirmeleri 6nem arz etmektedir.
Ayrica dijital araglar (6rnegin ¢evrim i¢i oyunlar ve mobil uygulamalar) araciligiyla sunulan 6grenme

igerikleri, 6grencilerin katilimini ve motivasyonunu artirmada etkili bir arag olarak degerlendirilebilir.

Ogretim uygulamalarina iligkin gtkarimlar, kelime dagaraiginin kalicilligini ve gergek iletisimde
kullanimini desteklemek amaciyla baglamsal ve is birligine dayali yaklasimlarin 6nemine isaret
etmektedir. Bununla birlikte, 6gretmenlerin bu yontemleri etkili bir sekilde uygulayabilmeleri igin
hizmet ici egitim ve mesleki gelisim olanaklarinin saglanmas: gerektigi vurgulanmalidir. Dinamik,
etkilesimli ve 6grenci merkezli 6grenme ortamlarinin tesvik edilmesi, 6grencilerin hem akademik hem

de yasam boyu 6grenme siireglerinde gerekli olan dil yeterliklerini kazanmalarini destekleyecektir.
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