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Research Article

This study aimed to investigate school-based interventions designed to reduce or
eliminate the impact of disadvantages on students, focusing on their scope,
effectiveness, and inherent limitations. Conducted within a qualitative research
paradigm, the study adopted a phenomenological design. Data was gathered from 78
participants, comprising school administrators, teachers, and students. Semi-structured
interviews facilitated data collection, which was subsequently analyzed using content
analysis. Findings indicate that schools implemented diverse practices to mitigate the
adverse effects of disadvantage on students. These initiatives focused on fostering
students' self-realization and holistic development, ensuring equitable resource
provision and distribution, promoting equality of opportunity, and cultivating a
supportive school environment. It was observed that the design of these interventions
considered the nature of the application, student characteristics, specific school and
environmental factors, and principles of inclusivity. The study determined that these
interventions vyielded various positive contributions to disadvantaged students'
academic, social, and psychological well-being. However, due to multiple barriers
originating from the school itself, parental engagement, communication channels,
personnel limitations, student-specific challenges, and broader environmental
constraints, these efforts could not fully reach all disadvantaged students.
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Arastirma Makalesi

Arastirmada dezavantajlihgin 6grenciler Gizerindeki etkilerini azaltmaya ya da ortadan
kaldirmaya yonelik okul temelli uygulamalari; bunlarin kapsami, etkililigi ve sinirliliklarini
incelemek amaglanmistir. Nitel arastirma yontemlerine dayali gergeklestirilen ¢alismada
olgubilim deseni benimsenmistir. Arastirma okul yoneticisi, 6gretmen ve 6grencilerden
olusan 78 katiimci Uzerinde yuritilmuastir. Arastirma verileri, yari yapilandiriimis
gorismeler araciligiyla elde edilmis ve igerik analizi yontemi kullanilarak analiz
edilmistir. Arastirmada dezavantajli olmanin 6grenciler Gzerinde olusturdugu etkileri
hafifletmek amaciyla okullarda 6grencilerin kendilerini gergeklestirmelerine ve
gelistirmelerine, kaynak temini ve dagitimina, firsat ve imkan esitligi saglamaya,
destekleyici okul ortami olusturmaya yoénelik uygulamalarin yapildigi belirlenmistir.
Uygulamalarin belirlenme siirecinde uygulamanin niteliginin, 6grenci ve okulun
ozelliklerinin, cevresel etkenlerin ve kapsayiciligin géz 6niinde bulunduruldugu tespit
edilmistir. Arastirmanin sonuglari bu uygulamalarin dezavantajli 6grencilerin akademik,
sosyal ve psikolojik gelisimlerine olumlu katkilar sundugunu ortaya koymustur. Ancak
okul, veli, iletisim, personel, 6grenci ve gevresel kaynakli gesitli engeller nedeniyle okul
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temelli bu uygulamalarla tim dezavantajli 6grencilere tam anlamiyla ulasilamadigi
saptanmistir.

Introduction

The rapidly evolving global landscape, marked by swift economic, technological, political, and social
advancements, has significantly challenged the equitable and just provision of education to all segments
of society (Hytten & Bettez, 2011). This dynamic has led to students' unequal access to educational
opportunities and their vulnerability to various forms of injustice, not only in terms of initial access but
also throughout the educational process (Bates, 2006; Enslin, 2006). Such adversities have prompted
scholars to seek answers to questions concerning how educational injustices can be remedied, how equity
can be ensured, and how the risks arising from these inequalities can be managed. This ongoing quest has
brought the necessity of implementing social justice practices in education to the forefront at the dawn
of the 21st century, paving the way for the initiation of social justice-oriented studies in this field (Furman
& Shields, 2005; Theoharis, 2007).

In contemporary societies, ensuring equitable and inclusive education remains one of the most
pressing challenges. Rapid economic, technological, and social advancements often exacerbate
educational disparities, consequently leaving marginalized groups disadvantaged in accessing quality
education (UNESCO, 2020). Schools, as microcosms of society, play a crucial role in addressing these
disparities by implementing social justice practices to foster inclusivity and equity. Social justice in
education encompasses policies and practices that bridge gaps in resources, opportunities, and outcomes,
particularly for disadvantaged students (Gorski & Pothini, 2013). This study seeks to explore how these
practices are operationalized within schools and their impact on mitigating the effects of disadvantage.

Social justice in education is defined as the entirety of policies, practices, and actions consciously and
intentionally implemented by educational leaders and teachers to support the achievement of
disadvantaged student groups and to eliminate structural inequalities within the education system
(Theoharis, 2007). This concept can be understood as both a process and an objective, enabling "full and
equal participation" to meet the needs of all students (Bell, 2007). Social justice in education necessitates
that education be structured to consider the diverse differences among all students, valuing these
distinctions as a richness within the educational process. Concurrently, it requires recognizing educational
opportunity inequalities and developing preventive and inclusive policies to address them (Gorski, 2008).
This approach aims to eliminate disadvantages stemming from students' individual differences and the
impact of these differences on academic achievement. It also seeks to ensure that disadvantaged students
achieve academic success on par with their peers by increasing their learning opportunities. Ultimately,
social justice in education endeavors to establish an equitable educational system that offers equal
opportunities for all students (Furman & Shields, 2005).

The establishment of a general framework for achieving social justice in education is primarily among
the fundamental responsibilities of the state. Accordingly, states aim to promote social justice in
education by including provisions in both national and international legal documents that guarantee all
children the highest level of educational rights. However, despite the legal safeguards for social justice in
education, children's disadvantages across various domains, such as individual, social, cultural, economic,
and geographical factors, can lead to significant barriers in their access to education and the process of
exercising this right (Tosun, 2021). Even when access to education is secured, disparities in initial
educational conditions may hinder disadvantaged children's ability to benefit equitably from educational
opportunities compared to their peers (Enslin, 2006). These structural inequalities in the educational
process can adversely affect not only access but also the quality and outcomes of the process, potentially
deepening or diversifying existing disadvantages. This situation often results in the intergenerational
transfer of disadvantages, thereby contributing to the reproduction of societal inequalities (Kazu, 2019).
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The most effective way to break this cycle is through the establishment of social justice in education
(Ozbas, 2014). In this context, primary responsibility falls on educational administrators (Sagdig, 2018) and
teachers who directly deliver educational services to students (Girgen, 2017), particularly in
implementing educational policies and developing preventive strategies to address potential issues of
social justice within educational settings. A review of the current legal framework defining the authorities,
duties, and responsibilities of school administrators and teachers reveals that there are no explicit
provisions directly referring to the concept of social justice. However, the roles and responsibilities of
school leaders and teachers cannot be confined solely to legal definitions. Although social justice roles
may not be explicitly stated in official regulations, these educational actors implicitly fulfill responsibilities
related to promoting social justice. Both teachers and school administrators contribute to the
advancement of social justice based on their personal initiative. They play significant roles not only in
supporting all students in general, but also in addressing the specific needs of disadvantaged students—
such as improving their access to education, ensuring their equitable participation in educational services,
meeting their academic, behavioral, social, and cultural needs, and enhancing the overall quality of their
educational environment (Kondakgl et al., 2016).

The most effective way to break this cycle is through the establishment of social justice in education
(Ozbas, 2014). Within this framework, primary responsibility for implementing educational policies and
developing preventive strategies to address potential social justice issues within educational
environments falls upon educational administrators (Sagdig, 2018) and teachers who directly deliver
educational services to students (Girgen, 2017). A review of the existing legal regulations that define the
authority, duties, and responsibilities of school administrators and teachers indicates that there are no
explicit provisions directly referring to the concept of social justice. Nevertheless, the professional
responsibilities of school principals and teachers cannot be confined solely to formal legal frameworks.
Even though their roles related to social justice are not clearly articulated in official regulations, these
educational actors nonetheless implicitly assume duties aligning with the principles of social justice.
Teachers and school leaders contribute to promoting social justice through their individual initiative. They
play crucial roles in supporting all students in general, and disadvantaged students in particular, by
focusing on areas such as enhancing educational access, ensuring equitable participation in educational
services, fulfilling academic, behavioral, social, and cultural requirements, and improving the overall
quality of the learning environment (Kondakg! et al., 2016).

In order to effectively address social inequalities through the practices they implement, school
administrators and teachers must recognize the economic, social, cultural, and political diversity of their
students. They should develop awareness of processes related to oppression, exclusion, and
marginalization, and ensure that other key stakeholders within the school—teachers, students, and the
wider school community—also reach a similar level of critical consciousness regarding these issues
(Marshall, 2004). For social justice-oriented practices to be successfully implemented, students’ needs
must be accurately identified and appropriate resources and opportunities must be created to meet these
needs. To provide high-quality educational services, it is essential to establish strong and healthy
relationships between schools and the communities they serve, thereby enabling the community to
become an active and supportive stakeholder in education (Kondakgi et al., 2016; Tomul, 2009). In order
for social justice to be understood and practiced in schools, the structure and climate of the school must
be reshaped to reflect inclusive values. A school culture should be built that guarantees every individual's
right to access education, promotes participation and equality, respects and supports diversity, and
rejects all forms of discrimination and marginalization (Berkovich, 2014). The academic impact of the
disadvantages faced by students must be properly analyzed, and evidence-based solutions should be
developed accordingly (Theoharis, 2007). Furthermore, the structural barriers that hinder students from
realizing their full potential must be identified, and a supportive school environment should be created
for all learners (McKenzie et al., 2008). It is critical to foster a broad societal awareness that any form of
discrimination within educational settings is unacceptable. Disadvantaged groups, who are often subject
to social discrimination, should be empowered in order to contribute to the development of a more
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democratic society. In this context, it is imperative to prioritize disadvantaged students through the
principle of affirmative action, ensuring that they benefit more substantially from educational services.
To prevent inequalities between disadvantaged students and their peers, necessary adjustments and
deliberate efforts must be made (Marshall, 2004). Lastly, the adverse effects of broader societal
inequalities as they manifest in school settings should be minimized, thereby guaranteeing equitable
access to educational opportunities for all disadvantaged students (Ozdemir, 2017).

The premise that student disadvantages can be mitigated through the implementation of social justice
practices by school administrators and teachers has paved the way for numerous studies on this subject.
Some of these studies have examined how the roles educators assume in this process (Arar et al., 2016;
Kondakg¢i et al.,, 2016) influence the implementation of social justice practices within schools.
Furthermore, other study has delved into the social justice-oriented behaviors of teachers and
administrators (Borli, 2019; Girgen, 2017; Kogak & Bostanci, 2019; Tomul, 2009), simultaneously
addressing the barriers encountered in the pursuit of social justice (Polat, 2007; Tomul, 2009; Tosun et
al., 2020) and proposing solutions to overcome these obstacles (Girgen, 2017; Polat, 2007; Sagdig, 2018;
Tosun et al., 2020).

In the existing literature, the concept of social justice in education is frequently examined through the
lens of which practices are currently implemented or which ought to be implemented within schools.
However, there's a notable gap in research concerning the extent to which school-based interventions
are genuinely inclusive and responsive to the profiles of disadvantaged students, and whether these
interventions actually achieve their stated objectives. Furthermore, the restorative dimension of school
practices—their capacity to support the overall well-being of disadvantaged students—has largely been
overlooked in past studies. It's also noteworthy that the literature has insufficiently explored crucial
aspects such as how decisions are made regarding interventions aimed at mitigating or eliminating the
effects of disadvantage on students, and which factors play a decisive role in these decision-making
processes. Additionally, the challenges and limitations encountered during the implementation of these
practices have not been adequately addressed in current study.

This study examines school-based interventions implemented in lower secondary schools to reduce or
eliminate the effects of student disadvantage, with a particular focus on the scope, functionality, and
effectiveness of these practices. Specifically, the study explores the types and content of interventions
designed to empower disadvantaged student groups, as well as the perceived usefulness and impact of
these initiatives. The study does not merely aim to identify current or recommended actions to mitigate
the effects of disadvantage on students; rather, it also seeks to elucidate the underlying rationale, scope,
and outcomes of such practices. Additionally, the study aims to gather insights into the practical
functionality of these interventions and to uncover the underlying causes of the challenges faced in
reaching all disadvantaged students. In this regard, the study is expected to contribute to evaluating the
effectiveness of school-based support mechanisms in addressing disadvantages. Moreover, it is
anticipated that the findings will serve as a reference for educational reforms and developmental
processes. Ultimately, the study seeks to support the goal of ensuring that "no student is left behind" by
informing the development of necessary measures and solutions that promote equitable access to quality
education for all disadvantaged learners. Furthermore, by incorporating the perspectives of school
administrators, teachers, and students, the study offers a multi-dimensional evaluation of the process,
enabling a more comprehensive understanding of stakeholder needs. This inclusive approach is expected
to provide significant contributions to the field by identifying areas in need of targeted attention. To this
end, the study seeks to answer the following research questions:
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According to the views of administrators, teachers, and students:

1) What types of school-based interventions are implemented to reduce or eliminate the effects of
disadvantage on students?

2) In what ways and to what extent do the practices implemented in schools to reduce or eliminate
the effects of disadvantage on students contribute to students' development?

According to the views of administrators and teachers:

3) What factors are taken into consideration when designing school-based interventions aimed at
reducing or eliminating the effects of disadvantage on students?

4) To what extent do the school-based interventions implemented to reduce or eliminate the effects
of disadvantage on students successfully reach all disadvantaged students? If they fail to do so, what are
the reasons for this limited reach?

Method
Research Model

In this study, the phenomenon of disadvantage is examined in depth through the lens of school-based
interventions developed to mitigate or eliminate its effects, focusing on the scope, effectiveness, and
limitations of such interventions as perceived and experienced by participants. Accordingly, students,
teachers, and school administrators included in the study were selected based on their direct experience
or observation of the phenomenon in question. Therefore, the research was conducted within the
framework of a qualitative research approach, specifically employing phenomenological design.
Phenomenology, as a qualitative research method, aims to uncover participants' experiences,
perceptions, and emotional states related to a particular phenomenon. According to Yildirim and Simsek
(2018), phenomenology seeks to explore individuals’ understanding, feelings, and perspectives regarding
a phenomenon, event, experience, or concept that they are aware of but do not fully comprehend. This
design is used to reveal the shared meaning of lived experiences and to explore what and how individuals
experience a particular phenomenon in a comprehensive, multifaceted, and in-depth manner.

This study, conducted using a qualitative research method, adopted a phenomenological design.
Phenomenology seeks to uncover the understandings, feelings, perspectives, and perceptions of
phenomena, events, experiences, orientations, and concepts that individuals are aware of but lack
detailed and in-depth understanding. It aims to explore the shared meaning of individuals' experiences,
as well as what and how they experience these phenomena, in a multidimensional, thorough, and detailed
manner (Yildirnrm & Simsek, 2018).

Study Group

The study was conducted in middle schools located in relatively disadvantaged neighborhoods of
Kepez district in Antalya province. The study group was determined using a criterion sampling method.
To identify disadvantaged neighborhoods, communication was established with relevant authorities in
the district. School counselors and administrators from schools in these neighborhoods were consulted
to determine the proportion of disadvantaged students relative to the total student population. Schools
were then ranked from highest to lowest based on their proportion of disadvantaged students. The 10
middle schools with the highest proportion of disadvantaged students were included in the study. In cases
where schools had similar proportions of disadvantaged students, schools in previously unselected
neighborhoods were preferred to enhance the diversity of disadvantaged student populations.

After determining the schools, principals from these schools, and in schools with only one vice-
principal, that individual, or in schools with multiple vice-principals, the vice-principal with longer tenure
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(assuming they would have more relevant experience) were included in the study based on voluntary
participation. Additionally, all school counselors, Turkish language teachers (from general cultural
courses), and physical education teachers (from general ability courses) who had longer tenure in their
respective schools and agreed to participate voluntarily were included. From schools with fewer than 500
students, two 8th-grade students were selected, while three were selected from schools with more than
500 students, based on voluntary participation.

As a result, the study group consisted of 9 school principals and 10 vice-principals (19 school
administrators), 13 counselors, 10 Turkish language teachers, 10 physical education teachers (33 teachers
in total), and 26 students.

Data Collection Tools

Data were collected through interview forms developed by the researchers. During the development
process, relevant literature was reviewed, and draft interview forms comprising open-ended questions
and probes aligned with the study's objectives were prepared. These questions were evaluated for
content, consistency, clarity, and sentence structure by three experts in educational administration, one
in measurement and evaluation, and two in psychological counseling and guidance. To ensure the
evaluation of the questions in terms of scope, content, consistency, sentence structure, and
comprehensibility, the prepared items were submitted for expert review by three scholars in educational
administration, one in educational measurement and evaluation, and two in psychological counseling and
guidance. Based on the feedback received from these experts, necessary revisions were made.
Subsequently, a pilot study was conducted with the participation of the principals, vice principals,
guidance counselors, Turkish language and physical education teachers, and four students from two
schools located in a province where the researchers were employed, selected due to their relatively higher
proportion of disadvantaged students. The results of the pilot study indicated that the data collection
instruments were capable of producing sufficiently rich qualitative data to understand and explain the
phenomena targeted by the study. The interview forms used in the research consisted of two sections:
the first section included questions aimed at obtaining personal background information, while the
second section comprised two open-ended questions and related probe items in the Student Interview
Form, and four open-ended questions with accompanying probes in the Administrator—Teacher Interview
Form.

Data Collection

Before data collection, research permission (Antalya Provincial Directorate of National Education,
Decision no: 47247127) and ethical approval (Burdur Mehmet Akif Ersoy University Ethics Committee
Report, Decision no: GO 2022/736) were obtained. School administrators from the selected schools were
then contacted to provide information about the study and schedule interview dates. During visits to the
schools, principals assisted in identifying potential participants (vice-principals, teachers, and students)
based on the criteria. Preliminary meetings were held with identified participants to provide information
about the study, including the expected duration of interviews, data usage, participant rights, and
confidentiality principles. Participants were asked whether they voluntarily agreed to participate. One
school principal, four vice-principals, and two teachers declined participation. Since there was only one
principal per school, no interview was conducted with the principal who declined. Replacement vice-
principals and teachers from the same schools, who met the criteria and agreed to participate voluntarily,
were identified for interviews.

The interviews were conducted in quiet and comfortable settings where participants could feel at ease
and share their experiences and insights related to the phenomenon in question in detail. Efforts were
made to minimize potential environmental factors that might disrupt the flow of the interviews. To
prevent data loss, audio recordings were made during the interviews with participants who provided
informed consent. Due to official assignments outside the city on the scheduled interview dates,
interviews with two teachers were conducted via Zoom using both audio and video. Each interview lasted
approximately 30 minutes.
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Data Analysis

Data obtained through semi-structured interviews were analyzed using content analysis. The
transcripts were carefully reviewed multiple times to identify meaningful segments. These segments were
coded using an inductive approach. To ensure reliability, an expert was asked to code the data
independently. Fifteen randomly selected transcripts, representing approximately 25% of the participants
from each group, were shared with the expert. A comparison of the coding revealed general agreement.
In cases of disagreement, raw data were reviewed, and codes that best represented the content were
determined. The coding agreement percentage was calculated as 90.25%, with a kappa value of 0.90.

Related and common codes were grouped to form sub-themes, creating meaningful wholes. Each
research question was treated as a theme. Findings were presented with tables and graphs, and direct
quotations were used where necessary. Participants were assigned codes such as "Y.M.K.1" (Female
Principal 1), "Y.MY.E.3" (Male Vice-Principal 3), "0.R.K.6" (Female Counselor 6), "0.B.E.13" (Male Physical
Education Teacher 13), and "OGR.K.5" (Female Student 5). Data analysis was performed using MAXQDA
software.

Validity and Reliability

Data triangulation was conducted by collecting information on the same phenomenon from different
sources and schools. Participants were asked whether they voluntarily agreed to participate and were
informed that they could withdraw from the study at any time. During interviews, participants' expressed
views were summarized and confirmed with them. Long-term engagement with participants was ensured
to collect data in-depth. Expert opinions were sought during the development of interview forms. All
stages of the study were explained and reported in detail. The data were faithfully presented, with
frequent use of direct quotations from participants to support findings. The entire study was conducted
under the supervision of an expert, and necessary revisions were made based on feedback. Audio
recordings and notes were taken during interviews, and data were transcribed verbatim. Findings were
supported by direct quotations where necessary.

Findings
The findings obtained in the study were addressed in alignment with the research questions.

1. School-Based Interventions Aimed at Reducing or Eliminating the Effects of Disadvantage on
Students

The school-based practices implemented to reduce or eliminate the effects of disadvantage on
students are presented in Table 1. Findings obtained from different participant groups are illustrated in
Figure 1.

Table 1
School-Based Interventions to Reduce/Eliminate the Effects of Disadvantage on Students
Sub-themes Codes f
Providing psychological and social support 60
Student identification, tracking, monitoring, and observation activities 54
Self- . s
L. Social, cultural, and sports activities 44
Realization . A
and Awareness-raising activities 41
Development Assigning tasks and responsibilities to students 22
Showing care and affection for students 20
Guiding and supporting students according to their interests and talents 10
Boosting motivation (rewarding) 8

Providing material/financial assistance to students and families from individuals

- 68
or organizations
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Resource Directing students to resources to meet their needs 22
Provision and  Conducting or participating in projects 17
Distribution Using school funds to meet the needs of students and families 16
Supporting academic success 32
Ensuring - . .
. Providing support education for mainstreamed students 20
Equality of . . .
Opportunity Offering courses to teach the language of instruction 19
and Resources Establishing special education classrooms 16
Making physical adjustments in schools according to students' specific needs 7
Establishing a multicultural/respectful school culture 17
Creating a Ensuring the functional operation of school boards and committees 17
Supportive Taking measures for school safety 6
School Opening adjustment classes 4
Environment Adjusting the course schedule 2
Improving the school's image 2
Carrying out school adaptation activities 1
Enabling students to exercise their right to education 13
. Informing institutions and organizations 10
Other Practices ]
Acting as a role model 10
Empowering parents 3

An analysis of Table 1 indicates that various school-based practices have been implemented to
mitigate or eliminate the effects of disadvantage on students. These practices are aimed at fostering
student self-realization and development, ensuring the provision and equitable distribution of resources,
promoting equal opportunities, and creating a supportive school environment, along with other diverse
interventions categorized under "other." However, it is evident that, in most cases, schools primarily focus
on providing financial and in-kind assistance to disadvantaged students and their families through
individuals and organizations. Additionally, schools engage in psychological and social support services,
student identification, monitoring and follow-up activities, as well as organizing social, cultural, and sports
events, awareness-raising initiatives, and academic support programs. For instance, Y.MY.E.16 stated,
“The school counselor and all teachers strive to provide psychological and educational support to these
students...” indicating that both professional and informal psychological and social support mechanisms
are in place in schools. Similarly, Y.M.E.6 shared, “We try to meet the stationery needs such as notebooks,
pens, and books, and clothing needs like shoes and coats of financially disadvantaged students using funds
collected from the school-parent association, teachers' personal contributions, and philanthropists...” This
is corroborated by 0.7.K.30, who noted, “We direct families to organizations and institutions that can
provide assistance...”

Some participants indicated that schools organize free courses, conduct mock exams, and sponsor
disadvantaged students to attend private tutoring centers. Participants also reported that schools provide
unlimited access to libraries and laboratories, offer support education for mainstreamed students, and
establish special education classrooms and courses to teach the language of instruction. For instance,
OGR.E.26 said, “Our school offers free support courses, and all interested friends can join.” while Y.MY.E.16
added, “We conduct mock exams and ensure that financially disadvantaged students can take these
exams for free. We also offer DYK courses to address the gaps of disadvantaged students who cannot
afford private tutoring or additional lessons.”

Several participants highlighted efforts to create a supportive school environment for disadvantaged
students. Practices included fostering a multicultural and respectful school culture, ensuring the
functional operation of teacher and counseling committees, opening adjustment classes, revising course
schedules, and improving the school's image. For example, OGR.E.3 shared, “Class advisors speak with us
and show care. For example, my teacher asked my friends to be more considerate of my disability, and

8



Simsek, A. & Onder, E. — Cukurova Universitesi Egitim Fakiltesi Dergisi, 55(1), 2026, 1-41

their behavior towards me improved.” illustrating attempts to foster an inclusive school culture. Similarly,
Y.M.K.7 stated, “Our school committees actively convene, and after regular meetings, they prepare reports
based on collective decisions to support and engage students.”

Some participants also noted efforts to enable disadvantaged students to exercise their right to
education, such as engaging with families of students who partially or entirely miss school and reporting
relevant cases to official institutions. Additionally, participants reported informing authorities about
issues related to disadvantaged students, such as child labor or abuse, and collaborating with external
organizations. For example, Y.MY.E.13 explained, “We try to ensure these children continue their
education. When students are not sent to school, we speak with their parents and try to persuade them.
If unsuccessful, we prepare reports and inform the district education office and governor's office.” while
Y.MY.E.18 shared, “Cases such as child abuse, child labor, or sexual abuse are reported to relevant
authorities and official procedures are initiated.”

Figure 1
According to Participants in Different Droups School-Based Interventions Aimed at Reducing or Eliminating
the Effects of Disadvantage
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An examination of Figure 1 reveals that the perspectives of administrators, teachers, and students
generally concentrate on similar codes. However, differences in prioritization can be observed among
participant groups. For instance, the student group highlighted practices such as showing care and
affection, conducting academic support activities, and establishing special education classrooms more
frequently. Compared to other groups, administrators emphasized enabling the right to education, using
school funds to meet students' and families' needs, fostering a multicultural and respectful school culture,
engaging in projects, informing institutions and organizations, and acting as role models. Teachers, on the
other hand, prioritized social, cultural, and sports activities, assigning responsibilities to students, and
guiding/supporting students based on their interests and talents.
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Unlike other participants, students did not report opinions on acting as role models, informing
institutions and organizations, using school funds to meet needs, conducting school adaptation activities,
revising course schedules, or improving the school image. Similarly, teachers did not express opinions on
empowering parents, conducting school adaptation activities, or revising course schedules.

2. The Contributions of School-Based Interventions to Reducing or Eliminating the Effects of
Disadvantage on Students

According to two participants, the school-based interventions to reduce or eliminate the effects of
disadvantage on students have no observable impact on the students. Thirty-five participants considered
these practices partially effective, while 41 found them sufficiently effective. Participants who deemed
the practices ineffective cited two main reasons: (i) a lack of sufficient knowledge about students' living
conditions, preventing schools from addressing their actual needs, and (ii) the inability of practices to
bring about permanent and continuous changes in the factors contributing to students' disadvantage. The
findings based on the views of participants who evaluated these interventions as partially effective or
effective are presented in Table 2, and the results across different participant groups are illustrated in
Figure 2.

Table 2
Contributions of School-Based Interventions to Reduce/Eliminate the Impacts of Disadvantage

Sub-themes Codes f
Feeling happy 31
Feeling valued 24
Psychological relief 14
Psychological Learned optimism 11
Contributions Increased self-confidence 10
Feeling secure 5
Positive personality development 2
Learning to cope with problems 2
Improvement in academic performance 37
. Increased interest/motivation 20

Academic S
Contributions Increased.partlupatlo.n in classes 12
Decrease in absenteeism 8
Recognizing and developing talents 3
Improvement in social relationships 21
Social Contributions Reduct?on ?n adaptati(?n prob!ems 10
Reduction in communication issues 10
Protection from risks 6
Development in life skills 1
Reduction in behavioural problems 35
Other Contributions Increased school attachment 18
Increased family support for the school 8

Table 2 reveals that the practices implemented in schools to reduce or eliminate the educational
impacts of disadvantage provide various academic, social, psychological, and other benefits to
disadvantaged students. However, it is notable that these practices predominantly empower
disadvantaged students psychologically and academically. When analyzed based on codes, it is evident
that these practices support the academic success of disadvantaged students, reduce behavioral
problems, enhance students' happiness, foster a sense of self-worth, improve social relationships, and
increase interest and motivation in lessons.

For instance, the student coded as OGR.E.17 stated, “/ believe every implemented practice works and
contributes. For example, one of my friends didn't have an art bag, and they were given one, and those
without shoes got new shoes. As a result of such initiatives, our friends become happier. For example, a
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friend who never joined our matches once came to play with us enthusiastically just to show off their new
shoes. | think these efforts at least make our friends happy.” The vice principal coded as Y.MY.K.10
expressed, “The child feels valued...” and the student coded as OGR.E.24 shared, “I receive support
education in Turkish, math, and science classes at school. Teachers pay special attention to me. This helps
me understand the lessons better.”

Some participants highlighted that the practices aimed at reducing the impacts of disadvantage in
schools also help improve social relationships, reduce adjustment and communication problems, and
protect students from certain risks. For example, the teacher coded as 0.R.K.4 mentioned, “The child
starts to act closer to their teacher and friends, becomes more outgoing, can express themselves better,
forms more accurate friendships, and exhibits fewer problems compared to before.” O.B.E.20 added,
“Disadvantaged children are now less exposed to situations like peer bullying, violence, etc.” with these
practices, students’ adaptation and communication skills have improved.

Additionally, the findings indicate that the practices aimed at reducing the impacts of disadvantage in
schools contribute not only to reducing behavioral problems but also to increasing students' attachment
to school and parental support for the school. The vice principal coded as Y.MY.E.13 noted, “Especially
their behaviors improve. Problematic behaviors decrease.” and added, “Through our efforts, children
become more attached to the school and their teachers and feel valued.” expressing that these practices
increase students' attachment to school.

Figure 2
According to Participants in Different Groups Contributions of School-Based Interventions to
Reduce/Eliminate the Impacts of Disadvantage
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An analysis of the findings in Figure 2 reveals that the views of administrators, teachers, and students
generally focus on similar codes. However, there are notable differences in the order of priorities across
participant groups. For instance, compared to other groups, a larger proportion of students reported
feeling happy and psychologically relieved due to these practices. Teachers, on the other hand, more
frequently highlighted contributions such as fostering learned optimism and increased self-confidence.
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Administrators, in contrast, more commonly noted reductions in absenteeism and communication
problems as outcomes of these practices.

It is also noteworthy that fewer students, compared to other groups, expressed that these practices
contributed to feeling valued, increased school attachment, reduced communication and behavioral
problems, or improved interest and motivation. Additionally, students did not mention contributions
related to positive personality development, reductions in absenteeism and adjustment problems, or
protection from risks. Similarly, teachers did not report contributions associated with learning to cope
with challenges or improving life skills.

3. Factors Considered in Determining School-Based Interventions to Reduce/Eliminate the Impacts
of Disadvantage

Factors considered in determining school-based interventions to eliminate/reduce the impact of
disadvantage on students are presented in Table 3. Findings based on different participant groups are
illustrated in Figure 3.

Table 3

Factors Considered in Determining School-Based Interventions to Reduce/Eliminate the Impacts of
Disadvantage

Sub-themes Codes f
Alignment with needs and issues 39
Quality Potential benefits/utility 33
Sensitivity/importance of needs and issues 9
Student Characteristics, opportunities, and conditions of students and families 35
. Access to resources students cannot obtain 16
Characteristics L.
Students’ interests and talents 8
Voluntarism and willingness 25
Internal collaboration within the school 21
School
L. Consensus among staff 20
Characteristics
School resources 18
School culture/climate 6
Greater need for support 33
Positive Ensuring equality of opportunities and resources 13
Discrimination Multiple disadvantages 7
Prioritizing successful students
. School-family collaboration 10
Environmental . L e er o
. Collaboration with institutions and organizations 8
Characteristics . . .
Community perspectives/attitudes 3
Benefit for diverse students 6
Inclusivity Benefit for a larger number of students 6
Commonality of the issue among students 1
Cost of the practice 15
Confidentiality 14
Fairness/equal treatment 13
Other /e
Legal framework 8
Parental consent
Avoiding disruption to education 1

The findings in Table 3 indicate that various factors are taken into account when determining school-
based interventions aimed at mitigating or eliminating the effects of disadvantage on students in schools.
These factors are categorized under quality, student characteristics, positive discrimination, school
characteristics, environmental characteristics, inclusivity, and other themes. However, it appears that
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considerations under the quality category are prioritized more frequently in schools. At the code level,
the alignment of practices with students’ needs and issues, characteristics and conditions of students and
families, greater need for support, potential benefits/utility of practices, voluntarism among staff, internal
collaboration within the school, and consensus among staff members were identified as key
determinants.

Participants stated the following considerations for determining practices to address the impacts of
disadvantage on students: Participant O.R.E.13 mentioned, "The decision on the practice to be
implemented is based on priority and needs analysis," indicating that addressing students' problems and
needs is considered in the practices. Participant Y.MY.K.15 noted, "We consider situations that children
cannot access or achieve on their own." Y.MY.E.12 emphasized the importance of voluntariness,
"Voluntariness of teachers is decisive as sustainability cannot be ensured without voluntariness,"
highlighting the decisive role of the student profile, cooperation, and voluntariness in schools.

A significant number of participants emphasized the need for greater support, aiming to benefit a large
number of students, the prevalence of students experiencing the same problem, and the cost of the
practice. For example, Y.M.E.4 stated, "Priority is given to students who need more support," and O.B.E.21
mentioned, "We try to touch the lives of as many children as possible within our means," indicating the
importance of inclusivity. Participant O.T.K.25 added, "We focus on practices that we can afford,"
highlighting the significance of cost.

Although not frequently mentioned, some participants indicated that the school's resources,
cooperation with institutions, having multiple disadvantages, legal regulations, sensitivity of the need and
problem, parental consent, and not interrupting the educational process are also considered in the
decision-making process for the practices to be implemented.

Figure 3
According to Participants in Different Groups Factors Considered in Determining School-Based
Interventions to Reduce/Eliminate the Impacts of Disadvantage on Students
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The findings in Figure 3 reveal that while the views of administrators and teachers generally converge
on similar codes, there are notable differences in the prioritization of certain factors. For example,
administrators emphasized factors such as the utility and effectiveness of practices, providing access to
resources unavailable to students, staff voluntarism and willingness, internal school collaboration,
consensus among staff, collaboration with external institutions, and compliance with legal regulations
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more prominently than teachers. Conversely, teachers placed greater emphasis on confidentiality,
fairness/equal treatment, and prioritization of successful students compared to administrators.

It is also noteworthy that administrators did not mention parental consent, while teachers did not
discuss legal regulations, avoiding disruption to educational processes, or the prevalence of the same
issue among students. These variations highlight differing perspectives and priorities across participant

groups.

4. Scope and Accessibility of School-Based Interventions Aimed at Mitigating/Eliminating the Impact

of Disadvantage on Students

All school administrators and teachers in the study reported that school-based interventions have not
been able to fully reach all disadvantaged students. The reasons for this limitation are presented in Table

4, with findings from different participant groups illustrated in Figure 4.

Table 4
Factors Limiting the Inclusiveness of School-Based Interventions for Disadvantaged Students
Sub-themes Codes f
Lack of family support 41
Lack of facilities and resources 26
Parent Source Negative (Indifferent/oppressive) family attitude 16
Negative perspective on education 13
Low level of education 12
Inadequacy of human, material and physical resources of the 42
Excessive number of students in school/class 13
Lack of information about students' opportunities and conditions 11
School-Based .
High student turnover rate 10
Excessive number of disadvantaged students 10
Negative school image 3
Limited information sharing between student and family 21
. Being closed to communication 14
Communication-Based ) . . .
Not having up-to-date family contact information 14
Mother tongue differences 12
Excessive workload 19
personnel-Based Anxiety abo.ut bging complained about 11
Lack of motivation/Reluctance 10
Professional incompetence 5
Chronic absenteeism 16
Student-Based Not accepting/not using the offered opportunity 10
Negative friends and social circle 3
Environmentally Lack of support from individuals, institutions and organizations 11
Sourced Sociocultural, economic structure 8
Applications are not permanent and sustainable 24
Bureaucratic obstacles 18
Lack of positive role models 18
Other Legal limitations and deficiencies 13
Privacy of private life 12
Lack of follow-up/Lack of audit/Lack of accountability 7
Lack of equality of responsibility and authority 6

Upon examining Table 4, it is clear that participants attribute the inability to reach all disadvantaged
students through school-based interventions to various factors under the sub-themes of family, school,
communication, personnel, students, environment, and other categories. However, participants primarily
cited Family- and school-related barriers. A code-based analysis noted that the main reasons for not
reaching all disadvantaged students were lack of family resources, lack of sustainability in interventions,
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excessive workload, bureaucratic obstacles, lack of positive role models, and negative family attitudes.
Participants emphasized that, although efforts are made to support disadvantaged students in schools, it
is necessary to fully address the negative impacts of disadvantage on students without family support. For
instance, participant O.R.E.9 explained, “Family is a crucial part of education. Without family involvement,
we cannot achieve our goals. As a school, no matter how well we try, family support accounts for about
30-40% of the effort. When we do not get cooperation from the Family, we cannot reach the desired result
even if we do our best. This limits us, and our efforts stay within the school walls.” Similarly, Y.M.K.5 stated,
“..because families lack financial resources, they cannot sufficiently support their children’s education. As
a result, we do not achieve the desired outcome from our efforts.”

Additionally, participants cited indifferent or restrictive family attitudes, negative family perspectives
on education, and low education levels among parents as reasons why school-based interventions fail to
reach all disadvantaged students. For example, Y.M.K.5 mentioned, “..families cannot provide the
resources needed for their children’s education due to financial difficulties. Naturally, we cannot get
positive outcomes from our efforts. That is our biggest challenge.” Another participant, Y.M.E.1, said,
“Parents’ view on education is usually not positive, which impacts the child. For instance, a parent may
say, ‘If you do not study, you can always work in the fields.” This makes it difficult to engage the child in
education, and eventually, the child starts thinking they do not need to study.” This suggests that some
families hold highly restrictive or negative attitudes toward their children’s education, which undermines
the goals of school initiatives.

A significant number of participants felt that the inability to reach all disadvantaged students was due
to a lack of school resources in terms of human, financial, and physical assets. 0.B.E.20 explained, “We
cannot provide an environment suitable for their talents. For instance, we do not have a gym. A child may
be great at running, but our area lacks an athletic track or training space. Our school lacks the materials
and resources, which limits our ability to reach these children.” Huge class sizes, high student turnover
rates, and a large population of disadvantaged students also contribute to this situation. For instance,
Y.M.E.8 said, “The excessive number of students is the biggest barrier. With an average of 40-50 students
per class, it is impossible to give individual attention to disadvantaged students; they get lost in the crowd.”
Y.MY.K.15 added, “This is a migrant area, so our student population constantly changes. We may admit a
student but cannot see them through. The student may leave halfway through the year. So our efforts are
often cut short, or resources that could have been used for other children go to waste.” Participant 0.B.E.21
commented, “With about 80% of our students being disadvantaged, how can we support them all? We
cannot reach them all.”

According to most participants, communication-related issues also play a role due to a lack of
information sharing or difficulty reaching students and their families. Y.M.K.5 said, “..if we do not know
about the child, we cannot help. Sometimes, children and families prefer not to share their situation, and
we do not receive accurate information.” Similarly, Y.MY.E.16 highlighted, “Students are registered here,
but the Family may have moved and not updated their information. This is especially common among
migrants, and we cannot reach the child or the Family.” Participants also pointed to language differences
and family unresponsiveness as barriers to communication. Y.M.E.6 explained, “We cannot even
communicate directly with the Family. They do not answer calls, respond to class teacher messages, or
attend meetings. How can we take any effective action without family communication?” The participant
also noted, “Many migrant families do not speak Turkish at home, so children don’t understand lessons,
their performance drops, and we cannot effectively communicate with the family.”

Some participants also cited personnel-related issues, such as excessive workload, fear of complaints,
lack of motivation, and inadequate skills. Y.M.E.3 noted, “The workload in the school prevents me from
knowing students well; | only find out about their situations if there is a problem.” O.B.E.17 mentioned
that fear of complaints sometimes prevents teachers from engaging fully in supportive practices, saying,
“You do something good, but then worry if it will turn out negatively. For example, you buy something to
make a student happy, and the parent might complain.”
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Other participants attributed the lack of reach to student-related issues, such as chronic absenteeism,
reluctance to accept support, and negative peer influence. O.R.E.9 commented, “We have students we
cannot reach due to chronic absenteeism. We might be able to reach them somewhat when they come to
school, but it is not consistent.” O.B.E.20 noted, “Sometimes, students are unwilling to accept the support
we try to offer for their benefit.”

Finally, some participants felt that the lack of support from external individuals, institutions, and
organizations and the socio-cultural and economic environment prevented them from fully reaching all
disadvantaged students. Y.M.K.5 said, “Even when we seek support from external institutions, we often
get a negative response, which limits what we can do with our school’s resources.” Y.MY.E.13 added, “We
do not get much positive support from the community, which limits our work.”

Some school administrators and teachers also linked this issue to the lack of sustainability in
implemented practices, legal limitations, bureaucratic obstacles, absence of positive role models, privacy
concerns, lack of accountability, and limited monitoring. 0.R.K.8 commented, “Yes, aid comes in, but | do
not believe it has a lasting impact on these students. It is temporary, not a permanent solution.” indicating
that because permanence and continuity cannot be ensured in the practices implemented in schools, it is
not possible to fully reach all disadvantaged students. 0.T.K.26 expressed frustration with bureaucratic
obstacles, saying, “Regulations and bureaucracy can hinder us. For example, we send absenteeism
notifications to parents, but | have never heard of a parent being penalized for not sending their child to
school. When some things that should be implemented legally are not implemented, this behavior does
not extinguish but rather increases.” emphasizing that this situation is a result of the non-enforcement of
regulations.

Figure 4
According to Participants in Different Groups Factors Limiting the Inclusivity of School-Based Interventions
for Disadvantaged Students
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Based on the findings presented in Figure 4, it can be observed that while the views of administrators,
teachers, and students generally concentrate on similar codes, there are notable differences in their
perspectives regarding certain issues. Specifically, discrepancies were found in the following areas: lack
of knowledge about students' circumstances and conditions, lack of up-to-date contact information, fear
of being complained about, chronic absenteeism, lack of support from individuals, institutions, and
organizations, bureaucratic barriers, legal shortcomings and limitations, lack of follow-
up/supervision/accountability, and lack of equivalence in authority and responsibility.

It was noted that a higher proportion of school administrators presented these issues as reasons for
the inability to fully reach all disadvantaged students, compared to teachers, who mentioned these issues
to a lesser extent. Teachers, on the other hand, more frequently emphasized factors such as the high
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number of disadvantaged students, limited information about students and their families, and the lack of
sustainability in the practices implemented. Additionally, unlike administrators, teachers did not provide
any opinions on the code related to school image (negative student profile).

Discussion & Conclusion

This study investigated school-based interventions aimed at mitigating or eliminating the impact of
disadvantage on students, specifically examining their scope, effectiveness, and limitations. The findings
indicate that schools employ various practices to promote self-actualization and development for
students, provide and distribute resources, ensure equity in opportunities, create supportive school
environments, and other diverse practices categorized under "miscellaneous." A closer examination
reveals that schools attempt to address the impacts of disadvantage not only through tangible steps but
also through intangible practices that are less visible. However, it can be argued that these practices often
focus on alleviating the effects caused by disadvantage rather than eliminating the root causes of
inequalities or the conditions that create disadvantage.

Similarly, the literature highlights practices such as providing in-kind and monetary support to
economically disadvantaged students through parent-teacher associations, school resources, voluntary
organizations, public institutions, and private entities; offering counseling services to students with
adaptation problems; organizing special courses for students with learning difficulties; and establishing
special education environments for students with disabilities (Tomul, 2009). Additionally, schools have
been found to prioritize activities that aim to improve the academic performance of disadvantaged
students, provide implicit support to those with financial difficulties, offer psychological support, and
direct students to various activities and programs in areas where they excel (Kogak & Bostanci, 2019).

In general, efforts to ensure equitable educational opportunities, address conditions that hinder
academic success, and create learning environments tailored to individual learning styles and needs have
been identified as school-based interventions. These efforts also include providing additional support to
disadvantaged students and their families, incorporating parents, local communities, and other
stakeholders into the educational process, and fostering an environment based on cultural diversity and
multiculturalism. Similar findings (Bates, 2006; Marshall, 2004; Polat, 2007; Theoharis, 2007) suggest that
the results of this study align with prior research.

Another finding of the study is that most participants considered the school-based interventions in
schools to be either partially or fully effective in mitigating the effects of disadvantage on students’
educational experiences. Participants also noted that these practices contribute to students’ academic,
social, psychological, and other aspects of development. The variety of positive outcomes observed in
disadvantaged students suggests that a diverse range of practices is employed in schools. This finding
further implies that a multidimensional approach is adopted in these practices, as schools provide support
that benefits students in multiple ways rather than through a single perspective. Moreover, it can be
inferred that these practices effectively address the general impacts of disadvantage, suggesting their
overall utility.

Consistent with the findings of this study, previous research has demonstrated that school-based
interventions in schools support students' academic achievement and development, encourage active
participation in learning processes (Gewirtz & Ball, 2000), and enhance academic optimism (Feng & Chen,
2019). Such practices have been shown to positively impact students’ academic, social, and emotional
development, help them recognize their values, talents, and potential, and contribute to the development
of a positive identity and self-concept (Feng & Chen, 2019). They also increase self-confidence, courage,
and self-expression abilities (Feng & Chen, 2019), foster values such as tolerance, goodwill, honesty,
responsibility, and respect for diversity, and enhance students' attachment to school and their positive
attitudes toward it (Ozdemir, 2017). Supportive classroom environments enable students to showcase
their abilities, discover their talents, and experience greater happiness during lessons (Bori, 2019).
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Furthermore, school-based interventions contribute to students’ socialization, promoting better
communal living (Tomul, 2009). Considering these insights, it can be concluded that the findings of this
study align with the literature while offering more comprehensive results, especially in terms of academic,
psychological, social, and other aspects.

Another finding of this study is that various factors-such as the quality of practices, student
characteristics, positive discrimination, school characteristics, environmental features, and inclusivity-are
considered when determining school-based interventions aimed at reducing the impacts of disadvantage
in schools. This finding underscores the multidimensional nature of decision-making in this context. It
suggests that interventions are designed based on individual needs, abilities, resources, and
opportunities, with positive discrimination sometimes employed to support students according to their
specific requirements.

In the literature, it has been emphasized that school-based interventions targeting disadvantaged
students should consider not only family characteristics and socioeconomic conditions but also individual
differences. These interventions should aim to create opportunities that enable each student to discover
their interests and talents and foster their personal development (Polat, 2007). It has been noted that
applying identical rules to groups with unequal starting points may lead to inequitable outcomes, and
thus, educational equity should be guided simultaneously by the principles of equal opportunity and
equality of conditions (Brighouse, 2002). Instead of offering equal opportunities to all individuals, it has
been argued that affirmative action should be taken to ensure access to educational opportunities for
disadvantaged students, including the provision of compensatory rights, increased resources, and
expanded opportunities (Bates, 2006). Berkovich (2014) further underscores that ensuring access to equal
educational opportunities for all students, regardless of their disadvantages or differences, supports the
development of the necessary skills for their equal participation in society. Additionally, it has been
asserted that school-based practices aimed at mitigating or eliminating the effects of disadvantage must
be grounded in ethical principles such as confidentiality (Gewirtz & Ball, 2000), as well as in the current
legal frameworks and regulations. The provision of effective educational services to disadvantaged
students is also reported to be closely tied to the establishment of strong relationships with donors,
supporters, business communities, and both governmental and non-governmental organizations (Tomul,
2009). Moreover, addressing children’s needs and ensuring that schools can fully perform their functions
requires strong school-family collaboration. Establishing safe and constructive relationships with families
both within and outside the school setting and actively involving them in their children's educational
processes are noted to significantly contribute to the development of initiatives aimed at reducing the
effects of disadvantage (Richardson & Sauers, 2014). Finally, considering the high cost of education and
the potential limitations in access due to income inequality, it is emphasized that financial aspects—such
as who will bear the costs of implemented programs and how—must be critically addressed (Tosun, 2021).
In this regard, the findings of the present study can be said to align with those reported in the existing
literature.

In the final stage of the study, it was identified that school-based interventions aimed at reducing or
eliminating the effects of disadvantage on students failed to fully reach all disadvantaged students. The
limited accessibility of these interventions within schools can be attributed to multiple interrelated
factors, including weak parent-school communication, insufficient personnel, student-specific barriers,
environmental influences, resource constraints, and various other challenges. The findings indicate that
despite schools' efforts to support disadvantaged students, school-level initiatives remain insufficient in
fully addressing or eliminating the adverse effects stemming from students’ disadvantaged conditions.
Participants were unanimous in this assessment. Statements from teachers and school administrators in
the study group emphasized the critical importance of continuity and sustainability. Using metaphors such
as "it is not the force but the persistence of water that carves the stone" and "a mill cannot be run with
carried water," participants underscored that short-term or ad hoc solutions are unlikely to produce
lasting impact. In this context, they likened the failure to ensure sustainability in school-level interventions
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to the limited success of combating mosquitoes without draining the swamp—implying that without
structural and sustained efforts, the impact on mitigating disadvantage will remain limited. While the
interventions were noted to have certain positive effects on students, these effects were frequently
described by participants as being akin to a "flash in the pan" —short-lived and lacking long-term influence.
This underscores the urgent need for more comprehensive, systematic, and sustainable policy approaches
in addressing educational disadvantage.

The relevant literature reveals findings that support the results of this study. It has been identified that
school administrators encounter numerous obstacles while implementing initiatives aimed at reducing or
eliminating the effects of disadvantage on students. Among the most prominent of these barriers are
parents’ low educational attainment, economic hardship, lack of interest in their children's education due
to undervaluing its importance, resistance to school-based changes, innovations and collaboration
processes, weak connections with social support networks, and communication problems particularly
with parents of foreign origin. Additional challenges reported include the shortage of school counselors,
lack of dedicated time for school development, imbalances in responsibility and authority due to
administrative and legal constraints, student absenteeism and disciplinary issues, as well as limitations in
school-based investment capacity, budget flexibility, and legal authority in engaging with parents (Tosun
et al., 2020). Furthermore, it has been argued that the allocation of public resources according to the
principle of equality among schools restricts the implementation of differentiated interventions tailored
for disadvantaged students (Enslin, 2006; Onder & Guiglii, 2014). Efforts to mitigate disadvantage
stemming from educational inequalities are often not carried out systematically; instead, they tend to be
shaped by the individual approach of school leadership. A lack of sensitivity to this issue, insufficient
knowledge, and weak monitoring and evaluation mechanisms have also been cited as factors limiting the
effectiveness of interventions aimed at reducing disadvantage (Theoharis, 2007; Tomul, 2009). Moreover,
the presence of negative and exclusionary attitudes among school staff toward disadvantaged students,
their reluctance to provide meaningful interest and support (Theoharis, 2007), their perceived
professional inadequacies, and the insufficient inclusion of these issues in teacher education programs
contribute to the ineffectiveness of support practices for these students (Miller & Martin, 2015).
Additionally, students’ internalization of negative self-perceptions, resistance to available support
mechanisms, and lack of openness to personal development have also been identified as factors that limit
the overall effectiveness of such interventions (Kocak & Bostanci, 2019). Taken together, these findings
demonstrate a strong alignment between the current study's results and those reported in the existing
literature.

In addition to the findings, the study revealed that while participants’ views were generally
concentrated around similar codes, some differences were observed in the prioritization and sequencing
of certain codes among different participant groups. It was also noted that some issues highlighted by one
participant group were not mentioned by other groups. These differences in perspectives and emphasized
points may stem from variations in participants' roles, responsibilities, and experiences. This situation
could also reflect differences in areas of interest and responsibility. Considering that individuals'
perceptions, values, experiences, and beliefs directly shape their attitudes, and attitudes, in turn,
influence behaviors, it is plausible that the ways in which each group (administrators, teachers, and
students) perceives the concept of social justice, as well as their values, experiences, beliefs, and attitudes,
contributed to the diversity of opinions expressed.

The findings of this study unequivocally demonstrate the significance of school-based interventions in
mitigating or eliminating the adverse effects of disadvantage on students, while also underscoring the
multifaceted benefits these interventions provide. Nevertheless, the challenges encountered in reaching
all disadvantaged students comprehensively through existing interventions highlight the continued
presence of critical areas in need of development within this domain. In response to these findings, the
following recommendations are proposed:
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1) There is a critical need to enhance the sustainability and effectiveness of existing interventions,
and to implement more comprehensive and continuous efforts aimed at reducing or eliminating the
adverse effects of disadvantage on students. In addition, a robust monitoring and evaluation system
should be established to assess the extent to which school-based practices address these negative impacts
on students' educational trajectories. Such a system would play a pivotal role in evaluating the overall
effectiveness and long-term viability of these interventions.

2) It is essential to allocate additional financial resources to disadvantaged schools based on the
principle of affirmative action, taking into account their existing capacities and contextual conditions.
Public resource distribution should move beyond a generic equality framework and adopt a differentiated
funding model tailored to the specific needs and challenges of these schools.

3) The physical learning environments of schools in disadvantaged regions should be restructured
into modern educational complexes that include multifunctional spaces such as libraries, dining halls,
sports facilities, and conference rooms, aligned with students’ needs. Such infrastructural improvements
would provide richer academic, social, and cultural opportunities for student development. In addition,
the number and diversity of academic, cultural, artistic, social, and athletic activities offered in schools
should be increased, with targeted efforts to encourage and support the participation of disadvantaged
students. Offering these services free of charge would significantly reduce barriers to access and
engagement.

4) The assignment of school counselors should not follow a uniform, student-to-counselor ratio;
instead, it should be based on the specific context of each school and the diverse needs of its student
population to ensure the provision of adequate and effective psychological counseling and guidance
services. Additionally, in order to facilitate the identification of disadvantaged students and support their
psychosocial development, the previously removed guidance course could be reinstated into the
curriculum at all grade levels.

5) Itis essential to develop and implement differentiated policy frameworks that prioritize equitable
resource allocation based on the contextual needs of schools serving disadvantaged populations. Existing
legal and administrative regulations that restrict school autonomy, budget utilization, and localized
decision-making processes should be revised to allow for greater flexibility and responsiveness. Enhancing
engagement with local communities and promoting inclusive practices through legislative mechanisms
can also contribute significantly to more sustainable and context-sensitive school improvement efforts.

6) This study is limited to the responses provided through semi-structured interview forms by
participants from ten schools located in the Kepez district of Antalya, where the proportion of
disadvantaged students is notably high. Given that the phenomenon of disadvantage may be experienced
differently in each school, the scope, impact, and limitations of school-based interventions aimed at
mitigating its effects may vary accordingly. Therefore, future research could benefit from conducting an
in-depth case study focused on a single school with a high proportion of disadvantaged students. Such an
approach would allow for a more detailed evaluation of the quality, impact, and sustainability of strategies
implemented within that school’s unique context. In doing so, the influence of contextual factors on the
effectiveness of these interventions could be more comprehensively understood.
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Tiirkge Siirimui

Giris

Hizla degisen ve donilisen diinyada meydana gelen ekonomik, teknolojik, politik ve sosyal gelismeler,
egitimin toplumun tiim kesimlerine esit ve adil bir sekilde sunulmasini 6nemli dlglide gliglestirmistir
(Hytten & Bettez, 2011). Bu durum, 6grencilerin egitim olanaklarindan esit diizeyde yararlanamamasina
ve vyalnizca egitime erisimde degil, ayni zamanda egitim sirecinde cesitli adaletsizliklere maruz
kalmalarina neden olmustur (Bates, 2006; Enslin, 2006). Bu tiir olumsuzluklar, bilim insanlarini egitimdeki
adaletsizliklerin nasil giderilebilecegi, esitligin nasil saglanabilecegi ve bu esitsizliklerin dogurdugu riskler
ile nasil basa gikilabilecegi sorularina yanit aramaya yoneltmistir. S6z konusu arayis, 21. ylzyilin baslarinda
egitimde sosyal adalet uygulamalarinin gerekliligini glindeme getirmis ve bu alanda sosyal adalet temelli
¢alismalarin baslatilmasina zemin hazirlamistir (Furman & Shields, 2005; Theoharis, 2007).

Egitimde sosyal adalet; 6zellikle dezavantajli 6grenci gruplarinin basariya ulasmalarini desteklemek ve
egitim sistemindeki yapisal esitsizlikleri ortadan kaldirmak amaciyla, egitim liderleri ve 6gretmenler
tarafindan bilingli ve kasitli olarak uygulanan politika, pratik ve eylemlerin bitiinidir (Theoharis, 2007).
Bu kavram, tiim 6grencilerin ihtiyaglarini karsilayacak bicimde “tam ve esit katilimi” mimkdin kilan hem
bir siirec hem de bir amag olarak tanimlanabilir (Bell, 2007). Egitimde sosyal adalet, egitimin tim
ogrencilerin farkliliklarini gozeterek yapilandirilmasini; bu farkliliklarin egitim sireci icinde bir zenginlik
olarak degerlendirilmesini; ayni zamanda egitimdeki firsat esitsizliklerinin taninarak, bu esitsizliklere karsi
onleyici ve kapsayici politikalar gelistiriimesini gerektirir (Gorski, 2008). Bu yaklasim, 6grencilerin bireysel
farkhhklardan kaynaklanan dezavantajlarini ve bu farkhliklarin akademik basari tzerindeki etkilerini
ortadan kaldirmayi; dezavantajli konumdaki 6grencilerin 6grenme firsatlarini artirarak onlarin akranlariyla
esit dizeyde akademik basariya ulasmalarini saglamayir hedeflemektedir. Egitimde sosyal adalet,
nihayetinde tiim 6grenciler icin esit firsatlar sunan adil bir egitim sistemi olusturmayi amaglamaktadir
(Furman & Shields, 2005).

Egitimde sosyal adaletin saglanmasina yonelik genel gcergevenin olusturulmasi, dncelikli olarak devletin
temel sorumluluklari arasinda yer almaktadir. Bu dogrultuda, devletler hem ulusal hem de uluslararasi
yasal belgelerde, tim g¢ocuklarin egitim hakkindan en st diizeyde yararlanmasini glivence altina alan
hikimlere yer vererek egitimde sosyal adaletin tesis edilmesini amaglamaktadir. Ancak, egitimde sosyal
adaletin yasal diizlemde glivence altina alinmasina ragmen, cocuklarin bireysel, sosyal, kiltirel, ekonomik
ve cografi gibi cesitli alanlardaki dezavantajlari; onlarin egitime erisimlerinde ve bu hakki kullanma
sureclerinde 6nemli engellerle karsilasmalarina yol acabilmektedir (Tosun, 2021). Her ne kadar egitime
erisim saglanabilse de egitim siirecine dair baslangi¢ kosullarindaki farkhliklar, dezavantajli ¢ocuklarin
akranlarina kiyasla egitim olanaklarindan esit ve adil bicimde yararlanmasinin 6niinde bir engel teskil
edebilmektedir (Enslin, 2006). Egitim silirecine dair bu yapisal esitsizlikler, yalnizca erisimi degil, ayni
zamanda slirecin niteligini ve ciktisini da olumsuz etkileyerek mevcut dezavantajlarin derinlesmesine ya
da cesitlenmesine neden olabilmektedir. Bu durum, dezavantajlarin kusaktan kusaga aktariimasi
sonucunu dogurmakta ve toplumsal esitsizliklerin yeniden (retilmesine zemin hazirlamaktadir (Kazu,
2019).

Bu dongiliyll kirmanin en etkili yolu, egitimde sosyal adaletin tesis edilmesinden gecmektedir (Ozbas,
2014). Bu cergevede, egitim politikalarinin uygulanmasinda ve egitim ortamlarinda ortaya cikabilecek
sosyal adalet sorunlarina yonelik 6nleyici stratejilerin gelistirilmesinde; birinci derecede sorumluluk egitim
yoneticilerine (Sagdig, 2018) ve egitimi dogrudan 6grencilere sunan 6gretmenlere diismektedir (Glirgen,
2017). Okul yoneticilerinin ve 6gretmenlerin yetki, gérev ve sorumluluklarini tanimlayan mevcut mevzuat
incelendiginde, sosyal adalet kavramina dogrudan atif yapan acik hiikiimlerin yer almadigi gérilmektedir.
Ancak, okul midirleri ve 6gretmenlerin gorev alanlari yalnizca yasal ¢erceveyle sinirl tutulamaz. Sosyal
adalet rolleri yasal metinlerde acikga belirtiimemis olsa da bu egitim aktorleri 6rtik bicimde sosyal adalete
yonelik sorumluluklarini yerine getirmektedir. Ogretmenler ve okul yéneticileri, kisisel inisiyatifleri
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dogrultusunda sosyal adaletin saglanmasina katki sunmakta; genel anlamda tiim 6grencilere, 6zelde ise
dezavantajli 6grencilere yonelik olarak egitime erisimlerinin artirilmasi, egitim hizmetlerinden esit
dizeyde faydalanmalari, akademik, davranissal, sosyal ve kiiltlirel gereksinimlerinin karsilanmasi ve egitim
kosullarinin iyilestirilmesi gibi gesitli alanlarda 6nemli roller Gstlenmektedirler (Kondakgi vd., 2016).

Okul yoneticileri ve o6gretmenlerin, vyirittikleri uygulamalarda sosyal esitsizlikleri ortadan
kaldirabilmek icin 6grencilerin ekonomik, sosyal, kiiltiirel ve politik farkliliklarini tanimalari gerekmektedir.
Yoneticiler ve 6gretmenler; baski, dislama ve 6tekilestirme stireglerine karsi farkindalik gelistirmeli ve bu
farkhhklara sahip 6grencilere yonelik olarak okulda yer alan 6gretmen, 6grenci ve diger paydaslarin da
benzer bir farkindalik dizeyine ulasmalarini saglamalidir (Marshall, 2004). Sosyal adalet temelli
uygulamalarin etkili bicimde hayata gegirilebilmesi icin, 6grencilerin ihtiyaglari dogru bicimde belirlenmeli
ve bu ihtiyacglara cevap verebilecek imkanlar olusturulmahdir. Nitelikli bir egitim hizmeti sunabilmek
amaciyla okul ile toplum arasinda gugli ve saglikli bir iliski kurularak, toplumun okulu destekleyen aktif bir
paydas haline gelmesi saglanmalidir (Kondakgl vd., 2016; Tomul, 2009). Sosyal adaletin okullarda
anlasilabilmesi ve uygulanabilmesi icin okulun yapisi ve iklimi bu anlayisa uygun bicimde yeniden
sekillendirilmelidir. Her bireyin egitim hakkina erisimini glivence altina alan, katilimi ve esitligi tesvik eden,
farkhhklara saygili ve bu farkliliklari destekleyen, ayrimciligl ve 6tekilestirmeyi reddeden kapsayici ve adil
bir okul kiiltiirii insa edilmelidir (Berkovich, 2014). Ogrencilerin karsi karsiya olduklari dezavantajlarin
akademik basari Gzerindeki etkileri dogru analiz edilmeli ve bu sorunlara yonelik ¢éztimler gelistirilmelidir
(Theoharis, 2007). Ayrica, 6grencilerin potansiyellerini gerceklestirmelerini engelleyen unsurlarin farkina
varilarak, tim Ogrencileri destekleyici bir okul yapisi olusturulmahdir (McKenzie vd., 2008). Egitim
ortaminda her tarli ayrimciligin yanhs olduguna dair toplumsal bir biling olusturulmali; sosyal ayrimcilikla
karsi karslya kalan dezavantajli gruplar giiclendirilerek daha demokratik bir topluma katki sunulmalidir.
Ozellikle dezavantajli dgrencilere pozitif ayrimcilik ilkesi dogrultusunda ©ncelik verilerek, egitim
hizmetlerinden daha fazla yararlanmalari saglanmalidir. Bu 6grenciler ile diger 6grenciler arasinda
olusabilecek esitsizliklerin 6niine gegmek amaciyla gerekli diizenlemeler yapilmali ve gaba gosterilmelidir
(Marshall, 2004). Son olarak, okul ortamina yansiyan toplumsal esitsizliklerin olumsuz etkileri en aza
indirilerek dezavantajli 6grencilerin egitim imkanlarindan adil bir sekilde yararlanmalari garanti altina
alinmalidir (Ozdemir, 2017).

Bu baglamda, okul yoneticileri ve 6gretmenlerin okullarda adaletsizlikleri ortadan kaldirmaya yonelik
olarak sergiledikleri uygulamalar araciligiyla 6grenci dezavantajlarinin telafi edilebilecegi dislncesi,
konuyla ilgili ¢cok sayida arastirmanin yapilmasina zemin hazirlamistir. Bu arastirmalardan bazilarinda
egitimcilerin bu surecte Ustlendikleri rollerin (Arar vd., 2016; Kondakgi vd., 2016) okullarda sosyal adaleti
saglamaya yonelik uygulamalari nasil etkiledigi incelenmistir. Bazi ¢alismalarda ise Ogretmen ve
yoneticilerin sosyal adalet odakli davranislari (Borii, 2019; Glirgen, 2017; Kogak v&Bostanci, 2019; Tomul,
2009) ele alinmis; sosyal adaleti gerceklestirme siirecinde karsilasilan engeller (Polat, 2007; Tomul, 2009;
Tosun vd., 2020) ve bu engellerin asilmasina yonelik ¢6ziim 6nerileri (Glrgen, 2017; Polat, 2007; Sagdic,
2018; Tosun vd., 2020) ortaya konulmaya calisiimistir.

Mevcut literatlirde, egitimde sosyal adalet kavraminin genellikle okullarda bu baglamda “hangi
uygulamalarin yuritildugid” ya da “hangi uygulamalarin yiritilmesi gerektigi” dizleminde ele alindigi
gorilmektedir. Ancak okul temelli uygulamalarin, okulun dezavantajli 6grenci profiline ne 6l¢lide kapsayici
ve duyarli bir sekilde yaklastigi ve bu uygulamalarin amacina ulasip ulasmadigi yeterince arastirilmamistir.
Avyrica, gerceklestirilen ¢alismalarda okul uygulamalarinin onarici yoni, yani dezavantajli 6grencilerin iyi
olus hélini destekleme kapasitesi genellikle g6z ardi edilmistir. Literatlirde dezavantajlarin 6grenciler
Uizerinde yarattigi etkilerin yani sira, bu etkileri azaltmaya ya da ortadan kaldirmaya yonelik uygulamalara
nasil karar verildigi ve bu karar siireclerinde hangi etmenlerin belirleyici rol oynadigi gibi konularin da
yeterince incelenmedigi dikkat cekmektedir. Ote yandan, uygulamalarin hayata gegirilmesinde karsilasilan
gigclikler ve sinirliliklar da mevcut arastirmalarda yeterince ele alinmamistir.

Bu arastirmada, ortaokullarda dezavantajlilgin 6grenciler Uzerindeki etkilerini azaltmaya ya da
ortadan kaldirmaya yonelik okul temelli destek uygulamalari ile bu uygulamalarin kapsami, islevselligi ve
etkililigi incelenmistir. Calismada, dezavantajli gruplari giiclendirmeye doénik olarak okullarda yiritiilen
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uygulamalarin tird, icerigi ve bu uygulamalarin ise yararlik dizeyi Gzerine odaklanilmistir. Arastirma
sadece dezavantajlarin 6grenciler tGzerindeki etkisini ortadan kaldirmaya y6nelik yapilan ya da yapilmasi
gereken faaliyetleri belirlemekle sinirli degildir; ayni zamanda bu uygulamalarin gerekgeleri, kapsamlari ve
etkileri de ortaya konulmak istenmistir. Buna ek olarak, uygulamalarin islevselligi hakkinda bilgi edinmek
ve tim dezavantajli Ogrencilere ulagsmada yasanan gugliklerin nedenlerini agiga c¢ikarmak da
hedeflenmistir. Bu baglamda, arastirmanin; dezavantajliligin etkilerini azaltmaya ya da ortadan kaldirmaya
yonelik okul temelli destek uygulamalarinin etkililigini degerlendirmeye katki sunmasinin yani sira, egitsel
reformlara ve gelisim silreclerine kaynaklik edebilecegi 6ngorilmektedir. Boylece, egitimde higbir
ogrencinin geride birakilmamasi hedefi dogrultusunda, tiim dezavantajli bireylerin esit egitim
firsatlarindan yararlanabilmesi ve daha nitelikli bir egitim alabilmesi i¢in gerekli dnlemlerin alinmasina ve
mevcut sorunlarin ¢éziimiine katki saglanabilecektir. Ayrica, calismada okul yoneticileri, 6gretmenler ve
ogrencilerin gorislerine basvurulmus olmasi; sirecin farkh okul paydaslarinin  perspektifinden
degerlendirilmesine olanak tanimasi ve ihtiyag duyulan alanlarin belirlenmesi agisindan da alana 6nemli
katkilar saglayacagi diisiinilmektedir. Bu amagla asagidaki arastirma sorularina yanit aranmistir:

Yonetici, 6gretmen ve 6grenci goruslerine gore:

1) Dezavantajlihgin 6grenciler Gzerindeki etkilerini azaltmak/ortadan kaldirmak amaciyla okullarda ne
gibi uygulamalar yapilmaktadir?

2) Dezavantajliigin 6grenciler Gzerindeki etkilerini azaltmaya/ortadan kaldirmaya yoénelik okullarda
yapilan uygulamalar 6grencilere hangi agilardan, nasil katkilar saglamaktadir?

Yonetici ve 0gretmen gorislerine goére:

3) Dezavantajliigin 6grenciler Uzerindeki etkilerini azaltmak/ortadan kaldirmak amach okul
uygulamalari belirlenirken neler g6z 6niinde bulundurulmaktadir?

4) Dezavantajliigin 6grenciler Gizerindeki etkilerini azaltmak/ortadan kaldirmak amaciyla okullarda
yapilan uygulamalarla tim dezavantajli 6grencilere tam anlamiyla ulasip ulasilamadigi, ulasilamiyorsa
ulagilamama nedenleri nelerdir?

Yéntem
Arastirma Modeli

Bu arastirmada, dezavantajlilik olgusu; bu durumun etkilerini azaltmaya ya da ortadan kaldirmaya
yonelik gelistirilen okul temelli uygulamalar ile s6z konusu uygulamalarin kapsami, etkililigi ve sinirhliklari,
katilimcilarin bireysel yasantilarindan hareketle derinlemesine incelenmistir. Bu baglamda, arastirma
kapsamina alinan 6grenci, 6gretmen ve okul yoneticileri; ilgili olguyu dogrudan deneyimlemis ya da
gozlemlemis bireyler olarak belirlenmistir. Bu nedenle ¢alisma, nitel arastirma yaklagimi dogrultusunda ve
olgubilim deseni gergevesinde yiritilmustdr. Olgubilim deseni, katilimcilarin belirli bir fenomene iliskin
deneyimlerini, algilarini ve duygu durumlarini ortaya ¢ikarmayi hedefleyen bir nitel arastirma yontemidir.
Yildirrm ve Simsek’e (2018) goére olgubilim, bireylerin farkinda olduklari ancak derinlemesine
anlayamadiklari bir olgu, olay, deneyim veya kavram hakkindaki anlayislarini, duygularini ve bakis acilarini
kesfetmeyi amaclar. Bu desen, insanlarin yasadigi deneyimlerin ortak anlamini, neyi ve nasil
deneyimlediklerini ok boyutlu, derinlemesine ve ayrintili bir sekilde ortaya koymak icin kullanilir.

Calisma Grubu

Arastirma, Antalya ilinin Kepez ilgesinde goérece daha dezavantajli mahallelerinde bulunan
ortaokullarda yiratilmistir. Arastirmanin ¢alisma grubu, 6lgiit 6rnekleme yontemiyle belirlenmistir. Bu
amagla adi gecgen ilcede ilgili birimlerle iletisime gecilerek gbérece daha dezavantajli mahalleler
belirlenmistir. Bu mahallerde bulunan okullarin rehber 6gretmenleri ve okul yoneticileriyle gorusiilerek
okullarinda farkli agilardan dezavantajli 6grencilerin toplam 6grenciler icindeki orani 6grenilmistir. Bu oran
acisindan okullar yiiksekten diistige dogru siralanmistir. Daha yiksek dezavantajli 6grenci oranina sahip
10 ortaokul galisma kapsamina alinmistir. Ancak dezavantajli 6grenci orani agisindan benzerlik s6z konusu
oldugunda farkh agilardan dezavantajli 6grenci popilasyonuna ulasma olasihgini yikseltmek amaciyla,
daha 6nce ¢alisma kapsamina alinmamis mahalledeki okul tercih edilmistir.
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Okullar belirlendikten sonra bu okullarin middirleri, tek midir yardimcisinin oldugu okullarda madur
yardimcisi, birden fazla madir yardimcisinin oldugu okullarda ise ele alinan olguyla ilgili deneyimi daha
fazla olacagi diistincesiyle o okulda daha uzun galisma siiresine sahip midir yardimcisi gonilliilik esasina
gore galisma kapsamina alinmistir. Ayrica arastirmanin yurituldigi okullarin tim rehber 6gretmenleri,
gorece haftalik ders saati daha fazla olan genel kiltur derslerinden Tirkge, genel yetenek derslerinden
beden egitimi ve spor dersi 6gretmenlerinden o okulda galisma siresi daha fazla olan ve gonilli olarak
katilmayi kabul eden birer 6gretmen galisma grubuna alinmistir. Ayrica 6grenci sayisi 500’den az olan
okullardan iki, 500’den fazla olan okullardan Ug sekizinci sinif 6grencisi gonulluliik esasina dayali olarak
arastirmaya dabhil edilmistir. Bu dogrultuda 9 okul maduri, 10 midir yardimcisi olmak Gizere 19 okul
yOneticisi; 13 rehber, 10 Tiirkge, 10 beden egitimi 6gretmeni olmak lzere 33 6gretmen ve 26 6grenci
¢alisma kapsamina alinmistir.

Veri Toplama Araci

Arastirmanin verileri arastirmacilar tarafindan gelistirilen gériisme formlari aracihgiyla toplanmistir.
Gorusme formlarinin hazirlanmasi siirecinde ilgili alan yazin incelenmis ve arastirmanin amacina uygun
acik uclu sorular ve sondalardan olusan taslak goriisme formlari olusturulmustur. Kapsam, icerik, tutarhlik,
climle yapisi ve anlasilabilirlik gibi acilardan degerlendiriimesi amaciyla hazirlanan sorular tg egitim
yonetimi, bir 6lgme degerlendirme, iki psikolojik danismanlik ve rehberlik alan uzmaninin gérisiine
sunulmustur. Uzman gorisleri dogrultusunda yapilan dizenlemelerin ardindan arastirmacilarin gérev
yaptiklariilin gérece dezavantajli 6grenci orani daha yiiksek iki okulun mudiri, midir yardimcisi, rehber,
Tirkce, beden egitimi 6gretmeni ve dort 6grenci ile pilot uygulama yapiimistir. Pilot uygulama neticesinde
veri toplama araclarinin arastirmanin amacladigi olgulari anlamaya ve agiklamaya yonelik yeterli niteliksel
veri Uretebildigi tespit edilmistir. Arastirmada kullanilan gériisme formlari iki bélimden olusmaktadir. ilk
boélimde kisisel bilgileri 6grenmeye yonelik sorular; ikinci bolimde ise Ogrenci Goriisme Formunda iki,
Yénetici-Ogretmen Goriisme Formunda dort acik uglu soru ve bu sorulara iliskin sonda sorular yer
almaktadir.

Verilerin Toplanmasi

Verilerin toplanmasi siirecinde ilk olarak arastirma yapma izni (Antalya il Milli Egitim MidurlGga, Karar
no: 47247127) ve Etik Kurul onay! (Burdur Mehmet Akif Ersoy Universitesi Etik Kurul Raporu, Karar no: GO
2022/736) alinmistir. Ardindan arastirma kapsamindaki okullarin yoneticileriyle iletisime gecilerek
arastirma hakkinda bilgi verilmis, gériismelerin yapilabilecegi tarihler belirlenmistir. Belirlenen tarihlerde
okullar ziyaret edilerek okul mudirlerinden 6rnekleme 6l¢itleri dogrultusunda katilimci olabilecek madir
yardimcilari ve 6gretmenler ve 6grenciler belirlenmistir. Belirlenen katilimcilarla 6n goériismeler
yapilmistir. On gériismelerde ortalama gériismelerin ne kadar siirecegi, toplanan verilerin nasil
kullanilacagi, katilimcilarin haklari ve gizlilik ilkeleri ile ilgili olarak bilgilendirilmistir. Katilimcilara
arastirmaya gonilli olarak katilmayi kabul edip etmedikleri sorulmustur. On gériisme yapilan bir okul
midird, dort midir yardimcisi, iki 6gretmen arastirmaya katilmak istememistir. Her okulda bir midur
gorev yaptigl icin goriismeyi kabul etmeyen okul mudiri ile gorlisme gerceklestirilememistir. Gorlismeyi
kabul etmeyen miidir yardimcilari ve 6gretmenler yerine belirlenen 6l¢itler dogrultusunda ayni okulda
gbrev yapan ve arastirmaya gonilli olarak katilmak isteyen diger miidiir yardimcilari ve 6gretmenlerle 6n
gorusmeler gergeklestirilmistir. Gérismeler katilimcilarin kendilerini olabildigince rahat hissedecekleri,
incelenen olguyla ilgili ayrinti bir sekilde yasanti ve deneyimlerini paylasacaklari, sessiz ve rahat
ortamlarda gergeklestirilmistir. Gériismelerin akisini bozacak gevresel olasi etkiler minimize edilmeye
calisiimistir. Veri kaybini 6nlemek agisindan riza gosteren katilimcilar ile yapilan goériismelerin ses kaydi
alinmistir. Belirlenen goériisme giin ve saatinde il disinda gérevlendirilmis olmalari nedeniyle, iki 6gretmen
ile gortismeler sesli ve goruntillu olarak zoom (zerinden yapilmistir. Gorlismeler ortalama 30 dakika
stirmustar.

Veri Analizi

Arastirmada yari yapilandiriimis gorismelerle elde edilen veriler igerik analizi yontemiyle desifre
edilmistir. Veriler dikkatli bir sekilde birka¢ kez okunarak anlamli bélimler tespit edilmistir. Timevarimci
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bir yaklasimla belirlenen anlamh bélimler kodlanmistir. Ardindan bir uzmandan verileri kodlamasi
istenmistir. Arastirmanin her katilimci grubunun yaklasik %25’ine karsilik gelecek sekilde rastgele segilen
15 metin dosyasi uzman ile paylasiimistir. Yapilan karsilastirmada kodlamada genel olarak goriis birliginin
saglandigl gorulmistir. Gorus ayriligi s6z konusu oldugunda ham veriler incelenmis ve igerigi en iyi
yansitacak koda karar verilmistir. Yapilan hesaplama sonucunda kodlama uyum yuzdesi %90.25; kappa
degeri 0.90 olarak bulunmustur. Ardindan birbiriyle iliskili, ortak yonleri olan kodlar anlamli bir batin
olusturacak sekilde bir araya getirilerek gruplandirilarak alt temalar olusturulmustur. Arastirmada her bir
arastirma sorusu ise tema olarak ele alinmistir. Elde edilen bulgular tablo ve grafik yardimiyla sunulmustur.
Gerekli yerlerde dogrudan alintilara basvurulmustur. Dogrudan alintilar verilirken katihmcilara Y.M.K.1
(Yénetici Midir Kadin 1), Y.MY.E.3 (Y&netici Miidir Yardimcisi Erkek 3), 0.R.K.6 (Ogretmen Rehber
Ogretmen Kadin 6), 0.B.E.13 (Ogretmen Beden Egitimi Erkek 13), OGR.K.5 (Ogrenci Kiz 5)” seklinde kodlar
verilmigtir. Veriler MAXQDA programi kullanilarak analiz edilmistir.

Gegerlik ve Giivenirlik

Arastirmada, farkli veri kaynaklarindan ve farkli okullardan ayni olguya yonelik veriler toplanarak veri
cesitlemesi/icgenleme yapilmistir. Katilimcilarin  her birine arastirmaya gonilli  katilip isteyip
istemedikleri sorulmus; istedikleri zaman c¢alismadan cekilebilecekleri agiklanmistir. Gértismelerde
katilmcinin ifade ettigi gorisler kendilerine 6zetlenerek katilimci teyidi alinmistir. Katihmcilarla uzun
sureli etkilesim saglanarak arastirma verileri derinlikli toplanmaya calisiimistir. Gérlisme formlarinin
olusturulmasi sirecinde uzman goértst alinmistir. Calismanin bitiin asamalari ayrintih bir bigcimde
actklanmaya, betimlenmeye ve raporlastiriimaya calisilmistir. Arastirmada elde edilen verilere sadik
kalinmis, katilimcilardan dogrudan alintilara sik sik yer verilerek bulgular aktarilmistir. Arastirma bastan
sona bir uzmanin gozetiminde gerceklestirilmistir, yapilan elestiriler ve oneriler dogrultusunda gerekli
diizenlemeler yapilmistir. Gérlismeler ses kayit cihazi ile kaydedilmis hem de notlar tutulmus ve elde
edilen veriler oldugu gibi, eksizsiz bir sekilde desifre edilerek yaziya dokiilmistir. Gerekli yerlerde bulgular
dogrudan alintilarla desteklenmistir.

Bulgular
Arastirmada ortaya ¢ikan bulgular, arastirmanin sorularina uygun olarak ele alinmistir.

1. Dezavantajliligin Ogrenciler Uzerindeki Etkilerini Azaltmaya/Ortadan Kaldirmaya Yonelik
Okullarda Yapilan Uygulamalar

Dezavantajliligin 6grenciler Gzerindeki etkilerini azaltmak veya ortadan kaldirmak amaciyla okullarda
yapilan uygulamalar Tablo 1’de verilmistir. Farkli katiimci gruplarina gore elde edilen bulgular ise Sekil
1’de sunulmustur.

Tablo 1
Dezavantajlihdin Ogrenciler Uzerindeki Etkilerini Azaltmak/Ortadan Kaldirmak Amaciyla Okullarda Yapilan
Uygulamalar
Alt Temalar Kodlar f
Psikolojik ve sosyal destek vermek 60
Ogrenci tanima, tespit, takip ve izleme calismalari 54
Kendini Sosyal-kilturel ve sportif etkinlikler 44
Gergeklestirme  Bilinglendirme galismalari 41
ve Gelistirme Ogrencilere gérev ve sorumluluk verme 22
Ogrencilere ilgi ve sevgi gésterme 20
ilgi ve yetenekleri dogrultusunda yénlendirme/destekleme 10
Motivasyonu arttirma (6dillendirme) 8
Gergek ve tiizel kisilerden 6grenci ve ailelere maddi/ayni yardim saglama 68
Kaynak . . L .
. Gereksinimlerini karsilamak i¢in yonlendirme yapma 22
Saglama ve . . . AL
o Projeler gerceklestirme/yapilan projelere dahil olma 17
Dagitimi T T
Okulun 6z gelirlerinden 6grenci ve ailelerin ihtiyaglarini karsilama 16
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Akademik basariyi destekleyici ¢alismalar yapma 32
L Kaynastirma 6grencilerine yonelik destek egitimi verme 20
Firsat ve Imkan T . .
e res e s Egitim dilinin 68retilmesine yonelik kurslar agma 19
Esitligi Saglama . s

Ozel egitim sinifi agma 16
Ogrencilerin dzel gereksinimleri dogrultusunda okulda fiziki diizenleme 7
Cok kulturlaluge/farkhhklara saygili bir okul kilttiri olusturma 17
. Okul kurul ve komisyonlarinin islevsel calismasini saglamak 17

Destekleyici . o .
Okul gtivenligi icin tedbirler alma 6

Okul Ortami
Uyum sinifiagma 4
Olusturma .

Ders programinda dizenleme yapma 2
Okul imajini iyilestirme 2
Okula uyum saglama etkinlikleri yapma 1
Egitim hakkini kullanabilmeyi saglama 13
Diger Kurum kuruluglari bilgilendirme 10
Uygulamalar Rol model olma 10
Velileri giglendirme 3

Tablo 1 incelendiginde dezavantajli olmanin 6grenciler lzerinde olusturdugu etkileri azaltmak ya da
ortadan kaldirmak amaciyla okullarda 6grencilerin kendilerini gergeklestirmelerine ve gelistirmelerine,
kaynak temini ve dagitimina, firsat ve imkan esitligi saglamaya, destekleyici okul ortami olusturmaya ve
diger kategorisi altinda verilen farkli uygulamalarin yapildig1 gorilmustir. Ancak okullarda dezavantajli
ogrencilere yonelik ¢cogunlukla gercek ve tizel kisilerden 6grenci ve ailelerine maddi ve ayni yardim
saglandigi, psikolojik ve sosyal desteklerin verildigi, 6grenci tanima, takip, izleme c¢alismalarinin
gerceklestirildigi, sosyal, kiltirel ve sportif etkinlerin, bilinglendirme ve akademik basariyi destekleyici
calismalarinin  yiritildigi  anlagilmaktadir. Ornegin  Y.MY.E.16’'nin “...Rehber &gretmen ve tiim
6égretmenler bu 6grencilere psikolojik ve egitsel anlamda destek olmaya ¢alisiyor ...” ifadesine gore
okullarda bu amagla profesyonel ve profesyonellikten uzak psikolojik ve sosyal destekler saglanmaktadir.
Y.M.E.6 “...Maddi imkéni yetersiz olan égrencilere déntik okul aile birliginden, 6gretmenlerin bir takim
maddi kisisel desteklerinden, hayirseverlerden bir araya getirdigimiz biitceyle bu ¢cocuklarin defter, kalem,
kitap gibi kirtasiye ihtiyaglarini, ayakkabi, mont gibi giyim ihtiyaclarini karsilamaya ¢alisiyoruz...”
sozleriyle, 0.T.K.30 ise “Su kurum, kuruluslardan yardim alabilirsiniz, onlar bu konuda size destek oluyorlar
deyip aileleri bir sekilde yonlendirmeye ¢alisiyoruz.” seklindeki ifadesiyle dezavantajli 6grenci ve ailelerin
ihtiyaclarini karsilamak igin kaynak saglayabilecekleri yerlere yonlendirmede bulunduklarini ifade etmistir.

Bazi katilimcilar dezavantajliligin 6grenciler tzerindeki etkisini azaltmak amaciyla okullarda Ucretsiz
kurs agtiklarini ve deneme sinavi yaptiklarini, dershaneye gonderdiklerini belirtmislerdir. Okul
kUtlphanesi ve laboratuvarlarindan sinirsiz yararlanma imkani tanidiklarini, kaynastirma 6grencilerine
yonelik destek egitimleri verdiklerini, 6zel egitim sinifi ve egitim dilinin 6gretilmesine yonelik kurslarin
acildigini ifade etmislerdir. OGR.E.26 “Okulda iicretsiz destekleme kurslari yapiliyor. isteyen tim
arkadaslar katilabiliyor.” sozleriyle; Y.MY.E.16 ise “Deneme sinavlari yapiyoruz ve maddi durumu yetersiz
olan ama denemelere katilmak isteyen 6grenci olursa onun licretsiz denemelere girmesini sagliyoruz. DYK
kurslarimiz var. Bu kurslarla dershaneye gidemeyen, 6zel ders alamayan dezavantajli cocuklarin eksiklerini
gidermeye, tamamlamaya ¢alisiyoruz.” ifadesiyle okullarda dezavantajli 6grencilerin akademik basarilarini
destekleyici ¢calismalarin yapildigini belirtmistir.

Bazi katihmcilara gore okullarda bu kapsamda dezavantajli 6grencileri destekleyici okul ortami
olusturmaya yonelik de cesitli calismalar yapilmaktadir. Cokkultlrltlige ve farkliliklara saygili bir okul
kiltari olusturma gabasi, 6gretmenler ve sube O6gretmenler kurulu, rehberlik ve psikolojik danisma
hizmetleri yariitme komisyonu gibi kurul ve komisyonlarin islevsel calismasini saglama, uyum sinifi agma,
ders programinda dizenleme yapma, okulun imajini iyilestirme girisimi bu baglamda yapilan
uygulamalardan bazilanidir. Bu konuda OGR.E.3 “Sinif rehber Ggretmenleri de bizlerle konusuyor,
ilgileniyor. Mesela benim engelim konusunda &gretmenimiz arkadaslara bana karsi daha dikkatli
davranmalarini istemis. Sonra arkadaslarim bana karsi davranislari daha iyi olmaya basladi.” sozleriyle
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okulunda farkhhklara saygi duyan bir anlayis gelistiriimeye yonelik uygulamalar yapildigini belirtmistir.
Y.M.K.7 “Okulda komisyonlarimiz aktif olarak isliyor, diizenli olarak toplanip kurul ve komisyonlardaki
égretmenler, 6dgrenciler ile ilgili gériismeler yapip ortak kararlar aliyorlar ve sonrasinda bir rapor
olusturuyorlar. Raporlarda alinan kararlar dogrultusunda 6dgrencilere destek olmaya, d&grencileri
kazanmaya c¢alisiniz...” sozleriyle okullarda bu 6grenciler igin destekleyici okul atmosferi olusturma
¢abalarina agiklik getirmislerdir.

Bazi katilimcilar ¢esitli nedenlerle okula kismi veya siurekli devam etmeyen/edemeyen dezavantajli
ogrencilerin egitim hakkini kullanabilmelerine yonelik okullarda 6grenci ve ailelerle goriismeler yapma ve
bu konuda ilgili kurumlara resmi bildirimde bulunma gibi girisimlerde bulunuldugunu dile getirmislerdir.
Yine bu amagla okullarda dezavantajli 6grencilere yonelik resmi olarak kurumlarin talep ettikleri
bilgilendirmeleri yaptiklarini ya da kendilerine intikal eden ve okul disi diger kurumlarla ilgili olan durumlari
ilgili mercilere ilettiklerini belirtmiglerdir. Ayrica okullarda 6grencilere rol model olmaya ve bu 6grencilerin
ailelerine okuma yazma kursu agma, psikolojik destek saglama, rehberlik yapma gibi maddi degeri
olmayan destekler verilerek velilerin glgclendirmeye calisildigina da deginmislerdir. Y.MY.E.13 “Bu
cocuklarin okula devam edebilmeleri igin udgrasiyoruz. Cocuklar okula génderilmediginde velilerle
gériisiiyor, ikna etmeye calisiyoruz. Sonug vermediginde tutanaklar tutuyor, ilce Milli E§itim Miidiirliigii
aracihgiyla kaymakamhigi bilgilendiriyoruz.” sézleriyle; Y.MY.E.18 “Ornedin cocuda siddet, cocuk isciligi,
cinsel istismar...Bunlari yetkililere, ist makamlara bildiriyoruz, resmi islemler yapiyoruz...” sozleriyle
kendilerine intikal eden ve okul disi diger kurumlarla ilgili olan konularin ilgili mercilere iletildigini
belirtmistir.

Sekil 1

Dezavantajliigin Etkilerini Azaltmak/Ortadan Kaldirmak Amaciyla Okullarda Yapilan Uygulamalara
Yénelik Farkli Gruplardaki Katiimci Gériisleri
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Kendini gergeklestirme ve gelistirmeye ydnelik ~ Kaynak saglama ve Firsat ve imkan esitligi Destekleyici okul ortami olusturmaya Diger uygulamalar
uygulamalar dagramina yonelik saglamaya yonelik yonelik uygulamalar
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e=@==Y5netici Ogretmen Ogrenci Toplam

Sekil 1’deki incelendiginde genel olarak yonetici, 6gretmen ve 6grenci gorislerinin benzer kodlar
izerinde yogunlastig1 gorilmektedir. Ancak bazi kodlarda 6ncelik-sonralik siralamasi agisindan katilimci
gruplari arasinda farkhliklarin oldugunu séylemek de mimkiin. Ornegin 6grenci grubunda ilgi ve sevgi
gosterme, akademik basariyr destekleyici calismalar yapma, 6zel egitim sinifi agma gibi g¢alismalarin
vapildigini belirten daha ¢ok katilimcinin oldugu goriilmektedir. Diger gruplara kiyasla yoneticilerden
egitim hakkini kullanabilme, okulun 6z gelirlerinden 6grencilerin ve ailelerin ihtiyaglarini karsilama, ¢ok
kiltarlalige ve farkindaliklara saygili okul kiltiri olusturma, projeler gerceklestirme veya yapilan
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projelere dahil olma, kurum kuruluslar bilgilendirme ve rol model olma; 6gretmenlerden ise sosyal,
kilturel ve sportif etkinlikler gerceklestirme, 6grencilere gérev ve sorumluluk verme, 6grencileri ilgi ve
yetenekleri dogrultusunda yonlendirme/destekleme kodlarina yonelik daha fazla katilimcinin goéris
belirttigi sdylenebilir. Diger katiimcilardan farkh olarak 6grencilerin rol model olma, kurum kuruluglari
bilgilendirme, okulun 6z gelirlerinden 6grenci ve ailelerin ihtiyaglarini karsilama, okula uyum saglama
etkinlikleri yapma, ders programinda diizenlemeler yapma, okul imajini iyilestirme kodlarina yonelik;
ogretmenlerin ise velileri glglendirme, okula uyum saglama etkinlikleri yapma, ders programinda
diizenlemeler yapama kodlarina yénelik herhangi bir goris bildirmedigi gozlenmistir.

2. Dezavantajliigin Ogrenciler Uzerindeki Etkisini Azaltmaya/Ortadan Kaldirmaya Yonelik Okul
Temelli Uygulamalarin Katkilari

Katilimcilarin 2’sine gore okullarda, dezavantajliligin 6grenciler Gzerindeki etkilerini azaltmaya ya da
ortadan kaldirmaya yénelik yapilan uygulamalarin 6grencilere herhangi bir etkisi yoktur. 35 katilimci bu
uygulamalari kismen etkili olarak degerlendirirken; 41’i ise okullarda bu baglamda yapilan uygulamalari
yeterince etkili bulmaktadir. Okullarda yapilan uygulamalari etkili gormeyen katihmcilar bu duruma
gerekge olarak i) yasam kosullari hakkinda yeterince bilgi sahibi olamadiklari igin 6grencilerin gercekten
ihtiyac duyduklari iyilestirmenin okullarda yapilamamasini ve ii) okullarda yapilan uygulamalarin
ogrencileri dezavantajli hale getiren 6zelliklerde sirekli ve kalici degisiklik olusturamamasini sunmustur.
Dezavantajliligin 6grenciler Uzerindeki etkilerini azaltmaya ya da ortadan kaldirmaya yonelik olarak
okullarda yapilan uygulamalari kismen etkili ve etkili olarak degerlendiren katimcilarin gérislerine dayali
ulasilan bulgular Tablo 2’de verilmistir. Farkh katilimci gruplarina gére elde edilen bulgular ise Sekil 2’de
sunulmusgtur.

Tablo 2
Dezavantajliigin Odrenciler Uzerindeki Etkisini Azaltmaya/Ortadan Kaldirmaya Yénelik Okullarda Yapilan
Uygulamalarin Katkilar

Alt Temalar Kodlar f
Mutlu olma 31
Kendini degerli gorme 24
Psikolojik rahatlama 14
Psikolojik Ogrenilmis iyimserlik 11
Katkilar Ozgiiven artisi 10
Guven duyma 5
Olumlu kisilik gelisimi saglama 2
Sorunlarla basa ¢ikmayi1 6grenme 2
Akademik basarida ylkselme 37
Akademik ilgi/motivasyonda artma 20
Katkilar Derslere katihmda artma 12
Devamsizlikta azalma 8
Yeteneklerini fark etme ve kendini gelistirme 3
Sosyal iliskilerde gelisme 21
Sosyal Uyum problemlerinde azalma 10
Katkilar iletisim sorunlarinda azalma 10
Risklerden korunma 7
Yasam becerilerinde gelisme 1
Diger Davranis problemlerinde azalma 35
Okula baghhkta artma 18
Katkilar o o
Ailenin okula desteginde artma 8

Tablo 2 incelendiginde okullarda, dezavantajliigin 6grenciler lzerindeki etkisini azaltmaya ya da
ortadan kaldirmaya yonelik yapilan uygulamalarin dezavantajli 6grencilere akademik, sosyal, psikolojik
acidan ve diger alt temasi altinda ¢esitli katkilarda bulundugu gorilmektedir. Ancak bu baglamda
yapilanlarin daha ¢ok psikolojik ve akademik agilardan dezavantajli 6grencileri gliclendirdigi séylenebilir.
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Kod bazli incelendiginde ise okullarda bu amagli yapilan uygulamalarin daha ¢ok dezavantajli 6grencilerin
akademik basarilarinin ylikselmesine, davranis problemlerinin azalmasina, 6grencilerin mutlu olmasina,
kendilerini degerli gérmesine, sosyal iligkilerinin gelismesine, derslere olan ilgi ve motivasyonlarinin
artmasina destek verdigi goriilmektedir. OGR.E.17 kodlu &grenci “Bence yapilan her tiirlii uygulama ise
yariyor, katki saglyor. Mesela bir arkadasim resim c¢antasi yoktu resim ¢antasi verildi, ayakkabisi
olmayanlara yeni ayakkabilar verildi. Bu gibi yapilan ¢alismalar sonucunda arkadaslarimiz daha mutlu
oluyor. Mesela yaptigimiz maglara hi¢ katilmayan bir arkadasimiz bir giin bir bakiyoruz yeni ayakkabisini
gbstermek amaciyla ¢ok hevesli bir sekilde bizimle ma¢ yapmak istiyor. Bu gibi en azindan yapilan
calismalarinin arkadaslarimizi mutlu ettigini diisiiniiyorum.” sozleriyle yapilan uygulamalarin yansimasini
dile getirmistir. Y.MY.K.10 kodlu mudir yardimcisi ise “Cocuk kendini dedgerli hissediyor...” sozleriyle
OGR.E.24 kodlu 6grenci “Ben okulda Tiirkce, matematik, fen derslerinde destek egitimi aliyorum.
Ogretmenler benimle ézel ilgileniyorlar. Béyle dersleri daha iyi anliyorum.” s6zleriyle gériisiinii belirtmistir.

Bazi katimcilar dezavantajliigin 6grenciler Uzerindeki etkisini azaltmak ya da ortadan kaldirmak
amaciyla okullarda yapilan uygulamalarin sosyal iliskilerinin gelismesi basta olmak (zere uyum
problemlerinin ve iletisim sorunlarinin azalmasina yardimci oldugu gibi 6grencileri bazi risklere karsi
korudugunu, yasam becerilerini gelistirdigini belirtmistir. O.R.K.4 “..Cocuk égretmenine, arkadaslarina
daha yakin davranmaya baslyor, daha disa déniik olmaya, kendini ifade edebilmeye, daha dodru
arkadashk kurmaya, eskiye nazaran daha az problem sergilemeye bashyor” diyerek, O.B.E.20 ise
“..dezavantajli cocuklar artik akran zorbaligi, siddet vb. durumlara daha az maruz kaliyorlar.” sozleriyle
bu amagla yapilan uygulamalarla 6grencilerin uyum ve iletisim becerilerinin gelistigini dile getirmistir.

Bunlarin yani sira arastirmanin bulgular okullarda dezavantajliligin 6grenciler Gzerindeki etkisini
azaltmaya ya da ortadan kaldirmaya yoénelik yapilan uygulamalarin basta 6grencilerin davranis
problemlerinin azalmasina katki saglamakla birlikte okula bagliliklarinin artmasina ve ailelerinin okula
desteginin artmasina da katki sagladigi belirlenmistir. Y.MY.E.13, “..6zellikle davranislari gelisiyor.
Problemli davranislari azaliyor.” sézleriyle okul temelli uygulamalar sayesinde dezavantajli 6grencilerin
olumsuz davraniglarin zamanla azaldigina dikkat ¢ekmistir. Y.MY.E.1 “Yaptigimiz ¢alismalarla ¢ocuklar
okula ve 6gretmenlerine daha ¢ok baglaniyor, kendilerini degerli hissediyor.” sdzleriyle okullarda bu amagh

yapilanlarin 6grencilerin okula baghlklarini arttirdigini ifade etmistir.
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Sekil 2
Farkli Gruplardaki Katiimcilara Gére Dezavantajliligin Ogrenciler Uzerindeki Etkisini Azaltmaya/ Ortadan
Kaldirmaya Yénelik Okullarda Yapilan Uygulamalarin Katkilari
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Sekil 2’deki bulgular dogrultusunda katilimci gruplarinin gorisleri karsilasildiginda ise genel olarak
yOnetici, 6gretmen ve 68renci goruslerinin benzer kodlar lizerinde yogunlastigl sdylenebilir. Ancak bazi
kodlarda 6ncelik-sonralik siralamasi agisindan katilimci gruplari arasinda bazi farkliliklar sé6z konusudur.
Ornegin diger gruplara kiyasla daha fazla 6grenci, bu amacli yapilan uygulamalar sayesinde mutlu
olduklarini, psikolojik olarak rahatladiklarini ifade etmistir. Yapilan uygulamalarin 6grenilmis iyimserlik ve
ozgliven artmasina katki sundugunu dislinen 6gretmenlerin daha ¢ogunlukta oldugu gériilmektedir. Diger
katilimci gruplari ile karsilastirildiginda, okul yoneticileri yapilan bu uygulamalar sayesinde dezavantajl
Ogrencilerin iletisim sorunlarinin ve devamsizliklarinin azaldigini daha fazla ifade etmistir. Ayrica,
Ogrencilerin kendini degerli gérme, okula baghhgin ylkselmesi, iletisim sorunlarinda, davranis
problemlerinde azalma, ilgi ve motivasyonda artma agisindan katkisi oldugunu diisiinen 6grenci sayisinin
nispeten daha az oldugu géze carpmaktadir. Bunun yani sira diger katilimcilardan farkl olarak 6grenci
grubundaki katilimcilarin olumlu kisilik gelisimine, devamsizligin ve uyum problemlerinin azalmasina,
risklerden koruma agisindan 6gretmen grubundaki katilimcilarin ise sorunlarla basa ¢ikmayl 6grenme ve
yasam becerilerinin gelismesine katki sundugu yoniinde goris belirtmedigi dikkati cekmektedir.

3. Okullarda, Dezavantajlihigin Ogrenciler Uzerindeki Etkisini Azaltmaya/Ortadan Kaldirmaya Yénelik
Uygulamalarin Belirlenmesinde G6z Oniinde Bulundurulan Kriterler

Okullarda dezavantajliigin 6grenciler (izerindeki etkisini azaltmaya/ortadan kaldirmaya yonelik
uygulamalar belirlenirken g6z 6niinde bulundurulan hususlar Tablo 3’te verilmistir. Farkli katilimci
gruplarina gére elde edilen bulgular ise Sekil 3’te sunulmustur.
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Tablo 3
Okullarda Dezavantajliigin Etkisini Azaltmaya/Ortadan Kaldirmaya Yénelik Uygulamalar Belirlenirken G6z
Oniinde Bulundurulan Hususlar

Alt Temalar Kodlar f
ihtiyag ve sorunlara uygun olma 39
Nitelik Fayda/yarar saglama durumu 33
ihtiyag ve sorunun hassasiyeti, 5nemi 9
. . Ogrenci ve ailelerin ézellikleri, imkan ve kosullari 35
Ogrenci - . . A . .
dzellikleri Ogrencinin sahip olamayacagi imkanlara erigmesi 16
Ogrencilerin ilgi ve yetenekleri 8
Gonallllik ve isteklilik 25
Okul igi is birligi 21
Okul . -
N Calisanlarin gcogunun hem fikir olmasi 20
Ozellikleri
Okul kaynaklari 18
Okul kalttrd/iklimi 6
Desteklenmeye daha ¢ok ihtiyaci olma 33
Pozitif Firsat ve imkan esitligi saglama 13
Ayrimcihk Coklu dezavantaja sahip olma 7
Basarili 6grencilere 6ncelik tanima 4
| Okul aile ig birligi 10
‘.;.e""?se Kurum kuruluslarla is birligi 8
Ozellikler .
Cevrenin bakis agisi/tutumu 3
Farkli 6grencilerin faydalanmasi 6
Kapsayicilik Daha ¢ok 6grencinin faydalanmasi 6
Ayni sorunu yasayan 6grenci sayisinin fazlaligi/sorunun genelligi 1
Uygulamanin maliyeti 15
Gizlilik 14
Di Adil olma/herkese esit davranma 13
eer Yasal mevzuat 8
Ailenin izni 2
Egitim 6gretim silirecini aksatmama 1

Tablo 3 incelendiginde, okullarda, dezavantajliligin 6grenciler Gzerindeki etkisini azaltmaya ya da
ortadan kaldirmaya yonelik uygulamalar belirlenirken nitelik, 6grenci 6zellikleri, pozitif ayrimcilik, okul
ozellikleri, cevresel ozellikler, kapsayicilik diger alt temasi altinda cesitli unsurlarin goéz 6ninde
bulunduruldugu anlasiimaktadir. Ancak bu tarz uygulamalar yapilirken okullarda daha ¢ok nitelik
kategorisi altinda yer alan hususlarin géz 6niinde bulunduruldugu soylenebilir. Kod bazl incelendiginde
ise 6grencilerin ihtiya¢ ve sorunlarina uygun olmanin, 6grenci ve aile 6zellikleri ile imkan ve kosullarinin,
desteklenmeye daha ¢ok ihtiyaci olmanin, uygulamanin fayda ve yarar saglama durumunun, ¢alisanlarin
gonullalugu/istekliliginin, okul ici is birliginin ve ¢alisanlarin cogunun hem fikir olmasinin dikkate alindig
anlasilmaktadir. Katiimcilardan O.R.E.13 “Yapilacak uygulamaya éncelik ve ihtiyag analizine gére karar
verilir.” ifadesiyle yapilan uygulamalarda 6grencilerin sorun ve ihtiyacglarinin giderilmesinin géz 6éniinde
bulunduruldugunu belirtmistir. Y.MY.K.15 “..cocuklarin kendi imkdnlariyla sahip olamayacagi,
ulasamayacadgi durumlari dikkate aliyoruz.” Y.MY.E.12 “Géniilliliik olmadidinda siirdiirebilirlik
saglanamayacagindan 6gretmenlerin géniilli, istekli olmasi belirleyici oluyor.” ifadesiyle okulun 6grenci
profilinin, is birliginin ve gonilliigin belirleyici rol oynadigini dile getirmistir.

Katilimcilarin 6nemli bir kismi desteklenmeye daha ¢ok ihtiyaci olmanin, ¢ok sayida 6grencinin
faydalanmasinin hedeflendigini, ayni sorunu yasayan o6grenci fazlahginin ve yapilacak c¢alismanin
maliyetinin dikkate alindigini ifade etmistir. Ornegin Y.M.E.4 “Daha cok ihtiyaci olan édrencilere éncelik
verilir.” ve 0.B.E.21 “Bir calisma yapacagimizda elimizdeki imkénlar dahilinde daha ¢ok cocugun hayatina
dokunmaya ¢alisiyoruz.” ifadesiyle kapsayicihigin, O.T.K.25 ise “Altindan kalkabilecegimiz, maliyetini
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karsilayabilecegimiz uygulamalara yéneliyoruz.” diyerek uygulamanin maliyetinin 6nemli oldugunu
belirtmistir.

Cok yaygin dile getirilmese de bazi katilimcilara gére okulun sahip oldugu kaynaklar, kurum kuruluslarla
yapilan ig birligi, coklu dezavantaja sahip olup olmama, yasal mevzuat, ihtiyag ve sorunun hassasiyeti, aile
izni ve egitim Ogretim surecini aksatmamasi da vyapilacak uygulamalarin kararinda goéz o©nilinde
bulundurulmaktadir.

Sekil 3

Farkli Gruplardaki Katiimcilara Gére Okullarda, Dezavantajliligin  Odrenciler Uzerindeki Etkisini
Azaltmaya/Ortadan Kaldirmaya Yénelik Uygulamalar Belirlenirken Géz Oniinde Bulundurulan Hususlar
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Sekil 3’teki bulgular dogrultusunda katilimci gruplarinin gorisleri karsilagildiginda ise genel olarak
yonetici, 6gretmen gorlslerinin benzer kodlar lizerinde yogunlastigl goriilse de bazi kodlarda oncelik-
sonralik siralamasi agisindan bazi farkliliklarin ortaya ciktigi gérilmistiir. Ornegin tercih edilecek
uygulamanin fayda ve yarar saglama diizeyi, 6grencinin sahip olamayacagi imkanlara erismesi, ¢calisanlarin
gonullaluga-istekliligi, okul igi is birligi, calisanlarin ¢cogunun uygulama ile ilgili hem fikir olmasi, kurum
kuruluslarla is birligi, calisanlarin ¢ogunun hem fikir olmasi, kurum kuruluslarla is birligi, yasal mevzuat
okul yéneticileri tarafindan bariz bir sekilde daha ¢ok vurgulanmistir. Ogretmen grubunda ise gizliligin, adil
olmanin/herkese esit davranmanin, basarili 6grencilere 6ncelik tanimanin yoneticilere kiyasla daha ¢ok
ifade edildigi goriilmektedir. Bunun yani sira yoneticiler ailenin izni; 6gretmenler ise yasal mevzuat, egitim
slrecini aksatmama, ayni sorunu yasayan ogrenci sayisinin fazlahigi kodlarina yonelik herhangi bir gorus
bildirmemistir.

4. Dezavantajlihgin Ogrenciler Uzerindeki Etkisini Azaltmaya/Ortadan Kaldirmaya Yonelik Okullarda
Yapilan Uygulamalarin Kapsayiciligi ve Erisim Diizeyi

Arastirma kapsamindaki tiim okul yoneticileri ve 6gretmenler, dezavantajliigin 6grenciler izerindeki
etkisini azaltmaya/ortadan kaldirmaya yonelik okullarda yapilan uygulamalarla tim dezavantajli
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ogrencilere tam anlamiyla ulasilamadigini belirtmistir. Ulasilamama nedenlerine iliskin bulgular Tablo 4’te
verilmistir. Farkli katilimci gruplarina gore elde edilen bulgular ise Sekil 4’te sunulmustur.

Tablo 4
Dezavantajli Ogrencilere Yénelik Okul Uygulamalarinin Kapsayiciligini Sinirlayan Etmenler

Alt Temalar Kodlar f
Aile desteginden yoksunluk 41
. imkan ve kaynak yetersizligi 26
\I::\I/Inakll Olumsuz (ilgisiz/baskici) aile tutumu 16
Egitime olumsuz bakis agisi 13
Egitim diizey disukluga 12
Okulun insan, maddi, fiziki kaynak yetersizligi 42
Okulda/sinifta 6grenci sayisi fazlalig 13
Okul Ogrencilerin imkan ve kosullar hakkinda bilgi sahibi olamama 11
Kaynakh Ogrenci devir hizi yiiksekligi 10
Dezavantajli 6grenci sayisi fazlaligi 10

Olumsuz okul imaji 3
Ogrenci ve ailenin sinirli bilgi paylasimi 21
iletisim iletisime kapali olma 14
Kaynakh Ailenin giincel iletigsim bilgilerine sahip olmama 14
Anadil farkhihg 12
is yliki fazlahg 19
Personel Sikayet edilme kaygisi 11
Kaynakh Motivasyon disukligii/isteksizlik 10
Mesleki yetersizlik 5
Ogrenci Kronik devamsizlik 16
Kaynakh Sunulan imkani kabul etmeme/kullanmama 10
Olumsuz arkadas ve sosyal cevre 3
Kisi, kurum kuruluslarin destek vermemesi 11

Cevre Kaynakls Sosyokiiltirel, ekonomik yapi 8
Uygulamalarin kalici, strdrilebilir olmamasi 24
Blirokratik engeller 18
Olumlu rol modelin olmamasi 18
Diger Yasal sinirliliklar ve eksiklikler 13
Ozel hayatin gizliligi 12
Takipsizlik/Denetim eksikligi/Hesap verilebilirligin olmamasi 7

Sorumluluk ve yetki denkliginin olmamasi 6

Tablo 4 incelendiginde, katilimcilarin dezavantajli olmanin 6grenciler tzerinde olusturdugu etkileri
azaltmak/ortadan kaldirmak amach olarak okullarda yapilan uygulamalarla tim dezavantajli 6grencilere
tam anlamiyla ulasilamamasinin bircok nedene bagladigi gortlmektedir. Ancak bu durumun nedenini
katilimcilarin cogunlukla okul ve veli kaynakl engellere dayandirdigi séylenebilir. Kod bazli incelendiginde
ise okullarda vyapilan uygulamalarla tam anlamiyla tim dezavantajli 6grencilere ulasilamamayi
katilimcilarin daha ¢ok ailelerin imkan ve kaynak yetersizligi, yapilan uygulamalarin kalici ve strdurilebilir
olmamasi, is yika fazlahgi, biirokratik engeller, olumlu rol modelin olmamasi, olumsuz aile tutumu gibi
hususlar ile agikladigi ifade edilebilir. Katilimcilardan O.R.E.9 “Egitimin 6nemli bir ayadi aile. Aile egitim
icerisinde olmayinca zaten istedigimiz hedefe ulasamiyoruz. Aile desteginden yoksunluk bizi sinirlandiriyor,
okulda yaptigimiz ¢alismalar burada kaliyor, istenilen sonucu alamiyoruz.” sozleriyle aile destegi
saglanamadiginda Ogrencinin yararina yapilan calismalarin sekteye ugradigl ya da yapilma amacina
yeterince hizmet etmedigini ifade etmistir.
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Katihmcilarin blylk bir dilimi, okullarda yapilan uygulamalarla tiim dezavantajli 6grencilere tam
anlamiyla ulasilamamasini okulun insan, maddi, fiziki kaynak yetersizliginin bir sonucu oldugunu
diisinmektedir. O.B.E.20 “Bu cocuklara yetenedinin gerektirdigi ortam okulda saglanamiyor. Yani
malzeme ve donanimsal yetersizlik, maddi yetersizlik var okulumuzda. Bunlar engel oluyor bizim bu
¢ocuklara ulasmamizda.” s6zleriyle tim dezavantajli 6grenci profiline tam olarak ulagilamamasini okulun
kaynak yetersizligine dayandirmistir. Bunun yani sira okul ve siniflardaki 6grenci sayisi fazlaligi, 6grenci
devir hizindaki yiikseklik ve dezavantajli 8grenci fazlaligi da buna zemin olusturmaktadir. Y.M.E.8 “Odrenci
sayilarinin haddinden fazla olmasi en biiyiik engel.” seklindeki ifadesiyle dezavantajli 6grenci sayisi
fazlaliginin, Y.MY.K.15 ise “Okulumuz gé¢ alan bir bélgede. Siirekli degisiyor bizim 6grencilerimiz, bir
aldigimiz 6grenciyi sona getiremiyoruz, mezun edemiyoruz. Boyle olunca yaptiklarimiz yarim kaliyor veya
baska c¢ocuk icin kullanabilecegim kaynak heba oluyor” sozleriyle 6grenci devir hizi yiksekliginin
kendilerini sinirlandirdigina deginmistir.

iletisim kaynakh sorunlarin bu duruma zemin hazirladigini ifade eden katilimcilarin coguna gére bazen
kasith bilgi paylasimi olmadigi, bazen de ulasilamadigi icin bu 6grencilerin elinden tutulamamaktadir.
Y.M.K.5 “...cocuk hakkinda bilgi sahibi degilsek o zaman o ¢ocuda katki saglayamiyoruz. Bazen ¢ocuk ve
aile, durumunun kimse tarafindan bilmesini istemeyebiliyor ve bize dogru bilgi vermiyor.” seklindeki
ifadesiyle, Y.MY.E.16 ise “Baska bir ile tasinilmis ama 6grencinin nakli alinmadigi icin ¢ocuk hala bizim
6dgrencimiz olarak géziikiiyor. Bu ¢ocuklari arayabilecegimiz numara yok ya da ariyoruz hatti baskasina
vermisler. Bu durum oézellikle gé¢menlerde ¢ok fazla. Ariyorum baskasi ¢ikiyor, ben tanimiyorum veya
sunun oglu, sunun kizi diyor. Cocuda ve aileye ulasamiyoruz.” s6zleriyle 6grencinin veya ailenin durumu
dogru bir sekilde tespit edilemediginden dezavantajli 6grencilerin tamamina ulasilamadigina dikkat
cekmistir. Yine katilimcilar, okul temelli uygulamalarin tim dezavantajli 6grencilere etkin bicimde
ulasmasini engelleyen unsurlar arasinda, velilerin ve 6grencilerin iletisime kapali olmalarini ve anadil
farkhhgini 6nemli birer bariyer olarak degerlendirmektedir. Bu konuya yonelik gorisiini Y.M.E.6 “Gé¢men
ailelerin ¢ocuklarinin biiyiik bir cogunlugu evlerinde Tiirkce konusmadiklari icin égrenci ve ailelerle iletisim
kuramiyoruz. Birbirimizi anlayamadigimiz icin de ortak hareket edemiyoruz.” ifadesiyle belirtmistir.

Katilimcilarin 6nemli bir kismi ¢alisanlarin is yiki fazlaligi basta olmak lzere sikayet edilme kaygisini,
motivasyon disukligini ve mesleki yetersizligi bu durumun sebebi olarak gostermistir. Y.M.E.3 “Okulda
is yiikii ¢ok oldugu igin okul mudiirii olarak égrencileri tanimaya zamanim olmuyor. Dolayisiyla bilgi sahibi
oldugum kadariyla 6grencilere el uzatabiliyoruz.” sézleriyle is yiikii fazlaligi, 0.B.E.17 ise “iyi niyetli bir sey
yapiyorsunuz ama velisi sikdyet edebiliyor. Niye aliyorsunuz, hangi sebeple aliyorsunuz diye. Milli egitim
“6gretmen ne giizel bir sey yapmis” demiyor. Sonra sorusturma agiliyor.” sézleriyle sikayet edilme kaygisi
nedeniyle bu baglamda yapilacak uygulamalardan uzak durmay: tercih ettiklerini dolayisiyla dezavantajl
ogrencilerin tamamina ulagilamadigini dile getirmistir.

Katilimcilardan bir kismi ise tlim dezavantajli 6grencilere tam anlamiyla ulasiimamasini kronik
devamsizlik, sunulan imkani kabul etmeme/kullanmama, olumsuz arkadas cevresine baglamistir. Bu
dogrultuda O.R.E.9 “YaptiGimiz calismalarda devamsiziiktan dolayr tam olarak istedigimiz sonucu
alamadigimiz 6grencilerimiz var. Cocuk okula geldiginde nispeten yasadigi sikintilar ile ilgili bilgimiz oluyor;
ama bunun her daim siireklilik gdsterdigini séyleyemem.” ifadesiyle dezavantajli 6grencilerin uzun
sure/surekli devamsizlik yapmalarinin yasadiklari olumsuzluklari 6nlemek adina okullarda ¢alisma
yapilmasini engelledigini ifade etmistir. Katiimcilardan 0.B.E.20 ise &grencilerin kendilerine sunulan
imkani kabul etmedigini su sozlerle “Cocugun kendisinin onun iyiligine ydnelik yapmaya ¢alistigimiz
uygulamada isteksiz olmasi, verilen destegi reddetmesi ona ulasmamizi engelliyor.” dile getirmistir.

Okul disindaki diger kisi, kurum ve kuruluslarin destek vermemesi ve ¢evrenin sosyokiiltiirel, ekonomik
vapisina bagh olarak da okullarda yapilan uygulamalarla tam olarak tim dezavantajli 6grencilere
ulasilamadigr gorilmustir. Y.M.K.5 “Diger kurumlardan destek saglamaya ¢alissak da ¢odu zaman
olumsuz cevap aliyoruz. Béyle olunca kimi zaman elimiz kolumuz bagh, ¢aresiz kalabiliyoruz.” ifadesiyle
okulun 6z kaynaklariyla ne yapabilecekler ise onunla yetindiklerini ve tim dezavantajli 6grencilere
ulasamadiklarini ifade etmistir. Y.MY.E.13 “Cevreden okula olumlu anlamda pek destek saglamiyoruz, bu

34



Simsek, A. & Onder, E. — Cukurova Universitesi Egitim Fakiltesi Dergisi, 55(1), 2026, 1-41

da ¢alismalarimizi sinirlandiriyor.” sozleriyle ¢evre ve okul arasinda birbirini destekleyici bir is birligi
saglanamamasinin olusturdugu engeli dile getirmistir.

Bazi okul y6neticileri ve 6gretmenler, okullarda yirutiilen uygulamalarla tiim dezavantajli 6grencilere
erisilememesini; uygulamalarin kalict ve surdirilebilir nitelikte olmamasinin yani sira, vyasal
dizenlemelerdeki sinirliliklar ve eksiklikler, burokratik engeller, sorumluluk ve yetki dengesizligi ile
denetim eksikligi ve hesap verebilirligin saglanamamasi gibi faktérlere dayandirmaktadir. 0.R.K.8 “Okulda
yapilan uygulamalar o an igin belki ¢6ziim oluyor; ama kalici bir katkisi olmuyor. Bu ¢ocuklarin ¢cogu sorunu
okulla giderilecek bir sorun degil. Sadece anhk katki saglayabiliyoruz; ama dedigim gibi kékten bir ¢6ziim
olmuyor.” diyerek okullarda yapilan uygulamalarda kalicilik ve sdreklilik saglanamadigi igin tim
dezavantajli 6grencilere tam anlamiyla ulasabilmenin séz konusu olmadigini dile getirmistir. 0.7.K.26 ise
“Mevzuat ve biirokrasi bizi engelleyebiliyor. Mesela ailelere devamsiziik bildirimi yapiyoruz; ama ben hig
bugiine kadar ¢ocugunu okula géndermedi diye ceza alan veli duymadim. Yasal olarak uygulanmasi
gereken bazi seyler uygulanmadiginda bu davranisin sénmesine degil artarak devam etmesine yol agiyor.”
ifadesiyle bu durumun mevzuatin isletilmemesinin bir sonucu olduguna dikkat cekmistir.

Sekil 4
Farkli  Gruplardaki Katiimcilara Gére Dezavantajli  Ogrencilere  Yénelik Okul Uygulamalarinin
Kapsayicihigini Sinirlayan Etmenler
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Olumsuz okul imaji
lletisime kapali olma
Anadil farkhligi

s yiikii fazlalig
Mesleki yetersizlik
Kronik devamsizhk
Biirokratik engeller
Ozel hayatin gialiligi

Aile desteginden yoksunluk
Imkan ve kaynak yetersizligi
Egitime olumsuz bakis acis
EZitim diizey diisikligi
Qgrenci devir hizi yiiksekligi
olmama
sikayet edilme kaygisi
Sosyokiiltiirel, ekonomik yapi
Olumlu rol modelin olmamas
Yasal srurhiliklar ve eksiklikler

verilebilirligin olmamas

sahibi olamama
Motivasyon diisiikliigii/i steksizlik

Olumsuz((ilgisiz/baskia) aile tutumu

Okulun insan, maddi, fiziki kaynak yeter sizligi
Okulda/sinifta 6grenci sayisi fazlalihg
Ogrencilerin imkan ve kosullan hakkinda bilgi
Dezavantajli 68renci sayianin fazla olmas
Orencive ailenin snirh bilgi paylagimi
Ailenin giincel iletisim bilgilerine sahip
Sunulan imkani kabul etmeme/kullanmama
Olumsuz arkadas ve sosyal cevresi

Kisi, kurum kuruluslarin destek vermemesi
Uygulamalarin kahe, siirdiiriilebilir olmamas
Takipsizlik/Denetim eksikligi/Hesap
Sorumluluk ve yetki denkliginin olmamas

Veli kaynakl Okul kaynakh iletisim kaynakli Personel kaynakl Ogrenci kaynakli Cevre Diger
kaynakli

=@ Yonetici Ogretmen Toplam

Sekil 4’teki bulgular dogrultusunda katilimci gruplarinin goérisleri karsilasildiginda, genel olarak
yoOnetici, 6gretmen ve 6grenci gorislerinin benzer kodlar lzerinde yogunlastigl gorilse de 6grencilerin
imkan ve kosullari hakkinda bilgi sahibi olmama, giincel iletisim bilgilerine sahip olmama, sikayet edilme
kaygisi, kronik devamsizlik, kisi, kurum ve kuruluslarin destek vermemesi, biirokratik engeller, yasal
eksiklik ve sinirlliklar, takipsizlik/denetim eksikligi/hesap verilebilirligin olmamasi, yetki ve sorumluluk
denkliginin olmamasi konularin da bariz goris farklihginin oldugu gorilmektedir. Okul yoneticilerinde
artan oranda katilimci bu hususlari tim dezavantajli 6grencilere tam anlamiyla ulasilamamasina gerekge
olarak sunarken; 6gretmenlerde azalan oranda katilimci bu hususlara dem vurmustur. Bu duruma mani
olan sebepler arasinda sunulan dezavantajli 6grenci sayisinin fazlaligina, 6grenci ve ailesi hakkinda sinirli
bilgiye sahiplige, yapilan uygulamalarda sirdirilebilirligin saglanamamasina ise 6gretmenlerin daha ¢ok
degindigi gbze carpmaktadir. Ayrica yoneticilerden farkh olarak 6gretmenlerin okul imaji (olumsuz 6grenci
profili) koduna yonelik herhangi bir géris belirtmedigi de dikkat cekmektedir.
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Tartisma ve Sonug

Bu arastirmada, dezavantajhligin 6grenciler tGzerindeki etkilerini azaltmaya ya da ortadan kaldirmaya
yonelik okul temelli uygulamalar ile bu uygulamalarin kapsami, etkililigi ve sinirhliklar incelenmistir.
Arastirma bulgularina gore, okullarda 6grencilerin kendilerini gergeklestirmelerine ve gelistirmelerine
katki sunan; kaynaklarin temini ve adil dagitimini saglayan, firsat ve imkan esitligini gbzeten; destekleyici
bir okul iklimi olusturmaya yonelik uygulamalarin yani sira, “diger” basligi altinda gesitli uygulamalarin da
hayata gegcirildigi gorilmektedir. Uygulamalar butlincil olarak degerlendirildiginde, okullarda
dezavantajin etkilerini ortadan kaldirmaya yonelik yalnizca somut adimlar degil, ayni zamanda gozle
gorilmeyen, dolayli ve duygusal boyutu da iceren uygulamalarin da devreye sokuldugu ifade edilebilir.
Ancak bu uygulamalarin biylik o6lglide, mevcut esitsizlikleri tamamen ortadan kaldirmaktan ¢ok,
dezavantajli olmanin yol actigi etkileri hafifletmeye odaklandigi séylenebilir.

Alan yazininda benzer sekilde, dezavantajli 6grenciler icin okullarda okul-aile birlikleri, okulun kendi
butgesi, gonilli kuruluslar, kamu kurumlariile 6zel kisi ve kurumlardan saglanan kaynaklarla ayni ve nakdi
desteklerin sunuldugu belirtiimektedir (Tomul, 2009). Ayrica, uyum sorunlari yasayan Ogrencilere
rehberlik hizmetleri saglandigi; 6grenme gicligi ¢eken 6grenciler igin 6zel kurslar diizenlendigi; engelli
bireyler icin 6zel egitim ortamlarinin olusturuldugu ifade edilmektedir. Bununla birlikte, dezavantajli
ogrencilerin akademik basarilarini artirmaya yonelik gesitli galismalarin yirituldiga; okul etkinliklerinde
bu 6grencilere 6ncelik tanindigi; ekonomik agidan erisilebilir ve uygun maliyetli egitim materyallerinin
belirlenmeye ¢alisildig;; maddi imkani kisitl 6grencilere ortik bicimde destek saglandigi; psikolojik
danismanlik hizmetleri sunuldugu ve 6grencilerin yetenekli olduklari alanlara yonlendirilerek cesitli
etkinliklere katilimlarinin tesvik edildigi ortaya konulmustur (Kogak & Bostanci, 2019).

Genel olarak degerlendirildiginde, okullarda dezavantajli 6grencilerin nitelikli egitim olanaklarina
erisimini saglamak amaciyla; esitlikci egitim firsatlari sunmaya, akademik basariyi engelleyen kosullari
ortadan kaldirmaya, her 6grencinin farkli 6grenme tarzi ve bireysel ihtiyaci oldugu gergeginden hareketle
cesitli 6gretim yontemleri, materyalleri ve degerlendirme araglari kullanarak her 6grenciye uygun bir
6grenme ortami olusturmaya yonelik adimlarin atildigi gériilmektedir. Ayrica dezavantajli 6grencilere ve
ailelerine yonelik rehberlik, danismanlik, akademik destek ve gesitli kaynaklar saglanarak ek destek
sunulmaya calisildigi; velilerin, yerel topluluklarin ve diger paydaslarin egitim slrecine aktif bicimde dahil
edilerek 6grenci ihtiyaglarina daha bitlncil sekilde yanit verilmesinin hedeflendigi; kiltirel gesitlilige ve
cokkultarlulik ilkelerine dayal kapsayici bir egitim ortami olusturulmasinin 6nemsendigi anlasiimaktadir.
Elde edilen bulgularin, Bates (2006), Marshall (2004), Polat (2007) ve Theoharis (2007) gibi arastirmacilarin
ulastigl sonuglarla ortiistugu ve bu yoniyle mevcut ¢alismanin dnceki arastirmalari destekler nitelikte
oldugu soylenebilir.

Arastirmanin bir diger dnemli bulgusu, katilimcilarin biyik gogunlugunun okul temelli uygulamalari,
dezavantajliigin 6grenciler lizerindeki etkilerini azaltmada ya da ortadan kaldirmada kismen etkili ya da
etkili olarak degerlendirdigini ortaya koymaktadir. Katihmcilar ayrica, okullarda bu amagla yiritilen
uygulamalarin dezavantajli 6grencilere akademik, sosyal, psikolojik ve diger acilardan cesitli katkilar
sagladigl goristindedir. Bu dogrultuda, s6z konusu uygulamalarin 6grenciler lizerindeki ¢ok yonli olumlu
etkilerinin bulunmasi, uygulama gesitliliginin bir gdstergesi olarak degerlendirilebilir. Elde edilen bulgular,
okullarda bu dogrultuda yiritilen calismalarin tek yonli degil, ¢cok yonli bir yaklasim cergevesinde
gerceklestirildigine isaret etmektedir. Okullarda gergeklestirilen uygulamalarin, dezavantajli 6grencilere
yalnizca belirli bir alanda degil, coklu boyutlarda katki sundugu da ifade edilebilir. Bu kapsamda yapilan
uygulamalarin, dezavantajliligin 6grenciler lizerinde yarattigi olumsuz etkilerin genel olarak giderilmesine
katki sundugu, bir baska deyisle, uygulamalarin islevsel ve etkili oldugu sonucuna varilabilir.

Arastirma bulgulari dogrultusunda, bazi mevcut arastirmalarin sonuglari da okul temelli uygulamalarin
ogrencilerin akademik basarilarini ve bireysel gelisimlerini destekledigini; 6grenme sireglerine aktif
katilim sagladigini (Gewirtz & Ball, 2000); akademik iyimserligi artirdigini ve 6grencilerin akademik, sosyal
ve duygusal gelisimlerine olumlu katki sundugunu ortaya koymaktadir. Bu tiir uygulamalarin 6grencilerin
kendi degerlerini, yeteneklerini ve potansiyellerini fark etmelerine yardimci oldugu; olumlu kimlik ve
aidiyet algisi gelistirmelerine katki sagladigi; 6zglivenlerini ve cesaretlerini artirdigi ve kendilerini ifade

36



Simsek, A. & Onder, E. — Cukurova Universitesi Egitim Fakiltesi Dergisi, 55(1), 2026, 1-41

etme becerilerini gelistirdigi belirtilmektedir (Feng & Chen, 2019). Ayrica, elestirel diisiinme, sorgulama,
elestiriye aciklik, hosgoru, iyi niyet, dirustlik, sorumluluk alma, yardimlasma ve farkliliklara saygi gibi
insani degerlerin gelisimine de katki sundugu ifade edilmektedir (Gewirtz & Ball, 2000). Bu uygulamalar
ayni zamanda 6grencilerin okula bagliliklarini artirmakta ve okul hakkinda olumlu tutum gelistirmelerini
saglamaktadir (Ozdemir, 2017). Destekleyici sinif ortamlarinda ise 6grencilerin kendilerini kanitlama,
yeteneklerini kesfetme imkani bulduklari ve derslerde daha mutlu olduklari gézlemlenmektedir (Bord,
2019). Bununla birlikte, uygulamalarin 6grencilerin sosyallesmelerine katkida bulunarak birlikte daha
uyumlu ve nitelikli bir yasam siirmelerine olanak tanidigi belirtiimektedir (Tomul, 2009). Tim bu veriler
Isiginda, bu arastirmada okullarda dezavantajliligin 6grenciler Gzerindeki etkilerini azaltmaya ya da
ortadan kaldirmaya yonelik gergeklestirilen uygulamalarin 6grencilere sagladigi katkilarin, alan yazinindaki
bulgularla genel olarak ortistiigi, ancak bu arastirmada akademik, psikolojik, sosyal ve diger agilardan
daha kapsamli sonuglara ulasildigi séylenebilir.

Arastirmanin bir diger sonucuna goére okullarda dezavantajliigin 6grenciler (izerinde olusturdugu
etkileri azaltmak ya da ortadan kaldirmak amaciyla yapilan uygulamalar belirlenirken uygulamanin niteligi,
ogrenci ozellikleri, pozitif ayrimcilik, okul 6zellikleri, cevresel 6zellikler, kapsayicilik vb. agilardan cesitli
unsurlar géz ontinde bulundurulmaktadir. Arastirmanin bu sonucu, okullarda bu baglamda nasil bir
uygulamaya gidilecegi kararinda ¢ok boyutlulugun s6z konusu oldugu, bireysel ihtiyaglarin, yeteneklerin,
imkanlarin ve firsatlarin temel alinarak ve zaman zaman pozitif ayrimcilik yapilarak gereksinimler
dogrultusunda 6grencilerin desteklenmesinin amaglandigi sdylenebilir.

Alan yazininda da okullarda dezavantajli 6grencilere yonelik yapilan uygulamalarda ailelerin
ozeliklerinin, icinde bulunduklari imkan ve kosullarin yani sira bireysel farkhliklarin da géz 6niinde
bulundurarak her bireyin ilgi ve yeteneklerinin ortaya ¢ikarmasini, kendini gelistirmesini saglayacak
imkanlarin olusturulmasi gerektigine deginilmistir (Polat, 2007). Esit olmayan gruplara ayni kurallarin
uygulanmasinin esitsiz sonuglara yol acabilecegi dikkate alinarak, egitimde firsat esitligi ve kosullarin
esitliginin birlikte rehberlik etmesi gerektigi belirtilmistir (Brighouse, 2002). Tim bireylere esit olanaklar
saglamak vyerine, dezavantajli 6grencilere egitim firsatlarina erisim konusunda pozitif ayrimcihk
uygulanmasi, telafi edici nitelikte haklar taninmasi ve daha fazla kaynak, imkan ve firsat sunulmasi
gerektigi one sdrulmistir (Bates, 2006). Berkovich (2014) ise, tim &grencilerin farkliliklarina ve
dezavantajlarina bakilmaksizin esit egitim olanaklarindan yararlanmasinin saglanmasinin, onlarin topluma
esit katihmi igin gerekli becerileri gelistirmelerini destekleyecegine dikkat c¢ekmistir. Ayrica,
dezavantajliigin 6grenciler Gzerindeki etkilerini azaltmaya ya da ortadan kaldirmaya yonelik okul temelli
uygulamalarda gizlilik gibi etik degerlerin (Gewirtz & Ball, 2000) yani sira, mevcut mevzuat ve yasal
dizenlemelerin temel alinmasi gerektigi belirtiimektedir. Dezavantajli 6grenciler igin etkili bir egitim
hizmeti sunabilmenin, bagiscilar, destekgiler, is gevreleri, resmi ve sivil toplum kuruluslari ile giigl iliskiler
kurmakla baglantili oldugu (Tomul, 2009) vurgulanmistir. Bununla birlikte, cocuklarin gereksinimlerinin
karsilanmasi ve okul islevlerinin tam olarak yerine getirilebilmesi gibi konularda okul-aile is birliginin
saglanmasinin, ailelerle okul icinde ve disinda giivenli ve olumlu iliskiler kurulmasinin ve ailelerin
cocuklarinin egitim hayatina etkin bir sekilde dahil edilmesinin, dezavantajliligin etkilerini azaltmaya
yonelik uygulamalarin gelistirilmesine dnemli 6lglide katki saglayacagi vurgulanmaktadir (Richardson &
Sauers, 2014). Son olarak, egitimin ylksek maliyetli bir siire¢ oldugu ve gelir adaletsizligi nedeniyle egitime
erisimin kisith olabilecegi g6z oninde bulundurularak, uygulanan programlarin maliyetinin kimler
tarafindan ve nasil karsilanacagi gibi finansal sorularin da yanit bulmasinin kritik oldugu dile
getirilmektedir (Tosun, 2021). Bu baglamda, bu arastirmada elde edilen sonuglarin alan yazinindaki
bulgularla paralellik gésterdigi soylenebilir.

Arastirmada son olarak, dezavantajli olmanin 6grenciler lGzerindeki etkilerini azaltmayi ya da ortadan
kaldirmayi hedefleyen okul temelli uygulamalarin tim dezavantajli 6grencilere tam anlamiyla ulasamadigi
saptanmistir. Okullarda bu amagla yurutiilen uygulamalarin yeterli erisim saglayamamasinin ardinda; veli-
okul iletisimi, personel yetersizligi, 6grenciye 6zgli engeller, cevresel faktorler, kaynak eksikligi ve diger
cesitli nedenler gibi cok sayida unsur bulunmaktadir. Arastirma bulgulari, okullarin dezavantajli 6grencileri
destekleme c¢abalarina ragmen, okul 6lgeginde yiritilen ¢calismalarin 6grencilerin dezavantajlarindan
kaynaklanan olumsuzluklari tamamen gidermekte yetersiz kaldigini ve bu uygulamalarin tim 6grencilere
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ulasmada kisithliklar tasidigini gostermektedir. Katilimcilar, bu konuda hemfikirdirler. Calisma grubunu
olusturan 6gretmen ve okul yoneticilerinin ifadeleri, streklilik ve sirdirdlebilirligin 6nemine vurgu
yapmaktadir. Katilimcilar, “tagi delen suyun giici degil stirekliligi oldugu” ve “tagima su ile degirmenin
dénmeyecegi” metaforlariyla, glinlbirlik veya anlik ¢o6zimlerin kalici etki yaratmayacagini dile
getirmislerdir. Bu baglamda, “bataklik kurutulmadiginda sivrisineklerle miicadelede ne kadar basari
saglanabilirse”, surdirilebilirlik saglanamadiginda okul 6lgeginde yapilan uygulamalarla da 6grencilerin
dezavantajlarindan kaynaklanan olumsuzluklarin giderilmesi veya etkisinin azaltilmasinda o oranda
basarili olunacagi gortsindedirler. Yapilan bu uygulamalarin 6grenciler Gzerinde olumlu etkileri olmakla
birlikte, bu etkilerin ¢ogunlukla "saman alevi" niteliginde oldugu, yani kisa sireli ve kalici olmayan
iyilesmeler sagladigl da katihmcilar tarafindan vurgulanmistir. Bu durum, dezavantajlilikla miicadelede
daha bitincul, sistematik ve siirdirulebilir politikalara duyulan ihtiyaci ortaya koymaktadir.

ilgili alan yazininda arastirmanin bu bulgularini destekler nitelikte sonuglarin oldugu gériilmektedir.
Okul yoneticilerinin, dezavantajlili§in 6grenciler Gzerindeki etkilerini azaltmaya ya da ortadan kaldirmaya
yonelik yurutilen faaliyetlerde cesitli engellerle karsilastiklari tespit edilmistir. Bu engellerin basinda,
velilerin diisuk egitim diizeyine sahip olmalari, ekonomik sikintilar yasamalari, egitime yeterince 6nem
vermemeleri nedeniyle cocuklarina karsi ilgisiz davranmalari, okuldaki degisim, yenilik ve is birligi
sureglerine kapali olmalari, okul ile sosyal destek iliskisi kurmamalari ve yabanci uyruklu velilerle yasanan
iletisim sorunlari yer almaktadir. Ayrica, okullarda rehber 6gretmen eksikligi, okul gelisimi igin yeterince
zaman ayrilamamasi; yonetimsel ve yasal nedenlerle sorumluluk-yetki dengesizligi, 6grenci devam-
devamsizlik ve disiplin sorunlari; okul yatirimlari, biitge kullanimi ve velilere yonelik yasal yetkilerin sinirli
olmasi gibi unsurlarin da bu baglamda zorlastirici etkisine yer verilmistir (Tosun vd., 2020). Bunun yaninda,
kamu kaynaklarinin okullar arasinda esitlik ilkesine gore dagitilmasinin, dezavantajli 6grencilere yonelik
farkhlastiriimis uygulamalari sinirladigi dile getirilmistir (Enslin, 2006; Onder ve Giiglii, 2014). Egitimde
farkhhklarin  yol acgtigi dezavantajlarin giderilmesine yonelik uygulamalarin sistematik bicimde
gerceklestiriimedigi, genellikle okul ydnetimlerinin bireysel yaklasimina bagh olarak sekillendigi
vurgulanmaktadir. Bu konuda yeterince duyarlilik gésterilmemesi, bilgi eksiklikleri, denetim yetersizligi
gibi faktorlerin de dezavantajliligin etkilerini azaltmaya yénelik uygulamalari sinirlandirdigi ifade edilmistir
(Theoharis, 2007; Tomul, 2009). Ayrica okul calisanlarinin dezavantajli 6grencilere karsi olumsuz ve
engelleyici tutumlar sergilemeleri, bu 6grencilere yonelik ilgi ve destek sunma konusunda gonilsiz
olmalari (Theoharis, 2007), mesleki agidan yetersiz bulunmalari ve 6gretmen yetistirme programlarinda
bu konulara yeterince yer veriimemesi de s6z konusu 6grencilere yonelik destekleyici uygulamalarin
yetersiz kalmasina neden olmaktadir (Miller ve Martin, 2015). Bunun yani sira, 6grencilerin kendilerine
yonelik olumsuz bir kabullenme gelistirmeleri, sunulan desteklere direng gostermeleri ve bireysel gelisime
kapali olmalari da uygulamalarin etkililigini sinirlayan diger bir unsur olarak belirtilmektedir (Kogak &
Bostanci, 2019). Tim bu bulgular, mevcut literatliirdeki calismalarin bu arastirmanin sonuglarini
destekledigini gostermektedir.

Elde edilen bu sonuglarin yani sira katihmci gorislerinin genel olarak benzer temalar etrafinda
yogunlastigi gozlemlenmistir. Ancak bazi kodlarda, katilimcilar arasinda oOncelik siralamasina iliskin
farkhhklarin ortaya ¢iktigi da dikkat ¢ekmektedir. Ayrica, bir katilimci grubunun vurguladig belirli bir
hususa diger gruplarin herhangi bir goris bildirmemesi de anlamli bir bulgu olarak degerlendirilebilir.
Katihmci gruplarinin goriislerinde ve 6nem atfettikleri konularda gézlenen bu farkliliklarin; rollerine, gérev
tanimlarina ve sahip olduklari deneyim diizeylerine bagl olarak sekillendigi diisiintilmektedir. Bu durum,
aynl zamanda ilgi ve sorumluluk alanlarindaki farkhliklarin bir yansimasi olarak da yorumlanabilir.
Bireylerin algi, deger, deneyim ve inanclarinin; tutumlarini ve bu tutumlarin da davranislarini dogrudan
etkiledigi g6z 6ninde bulunduruldugunda, her bir grup lyesinin (yonetici, 6gretmen ve 6grenci) olgulara
yikledigi anlam, sahip oldugu degerler ve bireysel deneyimlerinin sunduklari gérislerin gesitlenmesine
neden oldugu séylenebilir.

Bu arastirmanin bulgulari, dezavantajlligin 6grenciler Gzerindeki etkisini azaltmaya ya da ortadan
kaldirmaya yonelik okul temelli uygulamalarin 6nemini ve 6grencilere sundugu ¢ok yonla katkilari agik¢a
ortaya koymaktadir. Bununla birlikte, mevcut okul temelli uygulamalarin tiim dezavantajli 6grencilere tam
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anlamiyla ulagsmada karsilasilan zorluklar, bu alanda hala 6nemli gelistirme alanlarinin bulundugunu
gostermistir. Bu dogrultuda asagidaki 6neriler sunulmaktadir:

1) Mevcut uygulamalarin surdirilebilirligini ve etkililigini artirmak, ayrica dezavantajliligin 6grenciler
Uzerindeki olumsuz etkilerini azaltmaya veya ortadan kaldirmaya yonelik daha kapsamli ve stirekli cabalar
sarf edilmesi gerekmektedir. Bunun yani sira bu baglamda yapilan okul temelli uygulamalarin 6grencilerin
egitim hayatlari Gzerindeki olumsuz etkilerini giderme fonksiyonunu 6lgmek amaciyla kapsamli bir izleme
ve denetim sistemi olusturulmalidir. Bu sistem, uygulamalarin etkililigini ve surduarilebilirligini
degerlendirmede kritik rol oynayacaktir.

2) Okullarin mevcut imkan ve kosullari gozetilerek, dezavantajli okullara pozitif ayrimcilik ilkesi
temelinde ek mali kaynaklar aktarilmasi esastir. Kamu kaynaklarinin dagitiminda genel esitlik ilkesinin
otesine gegilerek, bu okullarin baglamsal ihtiyaglarina gore farkhlastiriimis bir kaynak tahsisi modeline
gecilmelidir.

3) Dezavantajli bolgelerdeki okullarin fiziki egitim ortamlari, 6grencilerin gereksinimleriyle uyumlu
olacak sekilde, kiutiphane, yemekhane, spor salonu, konferans salonu gibi cok islevli alanlari iceren
modern okul kompleksleri seklinde yapilandirilabilir. Bu, 6grencilerin akademik, sosyal ve kultirel
gelisimlerine yonelik daha zengin ortamlar sunacaktir. Ayrica, okullarda diizenlenen akademik, sosyal,
kilturel, sanatsal ve sportif faaliyetlerin sayisi ve gesitliligi artirilmali, dezavantajli 6grencilerin bu tir
faaliyetlere katilimlari tesvik edilmeli ve desteklenmelidir. Bu hizmetlerin 6grencilere parasiz sunulmasi,
katilm bariyerlerini ortadan kaldiracaktir.

4) Okullara rehber 6gretmen atamalari, 68renci sayisina gore standart bir yaklasimla degil, yeterli
diizeyde ve etkili psikolojik danisma ve rehberlik hizmeti sunulmasini glivence altina alacak bigimde,
okulun 6zgil kosullari ve 6grenci ihtiyaclari géz 6ninde bulundurularak yapilmalidir. Dezavantajli
ogrencilerin tespitini kolaylastirmak ve psikososyal gelisimlerini desteklemek amaciyla kaldirilan rehberlik
dersi tiim sinif seviyelerinde yeniden mifredata dahil edilebilir.

5) Dezavantajli nifuslara hizmet veren okullarin baglamsal ihtiyaglarina dayali olarak adil kaynak
tahsisine oncelik veren farklilagtirilmis politika cercevelerinin gelistirilmesi ve uygulanmasi esastir. Okul
ozerkligini, bltce kullanimini ve yerellestirilmis karar alma sireglerini kisitlayan mevcut yasal ve idari
diizenlemeler, daha fazla esneklik ve duyarhlik saglayacak sekilde gézden gecirilmelidir. Yerel topluluklarla
etkilesimin artirilmasi ve mevzuat yoluyla kapsayici uygulamalarin tesvik edilmesi de daha siirdirilebilir
okul iyilestirme ¢abalarina 6énemli katkilarda bulunabilir.

6) Bu arastirma, Antalya ili Kepez ilgcesinde dezavantajli 6grenci oraninin yiksek oldugu on farkh
okuldaki katilimcilarin yari yapilandirilmig gérigsme formlarina verdikleri yanitlarla sinirlidir. Dezavantajlilik
olgusu her okulda farkli bicimlerde deneyimlenebileceginden dezavantajliligin 6grenciler {lizerinde
etkilerini azaltmaya ya da ortadan kaldirmaya yonelik yapilan okul temelli uygulamalarin kapsami, etkisi
ve sinirhliklar okuldan okula degisebilecektir. Bu dogrultuda, gelecek calismalarda dezavantajli 6grenci
oraninin yiiksek oldugu tek bir okul 6rnegi lizerinden yapilacak derinlemesine bir durum c¢alismasi, okulun
6zgll kosullari altinda uygulanan stratejilerin niteligini, 6grenciye etkisini ve sirdirilebilirligini daha
somut bicimde degerlendirme firsati sunabilir. Boylece, baglamsal faktorlerin uygulamalar Gzerindeki
etkisi daha detayl bir sekilde ortaya konulabilir.

Yazar Katki Orani
Yazarlar, galismaya esit oranda katki sunmuslardir.
Etik Beyan

“Yuksekogretim Kurumlari Bilimsel Arastirma ve Yayin Etigi Yonergesinde’ yer alan tim kurallara
uyulmus ve yonergenin ikinci bélimiinde yer alan “Bilimsel Arastirma ve Yayin Etigine Aykiri Eylemlerden”
hicbiri gerceklestirilmemistir.

Catisma Beyani

Yazarlar ¢alisma kapsaminda herhangi bir kurum veya kisi ile ¢ikar ¢atismasi bulunmadigini beyan
etmektedirler.
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