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Abstract
Keywords: The purpose of this study is to determine the predictive relationships among teachers’ cultural values,
cultural values, perceptions of cultural leadership, and classroom management approaches in Tiirkive and Kosovo.

The study was conducted using a correlational survey model. The sample consisted of 642 teachers
from Tiirkiye and 448 teachers from various cities in the Republic of Kosovo. The findings revealed that
teachers perceptions of cultural values in both Tiirkiye and Kosovo were lower than their perceptions of
cultural leadership and adopted classroom management approaches. Significant differences were found
between teachers in Tiirkive and Kosovo regarding cultural values, cultural leadership, and classroom
management approaches. Teachers working in Kosovo demonstrated higher levels of uncertainty
avoidance, collectivism, and long-term orientation compared to teachers in Tiirkiye.

No significant relationship was found between teachers’masculinity perceptions and cultural leadership
or its sub-dimensions in either country. In contrast, significant relationships were identified between
power distance, uncertainty avoidance, collectivism, and long-term orientation, and the sub-dimensions
of cultural leadership. Furthermore, significant relationships were found between all sub-dimensions
of cultural values and the sub-dimensions of adopted classroom management approaches, except for
power distance. The results also indicated that teachers’ perceptions of cultural values are significant
predictors of both cultural leadership perceptions and classroom management approaches in Tiirkiye
and Kosovo. Additionally, teachers’ perceptions of cultural leadership were found to be significant
predictors of their adopted classroom management approaches in both countries.

Ogretmenlerin Kiiltiirel Degerleri ile Kiiltiirel Liderlik Algilar1 ve Simf Yénetimi
Yaklasimlan Arasindaki Yordayic lliskiler: Kosova-Tiirkiye Karsilastirmasi
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classroom management,
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ARASTIRMA MAKALESI

0z
Anahtar Kelimeler: Bu ¢alismamin amaci Tiirkiye ve Kosova'daki ogretmenlerin kiiltiivel degerleri, kiiltiirel liderlik algilar
kiiltiirel deger, ve sinif yonetimi yaklagimlar: arasindaki yordayici iligkileri belivlemektir. Arastirma iliskisel tarama
iiltiirel liderlik yontemimodelindedir. Arastirmaya Tiirkiye den 642 dgretmen ve Kosova Cumhuriyeti'nin sehirlerinden

448 ogretmen kanlmustir: Arastirma bulgularina gore Tiirkiye ve Kosova 'daki ogretmenlerin kiiltiirel

jizgyzzz ;Zi deger algi diizeylerinin, kiiltiirel liderlik ve benimsenen sinif yonetimi diizeylerinden daha diisiik oldugu
vak ;; mlar belirlenmigtir: Tiirkiye ile Kosova 'daki gretmenlerin kiiltiirel deger; kiiltiivel liderlik ve sinif yonetimi

yaklagimlar: anlamh diizeyde farklilasmaktadi: Kosova'da gorev yapan ogretmenlerin belirsizlikten
kaginma egilimi, kolektivizim ve uzun erimlilik algilar Tiirkiyeye gore daha yiiksek diizeydedir:
Tiirkiye ve Kosova daki dgretmenlerin erillik algisi ile kiiltiivel liderlik ve alt boyutlar: arasinda anlaml
iligki bulunmamaktadw: Buna karsuik giic mesafesi, belirsizlikten kaginma, kolektivizm ve uzun erimlilik
ile Kiltiirel liderlik alt boyutlar: arasinda anlaml iliski oldugu goriilmiistiir. Gii¢ mesafesi disinda
kiiltiirel degerlerin tiim alt boyutlariyla benimsenen sinif yonetimi yaklasimlar: alt boyutlar: arasinda
anlaml diizeyde iligki bulunmaktadir: Tiirkiye ve Kosova'da gorev yapan 6gretmenlerin kiiltiirel deger
algilarimin, kiiltiirel liderlik algilari ve simif yonetimi yaklasimlarmmin énemli bir yordayicist oldugu
belirlenmigtir. Tiirkiye'de ve Kosova'da gorev yapan ogretmenlerin kiiltiivel liderlik algilarimn da
benimsenen suif yonetimi yaklagimlarma yonelik anlaml yordayici oldugu goriilmiistiir

*This study was derived from the first author’s doctoral dissertation entitled “Predictive Relationships Between Teachers’ Cultural Values, Perceptions of Cultural

Leadership, and Classroom Management Approaches: A Comparison of Kosovo and Tiirkiye,” conducted under the supervision of the second author at the Institute of

Educational Sciences of Marmara University and Istanbul Sabahattin Zaim University, Republic of Tiirkiye.

*An abstract of this study was presented as a conference paper at the 10th International Congress on Education and Social Sciences (X. TURKCESS 2024) on July 12, 2024 1493
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Introduction

Values are fundamental elements of social cohesion, order, and cultural continuity. They
guide individuals’ daily lives and contribute to the formation of social structures, functioning as the
building blocks of both personal identity and societal norms (Tirkyilmaz et al., 2020). As cognitive
frameworks, values encapsulate internalized principles of right and wrong, shaping perceptions,
behaviors, and decision-making processes (Wright, 2015). In educational contexts, teachers’ cultural
values are particularly significant because they directly influence how cultural norms are transmitted,
how leadership is perceived, and how classrooms are managed.

Kosova and Tiirkiye share a unique historical connection, having been part of the Ottoman
Empire for nearly 500 years. This prolonged coexistence fostered shared social, religious, and
institutional values, embedding collectivist orientations, respect for authority, and communal norms
in both societies (Kagitgibasi, 2007; Shala, 2020). Despite this common heritage, the post-Ottoman
trajectories of these societies diverged: Tiirkiye experienced rapid modernization and centralization,
whereas Kosovo underwent socialist administration under Yugoslavia and post-war nation-building
with strong international influences (Krasniqi, 2019). These historical trajectories have resulted
in both value similarities and context-specific divergences, which subsequently shape teachers’
perceptions of leadership and classroom management practices.

Hofstede’s cultural dimensions (1980, 2015) provide a framework for analyzing teachers’
cultural values in educational settings. Dimensions such as power distance, uncertainty avoidance,
collectivism—individualism, masculinity—femininity, and long-term orientation highlight both the
commonalities and divergences between Kosovar and Turkish teachers. Power Distance reflects
the degree to which unequal power distribution is accepted. Both Kosovar and Turkish teachers
demonstrate respect for authority, a legacy of hierarchical governance structures from the Ottoman
period. However, Turkish teachers often internalize authority more rigidly due to centralized national
education policies, whereas Kosovar teachers, influenced by post-war democratization and EU
integration, exhibit slightly more flexibility in hierarchical structures (Celik & Giir, 2020; Krasniqi,
2019). Uncertainty Avoidance pertains to comfort with ambiguity and unstructured situations.
Turkish teachers tend to prefer well-defined rules and structured classroom protocols, reflecting
cultural tendencies to minimize uncertainty (Karabatak & Sezgin, 2021). Kosovar teachers, shaped
by resource constraints, reform policies, and multicultural classroom dynamics, often demonstrate
higher adaptive capacity, showing greater tolerance for ambiguity (Rrustemi, 2017). Collectivism
vs. Individualism reveals societal emphasis on group versus personal priorities. Both societies are
historically collectivist, emphasizing familial ties and community cohesion (Hoxha, 2019; Kagit¢ibasi,
2007). Nevertheless, in urban Kosovo, individualistic tendencies emerge due to exposure to Western
pedagogical models, whereas Tiirkiye maintains more entrenched collectivist norms, influencing
teacher collaboration, classroom management, and leadership perceptions. Masculinity—Femininity
reflects the degree to which competition and achievement (masculinity) versus cooperation and
care (femininity) are emphasized. Turkish teachers generally operate within moderately masculine
cultural frameworks prioritizing achievement and hierarchical authority (Glingor, 2018). Kosovar
teachers, conversely, are increasingly influenced by gender equality policies and inclusive educational
programs, producing a more balanced or feminine-leaning orientation in classroom management and
leadership practices (Krasniqi & Peci, 2021). Long-Term Orientation addresses the emphasis on
perseverance and future planning. Turkish teachers display moderate long-term orientation, blending
respect for tradition with incremental reform (Inal, 2019). Kosovar teachers, navigating post-
conflict realities and systemic instability, often adopt short-term, pragmatic strategies in classroom
management and leadership (Berisha, 2018).
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Cultural leadership in educational organizations involves protecting, transmitting, and
adapting institutional values, and fostering environments conducive to shared norms and collaboration
(Bostanci, 2011; Fullan & Hargreaves, 1996). Teachers’ perceptions of leadership are strongly
shaped by their own cultural values and the historical context of the school environment. In Tiirkiye,
school leaders tend to prioritize institutional stability, hierarchy, and adherence to national curricular
objectives (Akyiiz, 2018). Teachers perceive leaders as authorities who safeguard traditions,
facilitate professional development within structured programs, and maintain collective cohesion.
In Kosovo, cultural leadership is enacted within a more dynamic, multicultural environment (Vula
& Berdyna, 2015). Kosovar teachers often perceive leaders as collaborators who mediate between
ethnic groups, promote inclusivity, and navigate systemic reforms. While hierarchical tendencies
exist, they are mitigated by participatory and flexible leadership practices that contrast with Tiirkiye’s
more centralized approach. Effective cultural leaders in both countries demonstrate the ability to:

» Articulate and transmit institutional values clearly;
*  Support teacher professional growth;
* Mediate conflicts and integrate diverse cultural perspectives (Celik, 2013; Kececioglu, 2003).

However, the mode of implementation differs due to historical and cultural contexts. In
Tiirkiye, leadership reflects continuity and cohesion shaped by centralized administration, whereas
in Kosovo, leaders must adapt to fluid socio-political realities, fostering collaboration and inclusivity
in classrooms and schools. These perceptions directly influence how teachers approach classroom
management, discipline, and student engagement.

Classrooms function as microcosms where teachers’ cultural values and leadership perceptions
are enacted in practice. Effective classroom management ensures that educational objectives are met,
learning environments remain positive, and student behaviors align with cultural and institutional
norms (Jones, 1996; Woolfolk, 1995). Two primary categories of classroom management approaches
are traditional and contemporary. Traditional approaches are teacher-centered, hierarchical, and
uniform, reflecting high power distance and collectivist orientations. Contemporary approaches
prioritize democracy, student-centered learning, and flexibility, aligning with more adaptive or
individualist tendencies (Y1lmaz, 2006). Within these frameworks, four additional approaches are
identified:

Reactive — Responding to negative behaviors with corrective actions, often using authority-based
interventions (Fallona & Richardson, 2006; Little et al., 2000).

Precautionary/Preventive — Anticipating and mitigating potential disruptions before they occur
(Safran & Oswald, 2013; Wilks, 1996).

Developmental — Addressing students’ social, emotional, and cognitive growth, tailoring interventions
to individual needs (Clark, 1967).

Holistic — Integrating preventive, reactive, and developmental strategies into a coherent behavior
management policy (Olsen & Neilsen, 2006).

Turkish classrooms, influenced by centralized educational policies and a collectivist—
hierarchical cultural background, often display reactive and precautionary approaches, emphasizing
discipline, conformity, and adherence to established norms. Kosovar classrooms, shaped by post-
war multicultural dynamics, resource variability, and ongoing educational reforms, exhibit a
greater tendency toward developmental and holistic approaches, encouraging flexibility, student
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participation, and inclusivity (M&hilli, 2020). The historical 500-year Ottoman shared heritage
reinforces commonalities: both societies value respect for authority, community cohesion, and teacher
responsibility in moral and social development. Yet divergence emerges in contemporary practice:
Kosovo’s exposure to European integration and multicultural policies fosters adaptive, participatory,
and inclusive classroom management, whereas Tiirkiye retains more structured, hierarchical, and
uniform strategies. Teachers’ cultural values influence both perceptions of leadership and classroom
management. For instance, collectivist teachers are more likely to support group-based instruction
and hierarchical leadership, whereas teachers with more individualist or adaptive orientations engage
in participatory leadership and flexible management. This interplay underscores the predictive
relationships posited in the study’s title: teachers’ cultural values shape how they perceive leadership
and manage classrooms in both contexts.

The purpose of this study is to comparatively determine the predictive relationships between
cultural values, cultural leadership perceptions, and classroom management approaches adopted by
teachers in Turkey and Kosovo. In order to find an answer to the main problem of the research, the
following sub-problems were sought:

1. What is the level of cultural values, cultural leadership, and classroom management approaches
adopted by teachers in Tiirkiye and Kosovo?

2. Do cultural value perceptions of teachers in Tiirkiye and Kosovo significantly predict their
cultural leadership perceptions?

3. Do the cultural value perceptions of teachers in Tiirkiye and Kosovo significantly predict the
classroom management approaches they adopt?

4. Do cultural leadership perceptions of teachers in Tiirkiye and Kosovo significantly predict the
classroom management approaches they adopt?

Methodology
Research Method

The aim of the study is to investigate the predictive relationships between cultural values,
cultural leadership perceptions, and classroom management approaches adopted by teachers in
Turkey and Kosovo. Relational survey model was used for this purpose. Relational research is the
studies conducted to determine the relationships, levels and cause and effect links between two or
more variables (Biiyiikoztiirk, et al, 2014).

Study Group

The study group of this research consists of teachers working for public schools in Istanbul,
Tiirkiye, and Kosovo in the 2021-2022 academic year. The study group was selected by convenience
sampling. In the study, 7 districts were determined from Istanbul, and 642 teachers working in public
schools in the districts affiliated to the Directorate of National Education (Bakirkdy, Basak City,
Kadikéy, Kiigiikcekmece, Maltepe, Uskiidar, and Umraniye) participated in the study. In the Kosovo,
3 cities (Pristina, Prizren, and Mamusha) were identified. 448 teachers working in public schools in
the districts of the Ministry of Educational Sciences and Technology participated.

Data Collection

Data were collected with the Individual Cultural Values (Saylik, 2019), Cultural Leadership
Scale Revised Form (Metlilo & Yildirim, 2022), and Classroom Management (Metlilo, 2023) scales
in the spring semester of the 2021-2022 academic year.
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Ethics Committee Approval

Ethical suitability of this research was evaluated by Ethics Committee of Istanbul Sabahattin
Zaim University Rectorate at the meeting dated 24.09.2021, numbered 2021/09, and it was considered
ethically suitable. Participants were informed about the research, and voluntary participation was
ensured.

Results
First Sub-Problem

Comparison of Teachers’ Perception Levels of Cultural Values, Cultural Leadership, and
Adopted Classroom Management in Tiirkiye and Kosovo

Table 1

Arithmetic Mean and Standard Tirkiye Kosova
Deviation Values of Teachers’

Perception Levels of Cultural Values,

Cultural Leadership, and Adopted

Classroom Management in Tiirkiye

and Kosovo

Cultural Values n M SD n M SD
Power Distance 642 2,21 ,791 448 2,34 178
Uncertainty Avoidance 642 3,95 ,628 448 428 ,719
Collectivism 642 3,19 ,938 448 3,78 ,842
Longevity 642 4,15 ,600 448 4,24 ,667
Masculinity — Femininity 642 2,53 1,020 448 2,28 1,159
Cultural Leadership

Cultural Leadership Overall 642 3,95 ,68 448 4,11 ,56
Establishing Culture 642 3,88 ,76 448 4,03 ,65
Adoption of Culture 642 4,14 77 448 4,24 77
Managing Culture 642 3,93 75 448 4,13 ,62
Classroom Management Approach

Reactive 642 4,07 ,58 448 4,47 48
Precautionary 642 422 58 448 4,40 54
Developmental 642 4,38 55 448 448 ,49
Holistic 642 4,35 ,54 448 4,46 52

Table 1 indicates clear cross-cultural differences in teachers’ perceptions. In terms of
cultural values, Kosovar teachers demonstrate a higher level of uncertainty avoidance (M= 4.28,
SD=.719) compared to Turkish teachers (M= 3.95, SD=.628), reflecting a preference for structured
classroom environments, explicit rules, and predictable procedures. Collectivism scores are also
higher in Kosovo (M= 3.78, SD = .842), suggesting stronger group orientation and collaboration
tendencies, whereas Turkish teachers (M= 3.19, SD= .938) show a moderate collectivist orientation.
Conversely, masculinity—femininity values reveal that Kosovar teachers lean slightly more toward
feminine-oriented values (M= 2.28, SD= 1.159), emphasizing nurturing, cooperation, and egalitarian
classroom relationships. Both countries show high longevity scores (Tiirkiye: M=4.15; Kosovo: M=
4.24), indicating a shared commitment to long-term educational objectives.
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In cultural leadership, Kosovar teachers consistently score higher across all subdimensions,
particularly in managing culture (M=4.13, SD=.62) and adopting culture (M=4.24, SD=.77). This
suggests they perceive leadership roles as deeply intertwined with maintaining and integrating
cultural norms into teaching practices. Turkish teachers also report positive perceptions but with
slightly lower means, possibly reflecting differences in sociocultural context, school system size, and
historical evolution of teacher roles.

Regarding classroom management, both groups favor reflective, precautionary,
developmental, and holistic approaches. Kosovar teachers consistently report higher mean scores
(e.g., reflective approach M=4.47, SD =.48), implying a stronger orientation toward student-centered
and reflective teaching practices. Turkish teachers also adopt these strategies but exhibit slightly
more variability in preferences, reflected by higher standard deviations.

Second Sub-Problem

Regression Analysis of Cultural Value Perceptions and Cultural Leadership Perceptions of
Teachers in Kosovo and Tiirkiye.

Table 2

Regression Analysis of Cultural Value Perceptions of Teachers Working in Kosovo on Cultural
Leadership Perceptions

Non-Std. Coefficient  Std.

Coefficient
Model f(l1.446) p B Std. Error R R? t P CIL VIF
1 Fixed 96.546 .00 2.708 .145 422 .176 18.673 .00 1.000
BK 328 .033 422 9.826 .00 12.013  1.000
2 Fixed 54.716 .00 2.375 176 444 .194 13.507 .00 1.000
UA 278 .036 359 7.688 .00 13.897  1.206
L 128 .039 153 3.282 .00 15785  1.206

*Dependent Variable: Cultural Leadership Durbin-Watson: 1.966, UA: Uncertainty Avoidance, L: Longevity

When the data in Table 2 are analyzed, it is seen that there is a significant predictive
relationship between the uncertainty avoidance sub-dimension of cultural value perceptions and
cultural leadership perceptions in the regression analysis of cultural value perceptions of teachers
working in Kosovo. In the regression analysis of the cultural value perceptions of the teachers working
in Kosovo regarding their cultural leadership perceptions, a significant predictive relationship was
found between the uncertainty avoidance and longevity sub-dimensions of cultural value perceptions
and cultural leadership perceptions.

The regression analysis reveals that uncertainty avoidance (UA) is a significant predictor of
Kosovar teachers’ perceptions of cultural leadership, indicating that teachers who prefer structured,
predictable classroom environments also perceive themselves as more capable in leading and shaping
school culture. Additionally, longevity (L) shows a positive relationship, suggesting that teachers
with a focus on long-term goals and sustained educational outcomes view themselves as stronger
cultural leaders. Collectivist tendencies (BK) further reinforce this connection, highlighting how
collaborative and group-oriented values enhance teachers’ leadership perceptions.
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Table 3

Regression Analysis of Cultural Value Perceptions of Teachers Working in Tiirkiye on Cultural
Leadership Perceptio

Non-Std. Std.

Coefficient Coefficient
Model  £(1,40) p B Std. B3 R R? t p CI VIF

Error

Fixed 83.525 .00 2353 177 340 .114 13.326 .00  1.000
L 384 .042 340 9.139 .00 13.925 1.000
Fixed 63.541 .00 1.748 .197 407 .163 8.865 .00 1.000
L 281 .044 248 6.354 .00 14363 1.167
UA 262 .042 243 6.216 .00 17.213 1.167

*Dependent Variable: Cultural Leadership Durbin-Watson:1.995, L: Longevity, UA: Uncertainty Avoidance

When the data in Table 3 are analyzed, it is seen that there is a significant predictive relationship
between the longevity sub-dimension of cultural value perceptions and cultural leadership perceptions
in the regression analysis of cultural leadership perceptions of teachers working in Tiirkiye. In the
regression analysis of the cultural value perceptions of the teachers working in Tiirkiye regarding
their cultural leadership perceptions, a significant predictive relationship was found between the
longevity and uncertainty avoidance sub-dimensions of cultural value perceptions and cultural
leadership perceptions.

In Tiirkiye, longevity emerges as the strongest predictor of cultural leadership perceptions,
implying that teachers’ long-term orientation and dedication to sustained educational development
enhance their leadership self-perceptions. Uncertainty avoidance also significantly contributes,
showing that teachers who prefer structured approaches feel more confident in their leadership roles.
This pattern mirrors the Kosovar context but with slightly lower standardized coefficients, possibly
due to Tiirkiye’s larger and more heterogeneous educational environment, which introduces a wider
variety of classroom practices and teacher experiences.

Third Sub-Problem

Regression Analysis of Cultural Value Perceptions and Classroom Management Approaches
Adopted by Teachers in Kosovo and Tiirkiye.

1499



Predictive Relations Between Teachers' Cultural Values and Their Perceptions of Cultural...

Table 4

Regression Analysis of Kosovo Teachers’ Cultural Value Perceptions on Adopted Classroom
Management Approaches

Non-Std. Std.
Coefficient Coefficient
Model £(1,446)  p 3 Std. 3 R R t p Cl VIF
Error
1 Fixed 123.894 .00 3,178 ,116 466 216 27,364 ,00 1,000
L ,301 ,027 ,466 11,131 ,00 12,810 1,000
2 Fixed 88.566 .00 2,769 ,128 534 282 21,662 ,00 1,000
L ,225 ,028 ,348 7,915 ,00 13,897 1,206
UA ,170 ,026 ,285 6,472 ,00 15,785 1,206
3 Fixed 64.418 .00 2,899 ,132 551 .299 21,992 ,00 1,000
L ,231 ,028 ,359 8,229 ,00 4,772 1,212
UA ,161 ,026 ,269 6,144 ,00 15,938 1,220
M -,051 ,015 -,137 -3,437 ,001 18,171 1,012
4 Fixed 50.913 .00 2,851 ,132 561 309 21,593 ,00 1,000
L ,203 ,030 315 6,822 ,00 5,256 1,378
UA ,149 ,026 ,248 5,632 ,00 12,778 1,256
M -,058 ,015 -,156 -3,889 ,00 18,076 1,044
Col. ,063 ,023 123 2,747 ,006 20,487 1,296

*Dependent Variable: Classroom Management, Durbin-Watson: 1.936, L: Longevity, UA: Uncertainty Avoidance, M: Masculinity, Col:
Collectivism

When the data in Table 4 are analyzed, regression analysis of the cultural value perceptions of
the teachers working in Kosovo revealed a significant predictive relationship between the longevity
sub-dimension of cultural value perceptions, the longevity and uncertainty avoidance sub-dimensions,
the longevity, uncertainty avoidance, and masculinity sub-dimensions, and the longevity, uncertainty
avoidance, masculinity, and collectivism sub-dimensions of cultural value perceptions and classroom
management approaches adopted.

Regression analysis demonstrates that longevity, uncertainty avoidance, masculinity, and
collectivism significantly influence the classroom management approaches adopted by Kosovar
teachers. Teachers emphasizing long-term planning, structured environments, and group cohesion
tend to integrate reflective, developmental, and holistic strategies. Masculinity (M) shows a small
negative effect, suggesting that more competitive or assertive tendencies may slightly reduce the
adoption of cooperative classroom practices. Collectivism positively predicts classroom management,
reinforcing the role of collaborative cultural values in guiding pedagogical choices.
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Table 5

Regression Analysis of Cultural Value Perceptions of Teachers Working in Tiirkiye on Adopted
Classroom Management Approaches

Non-Std. Std.
Coefficient Coefficient
Model 7(1,640) p 3 Std. 3 R R2 t p CI VIF
Error
1 Fixed 174.512 .00 2,780 115 463 213 24,104 ,000 1,000
L ,363 ,027 ,463 13,210 ,000 13,925 1.000
2 Fixed 112.748 .00 2,377 ,129 Sl 259 18,476 ,000 1,000
L ,294 ,029 375 10,197 ,000 14,363 1.167
UA ,174 ,027 ,233 6,346 ,000 17,213 1.167
3 Fixed 79.527 .00 2,515 ,135 522269 18,624 ,000 1,000
L ,293 ,029 374 10,239 ,000 5,820 1.167
UA ,172 ,027 ,230 6,298 ,000 16,432 1.168
M -,049 ,016 -,107 -3,152 ,002 20,148 1.001

*Dependent Variable: Classroom Management, Durbin-Watson: 1.963, L: Longevity, UA: Uncertainty Avoidance, M: Masculinity

When the data in Table 5 are analyzed, it is seen that there is a significant predictive
relationship between the longevity sub-dimension of cultural value perceptions, the longevity and
uncertainty avoidance sub-dimensions of cultural value perceptions, and the longevity, uncertainty
avoidance, and masculinity sub-dimensions of cultural leadership perceptions of teachers working in
Tiirkiye and classroom management approaches adopted.

For Turkish teachers, longevity again emerges as the most robust predictor, showing that
teachers who prioritize long-term educational outcomes adopt more holistic, developmental, and
precautionary classroom management strategies. Uncertainty avoidance also contributes, indicating
that teachers’ desire for structured environments influences their classroom control and planning.
Masculinity exerts a small negative influence, suggesting that assertiveness-oriented cultural values
may slightly reduce reflective or collaborative management practices. Overall, Turkish teachers
exhibit a pattern similar to Kosovo but with somewhat lower effect sizes, reflecting cultural and
systemic differences.

Fourth Sub-Problem

Regression Analysis Findings of Cultural Leadership Perceptions of Teachers in Kosovo and
Tiirkiye on Adopted Classroom Management Approaches

1501



Predictive Relations Between Teachers' Cultural Values and Their Perceptions of Cultural...

Table 6

Regression Analysis of Kosovo Teachers’ Cultural Leadership Perceptions on Adopted Classroom
Management Approaches

Non-Std. Coefficient (S:t(i ficient R - o1 VIF
Model  f(1.446)  p t p

B Std. Err. )
Fixed 217,753 .00 2,640 124 573 327 21271 ,000 1,000 1,000
CLO 441 1030 573 14,756 000 14,797
Fixed 00 2647 123 580 21435 000 1,000 3,073
cLo 112,943 544 1052 707 334 10,440 000 14,686 3,073
EC 107 044 -163 2407 016 28459

* Dependent Variable: Classroom Management, Durbin-Watson: 1.926, CLO: Cultural Leadership Overall, EC: Establishing Culture

When the data in Table 6 are examined, in the regression analysis of the perceptions of
cultural leadership of the teachers working in Kosovo on the classroom management approaches
adopted, a significant predictive relationship was found between cultural leadership in general
and classroom management approaches adopted. In the regression analysis of the perceptions of
cultural leadership of teachers working in Kosovo on classroom management approaches adopted,
a significant predictive relationship was found between the overall cultural leadership and the sub-
dimension of culture creation and classroom management approaches adopted.

Kosovar teachers’ perceptions of overall cultural leadership strongly predict their adoption
of classroom management strategies (3= .573), demonstrating that teachers who view themselves
as effective cultural leaders are more likely to implement reflective, developmental, and holistic
approaches. The sub-dimension of establishing culture also predicts classroom practices, albeit
negatively in some models, indicating that overly prescriptive or rigid cultural enforcement may
reduce flexibility in student-centered strategies. Overall, leadership perceptions appear central in
shaping how teachers structure, plan, and manage classroom dynamics.
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Table 7

Regression Analysis of Cultural Leadership Perceptions of Turkish Teachers on Adopted Classroom
Management Approaches

f Non-Std. Std.
Model (1,640) p St R R2 t p Cl VIF
Error
Fixed 206,605 ,00 2,935 095 494 243 30,750 ,00 1,000
CLO 342 024 494 14374 00 11,727 1,000
Fixed 2,842,097 513261 29259 00 1,000
CLO 13,915 ,00 730 036 332 6,308  ,00 12,662 2,399
EC 130,032 212 4,036 00 20278 2,399

*Dependent Variable: Classroom Management, Durbin-Watson: 1.926, CLO: Cultural Leadership Overall, EC: Establishing Culture

As seen from Table 7, the regression analysis conducted to investigate the impact of teachers’
perceptions of cultural leadership on the classroom management approaches they adopt revealed a
significant predictive relationship between overall cultural leadership and classroom management
approaches. This relationship demonstrated a moderate level of predictive power (R2=.261),
indicating that cultural leadership accounts for approximately 26.1% of the variance in classroom
management approaches. Similarly, the regression analysis focusing on the culture creation sub-
dimension of cultural leadership also indicated a significant predictive relationship with the
classroom management approaches adopted by teachers. This finding likewise reflects a moderate
level of prediction.

In Tiirkiye, both overall cultural leadership and the establishing culture sub-dimension
significantly predict classroom management approaches. Teachers with higher leadership perceptions
tend to implement reflective, developmental, and precautionary strategies more frequently. The
effect of establishing culture (B =.212) suggests that promoting collaborative and structured cultural
practices reinforces teachers’ classroom management approaches. These results highlight that
cultural leadership is closely intertwined with pedagogical behavior, underscoring the importance of
fostering leadership competencies for effective classroom management.

Discussions, Conclusions, and Recommendations
Comparison of Cultural Value Perception Levels of Teachers in Kosovo and Tiirkiye

The power distance perception of teachers working in Turkey and Kosovo is low. Cultural
Value Perceptions The concept of power distance is a phenomenon that occurs when one person
shows superiority over the other in different situations such as prestige, authority, and wealth in
organizations or institutions. Societies with high power distance perceive this situation as normal,
while societies with anti-power distance perceive it as an abnormal situation (Hofstede, 1984). Power
distance can be perceived as societies feeling themselves close and distant to authority. According to
the findings of the research, it can be said that the power distance perceptions of teachers in Tiirkiye
and Kosovo are at a low level, while teachers in Kosovo have relatively higher levels of power
distance perceptions than teachers in Tiirkiye.

In the study conducted by Can and Giindiiz (2021), it is stated that the power distance of
teachers is at a very low level, according to Deniz (2013), the general power distance perception of
teachers working in primary education institutions is at a low level and the power distance at school
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is at a medium level, and in the study conducted by Cavdar (2021), it is stated that the power distance
of teachers is at a low level. It is stated that the power distance levels of administrators and teachers
are high (Yaman & Irmak, 2010), and the power distance of academic staff and administrative
staff working in state universities is at a high level (Uslu & Ardig, 2013). Khatri (2009) also stated
that power distance affects employee participation, the nature of job descriptions, organizational
participation, decision-making, discipline, control, deference to senior employees, management
development, and organizational structuring. In light of all this information, it can be interpreted that
the perception of power distance is an indicator of the democratic understanding and preferences of
societies, and the fact that the perception of teachers working in Tiirkiye and Kosovo regarding the
power between them and senior management is at low and higher levels can be interpreted as not
reaching the desired level in terms of educational administration.

Teachers working in Tiirkiye have a high level of uncertainty avoidance perception, and
teachers working in Kosovo have a very high level of uncertainty avoidance perception. Deviation
from the path involves the greatest danger for societies that tend to avoid uncertainty (Lee, et al,
2020). Countries and societies are categorized as having low and high levels of uncertainty avoidance.
Societies with low levels of uncertainty avoidance do not have much uncertainty in their perception
of the future. Their family rules are flexible, their sense of nationalism is intense, and their degree of
trust and motivation is high. They can tolerate negativity. In societies with high uncertainty avoidance
perceptions, family rules are strict, feelings of nationalism are insignificant, pessimistic, unhappy
and negative thoughts are at the forefront (Minkov & Hofstede, 2014).

It is seen that the level of uncertainty avoidance sub-dimension of cultural value perceptions
of teachers in Tiirkiye and Kosovo is high, and the uncertainty avoidance tendency of teachers in
Kosovo is relatively higher than that of teachers in Tiirkiye. It has been observed that the level of
uncertainty avoidance of cultural value perceptions of faculty of education students is at a medium
level (Korkut & Keskin, 2015), the level of uncertainty avoidance of primary, secondary and high
school teachers is high (Celik, 2012), and the pre-service teachers of the faculty of education have
moderate uncertainty avoidance tendencies (Saylik & Han, 2021; Yildirim, 2016). In addition, there
are many studies in which the cultural value of uncertainty avoidance is high (Bodur & Kabasakal,
2002; Saylik, 2017; Turan, etal, 2005; Wasti, 1995). According to all these results, it can be interpreted
that the perception of uncertainty avoidance is an indicator of the entrepreneurial orientation and
development of societies, and the high level of uncertainty perception between the teachers working
in Kosovo and Turkey and the top management can be interpreted as the desired level in terms of
educational management and supervision has not yet been reached.

The collectivism perception of the teachers working in Tiirkiye is at a medium level, and
the collectivism perception of the teachers working in Kosovo is at a high level. Collectivism and
individualism are the opposites of each other. In societies where individualism is superior, self-
interest and selfishness are at the forefront. Living standards and conditions are high. Individuals
work to increase their own interests and income rather than the society’s (Gokge, 2017). In collectivist
societies, on the other hand, community interests are at the forefront. Issues that will provide social
benefit are important. The concept of “we” is used instead of “me”. Group opinions are respected
when making decisions. Family ties are very important. In collectivist societies, conflict is avoided,
and the sense of shame is at the forefront (Hofsted, et al, 2010; Hui & Triandis, 1986).

Triandis (1989) mentions four dimensions in his study on collectivism and individualism.
The first dimension is the concept of I and we, the second dimension is individual and social goals,
the third dimension is individual and social norms, duties and obligations, and the fourth dimension
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is individual and social emphasis in relationships (cited in Dakhli, 2009). In the study conducted by
Hofstede (2001) to determine the cultural characteristics of countries, he states that Tiirkiye has the
cultural value of collectivism. In another study conducted by Hofstede (1984), he stated that Japan,
Greece, and Tiirkiye have the cultural value of collectivism, but the USA, England, and Austria have
the cultural value of individualism. In the study conducted by Giirbiiz and Bingdl (2007), it was seen
that managers showed characteristics of owning the organization in their cultural tendencies and that
they were based on collectivist culture with high power and uncertainty avoidance tendencies.

It is seen that the perception of collectivism of teachers working in Tiirkiye is at a medium
level, and the perception of collectivism of teachers working in Kosovo is at a high level. In
studies conducted on university students, it has been observed that students’ horizontal and vertical
collectivism levels are high (Kahveci, et al, 2019; Ozbek, 2010), above the determined average
(Uzuntarla, etal, 2016), and that collectivism is more dominant and at a higher level than individualism
(Zeyada, 2018). According to these results, it can be interpreted that the perception of collectivism
is an indicator of the social interests of societies, and the fact that the perception of teachers working
in Kosovo and Tiirkiye regarding the social interests between the educational administration and the
educational administration is at medium and high levels can be interpreted as that the desired level
has not been reached in terms of educational administration.

The perception of longevity of teachers working in Tiirkiye is at a high level and the
perception of longevity of teachers working in Kosovo is at a very high level. The concept of
longevity in cultural value perceptions can be expressed as orientation towards the long term. Its
opposite meaning can be stated as short-term orientation. It is expressed as the degree of giving
importance to long-term losses and short-term gains (Taras, 2007). The long-termism dimension
was added to cultural value perceptions by Hofstede in 1991. This dimension, which emerged in the
values research conducted by the Chinese, classifies low-level societies as short-term oriented and
high-level societies as long-term oriented. Hofstede succeeded in carrying the model to a universal
dimension by adding the dimension of long-term orientation to cultural values. In this context, he
named those dealing with the past and present as short-term orientation and those dealing with the
future as long-term orientation (Almagtome, 2015). Long-term-oriented societies are patient, know
how to wait, maintain order, and aim for great success. Short-term oriented societies, on the other
hand, are very impatient, respect traditions and customs from the past, and are satisfied with small
achievements.

It is stated that teachers in Tirkiye have a high level of long-term orientation sub-dimension,
but teachers in Kosovo have a higher level than teachers in Tiirkiye. It shows that teachers with high-
level characteristics are in a society group that is forward-looking for the future, can make strategic
planning, and take strong steps towards their goals. Hofstede (1984) ranks Turkey 47th among 76
countries in terms of short masculinity perception. In this order, he emphasizes characteristics such
as preserving traditions and customs, social order, focusing on the present, and low scores. Hofstede
(2001) conducted a study among 23 countries to determine the longevity scores of 23 countries.
According to this study, China (118 points) has the highest level, and Pakistan (0 points) has the
lowest level. In the study conducted by Saylik and Han (2021), it was stated that teachers’ perceptions
of longevity were also high.

Since the perception of longevity is an indicator of the long-term orientation of societies,
the high level of perception of long-term orientation between the teachers working in Kosovo and
Turkey can be interpreted as that the desired level has been reached in Kosovo in terms of educational
management, while the desired level has not yet been reached in Tiirkiye. The masculinity perception
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of teachers working both in Tiirkiye and Kosovo is at a low level. Cultural value perceptions The
concept of masculinity expresses the values attributed to gender difference in societies. In societies
where femininity is dominant, kindness, patience, modesty, slow movement, and respectability are at
the forefront. These societies attach importance to interpersonal relationships. In masculine societies,
the number of individuals with masculine characteristics is high. In feminine societies, the number of
individuals with feminine characteristics is high. Teachers in feminine cultures encourage, motivate,
encourage cooperation, and provide full support for their students to succeed. In masculine societies,
school failure is a disaster for them (Hofstede, 1980). Masculine and feminine societies also differ
in the evaluation of teachers and students. The masculinity of the teachers who participated in the
study was low. Their behaviors and actions are in balance according to their level. Using Hofstede’s
cultural dimensions of masculinity and femininity, the cultural value levels of Tiirkiye and Iran were
tried to be determined. According to the results of the research, it was stated that Hofstede’s cultural
value of femininity is dominant and its level is high in Tirkiye and Iran (Aydogan & Zemestani,
2014). It is seen that masculinity and femininity cultural values are also related to management
cultures. According to all these results, it can be interpreted that the perception of masculinity is an
indicator of the values attributed to gender difference in societies, that the perception of teachers
working in Kosovo and Tiirkiye regarding gender difference between them and senior management
is at a low level, and that there is not enough level of gender difference in terms of educational
management. The fact that the masculinity levels of the teachers in Tiirkiye are higher than those of
the teachers in Kosovo can be said to be a form of expression that their social characteristics show
prominent behaviors towards masculine values.

In the comparison of the levels of the sub-dimensions of the cultural value perceptions of the
teachers in Tiirkiye and Kosovo, it can be stated that the perception levels of the teachers working in
Kosovo are at a higher level compared to the teachers working in Tiirkiye, while Tiirkiye has a higher
level in the masculinity sub-dimension. Accordingly, it can be stated that the teachers working in
Kosovo feel the cultural values of power distance, uncertainty avoidance, collectivism and longevity
more clearly and show them in their behaviors, while the teachers in Tiirkiye apply masculinity
values more visibly.

In the comparison of the levels of the sub-dimensions of the cultural value perceptions of the
teachers in Tiirkiye and Kosovo, it can be stated that the perception levels of the teachers working in
Kosovo are at a higher level compared to the teachers working in Tiirkiye, while Tiirkiye has a higher
level in the masculinity sub-dimension. Accordingly, it can be stated that the teachers working in
Kosovo feel the cultural values of power distance, uncertainty avoidance, collectivism and longevity
more clearly and show them in their behaviors, while the teachers in Tiirkiye apply masculinity
values more visibly.

Comparison of Cultural Leadership Perception Levels of Teachers in Tiirkiye and Kosovo

It is seen that the perception of cultural leadership in general, the creation and management
of culture of the teachers working both in Tiirkiye and Kosovo, is at a high level. On the other hand,
the perception of the adoption of culture is at a high level for the teachers working in Tiirkiye and at a
very high level for the teachers working in Kosovo. The most important factor in maintaining school
processes in integrity is the school administrator. The school administrator undertakes the biggest
task in creating, shaping, and managing the school culture or adopting and sustaining the existing
culture (Balci, et al, 2005). In order to establish a strong communication with teachers or students,
the school administrator should proceed through culture, which is the easiest way (Taormina, 2008).
The cultural leader can bring together the school culture and employees in line with the vision of the
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school, guide them, and ensure that they adopt the school culture. It is seen that the cultural leader
provides value-based management and affects teachers’ moral satisfaction, professional development,
and cooperation (Uygur, 2021).

The cultural leader is the key to success (Giicliiol, 1985). The cultural leader leads the
employees to the goal through the norms, beliefs, symbols, traditions and common thoughts that make
up the school culture (Yildirim, 2001). Since the cultural leader focuses on a basic phenomenon such
as school culture, it includes more than one element. Vision and mission are at the top of his/her task.
Situational characteristics that reflect or perceive school culture can be listed as leader behaviors,
managerial actions, performance, use of tradition, consistency, continuity, stability, and followers’
comments on the leader. In addition, the most important factor affecting all of these elements is the
personal qualities of the cultural leader. The outputs of the elements of cultural leadership are clearly
visible in school culture. Personal qualities include influential narrator characteristics such as self-
confidence, embracing the culture, introducing it to others, and making them accept it. Vision and
mission versus radical and conservative ideology. In perceived situations, the leader’s capacity to
manage the situation is another characteristic. The more elements a cultural leader has, the easier it
is to create, adopt and manage school culture (Trice & Beyer, 1993).

When the related literature was examined, it was seen that school administrators’ levels of
fulfilling cultural leadership behaviors were at a high level (Gokalp, 2018: 138), school administrators’
perceptions of cultural leadership were at a high level according to teachers’ views (Akgiil, 2019),
principals’ perceptions of cultural leadership were at a high level according to preschool teachers’
views (Cek, 2011), school principals’ cultural leadership levels were at a medium level according to
teachers’ perceptions (Aksu, et al, 2003) and primary school administrators’ cultural leadership levels
were at a high level (Uygur, 2021). According to all these results, it can be interpreted that cultural
leadership perception is an indicator of the leadership tasks undertaken for the creation, adoption and
management of school culture, and the high and very high level of cultural leadership perceptions of the
teachers working in Kosovo and Tiirkiye between them and the senior management can be interpreted
by emphasizing that there is a sufficient level in terms of educational management, but in order to
bring this level to higher levels, it is necessary to take more active roles in the principles and processes
of educational management and to make teachers feel that they are valuable and to reflect them to the
culture and to make more efforts to encourage cooperation between teachers in the school.

Comparison of the Perception Levels of Classroom Management Approaches Adopted by
Teachers in Tiirkiye and Kosovo

According to the findings, the reactive sub-dimension of the teachers working in Tiirkiye
is at a high level, while the reactive sub-dimension of the teachers working in Kosovo is at a very
high level. However, it is seen that the classroom management approaches adopted by teachers
in both Tiirkiye and Kosovo have very high levels of preventive, developmental and holistic sub-
dimensions. Classroom management is to ensure the effective realization of education and training
activities for students (Balay, 2003). Classroom management, which is seen as a system, discipline,
and management area, is a very important factor underlying successful societies (Hardin, 2012).
The system characteristic of classroom management can be expressed as following the systematic
management processes of the classroom. At certain stages of the management process, the
characteristics of what is important to do are emphasized. It emphasizes the importance of how
successful and active the management is in these processes in order to move education to a successful
teaching dimension. Although systems, disciplines, and management are seen as different fields, they
are inseparable parts of each other.
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Classroom management approaches are classified as traditional and contemporary approaches
(Aydin, 1998). Traditional approaches are an understanding of education where discipline is at the
forefront, the teacher is at the center, and the student is passive (Uyanik Balat, 2013). In contemporary
approaches, on the other hand, there is an understanding of education in which the student is in the
center and active, the teacher acts as a guide and a democratic classroom environment is provided
(Aydin, 2013). Contemporary approaches support students to be inquisitive and teachers to be
directive and innovative in education. Approaches can be evaluated according to teachers’ skills. The
teacher who uses the reactive approach can be interpreted as weak in terms of classroom management
because he/she resorts to reward and punishment (Erdogan, 2008). The teacher using the precautionary
approach is responsible for constantly taking precautions for unwanted behaviors that may occur in
the classroom. Therefore, the constant measures taken cause students to get bored and experience a
decrease in their motivation (Agaoglu, 2002). The teacher who follows the developmental classroom
management approach provides classroom management according to student developmental stages.
Clear decisions are taken and implemented on the issues that need attention in each developmental
process (Unal & Ada, 2003). A holistic classroom management approach can be considered a mixed
approach consisting of all approaches. It is a type of approach in which the necessary educational
intervention is given when necessary according to the situation, environment and developmental
stage (Basar, 1999).

In the related literature, preschool teachers have high levels of classroom management skills
(Sadik & Dikici Sigirtmag, 2016); classroom teachers working in unified classrooms have high levels
of classroom management beliefs (Ocakc1 & Samanci, 2019); classroom teachers have high levels
of classroom management skills (Vatansever, et al, 2020); primary school teachers’ perception levels
of classroom management skills are at a good level (Yilmaz & Aydin, 2015); teachers’ classroom
management levels are at a very good level (Kale & Babursah, 2017); and teachers’ classroom
management dimension is at a medium level (Karabatak & Alanoglu, 2018). On the basis of these
results, it can be interpreted that teachers in Kosovo and Tiirkiye have sufficient knowledge about
physical order, teaching dimension, effective use of time, and mastery of methods and techniques in
the classroom management approaches they adopt, and that teachers in Kosovo have a higher degree
of active participation in classroom management approaches than teachers in Tiirkiye, and that they
fulfill a desired element in terms of educational management.

Predictive Analysis Results between Cultural Value and Cultural Leadership Perceptions of
Teachers in Tiirkiye and Kosovo

Two models are seen in the regression analysis findings regarding the individual cultural
leadership perceptions of teachers working in Kosovo. In the first model, there is a significant predictive
relationship between the uncertainty avoidance sub-dimension of cultural value perceptions and
cultural leadership perceptions, and in the second model, there is a significant predictive relationship
between the uncertainty avoidance and longevity sub-dimensions of cultural value perceptions and
cultural leadership. As a result of the regression analysis of cultural values and cultural leadership
perceptions of teachers in Tiirkiye and Kosovo, two models are seen in the predictor data of both
countries, but it is seen that cultural value perceptions are replaced in the models. Long-termism
and uncertainty avoidance cultural values are effective for Tirkiye, while uncertainty avoidance
and long-termism cultural values are predictive for Kosovo. In this context, it can be interpreted as
strengthening the possibility that two different countries with cultural differences may have similar
educational management practices and may have close cultural values.
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The concept of uncertainty avoidance was first used by Cyert and March (1963) (House
& Javidan, 2004). Societies with uncertainty avoidance cultural values have too many uncertain
thoughts about the future and therefore need clear rules, written documents, organized environments,
and peaceful work to remove uncertainty (Hofstede & Hofstede, 2005). Teachers with uncertainty
avoidance values have a positive influence on cultural leaders. In the study conducted by Saylik and
Han (2021) for pre-service teachers, the effect of uncertainty-avoidance cultural values on teachers’
professional attitudes was tried to be determined. According to the findings of the study, it was seen
that the professional attitudes of pre-service teachers with a high level of uncertainty avoidance
cultural values were more positive. [Than and Alimanoglu Yemisci (2020) investigated the effects of the
uncertainty avoidance dimension in Hofstede’s cultural values theory on occupational safety culture
with the idea that organizational culture and occupational safety culture are a reflection of national
culture. According to the findings of the study, it was stated that the cultural value of uncertainty
avoidance has negative effects on occupational safety culture. Bakioglu and Demiral (2013) tried
to examine the reasons for the uncertainties experienced in schools according to the perceptions of
school administrators, to determine the ways school administrators follow when making decisions
in uncertain situations, their attitudes, and what they are affected by in this process. According to the
research findings, the reasons for uncertainty were shown as planning errors, educational processes,
and hierarchical errors of senior administrators. It was stated that administrators were affected by this
situation and received help from teachers, senior administrators, and parents for solutions. Hofstede
(1983) stated that Tiirkiye has a strong cultural value of uncertainty avoidance based on the findings
of his research on 50 countries. Batir and Giirbiiz (2016) stated in the GLOBE study that there was
an improvement in the cultural value tendency of uncertainty avoidance in Tiirkiye and that there was
a relative decrease. Based on this information, it can be stated that the cultural value of uncertainty
avoidance causes positive developments in the process in which it affects the cultural leader, and
these developments are welcomed as a desired situation in terms of educational administration and
supervision.

School administration is a subdivision of education administration. The processes and
guidelines followed in educational administration apply to school administration as well. School
management is carried out by the cultural leader. The cultural leader has to involve teachers in
the management process, decisions taken, solutions, and suggestions for problems that may arise
(Giray, 2006). The characteristics of the people who will participate in the management and decision-
making process affect the characteristics of the management process and the decisions to be taken
(Gigliiol, 1985). In this context, it can be interpreted that teachers’ cultural values of uncertainty
avoidance and long-termism will help positive developments in influencing the cultural leader and
his/her management process and will be accepted as a desired and expected behavior in terms of
educational management.

Predictive Analysis Results between Cultural Value Perceptions and Classroom Management
Approaches Adopted by Teachers in Tiirkiye and Kosovo

According to the regression analysis findings regarding the cultural value perceptions of the
teachers working in Kosovo, in the first model, cultural value perceptions are related to the longevity
sub-dimension of cultural value perceptions, and in the second model of regression analysis, cultural
value perceptions are related to the longevity and uncertainty avoidance sub-dimensions of cultural
value perceptions, In the third model of regression analysis, a significant predictive relationship was
found between the longevity, uncertainty avoidance and masculinity sub-dimensions of cultural value
perceptions and the classroom management approaches adopted in the fourth model of regression
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analysis. In the regression analysis findings regarding the individual cultural leadership perceptions
of teachers working in Tiirkiye, a significant predictive relationship was found between the longevity
sub-dimension of cultural value perceptions in the first model, longevity and uncertainty avoidance
sub-dimensions of cultural value perceptions in the second model in the regression analysis, and
longevity, uncertainty avoidance and masculinity sub-dimensions of cultural value perceptions and
classroom management approaches adopted in the third model in the regression analysis.

As a result of the regression analysis of the cultural values and classroom management
approaches adopted by teachers in Tiirkiye and Kosovo, three predictor models for Turkey and four
predictor models for Kosovo were observed. Long-termism, uncertainty avoidance, and masculinity
cultural values are seen in the predictor factors of teachers’ cultural values and classroom management
approaches in both countries, and it is noteworthy that the collectivism cultural value is also active in
the fourth model for Kosovo. Aytag and Uyangor (2020) tried to determine the relationship between
teachers’ teaching-learning conceptions and classroom management styles. According to the findings
of the study, it was stated that teaching-learning conceptions significantly predicted other classroom
management styles except the disinterested classroom management style. Constructivist teaching-
learning conceptions significantly predicted free and authoritative classroom management styles,
while traditional teaching-learning conceptions significantly predicted authoritarian classroom
management styles. Kayan and Kozikoglu (2017) tried to determine to what extent the burnout
levels of classroom teachers predict classroom management behaviors. According to the results of
the research, it was stated that the burnout levels of classroom teachers were at a low level, there
was a negative relationship between them and classroom management behaviors, and they explained
16% of classroom management behaviors. Akiiziim and Ozdemir Giiltekin (2017) tried to determine
the relationship between communication skills and classroom management skills of primary school
teachers. According to the results of regression analysis, it was seen that classroom teachers’ classroom
management skills (empathy, transparency, equality, effectiveness, and competence) explained 67%
of classroom management skills (physical layout of the classroom, learning-teaching process, time
management, behavior management, and motivation). Tan and Tan (2016) tried to determine the
relationship between pre-service teachers’ communication skills and classroom management skills.
According to the findings of the study, it was observed that pre-service teachers’ communication
skills significantly predicted their classroom management skills. In other words, it was concluded
that as the communication skills of pre-service teachers increase, their classroom management skills
may also increase. Kara and Dikici Sigirtmag (2022) tried to determine the relationship between
emotion regulation skills and problem behaviors of preschool children, emotion regulation skills of
teachers and parents, and classroom management skills. According to the findings obtained from the
study, it was seen that teachers’ cognitive emotion regulation skills predicted classroom management
skills. Ayta¢ and Uyangdr (2020) tried to determine the predictive relationships between pre-
service teachers’ epistemological beliefs, educational philosophy tendencies, and teaching-learning
conceptions. According to the findings, it was shown that pre-service teachers’ epistemological beliefs
were statistically significant predictors of their philosophy of education tendencies. According to all
this information, it can be interpreted that classroom management can be predicted by more than one
variable.
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Results of Predictive Analysis of Cultural Leadership Perceptions of Teachers in Tiirkiye and
Kosovo on Adopted Classroom Management Approaches

In the regression analysis of Kosovo teachers’ perceptions of cultural leadership on classroom
management approaches adopted, a significant predictive relationship was found between the sum of
cultural leadership and classroom management approaches adopted, and between the sub-dimension of
culture creation and classroom management approaches adopted. In the regression analysis of the cultural
leadership perceptions of the teachers working in Tiirkiye on the classroom management approaches
adopted, a significant predictive relationship was found between the sum of cultural leadership and the
classroom management approaches adopted, and between the sum of cultural leadership and the sub-
dimension of culture formation and the classroom management approaches adopted.

As a result of the regression analysis on the perceptions of cultural leadership and classroom
management approaches adopted by teachers in Tiirkiye and Kosovo, there are two models and
the same cultural perceptions in the predictor data of both countries. It can be interpreted that the
societies of both countries have different but very close cultural values in terms of cultural leadership,
and by examining the predictor factors together in terms of educational management and supervision,
it can be interpreted that the educational administration of the two countries can be helped by
supporting them in cooperation in order to bring them to a better level. Altunay (2017) systematically
examined the characteristics of teachers’ instructional leadership roles in classroom management.
With the study conducted as a systematic review, he tried to explain how school administrators
can be instructional leaders and how teachers can use the instructional leadership model in a way
adapted to teacher behaviors. It was stated that instructional leadership affects teachers’ classroom
management skills and that a teacher can perform more successful tasks in the instructional leadership
role. Aydin, Slevitopu, and Kaya (2018) examined the postgraduate studies conducted in the field
of classroom management between 2011 and 2016 in the case study design of qualitative research
method. According to the results obtained, it was observed that classroom management skills
and competencies and management of student behaviors were frequently examined in the studies
conducted in the field of classroom management. Ozgenel and Aktas (2020) investigated whether
school principals’ leadership styles have an effect on teacher performance. It was seen that autocratic,
democratic, cooperative, and laissez-faire styles of school principals created a significant difference
in teacher performance. In addition, it was stated that an autocratic management style had a negative
effect on teacher performance, a democratic and cooperative education style had a positive effect, and
a laissez-faire management style had a positive effect at a low level. Kazak (2021) investigated the
characteristics of school principals to be more effective on the basis of teacher views. According to
teachers’ opinions, it was suggested that individual, organizational and environmental arrangements
should be made for school principals to be more effective. Uzundag and Ozmusul (2021) examined
the decision-making processes of school principals according to the views of teachers. According to
the findings of the study, it was stated that school principals did not care about teachers’ opinions
and suggestions in decision-making processes, and this situation minimized teachers’ determination
and desire to work. It was stated that school principals with strong individual communication and
administrators with high cultural structure and knowledge about the institution were more successful
in school management. The effect of cultural leadership roles of school principals on teachers’
organizational commitment level was examined. According to the results of the research, it was
stated that cultural leadership roles are factors in increasing the level of teachers’ organizational
commitment; in other words, there is a positive relationship between them (Y 6riik & Sagban, 2012).
Culture and cultural differences have an impact on leadership, and multicultural organizations are
more successful in international activities (Yesil, 2013).
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Throughout the research findings, it is seen that the desired level is not reached in terms of
educational administration and supervision in the sub-dimensions of power distance and masculinity
of teachers’ cultural values, while the desired level is reached in terms of educational administration
and supervision in the sub-dimensions of uncertainty avoidance, collectivism, longevity, cultural
leadership in general and its sub-dimensions, and classroom management approaches adopted. There
are high, medium, low and very low correlations between teachers’ perceptions of cultural values
and cultural leadership in general and its sub-dimensions, low positive correlations between cultural
values and adopted classroom management approaches, and low positive and negative correlations
between cultural leadership and classroom management approaches. In addition, in the predictive
effect of cultural value perceptions, it is seen that all of the sub-dimensions predict cultural leadership
in general and its sub-dimensions and adopted classroom management sub-dimensions.

Critical Comparison

The comparative analysis reveals that cultural values, leadership, and classroom management
are deeply intertwined. In Kosovo, traditional hierarchies and moderate collectivism influence
teachers’ reliance on structured, authority-driven classrooms, while cultural leaders’ limited
participatory engagement can constrain innovation. Conversely, in Turkey, the interplay of collectivist
and individualist values, coupled with distributed cultural leadership, facilitates adaptive classroom
management practices and professional development integration. This suggests that cultural context
and leadership perceptions significantly shape pedagogical strategies, reinforcing the necessity of
culturally responsive teacher training programs.

Moreover, the comparative lens highlights areas for policy intervention. For Kosovo,
enhancing teacher participation in leadership and promoting student-centered management approaches
could bridge gaps in classroom engagement. For Turkey, maintaining flexibility in leadership models
while strengthening support for culturally diverse classrooms can sustain improvements in teacher
effectiveness and student outcomes.

Conclusion

Understanding the predictive relations between teachers’ cultural values, cultural leadership
perceptions, and classroom management approaches is essential for fostering effective educational
environments. The Kosovo-Turkey comparison underscores the contextual dependence of these
constructs, with implications for teacher training, leadership development, and educational policy.
Future research should expand cross-cultural investigations to include additional Balkan and
Mediterranean contexts, thereby enriching understanding of culturally mediated educational practices.

Genisletilmis Ozet

Giris

Degerler toplumsal beraberligin ve diizenin en 6nemli unsurlarindan biridir. Bireyin ve
toplumun yapi taslaridir (Tiirkyilmaz, et al, 2020). Kiiltiirel degerlerin temeli ve onlarla biitiinlesen
olgulardir.  Kiiltiirel degerler giic mesafesi, belirsizlikten kacinma, erillik-disilik, bireycilik ve
toplumculuk kiiltiirel boyutlar: ile iligkilidir (Hofstede, 1980). Egitim kurumlar1 6grencilere
kiiltiirel degerleri aktarmakta biiyiik sorumluluk iistlenmektedir. Bu sorumlulugun basaktorleri
ogretmenlerdir. Her bireyin sahip oldugu kiiltiirel degerler gibi her ortamin da sahip oldugu kiiltiirel
degerleri mevcuttur. Kiiltiirel liderler, kurum degerlerine ve kiiltlirel degerlere eslik eden bireyler
olarak adlandirilmaktadir. Kiiltiirel lider bir ortamin, 6rgiitiin gegmisten getirdigi degerlerini taniyan,
koruyan, yeni degerler ekleyip gelistiren ve gelecege tastyabilen bir lider tiiriidiir (Bostanct, 2011).
Her orgiitiin oldugu gibi egitim orgiitlerinin de basarili ve etkin bir kiiltiirel lidere ihtiyaci vardir.
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Egitim kurumlarinda liderlik; 6gretmenler, denetimciler ve yoneticiler tarafindan alinan kararlarda
biiyiik gii¢c olarak ifade edilmektedir (Sergiovanni, 1984). Kiiltiirel lider; 6gretmen is birliginde,
Ogretmenin tecriibe kazanmasinda destek ve sinif ortamina kadar rehberliginin ulagtig1 giice sahiptir.
Siif yonetimi, siif hayatinin bir orkestra gibi yonetilmesi, verimli ve olumlu egitim 6gretim
ortaminin saglanmasi (Woolfolk, 1995), smif i¢i gergeklestirilen etkinliklerde calisma engellerinin
en aza indirilmesi ya da ortadan kaldirilmasi, 6grenci katiliminin saglanmasi, 6gretim zamaninin
etkin kullanilmas1 (Kearney vd., 1991), egitim ve ogretim amaglari dogrultusunda 6grenmenin
gergeklesmesi i¢in ¢evre ve 6grenci davraniglarinin diizenlenmesi ve kontrol edilmesidir (Erden,
2018; Kunter, et al, 2007). Sinif yonetimi yaklagimlarinin en genel siniflandirmasi geleneksel ve
cagdas yaklasim olarak bilinmektedir. Ogretmen merkezde bulunurken degisimle 6grenci merkeze
yerlestirilmis ve yontemsel uygulamalarin yerini islevsellik almistir. Birden fazla 6zellikleri i¢cinde
barindiran bu yaklasimlar tepkisel, 6nlemsel, gelisimsel ve biitiinsel olarak siniflandirilmaktadir.
Arastirmaya iligkin bulgulara gore, 0gretme-6grenme anlayiglarmin ilgisiz simif yonetimi stili
disindaki diger smif yonetimi stillerini anlamli sekilde yordadigi belirtilmistir. Yapilandirmaci
Ogretme-ogrenme anlayist serbest ve yetkici siif yonetimi stillerini, geleneksel 6gretme-6grenme
anlayisi ise otoriter sinif yonetimi stilini anlamli sekilde yordadigi ifade edilmistir.

Yontem

Arastirmanin amaci, Tiirkiye ile Kosova’daki 6gretmenlerin kiiltiirel degerleri ile kiiltiirel
liderlik algilar1 ve benimsedikleri smif yonetimi yaklasimlari arasindaki yordayici iliskileri
karsilastirmali olarak belirleyebilmektir. Bu amag icin iligskisel tarama modeli kullanilmistir. Bu
aragtirmanin galisma grubunu 2021-2022 egitim dgretim yilinda Tiirkiye Cumhuriyeti Istanbul ili
ve Kosova Cumbhuriyeti devlet okullarinda gorev yapan 6gretmenler olusturmaktadir. Calisma grubu
kolay ulasilabilir 6rnekleme ile se¢ilmistir.

Bulgular

Arastirma bulgular1 genelinde, 6gretmenlerin kiiltiirel degerlerinin giic mesafesi ve erillik alt
boyutlarinda egitim yonetimi ve denetimi agisindan arzu edilen diizeye ulagilmadigi, belirsizlikten
kag¢inma, kolektivizm, uzun erimlilik, kiiltiirel liderlik geneli ile alt boyutlari, benimsenen sinif
yOnetimi yaklasimlari alt boyutlarinin egitim yonetimi ve denetimi agisindan istenen diizeye ulasildigi
goriilmektedir. Ogretmenlerin kiiltiirel deger algilart ile kiiltiirel liderlik geneli ve alt boyutlari arasinda
yiiksek, orta, diisiik ve ¢ok dusiik iligki, kiiltiirel degerler ile benimsenen sinif yonetimi yaklagimlari
arasinda pozitif yonde diistik, kiiltiirel liderlik ile sinif yonetimi yaklasimlari arasinda pozitif ve
negatif yonde diisiik diizeyde iligki oldugu goriilmektedir. Ayrica kiiltiirel deger algilarmin yordayict
etkisinde alt boyutlarinin tiimiiniin kiiltiirel liderlik geneli ile alt boyutlarini, benimsenen sinif yonetimi
alt boyutlarin1 yordadigi goriilmektedir. Kosova’da gorev yapan 6gretmenlerin kiiltiirel degerleri
belirsizlikten kaginma ve uzun erimlilik alt boyutlariin kiiltiirel liderlik algilarma yordayicr etkisi,
Tiirkiye’de gorev yapan Ogretmenlerin kiiltiirel degerleri uzun erimlilik ve belirsizlikten kaginma
alt boyutlariin kiiltiirel liderlik algilarina yordayici etkisi oldugu goriilmektedir. Kosova’da gorev
yapan 0gretmenlerin kiiltiirel degerleri uzun erimlilik, belirsizlikten kacinma, erillik ve kolektivizm
alt boyutlariin benimsenen sinif yonetimi yaklasimlarini yordayicr etkisi, Tiirkiye’de gorev yapan
ogretmenlerin kiiltiirel degerleri uzun erimlilik, belirsizlikten kaginma ve erillik alt boyutlarinin
benimsenen simif yonetimi yaklasimlarina yordayici etkisi oldugu belirlenmistir. Kosova’da ve
Tiirkiye’de gorev yapan dgretmenlerin kiiltiirel liderlik geneli ve kiiltliriin olugturulmasi algilarinin
benimsenen sinif yonetimi yaklasimlarina yonelik yordayict etkisi oldugu da goriilmiistir.
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Tartisma, Sonuc ve Oneriler

Tiirkiye ile Kosova’daki 6gretmenlerin kiiltiirel deger algilar alt boyutlar diizeylerinin
karsilastirilmasinda Kosova’da gorev yapan oOgretmenlerin algt diizeylerinin Tiirkiye’deki
ogretmenlere karsilik daha yliksek diizeyde oldugu, erillik alt boyutunda ise Tiirkiye’nin daha
yiiksek diizeye sahip oldugu belirtilebilir. Buna gére Kosova’da gorev yapan dgretmenler, kiiltiirel
deger glic mesafesi, belirsizlikten kaginma, kolektivizm ve uzun erimlilik degerlerini daha belirgin
sekilde hissetiklerini ve davranislarinda gosterdiklerini, Tiirkiye’deki Ogretmenlerin ise erillik
degerlerini daha goriiniir bicimde uyguladiklart seklinde ifade edilebilir. Sonuglara gore kiiltiirel
liderlik algisinin, okul kiiltliriiniin olugturulmasi, benimsenmesi ve yonetilmesine yonelik yiiklenen
liderlik gorevlerinin bir gostergesi oldugu, Kosova ve Tiirkiye’de gorev yapan 6gretmenlerin st
yonetimle aralarindaki kiiltiirel liderlik algilarmin yiiksek ve ¢ok yiiksek diizeyde oldugu, egitim
yonetimi agisindan yeterli diizeye varildig1 ancak bu diizeyi daha yiiksek seviyelere ulastirmak adina
egitim yonetimi ilke ve siireglerinde daha etkin bicimde gorev almalarinin ve 6gretmenlerin degerli
olduklarimi hissetmeleri ve bunlan kiiltiire yansitip okuldaki 6gretmenler arasi igbirligini tesvik
etmeleri agisindan daha ¢ok ¢aba harcamanin gerekliligine vurgu yapilarak yorumlanabilir. Sonugclar
temelinde Kosova ve Tiirkiye’de ogretmenlerin benimsedikleri simif yonetimi yaklasimlarinda
fiziksel diizen, 6gretim boyutu, zamanin etkili kullanimi ve yontem tekniklere hakimiyet konusunda
yeterli bilgiye sahip olduklari ayrica Kosova’daki 6gretmenlerin Tiirkiye’deki 6gretmenlere gore
sinif yonetimi yaklagimlar1 konusunda daha yiiksek derecede aktif katilim sagladiklari, egitim
yOnetimi agisindan istenilen bir unsuru yerine getirdikleri seklinde yorumlanabilir. Tiirkiye i¢in uzun
erimlilik ve belirsizlikten kaginma kiiltiirel degerlerinin etkin oldugu goriiliirken, Kosova icin ise tam
tersi belirsizlikten kaginma ve uzun erimlilik kiiltiirel degerlerinin yordayici etkisi goriilmektedir.
Bu baglamda “Kiiltiirel farkliliklara sahip iki farkli iilkenin benzer egitim yonetimi uygulamalari
olabilecegi diislincesiyle yakin kiiltiirel degerlere sahip olabilme ihtimalini de kuvvetlendirmektedir.”
seklinde yorumlanabilir. Ogretmenlerin belirsizlikten kaginma ve uzun erimlilik kiiltiirel degerlerinin
kiiltiirel lideri ve onun yonetim siirecini etkilemekte pozitif gelismelere yardimer olacagi, egitim
yonetimi agisinan istenen ve beklenen bir davranis olarak kabul edilecegi seklinde yorumlanabilir.
Tiirkiye ile Kosova’daki 6gretmenlerin kiiltlirel deger ile benimsenen sinif yonetimi yaklagimlarina
yonelik yapilan regresyon analizi sonucunda Tiirkiye i¢in ii¢, Kosova i¢in ise dort yordayict model
goriilmektedir. Her iki iilke 6gretmenleri kiiltiirel degerleri ile sinif yonetimi yaklagimlar1 yordayici
etkenlerinde uzun erimlilik, belirsizlikten kaginma, erillik kiiltiirel degerleri goriilmekte; Kosova i¢in
ise dordiincii modelde kolektivizm kiiltiirel degerinin de aktif oldugu géze carpmaktadir. Kosova’da
gorev yapan Ogretmenlerin kiiltiirel liderlik algilarinin benimsenen siif yonetimi yaklasimlarina
iligkin yapilan regresyon analizinde kiiltiirel liderlik toplami ile benimsenen smif yonetimi
yaklagimlari ile, kiiltlirin olusturulmasi alt boyutu ile benimsenen sinif yonetimi yaklasimlar
arasinda anlamli yordayicilik iliskisi tespit edilmistir. Tiirkiye’de gorev yapan 6gretmenlerin kiiltiirel
liderlik algilarinin benimsenen sinif yonetimi yaklasimlarina iliskin yapilan regresyon analizinde
kiilttirel liderlik toplami ile benimsenen sinif yonetimi yaklagimlar arasinda, kiilttirel liderlik toplam1
ve kiltlirtin olusturulmasi alt boyutu ile benimsenen sinif yonetimi yaklasimlar1 arasinda anlamli
yordayicilik iligkisi tespit edilmistir.
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