Anemon Mus Alparslan Universitesi Sosyal Bilimler Dergisi 2025 13(2) 688-717

Journal of Social Sciences of Mus Alparslan University

anemon

Derginin ana sayfasi: http://dergipark.gov.tr/anemon
SOSYAL BILIMLER DERGISI

Arastirma Makalesi ® Research Article

Pedagogical Approaches in Teaching Kurdish: The Modern Approaches vs Traditional
Ones
Resul Geyik *

Abstract: Our objective in this article is to explore the complexities and diverse strategies involved in teaching
the Kurdish language across various contexts, including Kurdish-speaking regions. The Kurdish language holds
significant cultural and historical importance, but faces challenges in education due to political restrictions,
especially in Turkey and Iran. In contrast, in the KRG region, progress has been made in the promotion of the
Kurdish language through formal education.The article focuses on traditional methods such as the grammar-
translation method (GTM), which has been effective in building foundational literacy skills. Modern approaches,
including Communicative Language Teaching (CLT) and Task-Based Learning (TBL), are discussed as promising
alternatives that emphasize interactive and immersive learning experiences. However, these methods face
challenges, such as the shortage of trained teachers and a lack of standardized teaching materials across the various
Kurdish dialects. In the study, it has been observed that the materials such as the books prepared for teaching
Kurdish were mainly prepared under the influence of GTM or the other traditional methods rather than the modern
ones. However, the modern ones which provide communication skills at a higher level enable students to be able
to utilize the skills more effectively. The solutions to address such issues are highlighted.
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Kiirtce Ogretiminde Pedagojik Yaklasimlar: Geleneksel Yaklasimlara Karst Modern Yaklasimlar

Oz: Bu makaledeki amag Kiirtge konusulan bolgeler de dahil olmak iizere ¢esitli baglamlarda Kiirtge 6gretiminin
igerdigi karmasikliklar ve farkl: stratejileri incelemektir. Lehge ¢esitliligi agisindan zengin olan Kiirt dili, dnemli
bir kiiltiirel ve tarihi neme sahip olmakla birlikte, 6zellikle Tiirkiye ve iran'daki siyasi kisitlamalar nedeniyle
egitimde zorluklarla karsilagsmaktadir. Buna karsilik, Irak Kiirdistan1 gibi bolgeler Kiirtgenin 6rgiin egitim yoluyla
yayginlastirilmasi konusunda ilerleme kaydetmistir. Makale, temel okuryazarlik becerilerinin gelistirilmesinde
etkili olan ancak pratik iletisime odaklanmayan dilbilgisi-ceviri yontemi (GTM) gibi gelencksel yontemlere
odaklanmaktadir. iletisimsel Dil Ogretimi (CLT) ve Gorev Temelli Ogrenme (TBL) gibi modern yaklagimlar,
etkilesimli ve siiriikleyici 6grenme deneyimlerini vurgulayan, 6zellikle de 6grencilerin genellikle yazili yeterliligin
otesinde katilima ihtiya¢ duyduklari diaspora ortamlarinda degerli olan umut verici alternatifler olarak
tartistlmaktadir. Ancak bu yontemler, egitimli 6gretmen eksikligi ve ¢esitli Kiirtge lehgelerinde standartlastirilmig
ogretim materyallerinin eksikligi gibi zorluklarla kars1 karstyadir. Caligmada, Kiirtce 6gretimi i¢in hazirlanan kitap
gibi materyallerin modern yontemlerden ziyade agirlikli olarak GTM ya da diger geleneksel yontemlerin etkisi
altinda hazirlandig1 goriilmiistiir. Oysa iletisim becerilerini daha {ist diizeyde kazandiran modern yontemler,
ogrencilerin bu becerileri daha etkin bir sekilde kullanabilmelerini saglamaktadir. Bu tiir sorunlari ele almak igin
¢oztimler vurgulanmaktadir.
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Introduction

The state of Kurdish language depends on the history of Kurdishness. As a country, the first
division between the Ottoman and Persian Empires in the 16th century could be regarded as the
beginning of the linguistic shift. Prior to this, it was part of the large Mesopotamian settlement area
geographically. Owing to the disintegration of Kurdish territory, language and culture were separated
and exposed to different historical and linguistics developments. This is how the four main dialects of
the Kurdish language were formed, and they are Kurmanji, Sorani, Zaza, and Gorani, spoken by a
substantial population spread across various regions in Turkey, Iraq, Iran, and Syria, in addition to being
prevalent among Kurdish diaspora communities around the world. Kurdish is a macro-language
consisting of at least five dialect groups: Northern Kurdish (Kurmanji), Central Kurdish (Sorani),
Southern Kurdish (Kirmashani/Faili/Kalhuri), Zazaki and Gorani/ Hawrami (Sheyholislami, 2015: 30).

The geopolitical division of the geography into four regions has influenced and diversified the
Kurdish language, resulting in distinct dialects shaped by the sociopolitical contexts of Turkey, Iraq,
Iran, and Syria. While these divisions have introduced variations, the fundamental structure and cultural
essence of the language have largely been preserved, reflecting the shared heritage and identity of the
Kurdish people. The language is of crucial cultural and historical importance due to its functioning as a
vital medium for preserving and transmitting Kurdish identity, cultural heritage, and social traditions
across generations via language. It functions not only as a means of everyday communication but also
as a source of the collective memory and traditions that shape the Kurdish people’s life. However, due
to long-standing political and socio-economic challenges, Kurdish language education has often been
restricted or banned in certain regions. In Turkey, historically there have been various periods about the
restrictions and forbidding the language. However, constitution after 1980 military coup, has strictly
forbidden broadcasting and publishing in other languages than Turkish underlining that the latter is a
language of the whole population of the country (Kaczorowski, 2016: 54-55). Aftermath the Kurdish
uprising in March 1991, the phase of education in Iraqi Kurdistan has improved in the interest of Kurdish
language teaching and in the interest of modern system which adopted as using the modern technology
such as video-center, network system, new pedagogical implications such as the most modern methods
of teaching and new regulations (Bayad Jamal Ali et al. 2021: 63).

Rubin (2016: 6) informs us about the diversity as follows:

Among the Kurds, we see religious, linguistic, and tribal diversity. While most Kurds are
Sunni Muslims, perhaps 15 percent are Shi’ites. Tens of thousands of Kurds also adhere to Islamic
heterodox and pre-Islamic religions. For example, perhaps one million Alevi Kurds live in Turkey.
The diversity might be regarded as a rich heritage, on the other hand, it might cause some problems
as well. Assuredly, the problem mentioned might involve some cultural and linguistic points.
Consequently, the diversity between even the same nation might cause sensitive issues in which
the details should not be ignored and the planning of materials elevates to an important level.

As Kurdish diaspora communities continue to expand across the world especially Europe, North
America, and other regions in Middle East and Caucasus, there is a rising demand for the development
of effective pedagogical approaches tailored to the needs of diverse learners in accordance with the
geography, religious features, age and other sociolinguistic points. Dag and Stérk (2023: 115) explain
these conditions as follow: “The status and conditions of the Kurdish language both within Kurdistan
and among Kurdish communities in Europe, with a particular focus on Germany and Sweden is
analysed. The preservation and advancement of the Kurdish language are influenced by several critical
factors: the stateless status of the Kurdish people, the absence of linguistic standardization, the isolation
of the Kurdish language from Kurdish social and spatial contexts, and the limited commitment of
Kurdish organizations toward fostering and sustaining its vitality”.
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The fact that various reasons have been suggested clearly provide us the reasons why different
reasons influence not only education but also the other conditions as well. However, some regional
examples exist which are known to be very effective as in the cases of Switzerland, Sweden and
Germany. They (2023: 120) inform us that the families can easily apply for elective classes for
Kurdish in the countries mentioned and obtain Kurdish education. The planning, definitely, might
change in accordance with the country, its alphabet, education system and cultural aspects of the
country. These strategies must be flexible and adaptable to the changing socio-political contexts in
which these communities are situated.

In these communities, language plays a crucial role in protection cultural continuity across
generations, but limited access to formal Kurdish education creates various challenges. It actually causes
many problems due to not having formal education. Language weakens over time, a change that cannot
be observed immediately but becomes apparent over longer periods when comparing written documents
or the pace of speech. This weakening of language has played an enormous role in the process of
standardization, which is clearly evident. Therefore, the use of language provides great importance in
many respects. Creating linguistic or cultural contexts for language socialization, therefore, is important
in the sense that it can encourage or discourage family members to practice certain languages and
transfer it to the next generations (Eroglu, 2022: 20). By doing so, the language transfer can happen,
otherwise, the common process of language weakness and then loss or change can happen.

The purpose of education is not merely to teach textbooks and promote understanding but also to
foster innovation, creativity, and learner autonomy. That’s why institutions must include innovative
communication methods that impart good knowledge. Finding innovative methods of teaching is a
crucial skill (D. Kalyani & K. Rajasekaran, 2018: 23). It is the same case with Kurdish learners as well.
The necessity to innovate teaching methods and modify them in accordance with the linguistic needs of
young learners has become gradually significant, chiefly assuming that many children of Kurdish
ancestry grow up in bilingual or multilingual environments. In these contexts, they often place greater
emphasis on mastering the dominant language of their host country, which can lead to the
marginalization of their heritage language which is very common in the society or environment they
live, interact and grow up. For the reality mentioned above, the importance of developing educational
strategies should be focussed and therefore the planning should be done very sensibly in accordance
with the points required. The various pedagogical approaches employed in the instruction of the Kurdish
language with different language teaching methods and approaches are still in need of deeper scholarly
investigation. It will provide a detailed analysis of how traditional methods, like the Grammar-
Translation Approach, have historically been principal and/or preferred in Kurdish language education.
In contrast, the study will underline the appearance of more modern methods, together with
Communicative Language Teaching (CLT) and Task-Based Learning (TBL), which are thought to be
chosen as promising alternatives. Furthermore, the situations encountered by Kurdish language
educators, such as the limited number of teaching resources, the scarcity of specialized teacher training
programs both in Kurdish spoken regions and in diaspora, and the influence of political restrictions in
certain domains are to be evaluated, as well. With this aim, the article aims to compare and contrast the
methods and approaches and shed light on both the achievements and limitations of existing instructional
practices.

This article argues that while traditional pedagogical methods, such as the grammar-translation
approach, have played a central role in establishing foundational literacy and a solid understanding of
Kurdish grammar in language teaching periods, they are inadequate for developing practical
communication skills and nurturing interactive learning environments, which seems as the missing part
of four skills of language teaching. According to Freeman (2011: 40) importance is given to reading and
writing on the other hand speaking and listening is neglected. This is as known the biggest criticism it
obtains from the users. When applied to the Kurdish language, this approach may bring about a class of
students who can only read and write but cannot speak or understand what they hear, making it a soft
spot, or Achilles' heel.
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In contrast, contemporary methods, including communicative and task-based language teaching,
(and some other ones such as direct method, lexical method or community language learning as well)
offer significant potential for improving language acquisition, especially within diaspora communities
where consistent exposure to the Kurdish language may be limited. It might play as a threshold
alleviating lever. The higher exposure, the more contact for language acquisition. However, the problem
is that how to make students to expose the language so that they can have more contact and
communication. The answer lies in the efficiency of these modern approaches relying on tackling several
serious challenges (in making students/SS use the speaking terms in language), such as the establishment
of active teacher training programs, the standardization of curricula to accommodate various Kurdish
dialects, and the incorporation of technological tools to alleviate resource shortages. The diasporic
communities in the West, played an significant role in standardization and modernization of Kurdish
usage and orthography (Kreyenbroek, 2005). Due to the standardization and modernization, teaching
programs enable us to elevate the threshold of education we have, which can easily be seen in the
materials and the way we teach like online platforms done by video conference programs (for example,
Zoom, Google Meeting or Microsoft Teams), ppt prepared by the teachers and the wide opportunities
we provide through internet.

The age and background education should be taken in account as the adaptation will be difficult
with diverse education and exposure to different media tools and instrument of instruction as elective
course at schools given in the past. By addressing these challenges, Kurdish language education can be
progressively improved, supporting not only the protection of the language but also increasing the
cultural and social vitality of Kurdish communities on a global scale. Sanchez (2004: 40) expresses his
ideas as follows: Globalization and increased travel drive the urgent need for efficient language learning,
emphasizing quick, oral communication rather than the slower, traditional focus on reading and writing.
This societal demand for faster methods reflects our need for unified global communication. General
necessities can occasionally compel us to search for innovative approaches, as exemplified by the
adoption of task-based methodologies. However, the administration of the methodologies should not be
ignored in order to obtain some concrete results.

Historical Context of Kurdish Language Education

The history of Kurdish language education has been deeply related to the political and social
dynamics of the countries such as Turkey, Iraq, Iran and Syria and their general and specific policies. In
countries mentioned, where significant Kurdish populations are located in, state policies have
historically influenced the status and accessibility of Kurdish language instruction. It naturally results
in the similarities in teaching ways.

In Turkey, for example, Kurdish language was formally banned from public use, including in
schools and media, following the establishment of the Turkish Republic in the early 20th century
(Hassanpour, 1992: 132). He quotes the situation as follows:

The policy of Republican Turkey since its establishment in 1923, is a typical case
of what has been called "linguicide" or "linguistic genocide". Replacing the loosely
integrated Ottoman state, Republican Turkey was established as a highly centralized,
secular and Westernized nation-state based on Turkish ethnic identity. The practice of
centralization and Turkification led to a number of Kurdish revolts (in 1925, 1927-31,
1930-32, and 1937-38) which were severely repressed (cf. Jwaideh 1960:593-640).

The Turkish state's focus on linguistic homogenization (having just one official language), which
prioritizes Turkish as the only official language, led to the suppression of Kurdish education for many
years. Although recent reforms have allowed limited private instruction in Kurdish, the language is still
excluded from the public-school curriculum totally but electively, and its use in formal education
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remains highly restricted. Kurdish might be chosen as an elective course on condition that 10 students
are found to be volunteer. Moreover, the report prepared by KITA is as follows:

Since 2012 till today, elective courses under the name of Living Languages and Dialects in the
schools attached to the MNE are Adyghe language, Abkhazian, Kurdish (Kurmanji and Zaza languages),
Laz language, Georgian, Adyghe language (with Latin alphabet), Albanian, and Bosnian (2022: 8).

As can be seen in 12 years the education has been given but the concrete results and influence has
not been evaluated or reported by the Meb.

In Iran, although Kurdish has never been explicitly banned, the central government's emphasis on
promoting Persian as the primary language of education has effectively marginalized the situation of
Kurdish. Despite constitutional protections allowing for the use of minority languages in media and
schools, in practice, Kurdish has rarely been incorporated into formal educational systems
(Sheyholislami, 2012). Similarly, in Syria, Kurdish language education was suppressed for many years
due to the policies occupied in the country. It was only after the outbreak of the civil war and the
emergence of the autonomous Rojava region that Kurdish education began to prosper in certain areas.
The results of the education are yet to come with new graduated university students being the reason for
promising future. However, this progress remains politically sensitive, with the change of system, the
new administration might come up with new and/or unexpected plans.

Iraq presents a more favourable environment for Kurdish language education, chiefly in the
autonomous region of Iraqi Kurdistan. Since the establishment of Kurdish autonomy, the Kurdish
language has been expansively used in educational institutions from primary schools to universities. In
Iraqi Kurdistan, Kurdish is the primary medium of instruction, with official support from the regional
government for developing Kurdish curricula and textbooks (Jalal, 2016). This contrasts sharply with
the rest of Iraq, where Arabic dominates educational systems.

In diaspora, communities across Europe, Kurdish language education encounters a unique set of
challenges. Many Kurdish families in countries such as Germany, Sweden and the United States make
efforts to preserve their heritage language through informal education methods, including community-
run schools and cultural programs. These public initiatives play a crucial role in maintaining linguistic
and cultural ties, as they offer opportunities for younger generations to connect with their heritage in
spite of the lack of formal support for Kurdish language instruction in normal educational systems.
However, the lack of formal Kurdish language programs in most diaspora educational systems means
that Kurdish children often grow up with limited proficiency in their mother tongue, with second-
generation Kurdish children frequently prioritizing the dominant language of their host country (Haig
& Matras, 2002: 4). Nevertheless, diaspora communities, particularly in Sweden, have taken significant
steps in promoting Kurdish education through a variety of initiatives. For students in the Swedish
compulsory school, the right to apply for the subject of mother tongue instruction (MTI) has been
relatively robustly protected under the Language Act (Swe. spraklag: SFS 2009:600), the Swedish
Education Act (Swe. skollag: SFS 2010: 800) and the Ordinance for the Compulsory school (Swe.
skolforordning: SFS 2011:185) since the Home Language Reform of 1977 quoted from warren, 2019:
112). The support that Swedish government gave was invaluable as they supported all kinds of linguistic
and cultural works which motivated the writers focus on various types of works ranging from academic
ones to the literary ones. These efforts include the integration of Kurdish language instruction in local
schools, the development of online learning resources, the establishment of heritage language programs,
and the use of Kurdish in cultural institutions. Such initiatives have been instrumental in preserving the
language and encouraging a sense of cultural identity among Kurdish youth in the diaspora, providing
them with the opportunity to maintain their linguistic heritage despite being immersed in different
linguistic environments. However, as a known fact based on general observations in diaspora, the
teenagers are grown with the dominant language of the country as well as the other languages taught at
school and spoken at home. Stérk & Dag (2023: 121) expresses the general attitude in the countries
mentioned as follows:
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The proximity of Kurdish immigrants is very important for the development and
improvement of the Kurdish language. During our research and interviews with Kurdish
immigrants and representatives of Kurdish associations in Germany, France, Britain,
Sweden, Austria and Italy, we found that the efforts of Kurdish associations and immigrants
to use the Kurdish language and pass it on to the new generation are very weak.

Aim

To analyze and compare traditional and modern pedagogical approaches to teaching the Kurdish
language, highlighting their strengths, limitations, and applicability in diverse sociopolitical and cultural
contexts. The article aims to classify effective strategies for improving Kurdish language education by
addressing challenges such as dialectical diversity, resource scarcity, and the lack of trained teachers. In
due course, it seeks to propose solutions for development linguistic proficiency and preserving the
cultural heritage of Kurdish communities globally.

Method

Content analysis is an ideal method for analysing the problematic of this article because it
provides a systematic and objective means of examining the pedagogical approaches discussed in the
Kurdish Language Teaching (KuLT). By employing content analysis, one can identify patterns, themes,
and trends across traditional and modern teaching methods, assess their effectiveness, and evaluate the
challenges and opportunities highlighted in this article. This method allows for a deeper exploration of
the complexities surrounding language teaching approaches while ensuring that the findings are rooted
in evidence and aligned with the article's objectives of comparing traditional grammar-translation
techniques with modern, communicative, and task-based methodologies. To be able to do this, content
analysis method has been applied to compare the modern methods versus the traditional ones.

Findings

The current state of Kurdish language education is significantly influenced by the legal and
mstitutional frameworks of the countries where Kurdish communities are located, which can either
facilitate or obstruct the inclusion of Kurdish in formal education systems. In Kurdish Regional
Government (KRG), Kurdish has been established as the official language of instruction across all levels
of education. The detailed information about education has been given in the official website of the
ministry of education'. General information about basic and second education has been provided with
details in various languages to be accessed just by online. Educational institutions, including primary,
secondary, and tertiary schools, offer courses in the Kurdish language, and it is also used as the medium
for teaching a wide range of other subjects. However, outside of Iraqi Kurdistan, in central and southern
Iraq, Arabic remains the dominant language within the educational system, which restricts Kurdish
instruction chiefly to regions with substantial Kurdish populations. As a result, access to Kurdish
language education in these areas is limited, and the opportunity to study Kurdish is often depending
upon the demographic composition of local communities. Even though in KRG areas languages can be
used, the dialects differs in cities, sorani for Arbil and Sulaymaniyah and Bahdini (Kurmanci) for Amedi,
Dohuk and Zakho. This difference underscores the challenges of achieving broader linguistic inclusion
for Kurdish outside the autonomous region of Iraqi Kurdistan.

In Turkey, as given the unification of the language changed after the foundation of the republic.
As Ozfidan and et al (2018: 4) quotes “one of the first acts of the government was to standardize
language usage. In 1924, the Act of Unification of Education (Tevhid-i Tedrisat Kanunu) was approved
in the Turkish parliament, and this combined all educational institutions under the Ministry of Turkish

! https://gov.krd/moe-en/system-and-education/basic-and-secondary-systems/
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Education and created a national curriculum for schools (Yavuz, 1987)”. While the teaching of Kurdish
has been legally allowed in private institutions since the early 2000s, and its being elective case in the
public education system is a new development. The Turkish government’s reluctance to permit Kurdish
as a medium of instruction is rooted in concerns about national unity. As a result, Kurdish is often taught
informally through private language courses, community-led programs, various associations and unions
such as Kurdish institutes, Kurdi-der and Egitim sen. Elective courses at state school have been given
as 2 hours per week, which is not enough to teach Kurdish but still very important to make the students
with linguistic aspects of the language especially the phonology, morphology and syntax of the dialect.
Moreover, it is like 12 years that universities have Kurdish education at bachelor and master level in
various universities (Mardin Artuklu, Dicle, Yiiziincii Yil, Bing6l and Mus Alparslan universities).

In Syria, according to the report by United States Institute of Peace? (Usip) (2009: 4-5) “Kurdish
children are not allowed to study Kurdish in schools and Kurdish teachers are forbidden to employ it
during classroom instruction. Children are also forbidden to learn Kurdish through alternative means.
To maintain their knowledge of the language, certain individuals take the risk of teaching Kurdish in
informal settings”. However, the Kurdish language has been integrated into the educational systems of
the Rojava region, where Kurdish-controlled areas have established their own schools at all levels from
elementary education to higher education and curricula tailored to their cultural and linguistic needs. As
Mahmood informs (2020: 2) informs:

In the first three levels of study — primary, preparatory, and secondary — there are about
800,000 students in northeaster Syria, from among a population totalling about four million
living in this region. About one third of these are internally displaced Syrians coming from
other parts of Syria. The geographic and administrative structure in the region is split into
distinct areas, within which there is not a unified educational process nor the same curricula:
the cantons of Jazeera, Deir al-Zour, Raqqa, and the regions of Manbij and Shahba (the area
between the region of Afrin and areas under control of the Syrian regime north of the city of
Aleppo).

As given in the paragraph one highlight is about the varieties of cantons causing the difference of
details about education including the Christians living there. In these areas, Kurdish is used as a medium
of instruction, reflecting the region's efforts to promote and preserve the language. However, in parts of
Syria that remain under government control, Arabic continues to be the individual language of
instruction, and Kurdish is not formally included in the curriculum but in practice it is used. This division
highlights the disparities in language education across the country, with Kurdish education being
restricted to areas with political autonomy.

Furthermore, in diaspora communities, the availability of Kurdish language courses differs
significantly across regions. In certain countries, such as Switzerland, Germany, and Sweden, Kurdish
is recognized as a minority language, allowing for the inclusion of Kurdish language classes within
heritage language programs in some schools as an elective course. This formal recognition facilitates
opportunities for Kurdish language instruction within the broader educational framework. However, in
the majority of diaspora contexts, Kurdish language education is often delivered informally through
community organizations, cultural centres, or online platforms. These grassroots initiatives play a
crucial role in maintaining the language among younger generations, though they often lack the
institutional support that could ensure more consistent and structured language learning. The lack of
formal Kurdish language education in most diaspora countries poses challenges for the younger
generation's ability to maintain proficiency in Kurdish, and it necessitates the standardization of the
language let alone the influence of the diaspora countries.

2 https://www.usip.org/sites/default/files/kurdsinsyria.pdf (access date 25.12.2024: 21:58)
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Discussion
Traditional Approaches to Kurdish Language Teaching

Historically, the importance of madrasah education in Kurdish education is the backbone of the
traditional approaches. It is still in effect in terms of influence in preparation of materials, as well. The
teaching of the Kurdish language has been basically based on teaching grammar (Kurt, 2020: 48) and
thence we can see this preference is directly or indirectly related to the grammar-translation method,
which centres on the acquisition of grammatical rules and vocabulary through translation exercises and
memorization, which can be seen in the Kurdish teaching books such as Hinker and so on. Many people
writing education materials have naturally been influenced by the existing teaching methods and
common materials (New Headway, Face to Face, New English File and etc.) published by worldwide
universities such as Oxford and Cambridge Universities. This approach has been particularly widespread
in regions where the Kurdish language faced political suppression as in the case of Turkey. Moreover,
it enabled educators to search for new methodologies to teach the language by concentrating on
preparing written texts along with grammar and vocabulary teaching. By emphasizing reading and
writing over oral communication, teachers could continue to convey knowledge of the Kurdish language
in a more implicit manner, by which the language might be presented in books and at the same time be
protected in document form. The main and first problem to be highlighted has been to teach the language
especially with spelling, grammar and vocabulary. Scalbert Yiicel, Clémence and Ray, Marie Le (2006:
14) inform about the works carried out to protect the language in various regions especially as Kurdology
fields beginning in Russia or USSR and they highlight the importance of the education and its
consequences.

However, this focus on passive learning has often limited opportunities for learners to develop
functional communication skills and engage in more interactive and/or participatory forms of language
use. Therefore, the teachers should facilitate learning by creating opportunities with skill-based activities
that differ from those used in the Grammar-Translation method. Activities similar to the photocopiable
materials and resources attached to English teaching books should be adapted and created in accordance
with Kurdish. This will help reduce and vanish the psychological barriers that students may encounter.
Many students either cannot or do not know what to say during speaking activities, which they are seen
in unprepared or uncertain conditions. The availability of such ready-made (structured according to a
specific function) materials is very useful for students' confidence and encourages them to speak more
readily. Such activities enable them to be more productive in verbal participation.

As the aim of language education is especially seen in four skills, the distribution of teaching
should be taken into account to ensure balanced proficiency, real-life readiness, and comprehensive
communication skills. Reading and writing are the major focus: little or no systematic attention is paid
to speaking or listening (Richards & Rodgers, 2014: 6). We arrive at the conclusion that while the
grammar-translation method has been effective in helping students develop reading and writing skills,
it often neglects oral communication and listening comprehension, which are crucial for real-life
language use.

In Kurdish-speaking areas like Regional Kurdistan Government and Rojava, where Kurdish is the
medium of education in schools and universities, traditional approaches have facilitated establishing a
strong foundation for literacy in Kurdish. However, these methods may not be as effective for teaching
Kurdish in diaspora contexts, where learners are often bilingual or multilingual and may require more
interactive and immersive techniques to maintain their proficiency in the language (Baker, 2000).
Additionally, the reliance on common textbooks and a scarcity of resources specifically designed for the
various Kurdish dialects further complicates the teaching process. Educators are frequently compelled
to develop their own instructional materials, often without sufficient institutional support or access to
modern resources. The existing institutions such as unions, foundations and associations do not focus
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on preparing the necessary resources to teach. The individual efforts are not enough to make up for the
missing parts and deficiencies to elevate teaching quality.

Grammar-Translation Method

The Grammar-Translation Method (GTM) has long been a prevalent approach in Kurdish
language education, especially in regions where Kurdish has faced historical marginalization or entire
prohibition, such as Turkey and Iran. This method emphasizes text translation, vocabulary
memorization, and the mastery of grammatical rules. Some resources like Kemal Badili’s “Tiirkce izahli
Kiirtce Dilbilgisi” or Nezir Ocek’s grammar book fit in this category and they serve as common
examples of this approach, focusing on these core elements. Students typically learn Kurdish by
translating passages between Kurdish and other languages (e.g., Turkish, Persian, or Arabic). The
method prioritizes written language, with significant emphasis placed on analysing sentence structures
and understanding the rules of syntax and morphology.

In terms of the four language skills, the main focus was on writing and reading, but little attention
was paid to speaking and listening (Richards & Rodgers, 2007: 6). One of the main advantages of the
GTM is its ability to develop strong reading and writing skills. For students who need to acquire
literacy in Kurdish or understand written texts, this approach is highly effective. It allows learners to
dissect and understand complex grammar rules, making it easier for them to engage with written
materials, particularly in educational contexts where written proficiency is essential (Richards &
Rodgers, 2001: 18). Moreover, given that Kurdish has been a primarily oral language in many regions,
the method’s focus on formal written language helps to standardize grammar and spelling, which is vital
in regions like Iraqi Kurdistan, where Kurdish is used as the medium of instruction in schools.

However, the GTM has numerous noteworthy limitations, mainly in its slight emphasis on oral
communication and listening skills. Although students might accomplish proficiency in reading and
writing, they often find it problematic to practise the language effectively in actual communicative
situations. The method tends to give precedence to grammatical accuracy over language fluency, by
which it leads students to focus more on mastering grammatical structures than on actively participating
in conversations or practicing spoken language. Consequently, students frequently attain only limited
communicative competence, which poses particular challenges for those in diaspora communities who
need to use Kurdish in daily interactions.

Lecture-Based Teaching and Textbook-Centric Approach

Two more common methods are known as lecture-based teaching and textbook-centric approach.
Lecture-based teaching which relies heavily on teacher-led explanations, memorization, and repetition
to teach linguistic concepts, with a primary focus on grammar, vocabulary, and translation exercises has
been very popular in Kurdish. Teachers adopt a structured approach, presenting rules and examples that
students are expected to memorize and reproduce through written exercises or tests as in the case of
GTM. The educator of the traditional curriculum instructs through lectures, thus forming the basis of
the lecture-based learning (LBL) (Kantar, L. D., & Sailian, S, 2018: 207). It used to be very common,
especially at a time when resources were very scarce, and teachers had to resort to producing new
materials. The teacher-centred approach of direct instruction limits students' chances to practice
speaking and listening, as well as to actively engage with the language. Consequently, learners might
acquire a solid theoretical understanding but struggle to apply their knowledge in real-life contexts, such
as conversational Kurdish or listening comprehension (Littlewood, 1981). The Kurdish teaching book
Hinker is a very well-known example for this category.

The content of Kurdish teaching book for 5™ grade published by National Education Ministry
(2013: 8) as follows:

Unit 1 The Alphabet
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Unit 2 Family

Unit 3 Classroom and Home

Unit 4 Body and Health

Unit 5 Seasons and Calendar

Unit 6 Food and Drink

Unit 7 Games and Stories

Unit 8 Free Activities

Unit 9 Traffic and Travel

As can be seen from the content, the units have been prepared based on themes and certain topics.
Therefore, the listening and speaking activities should be developed in accordance with the themes and
the teachers should enable the active participation of the students.

Textbook-Centric Approach

When it comes to the textbook-centric approach, a textbook-centric approach focuses heavily
on teaching through pre-designed textbooks, relying on structured content to drive curriculum and
pedagogy. The textbook-centric approach to Kurdish language teaching relies profoundly on traditional
textbooks, and these textbooks typically include grammar rules, vocabulary lists, reading passages, and
exercises, often being the only available learning material for students. Muir (2018: 4) expresses the
approach for the usage of the textbooks as follows: “In most classrooms, this involvement is strongly
influenced by the textbook. After all, it is the textbook which defines the topics and provides many of
the activities that teachers rely on in the classroom. However, as textbooks are required to cater for a
global audience, this naturally limits the boundaries of what might be included”. Related to the usage of
the textbooks, the teacher might find himself/herself in a situation/scenario where s/he doesn’t use the
book but the vice versa happens and the book might dictate the teachers’ actions. Baran Rizgar’s “Learn
Kurdish” book is a very good example for both textbook-centric approach and lecture-based approach.

One common problem found in both traditional and modern resources, especially books, is when
an intensive amount of grammar is presented as too much for students, causing learners to feel isolated
or not find the knowledge meaningful.

Modern Approaches and Their Influence

In recent years, there has been increasing interest in incorporating modern approaches such as
Communicative Language Teaching (CLT) and Task-Based Learning (TBL) in language education
nearly for all languages. After dissatisfaction and criticism against Grammar Translation Method
(GTM), Lecture-Based Teaching, Textbook-Centric Approach, Audio-Lingual Method and/or
Situational Language Teaching (SLT), the educators tried to find some new and better methods to teach
language, since the language educations was not result-oriented and effective. Even today as in the past
(Nunan, 2003: 6), many people are observed complaining about courses, especially those run by unions,
foundations, and associations, that focus exclusively on grammar instruction, vocabulary lists, and
reading texts without any interactive activities included in teaching period. After some long years of
language teaching practice, language was no longer seen as abstract grammatical rules, but of having
applications in social contexts and as such it is not just about ‘grammar’ but also about functions and
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notions (Jarvis and S.Atsilsarat, 2006: 3). Consequently, the need and demand for improved and
innovative methods changed the pace of teaching, introducing new approaches. Such changes might
initially cause teachers to hesitate, but then as they observe and witness the results and improvements,
they become satisfied with the process.

Communicative Language Teaching

Communicative Language Teaching (CLT) can be understood as a set of principles about the
goals of language teaching, how learners learn a language, the kinds of classroom activities that best
facilitate learning, and the roles of teachers and learners in the classroom (Azimova, 2019: 472). CLT
emphasizes the advance of communicative competence through interactive activities and the usage of
language in real-life contexts. This approach offers a more attractive and active way of learning, and
naturally it enhances the learning process. It is particularly beneficial for younger students and those in
diaspora communities who lack regular opportunities for daily exposure to Kurdish. When practiced this
way, CLT can develop the four essential language skills needed for effective communication in everyday
situations. Promoting such methodologies offers an opportunity to develop alternatives to traditional
teaching methods. Moreover, having the previous experience might lead to new materials and resources
to be prepared in accordance with the necessities of the students along with the designated points.

The main objective of CLT is to cultivate communicative competence, enabling students to use
the target language both effectively and fluently in real-world contexts. Instead of focusing solely on
form, as in traditional methods, CLT emphasizes meaning and context, encouraging students to engage
in dialogues, discussions, and simulations that mimic authentic language use (Littlewood, 1981). The
greatest strength of CLT lies in its ability to enhance fluency and practical language skills. By
emphasizing real-life communication, this approach helps students build confidence in speaking and
using the language in everyday contexts. It is especially beneficial for diaspora communities, where
Kurdish is frequently used in social interactions but is not always part of formal education. This focus
on practical use makes CLT an effective tool for maintaining the language in such environments. The
approach encourages learners to think critically and apply their language knowledge in context,
promoting communicative competence and interpersonal skills (Richards & Rodgers, 2001: 154).

The main challenge in executing CLT in Kurdish language instruction is the lack of trained
teachers who are proficient in both Kurdish and modern pedagogical techniques. Many teachers in
Kurdish-speaking regions and diaspora communities are more familiar with traditional methods, such
as the grammar-translation method, and may not have received formal training in communicative
methodologies. However, having been educated in different language teaching methods (in education
faculties or pedagogical educational courses), the Kurdish teachers might adapt the present foreign
language techniques and methods into KuLT.

Additionally, Kurdish dialectal diversity presents some unexpected problems, as students may
speak different varieties of Kurdish, requiring teachers to modify their communicative exercises to
different dialects. Managing two or three dialects simultaneously can be particularly challenging in
bilingual or multilingual educational environments, where the need to balance different language
varieties may complicate lesson planning and instructional methods.

However, the application of these modern teaching methods faces various challenges, especially
in regions where there is a deficiency of Kurdish language teachers being well-versed in communicative
methodologies. Many educators lack the necessary training to effectively employ approaches like CLT
and TBL, which limits the widespread adoption of these strategies. Additionally, the absence of
standardized curricula across the various Kurdish dialects, including Kurmanji, Sorani, and Zazaki,
further complicates efforts to develop cohesive teaching materials that can be applied across different
regions. This lack of uniformity makes it difficult to create resources that are both comprehensive and
adaptable, resulting in discrepancies in the quality of instruction and learning experiences among
students of different educational backgrounds as the education given in Basiir and Rojava is definitely



Geyik, R. / Anemon Mus Alparslan Universitesi Sosyal Bilimler Dergisi, 2025 13(2) 688-717 699

better than the other two regions with years of Kurdish education given in the past. These challenges
underline the need for investment in teacher training and curriculum development to ensure that modern
pedagogical approaches can be successfully integrated into Kurdish language education. In spite of these
obstacles, integrating common and modern teaching methods into Kurdish language instruction has the
potential to transform learning experiences, making them more engaging and effective. Approaches like
Communicative Language Teaching (CLT) and Task-Based Learning (TBL) can revitalize classrooms
by highlighting active participation and practical language use, which are particularly advantageous for
learners who might lack regular exposure to Kurdish. The accomplishment of these methods, however,
depends greatly on providing adequate support through targeted teacher training programs that
familiarize educators with these approaches mentioned. In addition, developing standardized and
dedicated teaching resources across different Kurdish dialects would enable the educators with a more
cohesive learning experience. With these supports in place, modern pedagogical methods could
significantly enhance the quality of Kurdish language education, which would give rise to a greater
linguistic proficiency and cultural connection in class environment.

Task-Based Language Learning (TBL)

Task-Based Language Learning (TBL) is a learner-centred approach that emphasizes learning
through the completion of meaningful tasks. Task Based Language Teaching (TBLT) is an approach
which offers students material which they have to actively engage in the processing of learning to
achieve a goal or complete a task (Dorathy & Mahalakshmi, 2016: 1824). In TBL, language learners are
presented with tasks—such as writing letters, solving real-world problems, or planning events-that
require them to use the language in context. The focus is on the process of completing the task rather
than on explicit grammar instruction, allowing learners to develop language skills naturally through
practice and engagement (Nunan, 2004: 14). Moreover, Nunan (2004: 4) defines a pedagogical task as
“a piece of classroom work that involves learners in comprehending, manipulating, producing, or
interacting in the target language while their attention is focused on mobilizing their grammatical
knowledge in order to express meaning, and in which the intention is to convey meaning rather than to
manipulate form. The task should also have a sense of completeness, being able to stand alone as a
communicative act in its own right with a beginning, a middle, and an end”. As is given in the definition,
it emphasizes the meaningful, communicative aspect of task-based learning, aligning with its goal of
fostering practical language use over repetition of grammar practice in language teaching. Tasks have
been widely used as vehicles to elicit language production, interaction, negotiation of meaning,
processing of input and focus on form, all of which are believed to foster second language acquisition
(Skehan, 1996). One of the key strengths of TBL is its ability to engage learners in practical, context-
based language use, making the learning experience more relevant and applicable to real-world
situations. As Willis and Willis (2007) highlight, “Task-based learning places the learner in authentic
situations, promoting genuine communication and collaboration, which are crucial for effective
language acquisition. This approach is especially effective for young Kurdish learners when compared
in different ages with provision of TBL activity types. We can claim that the younger the students are,
the more motivated they will be.

In Kurdish language education, TBL can be adapted to create tasks centred around Kurdish
culture, geography, and traditions. For example, learners could be tasked with writing a letter to a family
member about the celebration of Newroz (Kurdish New Year) or planning a cultural event in a Kurdish-
speaking village. These tasks not only help learners practice the language but also expand their
understanding of Kurdish culture and identity.

Students can do such activities:

1. Storytelling and Creative Writing - Picture Sequencing
2. Real-World Problem Solving - Planning a Trip to near town or a city
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3. Information Gap Activities - Find the Differences

The shift from traditional teaching methods towards CLT and TBL reflects a broader trend in
language education that prioritizes fluency, cultural relevance, and the ability to adapt to diverse
linguistic environments. Task-based learning, on the other hand, engages students in meaningful tasks
that simulate real-world situations, allowing them to use the language in context rather than simply
memorizing rules (Nunan, 2004: 14).

One of the most significant challenges facing Kurdish language educators is the lack of
standardized teaching materials all over the world for students even in Europe or Turkey. (Haig &
Matras, 2002, 4) underline the progress and the gap between different dialects in terms of education and
lack of materials. The absence of standardized teaching materials exhibits significant challenges for
educators, which makes it problematic to have a consistent and cohesive curriculum. Therefore,
everyone tries to make a programme for himself, which I believe makes the period better but do not give
a long-term solution. This issue results in variations in teaching practices across different regions and
dialects. The solution to be found should be the formation of a consistent educational framework for
Kurdish language instruction, but it should be flexible to be able to observe and replace sociolinguistics
parameters such as, age, gender, domain, planning and so on. Moreover, the restricted formal training
which many Kurdish language teachers obtain in modern pedagogical methods further aggravates these
challenges. Consequently, the implementation of innovative teaching approaches, such as
Communicative Language Teaching (CLT) and Task-Based Learning (TBL), is less effective, as
educators may struggle to apply these methods without adequate preparation and support. This
combination of inconsistent curricula and insufficient training limits the potential impact of these
modern teaching strategies.

Conclusion

This article has examined both traditional and modern pedagogical approaches in teaching
Kurdish, each with its respective strengths and challenges. Traditional methods, such as the grammar-
translation and other ones mentioned, have been influential in building foundational literacy skills,
particularly in reading and writing. However, these methods often lack engagement with oral
communication and listening skills, which are serious for actual language use. In contrast, modern
approaches like Communicative Language Teaching (CLT), Task-Based Learning (TBL) focus on
developing fluency and communicative competence, which are essential for learners in both Kurdish-
speaking regions and diaspora communities. While modern methods hold immense promise, they face
significant challenges, including a lack of trained teachers, insufficient resources, and political barriers
that prevent the whole integration of Kurdish into formal educational systems.

Innovative methods are key to addressing these challenges in KuLT. The development of
standardized curricula across Kurdish dialects, alongside investments in teacher training and digital
learning platforms, will be critical for overcoming the difficulties currently facing Kurdish language
learners. Moreover, integrating cultural elements into the curriculum can make learning more
meaningful, encouraging a deeper connection between students and their heritage. In the end, by
accepting the modern pedagogical approaches, Kurdish language education can move beyond traditional
limitations and meet the diverse needs of learners.

The future of Kurdish language education holds massive potential, particularly as technological
advancements continue to redesign how languages are taught and learned not only for Kurdish for all of
the languages being at the risk of loss. The rise of online learning platforms, mobile apps, and interactive
tools offers new opportunities for Kurdish learners. Additionally, the growing global interest in Kurdish
studies—run by Kurdish cultural and political visibility—provides a unique opportunity to expand
academic programs, research, and resources dedicated to Kurdish language and culture. As more
universities and institutions integrate Kurdish language programs into their curricula, there is hope for
greater recognition and support for Kurdish language education on a global scale.
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To completely realize the potential of Kurdish language education, it is essential that, educators
and linguists collaborate to address the present challenges. They should evaluate the formal and informal
educational systems and provide the necessary institutional support based on modern teaching
approaches for teacher training and curriculum development. At the same time, linguists and academic
institutions should work together to create standardized resources that reflect the diverse dialectal
landscape of Kurdish. Finally, educators should embrace learner-centred pedagogical models that focus
on communicative competence, cultural relevance, and the integration of modern technology. By doing
this the change of approaches towards modern ones will enable the teachers make their students learn
the language easier and quicker, while the use of traditional ones makes it monotonous and discouraging.

Recommendations

Based on the insights shared in the article, the recommendations for enhancing Kurdish language
education could be summarized as follows:

To address the challenges facing Kurdish language education, it is crucial to develop standardized
curricula that respect the diversity of Kurdish dialects while ensuring consistency and accessibility. This
requires a collaborative effort among educators, linguists, and policymakers. Comprehensive teacher
training programs are essential to equip educators with modern pedagogical skills, particularly in
approaches such as Communicative Language Teaching (CLT) and Task-Based Learning (TBL). The
integration of technological tools, such as e-learning platforms and gamified resources, can significantly
enhance learning experiences and accessibility, especially for diaspora communities. Furthermore,
embedding cultural elements into curricula will foster a deeper connection between students and their
heritage, motivating sustained engagement with the language. By addressing these aspects, Kurdish
language education can evolve to meet the diverse needs of learners and ensure the preservation and
growth of the language for future generations.
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TURKCE SURUM

Giris

Kiirt dilinin durumu kendi tarihine baghdir. Bir iilke olarak, 16. yiizyilda Osmanli ve Pers
Imparatorluklar: arasindaki ilk béliinme dilsel degisimin baslangici olarak kabul edilebilir. O zamana
kadar cografi olarak biiyilk Mezopotamya yerlesim alaninin bir pargasiydi. Kiirt topraklarmin
parcalanmasi nedeniyle dil ve kiiltiir ayrildi ve farkli tarihi ve dilsel gelismelere maruz kaldi. Kiirt dilinin
dort ana lehgesi boyle olustu ve bunlar Tiirkiye, Irak, Iran ve Suriye'nin gesitli bdlgelerine yayilmis
onemli bir niifus tarafindan konusulan Kurmanji, Sorani, Zazaki ve Gorani'dir ve ayrica diinyadaki Kiirt
diasporasi topluluklart arasinda yaygindir. Kiirtce, en az bes lehge grubundan olusan bir makro dildir:
Kuzey Kiirtgesi (Kurmanji), Orta Kiirtge (Sorani), Gliney Kiirtgesi (Kirmashani/Faili/Kalhuri), Zazaki
ve Gorani/Hawrami (Sheyholislami, 2015:30).

Cografyanin dort bolgeye jeopolitik boliinmesi Kiirt dilini etkilemis ve ¢esitlendirmis, Tiirkiye,
Irak, Iran ve Suriye'nin sosyopolitik baglamlari tarafindan sekillendirilen belirgin lehgelerin ortaya
¢ikmasina neden olmustur. Bu boliinmeler farkliliklar getirmis olsa da, dilin temel yapisi ve kiiltiirel 6zii
biiyiikk Olciide korunarak Kiirt halkinin ortak mirasi ve kimligini yansitmigtir. Dil, Kiirt kimligini,
kiiltiirel mirasini ve toplumsal geleneklerini dil araciligiyla nesiller boyunca korumak ve aktarmak i¢in
hayati bir arag¢ islevi gormesi nedeniyle dnemli kiiltiirel ve tarihi éneme sahiptir. Sadece giinliik
iletisimin bir araci olarak degil, ayn1 zamanda Kiirt halkinin hayatim sekillendiren kolektif hafizanin ve
geleneklerin bir kaynagi olarak da iglev goriir. Ancak, uzun siiredir devam eden politik ve
sosyoekonomik zorluklar nedeniyle, Kiirtce dil egitimi genellikle belirli bolgelerde kisitlanmis veya
yasaklanmigtir. Tiirkiye'de, tarihsel olarak dilin kisitlanmasi ve yasaklanmasi konusunda cesitli
donemler olmustur. Ancak 1980 askeri darbesinden sonra anayasa, Tirkcenin iilke niifusunun
tamaminin konustugu bir dil oldugunu vurgulayarak, Tiirkce disindaki dillerde yayin ve yaym yapmay1
kesinlikle yasaklamistir (Kaczorowski, 2016: 54-55).

Mart 1991'deki Kiirt ayaklanmasinin ardindan, Irak Kiirdistani'ndaki egitim asamasi, Kiirtce dil
Ogretimi yararina ve video tabanli ag sistemi, en modern 6gretim yontemleri gibi yeni pedagojik
uygulamalar ve yeni diizenlemeler gibi modern teknolojiyi kullanan modern bir sistemin yararina gelisti
(Bayad Jamal Ali vd. 2021:63).

Rubin (2016: 6) gesitlilik hakkinda bizi su sekilde bilgilendirmektedir:

Kiirtler arasinda dinsel, dilsel ve asiretsel ¢esitlilik goriiyoruz. Kiirtlerin ¢ogu Siinni
Miisliiman iken, belki de yiizde 15' Sii'dir. On binlerce Kiirt de Islami heterodoks ve Islam
oncesi dinlere bagli. Ornegin Tiirkiye'de yaklasik bir milyon Alevi Kiirt yasamaktadir. Bu
cesitlilik zengin bir miras olarak goriilebilir, 6te yandan bazi sorunlara da yol agabilir.

Elbette, bahsedilen sorun bazi kiiltiirel ve dilsel noktalar1 igerebilir. Sonug olarak, ayni millet
arasindaki cesitlilik bile, ayrmtilarin goéz ardi edilmemesi gereken ve materyallerin planlanmasinin
onemli bir seviyeye ylikseltildigi hassas konulara neden olabilir.

Kiirt diasporasi topluluklar 6zellikle Avrupa, Kuzey Amerika ve Orta Dogu ve Kafkasya'daki
diger bolgelerde diinya ¢apinda genislemeye devam ederken, cografya, dini 6zellikler, yas ve diger
sosyolinguistik noktalara uygun olarak cesitli 6grencilerin ihtiyaglarina gore uyarlanmas etkili pedagojik
yaklagimlarin gelistirilmesine yonelik artan bir talep vardir. Dag ve Stérk (2023: 115) bu kosullar su
sekilde agiklamaktadir: “Kiirt dilinin hem Kiirdistan'daki hem de Avrupa'daki Kiirt topluluklar
arasmdaki durumu ve kosullari, 6zellikle Almanya ve Isveg'e odaklanilarak analiz edilmektedir. “Kiirt
dilinin korunmasi ve ilerlemesi birkag kritik faktdrden etkilenmektedir: Kiirt halkinin vatansiz statiisii,
dilsel standartlagtirmanin yoklugu, Kiirt dilinin Kiirt toplumsal ve mekénsal baglamlarindan izole
edilmesi ve Kiirt drgiitlerinin canliligini besleme ve siirdiirme yoniindeki sinirli bagliligr”.

Cesitli nedenlerin 6ne stiriilmesi, bize farkli nedenlerin yalnizca egitimi degil, ayn1 zamanda diger
kosullar1 da nasil etkiledigini agik¢a gostermektedir. Ancak, Isvicre, Isve¢ ve Almanya 6rneklerinde
oldugu gibi ¢ok etkili oldugu bilinen baz1 bolgesel érnekler de mevcuttur. Bunlar (2023: 120), ailelerin
belirtilen iilkelerde Kiirtce icin se¢meli derslere kolayca bagvurabileceklerini ve Kiirtce egitimi
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alabileceklerini bildirmektedir. Planlama, kesinlikle, iilkeye, alfabesine, egitim sistemine ve iilkenin
kiiltiirel 6zelliklerine gdre degisebilir. Bu stratejiler, bu topluluklarin yer aldigi degisen sosyo-politik
baglamlara esnek ve uyarlanabilir olmalidir.

Bu toplumlarda dil, nesiller boyunca kiiltiire]l devamliligin korunmasinda 6nemli bir rol oynar,
ancak resmi Kiirtge egitimine sinirli erisim gesitli zorluklar yaratir. Aslinda resmi egitimin olmamasi
nedeniyle bir¢ok soruna neden olur. Dil zamanla zayiflar, bu hemen goézlemlenemez ancak yazili
belgelere veya konusma hizina kiyasla daha uzun siirelerde kesinlikle goriiliir. Bu nedenle, dilin
kullanimi bir¢ok agidan biiyiik 6nem tasir. Boylece, dil sosyallesmesi i¢in dilsel veya kiiltiirel baglamlar
yaratmak, aile tiyelerini belirli dilleri uygulamaya tesvik edebilmesi veya caydirabilmesi ve bunu
sonraki nesillere aktarabilmesi anlaminda onemlidir (Eroglu, 2022: 20). Bdylece dil aktarimm
gerceklesebilir, aksi takdirde yaygin dil zayiflig1 ve ardindan kayip veya degisim siireci yaganabilir.

Egitimin amac1 yalnizca ders kitabini 6gretmek ve 6grencinin anlamasimi saglamak degil; ayni
zamanda yenilik¢i diisiinme, yaratici bir 6grenme ortamu ve 0z yeterlilik gelistirmektir. Bu nedenle
kurumlar, iyi bilgi aktaran yenilik¢i iletisim yontemlerini dahil etmelidir. Yenilik¢i 6gretim yontemleri
bulmak 6nemli bir beceridir (D. Kalyani ve K. Rajasekaran, 2018: 23). Ayn1 durum Kiirt 6grenciler i¢in
de gegerlidir. Ogretim yontemlerini yenileme ve bunlar1 geng grencilerin dilsel ihtiyaglarina gére
degistirme gerekliligi, 6zellikle Kiirt kokenli bir¢ok cocugun iki dilli veya ¢ok dilli ortamlarda biiytidiigii
varsayildiginda, giderek 6nemli hale gelmistir. Bu baglamlarda, genellikle ev sahibi iilkelerinin baskin
diline hakim olmaya daha fazla énem verirler ve bu da yasadiklari, etkilesimde bulunduklar1 ve
biiytidiikleri toplumda veya g¢evrede ¢ok yaygin olan miras dillerinin marjinallesmesine yol agabilir.
Yukarida belirtilen gerceklik icin, egitim stratejileri gelistirmenin dnemine odaklanilmali ve bu nedenle
planlama ¢ok mantikli bir sekilde yapilmalidir. Kiirt dilinin 6gretiminde farkli dil 6gretim yontem ve
yaklagimlariyla kullanilan g¢esitli pedagojik yaklasimlar hala derinlemesine arastirmaya ihtiyag
duymaktadir. Geleneksel yontemlerin, 6regin dilbilgisi-geviri yaklasgimmin Kiirt dili egitiminde
tarihsel olarak nasil baslica tercih edildigine dair ayrintili bir analiz saglanacaktir. Buna karsilik,
calisma, umut verici alternatifler olarak secildigi diisiiniilen Iletisimsel Dil Ogretimi ve Gorev Tabanl
Ogrenme ile birlikte daha modern yontemlerin ortaya ¢ikismi vurgulayacaktir. Ayrica, Kiirt dili
egitimcilerinin karsilastigi, sinirli sayida 6gretim kaynagi, hem Kiirtge konusulan bolgelerde hem de
diasporada uzmanlagmig Ogretmen yetistirme programlarmin kithigi ve belirli alanlardaki politik
kisitlamalarin etkisi gibi durumlar da degerlendirilecektir. Bu amagla, makale yontemleri ve
yaklagimlar karsilastirip zitlastirmay1 ve mevcut 6gretim uygulamalarinin hem basarilarina hem de
sinirliliklarina 151k tutmay1 amaglamaktadir.

Bu makale, dil bilgisi-ceviri yaklagimi gibi geleneksel pedagojik yontemlerin dil &gretimi
donemlerinde temel okuryazarlik ve Kiirt¢e dilbilgisinin saglam bir sekilde anlagilmasini saglamada
onemli bir rol oynamis olsa da, pratik iletisim becerilerinin gelistirilmesi ve dil 6gretiminin dort
becerisinden eksik kalan etkilesimli 0grenme ortamlarinin beslenmesi igin yetersiz oldugunu
savunmaktadir. Freeman'a (2011: 40) gore okuma ve yazmaya 6nem verilmekte, konusma ve dinleme
ihmal edilmektedir. Bilindigi iizere kullanicilardan aldigi en biiylik elestiri budur. Kiirtceye
uygulandiginda, bu yaklasim yalnizca okuyup yazabilen ancak konusamayan veya duyduklarini
anlayamayan, bu da onu zayif bir nokta veya Asil tendonu durumuna getiren bir 6grenci simifina yol
acabilir.

Buna karsilik, iletisimsel ve gorev tabanli dil 6gretimi de dahil olmak iizere cagdas yontemler (ve
dogrudan yontem, sozciiksel yontem veya topluluk dili 6grenimi gibi digerleri) 6zellikle Kiirtceye
stirekli maruz kalmanin smirli olabilecegi diaspora topluluklar i¢inde dil edinimini iyilestirmek igin
onemli bir potansiyel sunmaktadir. Bir esik hafifletme kaldiraci olarak rol oynayabilir. Daha fazla maruz
kalma, dil edinimi i¢in daha fazla temas demektir. Ancak sorun, 6grencilerin daha fazla temas ve iletisim
kurabilmeleri icin dili nasil aciga ¢ikaracaklaridir. Cevap, aktif 6gretmen yetistirme programlarinin
olusturulmasi, miifredatin ¢esitli Kiirt lehgelerine uyum saglayacak sekilde standartlastiriimasi ve
kaynak kitligin1 hafifletmek i¢in teknolojik araclarin dahil edilmesi gibi birkag ciddi zorlugun iistesinden
gelmeye dayanan bu modern yaklagimlarin verimliliginde yatmaktadir. Bati'daki diasporik topluluklar,
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Kiirtge kullaniminin ve yaziminin standartlastirilmasi ve modernlestirilmesinde muazzam bir rol
oynamigtir (Kreyenbroek, 2005). Standardizasyon ve modernizasyon sayesinde, 0gretim programlari
sahip oldugumuz egitim ¢itasini yiikseltmemize olanak sagliyor: bu da kullandigimiz materyallerde ve
Ogretme bi¢imimizde kolayca goriilebiliyor: 6rnegin, video konferans programlart (6rnegin, zoom,
Google Meeting veya Microsoft Teams), 6gretmenlerin hazirladigi ppt sunumlari ve internet araciligiyla
saglanan genis olanaklar ¢ok faydalidir.

Yas ve gecmis egitim, cesitli egitim ve gegmiste okullarda segmeli ders olarak verilen farkli
medya araclarma ve Ogretim araclarina maruz kalma ile adaptasyonun zor olacagi icin dikkate
alinmalidir. Bu zorluklarin ele alinmasiyla, Kiirtce dil egitimi kademeli olarak iyilestirilebilir, yalnizca
dilin korunmasini desteklemekle kalmaz, ayni1 zamanda Kiirt topluluklarinin kiiresel dlgekte kiiltiirel ve
sosyal canliligini da artirir. Sanchez (2004: 40) fikirlerini su sekilde ifade eder: “Kiiresellesme ve artan
seyahatler, okuma ve yazmaya yonelik daha yavas, geleneksel odaklanma yerine hizli, sozlii iletisime
vurgu yaparak etkili dil 6grenimine acil ihtiya¢ duyulmasina neden olur”. Daha hizli yontemlere yonelik
bu toplumsal talep, birlesik kiiresel iletisim ihtiyacimizi yansitir. Genel ihtiyaglar, gorev tabanli
metodolojilerin benimsenmesiyle drneklendigi gibi, zaman zaman bizi yenilik¢i yaklagimlar aramaya
zorlayabilir. Ancak, bazi somut sonuglar elde etmek i¢in metodolojilerin yonetimi goz ardi
edilmemelidir.

Kiirt Dili Egitiminin Tarihsel Baglam

Kiirt dili egitiminin tarihi, ev sahibi iilkelerin (6zellikle Tiirkiye, Irak, Iran ve Suriye) politik ve
sosyal dinamikleri ve genel ve 6zel politikalariyla derinden i¢ i¢e gecmistir. Onemli Kiirt niifusunun
bulundugu Tiirkiye, Irak, Iran, Kafkasya ve Suriye gibi iilkelerde, devlet politikalar1 tarihsel olarak Kiirt
dili egitiminin statiisiinii ve erisilebilirligini etkilemistir. Bu da dogal olarak 6gretim yollarmda
benzerliklere yol agmustir.

Ornegin Tiirkiye'de, 20. yiizyilin baslarinda Tiirkiye Cumhuriyeti'nin kurulmasimin ardindan Kiirt
dili okullar ve medya dahil olmak iizere kamusal alanda resmen yasaklandi (Hassanpour, 1992: 132).
Durumu su sekilde aktartyor:

Cumhuriyet¢i Tiirkiye'nin 1923'te kurulusundan bu yana uyguladig: politika, "dil kinmi" veya
"dilsel soykirim" olarak adlandirilan seyin tipik bir 6rnegidir. Gevsek bir sekilde biitiinlesmis
Osmanli devletinin yerini alan Cumhuriyet¢i Tiirkiye, Tiirk etnik kimligine dayali, oldukga
merkezi, laik ve Batililasmis bir ulus-devlet olarak kuruldu. Merkezilestirme ve Tiirklestirme
uygulamast, ciddi sekilde bastirilan bir dizi Kiirt isyanina (1925, 1927-31, 1930-32 ve 1937-38) yol
act1 (bkz. Jwaideh 1960:593-640).

Tiirkgeyi tek resmi dil olarak 6nceliklendiren Tiirk devletinin dilsel homojenlestirmeye (sadece bir
resmi dil olmasi1) odaklanmasi, Kiirtce egitiminin uzun yillar boyunca bastirilmasina yol acti. Son
reformlar Kiirtgede sinirli 6zel egitime izin vermis olsa da, dil hala kamu okulu miifredatindan tamamen
hari¢ tutuluyor ancak se¢meli olarak ve resmi egitimde kullanimi oldukca kisith. Kiirtce, goniillii 10
dgrencinin bulunmasi kosuluyla segmeli ders olarak segilebilir. Ayrica KITA tarafindan hazirlanan
rapor su sekildedir:

2012 yilindan bu yana MEB'e bagli okullarda Yasayan Diller ve Lehgeler ad1 altinda
secmeli dersler Adigece, Abhazca, Kiirtce (Kurmanci ve Zazaca), Lazca, Giirciice, Adigece
(Latin alfabesiyle), Arnavutca ve Bosnakga'dir (2022: 8). Goriildigii gibi 12 yildir egitim
veriliyor ancak somut sonuglar ve etkisi Milli Egitim Bakanlig: tarafindan degerlendirilip
raporlanmiyor.

Iran'da Kiirtge higbir zaman acikca yasaklanmamus olsa da, merkezi hiikiimetin Farscayi birincil
egitim dili olarak tesvik etme vurgusu Kiirtgenin durumunu etkili bir sekilde marjinallestirmistir. Medya
ve okullarda azinlik dillerinin kullanimina izin veren anayasal korumalara ragmen, pratikte Kiirtce
nadiren resmi egitim sistemlerine dahil edilmistir (Sheyholislami, 2012). Benzer sekilde, Suriye'de
Kiirtge dil egitimi iilkede uygulanan politikalar nedeniyle uzun yillar boyunca bastirilmistir. Kiirtge
egitimi ancak i¢ savagin patlak vermesinden ve 6zerk Rojava bolgesinin ortaya ¢gikmasindan sonra belirli
bolgelerde gelismeye baglamistir. Egitimin sonuglart heniiz ortaya ¢ikmamistir ve yeni mezun iiniversite
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ogrencileri gelecek vaat eden sebeplerdir. Ancak, bu ilerleme politik olarak hassas olmaya devam
etmektedir. Ancak, sistem degisikligiyle birlikte, yeni yonetim yeni ve/veya beklenmedik planlarla
ortaya ¢ikabilir.

Irak, ozellikle Irak Kiirdistan1 6zerk bolgesinde Kiirtce dil egitimi i¢in daha elverigli bir ortam
sunmaktadir. Kiirt 6zerkliginin kurulmasindan bu yana, Kiirt dili ilkokullardan iiniversitelere kadar
egitim kurumlarinda yaygin olarak kullanilmaktadir. Irak Kiirdistani'nda Kiirtge, Kiirtge miifredat ve
ders kitaplarinin gelistirilmesi i¢in bolgesel hiikiimetten resmi destekle birlikte birincil 6gretim dilidir
(Jalal, 2016). Bu, Arapcanin egitim sistemlerine hakim oldugu Irak'in geri kalaniyla keskin bir tezat
olusturmaktadir.

Avrupa'daki diaspora topluluklarinda Kiirt dili egitimi benzersiz bir dizi zorlukla
karsilasmaktadir. Almanya, Isve¢ ve Amerika Birlesik Devletleri gibi iilkelerdeki bircok Kiirt ailesi,
toplum tarafindan isletilen okullar ve kiiltiirel programlar da dahil olmak iizere gayri resmi egitim
yontemleri araciligiyla miras dillerini korumak i¢in ¢aba gdstermektedir. Bu kamu girisimleri, normal
egitim sistemlerinde Kiirt dili egitimi i¢in resmi destegin olmamasina ragmen gen¢ nesillerin
miraslariyla baglanti kurmalar i¢in firsatlar sunduklari i¢in dilsel ve kiiltiirel baglarin siirdiiriilmesinde
onemli bir rol oynamaktadir. Ancak, ¢ogu diaspora egitim sisteminde resmi Kiirt dili programlarinin
olmamasi, Kiirt ¢cocuklarmin genellikle ana dillerinde sinirh yeterlilikle biiylimeleri anlamina gelir ve
ikinci nesil Kiirt ¢ocuklar siklikla ev sahibi iilkelerinin baskin diline oncelik verir (Haig & Matras,
2002: 4). Bununla birlikte, 6zellikle Isveg'teki diaspora topluluklari, esitli girisimler aracihigiyla Kiirtce
egitimini tesvik etmek icin énemli adimlar atmustir. Isve¢ zorunlu okulundaki égrenciler igin, anadil
egitimi dersine basvurma hakki, 1977 Anadil Reformu'ndan bu yana Dil Yasas1 (Isvegce spraklag: SFS
2009:600), Isvec Egitim Yasasi1 (Isvecce skollag: SFS 2010: 800) ve Zorunlu Okul Yénetmeligi (Isvecce
skolférordning: SFS 2011:185) kapsaminda nispeten saglam bir sekilde korunmaktadir (Warren, 2019:
112'den almt1).

Isveg hiikiimetinin verdigi destek paha bigilemezdi giinkii yazarlarin akademik olanlardan edebi
olanlara kadar cesitli tiirdeki caligmalara odaklanmasimi motive eden her tiirli dilsel ve kiiltiirel
caligmay1 desteklediler. Bu ¢abalar, yerel okullarda Kiirt¢e dil egitiminin biitlinlestirilmesini, ¢evrimigi
ogrenme kaynaklariin gelistirilmesini, miras dil programlarinin olusturulmasini ve Kiirtcenin kiiltiirel
kurumlarda kullanilmasini igerir. Bu tiir girisimler, dili korumada ve diasporadaki Kiirt gengleri arasinda
kiiltiirel kimlik duygusunu tesvik etmede etkili olmus, onlara farkli dil ortamlarina dalmis olmalarina
ragmen dilsel miraslarim siirdiirme firsati saglamistir. Ancak, diasporadaki genel gozlemlere dayali
bilinen bir gercek olarak, gencler iilkenin baskin dilinin yani sira okulda &gretilen ve evde konusulan
diger dillerle yetistirilmektedir. Stérk & Dag (2023: 121) belirtilen iilkelerdeki genel tutumu su sekilde
ifade etmektedir:

Kiirt gogmenlerin yakinligi Kiirt dilinin gelisimi ve ilerlemesi i¢in ¢ok &nemlidir. Almanya,
Fransa, Ingiltere, isveg, Avusturya ve Italya'daki Kiirt gd¢menler ve Kiirt derneklerinin
temsilcileriyle yaptigimiz arastirmalar ve goriismeler sirasinda Kiirt derneklerinin ve gogmenlerin
Kiirt dilini kullanma ve yeni nesillere aktarma c¢abalarinin ¢ok zayif oldugunu gordiik.

Amag

Kiirtce dilini 6gretmeye yonelik geleneksel ve modern pedagojik yaklasimlar1 analiz etmek ve
karsilagtirmak, bunlarin gii¢lii yanlarini, sinirlamalarini ve ¢esitli sosyopolitik ve kiiltiirel baglamlarda
uygulanabilirligini vurgulamak. Makale, lehge cesitliligi, kaynak kitlig1 ve egitimli 6gretmen eksikligi
gibi zorluklar1 ele alarak Kiirtce dil egitimini iyilestirmek igin etkili stratejileri smiflandirmay1
amaclamaktadir. Zamam gelince, kiiresel olarak Kiirt topluluklarinin dilsel yeterliligini gelistirmek ve
kiiltiirel mirasin1 korumak igin ¢oziimler 6nermeyi amaglamaktadir.
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Yontem

Igerik analizi, Kiirtge 6gretiminde tartigilan pedagojik yaklasimlari incelemek igin sistematik ve
nesnel bir arag sagladigi igin bu makaleyi analiz etmek igin ideal bir yontemdir. Igerik analizini
kullanarak, geleneksel ve modern &gretim yontemlerindeki kaliplari, temalarn ve egilimleri
belirleyebilir, bunlarin etkinligini degerlendirebilir. Bu yontem, bulgularin kanitlara dayanmasini ve
geleneksel dil bilgisi-ceviri tekniklerini modern, iletisimsel ve gorev tabanli metodolojilerle
karsilagtirma makalesinin hedefleriyle uyumlu olmasini saglarken, dil o6gretim yaklagimlarin
cevreleyen karmasikliklarin daha derinlemesine incelenmesine olanak tanir. Bunu yapabilmek igin,
geleneksel yontemleri modern olanlarla karsilastirmak i¢in icerik analizi yontemi uygulanmustir.

Bulgular

Kiirtce dil egitiminin mevcut durumu, Kiirt topluluklarinin bulundugu iilkelerin yasal ve
kurumsal ¢ercevelerinden 6nemli dlgilide etkilenmektedir ve bu da Kiirt¢enin resmi egitim sistemlerine
dahil edilmesini kolaylastirabilir veya engelleyebilir. Kiirt Bolgesel Yonetimi'nde (KBY), Kiirtce tiim
egitim seviyelerinde resmi egitim dili olarak belirlenmistir. Egitim hakkinda ayrintili bilgi, egitim
bakanliginin resmi web sitesinde verilmistir. Temel ve ikinci egitim hakkinda genel bilgiler cesitli
dillerde ayrintili olarak verilmistir. Ilkokul, ortaokul ve lise dahil olmak iizere egitim kurumlari Kiirtce
dilinde dersler sunmaktadir ve ayrica c¢ok c¢esitli diger derslerin &gretiminde de dil olarak
kullanilmaktadir. Ancak, Irak Kiirdistan1 disinda, Orta ve Giiney Irak'ta, Arapca egitim sistemi i¢inde
baskin dil olmaya devam etmektedir ve bu da Kiirtce egitimini esas olarak dnemli Kiirt niifusuna sahip
bolgelerle sinirlamaktadir. Sonug olarak, bu bolgelerde Kiirtge dil egitimine erisim simirlidir ve Kiirtge
calisma firsati genellikle yerel topluluklarin demografik yapisina baghdir. KRG bolgelerinde diller
kullanilabilmesine ragmen, lehgeler sehirlerde farklilik gostermektedir, Erbil ve Siileymaniye icin
Sorani ve Amedi, Dohuk ve Zaho i¢in Bahdini (Kurmanci) mevcuttur. Bu farklilik, Irak Kiirdistan1 6zerk
bolgesi disinda Kiirtge i¢in daha genis bir dilsel kapsayicilik elde etmenin zorluklarini vurgulamaktadir.

Tiirkiye'de, dilin birlestirilmesi cumhuriyetin kurulusundan sonra degistigi i¢in, Ozfidan ve
digerleri (2018: 4) tarafindan aktarildigi gibi, "hiikiimetin ilk icraatlarindan biri dil kullanimin
standartlagtirmakti. 1924 yilinda, Tevhid-i Tedrisat Kanunu Tiirk parlamentosunda kabul edildi ve bu
kanunla tiim egitim kurumlarn Tiirk Maarif Bakanligi'na baglanarak okullar i¢in ulusal bir miifredat
olusturuldu (Yavuz, 1987)". Kiirtce 6gretimi 2000'li yillarin bagindan itibaren 6zel kurumlarda yasal
olarak izin verilirken, kamu egitim sisteminde se¢meli olmasi yeni bir gelismedir. Tiirk hiikiimetinin
Kiirtcenin bir 6gretim dili olarak kullanilmasma izin verme konusundaki isteksizligi, ulusal birlik
konusundaki endiselerden kaynaklanmaktadir. Sonug olarak, Kiirtce genellikle 6zel dil kurslari, toplum
liderligindeki programlar, Kiirt enstitiileri, Kurdi-der ve Egitim sen gibi ¢esitli dernekler ve sendikalar
araciligtyla gayriresmi olarak 6gretilmektedir. Devlet okulunda segmeli dersler haftada 2 saat olarak
veriliyor, bu Kiirtceyi 6gretmek icin yeterli degil ama yine de 6grencilere dilin dilbilimsel yonlerini,
ozellikle de lehgenin fonolojisini, morfolojisini ve s6zdizimini 6gretmek igin ¢ok Onemli. Ayrica
iiniversitelerin ¢esitli iiniversitelerde (Mardin Artuklu, Dicle, Yiiziincii Yil, Bingdl ve Mus Alparslan
iiniversiteleri) lisans ve yiiksek lisans diizeyinde Kiirtge egitimi vermesi yaklasik 12 yillik bir siire¢ oldu.

Suriye'de, Amerika Birlesik Devletleri Barig Enstitiisii'niin (Usip) (2009: 4-5) raporuna gore,
"Kiirt cocuklarimin okullarda Kiirtce grenmelerine izin verilmiyor ve Kiirt 6gretmenlerinin simif igi
egitimde Kiirtge kullanmalar yasak. Cocuklarin alternatif yollarla Kiirtce 6grenmeleri de yasak. Dil
bilgilerini siirdiirebilmek igin baz1 kisiler gayriresmi ortamlarda Kiirtce dgretme riskini aliyorlar".
Ancak Kiirt dili, Kiirt kontroliindeki bolgelerde ilkogretimden yiiksekdgretime kadar her diizeyde kendi
okullarin1 kuran ve miifredatlan kiiltiirel ve dilsel ihtiyaglarma gore uyarlanmis Rojava bolgesinin
egitim sistemlerine entegre edilmistir. Mahmood'un (2020: 2) bildirdigine gore:

[lk ii¢ egitim seviyesinde - ilkokul, hazirlik ve ortaokul - yaklasik 800.000 dgrenci, bu bolgede
yasayan yaklasik dort milyonluk bir niifustan, kuzeydogu Suriye'de bulunmaktadir. Bunlarin
yaklagik ticte biri, Suriye'nin diger bolgelerinden gelen i¢ go¢ etmis Suriyelilerdir. Bolgedeki
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cografi ve idari yapi, birlesik bir egitim siireci veya ayn1 miifredatin olmadig: farkl bolgelere
ayrilmistir: Cezire, Deyr ez-Zor, Rakka kantonlar1 ve Menbi¢ ve Sahba bdlgeleridir (Afrin
bolgesi ile Halep sehrinin kuzeyinde Suriye rejiminin kontroliindeki bolgeler arasindaki alan).

Birinci paragrafta belirtildigi gibi, vurgu, orada yasayan Hiristiyanlar da dahil olmak tiizere
egitimle ilgili ayrintilarda farkliliga neden olan kanton cesitleriyle ilgilidir. Bu bdlgelerde, Kiirtce bir
egitim dili olarak kullanilir ve bu, bdlgenin dili tanitma ve koruma ¢abalarini yansitir. Ancak, Suriye'nin
hiikiimet kontrolii altinda kalan bdlgelerinde, Arapca bireysel egitim dili olmaya devam eder ve Kiirtce
resmi olarak miifredata dahil edilmez, ancak pratikte kullanilir. Bu boliinme, {ilke genelinde dil
egitimindeki esitsizlikleri vurgular ve Kiirt¢e egitimi siyasi 6zerklige sahip alanlarla sinirhidir.

Diaspora topluluklarinda, Kiirt¢e dil derslerinin varolmasi bolgeler arasinda onemli Olgiide
farklilik gostermektedir. Isvicre, Almanya ve Isve¢ gibi bazi iilkelerde Kiirtce azinlik dili olarak
taninmakta ve bu da baz1 okullarda se¢meli ders olarak miras dil programlarina Kiirtge dil derslerinin
dahil edilmesine olanak tanimaktadir. Bu resmi taninma, daha genis egitim g¢ergevesi iginde Kiirtge dil
egitimi i¢in firsatlan kolaylagtirmaktadir. Ancak, diaspora baglamlarinin ¢ogunda, Kiirtce dil egitimi
genellikle toplum orgiitleri, kiiltlir merkezleri veya ¢evrimigi platformlar aracilifiyla gayri resmi olarak
verilmektedir. Bu tabandan gelen girisimler, daha tutarli ve yapilandirilmig bir dil 6grenimini
saglayabilecek kurumsal destekten genellikle yoksun olsalar da, geng¢ nesiller arasinda dilin
korunmasinda 6nemli bir rol oynamaktadir. Cogu diaspora {iilkesinde resmi Kiirtge dil egitiminin
olmamasi, geng neslin Kiirtge'de yeterliligini siirdiirme becerisi i¢in zorluklar yaratmakta ve diaspora
iilkelerinin etkisinden bahsetmeye bile gerek kalmadan dilin standartlagtirilmasini gerektirmektedir.

Tartisma
Kiirtce Dil Ogretimine Geleneksel Yaklagimlar

Tarihsel olarak, Kiirt egitiminde medrese egitiminin 6énemi geleneksel yaklagimlarin omurgasini
olusturmaktadir. Ayrica materyallerin hazirlanmasinda da etkisi hala devam etmektedir. Kiirt dilinin
Ogretimi temel olarak dilbilgisi 6gretimine dayanmaktadir (Kurt, 2020: 48) ve dolayisiyla bu tercihin,
Hinker gibi Kiirtge 6gretim kitaplarinda goriilebilen ¢eviri alistirmalar1 ve ezberleme yoluyla dilbilgisi
kurallarinin ve kelime dagarciginin edinilmesine odaklanan dilbilgisi-¢eviri yontemiyle dogrudan veya
dolayli olarak iliskili oldugunu gorebiliriz. Egitim materyalleri yazan birgok kisi, dogal olarak Oxford
ve Cambridge Universiteleri gibi diinya ¢apidaki iiniversiteler tarafindan yaymlanan mevcut dgretim
yontemlerinden ve ortak materyallerden (New Headway, Face to Face, New English File vb.)
etkilenmigtir. Bu yaklagim, 6zellikle Tiirkiye 6rneginde oldugu gibi Kiirt dilinin siyasi baskiyla karsi
karsiya kaldig1 bolgelerde yayginlasmistir. Dahasi, egitimcilerin dilbilgisi ve kelime 6gretimiyle birlikte
yazili metinler hazirlamaya odaklanarak dili 6gretmek icin yeni metodolojiler aramasma olanak
saglamistir. Ogretmenler sozlii iletisimden ziyade okuma ve yazmay: vurgulayarak, dilin kitaplarda
sunulabilecegi ve ayni zamanda belge biciminde korunabilecegi daha ortiik bir sekilde Kiirtge dil
bilgisini aktarmaya devam edebilirler. Vurgulanmasi gereken ana ve ilk sorun, dili 6zellikle yazim, dil
bilgisi ve kelime bilgisi ile 6gretmek olmustur. Scalbert Yiicel, Clémence ve Ray, Marie Le (2006: 14)
Rusya veya SSCB'de baslayan ozellikle Kiirdoloji alanlar1 gibi ¢esitli bolgelerde dili korumak igin
yapilan ¢aligmalardan bahseder ve egitimin dnemini ve sonuglarini vurgularlar.

Ancak, pasif 6grenmeye bu odaklanma, 6grencilerin islevsel iletisim becerileri gelistirmeleri ve
daha etkilesimli ve/veya katilimci dil kullanim bigimlerine katilmalart igin firsatlar1 siklikla
smmirlamigtir. Bu nedenle, 6gretmenler Dilbilgisi-Ceviri yonteminde kullanilanlardan farkli beceri
tabanl etkinliklerle firsatlar yaratarak 6grenmeyi kolaylastirmalidir. ingilizce dgretim kitaplarina
eklenen fotokopisi g¢ekilebilir materyallere ve kaynaklara benzer etkinlikler Kiirtceye uygun olarak
uyarlanmali ve olusturulmalidir. Bu, dgrencilerin karsilasabilecegi psikolojik engelleri azaltmaya ve
ortadan kaldirmaya yardimer olacaktir. Birgok 6grenci, hazirliksiz veya belirsiz kosullarda goriilen
konusma etkinlikleri sirasinda ne sdyleyecegini bilemez veya sdyleyemez. Bu tiir hazir (belirli bir isleve
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gore yapilandirilmig) materyallerin bulunmasi, 6grencilerin 6zgiiveni i¢in ¢ok faydalidir ve onlar1 daha
kolay konusmaya tesvik eder. Bu tiir etkinlikler, s6zIii katilimda daha tiretken olmalarini saglar.

Dil egitiminin amaci1 6zellikle dort beceride goriildiigiinden, dengeli yeterlilik, ger¢cek yasam
hazirhig1 ve kapsamli iletisim becerilerini saglamak i¢in 6gretimin dagilimi dikkate alinmalidir. Okuma
ve yazma ana odak noktasidir: konusma veya dinlemeye ¢ok az veya hig sistematik dikkat gosterilmez
(Richards & Rodgers, 2014: 6). Dil bilgisi-ceviri ydonteminin 6grencilerin okuma ve yazma becerilerini
gelistirmelerine yardimci olmada etkili olmasina ragmen, gergek yasam dil kullanimi i¢in ¢ok 6nemli
olan sozlii iletisim ve dinleme anlayisini siklikla ihmal ettigi sonucuna variyoruz.

Bolgesel Kiirdistan Hiikiimeti ve Rojava gibi Kiirt¢e konusulan bolgelerde, Kiirtgenin okullarda
ve Universitelerde egitim dili oldugu yerlerde, geleneksel yaklasimlar Kiirt¢e okuryazarlik icin gii¢lii bir
temel olusturmayi kolaylagtirmigtir. Ancak, bu yontemler dgrencilerin genellikle iki dilli veya ¢ok dilli
oldugu ve dilde yeterliliklerini siirdiirmek icin daha etkilesimli ve siiriikleyici tekniklere ihtiyag
duyabilecegi diaspora baglamlarinda Kiirt¢e 6gretmek i¢in o kadar etkili olmayabilir (Baker, 2006). Ek
olarak, ortak ders kitaplarina giivenilmesi ve ¢esitli Kiirt lehgeleri i¢in 0zel olarak tasarlanmig
kaynaklarin kitligi, 6gretim siirecini daha da karmasik hale getirir. Egitimciler, genellikle yeterli
kurumsal destek veya modern kaynaklara erisim olmadan, kendi 6gretim materyallerini gelistirmek
zorunda kalirlar. Sendikalar, vakiflar ve dernekler gibi mevcut kurumlar, 6gretmek icin gerekli
kaynaklar1 hazirlamaya odaklanmaz. Bireysel ¢abalar, 6gretim kalitesini yiikseltmek i¢in eksik parcalar
ve eksiklikleri telafi etmek i¢in yeterli degildir.

Dilbilgisi-Ceviri Yontemi

Dilbilgisi-¢eviri yontemi, 6zellikle Kiirt¢enin tarihsel olarak marjinallestirildigi veya tamamen
yasaklandig1 Tiirkiye ve Iran gibi bolgelerde, Kiirtge dil egitiminde uzun zamandir yaygin bir yaklasim
olmustur. Bu ydntem, metin g¢evirisini, kelime ezberlemesini ve dilbilgisi kurallarma hakim olmay1
vurgular. Kemal Badili’nin “Tiirkge agiklamali Kiirtge Dilbilgisi” veya Nezir Ocek’in gramer kitabi gibi
baz1 kaynaklar bu kategoriye girmektedir ve bu temel unsurlara odaklanarak bu yaklasimim yaygin
ornekleri olarak hizmet eder. Ogrenciler genellikle Kiirtceyi, Kiirtge ve diger diller (6rnegin Tiirkge,
Farsca veya Arapga) arasinda pasajlar1 cevirerek dgrenirler. Yontem, ciimle yapilarini analiz etmeye ve
s6zdizimi ve morfoloji kurallarin1 anlamaya 6nemli bir vurgu yaparak yazili dile 6ncelik verir.

Dort dil becerisi agisindan, ana odak yazma ve okuma iizerineydi, ancak konusma ve dinlemeye
cok az dikkat edildi (Richards ve Rodgers, 2007: 6). Dilbilgisi-¢eviri yonteminin temel avantajlarindan
biri, giiclii okuma ve yazma becerileri gelistirme yetenegidir. Kiirtce okuryazarlik edinmesi veya yazili
metinleri anlamasi gereken Ogrenciler icin bu yaklasim oldukca etkilidir. Ogrencilerin karmagik
dilbilgisi kurallarim incelemelerine ve anlamalarma olanak tanir ve 6zellikle yazili yeterliligin dnemli
oldugu egitim baglamlarinda yazili materyallerle etkilesime girmelerini kolaylagtirir (Richards ve
Rodgers, 2001: 18). Dahasi, Kiirtgenin bircok bolgede oncelikle sozlii bir dil oldugu goz Oniine
alindiginda, yontemin resmi yazil dile odaklanmasi, okullarda egitim dili olarak Kiirtcenin kullanildig
Irak Kiirdistani gibi bolgelerde hayati 6nem tastyan dilbilgisi ve yazimin standartlastirilmasina yardimci
olur.

Ancak, dil bilgisi-geviri yonteminin, 6zellikle sozlii iletisim ve dinleme becerilerine yaptig1 hafif
vurgu nedeniyle, ok dikkat gekmemekte ve tercih edilmemektedir. Ogrenciler okuma ve yazmada
yeterlilik elde etseler de, gergek iletisim durumlarinda dili etkili bir sekilde pratik etmeyi genellikle
sorunlu bulurlar. Yontem, dil akiciligindan ziyade dil bilgisi dogruluguna 6ncelik verme egilimindedir
ve bu da 6grencileri konugmalara aktif olarak katilmaktan veya konusulan dili pratik etmekten ¢ok dil
bilgisi yapilarin1 6grenmeye odaklanmaya yonlendirir. Sonug olarak, 6grenciler siklikla yalnizca sinirlt
iletisimsel yeterlilik elde ederler ve bu da giinliik etkilesimlerde Kiirtce kullanmas1 gereken diaspora
topluluklarindaki kisiler i¢in 6zel zorluklar yaratir.

Ders Tabanh Ogretim ve Ders Kitab1 Merkezli Yaklasim

Daha yaygin olan iki yontem ders tabanli 6gretim ve ders kitab1 merkezli yaklasim olarak bilinir.
Dilbilimsel kavramlar1 6gretmek icin oOgretmen liderligindeki agiklamalara, ezberlemeye ve
tekrarlamaya biiyiik 6l¢lide dayanan ve oncelikli olarak dil bilgisi, kelime bilgisi ve ¢eviri aligtirmalarina
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odaklanan ders tabanli dgretim Kiirtcede g¢ok popiiler olmustur. Ogretmenler, dgrencilerin yazili
alistirmalar veya testler yoluyla ezberlemeleri ve yeniden tiretmeleri beklenen kurallart ve 6rnekleri
sunan yapilandirilmig bir yaklasim benimserler, tipki dil bilgisi-ceviri yonteminde oldugu gibi.
Geleneksel miifredatin egitimcisi dersler yoluyla egitim verir, bdylece ders tabanli 6grenmenin (LBL)
temelini olusturur (Kantar, L. D. ve Sailian, S, 2018: 207). Ozellikle kaynaklarin ¢ok kit oldugu ve
Ogretmenlerin yeni materyaller iiretmeye bagvurmak zorunda kaldigi bir zamanda ¢ok yaygindi.
Ogretmen merkezli dogrudan 6gretim yaklagimi, dgrencilerin konusma ve dinleme pratigi yapma ve dil
ile aktif olarak etkilesim kurma sanslarini sinirlar. Sonug olarak, 6grenciler saglam bir teorik anlayiga
sahip olabilirler ancak bilgilerini konusma Kiirt¢esi veya dinleme anlama gibi gercek yasam
baglamlarina uygulamada zorluk c¢ekebilirler (Littlewood, 1981).

Milli Egitim Bakanligi'min (2013: 8) yaymladig1 5. simf Kiirtge 6gretim kitabinin igerigi su
sekildedir:

Unite 1 Alfabe

Unite 2 Aile

Unite 3 Smif ve Ev

Unite 4 Beden ve Saglhk
Unite 5 Mevsimler ve Takvim
Unite 6 Yiyecek ve Icecek
Unite 7 Oyunlar ve Hikayeler
Unite 8 Serbest Etkinlikler
Unite 9 Trafik ve Seyahat

Icerikten de goriilebilecegi gibi iiniteler temalara ve belirli konulara gére hazirlanmistir. Bu yiizden
konusma ve dinleme etkinlikleri bu temalara gore gelistirilmeli ve Ogrencinin aktif bir katilimi
saglanmali.

Ders Kitabi1 Merkezli Yaklasim

Ders kitab1 merkezli yaklasim s6z konusu oldugunda, ders kitabi merkezli yaklasim, miifredati
ve pedagojiyi yonlendirmek i¢in yapilandirilmis icerige giivenerek dnceden tasarlanmis ders kitaplari
araciligryla 6gretime yogun bir sekilde odaklanir ve Kiirtge dil 6gretimine yonelik ders kitabr merkezli
yaklasim, geleneksel ders kitaplarma derinlemesine dayanir. Bu ders kitaplar1 genellikle dil bilgisi
kurallarii, kelime listelerini, okuma pasajlarin1 ve aligtirmalart icerir ve genellikle 6grenciler igin
mevcut tek 6grenme materyali olur. Muir (2018: 4) ders kitaplariin kullanimina iligkin yaklagimi su
sekilde ifade etmektedir: “Cogu sinifta, bu katilim ders kitabindan giiclii bir sekilde etkilenir. Sonugta,
konular1 tamimlayan ve 6gretmenlerin sinifta giivendigi etkinliklerin ¢ogunu saglayan ders kitabidir.
Ancak, ders kitaplarinin kiiresel bir kitleye hitap etmesi gerektiginden, bu dogal olarak neyin dahil
edilebileceginin sinirlarini sinirlar”. Ders kitaplarinin kullanimzryla ilgili olarak, 6gretmen kendini kitab1
kullanmadig1 ancak tam tersinin gerceklestigi bir durum/senaryo i¢inde bulabilir ve kitap 6gretmenlerin
eylemlerini dikte edebilir. Baran Rizgar'in Kiirtce 6grenme kitabi, hem ders kitab1 merkezli yaklasim
hem de ders anlatimina dayali yaklasim i¢in ¢ok iyi bir rnektir.

Hem geleneksel hem de modern kaynaklarda, 6zellikle kitaplarda karsilasilan yaygin bir sorun,
yogun miktarda dil bilgisinin 6grencilere ¢ok fazla olarak sunulmasi ve 6grencilerin kendilerini izole
hissetmelerine veya bilgiyi anlamli bulmamalarina yol agmasidir.

Modern Yaklasimlar ve Etkileri

Son yillarda, Iletisimsel Dil Ogretimi ve Gorev Tabanli Ogrenme gibi modern yaklagimlar: dil
egitimine dahil etme konusunda artan bir ilgi vardir. Dilbilgisi Ceviri Yéntemi, Ders Tabanli Ogretim,
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Ders Kitabi Merkezli Yaklasim, Ses-Dil Yontemi ve Durumsal Dil Ogretimi hakkindaki
memnuniyetsizlik ve elestirilerden sonra, egitimciler dil egitimleri sonug¢ odakli ve etkili olmadigindan
dili 6gretmek i¢in baz1 yeni ve daha iyi yontemler bulmaya calistilar. Gegmiste oldugu gibi bugiin bile
(Nunan, 2003: 6), birgok insanin, 6zellikle sendikalar, vakiflar ve dernekler tarafindan yiiriitiilen ve
etkilesimli etkinlikler olmadan yalnizca dilbilgisi 6gretimi, kelime listeleri ve okuma metinlerine
odaklanan kurslardan sikayet ettigi goriilmektedir. Uzun yillar siiren dil 6gretimi uygulamalarindan
sonra dil artik soyut dil bilgisi kurallar1 olarak goriilmedi, sosyal baglamlarda uygulamalari olan bir sey
olarak goriildii ve bu nedenle sadece 'dil bilgisi' ile ilgili degil, ayn1 zamanda islevler ve kavramlarla da
ilgiliydi (Jarvis ve S. Atsilsarat, 2006: 3). Sonug olarak, gelistirilmis ve yenilik¢i yontemlere olan ihtiyag
ve talep, Ogretim hizin1 degistirerek yeni yaklasimlar getirdi. Bu tiir degisiklikler baslangicta
ogretmenlerin tereddiit etmesine neden olabilir, ancak daha sonra sonuglar ve gelismeleri gozlemleyip
tanik olduklarinda siirecten memnun kalirlar.

Iletisimsel Dil Ogretimi

[letisimsel Dil Ogretimi (CLT), dil 6gretiminin hedefleri, grencilerin bir dili nasil égrendikleri,
O0grenmeyi en iyi sekilde kolaylastiran sinif i¢i etkinlik tiirleri ve siniftaki 6gretmenlerin ve 6grencilerin
rolleri hakkinda bir dizi ilke olarak anlagilabilir (Azimova, 2019: 472). CLT, etkilesimli etkinlikler ve
dilin gergek yasam baglamlarinda kullanimi yoluyla iletisimsel yeterliligin ilerlemesini vurgular. Bu
yaklasim daha ¢ekici ve aktif bir 6grenme yolu sunar ve dogal olarak 6grenme siirecini gelistirir.
Ozellikle daha geng dgrenciler ve Kiirtgeye giinliik olarak diizenli maruz kalma firsatlarindan yoksun
olan diaspora topluluklarindaki &grenciler i¢in faydalidir. Bu sekilde uygulandiginda, CLT giinliik
durumlarda etkili iletisim i¢in gereken dort temel dil becerisini gelistirebilir. Bu tiir metodolojileri tesvik
etmek, geleneksel dgretim yontemlerine alternatifler gelistirme firsati sunar. Dahasi, dnceki deneyime
sahip olmak, belirlenen noktalarla birlikte dgrencilerin ihtiyaglarina uygun olarak hazirlanacak yeni
materyallere ve kaynaklara yol agabilir.

[letisimsel Dil 6gretiminin temel amaci, dgrencilerin hedef dili gergek diinya baglamlarinda hem
etkili hem de akic bir sekilde kullanmalarim saglayarak iletisimsel yeterliligi gelistirmektir. Geleneksel
yontemlerde oldugu gibi yalnizca bigcime odaklanmak yerine, CLT anlam ve baglami vurgular ve
ogrencileri gercek dil kullanimimi taklit eden diyaloglara, tartigmalara ve simiilasyonlara katilmaya
tesvik eder (Littlewood, 1981). CLT'nin en biiyiik giicli akicilig1 ve pratik dil becerilerini gelistirme
becerisinde yatmaktadir. Bu yaklasim, ger¢cek yasam iletisimini vurgulayarak &grencilerin giinliik
baglamlarda konusma ve dili kullanma konusunda giiven olusturmalarina yardimer olur. Kiirtgenin
sosyal etkilesimlerde siklikla kullanildig1 ancak her zaman resmi egitimin bir parcasi olmadig1 diaspora
topluluklan i¢in 6zellikle faydalidir. Pratik kullanima bu odaklanma, CLT'yi bu tiir ortamlarda dili
korumak igin etkili bir ara¢ haline getirir. Yaklagim, 6grencileri elestirel diisiinmeye ve dil bilgilerini
baglamda uygulamaya tesvik ederek iletisimsel yeterliligi ve kisilerarasi becerileri tesvik eder (Richards
& Rodgers, 2001: 154).

Kiirtce dil 6gretiminde CLT'yi uygulamada karsilasilan temel zorluk, hem Kiirtce hem de modern
pedagojik tekniklerde yetkin olan egitimli 6gretmenlerin eksikligidir. Kiirtge konusan bolgelerdeki ve
diaspora topluluklarindaki birgok 6gretmen, dil bilgisi-geviri yaklasimi gibi geleneksel yontemlere daha
asinadir ve iletisimsel metodolojilerde resmi egitim almamis olabilir. Ancak, farkli dil 6gretim
yontemlerinde (egitim fakiiltelerinde veya pedagojik egitim derslerinde) egitim almis olan Kiirt
Ogretmenleri, mevcut yabanci dil tekniklerini ve yontemlerini Kiirtce dil Ogretimine (KuLT)
uyarlayabilir.

Ek olarak, Kiirt¢e lehge ¢esitliligi bazi beklenmedik sorunlar ortaya cikarir, ¢ilinkii 6grenciler
Kiirtgenin farkli gesitlerini konusabilir ve Ogretmenlerin iletisimsel aligtirmalarini farkli lehgelere
uyarlamasini gerektirir. Iki veya ii¢ lehgeyi aym anda yonetmek, farkli dil gesitlerini dengeleme
ihtiyacinin ders planlamasini ve 6gretim yontemlerini karmasiklastirabilecegi iki dilli veya ¢ok dilli
egitim ortamlarinda 6zellikle zorlayici olabilir.

Ancak, bu modern 6gretim yontemlerinin uygulanmasi, 6zellikle iletisim metodolojilerinde iyi
bilgi sahibi Kiirtge dgretmenlerinin eksikliginin oldugu bolgelerde cesitli zorluklarla karsi karsiyadir.
Bircok egitimci, CLT ve TBL gibi yaklasimlan etkili bir sekilde uygulamak i¢in gerekli egitimden
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yoksundur ve bu da bu stratejilerin yaygin olarak benimsenmesini sinirlar. Ek olarak, Kurmanci, Sorani
ve Zazaki dahil olmak iizere ¢esitli Kiirt lehcelerinde standartlastirilmis miifredatlarin olmamasi, farkl
bolgelerde uygulanabilecek tutarl 6gretim materyalleri gelistirme ¢abalarini daha da zorlastirmaktadir.
Bu tekdiizelik eksikligi, hem kapsamli hem de uyarlanabilir kaynaklar olusturmay1 zorlastirmakta ve
farkli egitim ge¢mislerine sahip Ogrenciler arasinda Ogretim kalitesi ve Ogrenme deneyimlerinde
tutarsizliklara neden olmaktadir: Ciinkii Gliney ve Bat1 bolgelerinde verilen egitim, gegmiste Kiirtge
egitimi verilen diger iki bolgeden kesinlikle daha iyidir. Bu zorluklar, modern pedagojik yaklagimlarin
Kiirtce egitimine basarili bir sekilde entegre edilebilmesini saglamak icin 0gretmen egitimine ve
miifredat gelistirmeye yatirim yapilmasi ihtiyacin1 vurgulamaktadir. Bu engellere ragmen, Kiirtce dil
egitimine yaygin ve modern dgretim ydntemlerini entegre etmek, 6grenme deneyimlerini doniistiirme,
onlar1 daha ilgi ¢ekici ve etkili hale getirme potansiyeline sahiptir. iletisimsel Dil Ogretimi (CLT) ve
Gorev Tabanli Ogrenme (TBL) gibi yaklasimlar, dzellikle Kiirtgeye diizenli olarak maruz kalmayan
ogrenciler i¢in faydal olan aktif katilimi ve pratik dil kullanimini vurgulayarak smiflari canlandirabilir.
Bununla birlikte, bu yontemlerin basarisi, egitimcileri belirtilen bu yaklagimlarla tanistiran hedefli
Ogretmen egitim programlarn araciligiyla yeterli destegin saglanmasina biiyiik 6l¢iide baghdir. Ayrica,
farkli Kiirt lehgelerinde standartlastirilmis ve 6zel dgretim kaynaklar1 gelistirmek, egitimcilere daha
tutarli bir 6grenme deneyimi saglayacaktir. Bu desteklerin yerinde olmasiyla, modern pedagojik
yontemler Kiirtge dil egitiminin kalitesini 6nemli 6lgiide artirabilir ve bu da sinif ortaminda daha fazla
dilsel yeterlilik ve kiiltiirel baglantiya yol agabilir.

Gorev Tabanh Dil Ogrenimi (TBL)

Gorev Tabanli Dil Ogrenimi (TBL), anlamli gérevlerin tamamlanmasi yoluyla grenmeyi
vurgulayan dgrenci merkezli bir yaklasimdir. Gorev Tabanl Dil Ogretimi (TBLT), 6grencilere bir
hedefe ulasmak veya bir gérevi tamamlamak i¢in aktif olarak islemeleri gereken materyaller sunan bir
yaklasimdir (Dorathy ve Mahalakshmi, 2016: 1824). TBL'de dil 6grenenlere, mektup yazma, gercek
diinya problemlerini ¢6zme veya etkinlik planlama gibi, dili baglam i¢inde kullanmalarini gerektiren
gorevler sunulur. Odak, agik dil bilgisi talimat1 yerine gorevi tamamlama siirecidir ve 6grencilerin pratik
ve katilim yoluyla dil becerilerini dogal olarak gelistirmelerine olanak tanir (Nunan, 2004: 14). Ayrica,
Nunan (2004: 4) pedagojik gorevi “Ogrencilerin hedef dili anlama, isleme, liretme veya etkilesimde
bulunmalarini igeren, dikkatlerinin anlami ifade etmek i¢in dil bilgisi bilgilerini harekete gecirmeye
odaklandig1 ve amacin bi¢imi iglemek yerine anlami iletmek oldugu bir sinif ¢caligmasi” olarak tanimlar.
Gorev ayrica, baglangici, ortast ve sonu olan kendi basina bir iletisim eylemi olarak tek bagina durabilen
bir biitiinliik hissine sahip olmalidir”. Tanimda verildigi gibi, dil 6gretiminde dil bilgisi uygulamalarinin
tekrarlanmasi yerine pratik dil kullanimim tesvik etme hedefiyle uyumlu olarak, goérev tabanli
O0grenmenin anlamli, iletisimsel yonii vurgulanmaktadir. Gorevler, dil {iretimi, etkilesim, anlam
biitiinligii, girdinin islenmesi ve bigime odaklanmayi ortaya ¢ikarmak i¢in yaygin olarak kullanilan
araglardir ve bunlarin hepsinin ikinci dil edinimini tesvik ettigi diisliniilmektedir (Skehan, 1996).
TBL'nin temel gii¢lii yanlarindan biri, 6grencileri pratik, baglam tabanlh dil kullanimina dahil etme
yetenegidir ve bu da 6grenme deneyimini gergek diinya durumlarma daha uygun ve uygulanabilir hale
getirir. Willis ve Willis'in (2007) vurguladigi gibi, "Gorev tabanl 6grenme, 6grenciyi ger¢ek durumlara
yerlestirir ve etkili dil edinimi i¢in ¢ok Onemli olan gergek iletisimi ve isbirligini tesvik eder. Bu
yaklasim, farkli yaslardaki gen¢ Kiirt Ogrencileri i¢cin TBL etkinlik tiirlerinin saglanmasiyla
karsilastirildiginda 6zellikle etkilidir. Ogrenciler ne kadar kiiciikse o kadar motive olacaklarini iddia
edebiliriz.

Kiirt dili egitiminde TBL, Kiirt kiiltiirii, cografyasi ve gelenekleri etrafinda merkezlenen gorevler
olusturmak i¢in uyarlanabilir. Ornegin, 6grencilere Newroz (Kiirt Yeni Y1l1) kutlamasi hakkinda bir aile
iiyesine mektup yazma veya Kiirt¢e konusulan bir kdyde kiiltiirel bir etkinlik planlama goérevi verilebilir.
Bu gorevler, dgrencilerin yalnizca dili pratik etmelerine yardime1 olmakla kalmaz, ayn1 zamanda Kiirt
kdiltiirii ve kimligi hakkindaki anlayislarini da genisletir.

Ogrenciler su aktiviteleri yapabilirler:
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1. Hikaye anlatimi ve Yaratic1 Yazarlik - Resim Dizileme
2. Gergek Diinya Problem Cozme - Yakin bir kasabaya veya sehre bir gezi planlama
3. Bilgi A¢i1g1 Aktiviteleri - Farklar1 bulma

Geleneksel 6gretim yontemlerinden CLT ve TBL'ye dogru bu gegis, akicilig, kiiltiirel alaka
diizeyini ve ¢esitli dil ortamlarina uyum saglama yetenegini dnceliklendiren dil egitimindeki daha genis
bir egilimi yansitir. Ote yandan gorev tabanl 6grenme, 6grencileri gergek diinya durumlarini simiile
eden anlamli gorevlere dahil ederek, kurallar1 ezberlemek yerine dili baglam i¢inde kullanmalarina
olanak tanir (Nunan, 2004: 14).

Kiirtge dil egitimcilerinin karsi karsiya oldugu en onemli zorluklardan biri, Avrupa veya
Tiirkiye'deki 6grenciler icin bile tiim diinyada standartlagtirilmig 6gretim materyallerinin olmamasidir.
(Haig & Matras, 2002, 4) egitim ve materyal eksikligi acisindan farkl lehgeler arasindaki ilerlemeyi ve
boslugu vurgular. Standartlastirilmis Ogretim materyallerinin olmamasi, egitimciler i¢cin Snemli
zorluklar ortaya koyar ve bu da tutarli ve biitiinlesik bir miifredata sahip olmay1 sorunlu hale getirir. Bu
nedenle, herkes kendisi i¢in bir program yapmaya calisir, bunun dénemi daha iyi hale getirdigine
inantyorum ancak uzun vadeli bir ¢6ziim sunmuyor. Bu sorun, farkli bolgeler ve lehgeler arasinda
Ogretim uygulamalarinda farkliliklara neden olur. Bulunmasi gereken ¢6ziim, Kiirtce dil egitimi igin
tutarhi bir egitim c¢ercevesinin olusturulmasidir, ancak yas, cinsiyet, alan, planlama vb. gibi
sosyolinguistik parametreleri gdzlemleyebilecek ve degistirebilecek kadar esnek olmalidir. Dahasi,
birgok Kiirt dili 6gretmeninin modern pedagojik yontemlerle elde ettigi smirli resmi egitim, bu
zorluklar1 daha da agirlastirmaktadir. Sonug olarak, Iletisimsel Dil Ogretimi (CLT) ve Gorev Tabanli
Ogrenme (TBL) gibi yenilikgi dgretim yaklasimlarinin uygulanmasi daha az etkilidir, ¢iinkii egitimciler
yeterli hazirlik ve destek olmadan bu yontemleri uygulamakta zorlanabilirler. Tutarli olmayan miifredat
ve yetersiz egitimin bu birlesimi, bu modern 6gretim stratejilerinin potansiyel etkisini sinirlar.

Sonug¢

Bu makale, Kiirt¢ce 6gretiminde hem geleneksel hem de modern pedagojik yaklagimlari, her
birinin kendine 6zgii gii¢lii ve zor yanlar ile birlikte incelemistir. Dil bilgisi-¢eviri ve bahsedilen diger
yaklagimlar gibi geleneksel yontemler, 6zellikle okuma ve yazmada temel okuryazarlik becerilerinin
olusturulmasinda etkili olmustur. Ancak, bu yontemler genellikle gergek dil kullanimi igin ciddi olan
sozlii iletisim ve dinleme becerileriyle etkilesimden yoksundur. Buna karsilik, Iletisimsel Dil Ogretimi
, Gorev Tabanli Ogrenme gibi modern yaklagimlar, hem Kiirtce konusan bdlgelerdeki hem de diaspora
topluluklarindaki 6grenciler ic¢in gerekli olan akicilik ve iletisimsel yeterliligin gelistirilmesine
odaklanir. Modern yontemler biiyiik bir umut sunsa da, egitimli 6gretmen eksikligi, yetersiz kaynaklar
ve Kiirtcenin resmi egitim sistemlerine biitliniiyle entegre edilmesini engelleyen politik engeller gibi
onemli zorluklarla kars1 karsiyadir.

Kiirtce dil dgretiminde bu zorluklarin ele alinmasinda yenilik¢i yontemler anahtar rol oynar.
Kiirtce lehgeler arasinda standartlastirilmis miifredatlarin gelistirilmesi, 6gretmen egitimi ve dijital
ogrenme platformlarina yapilan yatirimlarla birlikte, Kiirtge 6grenenlerin su anda kars1 karsiya oldugu
zorluklarin iistesinden gelmek igin kritik 6neme sahip olacaktir. Dahasi, miifredata kiiltlirel unsurlari
entegre etmek 0grenmeyi daha anlamli hale getirebilir ve 6grenciler ile miraslar1 arasinda daha derin bir
bag kurulmasimi tesvik edebilir. Sonug olarak, modern pedagojik yaklasimlar kabul ederek, Kiirtce dil
egitimi geleneksel sinirlamalarin 6tesine gegebilir ve 6grencilerin gesitli ihtiyaglarini karsilayabilir.

Kiirtce dil egitiminin gelecegi, ozellikle teknolojik gelismelerin yalmizca Kiirtge igin degil,
kaybolma riski altindaki tiim diller i¢in dillerin nasil 6gretildigini ve 6grenildigini yeniden tasarlamaya
devam etmesiyle birlikte muazzam bir potansiyel barmdiriyor. Cevrimi¢i 6grenme platformlarinin,
mobil uygulamalarin ve etkilesimli araglarin yiikselisi, Kiirt¢e 6grenenler i¢in yeni firsatlar sunmaktadir.
Ayrica, Kiirt kiiltiirel ve politik goriiniirliigli tarafindan yonetilen Kiirt ¢aligmalarina yonelik artan
kiiresel ilgi, Kiirt dili ve kiiltiirline adanmis akademik programlari, aragtirmalar1 ve kaynaklar
genigletmek igin essiz bir firsat sunuyor. Daha fazla iiniversite ve kurum miifredatlara Kiirt dili
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programlar1 entegre edildikge, kiiresel dlgekte Kiirt dili egitimi i¢in daha fazla taninma ve destek umudu
var.

Kiirtce dil egitiminin potansiyelini tam olarak gergeklestirmek igin, egitimcilerin ve
dilbilimcilerin mevcut zorluklar ele almak i¢in is birligi yapmalari esastir. Resmi ve gayri resmi egitim
sistemlerini degerlendirmeli ve 6gretmen egitimiyle birlikte miifredat gelistirme i¢in modern 6gretim
yaklagimlarina dayali gerekli kurumsal destegi saglamalidirlar. Ayni1 zamanda, dilbilimciler ve
akademik kurumlar Kiirtcenin c¢esitli lehge manzarasin1 yansitan standartlagtirilmis kaynaklar
olusturmak igin birlikte ¢aligmalidirlar. Son olarak, egitimciler iletisimsel yeterlilik, kiiltiirel alaka ve
modern teknolojinin  entegrasyonuna odaklanan Ggrenci merkezli pedagojik  modelleri
benimsemelidirler. Bunu yaparak, yaklasimlarin monoton ve cesaret kiric1 olan geleneksel
yontemlerden modern olanlara dogru degismesi, 6gretmenlerin dgrencilerinin dili daha kolay ve daha
hizl1 6grenmesini saglayacak.

Oneriler

Makalede paylasilan goriislere dayanarak, Kiirtge dil egitimini gelistirmeye yonelik oneriler su
sekilde 6zetlenebilir:

Kiirtce dil egitiminin kars1 karsiya oldugu zorluklar1 ele almak icin, tutarlilik ve erisilebilirligi
garanti ederken Kiirtce lehgelerinin ¢esitliligine saygi gosteren standartlastirilmig miifredatlar
gelistirmek hayati 6nem tagimaktadir. Bu, egitimciler, dilbilimciler ve politika yapicilar arasinda
isbirlik¢i bir caba gerektirir. Ozellikle iletisimsel Dil Ogretimi ve Gérev Tabanli Ogrenme gibi
yaklagimlarda, egitimcileri modern pedagojik becerilerle donatmak i¢in kapsamli 6gretmen egitim
programlar1 esastir. E-6grenme platformlart ve oyunlastirilmis kaynaklar gibi teknolojik araglarin
entegrasyonu, Ozellikle diaspora topluluklart i¢in 6grenme deneyimlerini ve erisilebilirligi 6nemli
olglide artirabilir. Dahasi, miifredata kiiltiirel 6gelerin yerlestirilmesi, 6grenciler ve miraslar1 arasinda
daha derin bir baglanti olusturarak dil ile siirdiiriilebilir bir etkilesimi motive edecektir. Bu yonlere
deginerek, Kiirtce dil egitimi dgrencilerin gesitli ihtiyaglarini kargilamak ve gelecek nesiller i¢in dilin
korunmasini ve bitylimesini saglamak iizere gelisebilir.

Beyan ve Ac¢iklamalar

1. Arastirmacilarin katki oram1 beyani: Bu makale, gelistirilmesinin tiim yonlerinden sorumlu olan
tek bir arastirmaci tarafindan yazilmistir. Yazar, arastirmayr bagimsiz olarak tasarlamig, veri
analizini gergeklestirmis ve ¢aligmanin yazimini, diizenlemesini ve denetimini ger¢eklestirmistir.
Sonug olarak, ilk yazarin bu ¢aligmaya katkis1 %100'diir.

2. Cikar ¢atismasi: Bu makaleyi hazirlarken, yazarlarin higbiri ¢ikar catigmasi yaratabilecek kisisel,
ticari veya kurumsal baglantilara sahip degildi. Bu nedenle, ¢alismamiz herhangi bir ¢ikar
catigmasindan uzaktir.

3. Etik Raporu: Bu aragtirma icin etik onay alinmamigtir ¢iinkii yalnizca belge analizi temeline
dayanmaktadir. Insan veya hayvanlari iceren herhangi bir veri toplama siirecini icermez.

4. Arastirmanin Modeli: Belgesel analize dayali bir arastirma makalesidir. Bu ¢alisma, Kiirtce
ogretiminde pedagojik yaklasimlan karsilagtirmali ve karsitlastiric1 analizle sistematik ve nesnel
olarak incelemek icin birincil arastirma ydntemi olarak icerik analizini kullanmaktadir. Igerik
analizi, kaliplari, temalar1 ve egilimleri belirleyerek hem geleneksel dil bilgisi-geviri
yontemlerinin hem de modern iletisimsel ve gorev tabanli metodolojilerin degerlendirilmesini
saglar. Yontem, bu 6gretim yaklasimlarinin etkinligi, zorluklar1 ve firsatlar1 hakkinda i¢goriiler
sunarken, ¢alismanin hedefleriyle uyumlu kanita dayali sonuglar1 garanti eder.
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5. Bilgilendirme: Bu arastirmanin kapsami, Kiirtge 6gretiminde farkindaligi artirmaktir. Ozellikle
alanlardaki akademisyenler Kiirtce 6gretim yontemlerine ve yaklagimlaria odaklanmadigindan,
olas1 bir literatiir ve korpus geg ortaya cikabilir, bu nedenle bu tiir konular farkindalik yaratir.
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