ites;
qersitesy g

Pamukkale Universitesi Egitim Fakiiltesi Dergisi

=]
66, 275-289, 2026

Kk >
o ale 3
K< N

J\"‘1/!,7); e4 o

(")gretmenlerin Mesleki Gelisime Yonelik Tutumlarinin Psikolojik Ciktilar
Uzerindeki Etkisine Yonelik Yapisal Bir Model

Selcuk DEMIR!

!'Sirnak Universitesi, Beden Egitimi ve Spor Yiiksekokulu, Beden Egitimi ve Spor Béliimii, Tiirkiye

Ozet: Bu arastrmada, 6gretmenlerin; mesleki gelisimlerine iliskin tutumlart ile Makale Bilgileri

psikolojik esneklik, psikolojik dayamikhiik ve motivasyonel kararlilik algilari Aragstirma Makalesi
arasindaki iliskilerin agikliga kavusturulmasi amacglanmaktadir. Bu ¢alisma, ol¢ek

tabanli korelasyonel desen ile tasarlanmistir. Diyarbakir ilindeki ortaokullarda gérev Gonderim Tarihi

yapan égretmenler, arastirmanin evrenini olugturmaktadir. Bu evrenden 36 ortaokul, 09/01/2025
yvansizlik kurali benimsenmek suretiyle (kura yoluyla) se¢ilmistir. Calismanin Kabul Tarihi
orneklemi, bu okullarda gérev yapan 273 ogretmenden meydana gelmektedir. Veriler,

oransiz kiime ornekleme yontemi esas alinarak toplanmistir. Arastirmada yararlanilan 29/12/2025

olceklere dogrulayici faktor ve giivenirlik analizleri uygulanmistir. Betimsel istatistiki,
korelasyon ve yapisal esitlik modellemesi analizleri kullanilarak veriler
¢oziimlenmigstir. Yol analizi neticesinde, ogretmenlerin mesleki gelisimlerine dair Mesleki gelisime
tutumlarinin, psikolojik esneklik diizeylerini pozitif yonde etkiledigi bulunmustur.
Ayrica ogretmenlerin mesleki gelisimlerine dair sahip olduklar: tutumlarinn,
psikolojik esneklik ve psikolojik dayamiklihk algilarmmin  tam aract etkisiyle psikolojik esneklik,
motivasyonel kararlilik diizeylerini pozitif yonde etkiledigi belirlenmistir. Bu bulguya
gore mesleki gelisime dair ogretmen tutumlarimin, psikolojik faktorler iizerinde
dogrudan ya da dolayli etkileri bulunmaktadir. Ogretmenlerin psikolojik ¢ciktilarin dayaniklilik,
daha giiclii hale getirmek isteyen okul yoneticilerinin, mesleki geligimleri i¢cin firsatlar
sunmasi faydali bulunmaktadir.

Anahtar Kelimeler
yonelik tutum,
psikolojik

motivasyonel
kararlilik,

O0gretmen.

1. Giris

Bilgi ve teknoloji ¢aginda, kurumlarin; degisen kosullara hizli bir sekilde uyum saglamasi ve
yenilenmeleri 6nemlidir. Aksi takdirde kurumlar zaman igerisinde etkililigini ve verimliligini
kaybedebilmektedirler. Kurumlarin kendilerini yenilemeleri; ¢alisanlarinin yenilikler
iiretmeleri, bilgilerini paylagsmalar1 ve artirmalartyla miimkiindiir. Egitim Orgiitleri 6zelinde
degerlendirildiginde, egitimde hedeflenen nitelik artisinin ancak nitelikli 6gretmenler
tarafindan gergeklestirilecegi aciktir (Darling-Hammond, 2000). Bu kapsamda 6gretmenlerin
mesleki gelisimleri, {izerinde siklikla durulan konulardan birini olusturmaktadir (Sandholtz ve
Ringstaff, 2013). Ogretmenlerin sahip olduklari mesleki donamim ve yeterliklerinin,
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ogrencilerin daha kaliteli ve anlamli bir 6grenme siireci gegirmelerinde, kendilerini stirekli
gelistirme egiliminde olmalarinda ve neticede akademik agidan daha yeterli hale gelmelerinde
Oonemli bir rolii bulunmaktadir (Bozkus, 2018; Villegas-Reimers, 2003). Mesleki agidan gelisim
konusunda olumlu tutumlar1 olan 6gretmenlerin, 6grencilerinin ihtiyag ve beklentilerine duyarl
davranacaklart agiktir. Bu dogrultuda hareket eden Ogretmenlerin ise siirekli 6grenme ve
yenilikler tiretmeye iliskin faaliyetlerde yer almasi1 dolayisiyla 6grencileri i¢in daha olumlu
O0grenme sartlarin1 olusturmalar1 beklenmektedir (Evertson ve Emmer, 2012). Nitekim
Ogretmenlik mesleginin, degisime ve yeniliklere agik dinamik bir siirece sahip oldugu
bilinmektedir (Sisman, 2019). Bu nedenle 6gretmenlerin mesleklerini icra ederlerken sahip
olduklar1 bilgilerini giincel hale getirmeleri, edinilen yeni ve giincel bilgilerin uygulamalarini
yapmalar1 gerekmektedir (Bastiirk, 2012). Ogretmenler; yasam boyu dgrenme yaklagimini
benimsemekle sadece Ogrencileri i¢in egitimin son derece onemli oldugunu modellemekle
kalmamaktadirlar. Bunun yanmi sira Ogretmenler, kariyerleri siiresince istekli ve etkili
olabilmektedirler (Darling-Hammond vd., 2017).

1.1. Mesleki Gelisim

Mesleki gelisim, smif igerisinde egitimin kalitesini ylikseltmeye yonelik okul ya da bireylere
dogrudan ya da dolayli bir bigimde faydasi bulunan, planli etkinliklerin ve O6grenme
yasantilarinin tamamin1 kapsamaktadir (Day, 1999). Bu kavram; 6gretmenlerin mesleklerine
iliskin bilgi, beceri ve olumlu tutumlarim gelistirmek yoluyla 6grencilerin 6grenmelerinin daha
nitelikli olmasina katk1 sunan siire¢ ve etkinliklerin toplami olarak ifade edilmektedir (Guskey,
2002). Ogretmenlerin mesleki gelisimleri; hizmet 6ncesi donemlerinden baslayarak emeklilik
ile sonlanan ve mesleklerini yerine getirme zamanlarinda da devam eden bir siireci igine
almaktadir. Mesleki gelisim, Ogretmenlerin O0gretmenlik meslegine yonelik yeteneklerini
gelistirmeyi amag¢ edinmektedir. Bu kapsamda oOgretmenler, ogretimsel faaliyetlere
katilmaktadir (Craft, 2002). Mesleki gelisime yonelik yapilan tanimlarda, mesleki gelisimin
one c¢ikan ozellikleri; belirgin bir hedef yonelimli, siireklilik arz eden ve sistematik (sistemli ve
planl) bir siire¢ seklinde belirtilmektedir (Guskey, 2000).

Mesleki gelisim, 6gretmenlerin isten memnuniyetlerinin artmasina ve ayrilma niyetlerinin
azalmasina katki sunmaktadir. Mesleki gelisimleri agisindan firsatlarin verildigini ve tesvik
edildigini hisseden 6gretmenlerin, mesleklerindeki kalma siireleri artmaktadir. Bu durumun
sonucu olarak egitim sistemi i¢erisinde uzmanlik artmakta ve istikrar saglanmaktadir (Ingersoll
ve Strong, 2011). Ayrica mesleki gelisim, 6gretmenlerin meslektaslariyla igbirligi i¢erisinde
olmasma, en iyi Ogretim uygulamalarini paylagmasina, yansitici ve analitik diigiinmeyi
gerektiren tartismalara katilmasina katkida bulunmaktadir (Vescio vd., 2008). Mesleki gelisim
etkinlikleri aracilifiyla 6gretmenlerin alan bilgilerinin gelistirilmesine, siif igerisindeki
uygulamalarda daha etkili olmalarina destek verilmektedir. Bu yolla 6grencilerin konulara
yonelik tutumlarinm olumlu hale gelmesine yardime1 olunmaktadir (Ozer, 2014).

1.2. Psikolojik Esneklik

Psikolojik esneklik, bireylerin; bilingli bir sekilde simdiki an ile biitiinlesmeleri, sahip olduklari
degerlerine uygun bir sekilde davraniglarin1 devam ettirmeleri ve gerektiginde davranislarini
degistirmeleri olarak tanimlanmaktadir (Hayes vd., 2006). Bireyler, yasamlar1 igerisinde
olumsuz deneyimlere sahip olabilmektedirler. Psikolojik esneklik, bireylerin; yasamlarindaki
olumsuzluklarin iistesinden gelmelerini kolaylagtirmakta dolayisiyla psikolojik iyi oluslarina
katki sunmaktadir (Luthar vd., 2000). Ayrica psikolojik esneklik, bireylerin; zorluklarla,
belirsizlikle ve degiskenlikle basa ¢ikabilme becerisi seklinde agiklanmaktadir. Olumsuz
durumlarla karsilagildiginda esnek tepki verebilmeyi ve sahip olunan degerler dogrultusunda
davranigta bulunmay1 saglayan yetenektir (Hayes vd., 1999). Psikolojik esneklik, bireylerin
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geemise ve gelecege takili kalmaksizin simdi ve burada yani yasanilan anda olabilmesi,
hayatina yon vermesi i¢in benimsedigi degerleri dogrultusunda eylemde bulunmasi bi¢iminde
aciklanmaktadir (Hayes vd., 2006). Psikolojik esneklik, psikolojik iyi olus ve yasam
memnuniyeti arasinda pozitif bir iliskinin varlig1 bilinmektedir (Palladino vd., 2013). Yiiksek
diizeyde psikolojik esneklige sahip olan 6gretmenlerin, zorluklar karsisinda dayanikliliklarinin
artacag akla gelmektedir. Ciinkii psikolojik esneklige sahip 6gretmenler, karsilasilan zor ya da
problemli durumlarla diger meslektaslarinin da yiizlesebilecegi durumlar oldugunu, kendisinde
var olan becerilerle asabilecegini diistinmektedirler.

1.3. Psikolojik Dayamkhlik

Bireyler, yasamlar siiresince psikolojik yapilarin1 ya da yasamlarin1 dogrudan ya da dolayl
olarak etkileyen bazi olumsuz deneyimler yasayabilmektedirler. Deneyimlenen zorlu ve
olumsuz durumlar karsisinda, bireylerin bu durumlara yonelik sergiledigi tepkiler
farklilagsmaktadir. Bazilar1 bu olumsuz ve giic durumlari kolay atlatmakta, bir siire sonra normal
yasamlarma donebilmektedirler. Ancak bazi bireyler yasanilan bu durumlarin iistesinden
kolaylikla gelememekte ve psikolojik sikintilar yasayabilmektedirler (Dogan, 2015). Bireylerin
0zel ve mesleki yasamlarinda psikolojik dayaniklilik diizeylerini artirmak, maruz kaldiklari
olumsuz ve zor durumlarin basariyla listesinden gelmelerini ve olumlu gelisimsel neticelere
ulagmalarin1 saglamasi bakimindan onemlidir. Psikolojik dayaniklilik, dogustan gelen bir
nitelik olmayip daha ziyade gelisimsel ve dinamik bir yapiya sahiptir (Greene vd., 2004). Bu
yap1, bireylerin zorlu yasam durumlarina ragmen onlara belirli yeterliklerin kazandirilmasi
yoluyla bu kosullara olumlu uyumlari bi¢iminde ifade edilmektedir (Luthar vd., 2000; Ungar
ve Lerner, 2008). Psikolojik dayanikliligin; bireylerin, sikintili ve zorlu yasam deneyimlerine
ragmen ¢okiintilye ugramadan, giigliiklerle miicadele edip bu yasantilarindan gerekli dersleri
almalarma ve gelecekteki olasi risklere karst olumlu uyum saglama siireclerine katki
sunmaktadir. Ayrica yiiksek diizeyde psikolojik dayaniklilik, iyi olusu ve mutlulugu da
beraberinde getirmektedir (Karacaoglu ve Koktas, 2016). Day ve Kington (2008), duygusal ve
entelektiiel bakimdan zorlu ve miicadele gerektiren bir mesleki ¢aligma ortaminda bulunan
Ogretmenlerin, etkililiklerine yonelik duygularmi devam ettirebilmeleri amaciyla psikolojik
dayaniklilik kapasitesine sahip olmalarinin gerektiginin altin1 ¢izmektedir. Sweetman ve
Luthans (2010), psikolojik dayanikliligin, bireylerin mesleki motivasyonlarni artirdigini ve
mesleklerini daha yiiksek bir ¢alisma enerjisi ile yerine getirmelerine yardimci oldugunu
vurgulamaktadirlar.

1.4. Motivasyonel Kararhhk

Motivasyonel kararlilik, bireylerin belirgin kisisel hedeflerine ulasabilmek amaciyla
karsilastiklar1 engellere ve zorluklara ragmen enerji ve gayretlerini, devamli bir bicimde sarf
etmeleri ya da motivasyonel olarak siirdiirmeleri bi¢ciminde ifade edilmektedir (Bostan vd.,
2021). Motivasyonel kararlilik, motivasyondan daha farkli bir kavramdir. Motivasyon,
motivasyonel kararlilik tutumunun olusmasi i¢in elzem bir unsurdur. Motivasyonel kararlilik,
motivasyon siireci basladiktan sonra bu tutumsal siirecin devam ettirilmesinde etkin bir role
sahiptir (Constantin vd., 2012). Zorlu amaglarin basarilmasinda yalnizca sahip olunan yetenek
yeterli olmamakta, bunun yani sira bu yeteneklerin siirekli ve hedefe yogunlasmis bir bicimde
uygulanmas1 énemli gériilmektedir (Duckworth vd., 2007). Ogretmenlerin 6gretim siirecine
baslamadan 6nceki motivasyonlarini, giicliiklerle karsilasilsa bile siire¢ igerisinde kararlilikla
stirdiirmelerinin, 0grencilerin aldiklar1 egitim hizmetinin niteligi bakimdan 6nemli oldugu
bilinmektedir. Ogretmenlerin dgrencilerine rol model olduklar1 gercegi de gdz oOniine
alindiginda, motivasyonel kararliligin daha da 6nem kazandig: diistintilmektedir.
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1.5. Mesleki Gelisim ve Psikolojik Ciktilar:

Mesleki gelisim, 6gretmenlerin mesleki isbirligi yapmalarina ve kurumlarinin yararina
fikirlerini agiklamalarma katki sunmaktadir (Vescio vd., 2008). Ogretmenler, karsilastiklari
zorluklarla ya da engellerle miicadele edebilme ve yasanilan degisimlere uyum saglama
becerilerine sahip olmaktadirlar. Bu durumun dogal sonucu olarak psikolojik agidan
saglamliklar1 artmaktadir. Olumsuzluklar karsisinda dayanma giicii artan Ogretmenlerin
hedeflerindeki israrlar1 ve hedefe bagliliklar1 olumlu etkilenmektedir (Sweetman ve Luthans,
2010). Ogretmenlerin gelisimi, higbir zaman son bulmayacak bir 6grenme inanciyla iliskili
bulunmaktadir (Joyce ve Calhoun, 2010). Ogretmenlerin yasam boyu mesleklerinde gelisiminin
saglanmasi, mesleklerinde olumlu tutumlarini artirmakta ve olumsuz duygularini azaltmaktadir
(Ingersoll ve Strong, 2011).

1.6. Arastirmanin Amaci

Mesleki gelisim ve psikolojik ¢iktilarina iligskin kavramsal ¢éziimlemelerin yapilmasi, mesleki
gelisimin ne oldugunun daha iyi belirlenmesi i¢in 6nemli goriilmektedir. Nitekim Kennedy
(2016); mesleki gelisimin aciklanmasinin, mesleki bilginin nasil bi¢cimlendiginin ve
Ogrenildiginin belirlenmesinin gerektigini vurgulamaktadir. Ayrica egitim yeniliklerinin temel
unsurlarindan biri olarak degerlendirilen mesleki gelisim kavrami {izerine caligsmalarin
yapilmasmin énemli oldugunun alt1 ¢izilmektedir (Wilson ve Berne, 1999). Bu calismada;
mesleki gelisim ile egitim hizmetinin niteligini artiran kilit roldeki degiskenlerin birlikte
incelenmekte ve degiskenler arasindaki karmasik iliskiler agikliga kavusturulmaktadir. Bu yolla
mesleki gelisim kavramina yonelik derin bir anlayis gelistirilmesine katki sunulacag:
degerlendirilmektedir. Ayrica bu arastirmayla ileriki caligmalara da genis kapsamli ve giiclii bir
kuramsal alt yap1 olusturulacagi diisiiniilmektedir. Bu ¢alismanin amaci; 6gretmenlerin mesleki
gelisimlerine yonelik sahip olduklar tutum ile psikolojik esneklik, psikolojik dayaniklilik ve
motivasyonel kararlilik algilar1 arasindaki karmagik iliskilerin aciga c¢ikarilmasidir. Bu
arastirmada; ilgili alanyazin esas alinmak suretiyle asagidaki hipotezler test edilmektedir:

HO: Mesleki gelisime iligkin tutum ile psikolojik esneklik, psikolojik dayaniklilik ve
motivasyonel kararlilik arasinda istatistiki bakimdan manidar bir iliski bulunmaktadir.

H1: Ogretmenlerin mesleki gelisimlerine yonelik tutumlari, psikolojik esneklik diizeylerini
pozitif olarak etkilemektedir.

H2: Ogretmenlerin mesleki gelisimlerine dair tutumlari, psikolojik esneklik ve psikolojik
dayanikliligin araci etkisiyle motivasyonel kararliliklarii pozitif yonlii etkilemektedir.

Arastirma kapsaminda ileri siiriilen bu hipotezler, Sekil 1°de gosterilmektedir.
Sekil 1. Hipotez Model

Motivasyonel
Kararlilik

Mesleki
Gelisim

Psikolojik
Esneklik

Psikolojik
Dayaniklilik
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2. Yontem
2.1. Arastirmanin Modeli

Bu calismanin bi¢imlendirilmesi, 6l¢ek-tabanli korelasyonel modele uygun bir bigcimde
gerceklestirilmistir. Korelasyonel model; degiskenlerin arasinda bulunan iligkilerin, birlikte
degisimlerinin varlig1 ve/ veya derecesini agiga cikarmayi amaclayan nicel bir yaklagim
seklinde ifade edilmektedir (Christensen vd., 2010; Karasar, 2012). Ogretmenlerin; mesleki
gelisimlerine yonelik gelistirdikleri tutumlarinin, psikolojik c¢iktilar (psikolojik esneklik,
psikolojik dayaniklilik ve motivasyonel kararlilik) ile karmasik iligkilerinin tespit edilmesine
calisilmigtir. Ayrica bu calismada; mesleki gelisimin, arastirma baglaminda incelenen
psikolojik degiskenler iizerindeki etkisinin yer aldig1 bir yapisal model ileri siiriilmiistiir. Bu
calismadaki yapisal modelde; ekzojen degisken mesleki gelisim, endojen degiskenler ise
psikolojik esneklik, psikolojik dayaniklilik ve motivasyonel kararlilik, yenilik¢i davranis
alimmak seklinde yol analizi olusturulmustur. Calismanin verilerine ulasilmasinda; “Mesleki
Gelisime Yoénelik Tutum Olgegi”, “Psikolojik Esneklik Olcegi”, “Psikolojik Dayamklilik

~ 9

Olgegi” ve “Motivasyonel Kararlilik Olcegi” kullanilmustir.
2.2. Evren ve Orneklem

Bu aragtirmanin evreni, Diyarbakir ilinde yer alan kamu ortaokullarinda goérev yapan 7154
ogretmenden meydana gelmektedir. Bu ortaokullardan 36 okul, yansizlik kuralina uyulmak
kosuluyla (kura ¢ekmek suretiyle) tesadiifi bir sekilde tespit edilmistir. Bu okullarda gorev
yapan 807 0gretmenin tamamina Olgekler ulastirilmistir. Bu ¢alismada ornekleme yontemi,
oransiz kiime 6rnekleme yontemi olarak kararlastirilmistir (Karasar, 2012). Veriler, goniilliiliik
ilkesine uygun bir bi¢imde toplanmistir. Ayrica 22 adet eksik ve 6zensiz doldurulan form,
dikkate alinmamistir. Bu arastirmada, 273 ortaokul 6gretmeninden ulasilan verilerin, gegerli
oldugu kabul edilmistir. Sonrasinda bu veri setinin, analizler araciligiyla ¢éziimlenmesi
saglanmigtir. Orneklem sayisi, %95 giiven diizeyinde, arastirma evrenini temsil etme
yeterligine sahiptir (Field, 2009).

Arastirmada katilimcilarin; %46.9’u kadin 6gretmenler (n = 128) ve %53.1°1 (n = 145) erkek
Ogretmenlerden meydana gelmektedir. Arastirmaya katilim saglayan o6gretmenler medeni
durumlar agisindan incelendiginde; %58.2°si evli (n = 159) ve %41.8’1 bekardir (n = 114).
Ogretmenlerin; %41.4°ii 21-30 yas araliginda (n = 113), %45.4°1i 31-40 yas araliginda (n = 124)
ve %13.2°s1 41 yas ve lizerindedir (n = 36). Katilimcilarin; %41°1 1-5 y1l kidem araliginda (n =
112), %28.9’u 6-10 yil kidem araliginda (n = 79), %13.6’s1 11-15 y1l kidem araliginda ve
%16.5’1 16 y1l ve iizeri kidem araligindadir (n = 45).

2.3. Veri Toplama Aracglan

Bu calisma, Sirnak Universitesi Etik Kurulu Baskanliginin 01.03.2024 tarihli E.95410 sayili
karar1 ile alinan izinle yiiriitiilmiistiir. Arastirma verilerinin elde edilmesi; besli likert bi¢iminde
puanlanmis Slgekler vasitasiyla gergeklesmistir. Bu ¢alismada faydalanilan olgeklere yonelik
detayl bilgiler asagida sunulmaktadir.

2.3.1. Mesleki Gelisime Yonelik Tutum Olgegi

Ogretmenlerin mesleki gelisime dair tutumlarinin agiklifa kavusturulmasinda Torff ve digerleri
(2005) tarafindan gelistirilen 6lgekten yararlamlmistir. Olgegin Tiirk Kiiltiiriine uyarlanmasi
Ozer ve Beycioglu (2010) tarafindan yapilmustir. Olgek, tek faktdr yapismna sahip olup 6
maddeden olusmaktadir. Olgege iliskin verilen yiiksek puan, meslege dair sahip olunan olumlu
tutum olarak belirtilmektedir. Olcegin drnek bir maddesi su sekildedir: “Mesleki geligim
etkinlikleri, 6gretmenlerin yeni 6gretim teknik ve yontemlerini 6grenmelerine katki saglar”. Bu
arastirma kapsaminda dl¢ege uygulanan dogrulayici faktor analizi (DFA) sonuglari, dlgegin tek
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boyutlu yapismin (faktér analizi neticesinde 6 maddeden geriye kalan 5 maddeyle),
arastirmanin verileriyle iyi (GFI = .98, IFI = .99, TLI = .97, CFI = .99) ve kabul edilebilir (x° =
11.14, sd = 4, x°/ sd = 2.78, RMSEA = .07) diizeylerde uyumlu oldugu a¢iga c¢ikarilmustir.
Olgegin bu ¢alisma baglamindaki Cronbach’s Alpha Giivenirlik degerinin .86 oldugu
belirlenmistir.

2.3.2. Psikolojik Esneklik Olgegi

Ogretmenlerin sahip olduklari psikolojik esneklik diizeylerinin &l¢iimii icin Francis ve digerleri
(2016) tarafindan gelistirilen dlgekten faydalanilmistir. Olgegin Tiirkceye uyarlanma galismasi
ise Karakus ve Akbay (2020) tarafindan yapilmistir. Olgegin orijinal formu, 5 alt boyut ve 28
maddeden meydana gelmektedir. Olcege iliskin elde edilen yiiksek puan, &gretmenlerin
mesleklerindeki gorev ve sorumluluklarini yerine getirirken sahip olduklar1 psikolojik esneklik
diizeyini ifade etmektedir. “Kisisel degerlerim dogrultusunda hareket ederim”, dlgegin sahip
oldugu maddelerden bir tanesidir. Bu ¢alisma baglaminda, DFA ile iiretilen uyum degerleri, bu
caligmanin verileri ile 6l¢egin yapisinin (faktdr analizi sonucunda 5 boyut ve 28 maddeden
geriye kalan 4 boyut ve 15 maddeli haliyle); iyi (x* = 157.80, sd = 83, x*/ sd = 1.90, GFI = .92)
ve kabul edilebilir (IFI = .93, TLI= .91, CFI = .93, RMSEA = .05) diizeylerde uyum igerisinde
oldugunu belirtmistir. Bu ¢aligma kapsaminda Cronbach’s Alpha Giivenirlik degeri; degerler
ve degerler dogrultusundaki davranis boyutunda .83, anda olma boyutunda .79, baglamsal
benlik boyutunda .76, ayrisma boyutunda .61 ve dlgegin biitiiniinde .77 oldugu belirlenmistir.
Faktor analizi sonucunda kabul alt boyutu &lgekten ¢ikarilmistir. Ilgili maddelerin hata
varyanslarinin ¢ok yiiksek ¢ikmasi ve ki kare degerini artirmalari, dlgekten elenmelerine yol
acmistir (Kline, 2011).

2.3.3. Kisa Psikolojik Saglamlik (Dayanikhilik) Olgegi

Ogretmenlerin psikolojik dayanikliliklarmin belirlenmesinde kullanilan psikolojik dayamklilik
Olceginin kisa formu, Smith ve digerleri (2008) tarafindan gelistirme ¢alismasi
gerceklestirilmistir. Tiirkceye uyarlanmasi ise Dogan (2015) tarafindan yapilmistir. Olgegin
sahip oldugu maddelerden biri, “Zor zamanlar: ¢cok az sikintiyla atlatirim” bigimindedir. DFA
neticesinde 6l¢egin tek boyutlu yapisinin (faktor analizi neticesinde 6 maddeden geriye kalan 3
maddeyle); bu calismanin veri seti ile iyi (GFI = .98, IF1 = .98, TLI = .97, CFI = .98) ve kabul
edilebilir (x’ = 8.45, sd = 4, x°/ sd = 2.11, RMSEA = .06) seviyelerde uyumlu oldugu tespit
edilmistir. Bu ¢aligmanin verilerine uygulanan giivenirlik analizi neticesinde, Cronbach’s
Alpha i¢ tutarlilik degeri .75 biciminde bulunmustur. Olgekteki 3 maddenin; hata varyanslarinin
cok yiiksek olmasi ve ki kare degerini olduk¢a fazla artirmalari neticesinde, Olgekten
cikarilmislardir (Kline, 2011).

2.3.4. Motivasyonel Kararhlik Olgegi

Motivasyonel kararlilik diizeyinin dl¢iilmesinde faydalanilan bu 6lgek, Constantin ve digerleri
(2011) tarafindan gelistirilmistir. Olgegin Tiirk¢eye uyarlanmasi Sarigam ve digerleri (2013)
tarafindan yapilmistir. Olgegin orijinal bigimi, 13 maddeden ve 3 alt boyuttan meydana
gelmektedir. Motivasyonel kararlilik, 6gretmenlerin  mesleklerinin  gereklerini  yerine
getirmelerindeki sahip olduklari kararliliklarini ifade etmektedir. “Gorev ne kadar zor olursa,
onu bitirmek icin o kadar azimli olurum”, 6lgegin sahip oldugu maddelerden biridir. DFA;
motivasyonel kararlilik dlgeginin (faktor analizi sonucunda 3 boyutlu ve 13 maddeden geriye
kalan 2 boyut ve 6 maddeli haliyle), bu arastirmanin verileriyle uyumunun, iyi (GFI = .98, IFI
= .98, TLI= .97, CFI = .98) ve kabul edilebilir (x’= 13.12, sd = 6, x*/ sd = 2.18, RMSEA = .06)
diizeylerde oldugunu belirtmistir. Bu arastirma baglamindaki 6l¢egin Cronbach’s Alpha
Giivenirlik degeri; uzun vadeli hedefleri takip alt boyutunda .76, mevcut hedefleri takip alt
boyutunda .73 ve Olcegin genelinde .84 seklinde saptanmistir. Faktor analizi neticesinde,
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ulasilamayan hedefleri yineleme alt boyutu 6lcekten ¢ikarilmistir. Olcekteki hata varyansinin
cok yiiksek olmasi ve ki kare degerini artirmalarindan dolay1 ilgili maddeler, Glgekten
elenmislerdir.

2.4. Veri Toplama Siireci

Oncelikle dlgeklere yonelik kullanim izinleri ve etik kurul onayr alinmistir. Sonrasinda
Olceklerin yer aldig1 form, yansiz sekilde kararlastirilan ortaokullardaki 6gretmenlere ¢evrimici
olarak dagitilmigtir. Katilimcilara, bu aragtirmaya katilimlarinin, goniilliiliik ilkesine dayali
oldugu belirtilmistir. Katilimcilara; arastirmanin amaci, konusu, incelenen degiskenler ve elde
edilen bilgilerin gizliligi konularinda bilgilendirilmistir.

2.5. Veri Analizi

Arastirmanin verilerinin, yapisal esitlik analizi Oncesinde normal dagilim sergilemesi
gerekmektedir. Bu nedenle verilerin dagilimlarinin, normallik varsayimina uygunluklari
incelenmistir. Normal dagilimda ¢arpiklik degerinin; mesleki gelisime yonelik tutum 6l¢eginde
-.81, psikolojik esneklik 6l¢eginde .24, psikolojik dayaniklilik 6lgeginde -.09 ve motivasyonel
kararlilik 6lgeginde .02 oldugu saptanmistir. Tek yonlii normal dagilimdaki basiklik degerinin;
mesleki gelisime yonelik tutum 6l¢eginde .18, psikolojik esneklik dlgeginde .41, psikolojik
dayaniklilik 6l¢eginde .63 ve motivasyonel kararlilik 6l¢eginde -.27 oldugu tespit edilmistir.
Hesaplanan bu degerler; =1 araliginda kalmaktadir. Dolayisiyla verilerin dagiliminin, normal
dagilima uygunluk gosterdigi belirlenmistir (Cokluk vd., 2014; Tabachnick ve Fidell, 2014).
Ayrica ¢ok degiskenli normal dagilim varsayimina bakilmis ve standardize basiklik
katsayilarinin 8’den kiigiik oldugu goriilmiistir. Bu durum, ¢ok degiskenli normallik
varsayiminin saglandigina ispat olusturmustur (Kline, 2011).

Tabannick ve Fidel (2014); korelasyona dahil edilen degiskenlerin aralarindaki iliskilerin giiglii
¢tkmast durumunda (» > .90), ¢oklu baglanti sorununa neden olan bir veya birden fazla
degiskenin modelde bulundugunun altin1 ¢izmektedir. Korelasyon analiziyle calismadaki
degiskenler arasindaki iligkilerin istatistiksel bakimdan manidar ve .90’in altinda oldugu
belirlenmistir. Bu sonuglar degerlendirildiginde, bagimsiz degiskenlerin aralarinda g¢oklu
baglant1 probleminin yer almadig1 agikliga kavusmustur.

Bu arastirmada oncelikle dlgeklerin veri ile uyumlarina bakilmigtir. Sonrasinda kuramsal alt
yap1 esas alinmak suretiyle degiskenler arasindaki iliskilerde; dogrudan ve dolayl etkiler tek
bir yapisal modelde incelenmistir. Nitekim yapisal esitlik modellemesinde, 6l¢iim hatalarinin
hesaplamalarindan da elde edilen sonuglar, net bir bi¢imde goriilmektedir (Byrne, 2010).

3. Bulgular
3.1. Betimsel Istatistik ve Korelasyon

Bu arastirmadaki degiskenlere dair betimsel ve korelasyon analiz ¢iktilarina, Tablo 1’de yer
verilmektedir.

Tablo 1. Degiskenlere Dair Betimsel Istatistik ve Korelasyon Degerleri

Degiskenler X Ss Std. Hata 1 2 3 4
1. Gelisim 3.88 .84 .05 1

2. Esneklik 3.63 .39 .02 J31x* 1

3. Dayaniklilik 3.29 .70 .04 5% A45%* 1

4. Kararlilik 3.63 .64 .03 J32%* .60** A40%* 1

*p<.05, **p<.01
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Aritmetik ortalamalar (Tablo 1); O0gretmenlerin; mesleki gelisim, psikolojik esneklik ve
motivasyonel kararlilik algilarmin kismen yiiksek seviyede (Katiliyorum: 4) oldugunu
gostermektedir. Ogretmenlerin psikolojik dayaniklilik algilarinm ise orta diizeyde (Kismen
katiliyorum: 3) oldugu aciga ¢ikarilmaktadir. Tablo 1’de yer alan korelasyon katsayilari
incelendiginde, 6gretmenlerin mesleki gelisimlerine dair tutumlari ile psikolojik esneklik (» =
31, p <.01) ve motivasyonel kararlilik (» = .32, p <.01) algilarinin arasindaki iliskilerin; orta
diizeyde, pozitif yonde ve istatistiksel bakimdan manidar oldugu gériilmektedir. Ogretmenlerin
mesleki gelisimlerine yonelik tutumlart ile psikolojik dayamiklilik algilar1 arasindaki iliski;
diisiik diizeyde, pozitif ve istatistiki agidan anlamlhidir (» = .15, p <.01). Psikolojik esneklik ile
psikolojik dayaniklilik (» = .45, p < .01) ve motivasyonel kararlibik (» = .60, p < .01)
degiskenlerinin aralarindaki iligki; orta diizeyde, pozitif ve istatistiksel agidan anlamlidir.
Psikolojik dayaniklilik ile motivasyonel kararlilik degiskenleri orta diizeyde, pozitif ve
istatistiksel yonden anlaml iliskilidir (» = .40, p < .01). Korelasyon analizi sonug¢larindan
hareketle olusturulacak 6l¢iim modelinde de degiskenler arasindaki iliskilerin istatistiki yonden
anlamli olabilecegi ongoriilmektedir.

3.2. Ol¢iim Modeli

Olgiim modelindeki degiskenlerin her birine, ayr1 bir sekilde dogrulayici faktdr analizi
uygulanmstir. Olgeklere uygulanan dogrulayici faktdr analiziyle M8, M3, D6, D4, D2, P8, P7,
P25, P26, P23, P14, P17 ve G1 maddeleri 6l¢eklerden ¢ikarilmistir. Nitekim bu maddelerin,
ilgili 6lgeklerdeki hata varyanslarinin ¢ok yliksek olmasi ve ki kare degerini artirmasi 6l¢ekten
cikarilmalarina neden olmustur. Uyum iyiligi degerleri, degiskenlerin her biri i¢in ayr1 ayri
hesaplanmigstir. Sonrasinda degiskenler, modele dahil edilmistir. Modelde, baz1 maddelerin
(sirayla P18 ile P20, P13 ile P21 ve G2 ile G4) hatalan arasindaki iliskilerden dolay aralarina
hata kovaryanslar1 eklenmistir. Asagida yer verilen (Sekil 2) 6l¢iim modelinde; gizil (ortiik)
degiskenlerin istatistiksel agidan anlamli iliskilere sahip oldugu kanitlanmistir.

Sekil 2. Olciim Modeli (Katsayilar standardize edilmis)

21

@@@@@@@ @@ @a OO
m.ma- P [p1s]  [p4][piof[pr2

@ g g
@ C

64 13 @

67
= ;L () Ee

16 Esneklik 98
} M11
Gelisim Kararlilik

G5 & 66 m @)

B84
7 (¥es
,77 @

Psikolojik
Dayanikhl

T 59
15 70 64\ 82

[0s] [o3] [o1]
&) @) &

282



Demir PAUEFD, 66, 275-289 [2026]

Bu modelde (Sekil 2) tiretilen uyum degerleri; arastirma baglaminda faydalanilan dlgeklerle,
verilerin iyi (x> = 692.95, sd = 361, x*/sd = 1.92) ve kabul edilebilir (GFI = .85, IFI = .90, CFI
= .90, TLI = .90, RMSEA = .05) seviyelerde uyumlu oldugunu a¢iga vurmaktadir. Olgiim
hatalarina da yer verilen bu modelle degiskenlerin birbirleriyle iliskilerine dair giiclii bir kanit
sunulmaktadir.

3.3. Yapisal Model

Arastirmada incelenen degiskenlerin birbirleriyle karmasik iliskileri belirlendikten sonra
kuramsal alt yap1 ve test edilecek hipotezler 1s18inda degiskenler arasina tek yonlii yollar
eklenmistir. Baz1 yollarin katsayilarinin istatistiki yonden anlamli olmadig: tespit edilmistir.
Oncelikle mesleki gelisim — motivasyonel kararlilik (B = .06, 5= .07, t=1.13, p = .25) yolu,
istatistiksel agcidan anlamli katsayiya sahip olmamasindan dolay1 modelden elenmistir. Bu yol
modelden ¢ikarildiktan sonra model tekrar test edilmis ve mesleki gelisim — psikolojik
dayaniklilik yolunun istatistiki bakimdan yol katsayisinin anlamsiz sonug liretmeye devam
ettigi (B = -.13, f = -.10, t = -1.41, p = .15) goriilmistiir. Dolayisiyla bu yol da modelden
cikarilmustir. Istatistiki bakimdan anlamli olmayan tek yonlii yollarin ¢ikarilmastyla son yapisal
modeldeki uyum degerleri; 6lgeklerle, arastirmanin veri setinin, iyi (x> = 696.05, sd = 363, x*/sd
=1.91) ve kabul edilebilir seviyelerde (GFI = .85, IFI = .90, CFI = .90, TLI = .90, RMSEA =
.05) uyumlu olduklarinm1 agikliga kavusturmaktadir. Yapisal model (standardize katsayilarla),
Sekil 3’te yer almaktadir.

Sekil 3. Yapisal Esitlik Modeli
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Yol analizi sonuglarina gore (Sekil 3); dgretmenlerin mesleki gelisimlerine yonelik tutumlari,
psikolojik esneklik diizeylerini (f = .40, p < .01) dogrudan ve pozitif yordamaktadir.
Ogretmenlerin psikolojik esneklik algilari, psikolojik dayamiklilik (8 = .56, p < .01) ve
motivasyonel kararlilik (5 = .67, p < .01) diizeylerini pozitif yonde yordamaktadir.
Ogretmenlerin mesleki gelisimlerine yonelik tutumu, psikolojik dayaniklilik ve motivasyonel
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kararlilik diizeylerini dogrudan ve istatistiki bakimdan anlamli bir bi¢gimde etkilememektedir.
Buna karsin 6gretmenlerin mesleki gelisimlerine yonelik tutumu, psikolojik esnekligin tam
araci etkisiyle (dolayl bir bigimde) psikolojik dayaniklilik (# = .22, p <.01) ve motivasyonel
kararliik (8 = .26, p < .01) diizeylerini pozitif yonde etkilemektedir. Bunun yam sira
Ogretmenlerin mesleki gelisimlerine yonelik tutumlari, psikolojik esneklik ve psikolojik
dayanikliligin tam aracilik etkisi ile motivasyonel kararlilik diizeylerini pozitif yonde
etkilemektedir (5 = .10, p <.01). Buraya aragtirma makaleleri i¢in bulgular kismi1 eklenmeli ve
yukaridaki 6nerilere dikkat edilmelidir.

4. Sonu¢, Tartisma ve Oneriler

Bu calismada, oOgretmenlerin mesleki gelisime yonelik olumlu tutumlarinin; psikolojik
esnekliklerini dogrudan artirdig1 belirlenmektedir. Mesleki gelisime yonelik gelistirilen olumlu
tutumun, psikolojik dayamiklilik ve motivasyonel kararliligi ise dolayli olarak (psikolojik
esnekligin tam aracilik etkisiyle) artirdifi aciga c¢ikarilmaktadir. Bunun yani sira mesleki
gelisime yonelik tutumun olumlu olmasi, psikolojik esneklik ve psikolojik dayaniklilik
degiskenlerinin tam araci etkisiyle motivasyonel kararlilig1 giiclendirdigi belirlenmektedir.

Bireylerin psikolojik esneklik diizeyleri diisiik oldugunda, bulunduklar1 durumu
kabullenemedikleri ve gec¢misteki deneyimleri sebebiyle gelecekteki amaclarina
yogunlasmakta sorun yasadiklar1 bilinmektedir. Hayes ve digerleri (2006), bu bireylerin yeni
durumlara ya da degisimlere uyum saglamakta zorlandiklarimin altin1 ¢izmektedirler.
Meslegindeki gelismeleri takip eden, meslektaslartyla isbirligi i¢erisinde olan ve yasam boyu
dgrenmeyi benimsemis dgretmenlerin, degisimlere uyum saglamalari iyi diizeydedir. Ogrenme
kosullarinin daha iyi hale getirilmesi icin dogal olarak Ogretmenlerin, yasanilan hizl
degisimlere uyum saglama becerilerinin olmasi gerekmektedir. Bu kapsamda Uygur (2018),
psikolojik esneklik diizeyi yiiksek olanlarin olumsuz tutumlarin1 diizenleme konusunda daha
basarili olduklarin1 vurgulamaktadir. Mesleki gelisimlerine yonelik olumlu bakis agisina sahip
Ogretmenlerin de 6grenme, kendini gelistirme ve mesleki isbirligi yapma gibi gelisimine katki
sunacak olumlu davranislarda bulunacag: aciktir. Dolayisiyla mesleki gelisimde siirecinde de
psikolojik esneklik diizeyinin artmasinda da bireylerin durumlarini su andakinden daha iyi hale
getirme ¢abas1 bulunmaktadir. Ayrica psikolojik esnekligi yiiksek kisilerde de bilingli, tutarlt
ve degerlerle uyumlu davranislar sergiledikleri bilinmektedir (Kashdan ve Rosenberg, 2010).
Mesleki gelisimde de bilingli ve farkindalik diizeyi ytliksek davranislar sz konusudur. Bu
arastirmada; 6gretmenlerin mesleki gelisimlerine yonelik sahip olduklari tutumlarin, psikolojik
esneklik diizeylerini artirdig1 bulunmustur. Bu dogrultuda 6nerilen H1 hipotezinin dogrulandigi
goriilmektedir.

Gelisime acik bireylerin; degisimler karsisinda esnek tepkilerde bulunduklari, degisimlere ya
da yeni durumlara uyum saglama konusunda igsel bir kapasiteye sahip olduklart bilinmektedir
(Vescio vd., 2008). Hefferon ve Boniwell (2011), uyumun; iyi olus ve yasamdan memnuniyet
duyma, diigik diizeyde yorgunluk ve yalmizlikla yakin iligkili bir duygu oldugunu ileri
siirmektedirler. Bu bireylerin olumlu duygularini devam ettirme ve tepkilerini yasanilan
duruma gore ¢esitlendirebilme gibi baz1 yeteneklere sahip olduklar: agiktir. Boylelikle olumsuz
durumlar karsisinda kendilerini toparlamaya yonelik becerileri artmakta, psikolojik acidan
giiclii ve dayanikli hale gelmektedirler (McMakin vd., 2009). Nitekim Meyer ve digerleri
(2019) calismasinda; savasa iligkin travma sonrasi, bireylerde psikolojik saglamliklarmin
yiiksek diizeyde olmasinda, psikolojik esnekligin araci roliiniin bulundugunu saptamislardir.
Diger bir deyisle bireylerin sahip olduklar1 psikolojik esneklikleri iizerinden psikolojik
dayanikliliklarinin artmasi saglanmistir. Ayrica Kabasakal ve Yildiz (2024) ¢alismasinda;
psikolojik esnekligin, psikolojik dayaniklili§i yordadigini tespit etmislerdir. Bu ¢alismada da
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benzer sekilde 6gretmenlerin sahip olduklart mesleki gelisimin, psikolojik esnekligin tam araci
etkisiyle psikolojik dayanikliliklarini pozitif sekilde etkiledigi sonucuna ulasilmistir.

Psikolojik dayaniklilik diizeyinin artmasi psikolojik iyi olmayi ve mutluluk duygusunu
artirmaktadir (Karacaoglu ve Koktas, 2016). Yasanilan olumlu duygular, giinliik veya is
yasaminin bi¢cimlendirilmesine ve daha iyi anlamlandirilmasina katki sunmaktadir. Giigli
yanlar bu dogrultuda kullanilmakta ve wuzun vadeli hedeflere odaklanma daha da
kolaylagsmaktadir. Nitekim 6nceki aragtirmalarda (Martin ve Marsh, 2009; Yildiz ve Kardas,
2021), psikolojik dayaniklilik ve motivasyon arasinda anlamli bir iliskinin varlig1 tespit
edilmistir. Bu kapsamda Sweetman ve Luthans, (2010); deneyimlenen olumsuzluklar
karsisinda 6gretmenlerin dayanma giiciiniin artmasinin, hedeflerindeki 1srar ve kararliliklarina
ve daha yiiksek diizeyde bir enerjiyle gorevlerini yerine getirmelerine olumlu yansiyacagini
ileri siirmektedirler. Onceki arastirma sonuglariyla tutarli olarak bu arastirmada da psikolojik
dayanikliligin, motivasyonel kararlilig1 artirdig1 saptanmaigtir.

Bu ¢alismada; 6gretmenlerin mesleklerine dair tutumlarinin, psikolojik esneklik ve psikolojik
dayanikliliklarinin tam araci etkisiyle motivasyonel kararlilik diizeylerini artirdigi agiga
cikarilmaktadir. Ayrica mesleki gelisime dair sahip olunan tutumun, motivasyonel kararlilik
tizerindeki etkisinin istatistiki bakimdan dogrudan bir etki olmadigi gorilmistiir.
Ogretmenlerin mesleklerine dair alan bilgisi ve pedagojik olarak yeterliklerinin artmasindaki
isteklilikleri; mesleklerini yiiriitiirlerken karsilastiklar1 durumlar1 kabullenmelerini, bu
durumlara esnek tepkiler gelistirmelerini, ge¢miste yasanmis bazi olumsuz tecriibelerin
etkisinde kalmayip i¢inde bulunulan andaki ve gelecekteki amaglarina odaklanmalarini ve yeni
durumlara uyum saglamada kararliliklarinin artmasini saglamaktadir. Nitekim psikolojik
esneklik diizeyinin artmasinin, psikolojik acidan daha dayanikli olmalarina katki sundugu
bilinmektedir (Kabasakal ve Yildiz, 2024; Meyer vd., 2019). Psikolojik dayanikliligin iyi olma,
memnuniyet ve mutlulukla iliskili oldugu (Eser vd., 2023; Hefferon ve Boniwell, 2011;
Karacaoglu ve Kdoktas, 2016) g6z oniline alindiginda yasamda farkli amaglara sahip olunacagi
akla gelmektedir. Yasam amaglarinin gergeklesmesi i¢cin de dgretmenlerin amaglarinda 1srarci
ve kararli olmalar1 ve amaglarina odaklanmalar1 6nem kazanmaktadir (Darling-Hammond vd.,
2017). Buradan hareketle 6gretmenlerin mesleki gelisimleri konusunda gelistirdikleri tutumlari,
psikolojik unsurlarin araciliiyla hizmet 6ncesinden emekli oluncaya kadar veya mesleklerinde
kaldiklar siire igerisinde hedefteki kararlilik ve yogunluklarini artirmaktadir. Ayrica Bayar ve
Yildirim (2022) calismalarinda; 6gretmenlerin sahip olduklar yiiksek diizeyde motivasyonel
kararliliklarin1 devam ettirebilmelerinde ve gelistirebilmelerinde, okul yoneticilerinin roliiniin
onemli oldugunu ileri siirmektedirler. Nitekim okul yoneticilerinin, 6gretmenlerin sergiledikleri
gayretleri maddi ve manevi yonden sembolik d&diillerle destekleyici uygulamalarda
bulunmalarinin faydali olabilecegini agiklamaktadirlar. Dolayisiyla 6gretmenlerin psikolojik
unsurlarinin desteklenmesinin, motivasyonel kararliliklarini etkiledigi goriilmektedir. Buradan
hareketle bu arastirma kapsaminda test edilen H2 hipotezi dogrulanmaktadir.

Bu arastirmada, 6gretmenlerin mesleki ve 6zel yasamlarini daha iyi yagamalarina katki sunacak
mesleki gelisime yonelik tutum, psikolojik esneklik, psikolojik dayaniklilik ve motivasyonel
kararlilik gibi kilit niteligindeki degiskenlerle calisiimaktadir. Goriildiigii iizere bu degiskenler,
ogretmenlerin olumlu duygularin1 ve eylemlerini artirmaktadir. Bu yolla Ogretmenlerin
olumsuz duygularinin silinmesinin de saglanacagi kuvvetle muhtemeldir. Hatta sahip olunan
psikolojik esneklik, yasanilan olumsuz ve basarisiz deneyimlerin, dayanikliliklarini artiracagi
ve gelecekte daha saglikli kararlar almalarinda ve hedeflerinde daha 1srarci olmalarinda etkili
olacagi bu aragtirmanin bulgusuyla da desteklenmektedir. Boylelikle yasamlarmin ve
mesleklerinin  anlaminmn artacag: diisiiniilebilir. Ogretmenlerin mesleki gelisimlerinin
giiclendirilmesine yonelik psikolojik unsurlar temelinde egitim programlarinin diizenlenmesi,

285



Demir PAUEFD, 66, 275-289 [2026]

yapilacaklarin baslangicini olusturabilir. Diizenlenen bu programlarin 6gretmenlerin psikolojik
unsurlarin1 harekete gecirecek bicimde igeriklere sahip olmasi, mesleki gelisim siirecinin
devamliligi bakimimndan 6nem arz etmektedir. Aksi takdirde dgretmenler, mesleki gelisim
stireci icerisinde bikkinlik ve yorgunluk yasayabilirler.

Ogretmenlerin mesleklerini yerine getirdikleri siire¢ boyunca mesleki gelisimlerinin devam
etmesi, egitim-6gretimin niteliginin artmasinda etkilidir. Ogretmenlerin psikolojik esneklik,
psikolojik dayaniklilik ve motivasyonel kararlilik gibi psikolojik ¢iktilarinin artmasi amactyla
mesleki gelisimlerine artirici yonde anlamli etkinlik ve isbirliginde bulunmalarinda fayda
goriilmektedir. Nitekim bu arastirma sonuglarindan goriildiigii tizere mesleki gelisime yonelik
tutumun olumlu olmasi, 6gretmenlerin olumlu psikolojik ¢iktilarini giiglendirmektedir.

Bu calismada ikili iliskilerin incelendigi arastirmalar yerine karmasik iliskilerin yer aldig:
(mesleki gelisim ve psikolojik ¢iktilar1 iizerine) yapisal bir model gelistirilmistir. Bu durum,
birgok arastirmaya kuramsal alt yapi sunmasi bakimidan &nemli goriilmektedir. ileriki
caligmalarda 6gretmenlerin, mesleki gelisimlerine dair gelistirdikleri tutumlariyla negatif
duygulari iizerine bir yapisal model iiretilebilir. Boylelikle mesleki gelisime yonelik tutum ile
negatif tutum ve davranmislarin karmasik iliskileri aciga ¢ikarilabilir. Dolayisiyla alanyazindaki
belirlenen bu yondeki eksiklik de giderilebilir.
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A Structural Model for the Effects of Teachers' Attitudes towards

Professional Development on Their Psychological Outcomes
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Abstract: This study aims to clarify the relationships between teachers' attitudes
towards their professional development and their perceptions of psychological
[flexibility, resilience, and motivational persistence. This study was structured with a
scale-based correlational design. Teachers working in secondary schools in
Diyarbakir province constituted the research population. Thirty-six secondary schools
were selected from this population using a neutrality rule (by lottery). The study sample
consisted of 273 teachers working in these schools. Data were collected using the
disproportionate cluster sampling method. Confirmatory factor and reliability
analyses were applied to the scales used in the study. Data were analyzed using
descriptive statistics, correlation, and structural equation modeling analyses. Path
analysis revealed that teachers' attitudes towards their professional development
positively affected their levels of psychological flexibility. Furthermore, it was
determined that teachers' attitudes towards their professional development positively
affected their levels of motivational persistence through the full mediating effect of
their perceptions of psychological flexibility and resilience. According to this finding,
teacher attitudes towards professional development have direct and indirect effects on
psychological factors. It is beneficial for school administrators who want to strengthen
the psychological output of teachers to provide opportunities for their professional
development.

1. Introduction
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In the age of information and technology, institutions must adapt quickly to changing conditions
and renew themselves. Otherwise, they may lose their effectiveness and efficiency over time.
Institutions can only renew themselves through their employees' innovation, sharing, and
expanding their knowledge. When considered specifically for educational organizations, it is
clear that the targeted increase in educational quality can only be achieved by qualified teachers
(Darling-Hammond, 2000). In this context, the professional development of teachers is a
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frequently discussed topic (Sandholtz & Ringstaff, 2013). Teachers' professional skills and
competencies play a significant role in ensuring students experience a higher-quality and
meaningful learning process, fostering a tendency for continuous self-improvement and
ultimately becoming more academically competent (Bozkus, 2018; Villegas-Reimers, 2003).
Teachers with positive attitudes towards professional development are sensitive to their
students' needs and expectations. Teachers who act in this direction are expected to create more
positive learning conditions for their students by engaging in activities related to continuous
learning and innovation (Evertson & Emmer, 2012). Indeed, the teaching profession is known
to be a dynamic process open to change and innovation (Sisman, 2019). Therefore, teachers
need to update their knowledge and apply the new and current information they acquire while
practicing their profession (Bagtiirk, 2012). By adopting a lifelong learning approach, teachers
not only model the importance of education for their students. In addition, teachers can be
enthusiastic and effective throughout their careers (Darling-Hammond et al., 2017).

1.1. Professional Development

Professional development encompasses all planned activities and learning experiences that
directly or indirectly benefit schools or individuals in the classroom and aim to improve the
quality of education (Day, 1999). This concept is defined as the sum of processes and activities
that contribute to the quality of student learning by improving teachers' knowledge, skills, and
positive attitudes about their profession (Guskey, 2002). Teachers' professional development
encompasses a process that begins with pre-service education, ends with retirement, and
continues into their professional careers. Professional development aims to develop teachers'
skills for the teaching profession. Within this scope, teachers participate in instructional
activities (Craft, 2002). Definitions of professional development highlight the salient
characteristics of professional development as a clearly goal-oriented, ongoing, and systematic
(systematic and planned) process (Guskey, 2000).

Professional development contributes to increased teacher satisfaction and a decrease in
intention to leave. Teachers who feel provided and encouraged with opportunities for
professional development tend to stay in their profession longer. This results in increased
expertise and stability within the education system (Ingersoll & Strong, 2011). Furthermore,
professional development encourages teachers to collaborate with colleagues, share best
teaching practices, and engage in discussions that require reflective and analytical thinking
(Vescio, Ross, & Adams, 2008). Through professional development activities, teachers are
supported to develop their subject matter knowledge and become more effective in classroom
practices. This helps students develop positive attitudes toward their subjects (Ozer, 2014).

1.2. Psychological Flexibility

Psychological flexibility is defined as individuals' conscious integration with the present
moment, maintaining their behaviors in accordance with their values, and modifying their
behaviors when necessary (Hayes et al., 2006). Individuals may experience negative
experiences throughout their lives. Psychological flexibility facilitates individuals' overcoming
adversities in their lives, thereby contributing to their psychological well-being (Luthar et al.,
2000). Furthermore, psychological flexibility is defined as individuals' ability to cope with
challenges, uncertainty, and variability. It is the ability to respond flexibly to negative situations
and to act in accordance with their values (Hayes et al., 1999). Psychological flexibility is
defined as individuals' ability to be present in the here and now, that is, in the present moment,
without being fixated on the past or the future, and to act in accordance with their adopted
values to shape their lives (Hayes et al., 2006). It is known that there is a positive relationship
between psychological flexibility, psychological well-being, and life satisfaction (Palladino et
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al., 2013). It is plausible that teachers with high levels of psychological flexibility may have
increased resilience in the face of challenges. This is because teachers with psychological
flexibility believe that difficult or problematic situations are also ones their colleagues can face
and that they can overcome them with the skills they possess.

1.3. Resilience

Individuals may experience some negative experiences throughout their lives that directly or
indirectly affect their psychological structure or lives. When faced with challenging and
negative situations, individuals' reactions to these situations vary. Some people easily overcome
these negative and difficult situations and can return to their normal lives after a while.
However, some individuals cannot easily overcome these situations and may experience
psychological distress (Dogan, 2015). Increasing the level of resilience of individuals in their
private and professional lives is important in terms of enabling them to successfully overcome
the negative and difficult situations they are exposed to and achieve positive developmental
outcomes. Resilience is not an innate quality; rather, it has a developmental and dynamic
structure (Greene et al., 2004). This structure is expressed as the positive adaptation of
individuals to difficult life situations by acquiring certain competencies (Luthar et al., 2000;
Ungar & Lerner, 2008). Resilience allows individuals to cope with difficulties and learn from
these experiences without collapse, despite challenging and distressing life experiences, and
contributes to the process of positively adapting to potential future risks. Furthermore, a high
level of resilience also leads to well-being and happiness (Karacaoglu & Koktas, 2016). Day
and Kington (2008) emphasized that teachers in an emotionally and intellectually demanding
and challenging professional work environment must possess the capacity for resilience to
maintain their sense of effectiveness. Sweetman and Luthans (2010) emphasized that resilience
increases individuals' professional motivation and helps them perform their jobs with increased
energy.

1.4. Motivational Persistence

Motivational persistence is defined as individuals' continuous expenditure of energy and effort,
or their motivational maintenance, despite the obstacles and challenges they encounter to
achieve specific personal goals (Bostan et al., 2021). Motivational persistence is a different
concept from motivation. Motivation is a crucial element for the formation of a motivational
persistence attitude. Motivational persistence plays an active role in maintaining this attitudinal
process once the motivational process has begun (Constantin et al., 2012). Achieving
challenging goals requires not only possessing talent but also applying these talents consistently
and in a focused manner (Duckworth et al., 2007). It is known that teachers' determination to
maintain their pre-initial motivation throughout the teaching process, even in the face of
challenges, is crucial for the quality of the educational services students receive. Given that
teachers serve as role models for their students, motivational persistence is considered even
more important.

1.5. Professional Development and Psychological Outcomes

Professional development helps teachers collaborate professionally and express their ideas for
the benefit of their institutions (Vescio et al., 2008). Teachers gain the ability to cope with the
challenges or obstacles they encounter and to adapt to changes. As a natural consequence, their
resilience increases. Teachers who have increased resilience in the face of adversity are
positively affected by their persistence and commitment to their goals (Sweetman & Luthans,
2010). Teacher development is associated with a belief in never-ending learning (Joyce &
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Calhoun, 2010). Ensuring teachers' lifelong professional development increases their positive
attitudes and reduces negative emotions (Ingersoll & Strong, 2011).

1.6. Purpose of the Research

Conducting conceptual analyses regarding professional development and its psychological
outcomes is considered crucial for better defining what professional development is. Indeed,
Kennedy (2016) emphasized the need to explain professional development and determine how
professional knowledge is formed and learned. Furthermore, the importance of conducting
studies on the concept of professional development, considered a fundamental element of
educational innovation, was underlined (Wilson & Berne, 1999). This study examined
professional development and key variables that enhance the quality of educational services,
and clarified the complex relationships between these variables. It is believed that this may
contribute to the development of a deeper understanding of the concept of professional
development. Furthermore, this research is expected to provide a comprehensive and robust
theoretical basis for future studies. The purpose of this study is to uncover the complex
relationships between teachers' attitudes towards their professional development and their
perceptions of psychological flexibility, resilience, and motivational persistence. In this study,
the following hypotheses were tested based on the relevant literature:

HO: There are statistically significant relationships between attitudes towards professional
development and psychological flexibility, resilience, and motivational persistence.

H1: Teachers' attitudes towards their professional development positively affect their levels of
psychological flexibility.

H2: Teachers' attitudes towards their professional development positively affect their
motivational persistence through the mediating effects of psychological flexibility and
resilience.

These hypotheses put forward within the scope of the research are presented in Figure 1.

Figure 1. Hypothesis Model

Motivational
Persistence

Professional
Development

Psychological
Flexibility

Psychological
Resilience

2. Method
2.1. Research Design

This study was structured in accordance with the scale-based correlational model. The
correlational model is expressed as a quantitative approach that aims to reveal the existence
and/or degree of relationships and co-changes between variables (Christensen et al., 2010;
Karasar, 2012). It was made to determine the complex relationships between teachers' attitudes
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towards their professional development and psychological outcomes (psychological flexibility,
resilience, and motivational persistence). In addition, a structural model was proposed in this
study that includes the effect of professional development on the psychological variables
examined in the context of the research. In the structural model of this study, a path analysis
was created with professional development as the exogenous variable, and psychological
flexibility, resilience, motivational stability, and innovative behavior as the endogenous
variables. In accessing the data of the study, “Teachers’ Attitudes about Professional
Development Scale”, “Psychological Flexibility Scale”, “Brief Resilience Scale”, and
“Motivational Persistence Scale” were used.

2.2. Population and Sample

The population of this study consists of 7154 teachers working in public secondary schools in
the province of Diyarbakir. Thirty-six of these secondary schools were randomly selected (by
drawing lots), adhering to the principle of impartiality. All 807 teachers working in these
schools were provided with the scales. The sampling method utilized in this study is
disproportionate cluster sampling (Karasar, 2012). Data were collected in accordance with the
principle of volunteering. Furthermore, 22 incomplete and carelessly completed forms were
disregarded. In this study, the data obtained from 273 secondary school teachers were deemed
valid. This data set was then analyzed. The sample size was sufficient to represent the research
population at a 95% confidence level (Field, 2009).

In the study, 46.9% of the participants were female teachers (n = 128) and 53.1% (n = 145)
were male teachers. When the marital status of the teachers participating in the study was
examined, 58.2% were married (n = 159) and 41.8% were single (n = 114). 41.4% of the
teachers were between the ages of 21-30 (n = 113), 45.4% were between the ages of 31-40 (n
=124), and 13.2% were 41 years of age and over (n = 36). Of the participants, 41% were in the
1-5 years of seniority range (n = 112), 28.9% were in the 6-10 years of seniority range (n = 79),
13.6% were in the 11-15 years of seniority range, and 16.5% were in the 16 years or higher
seniority range (n = 45).

2.3. Data Collection Tools

This study was conducted with permission from Sirnak University's Ethics Committee, dated
March 1, 2024, and numbered E.95410. Data were collected using five-point Likert-type scales.
Detailed information about the scales used in this study is provided below.

2.3.1. Teachers’ Attitudes about Professional Development Scale (TAPS)

The TAPS developed by Torff et al. (2005) was used to clarify teachers' attitudes towards
professional development. The scale was adapted to Turkish culture by Ozer and Beycioglu
(2010). The scale has a single-factor structure and consists of six items. A high score on the
scale indicates a positive attitude towards the profession. A sample item from the scale is as
follows: "Professional development activities contribute to teachers' learning of new teaching
techniques and methods." The results of the confirmatory factor analysis (CFA) applied to the
scale within the scope of this study revealed that the one-dimensional structure of the scale
(with 5 items remaining from 6 as a result of factor analysis) was compatible with the research
data at good (GFI = .98, IFI = .99, TLI = .97, CFI =.99) and acceptable (x’= 11.14, sd = 4, x*/
df = 2.78, RMSEA = .07) levels. The Cronbach's Alpha Reliability value of the scale in the
context of this study was determined to be .86.
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2.3.2. Psychological Flexibility Scale (PFS)

To measure the psychological flexibility levels of teachers, the scale developed by Francis et
al. (2016) was used. The adaptation of the scale to Turkish was conducted by Karakus and
Akbay (2020). The original form of the scale consists of 5 subscales and 28 items. The high
score obtained on the scale expresses the level of psychological flexibility that teachers have
while fulfilling their professional duties and responsibilities. “I act in line with my personal
values” is one of the items on the scale. In the context of this study, the fit values produced by
CFA indicated that the structure of the scale (the remaining 4 subscales and 15 items, out of 5
subscales and 28 items as a result of factor analysis) was in good (x° = 157.80, sd = 83, x>/ df
=1.90, GFI = .92) and acceptable (IFI =.93, TLI = .91, CFI = .93, RMSEA = .05) levels of fit
with the data of this study. In this study, Cronbach's Alpha Reliability value was determined to
be .83 for the subscale of values and committed action, .79 for the subscale of present moment
awareness, .76 for the subscale of self as context, .61 for the subscale of diffusion, and .77 for
the whole scale. As a result of factor analysis, the subscale acceptance was removed from the
scale. The fact that the error variances of the relevant items were very high and that they
increased the chi-square value led to their elimination from the scale (Kline, 2011).

2.3.3. Brief Resilience Scale (BRS)

The short form of the resilience scale used in determining the resilience of teachers was
developed by Smith et al. (2008). Its adaptation to Turkish was made by Dogan (2015). One of
the items on the scale is “I get through difficult times with very little distress.” As a result of
CFA, it was found that the unidimensional structure of the scale (with the remaining 3 items
from 6 as a result of factor analysis) had good (GFI = .98, IFI = .98, TLI = .97, CFI =.98) and
acceptable (x* = 8.45, df = 4, x>/ df = 2.11, RMSEA = .06) levels of consistency with the data
set of this study. As a result of the reliability analysis applied to the data of this study,
Cronbach’s Alpha internal consistency value was found to be .75. Three items were removed
from the scale because their error variances were very high and they increased the chi-square
value considerably (Kline, 2011).

2.3.4. Motivational Persistence Scale (MPS)

This scale, used to measure motivational persistence, was developed by Constantin et al. (2011).
It was adapted into Turkish by Saricam et al. (2013). The original version of the scale consists
of 13 items and three subscales. Motivational persistence refers to teachers' determination to
fulfill the requirements of their profession. "The more difficult the task, the more determined I
am to complete it" is one of the items on the scale. CFA indicated that the motivational
persistence scale (with 2 subscales and 6 items remaining from the 13-item version with 3
subscales as a result of factor analysis) had good (GFI = .98, IF1 = .98, TLI = .97, CFI = .98)
and acceptable (x’ = 13.12, df = 6, x’ / df = 2.18, RMSEA = .06) levels of fit with the data of
this study. Cronbach's Alpha Reliability value for the scale in the context of this research was
determined as .76 for the subscale of long-term purposes pursuing, .73 for the subscale of
current purposes pursuing, and .84 for the overall scale. As a result of factor analysis, the
subscale of recurrence of unattained purposes was removed from the scale. The relevant items
were eliminated from the scale due to the very high error variance in the scale and the increase
in the chi-square value.

2.4. Data Collection Process

First, permissions for use of the scales and ethics committee approval were obtained. The scale
forms were then distributed online to teachers at selected secondary schools in an unbiased
manner. Participants were informed that their participation in this study was voluntary.
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Participants were informed of the purpose and scope of the study, the variables examined, and
the confidentiality of the information obtained.

2.5. Data Analysis

The research data had to exhibit a normal distribution before structural equation analysis.
Therefore, the data distributions were examined for compliance with the assumption of
normality. The skewness value in the normal distribution was found to be -0.81 for the attitude
towards professional development scale, 0.24 for the Psychological Flexibility Scale, -0.09 for
the Brief Resilience Scale, and 0.02 for the Motivational Persistence Scale. The kurtosis value
in the one-way normal distribution was found to be 0.18 for the Teachers' Attitudes towards
Professional Development Scale, 0.41 for the Psychological Flexibility Scale, 0.63 for the Brief
Resilience Scale, and -0.27 for the Motivational Persistence Scale. These calculated values fall
within the range of =1. Therefore, it was determined that the distribution of the data conformed
to a normal distribution (Cokluk et al., 2014; Tabachnick & Fidell, 2014). In addition, the
assumption of multivariate normal distribution was checked, and the standardized kurtosis
coefficients were found to be less than 8. This situation provided evidence that the multivariate
normality assumption was met (Kline, 2011).

Tabannick and Fidel (2014) emphasized that if the relationships between the variables included
in the correlation are strong (> .90), one or more variables causing multicollinearity are present
in the model. Correlation analysis determined that the relationships between the variables in the
study were statistically significant and below .90. When these results were evaluated, it became
clear that there was no multicollinearity problem among the independent variables.

In this study, the fit of the scales to the data was first examined. Then, based on the theoretical
framework, the direct and indirect effects on the relationships between variables were examined
within a single structural model. Indeed, in structural equation modeling, the results obtained
from the calculation of measurement errors are clearly visible (Byrne, 2010).

3. Findings
3.1. Descriptive Statistics and Correlation

Descriptive and correlational analysis results for the variables in this study are presented in
Table 1.

Table 1. Descriptive Statistics and Correlation Values of the Variables

Variables X SD Std. Error 1 2 3 4
1. TAPS 3.88 .84 .05 1

2. PFS 3.63 39 .02 J31** 1

3. BRS 3.29 .70 .04 15% A45%* 1

4. MPS 3.63 .64 .03 32%* .60%* AQ%* 1

*p<.05, **p<.01

Arithmetic means (Table 1) presented that teachers' perceptions of professional development,
psychological flexibility, and motivational persistence are at a moderate level (I agree: 4). It is
revealed that teachers' perceptions of resilience are at a moderate level (Partially agree: 3).
When the correlation coefficients in Table 1 are examined, it is seen that the relationships
between teachers' attitudes towards their professional development and their perceptions of
psychological flexibility (» = .31, p < .01) and motivational persistence (» = .32, p < .01) are
moderate, positive, and statistically significant. The relationship between teachers' attitudes
towards their professional development and their perceptions of psychological resilience is low,
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positive, and statistically significant (» = .15, p <.01). The relationships between the variables
of psychological flexibility and resilience (» = .45, p < .01) and motivational persistence (» =
.60, p < .01) are moderate, positive, and statistically significant. Psychological resilience and
motivational persistence variables are moderately, positively, and statistically significantly
correlated (r = .40, p <.01). Based on the correlation analysis results, it is anticipated that the
relationships between the variables will be statistically significant in the measurement model to
be constructed.

3.2. Measurement Model

A confirmatory factor analysis was applied separately to each variable in the measurement
model. Items M8, M3, D6, D4, D2, P8, P7, P25, P26, P23, P14, P17, and G1 were removed
from the scales through confirmatory factor analysis. Indeed, these items had very high error
variances in the relevant scales and increased the chi-square value, leading to their removal.
Goodness-of-fit indices were calculated separately for each variable. The variables were then
included in the model. Due to the relationships between the errors of some items (P18 and P20,
P13 and P21, and G2 and G4, respectively), error covariances were added to the model. In the
measurement model presented below (Figure 2), it was proven that the latent variables have
statistically significant relationships.

Figure 2. Measurement Model (coefficients standardized)
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The fit values produced in this model (Figure 2) reveal good (x> = 692.95, df = 361, x*/ df =
1.92) and acceptable (GFI = .85, IFI = .90, CFI = .90, TLI = .90, RMSEA = .05) levels of fit
between the data and the scales used in the research context. This model, which also includes
measurement errors, provides strong evidence of the relationships between the variables.

3.3. Structural Model

After determining the complex relationships between the variables examined in the study, one-
way paths were added between the variables in light of the theoretical infrastructure and the
hypotheses to be tested. It was found that the coefficients of some paths were not statistically
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significant. Firstly, the professional development — motivational persistence (B = .06, 3 =.07,
t=1.13, p=.25) path was eliminated from the model due to its lack of a statistically significant
coefficient. After this path was removed from the model, the model was retested, and it was
seen that the path coefficient of the professional development — resilience path continued to
produce statistically insignificant results (B =-.13, 3 =-.10, ¢t = -1.41, p = .15). Therefore, this
path was also removed from the model. By removing the statistically insignificant one-way
paths, the fit values in the final structural model clarified that the scales fit the research data set
well (x? = 696.05, df =363, x>/ df = 1.91) and at acceptable levels (GFI = .85, IF1 = .90, CFI =
.90, TLI = .90, RMSEA = .05). The structural model (with standardized coefficients) is
presented in Figure 3.

Figure 3. Structural Equation Model
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According to the path analysis results (Figure 3); teachers' attitudes towards their professional
development directly and positively predict their levels of psychological flexibility (3 = .40, p
< .01). Teachers' perceptions of psychological flexibility positively predict their levels of
resilience (B = .56, p <.01) and motivational persistence (B = .67, p < .01). Teachers' attitudes
towards their professional development do not directly and statistically significantly affect the
levels of resilience and motivational persistence. On the other hand, teachers' attitudes towards
their professional development positively affect the levels of resilience (B = .22, p <.01) and
motivational persistence (3 = .26, p < .01) through the full mediating effect of psychological
flexibility. In addition, teachers' attitudes towards their professional development positively
affect the levels of motivational persistence through the full mediating effect of psychological
flexibility and resilience (B =.10, p <.01).

4. Discussion, Conclusion, and Suggestions

This study indicated that teachers' positive attitudes towards professional development directly
increase their resilience. It also revealed that a positive attitude towards professional
development indirectly increases resilience and motivational persistence (through the full
mediating effect of psychological flexibility). Furthermore, a positive attitude towards
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professional development strengthens motivational persistence through the full mediating effect
of psychological flexibility and resilience.

It is known that when individuals have low levels of psychological flexibility, they are unable
to accept their current situation and have difficulty focusing on future goals due to past
experiences. Hayes et al. (2006) emphasized that these individuals struggle to adapt to new
situations or changes. Teachers who follow developments in their profession, collaborate with
their colleagues, and embrace lifelong learning have a good level of adaptability to change.
Naturally, to improve learning conditions, teachers need the ability to adapt to rapid changes.
In this context, Uygur (2018) emphasized that those with high levels of psychological flexibility
are more successful in regulating negative attitudes. Teachers with a positive perspective on
their professional development may also engage in positive behaviors that contribute to their
development, such as learning, self-improvement, and professional collaboration. Therefore,
increasing psychological flexibility during the professional development process also leads to
an effort to improve individuals' current situations. Furthermore, individuals with high levels
of psychological flexibility are known to exhibit conscious, consistent, and value-aligned
behaviors (Kashdan & Rosenberg, 2010). Professional development also involves conscious
and highly aware behaviors. This study found that teachers' attitudes toward their professional
development increased their levels of psychological flexibility. Therefore, the proposed H1
hypothesis appears to be confirmed.

It is known that individuals who are open to development respond flexibly to change and have
an inherent capacity to adapt to changes or new situations (Vescio et al., 2008). Hefferon and
Boniwell (2011) suggested that adaptation is an emotion closely related to well-being, life
satisfaction, and low levels of fatigue and loneliness. These individuals clearly possess certain
abilities, such as maintaining positive emotions and diversifying their reactions according to
the situation. Thus, their ability to bounce back from negative situations increases, and they
become psychologically strong and resilient (McMakin et al., 2009). Indeed, Meyer et al. (2019)
found that psychological flexibility plays a mediating role in individuals' high levels of
resilience after war-related trauma. In other words, individuals' resilience is enhanced through
their psychological flexibility. Kabasakal and Yildiz (2024) also found that psychological
flexibility predicts resilience. Similarly, in this study, it was concluded that the professional
development of teachers positively affected their resilience through the full mediating effect of
psychological flexibility.

Increasing the level of resilience enhances psychological well-being and happiness (Karacaoglu
& Koktas, 2016). Positive emotions contribute to shaping and better understanding daily and
work life. Strengths are utilized in this direction, making it easier to focus on long-term goals.
Indeed, previous research (Martin & Marsh, 2009; Yildiz & Kardas, 2021) has identified a
significant relationship between resilience and motivation. In this context, Sweetman &
Luthans (2010) suggested that increased teachers' resilience in the face of adversity positively
impacts their persistence and determination in achieving their goals and their ability to fulfill
their duties with a higher level of energy. Consistent with previous research results, this study
also found that resilience increases motivational persistence.

This study revealed that teachers' attitudes towards their profession increase their motivational
persistence levels through the full mediating effect of psychological flexibility and resilience.
Furthermore, it was found that attitudes towards professional development do not have a
statistically direct effect on motivational persistence. Teachers' willingness to increase their
professional knowledge and pedagogical competence enables them to accept the situations they
encounter in their profession, develop flexible responses to these situations, avoid being
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influenced by past negative experiences, focus on their current and future goals, and increase
their determination to adapt to new situations. Indeed, it is known that increased levels of
psychological flexibility contribute to greater resilience (Kabasakal & Yildiz, 2024; Meyer et
al., 2019). Considering that resilience is associated with well-being, satisfaction, and happiness
(Eser et al., 2023; Hefferon & Boniwell, 2011; Karacaoglu & Koktas, 2016), it is conceivable
that we may have different purposes in life. For teachers to achieve their life goals, it is crucial
that they be persistent and determined in their goals and focus on them (Darling-Hammond et
al., 2017). Therefore, the attitudes teachers develop regarding their professional development,
through psychological factors, increase their determination and intensity towards their goals
from pre-service until retirement or during their time in the profession. Bayar and Yildirim
(2022) also argued that the role of school administrators is crucial in helping teachers maintain
and develop their high levels of motivational persistence. Indeed, they explained that it can be
beneficial for school administrators to implement practices that support teachers' efforts with
symbolic rewards, both materially and morally. Therefore, supporting teachers' psychological
factors appears to influence their motivational persistence. Therefore, hypothesis H2, tested in
this study, is confirmed.

This research examined key variables such as attitudes towards professional development,
psychological flexibility, resilience, and motivational persistence, which contribute to teachers'
better lives in their professional and personal lives. As can be seen, these variables increase
teachers' positive emotions and actions. Likely, this may also help alleviate teachers' negative
emotions. In fact, the findings of this research supported the idea that psychological flexibility,
negative and unsuccessful experiences, may increase one's resilience and help them make
healthier decisions in the future and be more persistent in their goals. This can be considered to
increase the meaning of their lives and professions. Designing training programs based on
psychological elements to strengthen teachers' professional development can be a starting point
for future initiatives. It is crucial for the continuity of the professional development process that
these programs incorporate content that stimulates teachers' psychological elements. Otherwise,
teachers may experience burnout and fatigue during the professional development process.

Continuing teachers' professional development throughout their professional careers is effective
in improving the quality of education. It is beneficial for teachers to engage in meaningful
activities and collaborations that enhance their professional development to increase
psychological outcomes such as psychological flexibility, resilience, and motivational
persistence. Indeed, as the results of this research demonstrated, a positive attitude towards
professional development strengthens teachers' positive psychological outcomes.

This study developed a structural model that includes complex relationships (on professional
development and psychological outcomes) instead of studies examining binary relationships.
This is considered important because it provides a theoretical basis for many studies. Future
studies could develop a structural model that examines teachers' attitudes towards their
professional development and their negative emotions. This would reveal the complex
relationships between attitudes towards professional development and negative attitudes and
behaviors. Therefore, this identified gap in the literature could be addressed.
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