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ABSTRACT

This study aims to determine the professional development preferences and support
needs of teachers involved in the vocational education of students with autism
spectrum disorder (ASD). For this purpose, teachers working in special education
vocational schools affiliated with the Ministry of National Education (MoNE), who
teach vocational courses for students with ASD, were included in the study. This
study, conducted to determine the professional development preferences and needs
of vocational education teachers working with students with ASD, is descriptive
research based on a quantitative paradigm. The findings showed that teachers
support in their teaching processes in behavior management,
communication, social skills teaching, individualization, adaptation, and material

needed

preparation. This shows that vocational education teachers have difficulties not only
in transferring academic content but also in creating an effective learning
environment in the classroom. It is evident that the needs of vocational education
teachers vary. Since behavioral problems are frequently observed in students with
ASD, teachers' ability to manage these problems effectively plays a critical role in
terms of both maintaining order in the classroom and increasing students' social
adaptation. To address the diverse support needs of vocational education teachers,
in-service training programs can be designed as flexible and practical modules,
offering solutions to the challenges they encounter in real classroom settings.
Programs can be developed to enable experienced special education teachers to
mentor novice or less experienced colleagues, aiming to enhance teachers' ability to
cope with the challenges they face in the field.
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Professional Development Preferences and Needs of Vocational Education Teachers Working with Students with
Autism Spectrum Disorder

Introduction

Autism spectrum disorder (ASD) is defined as a neurodevelopmental disorder that occurs in the
first years of life and is characterized by limitations in social interaction and communication skills
(American Psychiatry Association, 2013). The prevalence of ASD is increasing annually. In the
United States, there has been a 14.6% increase in children diagnosed with ASD since 2000. Currently,
according to the Centers for Disease Control and Prevention (CDC) 2022 report, one in every 36
children between the ages of 0 and 8 is diagnosed with ASD (CDC, 2022). Recent studies show that
the majority of students with ASD face difficulties in finding a job (Solomon, 2020). Despite the
significant impact of vocational training on the education system and the workforce, there is a
reported inconsistency among students with ASD in gaining and maintaining employment after
graduating from secondary education (Ashburner et al., 2024). Students with ASD require
mandatory career preparation and ongoing vocational support once they graduate from secondary
education (Heinze, 2019).

Research shows that when implemented correctly, vocational education impacts the employment
and independence of students with ASD, improves the individual's quality of life, and provides the
ability to adapt to society (Zhou et al., 2023). Current vocational education and training programs
do not address the emotional, social, and behavioral limitations of students with ASD that would
negatively affect their competence in the workplace, focusing primarily on the ability to perform job
skills (Heinze, 2019; Steinbrenner et al., 2024). However, to ensure that students with ASD can find
a job after graduation and are sustainably employed, comprehensive and high-quality vocational
training programs must be implemented by experts with the necessary competencies in the schools
where they receive education (Han, 2024).

Vocational education for students with ASD is offered in schools by the Ministry of National
Education (MoNE). Students with ASD who are eligible to receive education within the scope of
mainstreaming/integration practices receive education in general vocational education schools. In
general vocational schools, vocational teachers who have graduated from the relevant field teach
the courses. However, students with mild ASD who are eligible for education in a separate special
education school receive education in special education vocational schools. Students with moderate
and severe ASD receive vocational education at special education vocational school level IIL. In
special education vocational schools, courses on vocational knowledge are delivered by teachers
who are graduates of the relevant vocational field (MoNE, 2018).

Experts/teachers working in vocational education should help individuals understand their interests
and abilities and help them set career goals. Vocational education teachers match students' skills,
needs, experiences, and interests with available jobs and provide professional training in the
vocational field they have identified for their students (Hendricks, 2010; Taylor et al., 2014).
Vocational education consists of content that equips the individual with the practical skills necessary
for employment and indirectly enhances independence and social participation (Muzite & Gasa,
2024). Vocational education offered to students with ASD should include an individualized and
adapted systematic teaching process to address these individuals' limitations in communication,
social interaction, and behavior. Vocational education provided in this context improves students’
quality of life and positively affects the employment expectations of their environment (Campanaro
et al., 2021). The success of vocational education depends not only on a quality vocational education
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program but also on the competencies, experience, and perceptions of the teachers providing the
education (Loeb & Gustavsson, 2018, Walsh et al., 2014). In providing vocational education to
students with ASD, teachers' work experiences and perceptions of these individuals significantly
affect the effectiveness of vocational education programs and the success of student outcomes (Jones,
2023). However, teachers often report difficulties in meeting the vocational education needs of these
students due to insufficient knowledge, support, and resources related to teaching methods used in
the field of special education (Schena et al., 2024).

The increasing prevalence of ASD in recent years highlights the need for effective vocational training
programs that aim to increase the independence and employment rates of these individuals.
However, quality vocational training programs are most effective when delivered by qualified
personnel (Cordell, 2024). Research highlights significant barriers faced by educators working with
students with ASD, such as inadequate training, lack of access to resources, and the challenges of
developing individualized instructional strategies to meet the complex needs of these students
(Koegel et al., 2020). However, in the context of professional education of students with ASD, few
studies have investigated these teachers' needs and experiences and preferred professional
development practices for their professional development (Anderson et al., 2018; Lee et al., 2024).
Recent studies have emphasized the importance of professional development in improving teachers'
ability to teach students with ASD (Bound, 2011; Byrd & Alexander, 2020). Determining the
experiences of teachers providing vocational education to students with ASD is valuable in
obtaining up-to-date data on issues such as creating qualified professional development programs,
training qualified personnel to deliver these programs, and developing policies to support
employment.

The literature on vocational education for students with ASD points to a gap in how teachers plan
and implement the vocational education process for students with ASD and what kind of support
they need during these practices. The current study aims to address this gap by examining the
experiences of vocational education teachers during the vocational education processes they offer to
students with ASD and to provide recommendations on how to provide a quality vocational
education that will strengthen the job placement and sustainable employment of students with ASD.
This study aims to identify the professional development preferences and support needs of teachers
involved in the vocational education of students with ASD. For this purpose, the following questions
were sought to be answered in the current study:

1. What are the demographic characteristics of vocational education teachers who educate students
with ASD?

2. What are the professional development preferences of vocational education teachers who teach
students with ASD?

3. What are the vocational education support needs of teachers who teach students with ASD?

Method

Research Design

This study, which was conducted to determine the professional development preferences and needs of
vocational education teachers working with students with ASD, is descriptive research based on the
quantitative paradigm. Descriptive research is a type of research that aims to reveal the existing situation
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regarding an event or phenomenon (Creswell, 2012).
Participants

The study participants were teachers working with students with ASD in vocational education
classes in official special education schools affiliated with the MoNE. This study group was formed
by purposive sampling. Purposive sampling is thought to provide in-depth information about the
situation under investigation and can support the research most (Creswell, 2014). For the current
study, participants were selected by criterion sampling, a type of purposive sampling. This method
establishes the specific characteristics important for the study as criteria (Merriam & Tisdell, 2015).
Two criteria were determined to include the participants: (a) graduation from associate or bachelor's
degree programs in vocational education and (b) experience in providing or offering vocational
education to students with ASD in official special education schools affiliated with the MoNE.
Eighty-eight teachers who met the listed criteria participated in the study. Demographic information
of the participants is presented in Table 1.

Table 1

Demographic Data of Participants

Participants % f
Gender
Female %49.99 44
Male %46.59 41
Unspecified %3.40 3
Age
20-29 %4.54 4
30-39 %37.49 33
40-49 %39.77 35
50+ %11.36 10
Unspecified %6.81 6
Graduation Program
Handicrafts technology teacher %13.95 12
Computer and instructional technology %9.30 8
Furniture decoration %9.30 8
Printing 9%6.97 6
Food and beverage services %5.81 5
Hospitality and travel services 9%5.81 5
Ceramics and glass arts %4.65 4
Travel management and tourism guidance teaching %3.48 3
Textile teacher %3.48 3
Other %37.12 32
Graduation year
1-9 years ago %32.81 21
10-19 years ago %25 16
20-29 years ago %42.18 27
Educational status
Associate degree %9.09 8
Bachelor’s Degree %81.81 72
Master's Degree %9.09 8
Years of professional experience in teaching
1-5 years %15.58 12
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6-10 years %28.57 22
11-15 years %11.68 9
16-20 years %12.98 10
20+ years %31.16 24
Duration of teaching experience with students with ASD

1-5 years %46.59 41
6-10 years %31.81 28
11-15 years %14.77 13

16-20 years %5.68
20+ years %1.13 1

Type of school currently employed in

Vocational training school %93.18 82
Special education practice school (3rd level) %6.81 6

Did you take any courses related to Special Education during your
associate's/undergraduate/graduate studies?

Yes %13.63 12
No %86.36 76
Have you participated in any in-service training program related to special
education?
Yes %46.59 41
No %53.40 47
Are you certified in special education?
Yes %20.45 18
No %72.72 64
Unknown %6.81 6

If you have received a certificate related to special education, the institution where
you received this certificate

MoNE %86.66 26
Private Institutions/Organizations %9.99 3
University %3.33 1

According to Table 1, 49.99% of the participants were female, 46.59% were male, and 3.40% did not
specify their gender. Most participants (77.26%) were between 30 and 49. Regarding graduation, the
highest rate belongs to Gazi University graduates (29.54%), while the other participants graduated
from 30 universities. The most common program that the participants graduated from was
handicraft technology teaching, which constituted 13.95% of the participants. According to the year
of graduation, the largest group was those who graduated 20-29 years ago (42.18%). Most of the
participants (81.81%) had a bachelor's degree. In terms of years of professional experience in
teaching, most participants had 20 years or more experience (31.16%). Of those with teaching
experience with students with ASD, 46.59% had between 1 and 5 years of experience. The majority
(93.18%) work in vocational education schools. The rate of taking courses related to special education
was 13.63%, the rate of participation in in-service training programs was 46.59%, and the rate of
certificate holders was 20.45%. Most certificate holders (86.66%) received their certificate from
MoNE.

Data Collection

The "Data Collection Form for Determining the Professional Development Preferences and Needs
of Vocational Education Teachers Working with Students with ASD" was developed by the
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researchers to collect the research data. A literature review was conducted to determine the methods
and techniques offered to support the professional development of teachers working with students
with ASD and the scientifically based practices used to educate students with ASD. The data
collection form, which was created based on the literature review (e.g., Craft, 2000; Campanaro et
al., 2021; Fleming et al., 2013; Fong et al., 2021; Hedley et al., 2017; Zhou et al., 2023), was sent to
three experts who have doctoral degrees in special education and academic studies in vocational
education for expert validity. After the expert opinion, necessary corrections were made, and the
form was finalized. The data collection form consisted of two parts: (a) demographic information
and (b) questions for determining vocational education teachers' professional development
preferences and support needs. The form comprised a total of 38 questions, including five open-
ended and 33 closed-ended. The first section aimed to gather information on the participants’
demographic characteristics regarding gender, age, university attended, department and graduate
year, educational degree, and professional experience. The second section included a question to
determine the participants' preferences for professional development. In this question, the possible
types of in-service training (e.g. coaching by an expert, guidance presentation, meeting with
colleagues, collaborative learning, school projects involving development and sharing
experiences/skills, etc.) that participants could attend to support their professional growth were
listed, and they were expected to mark their preferences. Moreover, in this section, there were 21 5-
point Likert-type questions designed to identify the support areas that participating teachers may
need when working with students with ASD. Participants were expected to rate their level of need
in the specified areas (e.g., assessment, writing instructional objectives, preparing individualized
education plans, adaptation, coping with problem behaviors, teaching with discrete trials, skill
analysis, and differential reinforcement) by selecting the appropriate option from the choices: "I
always need, "I often need," "I am undecided," "I sometimes need," "I never need." Finally, there was
an open-ended question for the participants to describe the teaching practices they aimed to acquire
for professional development. The data collection form was transferred to the online platform
(Google Forms), and the access link was shared through social media platforms. On average,
completing the data collection form took 10-15 minutes. The research data were collected between
February 15, 2024, and July 30, 2024.

Ethic

In order to conduct the study, ethics committee approval was obtained from Eskisehir Osmangazi
University Social and Human Sciences Human Research Ethics Committee dated 07.02.2024 with
meeting number 2024-03. Voluntary participation of the participants in the study was observed.
Participants who clicked on the previously mentioned access link were greeted with a consent form
before proceeding to the questions in the data collection form. This consent form included
information about the purpose, content, and scope of the study, as well as a question about whether
they agreed to participate voluntarily. Participants who approved the consent form answered the
questions in the data collection form.

Data Analyses

The data collected from the participants in the study were analyzed descriptively. Findings were
obtained through percentage and frequency calculations.
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Findings

This section presents the findings related to the analysis of the data obtained at the end of the study.
In the findings section, the researcher presents data on the types of in-service training programs that
the participant vocational education teachers had previously participated in related to special
education, their educational preferences, the support needs they required when working with
students with ASD, and the teaching practices they aimed to acquire in order to develop themselves
professionally while teaching students with ASD to gain vocational skills. Table 2 presents
information on the type of in-service training program on special education that the participant
teachers had previously attended.

Table 2

Types of In-Service Training Programs Previously Attended Related to Special Education
In-Service Training Program Type % f
Seminars, courses, etc., given in the school or in other settings for different periods. %46.87 30
School projects involving meetings with colleagues, collaborative learning, %18.75 12

development, and sharing experiences/skills
Other %10.93 7
Coaching, guidance presentation by the expert %7.81 5
Individual studies, individual assessments, etc. %6.25 4
Using distance learning tools (websites, e-mail groups, blogs, wikis, forums, etc.) %1.56 1
If your answer is "Other."

I received face-to-face and distance training from experts %3.12 2
TUBITAK project %1.56 1
Workshop %1.56 1
Course on special education practices %1.56 1

The participant teachers were asked to write the type of in-service training program they had
previously participated in related to special education. 46.87% of the participants answered
seminars, courses, etc., given in their schools or other settings for different periods. 18.75% selected
meetings with colleagues, collaborative learning, school projects involving development, and
sharing experiences/skills. 10.93% selected other, while 7.81% selected coaching, guidance, etc.
provided by experts. 6.25% selected individual studies and evaluations, and 1.56% selected the use
of distance learning tools (websites, e-mail groups, blogs, wikis, forums, etc.). Participants who
selected "other" were asked to provide an explanation. 3.12% of the participants reported receiving
face-to-face and online education from experts, 1.56% mentioned the TUBITAK project, 1.56%
referred to workshops, and 1.56% indicated the special education practices course. Table 3 displays
the type of training teachers would prefer if they were to participate in an in-service training
program to support and enhance their work with students with ASD.
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Table 3

The Preferred Type of Training for Participation in an In-Service Training Program to Support and Enhance
Work with Students with ASD

In-Service Training Program Type % f
Coaching, guidance presentation by the expert %65.90 58
School projects involving meetings with colleagues, collaborative learning, %13.63 12
development, and sharing experiences/skills
Seminars, courses, etc., given in the school or in other settings for different periods. ~ %11.36 10
Individual studies, individual assessments, etc. %7.95
Using distance learning tools (websites, electronic mail groups, blogs, wikis, foftiik} etc.) 1

When asked which type of training they would prefer if they had to participate in an in-service
training program to support and improve their work with students with ASD, 65.90% of the
participants selected coaching and guidance provided by an expert, while 13.63% selected meetings
with colleagues, collaborative learning, school projects involving development and sharing
experiences/skills. Further, 11.36% selected receiving seminars and courses in the school or
elsewhere for different periods. 7.95% selected individual studies and assessments, while 1.13%
selected using online learning tools (websites, e-mail groups, blogs, wikis, forums, etc.) Table 4
presents information about the support needs of the participant teachers in providing education to
their students with ASD.

564



Esra Orum Cattik * Turgut Bahcali * Ayse Tung Paftali

Table 4

Information on the Support Needs of Vocational Education Teachers in Providing Education to Students with
ASD

Support requirement areas Levels of support needs
Always Frequently Sometimes Very rarely Never
Yo-f %-f Yo-f Yo-£ Yo-f
Evaluation 32.95-29 21.59-19 32.95-29 11.36-10 1.13-1
Writing instructional objectives 29.88-26 28.73-25 32.18-28 6.89-6 2.29-2
Preparing an Individualized 29.54-26 23.86-21 28.40-25 14.77-13 3.40-3
Education Plan
Making adaptations in the 24.99-22 30.68-27 29.54-26 11.36-10 3.40-3
educational program
Making adaptations in education 26.13-23 32.95-29 23.86-21 15.90-14 1.13-1
Reducing/eliminating problem 38.37-33 30.23-26 19.76-17 10.46-9 1.16-1
behaviors
Retention and generalization of 34.09-30 32.95-29 22.72-20 9.09-8 1.13-1
vocational skills
Discrete trial teaching 40.22-35 25.88-22 22.98-20 10.34-9 1.14-1
Differential reinforcement 37.49-33 26.13-23 23.86-21 11-36-10 1.13-1
Skill analysis 45.45-40 20.45-18 20.45-18 10.22-9 3.40-3
Time delay instruction 33.33-29 33.33-29 21.83-19 8.04-7 3.44-3
Natural teaching practices 35.22-31 26.13-23 21.59-19 13.63-12 3.40-3
Direct instruction 31.81-28 26.13-23 22.72-20 14.77-13 4.54-4
Visual support systems 20.24-23 22.88-26 14.08-16 15.84-18 4.4-5
Cueing systems 20.24-23 19.36-22 18.48-21 14.96-17 4.4-5
Modeling 24.64-28 11.44-13 17.6-20 17.6-20 6.16-7
Reinforcement 17.4-20 16.53-19 16.53-19 20.88-24 4.35-5
Self-management practice 26.1-30 22.62-26 16.53-19 10.44-12 0-0
Technology-assisted instruction 26.4-30 17.6-20 19.36-22 11.44-13 2.64-3
and intervention
Stopping/directing the reaction 32.68-38 16.34-19 18.92-22 5.16-6 0.86-1
Video model application 30.8-35 16.72-19 16.72-19 9.68-11 3.52-4

Participating teachers were asked to indicate their support needs while evaluating students with
ASD. 32.95% of the participants reported that they always needed support, 21.95% often needed
support, 32.95% sometimes needed support, 11.36% very rarely, and 1.13% never needed support.
Regarding the writing instructional objectives, 29.88% of the teachers stated that they always needed
support, 28.73% frequently needed support, 32.18% occasionally needed support, 6.89% rarely
needed support, and 2.29% never needed support. In terms of preparing individualized education
plans, 29.54% of the teachers indicated that they always needed support, 23.86% needed support
frequently, 28.40% needed support occasionally, 14.77% very rarely, and 3.40% never needed
support. Regarding the need for support in making adaptations in the education program of
students with ASD, 24.99% of the teachers stated that they always needed support, 30.68%
frequently needed support, 29.54% needed support occasionally, 11.36% needed support very
rarely, and 3.40% never needed support.

When it comes to adapting teaching (e.g., teaching materials, methods, and strategies, etc.) for
vocational skills for students with ASD, 26.13% of the teachers stated that they always needed
support, 32.95% often needed support, 23.86% sometimes needed support, 15.90% rarely needed
support, and 1.13% never needed support. Regarding support for reducing/eliminating the problem
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behaviors in students with ASD, 38.37% of the teachers indicated that they always needed support,
30.23% support frequently, 19.76% needed support occasionally, 10.46% needed support very rarely,
and 1.16% never needed support. As for support in the retention and generalization of vocational
skills taught to students with ASD, 34.09% of the teachers noted that they always needed support,
32.95% needed support frequently, 22.72% needed support occasionally, 9.09 needed support very
rarely, and 1.13% never needed support. In terms of the support in applying discrete trials, 40.22%
of them reported that they always needed support, 25.88% needed support frequently, 22.98%
needed support occasionally, 10.34% needed support very rarely, and 1.14% never needed support.

Regarding the need for support in providing differential reinforcement in the behavior management
of students with ASD, 37.49% of the teachers stated that they always needed support, 26.13% needed
support frequently, 23.86% needed support occasionally, 11.36% needed support very rarely, and
1.13% never needed support. In skill analysis for teaching vocational skills to students with ASD,
45.45% of the teachers indicated that they always needed support, 20.45% needed support
frequently, 20.45% needed support occasionally, 10.22% needed support very rarely, and 3.40%
never needed support. In terms of time delay instruction, 33.33% of the teachers stated that they
always needed support, 33.33% needed support frequently, 21.83% needed support occasionally,
8.04% needed support very rarely, and 3.44% never needed support. As for naturalistic teaching
practices, 35.22% of the teachers stated that they always needed support, 26.13% needed support
frequently, 21.59% needed support occasionally, 13.63% needed support very rarely, and 3.40 never
needed support.

Regarding the need for support in providing direct instruction while teaching vocational skills to
students with ASD, 31.81% of the teachers stated that they always needed support, 26.13% needed
support frequently, 22.72% needed support occasionally, 14.77% needed support very rarely, and
4.54% never needed support. In using visual support systems, 20.24% of the teachers reported that
they always needed support, 22.88% needed support frequently, 14.08% needed support
occasionally, 15.84% needed support very rarely, and 4.4% never needed support. For prompting
systems, 20.24% of the teachers noted that they always needed support, 19.36% needed support
frequently, 18.48% needed support occasionally, 14.96% needed support very rarely, and 4.4% never
needed support. Regarding the need for support in modeling, 24.64% of the teachers stated that they
always needed support, 11.44% needed support frequently, 17.6% needed support occasionally,
17.6% very rarely, and 6.16% never needed support.

As for the use of reinforcement, 17.4% of the teachers indicated that they always needed support,
16.53% needed support frequently, 16.53% needed support occasionally, 20.88% needed support
very rarely, and 4.35% never needed support. In terms of using self-management practice, 26.1% of
the teachers stated that they always needed support, 22.62% needed support frequently, 16.53%
needed support occasionally, 10.44% needed support very rarely, and no one stated that they never
needed support. Concerning the need for support in technology-assisted instruction and
intervention, 26.4% stated that they always needed support, 17.6% needed support frequently,
19.36% needed support occasionally, 11.44% needed support very rarely, and 2.64% never needed
support. Regarding the need for support in stopping/directing the reaction while teaching
vocational skills to students with ASD, 32.68% of the teachers declared that they always needed
support, 16.34% needed support frequently, 18.92% needed support occasionally, 5.16% needed
support very rarely, and 0.86% never needed support. Regarding using a video model, 30.8% of the
teachers stated that they always needed support, 16.72% needed support frequently, 16.72% needed
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support occasionally, 9.68% needed support very rarely, and 3.52% never needed support. Table 5
shows the teaching practices that the participant teachers of the study aimed to acquire for their
professional development while teaching students with ASD to develop vocational skills.

Table 5

Instructional Practices that Teachers Aim to Acquire When Providing Instruction to Students with ASD to
Acquire Vocational Skills.

Teaching Practices % f
Teaching methods %4.42 13
Vocational in-service training %1.36 4
Practical training %1.36 4
Material preparation %0.68 2
Skill analysis %0.68 2
Technology use %0.68 2
Educational work %0.34 1
Web 2.0 tools %0.34 1
Individualisation %0.34 1
Receiving education from doctors about the health characteristics of students %0.34 1
Applied behaviour analysis %0.34 1
Drawing programmes %0.34 1
All applications 9%0.34 1

The participant teachers were asked about the instructional practices they aim to acquire for their
professional development while teaching students with ASD to develop vocational skills. The results
revealed that 4.42% of participants emphasized the importance of teaching methods, 1.36%
highlighted the need for vocational in-service training, 1.36% expressed interest in practical training,
0.68% mentioned material preparation, 0.68% referred to skill analysis, 0.68% indicated the use of
technology, 0.34% pointed to the utilization of Web 2.0 tools, 0.34% suggested individualization,
0.34% expressed a desire to receive training from doctors regarding students' health characteristics,
0.34% noted the relevance of applied behavior analysis, 0.34% referred to drawing programs, and
0.34% indicated a need for training across all of these areas. Table 6 presents information on the areas
in which participant teachers of the study require the most support when teaching students with
ASD.
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Table 6
Areas of Support Needed When Providing Instruction to Students with ASD
Areas of Support Needed % f
Behavior management %24.99 12
Communication skills %10.41 5
Special education teacher support %8.33 4
Teaching social skills %6.24 3
Teaching %6.24 3
Individualization %6.24 3
Material preparation %6.24 3
Making adaptations %4.16 2
About everything %4.16 2
Classroom management %4.16 2
Information %4.16 2
In-service training %2.08 1
Hands-on training %2.08 1
Approach to the student %2.08 1
Special education methods %2.08 1
Innovations in technology and tools %2.08 1
Providing motivation %2.08 1
IEP preparation %2.08 1

The participating teachers were asked what kind of support they needed the most when teaching
students with ASD. The results revealed that 24.99% of the participants indicated a need for support
in behavior management, 10.41% in communication skills, 8.33% in support from special education
teachers, 6.24% in teaching social skills, 6.24% in instruction, 6.24% in individualization, 4.16% in
making adaptations, 6.24% in material preparation, 4.16% in all areas, 4.16% in classroom
management, 4.16% in knowledge, 2.08% in in-service training support, 2.08% in practical training,
2.08% in student approach, 2.08% in special education methods, 2.08% in innovations in technology
and tools, 2.08% in motivation, and 2.08% in IEP preparation.

Discussion

This study aimed to determine the professional development preferences and needs of vocational
education teachers working with students with ASD. The unique aspect of this study is that it is the
tirst study in the national literature on the professional development preferences and support needs
of vocational education teachers working with students with ASD. The findings obtained from this
study are considered important and original, as they provide valuable insights that can guide the
development of practices to support the professional development of vocational education teachers
working with students with ASD in Turkey. In the following paragraphs, the findings obtained from
the teachers are discussed based on the literature.

When the demographic characteristics of the teachers who participated in the study are analyzed, it
is seen that the ratio of male and female participants is almost the same. The majority of the teachers
(approximately 70%) are between the ages of 30 and 50. In addition, teachers graduated from 33
universities in Turkey and studied in 30 different programs, which is significant for the
generalizability and reliability of the research findings.

When the type of in-service training programs that the teachers participating in the study had
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previously participated in was examined, nearly half of the teachers (46%) stated that they had
participated in seminars and courses given in or out of school for different periods. However, about
65% of the teachers who chose the type of in-service training program for providing education to
their students with ASD preferred coaching offered by an expert. This was followed by meetings
with colleagues and school projects involving collaborative learning, development, and sharing
experiences/skills. This suggests that teachers may not have found the in-service training program(s)
they previously participated in effective; thus, they preferred coaching processes. When the
literature is examined, it is similar to the findings of studies on the professional development of
teachers in general and special education (e.g., Biswas et al., 2022). When teachers are asked about
their preferences, it is stated that the majority of them prefer coaching practices for their professional
development (e.g., McElearney et al., 2019). Similarly, it is clear that one of the lowest rates of
support teachers receive for their professional development is coaching processes offered by experts,
which also explains teachers' higher need for coaching practices. Moreover, it also indicates an
intense need for feedback in their teaching processes. The current study's findings align with the
findings of previous studies (Scheeler et al., 2004; Schles & Robertson, 2019). Similarly, this finding
is consistent with the national literature that special education teachers need qualified and practice-
oriented professional development activities (Tekin-iftar et al., 2023).

Approximately 83% of the participant teachers stated that they needed to adapt their teaching while
teaching vocational skills to students with ASD. Due to its advantages, such as individualizing
teaching, supporting inclusive education policies, effectively implementing curricula, and
enhancing student success, adapting instruction is considered an essential component in the
education of students with ASD (Schipper et al., 2023). However, it is known that adaptation is not
easy for an expert with limited training in the field of special education (Mason-Williams et al., 2015).
At this point, supporting the professional development of vocational education teachers to meet
their support needs for adaptation of instruction is one of the most functional ways (Hardy et al.,
2019). While this finding also reveals the necessity of understanding inclusion, which has been
emphasized frequently in recent years, in the vocational education process, it also underscores the
difficulties teachers face in this process.

Approximately 90% of the participant teachers stated that they needed support in dealing with
problem behaviors of students with ASD during their vocational training. Problem behaviors are
one of the most common characteristics of students with ASD that complicate the teaching process
and negatively affect interaction with other individuals (Lindor et al., 2019). The fact that teachers
need such a high level of support in coping with problem behaviors can be explained by the fact that
they did not receive adequate training on coping with problem behaviors during their
undergraduate education. However, reducing these behaviors is important to increase teaching
efficiency (Williams et al., 2018). In reducing problem behaviors, which requires a systematic and
professional approach, professional support for vocational education teachers can make a significant
difference in coping with problem behaviors (Companaro et al., 2021). This finding also shows that
vocational education teachers are left alone in the vocational education of students with ASD and
that support mechanisms are insufficient under current conditions. Therefore, the need for support
should be transformed into an organized and sustainable structure within the education system, not
just individual efforts (Walsh et al., 2014). Such an approach would increase the professional
satisfaction of vocational education teachers and significantly improve the learning outcomes of
students with ASD.

Similarly, 90% of the participant teachers stated they needed support ensuring retention and
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generalization while teaching vocational skills to their students with ASD. It is stated that retention
and generalization are critical for the sustainable employment of students with ASD, especially in
teaching complex and sequential occupational skills (Gunning et al., 2019; Neely et al., 2016). The
lack of these two learning stages will hinder the future use of vocational skills in work environments
(Berg et al., 1997; Hanley-Maxwell et al., 1990). At this point, the lack of competence of vocational
education teachers in using the methods, techniques, and strategies used in the field of special
education in teaching vocational skills to students with ASD, the lack of sufficient opportunities to
generalize the learned skills (such as limitations in practicing in out-of-class environments), the lack
of knowledge of the factors that facilitate retention, and the limitations of expert support to be
provided to vocational education teachers may cause vocational education teachers to have
difficulties in this regard.

More than half of the participant teachers stated that they needed significant support in using
various teaching methods, techniques, or strategies (such as teaching with discrete trials, naturalistic
teaching methods, reinforcement, providing prompts, and skill analysis). As in other skill areas, it is
recommended that many methods, techniques, and strategies be used effectively to acquire
professional skills. The fact that teachers are not adequately equipped in this area may significantly
affect the future employment rates of students with ASD. However, it can be considered
understandable that vocational education teachers may not be familiar with how to use these
applications in special education. At this point, teachers getting support from experts working in
special education and working in coordination with special education teachers in schools can reduce
these limitations. A qualified vocational education for students with ASD will facilitate their
participation in independent living and support their personal development areas such as self-
confidence and motivation. In addition, it can reduce prejudices against these students by increasing
social awareness and inclusiveness regarding their employment (Hayward et al., 2019). In addition
to the in-service training programs offered to vocational education teachers on the methods used in
special education, mentoring and supervision can reduce the need for support in teaching methods.
Among the study findings, teaching methods ranked first among the teaching practices vocational
education teachers aim to acquire to improve themselves professionally while teaching students
with ASD to gain vocational skills. This finding shows that vocational education teachers need
intensive support to use effective teaching methods to teach vocational skills to students with ASD.
Teaching vocational skills is too complex to be effectively achieved through the efforts of individual
teachers alone (Lorenz et al., 2016). Therefore, supporting teachers, providing appropriate teaching
materials, increasing expert support, and strengthening collaboration mechanisms are vital
(Griffiths et al., 2016; Wei et al., 2015). Such holistic approaches will enable students with ASD to
participate more successfully in work life and society.

When participating teachers were asked to rank their support needs, it was found that the most
intensive support need was related to teaching methods, which was followed by in-service training,
practical training, skill analysis, use of technology, and receiving information about student
characteristics. When asked to rank their support needs in teaching processes, participant teachers
stated they needed support in behavior management, communication, special education teacher
support, social skills teaching, individualization, adaptation, and material preparation. This study
reveals that teaching methods are the area where vocational education teachers need the most
intensive support. This finding emphasizes the need for differentiated and individualized teaching
methods in the education of students with ASD. The learning processes of students with ASD are
complex and show individual differences; therefore, teachers need theoretical and practical support
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to determine effective teaching strategies in the classroom. It is also emphasized in the literature that
teachers working in special education experience limitations while preparing and implementing
individualized education plans (IEPs). This situation reveals that vocational education teachers must
be systematically supported to increase their professional competencies.

The need for in-service training and practical training ranked second, which may be attributed to
the teachers’ need for ongoing professional development. Especially in the field of special education,
it is emphasized that it is essential to support theoretical knowledge with the capacity to produce
practical solutions to the problems experienced in practice settings. The fact that traditional in-
service training programs generally focus on the presentation of basic and one-way theoretical
knowledge may cause the unique needs of teachers working in special education to be insufficiently
met. Therefore, practical training programs for the education of students with ASD should be
enriched by providing feedback through in-class applications and one-to-one counseling. Such
programs may enable teachers to provide more effective solutions to the daily problems they
experience during the education process.

The findings showed that teachers also needed support in their teaching processes in behavior
management, communication, social skills teaching, individualization, adaptation, and material
preparation. This suggests that vocational education teachers have difficulties conveying academic
content and creating an effective learning environment in the classroom. Since behavioral problems
are frequently seen in students with ASD, teachers' ability to manage these problems effectively
plays a critical role in terms of both maintaining order in the classroom and increasing students'
social adaptation. Support in behavior management can also positively affect teachers' professional
motivation by reducing their stress levels. In addition, teachers' support needs for social skills
teaching align with the findings of the study conducted by Acar et al. (2023). In the related study,
the professional support needs of general and special education teachers working with students
with developmental disabilities in teaching social skills to their students were revealed. Therefore,
it is important to include social skills teaching in supporting the professional development of
teachers who educate students with developmental disabilities.

The findings regarding the support needs of vocational education teachers showed that these
teachers had similar needs to the subject teachers working in the field of special education. However,
it is noteworthy that this group needs more intensive support in providing vocational skills to
students with ASD. Vocational education is a process that enables individuals to acquire lifelong
skills and supports social integration. Therefore, vocational education teachers need to be trained
regarding the methods used in teaching vocational skills, workplace adaptations, and
individualized work programs. Otherwise, the employment participation rates of students with
ASD will remain low.

As a result, comprehensive training policies need to be developed for the areas where vocational
education teachers need support. These policies must include elements to support teachers'
psychological resilience and professional satisfaction as well as increase their knowledge and skill
levels. Designing the frequency and content of training programs based on teachers’ needs can
enhance learning processes and improve students' academic and social achievement. Steps to be
taken in this respect will ensure a structure that supports both teachers' professional competencies
and students' active participation in social life.
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Limitations

The current research is limited to the data obtained from vocational education teachers working with
students with ASD in vocational education schools in various provinces in Turkey and the questions
included in the questionnaire. Although the research planning process initially aimed to reach teachers
working in schools across more provinces in Turkey, the findings obtained were limited due to voluntary
participation. In addition, the study's methodological limitations include using only a descriptive survey,
the inability to conduct in-depth interviews during the qualitative phase due to constraints, and the
absence of an educational practice that addresses the identified needs.

Further Research

¢ In order to meet the needs of vocational education teachers in different areas of support, in-
service training programs can be designed in the form of flexible and practical modules and
offer solutions to the problems they face in real classroom situations.

e Programs can be developed that enable experienced special education teachers to mentor
their novice or less experienced colleagues, aiming to increase teachers' ability to cope with
the challenges they encounter in the field.

e Digital platforms and applications can be developed to facilitate IEP preparation and
implementation processes and ease teachers' burden in individualization and adaptation.

e In the vocational education of students with ASD, collaborations with local businesses can
be developed to provide hands-on training opportunities in real work environments. In this
way, individuals can acquire vocational skills and increase their employability.

e Studies can be designed using control group experimental research, mixed method research,
and single-subject research methods, with training programs prepared by considering the
needs of vocational education teachers working with students with ASD.

e Action research studies can be planned for the practices that vocational education teachers
working with students with ASD carry out with students in their workshops.
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OZET MAKALE BILGISi
Bu calisma, Otizm Spektrum Bozuklugu (OSB) olan O6grencilerin meslek

egitiminde rol alan Ogretmenlerin mesleki gelisim tercih ve destek Makale Tiirii
gereksinimlerini belirlemeyi amaglamaktadir. Bu amagla Milli Egitim Bakanlifina =~ Arastirma

(MEB) bagli 6zel egitim meslek okullarinda gorev yapan OSB olan 6grencilerin

meslek bilgisi derslerine giren 6gretmenler aragtirmaya dahil edilmistir. OSB olan  pfakale Gegmisi
ogrencilerle calisan meslek egitim Ogretmenlerinin mesleki gelisim tercih ve &0 Jerim tarihi:
gereksinimlerini belirlemek amaciyla gergeklestirilen bu c¢alisma nicel 10.01.2025
paradigmaya dayali betimsel arastirmadir. Bulgular, 6gretmenlerin 6gretim Kabul tarihi:
siireclerinde davranis yonetimi, iletisim, sosyal beceri 6gretimi, bireysellestirme, 04.03.2025
uyarlama ve materyal hazirlama konularinda destege gereksinim duyduklarimni

gostermistir. Bu durum meslek egitim 6gretmenlerinin sadece akademik icerigi Anahtar Kelimeler
aktarma konusunda degil, ayn1 zamanda smif iginde etkili bir 6grenme ortam .

olusturma konusunda da zorluk yasadiklarmi gostermektedir. Meslek dersi Otizm Slzektrum
Ogretmenlerinin gereksinimlerinin cesitlilik gosterdigi goriilmektedir. OSB olan Bozuklugu,
ogrencilerde davranis problemleri siklikla goriildiigii igin Ogretmenlerin bu Mesleki Gelisim,
problemleri etkili sekilde yonetebilmeleri hem sinif igindeki diizeni saglamak hem Meslek Egitim

de 6grencilerin sosyal uyumunu artirmak agisindan kritik bir rol oynamaktadir. Ogretmenleri.

Meslek egitim 6gretmenlerinin farkli destek alanlarindaki ihtiyaglarin karsilamak
amaciyla, modiiller seklinde sunulabilecek esnek, uygulamali, gercek smif
durumlarinda karsilastiklar1 sorunlara yonelik ¢6ziim yollar1 sunan hizmet ici
egitim programlar: tasarlanabilir. Deneyimli 6zel egitim Ogretmenlerinin, yeni
veya daha az deneyimli meslektaglarina mentorluk yapmasi saglayan,
Ogretmenlerin sahada karsilagtiklar: zorluklarla basa ¢ikma becerilerini artirmay:
hedefleyen programlar gelistirilebilir.

Atif Bilgisi: Orum Cattik, E., Bahgaly, T., ve Tung Paftali, A. (2025). Otizm spektrum bozuklugu olan 6grencilerle
calisan meslek egitim Ogretmenlerinin mesleki gelisim tercih ve gereksinimleri. Uluslararas: Tiirk Egitim

Bilimleri Dergisi, 13 (1), 557-592. https://doi.org/10.46778/goputeb.1617622

Sorumlu yazar: Esra Orum Cittak, e-posta: eocattik@ogu.edu.tr

573


https://doi.org/10.46778/goputeb.1617622
mailto:eocattik@ogu.edu.tr
https://orcid.org/0000-0002-9080-3311
https://orcid.org/0000-0001-8936-3972
https://orcid.org/0000-0003-3859-2737
http://dx.doi.org/10.22596/2018.0302.1.13

Otizm Spektrum Bozuklugu olan Ogrencilerle Calisan Meslek Egitim Ogretmenlerinin Mesleki Gelisim Tercih ve
Gereksinimleri

Giris

Otizm Spektrum Bozuklugu (OSB) yasamin ilk yillarinda ortaya ¢ikan ve sosyal etkilesim ve iletisim
becerilerinde sinirliliklarla kendisini gosteren nérogelisimsel bir bozukluk olarak tanimlanmaktadir
(American Psychiatry Association, 2013). OSB goriilme orani her gecen yil artmaktadir. Amerika
Birlesik Devletleri'nde 2000 yilindan bu yana OSB tanisi konan cocuklarda %14,6ik bir artis
olmustur ve su anda ABD Hastalik Kontrol ve Korunma Merkezi 2022 raporuna gore (Centers for
Disease Control and Prevention, [CDC]) 0-8 yas araligindaki her 36 gocuktan birine OSB tanisi
konulmaktadir (CDC, 2022). Son yillarda yapilan ¢alismalar, OSB olan 6grencilerin biiyiik ¢cogunun
is bulmakta zorluklarla karsilastigin1 gostermektedir (Solomon, 2020). Meslek egitiminin, egitim
sistemi ve isgiicii tizerindeki onemli etkilerine karsin, OSB olan 6grenciler arasinda ortadgretimden
mezun olduktan sonra istihdam olma ve istihdami siirdiirme konusunda bir tutarsizlik oldugu
rapor edilmektedir (Ashburner ve digerleri, 2024). OSB olan 6grenciler, ortadgretimden mezun
olduklarinda zorunlu kariyer hazirlig1 ve siirekli mesleki destege gereksinim duymaktadir (Heinze,
2019).

Arastirmalar, dogru sekilde uygulandiginda meslek egitiminin OSB olan 6grencilerin istihdami ve
bagimsizlig1 iizerinde etkili oldugunu, bireyin yasam Kkalitesini artirdigin1 ve topluma uyum
saglama becerisi kazandirdigini gostermektedir (Zhou ve digerleri, 2023). Mevcut meslek egitimi ve
ogretim programlar;, OSB olan 6grencilerin is yerindeki yeterliliklerini olumsuz etkileyecek
duygusal, sosyal ve davranigsal sinirliliklarini ele almamakta, 6ncelikle is becerilerini yerine getirme
becerisine odaklanmaktadir (Heinze, 2019; Steinbrenner ve digerleri, 2024). Ancak OSB olan
ogrencilerin mezun olduktan sonra is bulabilmelerini ve siirdiiriilebilir bicimde istihdam olmalarin
saglamak i¢in egitim aldiklar1 okullarda gerekli yeterliliklere sahip uzmanlar tarafindan kapsaml
ve nitelikli bir meslek egitimi programi uygulanmasina gereksinim vardir (Han, 2024).

OSB olan oOgrenciler igin meslek egitimi Milli Egitim Bakanhigi (MEB) tarafindan okullarda
sunulmaktadir. Durumlar1 kaynastirma/biitiinlestirme uygulamalar1 kapsaminda egitim almaya
uygun olan OSB olan 6grenciler genel meslek egitim okullarinda egitim almaktadir. Genel meslek
egitim okullarinda ilgili alandan mezun olan meslek bilgisi 6gretmenleri derslere girmektedir.
Bununla birlikte durumlari ayr1 bir 6zel egitim okulunda egitim almaya uygun olan hafif diizey OSB
olan 6grenciler 0zel egitim meslek okulunda egitim gormektedir. Orta ve agir diizey OSB olan
dgrenciler ise 6zel egitim uygulama okulu III. kademede meslek egitimi gormektedir. Ozel egitim
egitim okullarinda meslek bilgisi dersleri ilgili meslek alaninin mezunu olan 6gretmenler tarafindan
verilmektedir (MEB, 2018).

Meslek egitimi alaninda calisan uzmanlar/6gretmenler bireylerin ilgi alanlarmni, yeteneklerini
anlamalarma ve kariyer hedefleri belirlemelerine yardimci olmalidir. Meslek egitim 6gretmenleri
ogrencilerin becerilerini, gereksinimlerini, deneyimlerini ve ilgi alanlarmi mevcut islerle eslestirirler
ve Ogrencileri igin belirledikleri meslek alanina iliskin profesyonel bir egitim verirler (Hendricks,
2010; Taylor ve digerleri, 2014). Meslek egitimi bireyin istihdam olmas1 i¢in gerekli pratik becerilerle
donatilmasini saglayan, bagimsizligini ve toplumsal katilim1 dolayli yoldan arttiran bir icerikten
olusmaktadir (Muzite ve Gasa, 2024). OSB olan Ogrencilere sunulan meslek egitiminin ise bu
bireylerin iletisim, sosyal etkilesim ve davranis alanlarindaki smirlhiliklar1 da ele alarak
bireysellestirilmis ve uyarlanmis sistematik bir Ogretim siirecini igermesi gerekmektedir. Bu
kapsamda saglanan bir meslek egitimi OSB olan Ogrencilerin yasam kalitelerini artirarak,
yasadiklari gevrenin onlara iliskin istihdam beklentilerini olumlu yonde etkilemektedir (Campanaro
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ve digerleri, 2021). Meslek egitiminin basaris: nitelikli bir meslek egitim programinin yani sira
egitimi sunan 6gretmenlerin yeterliliklerine, deneyimlerine ve algilarina da bagli olmaktadir (Loeb
ve Gustavsson, 2018; Walsh ve digerleri, 2014). OSB olan 6grencilere meslek egitimin sunulmasinda
da 6gretmenlerin bu bireylere iliskin ¢alisma deneyimleri ve algilari, meslek egitimi programlarinin
etkililigini ve 0grenci ¢iktilarinin basarisin1 6nemli 6lglide etkilemektedir (Jones, 2023). Bununla
birlikte, 6gretmenler genellikle 6zel egitim alaninda kullanilan 6gretim yontemleriyle ilgili yetersiz
bilgi, destek ve kaynaklar nedeniyle OSB olan Ogrencilerin meslek egitimlerine iliskin
gereksinimlerini karsilamakta zorluk yasadiklarini ifade etmektedirler (Schena ve digerleri, 2024).

OSB'nin son yillarda artan yaygimligi, bu bireylerin bagimsizligini ve istihdam oranlarini artirmay:
hedefleyen etkili meslek egitim programlarina duyulan ihtiyaci ortaya koymaktadir. Bununla
beraber nitelikli meslek egitimi programlar nitelikli personel tarafindan sunuldugunda etkili
olmaktadir (Cordell, 2024). Arastirmalar OSB olan 6grencilerle calisan egitimcilerin karsilastig
yetersiz egitim, kaynaklara erisim eksikligi ve bu 6grencilerin karmasik ihtiyaglarini karsilamak igin
bireysellestirilmis Ogretimsel stratejiler gelistirmenin zorluklar1 gibi Onemli engelleri
vurgulamaktadir (Koegel ve digerleri, 2020). Bununla birlikte OSB olan 6grencilerin meslek egitimi
baglamimda bu 6gretmenlerin gereksinimleri, deneyimleri ve kendi mesleki gelisimlerine yonelik
tercih ettikleri mesleki gelisim uygulamalarinin neler oldugunu arastiran az sayida c¢alisma
bulunmaktadir (Anderson ve digerleri,, 2018; Lee ve digerleri, 2024). Son yillarda yapilan ¢alismalar,
ogretmenlerin OSB olan 6grencilere 6gretim sunma becerilerini gelistirmede mesleki gelisimin
Oonemini vurgulamaktadir (Bound, 2011; Byrd ve Alexander, 2020). OSB olan 6grencilere meslek
egitimi veren 6gretmenlerin deneyimlerini belirlemenin nitelikli mesleki gelisim programlarinin
olusturulmasi, bu programlar1 sunacak nitelikli personel yetistirilmesi ve isttihdami destekleyici
politikalarin gelistirilmesi gibi konularda giincel verilerin elde edilmesi bakimindan degerli oldugu
distintilmektedir.

OSB olan 6grencilerin meslek egitimine iliskin alanyazin 6gretmenlerin OSB olan 6grenciler igin
meslek egitim siirecini nasil planlayacaklari, uygulayacaklarina ve bu uygulamalar sirasinda ne tiir
desteklere gereksinimleri olduguna iligskin bir boslugu isaret etmektedir. Mevcut arastirma, bu
boslugu ele alarak meslek egitim ogretmenlerinin OSB olan &grencilere sunduklar1 meslek egitimi
stirecleri sirasindaki deneyimlerini incelemeyi ve OSB olan Ogrencilerin ise yerlesmelerini ve
stirdiiriilebilir isttihdamimi gii¢lendirecek nitelikli bir meslek egitimini nasil sunacaklarina iliskin
Oneriler sunmay1 amaglamaktadir. Bu ¢alisma, OSB olan 6grencilerin meslek egitiminde rol alan
ogretmenlerin kendi mesleki gelisim tercih ve destek gereksinimlerini belirlemeyi amaclamaktadr.

Bu amagla mevcut arastirmada asagidaki sorulara yanit aranmustir:
1.0SB olan 6grencilere egitim sunan meslek egitim 6gretmenlerinin demografik 6zellikleri nelerdir?

2.0SB olan Ogrencilere egitim sunan meslek egitim O0gretmenlerinin mesleki gelisim tercihleri
nelerdir?

3. OSB olan 6grencilere egitim sunan meslek egitim 6gretmenlerinin mesleki egitime iliskin destek
gereksinimleri nelerdir?
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Yontem
Arastirma Deseni

OSB olan oOgrencilerle calisan meslek egitim Ogretmenlerinin mesleki gelisim tercih ve
gereksinimlerini belirlemek amaciyla gerceklestirilen bu ¢alisma nicel paradigmaya dayali betimsel
aragtirmadir. Betimsel arastirmalar bir olay ya da olguya iligkin var olan durumun ortaya kondugu
arastirmalardir (Creswell, 2012).

Katilimcilar

Arastirmanin katilimcilart MEB’e bagli resmi 6zel egitim okullarinda bulunan meslek egitimi
smiflarinda OSB olan 6grencilerle ¢alisan 6gretmenlerdir. Bu ¢alisma grubu amagh 6rnekleme ile
olusturulmustur. Amagh Ornekleme arastirilan duruma iliskin derinlemesine bilgi verecegi
diistiniilen, aragtirmaya en ¢ok destek sunabilecek 6rneklemedir (Creswell, 2014). Calismada amach
ornekleme tiirlerinden biri olan &l¢iit 6rnekleme ile katilimeilar belirlenmistir. Olgiit drnekleme ise
calisma icin onemli olan Ozelliklerin Olgiit olarak belirlendigi ornekleme tiiriidiir (Merriam ve
Tisdell, 2015). Bu ¢alismada katilimcilar1 dahil etmek igin (a) meslek egitimi alaninda 6nlisans ya da
lisans programlarindan mezun olmak ve (b) MEB’e bagli resmi 6zel egitim okullarinda OSB olan
ogrencilere meslek egitimi sunmus ya da sunuyor olmak seklinde iki 6l¢iit belirlenmistir. Siralanan
Olctitleri karsilayan 88 6gretmen arastirmaya katilmistir. Katiimcilarin demografik bilgileri Tablo
1’de sunulmaktadir.

Tablo 1
Katilimer Ogretmenlere Iliskin Demografik Bilgiler
Katilimcilar % f
Cinsiyet

Kadin %49.99 44

Erkek %46.59 41

Belirtilmemis %3.40 3

Yas

20-29 %4.54 4

30-39 %37.49 33

40-49 %39.77 35

50+ %11.36 10

Belirtilmemis %6.81 6

Mezun Olunan Program

El sanatlar1 teknolojisi 6gretmeni %13.95 12

Bilgisayar ve 6gretim teknolojileri %9.30 8

Mobilya dekorasyon %9.30 8

Matbaa %6.97 6

Yiyecek icecek hizmetleri 9%5.81 5

Konaklama ve seyahat hizmetleri %5.81 5

Seramik ve cam sanatlar: %4.65 4

Seyahat isletmeciligi ve turizm rehberligi 6gretmenligi %3.48 3
Tekstil 6gretmeni %3.48 3

Diger %37.12 32

Mezuniyet y1l1
1-9 y1l 6nce %32.81 21
10-19 y1l 6nce %25 16
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20-29 y1l dnce %42.18 27
Ogrenim durumu
On lisans %9.09 8
Lisans %81.81 72
Yiiksek Lisans %9.09 8
Ogretmenlikte Mesleki Deneyim Yiliniz
1-5 yil %15.58 12
6-10 y1l %28.57 22
11-15 y1l %11.68 9
16-20 y1l %12.98 10
20+ y1l %31.16 24
OSB olan Ogrencilerle Ogretmenlik Deneyimi Yiliniz
1-5 y1l %46.59 41
6-10 y1l %31.81 28
11-15y1l %14.77 13
16-20 y1l %5.68
20+ yil %1.13 1
Su anda Calistiginiz Okul Tiirii
Mesleki Egitim Okulu %93.18 82
Ozel Egitim Uygulama Okulu (3. Kademe) %6.81 6
Onlisans/Lisans/Lisansiistii donemizde Ozel Egitim ile ilgili ders aldiniz m1?
Evet %13.63 12
Hayir %86.36 76
Ozel egitim ile ilgili herhangi bir hizmet-igi egitim programma katildiniz mi1?
Evet %46.59 41
Hayir %53.40 47
Ozel egitim ile ilgili aldiginiz sertifika var mi1?
Evet %20.45 18
Hayir %72.72 64
Bilinmiyor %6.81 6
Ozel egitim ile ilgili sertifika aldiysaniz, bu sertifikay1 aldiginiz kurum
Milli Egitim Bakanlig: %86.66 26
Ozel Kurum/Kuruluglar %9.99 3
Universite %3.33 1

Tablo 1'e gore katilimcilarin %49.99u kadin, %46.59u erkek olup, %3.40'1 cinsiyet bilgisini
belirtmemistir. Katiimcilarm biiyiik bir kismu (%77.26) 30-49 yas araligindadir. Mezun olduklar:
{iniversiteler agisindan, en yiiksek oran Gazi Universitesi mezunlarma aittir (%29.54), diger
katilimcilar ise 30 farkli {iniversiteden mezundur. Mezun olunan programlar i¢inde en yaygin olani
el sanatlar1 teknolojisi 6gretmenligi olup, katihmcilarin %13.95'ini olusturmaktadir. Mezuniyet
yilina gore, en biiyiik grup 20-29 yil 6nce mezun olanlardan olusmaktadir (%42.18). Katilimcilarin
cogu (%81.81) lisans mezunudur. Ogretmenlikteki mesleki deneyim siiresi agisindan en fazla
katilimer 20 y1l ve tizeri deneyime sahiptir (%31.16). OSB olan 6grencilerle 6gretmenlik deneyimi
olanlarin %46.59'u 1-5 y1l arasinda deneyime sahiptir. Biiylik ¢cogunlugu (%93.18) mesleki egitim
okulunda galismaktadir. Ozel egitim ile ilgili ders alma oram %13.63, hizmet igi egitim programina
katilim orani %46.59, sertifika sahibi olanlarin orani ise %20.45tir. Sertifika sahiplerinin biiyiik bir
kismi (%86.66) bu sertifikayr1 MEB’den almistir.

Verilerin Toplanmasi

Arastirma verilerini toplamak {izere “OSB Olan C)grencilerle Calisan Meslek Egitim
Ogretmenlerinin Mesleki Gelisim Tercih ve Gereksinimlerinin Belirlenmesi Veri Toplama Formu”
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arastirmacilar tarafindan gelistirilmistir. Veri toplama formunda yer alan OSB olan 6grencilerle
calisan 6gretmenlerin mesleki gelisimlerini desteklemek iizere sunulan yontem ve teknikler ile OSB
olan 6grencilerin egitiminde kullanilan bilimsel dayanakli uygulamalari belirlemek iizere alan yazin
taramasi yapilmistir. Alan yazin taramasina dayali olarak (6rn; Craft, 2000; Campanaro ve digerleri,
2021; Fleming ve digerleri,, 2013; Fong ve digerleri, 2021; Hedley ve digerleri, 2017; Zhou ve
digerleri, 2023) olusturulan veri toplama formu uzman gegerligi igin 6zel egitim alaninda doktora
derecesine sahip ve meslek egitimi konusunda akademik ¢alismalari olan {i¢ uzmana gonderilmistir.
Uzman goriisti ardindan gerekli diizeltmeler yapilmis ve forma son hali verilmistir. Veri toplama
formu (a) demografik bilgi ve (b) meslek egitim 6gretmenlerinin mesleki gelisim tercih ve destek
gereksinimlerinin belirlenmesine yonelik sorularmn yer aldig: iki boliimden olusmaktadir. Formda
toplam 38 soru bulunmaktadir. Sorulardan bes tanesi agik uglu soru olup kalan 33 soru kapal1 uglu
sorulardan olugsmaktadir. Birinci boliimde katilimcilarin demografik 6zelliklerine iligkin bilgi elde
etmek amaciyla cinsiyet, yas, mezun olunan {iniversite, boliim ve yil, egitim derecesi, mesleki
deneyime yénelik sorular yer almaktadir. Ikinci boliimde ise ilk olarak katilimcilari mesleki gelisim
tercihini belirlemek tizere bir soru bulunmaktadir. Bu soruda katiimcilarin mesleki gelisimlerini
desteklemek {izere katilabilecekleri olas1 hizmet-ici egitim tiirleri (6rn; uzman tarafindan sunulan
kogluk, kilavuzluk sunumu, meslektaslarla toplant1 yapma, isbirligine dayali 6grenme, gelisim ve
deneyim/becerileri paylasmay1 kapsayan okul projeleri vb.) siralanmis ve katilimclardan
tercihlerini isaretlemeleri beklenmistir. Ardindan bu béliimde katilimcr 6gretmenlerin OSB olan
ogrenciler ile ¢alisirken ihtiya¢ duyabilecekleri destek alanlarini belirlemek tizere 51i likert tipi 21
adet soru bulunmaktadir. Katihmailarin belirtilen alanlarda (6rn; degerlendirme, 6gretimsel amag
yazma, bireysellestirilmis egitim plani hazirlama, uyarlama, problem davranislarla bas etme, ayrik
denemelerle Ogretim, beceri analizi yapma, ayrimli pekistirme vb.) duyduklar1 gereksinim
diizeylerini “Her zaman gereksinim duyarim”, “Sik¢a gereksinim duyarim”, “Kararsizim”, “Ara
sira gereksinim duyarim”, “Hicbir zaman gereksinim duymam” segeneklerinden uygun olani
isaretleyerek derecelemeleri beklenmistir. Bu boliimde son olarak katilimcilarin kendilerini mesleki
olarak gelistirmek {izere kazanmay1 hedefledikleri 6gretim uygulamalarini yazmalari i¢in agik uglu
bir soru yer almaktadir. Veri toplama formu ¢evrimigi platforma (Google Forms) aktarilmis ve
olusturulan erisim linki sosyal medya platformlari araciigiyla paylasilmistir. Veri toplama formunu
doldurmak ortalama olarak 10-15 dakika stirmektedir. Arastirma verileri 15 Subat 2024- 30 Temmuz
2024 tarihleri araliginda toplanmagtir.

Etik

Calismanin yiiriitiilebilmesi i¢in Eskisehir Osmangazi Universitesi Sosyal ve Begeri Bilimler Insan
Arastirmalar1 Etik Kurulu'ndan 07.02.2024 tarihli 2024-03 toplantt numarali etik kurul onay:
almmistir. Katilimeilarin galismaya goniillii katilimi gozetilmistir. Daha Once belirtilen erisim
linkine tiklayan katilimcilar: veri toplama formunda yer alan sorulara erisimlerinden 6nce bir onam
formu karsilamaktadir. Bu onam formunda c¢alismanin amag, igerik ve kapsamu ile ilgili bir
bilgilendirme ve goniillii katilim gostermeyi kabul edip etmediklerine iliskin bir soru
bulunmaktadir. Onam formunu onaylayan katilimcilar veri toplama formundaki sorular:
yanitlamiglardir.

Verilerin Analizi

Calismada katihmcilardan toplanan veriler betimsel olarak analiz edilmistir. Yiizde ve frekans
hesaplamalar1 yapilarak bulgular elde edilmistir.
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Bulgular

Bu béliimde arastirma sonunda elde edilen verilerin analizine iliskin bulgular yer almaktadir.
Bulgular béliimiinde arastirmacinin katilimer meslek egitim 6gretmenlerinin, daha 6nce 6zel egitim
ile ilgili katilmis olduklar1 hizmet-ici egitim programu tiirleri, egitim tercihleri, OSB olan 6grencilerle
calisirken ihtiya¢ duyduklar1 destek gereksinimi ve OSB olan Ogrencilere meslek becerileri
kazandirmak tizere 6gretim sunarken kendilerini mesleki olarak gelistirmek {izere kazanmay1
ogretmenlerinin daha once 6zel egitim ile ilgili katilmis olduklar1 hizmet-ici egitim programinin
tiiriine iligskin bilgiler yer almaktadr.

Tablo 2
Daha Once Ozel Egitim Ile igili Katimis Olunan Hizmet-I¢i E§itim Programinin Tiirii
Hizmet-Ici Egitim Programi Tiirii % f
Farkli stirelerde okul i¢cinde ve/veya disinda verilen seminer, kurs vb. %46.87 30
Meslektaslarla toplant1 yapma, isbirligine dayali 6grenme, gelisim ve %18.75 12
deneyim/becerileri paylagsmay1 kapsayan okul projeleri
Diger %10.93 7
Uzman tarafindan sunulan kogluk, kilavuzluk sunumu %7.81 5
Bireysel ¢alismalar, bireysel degerlendirmeler vb. %6.25 4
Uzaktan 6grenme araclarmi kullanma (web siteleri, elektronik posta grubu, bloglar, %1.56 1
wikiler, forumlar vb.)
Yanitiniz "Diger" ise
Uzmanlar tarafindan yiiz yiize ve uzaktan egitim aldim %3.12 2
TUBITAK projesi %1.56 1
Calistay %1.56 1
Ozel egitim uygulamalari kursu %1.56 1

Arastirmanin katihmc 6gretmenlerinden daha 6nce 6zel egitim ile ilgili katilmis olduklar1 hizmet-
ici egitim programmin tiiriinii yazmalar1 istenmistir. Katilimcilarin %46.87’si farkli siirelerde okul
icinde ve/veya disinda verilen seminer, kurs vb., %18.75'i meslektaslarla toplant1 yapma, isbirligine
dayal1 6grenme, gelisim ve deneyim/becerileri paylasmay1 kapsayan okul projeleri, %10.93"t1 diger,
%7.81'1i uzman tarafindan sunulan kogluk, kilavuzluk sunumu, %6.25i bireysel ¢alismalar, bireysel
degerlendirmeler vb., %1.56’s1 uzaktan 6grenme araglarini kullanma (web siteleri, elektronik posta
grubu, bloglar, wikiler, forumlar vb.) cevabimi vermislerdir. Yaniti diger segenegi olan
katiimcilardan agiklama yazmalar: istenmistir. Katilimcilarin %3.12’si uzmanlar tarafindan yiiz
ylize ve uzaktan egitim aldig1, %1.56’s1t TUBITAK projesi, %1.56's1 calistay ve %1.56's1 dzel egitim
uygulamalar1 kursu cevabini vermislerdir. Tablo 3’te arastirmanin katihmcr 6gretmenlerinin OSB
olan Ogrenciler ile calismalarini desteklemeye ve gelistirmeye yonelik bir hizmet-i¢i egitim
programina katilmak durumunda olsalar tercih edecekleri egitim tiirii bilgileri yer almaktadur.
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Tablo 3

OSB Olan Ogrenciler Ile Calismalart Desteklemeye ve Gelistirmeye Yénelik Bir Hizmet-Ici Egitim
Programina Katilmak Durumunda Olunsa Tercih Edilen Egitim Tiirii

Hizmet-Ici Egitim Programi Tiirii %o f

Uzman tarafindan sunulan kogluk, kilavuzluk sunumu %65.90 58

Meslektaslarla toplant1 yapma, isbirligine dayali 6grenme, gelisim ve %13.63 12
deneyim/becerileri paylasmay1 kapsayan okul projeleri

Farkli siirelerde okul icinde ve/veya disinda verilen seminer, kurs vb. %11.36 10

Bireysel ¢alismalar, bireysel degerlendirmeler vb. %7.95 7

Uzaktan 6grenme araglarmi kullanma (web siteleri, elektronik posta grubu, o
bloglar, wikiler, forumlar vb.) %113 1

Arastirmada OSB olan 6grencileriniz ile ¢alismalarinizi desteklemeye ve gelistirmeye yonelik bir
hizmet-i¢i egitim programina katilmak durumunda olsaniz hangi egitim tiiriinii tercih edersiniz
sorusuna katilimcilarin %65.90’1 uzman tarafindan sunulan kocgluk, kilavuzluk sunumu, %13.63"t
meslektaglarla toplant1 yapma, igbirligine dayali 6grenme, gelisim ve deneyim/becerileri paylasmay1
kapsayan okul projeleri, %11.36’s1 farkli siirelerde okul iginde ve/veya disinda verilen seminer, kurs
vb., %7.95"i bireysel calismalar, bireysel degerlendirmeler vb. ve %1.13"ii uzaktan 6grenme araglarim
kullanma (web siteleri, elektronik posta grubu, bloglar, wikiler, forumlar vb.) cevabini vermislerdir.
Tablo 4’te aragtirmanin katihmer 6gretmenlerinin OSB olan 6grencilerine egitim sunmada ihtiyag
duyduklar: destek gereksinimine iligkin bilgiler yer almaktadir.
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Tablo 4.

Meslek Egitim Ogretmenlerinin OSB Olan Ogrencilerine Egitim Sunmada Ihtiyac Duydugu Destek
Gereksinimlerine liskin Bilgiler

Destek gereksinim alanlari Destek gereksinim diizeyleri
Her zaman Sikca Arasira Coknadiren Higbir zaman
Y%o-f Y%o-f Y%-£ Y%-£ Yo-f
Degerlendirme yapma 32.95-29 21.59-19  32.95-29 11.36-10 1.13-1
Ogretimsel amag yazma 29.88-26 28.73-25  32.18-28 6.89-6 2.29-2
Bireysellestirilmis Egitim Plar 29.54-26 23.86-21  28.40-25 14.77-13 3.40-3
hazirlama
Egitim programinda uyarlama 24.99-22 30.68-27  29.54-26 11.36-10 3.40-3
yapma
Egitimde uyarlama yapma 26.13-23 32.95-29  23.86-21 15.90-14 1.13-1
Problem davraniglar 38.37-33 30.23-26  19.76-17 10.46-9 1.16-1
azaltma/ortadan kaldirma
Meslek becerilerinin kalicilik ve 34.09-30 32.95-29  22.72-20 9.09-8 1.13-1
genellenmesi
Ayrik denemelerle 6gretim 40.22-35 25.88-22  22.98-20 10.34-9 1.14-1
Ayriml pekistirme 37.49-33 26.13-23  23.86-21 11-36-10 1.13-1
Beceri analizi 45.45-40 20.45-18  20.45-18 10.22-9 3.40-3
Bekleme stiireli 6gretim 33.33-29 33.33-29  21.83-19 8.04-7 3.44-3
Dogal 6gretim uygulamalar: 35.22-31 26.13-23  21.59-19 13.63-12 3.40-3
Dogrudan 6gretim 31.81-28 26.13-23  22.72-20 14.77-13 4.54-4
Gorsel destek sistemleri 20.24-23 22.88-26  14.08-16 15.84-18 4.4-5
Ipucu sistemleri 20.24-23 19.36-22  18.48-21 14.96-17 4.4-5
Model olma 24.64-28 11.44-13  17.6-20 17.6-20 6.16-7
Pekistirme 17.4-20 16.53-19  16.53-19 20.88-24 4.35-5
Kendini yonetme uygulamast 26.1-30 22.62-26  16.53-19 10.44-12 0-0
Teknoloji destekli 6gretim ve 26.4-30 17.6-20  19.36-22 11.44-13 2.64-3
miidahale
Tepkiyi durdurma/y6nlendirme 32.68-38 16.34-19  18.92-22 5.16-6 0.86-1
Video model uygulamasi 30.8-35 16.72-19  16.72-19 9.68-11 3.52-4

Arastirmanin katilimci 6gretmenlerinden OSB olan 6grencileri degerlendirirken duyduklar: destek
gereksinimlerini belirtmeleri istenmistir. Katilimcilarin %32.95’i her zaman destege gereksinim
duydugunu, %21.95i sik¢a destege gereksinim duydugunu, %32.95i ara sira destege gereksinim
duydugunu, %11.36’s1 cok nadiren destege gereksinim duydugunu ve %1.13"li higbir zaman destege
gereksinim duymadigini belirtmistir. Ogretimsel amag yazma konusunda dgretmenlerin %29.88'i
her zaman destege gereksinim duydugunu, %28.73’ii sik¢a destege gereksinim duydugunu,
%32.18’i ara sira destege gereksinim duydugunu, %6.89'u ¢ok nadiren destege gereksinim
duydugunu ve %2.29u hicbir zaman destege gereksinim duymadigini belirtmistir.
Bireysellestirilmis egitim plan1 hazirlamada destek gereksinimi konusunda 6gretmenlerin %29.54"ti
her zaman destege gereksinim duydugunu, %23.86’s1 sik¢a destege gereksinim duydugunu,
%28.40"1 ara sira destege gereksinim duydugunu, %14.77’si ¢ok nadiren destege gereksinim
duydugunu ve %3.40"1 hicbir zaman destege gereksinim duymadigmi belirtmistir. OSB olan
Ogrencilerin egitim programinda uyarlama yapmada destek gereksinimi hakkinda 6gretmenlerin
%24.99u her zaman destege gereksinim duydugunu, %30.68'i sik¢a destege gereksinim
duydugunu, %29.54'ii ara sira destege gereksinim duydugunu, %11.36’s1 ¢ok nadiren destege
gereksinim duydugunu ve %3.40'1 hicbir zaman destege gereksinim duymadigin belirtmistir. OSB
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olan Ogrencilere mesleki becerileri Ogretirken Ogretimde uyarlama yapmada (6rn; Ogretim
materyalleri, 6gretim yontemleri ve stratejileri vb.) destek gereksinimi olarak &gretmenlerin
%26.13i her zaman destege gereksinim duydugunu, %32.95i sik¢a destege gereksinim
duydugunu, %23.86's1 ara sira destege gereksinim duydugunu, %15.90'1 ¢ok nadiren destege
gereksinim duydugunu ve %1.13"1i hi¢bir zaman destege gereksinim duymadigini belirtmistir. OSB
olan 6grencilerin problem davranislarini azaltmada/ortadan kaldirmada destek gereksinimi ile ilgili
Ogretmenlerin %38.37’si her zaman destege gereksinim duydugunu, %30.23'ti sik¢a destege
gereksinim duydugunu, %19.76's1 ara sira destege gereksinim duydugunu, %10.46’s1 ¢ok nadiren
destege gereksinim duydugunu ve %1.16’s1 hicbir zaman destege gereksinim duymadigin
belirtmistir. OSB olan 0grencilere 6gretilen mesleki becerilerin kalicilik ve genelleme galismalarinda
destek gereksinimi konusunda 6gretmenlerin %34.09u her zaman destege gereksinim duydugunu,
%32.95"1 sikga destege gereksinim duydugunu, %22.72’si ara sira destege gereksinim duydugunu,
%9.09u ¢ok nadiren destege gereksinim duydugunu ve %1.13"ii hicbir zaman destege gereksinim
duymadigm belirtmigtir. OSB olan 6grencilere mesleki becerileri ogretirken ayrik denemelerle
ogretimi uygulamada destek gereksinimine yonelik ogretmenler %40.22’si her zaman destege
gereksinim duydugunu, %25.88'i sikca destege gereksinim duydugunu, %22.98'i ara sira destege
gereksinim duydugunu, %10.34'i ¢ok nadiren destege gereksinim duydugunu ve %1.14"ii higbir
zaman destege gereksinim duymadigini belirtmistir. OSB olan 6grencilerin davranis yonetiminde
ayrimli pekistirme sunmada destek gereksinimi konusunda 6gretmenlerin %37.49'u her zaman
destege gereksinim duydugunu, %26.13"{i sik¢a destege gereksinim duydugunu, %23.86’s1 ara sira
destege gereksinim duydugunu, %11.36’s1 cok nadiren destege gereksinim duydugunu ve %1.13'1
hi¢bir zaman destege gereksinim duymadigini belirtmistir. OSB olan 6grencilere mesleki becerileri
Ogretirken beceri analizi yapmada destek gereksinimine iliskin 6gretmenlerin %45.45'i her zaman
destege gereksinim duydugunu, %20.45i sik¢a destege gereksinim duydugunu, %20.45i ara sira
destege gereksinim duydugunu, %10.22’si ¢ok nadiren destege gereksinim duydugunu ve %3.40"1
hicbir zaman destege gereksinim duymadigini belirtmistir. OSB olan 6grencilere mesleki becerileri
ogretirken bekleme siireli 6gretimi sunmada destek gereksinimine yonelik 6gretmenlerin %33.33"11
her zaman destege gereksinim duydugunu, %33.33’ii sikca destege gereksinim duydugunu,
%21.83’1i ara sira destege gereksinim duydugunu, %8.04'ii ¢ok nadiren destege gereksinim
duydugunu ve %3.44'i hicbir zaman destege gereksinim duymadigmi belirtmistir. OSB olan
ogrencilere mesleki becerileri Ogretirken dogal Ogretim uygulamalarini sunmada destek
gereksinimine iligskin 6gretmenlerin %35.22’si her zaman destege gereksinim duydugunu, %26.13"
sikca destege gereksinim duydugunu, %21.59'u ara sira destege gereksinim duydugunu, %13.63
¢ok nadiren destege gereksinim duydugunu ve %3.40’1 hicbir zaman destege gereksinim
duymadigimi belirtmistir. OSB olan 6grencilere mesleki becerileri 6gretirken dogrudan 6gretimi
sunmada destek gereksinimi olarak Ogretmenlerin %31.81'i her zaman destege gereksinim
duydugunu, %26.13’ii sik¢a destege gereksinim duydugunu, %22.72’si ara sira destege gereksinim
duydugunu, %14.77’si ok nadiren destege gereksinim duydugunu ve %4.54'ti hi¢bir zaman destege
gereksinim duymadigimi belirtmistir. OSB olan O6grencilere mesleki becerileri 6gretirken gorsel
destek sistemlerini kullanmada destek gereksinimine iliskin 6gretmenlerin %20.24'ii her zaman
destege gereksinim duydugunu, %22.88'i sik¢a destege gereksinim duydugunu, %14.08'i ara sira
destege gereksinim duydugunu, %15.84'1i cok nadiren destege gereksinim duydugunu ve %4.4'i
hicbir zaman destege gereksinim duymadigini belirtmistir. OSB olan 6grencilere mesleki becerileri
Ogretirken ipucu sistemlerini kullanmada destek gereksinimine yonelik 6gretmenlerin %20.24"ti her
zaman destege gereksinim duydugunu, %19.36’s1 sikga destege gereksinim duydugunu, %18.48"i
ara sira destege gereksinim duydugunu, %14.96’s1 cok nadiren destege gereksinim duydugunu ve
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%4.4’1 higbir zaman destege gereksinim duymadigini belirtmistir. OSB olan 6grencilere mesleki
becerileri 6gretirken model olmada destek gereksinimine iligkin 6gretmenlerin %24.64'ti her zaman
destege gereksinim duydugunu, %11.44'(i sikca destege gereksinim duydugunu, %17.6’s1 ara sira
destege gereksinim duydugunu, %17.6’s1 ¢ok nadiren destege gereksinim duydugunu ve %6.16"s1
hicbir zaman destege gereksinim duymadigini belirtmistir. OSB olan 6grencilere mesleki becerileri
ogretirken pekistirme kullanimindaki destek gereksinimine yonelik 6gretmenlerin %17.4'ii her
zaman destege gereksinim duydugunu, %16.53"1i sik¢a destege gereksinim duydugunu, %16.53"i
ara sira destege gereksinim duydugunu, %20.88i cok nadiren destege gereksinim duydugunu ve
%4.35'1 hicbir zaman destege gereksinim duymadigini belirtmistir. OSB olan 6grencilere mesleki
becerileri Ogretirken kendini yonetme uygulamasmi kullanmada destek gereksinimine iligkin
ogretmenlerin %26.1'i her zaman destege gereksinim duydugunu, %?22.62’si sik¢a destege
gereksinim duydugunu, %16.53'1i ara sira destege gereksinim duydugunu, %10.44’'ti ¢ok nadiren
destege gereksinim duydugunu belirtirken ve hicbir zaman destege gereksinim duymadigim
belirten olmamuistir. OSB olan 6grencilere mesleki becerileri 6gretirken teknoloji destekli 6gretim ve
miidahalede destek gereksinimine yonelik 6gretmenlerin %26.4'{i her zaman destege gereksinim
duydugunu, %17.6’s1 sikca destege gereksinim duydugunu, %19.36's1 ara sira destege gereksinim
duydugunu, %11.44'i cok nadiren destege gereksinim duydugunu ve %2.64’i hi¢bir zaman destege
gereksinim duymadigini belirtmistir. OSB olan 6grencilere mesleki becerileri 6gretirken tepkiyi
durdurma/yonlendirmede destek gereksinimine iligkin 6gretmenlerin %32.68i her zaman destege
gereksinim duydugunu, %16.34'1i sik¢a destege gereksinim duydugunu, %18.92's1 ara sira destege
gereksinim duydugunu, %5.16’s1 ¢ok nadiren destege gereksinim duydugunu ve %0.86"s1 hic¢bir
zaman destege gereksinim duymadigini belirtmistir. OSB olan Ogrencilere mesleki becerileri
ogretirken video model ile 6gretimde destek gereksinimine iliskin 6gretmenlerin %30.8'i her zaman
destege gereksinim duydugunu, %16.72’si sik¢a destege gereksinim duydugunu, %16.72’si ara sira
destege gereksinim duydugunu, %9.68i ¢ok nadiren destege gereksinim duydugunu ve %3.52'si
hi¢bir zaman destege gereksinim duymadigini belirtmistir. Tablo 5'te arastirmanin katilimc
ogretmenlerinin OSB olan 0grencilere meslek becerileri kazandirmak {izere &gretim sunarken

.....

yer almaktadir.

Tablo 5

Ogretmenlerin OSB Olan Ogrencilere Meslek Becerileri Kazandirmak Uzere Ogretim Sunarken Kazanmay
Hedefledigi Ogretim Uygulamalart

Ogretim Uygulamalari % f
Ogretim yontemleri %4.42 13
Mesleki hizmet i¢i egitim %1.36 4
Uygulamali egitim %1.36 4
Materyal hazirlama 9%0.68 2
Beceri analizi %0.68 2
Teknoloji kullanimi %0.68 2
Egitsel calisma %0.34 1

Web 2.0 araclari %0.34 1
Bireysellestirme 9%0.34 1
Ogrencilerin saglik 6zellikleri hakkinda doktorlardan egitim alma 9%0.34 1
Uygulamali davranis analizi %0.34 1
Cizim programlar: %0.34 1
Tim uygulamalar 9%0.34 1
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Aragtirmanin katilimc1 6gretmenlerine OSB olan 6grencilerine meslek becerileri kazandirmak tizere
ogretim sunarken kendilerini mesleki olarak gelistirmek {izere kazanmay1 hedefledikleri 6gretim
uygulamalarinin neler oldugu sorulmustur. Katihmcilarin %4.42’si 6gretim yontemleri, 1.36's1,
mesleki hizmet igi egitim, %1.36’s1 uygulamal1 egitim, %0.68’i materyal hazirlama, %0.68'i beceri
analizi, 0.681 teknoloji kullanimi, %0.34'ti web 2.0 araglari, %0.34'i bireysellestirme, %0.34’ti
ogrencilerin saglik ozellikleri hakkinda doktorlardan egitim alma, %0.34'ii uygulamali davranis
analizi, %0.34'1i ¢izim programlar1 ve %0.34'li tiim uygulamalarla ilgili egitim ihtiyaci oldugunu
belirtmistir. Tablo 6’da arastirmanin katihimci ogretmenlerinin OSB olan Ogrencilere Ogretim
sunarken en ¢ok hangi konuda destege gereksinim duymakta olduklarma iliskin bilgiler yer

almaktadir.
Tablo 6
OSB Olan Ogrencilere Ogretim Sunarken Destege Gereksinim Duyulan Konular
Destege Thtiyag¢ Duyulan Konular % f
Davranis yonetimi %24.99 12
Iletisim becerileri %10.41 5
Ozel egitim dgretmeni destegi %8.33 4
Sosyal becerileri 6gretme %6.24 3
Ogretim yapma %6.24 3
Bireysellestirme %6.24 3
Materyal hazirlama %6.24 3
Uyarlama yapma %4.16 2
Her konuda %4.16 2
Sinif yonetimi %4.16 2
Bilgi %4.16 2
Hizmet ici egitim %2.08 1
Uygulamali egitim %2.08 1
Ogrenciye yaklagim %2.08 1
Ozel egitim yontemleri %2.08 1
Teknolojideki yenilikler ve arag geregler %2.08 1
Motivasyon saglama %2.08 1
BEP hazirlama %2.08 1

Aragtirmanin katilimcr 6gretmenlerine OSB olan 68rencilere 6gretim sunarken en ¢ok hangi konuda,
nasil bir destege gereksinim duyduklar1 sorulmustur. Katilimeilarin %24.99'u davranis yonetimi,
%10.4"1i iletigim becerileri, %8.33"1i 6zel egitim 6gretmeni destegi, %6.24'1i sosyal becerileri 6gretme
konusunda, 6.24'ti 6gretim yapmada, %6.24’1i bireysellestirmede, %4.16's1 uyarlama yapmada,
%6.24’ti materyal hazirlamada, %4.16's1 her konuda, %4.16’s1 smif yonetimi, %4.16's1 bilgi
konusunda, %2.08i hizmet ici egitim destegi, %2.08'i uygulamali egitim, %2.08'i 6grenciye
yaklagim, %2.08'i 6zel egitim yontemleri, %2.08i teknolojideki yenilikler ve arag gerecler, %2.08'i
motivasyon saglama ve %2.08’i BEP hazirlama konusunda destege ihtiya¢c duydugunu belirtmistir.

Tartisma

Bu ¢alismada OSB olan 6grencilerle ¢alisan meslek egitim 6gretmenlerinin mesleki gelisim tercih ve
gereksinimlerini belirlemek amaglanmistir. Ozellikle ulusal alan yazinda OSB olan &grencilerle
calisan meslek egitim ogretmenlerinin mesleki gelisim tercih ve destek gereksinimlerine iligkin
gerceklestirilmis ilk arastirma olmasi bu arastirmanin 6zgiin yoniidiir. Bu arastirmadan elde edilen
bulgularin Tiirkiye’de meslek egitimi alan OSB olan oOgrencilerle c¢alisan meslek egitim
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O0gretmenlerinin profesyonel gelisimini desteklemeye yonelik gelistirilecek uygulamalara rehberlik
etmesi bakimindan &nemli ve dzgiin bir ¢alisma oldugu diisiiniilmektedir. izleyen paragraflarda
ogretmenlerden elde edilen bulgular alan yazina dayandirilarak tartisilmstir.

Arastirmaya katilan 6gretmenlerin demografik ozellikleri incelendiginde kadin-erkek katilimci
oraninin hemen hemen ayni oranda oldugu; 6gretmenlerin biiyiik bir gogunlugunun (yaklasik %70)
30-50 yas arasinda oldugu goriilmektedir. Ayrica Tiirkiye’de bulunan 33 farkli iiniversiteden mezun
olmus ve 30 farkli programda 6grenim gormiis 6gretmen dagilimi bulunmaktadir. Bu durumun
aragtirma bulgularinin genellenebilirligi ve giivenirligi acisindan énemli oldugu diistiniilmektedir.

Arastirmaya katillan dgretmenlerin daha once katildiklar1 hizmet-igi egitim programlarinin tiirii
incelendiginde 6gretmenlerin yarisina yakini (%46) farkl siirelerde okul ici veya disinda verilen
seminer, kurs gibi programlara katildiklarini ifade etmislerdir. Bununla birlikte OSB olan
ogrencilerine egitim sunma konusunda hizmet-i¢i egitim programu tiirii se¢imi yapan 6gretmenlerin
yaklasik %651 bir uzman tarafindan sunulan kogluk uygulamasimni tercih etmislerdir. Bu oram
meslektaslarla toplant1 yapma, isbirligine dayali 6grenme, gelisim ve deneyim/becerileri paylasmay1
kapsayan okul projeleri izlemistir. Bu durumda 6gretmenlerin daha 6nce katildiklar1 hizmet-ici
egitim programi/larindan verim alamadiklarini ve bu nedenle kogluk siireglerini tercih ettiklerini
diisiindiirmektedir. Alanyazin incelendiginde genel ve 6zel egitim alaninda ¢alisan 6gretmenlerin
mesleki gelisimlerine iliskin gerceklestirilen arastirmalarin bulgulariyla benzerlik gostermektedir
(6r. Biswas ve digerleri, 2022). Ilgili aragtirmalar incelendiginde 6gretmenlerin tercihleri
soruldugunda biiyiik cogunlugunun mesleki gelisimleri i¢in kogluk uygulamalarim tercih ettikleri
belirtilmektedir (6r. McElearney ve digerleri, 2019). Benzer sekilde Ogretmenlerin mesleki
gelisimleri igin aldiklar1 destekler arasinda en diisiik oranlardan birisinin uzmanlar tarafindan
sunulan kogluk stiregleri oldugu goriilmektedir. Bu durum 6gretmenlerin kogluk uygulamalarina
daha fazla gereksinimleri olmasii da agiklamaktadir. Ogretmenlerin tercihlerini kogluk
stireclerinden yana yapmalarinin Ogretim siireclerinde geribildirim almaya yogun bigimde
gereksinim duyduklarini da gostermektedir. Mevcut arastirmanin bulgusu ilgili arastirmalarin
bulgulariyla uyumludur (Scheeler ve digerleri, 2004; Schles ve Robertson, 2019). Benzer sekilde bu
bulgu ulusal alanyazindaki 6zel egitim Ogretmenlerinin nitelikli ve uygulama agirhikli mesleki
gelisim etkinliklerine gereksinim duyduklar1 (Tekin-Iftar ve digerleri, 2023) bulgusu ile tutarlilik
gostermektedir.

Katillmc1 6gretmenlerin yaklasik %83'ti OSB olan 0grencilere meslek becerilerini kazandirirken
ogretimde uyarlama yapma gereksinimlerine iliskin soruda gereksinim duyduklarin
belirtmislerdir. OSB olan 6grencilerde 6gretimde uyarlama, 6gretimin bireysellestirilmesi, kapsayici
egitim politikalarinin desteklenmesi, 6gretim programlarinin islevsel bigcimde uygulanabilmesi ve
bu yolla 6grenci basarisinin artirilmas: gibi avantajlari nedeniyle 6gretimin olmazsa olmazlar:
arasinda yer almaktadir (Schipper ve digerleri, 2023). Bununla birlikte 6zel egitim alaninda smirl
diizeyde egitim alan bir uzman icin uyarlama yapmanin kolay olmadig: bilinmektedir (Mason-
Williams ve digerleri, 2015). Bu noktada meslek egitim dgretmenlerinin 6gretimin uyarlanmasina
iliskin destek gereksinimlerinin karsilanmasi i¢in mesleki gelisimlerinin desteklenmesi en islevsel
yollardan birisi olarak diisiiniilebilir (Hardy ve digerleri, 2019). Bu bulgu ayrica son yillarda siklikla
iizerinde durulan kapsayicilik anlayisinin mesleki egitim siirecindeki gerekliligini ortaya koyarken,
ogretmenlerin bu siirecte karsilastigy giicliikleri de gostermektedir.

Katilimc1 6gretmenlerin yaklasik %901 OSB olan 6grencilerin mesleki egitimleri sirasinda problem
davraniglariyla bas etmede destege gereksinim duyduklarini ifade etmislerdir. Problem davranislar
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OSB olan 6grencilerde en sik goriilen 0gretim siirecini zorlastiran ve diger bireylerle etkilesimi
olumsuz etkileyen ozelliklerden birisidir (Lindor ve digerleri, 2019). Ogretmenlerin problem
davraniglarla bas etmede bu kadar yiiksek diizeyde destege gereksinim duymalari lisans egitimleri
sirasinda problem davranislarla bas etmeye iliskin yeterli diizeyde egitim almamis olmalar: ile
agiklanabilir. Bununla birlikte 6gretim verimliligini arttirabilmek i¢in bu davramslarin azaltilmasi
onem arz etmektedir (Williams ve digerleri, 2018). Sistematik ve profesyonel bir yaklasim gerektiren
problem davranislarin azaltilmas: siirecinde meslek egitim ogretmenlerinin profesyonel destek
almalar1 problem davranislarla bas etmede 6nemli bir fark yaratabilir (Companaro ve digerleri,
2021). Bu bulgu, OSB olan 6grencilerin meslek egitiminde meslek egitim 6gretmenlerinin yalniz
kaldiklarini ve mevcut kosullarda destek mekanizmalarinin yetersiz kaldigin1 da gostermektedir.
Bu nedenle destek gereksinimi yalnizca bireysel ¢abalara degil, egitim sistemi igerisinde organize ve
stirdiiriilebilir bir yapiya doniistiiriilmelidir (Walsh ve digerleri, 2014). Bu tiir bir yaklasim, meslek
egitim 0gretmenlerinin mesleki doyumunu arttirmanin yani sira OSB olan 6grencilerin 6grenme
¢iktilarini 6nemli Olciide arttiracaktir.

Benzer sekilde katiimci oOgretmenlerin %901 OSB olan ogrencilerine meslek becerilerini
kazandirirken kalicilik ve genellemeyi saglama noktasinda destege gereksinim duyduklarin ifade
etmislerdir. Ozellikle karmasik ve zincirleme becerilerden olusan meslek becerilerinin ogretiminde
OSB olan 0Ogrencilerin siirdiiriilebilir bir bigimde istihdam edilebilmeleri igin kalicilik ve
genellemenin oldukga kritik oldugu belirtilmektedir (Gunning ve digerleri, 2019; Neely ve digerleri,
2016). Bu iki Ogrenme asamasinin eksikligi meslek becerilerinin ileride is ortamlarinda
kullanilmasini sekteye ugratacaktir (Berg ve digerleri, 1997; Hanley-Maxwell ve digerleri, 1990). Bu
noktada meslek egitim 6gretmenlerinin OSB olan 6grencilere meslek becerilerini kazandirmalarinda
ozel egitim alaninda kullamilan yontem, teknik ve stratejileri kullanabilme konusunda yeterli
olmamalari, 6grenilen becerilerin genellenmesi noktasinda yeterli firsatlarin saglanmamasi (smnif
dis1 ortamlarda uygulama gergeklestirilmesindeki smirliliklar gibi), kalicligr kolaylastiran
etmenlerin bilinmemesi ve meslek egitim Ogretmenlerine sunulacak uzman destegi sinirhiliklar:
meslek egitim 6gretmenlerinin bu konuda zorlanmalarina neden olabilir.

Katilimcr 6gretmenlerin yarisindan fazlasi gesitli 0gretim yontem teknik ya da stratejilerini
kullanmada (ayrik denemelerle 6gretim, dogal 6gretim yontemleri, pekistirme, ipucu sunma, beceri
analizi yapma gibi) 6nemli diizeyde destege gereksinim duyduklarini ifade etmislerdir. Diger beceri
alanlarinda oldugu gibi meslek becerilerinin kazandirilmasinda etkili olan pek ¢ok yontem, teknik
ve strateji kullanilmasi &nerilmektedir. Ogretmenlerin bu konuda yeterli donanima sahip
olmamalar1 OSB olan 6grencilerin gelecekte istihdam edilme oranlarini1 6nemli 6l¢iide etkileyebilir.
Bununla birlikte meslek egitim Ogretmenlerinin 6zel egitimde kullanilan bu uygulamalar1 nasil
kullanacaklarmi bilmiyor olmalari normal kabul edilebilir. Bu noktada 6gretmenlerin 6zel egitim
alaninda g¢alisan uzmanlardan destek almalari, okullarda yer alan 6zel egitim Ogretmenleriyle
esglidiimlii ¢alismalar1 bu sinirhiliklar azaltabilir. OSB olan 6grencilerin nitelikli bir meslek egitimi
almalar1 bagimsiz yasama katilimlarini kolaylastiracak; onlarin 6zgiiven ve motivasyon gibi kisisel
gelisim alanlarini da destekleyecektir. Buna ek olarak bu 6grencilerin bir iste caligmalarma iliskin
toplumsal farkindalig1 ve kapsayicilig1 artirarak onlara iligkin 6nyargilar: azaltabilir (Hayward ve
digerleri, 2019). Meslek egitim 6gretmenlerine 6zel egitimde kullanilan yontemlere iliskin sunulacak
hizmet-i¢i egitim programlarina ek olarak mentorliikk ve siipervizyon destekleri o6gretim
yontemlerinin kullanilmasina iliskin destek gereksinimi azaltabilir. Arastirmanin bulgular: arasinda
meslek egitim 6gretmenlerinin OSB olan 6grencilere mesleki becerileri kazandirmak iizere 6gretim

.....
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arasinda Ogretim yontemleri ilk sirada yer almaktadir. Bu bulgu meslek egitim 6gretmenlerinin OSB
olan 6grencilere meslek becerilerini kazandirmada etkili 6gretim yontemlerini kullanabilmeleri igin
yogun destege gereksinim duyduklarimn acik¢a gostermektedir. Meslek becerileri 6gretimi, yalnizca
bireysel 0gretmen ¢abalarina birakilamayacak kadar karmasik bir siiregtir (Lorenz ve digerleri,
2016). Bu nedenle, 6gretmenlerin desteklenmesi, uygun 6gretim materyallerinin saglanmasi, uzman
desteginin artirilmasi ve is birligi mekanizmalarmin giiclendirilmesi hayati 6nemdedir (Griffiths ve
digerleri, 2016, Wei ve digerleri, 2015). Bu tiir biitlinciil yaklasimlar, OSB olan &grencilerin is
yasamina ve topluma daha bagarili bir sekilde katilmalarini saglayacaktir.

Katilimcr 6gretmenlerden destek gereksinimlerini siralamalar1 istendiginde en yogun destek
gereksiniminin Ogretim yontemlerine iliskin oldugu bulgusu ortaya ¢ikmustir. Bunu hizmet-igi
egitim, uygulamali egitim, beceri analizi yapma, teknoloji kullanimi, 6grenci 6zellikleri hakkinda
bilgi alma takip etmektedir. Ogretim siireclerindeki destek gereksinimlerini siralamalar
istendiginde ise katilimc1 6gretmenler davranis yonetimi, iletisim kurma, 6zel egitim 6gretmeni
destegi, sosyal beceri 6gretimi, bireysellestirme, uyarlama yapma ve materyal hazirlamada destege
gereksinimleri oldugunu belirtmislerdir. Arastirmanin bu bulgusu meslek egitim 6gretmenlerinin
en yogun destege ihtiya¢ duydugu alanin 6gretim yontemleri oldugunu ortaya koymaktadir. Bu
bulgu OSB olan 6grencilerin egitiminde 6gretmenlerin farklilastirilmis ve bireysellestirilmis 0gretim
yontemlerine duydugu gereksinimi vurgulamaktadir. OSB olan 6grencilerin 6grenme siiregleri
karmagik ve bireysel farkliliklar gostermektedir; bu nedenle 6gretmenlerin smifta etkili 6gretim
stratejileri belirlemeleri i¢cin hem kuramsal hem de uygulamali destege gereksinimleri vardir.
Alanyazinda da ozel egitim alaninda calisan 6gretmenlerin, bireysellestirilmis egitim planlarimni
(BEP) hazirlarken ve uygularken smirhiliklar yasadiklari vurgulanmaktadir. Bu durum meslek
egitim Ogretmenlerinin mesleki yeterliklerinin artirilmasi igin sistematik olarak desteklenmesi
gerektigini ortaya koymaktadir.

Hizmet ici egitim ve uygulamali egitim ihtiyacinin ikinci sirada gelmesi, 6gretmenlerin mesleki
gelisimlerini siirekli kilma gereksiniminden kaynaklaniyor olabilir. Ozellikle 6zel egitim alaninda,
teorik bilgilerin uygulama ortamlarinda yasanan sorunlara yonelik pratik ¢oziim iiretme
kapasitesiyle desteklenmesinin 6nemli oldugu vurgulanmaktadir. Geleneksel hizmet-i¢i egitim
programlarinin genellikle temel diizeyde ve tek yonlii teorik bilgi sunumuna odaklanmasi, 6zel
egitim alaninda calisan Ogretmenlerin 6zgilin ihtiyaglarinin yeterince karsilanmamasma neden
olabilir. Dolayisiyla, OSB olan 0grencilerin egitimine yonelik uygulamali egitimlerin simf igi
uygulamalar ve bire bir damsmanlik yoluyla geribildirim sunularak zenginlestirilmesi
gerekmektedir. Bu tiir programlar, 6gretmenlerin egitim siirecinde yasadiklar1 giinliik sorunlara
daha etkin ¢6ziim getirebilmelerine olanak saglayabilir.

Bulgular, 6gretmenlerin 6gretim siireglerinde davranis yonetimi, iletisim, sosyal beceri 6gretimi,
bireysellestirme, uyarlama ve materyal hazirlama konularinda da destege gereksinim duyduklarinm
gostermistir. Bu durum meslek egitim 6gretmenlerinin sadece akademik icerigi aktarma konusunda
degil, ayn1 zamanda smif icinde etkili bir 6grenme ortami olusturma konusunda da zorluk
yasadiklarini gostermektedir. OSB olan 0grencilerde davranis problemleri siklikla goriildiigii igin
ogretmenlerin bu problemleri etkili sekilde yonetebilmeleri hem sinif igindeki diizeni saglamak hem
de 6grencilerin sosyal uyumunu artirmak agisindan kritik bir rol oynamaktadir. Davranis yonetimi
konusunda verilecek destek, 6gretmenlerin stres diizeyini azaltarak mesleki motivasyonunu da
olumlu yonde etkileyebilir. Buna ek olarak dgretmenlerin sosyal beceri 6gretimine iliskin destek
gereksinimleri Acar ve digerleri (2023) tarafindan gergeklestirilen ¢alisma bulgusu ile paralellik
gostermektedir. Ilgili galismada gelisimsel yetersizligi olan 8grenciler ile calisan genel ve dzel egitim
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O0gretmenlerinin Ogrencilerine sosyal beceri 0gretiminde mesleki destek gereksinimleri ortaya
konmustur. Dolayisiyla gelisimsel geriligi olan 6grencilere egitim sunan 6gretmenlerin mesleki
gelisiminin desteklenmesinde sosyal beceri 6gretimi konusuna yer verilmesi 6nemli bir gereksinim
olarak karsimiza ¢ikmaktadir.

Meslek egitim 6gretmenlerinin destek gereksinimlerine iligkin bulgular, bu 6gretmenlerin 6zel
egitim alaninda calisan brang 6gretmenleriyle benzer gereksinimlere sahip olduklarimi gostermistir.
Ancak bu grubun, OSB olan &grencilere mesleki beceri kazandirma konusunda daha yogun bir
destege ihtiyact oldugu da dikkat c¢ekmektedir. Mesleki egitim, bireylerin yasam boyu
kullanabilecekleri beceriler kazanmalarini saglayan ve toplumsal entegrasyonu destekleyen bir
stirectir. Dolayisiyla, meslek egitim 6gretmenlerinin, meslek becerilerinin 6gretiminde kullanilacak
yontemler, is yeri uyarlamalar1 ve bireysellestirilmis ¢alisma programlar1 konusunda egitilmesi
gerekmektedir. Aksi halde, OSB olan 6grencilerin istihdama katilma oranlar1 diisiik kalmaya devam
edecektir.

Sonug olarak meslek egitim 6gretmenlerinin destek ihtiyac1 duyduklar: alanlara yonelik kapsaml
egitim politikalariin gelistirilmesi gerekmektedir. Bu politikalarin, 6gretmenlerin bilgi ve beceri
diizeylerini artirmanin yar sira, psikolojik dayanikliliklarini ve mesleki doyumlarini desteklemeye
yonelik unsurlar1 da icermesi 6nemlidir. Destek ihtiyacina yonelik egitim programlarmin siklig: ve
iceriginin O6gretmenlerin goriilen ihtiyaclarina uygun olarak tasarlanmasi, 0grenme siireglerini
iyilestirerek 6grencilerin akademik ve sosyal basarilarini artirabilir. Bu yonde atilacak adimlar hem
ogretmenlerin profesyonel yetkinliklerini hem de 6grencilerin toplumsal yasama etkin katilimlarin
destekleyen bir yapinin olusmasini saglayacaktir.

Sinirliliklar

Mevcut arastirma Tiirkiye'deki gesitli illerde yer alan meslek egitim okullarinda OSB olan
ogrencilerle calisan meslek egitim O0gretmenlerinden elde edilen verilerle ve ankette yer alan
sorularla siirhidir. Arastirmanin planlanmasi siirecinde Tiirkiye’de bulunan daha fazla ildeki
okulda gorev yapan ogretmenlere ulagilmasi planlansa da katilimin goniilliiliik icermesi nedeniyle
elde edilen bulgulara ulasilabilmistir. Ayrica yalmzca betimsel tarama yapilmis olmasi,
gereksinimler igin nitel asamayla derinlemesine goriisme yapilamamis olmasi, gereksinimleri
kargilayan bir egitim uygulamasi icermiyor olmasi arastirmanin yontemsel agidan sinirhiliklar:
arasinda siralanabilir.

ileri Arastirma ve Uygulamalara iliskin Oneriler

e Meslek egitim 6gretmenlerin farkli destek alanlarindaki ihtiyaglarini karsilamak amaciyla,
modiiller seklinde sunulabilecek esnek, uygulamali, gercek smif durumlarinda
karsilastiklar1 sorunlara yonelik ¢oziim yollar1 sunan hizmet igi egitim programlar:
tasarlanabilir.

e Deneyimli 6zel egitim 6gretmenlerinin, yeni veya daha az deneyimli meslektaglarma
mentorluk yapmasin saglayan, 6gretmenlerin sahada karsilastiklar zorluklarla basa ¢ikma
becerilerini artirmay1 hedefleyen programlar gelistirilebilir.

e BEP hazirlama ve uygulama siireglerini kolaylastiracak, dgretmenlerin bireysellestirme ve
uyarlama konusundaki yiikiinti hafifletebilecek dijital platformlar ve uygulamalar
gelistirilebilir.
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e OSB olan 6grencilerin meslek egitiminde, yerel isletmelerle is birlikleri gelistirilerek gercek
is ortamlarinda uygulamali egitim olanaklar1 saglanabilir. Bu sayede, bireylerin meslek
becerilerini kazanmalari ve istihdam edilebilirlikleri artabilir.

e OSB olan 6grencilerle calisan meslek egitim 6gretmenlerinin gereksinimleri dikkate alinarak
hazirlanmig egitim programlariyla kontrol gruplu deneysel arastirmalar, karma y&ntem
arastirmalar ve tek denekli arastirma yontemleriyle arastirmalar tasarlanabilir.

e OSB olan o6grencilerle calisgan meslek egitim 6gretmenlerinin atdlyelerinde 6grencilerle
gerceklestirdikleri uygulamalara yonelik eylem arastirmalar1 planlanabilir.

Etik Kurul Onay1: Calismanin etik kurul onay1 Eskisehir Osmangazi Universitesi Sosyal ve Beseri Bilimler
Insan Arastirmalar1 Etik Kurulu'nun 07.02.2024 tarihli 2024-03 toplanti numarali 7. Karari'nda oybirligiyle
verilmistir.

Arastirmacilarin Katki Orani: Birinci yazar ¢alismanin verilerinin toplanmasinda; ikinci yazar ¢alismanin
bulgularinin olusturulmasinda, iigiincii yazar ¢alismanin etik kurul belgelerinin hazirlanmasi ve basvuru
siirecinde gorev almistir. Tiim yazarlar ¢calismanin raporlastirilmasinda yer almiglardir. Calismada yazar katki
oranlari sirasiyla %35; %30; %30 seklindedir.

Catisma Beyani: Yazarlar potansiyel bir ¢ikar catismasi olmadigini beyan ederler.
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